
September 16, 1997 

AACTE 
AMERICAN 
ASSOCIATION 
OF C O L L E G E S 
FOR TEACHER 
E D U C A T I O N 

The Honorable Richard W. Riley 
Secretary, U.S. Departmetn of Education 
600 Independence Avenue, SW 
Washington, DC 20202 

Dear Secretary Riley : 

I am writing on behalf of the American Association of Colleges for Teachers Education 
(AACTE) to request that the Administration included fimding in the FY 1999 budget request for 
a program within the Higher Education Act to support the recruitment, induction, and initial 
preparation of teachers. 

As you and President Clinton have pointed out on many occasions, America is facing an 
increasing demand for well qualified teachers and we need to support preparation programs that 
will provide our children with the best possible educators. Terry Dozier's work on this issue 
clearly reflects your commitment to a federal presence in teacher education; a perspective shared 
by many in the Congress. 

There appears to be wide-spread support for a new Title V of the Higher Education Act and I 
urge you to take the first step toward ensuring an adequate supply of qualified teachers by 
including funding for that Title in the Department's FY 1999 budget request. 

Thank you for your time and consideration of this request. 

Sincereiy, 

David Imig, 
Chief Executive Officer 

CC: Marshall Smith 
i/Robert Shireman 
Barry White 
Susan Frost 
Terry Dozier 
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1. The Washington Post 
07/03/97; Edition: FINAL; Section; .\ Section; Page A03 

New Portrait Improves Profile of U.S. Teachers; Survey 
Shows More Education, Experience 
By Rene Sanchez 
Washington Post Staff Writer 

A new portrait of the nation's public 
school teachers shows most have much 
more classroom experience and academic 
training than their predecessors decades 
ago. 

The majority of current teachers — 54 
percent — have received a master's 
degree or completed comparable college 
work, a rate twice as high as it was in 
1971. 

They are also a veteran group, 
averaging about 16 years of experience, 
compared with 10 years two decades ago. 
The typical American teacher today is a 
43-year-old married woman who earns 
an average of $35,549 a year. 

Those are some of the primary 
findings of a new survey by the National 
Education Association (NEA), the 
nation's largest teacher union with 2.3 
million members. Since 1961, the group 
has polled a national sample of teachers 
once every five years, and the results 
long have been used as a barometer of 
how the profession is evolving. 

This year's results resound with 
optimism about the state of American 
teaching and stand in contrast to several 
other recent national studies that have 
raised questions about how teachers are 
trained and how they instruct students. 

Last fall, a bipartisan national 
commission on teaching suggested lhat 
too many teachers lack proper academic 
credentials, receive poor professional 
training after they are hired, and quit the 
profession after only a few years of 
classroom work. 

The NEA study did not address the 
same array of issues. But the new study, 
based on a 1996 survey of more than 
1.300 randomly selected teachers 
nationwide, contends that with the 
exception of few areas American 
teaching has made substantial progress 
over the past few decades. 

"Children attending public schools 
today are in good hands," said Robert 
Chase, the NEA president. "They are 
being taught by the most experienced 
teachers ever." 

The average age of teachers has risen 
steadily the past 20 years, according to 
the study — from 36 years old in 1976 to 
43 now. And many more teachers have 
been on the job a long time; nearly 40 
percent have worked in schools at least 
20 years. 

In 1976, only 14 percent had that 
much experience. The study extols that 
change, but other reports have noted 
another consequence of the graying of 
the nation's teacher corps: It will soon 
put great pressure on schools to hire 
millions of recruits. 

Today's teachers are more likely than 
those of past decades to be instructing 
students in a subject and grade level that 
was the focus of their academic training, 
the survey shows. 

About 83 percent of teachers have 
classroom jobs that match their college 
major, up from about 70 percent in the 
early 1960s. 

The survey also explored more subtle 
habits of teachers. For example, they 
spend an average of about $400 of their 
money each year to meet student needs 

and work about 47 hours a week. 11 of 
which are unpaid and spent grading 
papers or preparing lessons. 

Elementary school teachers have an 
average class size of 24 students, while 
high school teachers tend lo have 31 
students per class. 

And in a sign of how the management 
of many schools is changing, more than 
half the teachers questioned in the survey 
said they help make budget and hiring 
decisions, up from 35 percent in the 
1970s. 

Teachers' satisfaction with their jobs is 
improving, but il is still not nearly as 
high as in the late 1960s and early 1970s. 

Today, about 63 percent of teachers 
say they would choose the career again, 
compared with only 46 percent in 1981. 

Among the most serious challenges 
the survey highlights is the lack of 
progress schools have made in increasing 
the ranks of male and minority teachers. 
Nationwide, student enrollment is 
becoming ever more diverse, but the 
portrait of teachers is hardly changing. 
Just as a generation ago. the 
overwhelming majority are white, and 
most of those are women. 

The number of men choosing to enter 
the profession is declining. According to 
the survey, the percentage of male 
teachers in the nation's public schools has 
dropped from 34 percent in 1971 to 25 
percent today. 

Meanwhile, the percentage of 
minority teachers in schools nationwide 
is still as low as in the 1970s — about 8 
percent.! 
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security report, according to a June 19 
letter from the department to Tech 
President Paul Torgersen. 

Tech released the letter Wednesday 
following media inquiries. 

"Generally speaking, there's not 
much here." Tech spokesman Larry 
Hincker said. "This is bureaucratic 
nitpicking." 

But Hincker said Tech will comply 
with the ruling. He said the university 
publishes procedures for reporting sex 
offenses in other student publications 
and didn't feel the need to repeat them 
in the security reports. 

Attomey Eileen Wagner, who 
represents Ms. Brzonkala in the lawsuit 
against Tech and the football players, 
said the Education Department's action 
bolsters her client's claims. 

"Essentially this vindicates Christy 
Brzonkala." said Ms. Wagner. "We are 
amazed that Virginia Tech takes such a 
cavalier attitude about this federal law." 

Ms. Brzonkala. who has asked that 
her name be used in stories about her 
case, contends that football players 
Tony Morrison and James Crawford 
raped her in their dorm room in 
September 1994. She did not go to 
police but reported the incident to 
Tech's Women's Center in the spring of 
1995. 

Both men, who are no longer on the 
football team, denied the allegation. 

In a campus investigation. Tech's 
disciplinary board cleared Crawford. 
Morrison was cited for violating the 
school's abusive conduct policy and 
was suspended but later was allowed to 
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retum. 
Last year, Ms. Brzonkala because 

the first alleged sexual assault victim to 
sue under the 1994 Violence .Against 
Women Act. which allows victims of 
gender-based crimes to seek damages in 
federal court. 

Last July. U.S. District Judge 
Jackson Kiser of Roanoke dismissed 
Ms. Brzonkala's suit, which contended 
that Tech violated her civil rights in the 
way it handled her complaint. Kiser 
ruled that Congress exceeded its 
constitutional authority in the law. 

An appeal of Kiser's ruling is 
pending before the 4th U.S. Circuit 
Court of Appeals. 

Ms. Brzonkala has left Tech and 
attends George Mason UniversityB 

22. Associated Press 
7-02 I2:33p 

KOTV anchor leaves post to teach 
TULSA. Okla. (AP) - Longtime 

KOTV news anchor Glenda Silvey will 
leave the post Aug. 1 and become a 
public school teacher. 

Ms. Silvey, co-anchor of the 6 and 
10 p.m. newscasts on the Tulsa 
television station, said Tuesday that she 
has many reasons for leaving. 

"The predominant one. of course, is 
that this is a very difficult schedule for 
anyone with a family," said Ms. Silvey, 
who has a 15-year-old daughter. "One 
of the greatest blessing of my life is my 
marriage and 1 am tired of being parted 

from my family." 
She also cited the prospect of being 

a "middle-aged woman" in television. 
"We have to be realistic in assessing 

what are the long-term prospects," said 
Ms. Silvey, who is in her late 40s. "Not 
that anything has been said to me about 
it, but you know what happens in 
television." 

She said she has received no 
indication from the station that her 
contract would not be renewed "but it 
has always been important for me to 
control my departure from this 

business." 
Ms. Silvey has served as a news 

anchor at the CBS-affiliate since 1985. 
She already has teaching credentials 

and certification and will teach 
secondary-level English in Tulsa Public 
Schools, she said. 

Ron Longinotti, the station's vice 
president and general manager, said he 
respects Ms. Silvey's decision. 

"It's a loss for KOTV but we have 
several capable individuals here who^^ iAyf/Y] 
will emerge as candidates for her ' 
replacement," he said! { VKJrf-, 

23. Fort Worth Star-Telegram 
July 2, 1997 

91% of nation^spublic school teachers are Anglo, study 
finds 
By Janette Rodrigues 
Star-Telegram Staff Writer 

A snapshot of America's public 
school teachers shows an experienced, 
highly educated work force that is 
aging and overwhelmingly Anglo, 
according to a National Education 
Association survey released yesterday. 

The survey of 1,325 teachers found 
an average of at least 16 years in the 
classroom, making them the most 

experienced group since the NEA 
began compiling the information in 
1961. 

But local and national NEA officials 
say the survey warns that while the 
student population is growing 
increasingly diverse, the teaching 
profession remains predominantly 
white and female. 

Some 91 percent of all public school 
teachers are Anglo; 7 percent are 

African-American; j l percent are Asian 
or Pacific Islander, and I percent are 
American Indian or Alaskan native. 
Four percent of those surveyed said 
they are of Hispanic descent. (Hispanics 
may be of any race.) 

"We probably have a higher 
percentage of black teachers than that 
[in Fort Worth], but not a great deal 
more," said Mary Hepp, director of the 
Texas State Teachers Association and 
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National Education .Association 
services for the Fort Worth Education 
Association. 

/ She added, "The teaching profession 
as a whole is becoming more and more 
Anglo, because the opportunities have 
increased so for minority youngsters" in 
other fields. 
^ The NEA's "Status of the American 
Public School Teacher" survey was 
compiled in 1996. and has a margin of 
error of plus or minus 2.3 percentage 
points. 

Many of the national survey findings 
mirror those of teachers in Tarrant 
County, say local NEA olTicials. 

The 2.3-million-member teachers 
union, which is holding its annual 
meeting in Atlanta this week, collects 
comprehensive information on 
educators every five years. 

"Their data is very consistent with 
what we find when we survey teachers 
and what the U.S. Department of 
Education finds," said Emily Feistritzer, 
president of the National Center for 
Education Information in Washington, 
DC. 

The latest survey found: 
Sixty-six percent of teachers are 40 

or older, with the average age being 43; 
46 percent of teachers entered the 
profession more than 20 years ago. 

Elementary school teachers are 
teaching an average of 24 students per 
class; secondary teachers have an 
average class size of 31 students. 

Forty-two percent of teachers 

classify themselves as Democrats; 29 
say they are Republican, and 29 profess 
no party affiliation. 

Eighty-three percent of educators 
teach in the grades and subjects 
matching their major field of study in 
college. 

Teachers spend an average of $408 
of their own money every year for 
classroom supplies and materials. 

About ]47 percent are teaching in 
rural areas or small towns; the rest are 
split between the cities and suburbs. 

"1 think it means that public school 
education has continued to improve and 
we are meeting the needs of the 
children," Joe Tijerina, regional field 
manager for the Texas State Teachers 
Association, the local NEA affiliate. 

"But we have some problems. We're 
not attracting a diversity of folks. There 
should be role models for all the 
students, boys and girls. This is a 
flourishing, melting pot community. 
We are teaching a more diversified 
group of kids than we've ever taught," 
Tijerina said. 

In Fort Worth, it's a crowded melting 
pot compared with the survey's national 
average. 

While Texas law requires school 
districts to maintain a I-to- 22 
teacher-student ratio for kindergarten 
through third grade, "it gets a little 
hairy" from then on, Hepp said. 

She added that it is not unusual for 
some middle and high schools in the 
Fort Worth school district to have as 

many as 38 or 40 students in some 
basic classes such as English 

Feistritzer cautioned that some 
survey results can be misleading, such 
as data on average age of teachers. 

Teaching has become a second 
career for more and more people, she 
said, "so they are older, but not because 
they have been there a long time." 

At a recent Fort Worth school 
district job fair, Hepp said, she saw 
many older, second-career teachers 
looking for jobs among the crop of 
traditional. 20- something teachers. 

The Education Department reported 
last year that, nationwide, 6.000 
additional schools and 190.000 more 
teachers will be needed in the next 
decade. 

But the teaching force is getting 
older, entering retirement age in 
growing numbers. 

In Texas, while more teachers are 
retiring, the number of children 
reaching school age is growing, the 
Texas Education Agency reports. 

Allen Henderson, dean of the School 
of Education at Texas Wesleyan 
University, said there are benefits and 
drawbacks to having an older, 
experienced work force. 

"You have teachers trained at a 
different environment, and at a different 
time," he said, referring not to skills but 
to mind-set. "Diversity issues, and 
issuses of inclusion, are issues the 
experienced teacher is experiencing."• 

24. The Washington Post 
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A Changing Honors System; Many County Schools No 
Longer Name Valedictorians 
By Peter A. McKay 
Washington Post Staff Writer 

Two-thirds of Montgomery County 
public high schools have stopped 
naming valedictorians, even though 
they never had to do that under a policy 
that ended reporting of students' class 
rank to universities. 

Elimination of the valedictorian 
honor has been an unintended effect of 
the policy change, which school 
officials say was designed only to 
deemphasize the importance of class 
rank in the college admission process 
and in students' high school course 

choices. 
TD Instead, individual schools, made 
wary of student comparisons in general, 
abolished or altered an age-old part of 
the U.S. high school experience. 

"The only thing the school board has 
done is eliminate class ranking as 
something that's reported to colleges." 
said Brian Porter, spokesman for the 
Montgomery County public schools. 
"They didn't banish the comparison of 
anybody by anyone." 

Still, only six of Montgomery's 21 
public high schools recognized 
valedictorians at their graduations this 

year, one school honored an "academic 
leader," and the 14 other schools 
recognized larger groups of achievers 
instead of the student or students with 
the highest grade point averages. 

In many instances, the decision not 
to name a single valedictorian had more 
to do with what high school 
administrators inferred from a 1993 
policy change than what county 
officials intended by it. 

Before the change, Montgomery 
high schools were required to include 
class rank on each student's transcript. 
When the school board revised the 



ATTRACTING AND PREPARING TOMORROW'S TEACHERS: 
INVESTING IN QUALITY FOR THE 21ST CENTURY 

To have the best schools, we must have the best.teacheis...and, we should challenge more of our 
finest young people to consider teaching as a career. 

-- President Clinton, 1997 State of the Union Address 

Today President Clinton proposed a $350 million initiative to attract talented people of all 
backgrounds into teaching at low-income schools across the nation, and to dramatically improve 
the quality of training and preparation given to our future teachers. This new initiative will help 
bring nearly 35,000 outstanding new teachers into high-poverty schools in urban and rural areas 
over the next five years. In addition, it will upgrade the quality of teacher preparation at 
institutions of higher education that work in partnership with local schools in inner city and poor 
rural areas. The President's initiative will help recruit and prepare teachers nationwide to help our 
neediest students succeed in the 21st century. 

A NATIONAL CHALLENGE: RECRUITING AND PREPARING THE BEST 
TEACHERS FOR THE CLASSROOMS THAT NEED THEM THE MOST. 

Nationally, two million teachers must be hired over the next decade to accommodate rapidly 
growing student enrollment and an aging teaching force. The most severe shortages will occur in 
high-poverty urban and rural schools, which must hire 350,000 teachers over the next five years. 

Urban and rural schools serving high percentages of poor students face especially 
serious challenges in their teaching forces, with many teachers arriving without the 
qualifications or preparation needed to succeed and with high rates of attrition. In urban 
districts, up to 50% of teachers leave the profession within the first five years. In high poverty 
schools across the U.S., one-third of students take math from teachers with neither a major nor a 
minor in mathematics. Meeting our national challenge requires providing a sufficient number of 
well-prepared teachers to fill the expected vacancies in urban and rural schools. 

MEETING THE CHALLENGE: RECRUITING NEW TEACHERS INTO HIGH-
POVERTY SCHOOLS AND IMPROVING THEIR PREPARATION 

Teaching Fellowships to Help Talented People from All Backgrounds Teach in High-
Poverty Schools. The President's initiative will provide five-year competitive grants to 
institutions of higher education with high-quality teacher preparation programs, in partnership 
with local schools and others, to offer scholarships and other support to prepare prospective 
teachers who commit to teach in under served urban or rural schools for at least 3 years. 
Scholarships could cover costs of tuition, room, board, and other expenses of completing the 
teacher preparation program — as well as some costs of mentorship or additional preparation for 
scholarship recipients in their first two years of teaching. The President's proposal will help 
recruit nearly 35,000 teachers over five years, meeting nearly 10% of the need for new teachers 
in high poverty urban and rural communities. 



Scholarships for young people and adults making a career change into teaching . Eligible 
scholarship recipients would include undergraduate and graduate students, former military 
personnel, education paraprofessionals or teacher aides desiring full teacher certification, and 
other mid-career professionals looking to enter into the teaching profession. 

A commitment to bringing outstanding new teachers into high-poverty schools . Eligibility 
would be limited to those making a commitment to teach in high-poverty schools for at least 
three years. Scholarship recipients who do not complete the full three years would repay the 
institution of higher education from which they received their teaching credentials. 

Support for Institutions of Higher Education to Strengthen Preparation of Future 
Teachers in High-Poverty Schools The initiative will provide competitive five-year grants to 
10-15 national JlighthouseB models of excellence — institutions of higher education that 
operate the highest quality teacher education programs. Each institution receiving a 
HlighthouseH grants will use a majority of these resources to help 8-15 other institutions of 
higher education improve their teacher preparation programs, helping to improve the preparation 
of future teachers at 150 institutions of higher education across the nation . These institutions 
must place a large number of graduates in high-poverty urban or rural schools. 

Drawing on research and best practices, and holding institutions of higher education 
accountable for performance. Grant recipients would use the most proven and effective 
strategies, such as: forging strong links between schools of education and their universities' 
departments of arts and science, providing future teachers with mentors and structured 
opportunities for teaching in elementary and secondary school classrooms, and incorporating the 
use of educational technology into teacher preparation. Continuation grants will be given to 
institutions making demonstrable progress toward clearly defined objectives. 



Stralghtline 
20003 

Stralghtline 
1999 2000 2001 2002 20003 

Recruitment Amount 35,000,000 35.910,000 36,843.660 37,801.595 38.784.437 
First Award 35,000.000 35,910,000 36.843.660 37.801.595 38,784.437 
First Match 38.888.889 44.887,500 52,633,800 63,002,659 77.568,873 
Second Award 
Second Match 
Third Award 
Third Match 

77.568,873 Total 38,888.889 44,887,500 52,633.800 63,002,659 77.568,873 

Scholarships 
20003 1999 2000 2001 2002 20003 

Scholarships 7.778 8,978 10,527 12.601 15,514 

First year 7,778 1.200 9,327 3,273 12,240 
Second year •0 7.778 1.200 9.327 3.273 

Total Scholarships 33.818 

Lighthouse Amount 30.000,000 30.780.000 31,580,280 32.401.367 33,243.803 

Title V Total 65,000,000 66,690,000 68.423,940 70,202.962 72.028,239 
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PRESroENT WILLIAM J. CLINTON 
88TH ANNUAL NATIONAL NAACP CONVENTION 

PFFTSBURGH, PENNSYLVANIA 
JULY 17, 1997 . , 

Acknowledgments: Myrlie Evers-Williams; Kweisi Mfume; Sec. Herman; Sec. Slater; I 
also want to congratulate all the NAACP award winners of this convention - especially two 
outstanding govemment servants: General Ronald R. Fogehnan, Chief of Staff of the United 
States Air Force and Admiral Robert E. Kramek, Commandant of the Coast Guard -- winners of 
this year's NAACP Meritorious Service Awards which were presented last night. 

I am honored to be here to add my voice to your discussion of what we must do together 
to prepare our people for the vast opportunities and challenges of the 21st century. [But, before I 
begin ~ Flight 800 anniversary moment of silence?] 

It is fitting that the NAACP has made education the focus of this conference. For 88 
years now, this great American treasure has been a leading voice for equality of opportunity in 
America. And you have always emphasized education as the key to helping all our people 
make the most of their God-given abilities. That was true in 1909 when you issued a mighty 
call for America to do its "elementary duty in preparing [Aftican-Americans] through 
education for the best exercise of citizenship." It was true in 1954 when Thurgood Marshall 
and the NAACP Legal Defense Fund led the successful fight to end segregation in our schools. 
And is true today, when we know that, more than ever, knowledge is power. 

Each generation must fight its own battles in the ongoing struggle for equal rights. A 
generation ago, it was the fight simply to open the schoolhouse door that united Americans fi-om 
every race and background. Today, the struggle for educational excellence must be our great 
mission. We must demand high standards of every student — demand that our schools and 
teachers meet world-class standards - demand that every child be given the opportunity to 
succeed in the new economy. And that mission, too, is one that must unite all Americans of every 
race and every background. 

I want to talk with you today about our national obligation to provide a quality 
education to every American child, regardless of race or economic status. More than anything 
else we do, that is how we will reach our goal of building One America for the 21st century. 

Last month, in San Diego, when I called our nation to begin a serious e*̂ amination of 
the lingering problems and limitiess possibilities of our growing racial and ethnic diversity, I 
was inspired in large measure by the example of the NAACP. The echoes of the NAACP's 
original call for racial justice are still ringing in tiie hearts of many Americans. Just a few days 
ago in Washington, the great scholar, John Hope Franklin convened tiie first meeting of our 
Advisory Board on racial reconciliation. I am pleased that Judith Winston, general counsel at 
the Department of Education, has agreed to serve as tiie board's executive director. She too 



has stood on the front lines for many years as a soldier for justice. The goal of the advisory 
board, my goal and your goal is the same ~ to help us find a way to make our vibrant and 
growing diversity, not the great problem, but the great promise of the 21st century. 

In that new century, America will be more diverse than ever before. Today, the state 
of Hawaii has no majority racial or ethnic group. Within the next three years, the same will 
be true of California. Already five of our largest school districts draw students from over 100 
different racial and ethnic groups. We know what we are going to look like in the next 
century. The great question facing us is what are we going to be like? We know that we are a 
stronger, more secure and healtiiier nation when we unite around our shared values and work 
together to solve our common problems. 

As we work to address new challenges, we must draw upon the great moral lesson that 
this organization has taught America. The battie against forced segregation was one of the 
noblest chapters in American history. But, today, 43 years after Brown v. Board of 
Education, most African American and Latino students attend predominantiy minority schools. 
We must make sure that all schools in our society meet the highest standards. But we must 
also recognize tiie essential trutii of what the NAACP fought for in 1954 and fights for today. 
Separate but equal can never be truly equal. America must never retreat from our goal of a 
fully integrated society. We may disagree about how to get there, but we should continue to 
stand together in our determination to end segregation ~ in our housing, in our workplaces, 
and especially in our schools. As the great Thurgood Marshall once said, "Unless our children 
begin to leam togetiier, tiiere is littie hope tiiat our people will ever leam to live togetiier." 
That is the dream that unites us. 

During the past four-and-a-half years, I have worked hard to expand opportunity and 
strengthen tiiose values that bind all Americans together. 

We have worked to strengthen the civil rights protections that are essential to moving 
this nation forward: From our commitment to mend, not end affirmative action ... to our 
determination to vigorously enforce our civil rights laws ... to our insistence that Congress 
give us the resources to deal with the current backlog of discrimination claims. We know that 
a strong commitment to civil rights is not about protecting one group of Americans at the 
expense of another. Civil rights guarantees are America's great promise of inclusion and 
faimess and they lift up all our citizens. 

That is the vision that drives the person I have nominated to become the next Assistant 
Attomey General for Civil Rights, Bill Lee. A child of Chinese immigrants, he has devoted 
his life to social justice for his people and for all Americans. He is a member of the NAACP 
family, having spent most of his career as a civil rights lawyer with the NAACP Legal 
Defense and Educational Fund. I want to thank Chairwoman Evers-Williams and President 
Mfume for your strong support of his nomination. We all know he will do an outstanding job. 



We have also worked to expand economic opportunity and ensure that prosperity 
touches every community. 

In 1993,1 put in place a new economic sU:ategy that I call "invest and grow." With the 
strong support of [members of Congress in attendance], we cut the deficit, expanded 
investment in our people, and expanded exports abroad. Our strategy has worked. Our 
economy is once again the strongest in the world. Unemployment is the lowest it has been 
since 1973; 12.5 million new jobs; the largest decline in income inequality since the 1960s; 
typical family income for African Americans has increased by $3,000 since 1992; home 
mortgage lending to African Americans has increased 70 percent since 1993; a more than 75% 
cut in the deficit. 

We are also building a more cohesive society. Last year, we had the largest decline in 
crime in 36 years. Murders dropped an astounding 11 percent. And we have seen a stunning 
drop in our welfare rolls. There are millions more families earning paychecks and living lives 
of dignity and respect ~ 3 million fewer people on welfare than the day I took office and 1.2 
million fewer since I signed welfare reform into law. This is the largest decrease in the 
welfare rolls in history, giving us tiie lowest percentage of our population on welfare since 
1970. We have begun to break the cycle of dependency and elevate our values of work, 
family and responsibility. But, we still have more to do. 

I am determined tiiat we must do more to make sure that all our people are able to reap 
the rewards of prosperity. We have moved from a social service model to an economic 
growth and private development model in our approach to creating jobs and opportunity in our 
central cities. The balanced budget agreement that I reached with the Congress will double 
tiie number of Empowerment Zones that have helped cities like Detroit cut the unemployment 
rate in half. 

We must take otiier steps to help welfare recipients get to the new jobs, which are often 
outside their neighborhoods. That is why we included $3 billion in our balanced budget to 
create jobs and move people from welfare to work. Transportation Secretary Slater and I also 
recentiy proposed legislation providing $600 million to help states and local communities 
devise transportation strategies to move people from welfare to work. And we have enlisted 
tiie business community in our Welfare-to-Work partnership to ensure tiiey do tiieir part in 
hiring welfare recipients and recmiting others to do the same. 

FJC[\\H] opportunity, equal access to good jobs, racial reconciliation and a renewed 
commitment to personal re.sponsihility are important to our efforts to prepare our people and 
our nation for the 21.st century. But we will never make real our ideal of One America unless 
we give every American, of every background, access to the world's best schools, the world's 
best teachers, and the world's best education. 

Today, more than ever, we know that knowledge is power. New technologies and the 

3 



globalization of communications and our economy require that we acquire new skills. We also 
must make it possible for more of our young people to go to college and for all of us to have 
access to life-long leaming. 

This means, above all, demanding high standards, high expectations, and high levels of 
accountability ~ of our students, our schools, and our teachers. And it means we must give all 
our students the tools to meet these standards and master the basics. If we do tiiis, I know that 
all our children, no matter where they live, can achieve. We have already taken the first 
major step by overhauling the Titie I program to raise expectations and end the watered down 
curriculum that was routinely offered up to low income children. 

In my State-of-tiie-Union Address I called for national standards for the basics ~ not 
federal govemment standards, but national standards, of what every child must know to do 
well in the world of the 21st Century. I believe we should begin by testing every 4th grader in 
reading, and every 8tii grader in matii, by 1999, to make sure these standards are met. I 
believe this must be our nation's central educational priority. 

We don't do anyone any favors by not holding them to high standards. When we see 
people in difficult circumstances, sometimes out of the goodness of our heart, we exercise our 
compassion by expecting less of them ~ and we are selling their future right down the drain 
every time we do it. Yes, demanding high standards can be painful, but not worse than the 
pain and betrayal of meaningless diplomas: students graduating without the knowledge and 
skills demanded in today's global economy. We must not replace the tyranny of 
segregation with the tyranny of low expectations. 

While more money and resources are acutely needed in our urban schools, the real 
problem is the tyranny of low expectations. We know that African American, Latino and 
other minority students can achieve at the highest levels if they are taught at the highest levels. 
Despite the dire conditions of many urban schools, some urban schools are succeeding. Every 
city can point to schools where committed teachers and staff manage to inspire and equip 
students with the knowledge and skills they need to achieve at the highest levels. These 
schools show us that given proper support, all children can leam despite the extra hardships 
they may carry with them to school. We must spread tiiese successes and challenge more of 
our children to reach for the stars. 

We know that there is a disturbing gap in achievement and attainment between low 
income students and the more advantaged, between black and white. 

This is due in large part to the wide disparity of burdens between urban and suburban 
schools. Too many children in our urban schools cany more than their books to school. They 
carry poverty and the effects of growing up in single parent homes. They carry unmet medical 
needs. They carry the burden of crime and dmgs in tiieir neighborhoods. Many more 
immigrants attend our urban schools, bringing with them language and cultural adjustment 



problems. For these and other reasons, it costs more to mn an urban school than a suburban 
school. 

As we hold all our students to high standards, we must give all our students the tools 
they need to meet those high standards. We must frankly recognize tiiat today, too many 
schools are not serving our children well; that too many children from our inner cities and 
poor mral areas are graduating without the skills they will need to get good jobs. That is our 
failure. Along with demanding more of our students, we must hold schools and teachers and 
parents to high standards too. 

It is clear: we need a bold, national effort to improve schools that serve minority 
inner city and rural children. This is not an either/or proposition. While we continue to 
pursue our long-term goal of a truly integrated society, we must lift up our failing schools 
— and we must do it now. 

Here is what I believe we must do as a nation to make sure tiiat all our schools meet tiie 
highest standards. 

The first thing we must do, very simply, is to commit as a society that all our children 
will have tiie help tiiey need to meet tiiese standards. This is a cause that must enlist every 
parent, every businessperson, every community leader. That is why we are mobilizing one 
million tutors to make sure that by year one of tiie next century, every 8-year-old, wherever he 
or she lives and whatever tiieir native language is, can read independentiy by the 3rd grade. 

Second, we must make sure that all our schools in every community have high-quality 
teachers. Our nation faces a significant teacher recmitment challenge. Over the next decade, 
we will need to hire over 2 million teachers because of increasing teacher retirements and an 
enrollment boom that will bring more students than ever before into our classrooms - a total 
of 54 million students by tiie year 2006. Fifteen percent, or 345,000 of those teachers will be 
needed in centiral city schools with large concentrations of low-income students. An additional 
207,000 teachers will be needed in isolated, and often poor, mral areas. 

Today, I am announcing a new initiative to help recruit and prepare teachers to 
teach in urban and rural communities. Next month, as part of the reauthorization of the 
Higher Education Act, I will forward to the Congress my proposal for a new national 
effort to attract quality teachers to central city schools. Our plan will offer scholarship 
incentives for people who will commit to teach for at least three years in high poLvertŷ  
communities, with special emphasis on recruiting minorities into teaching. jVpijleia-lhjjrd 

if̂ f̂ îtmer̂ 'ŝ ^̂ ^̂ ^ nation's 
schook; need a diverse and excellent teaching force. And bur plan moves us in that 
direction. 

Our proposal also includes funds to strengthen teacher preparation programs, so 



that those who go into teaching will be better prepared to teach students served by urban 2^ *6 V 7 
and poor rural schools. We know that students in distressed^reas^ho^need th^ best 
teachers, often have teachers who are the least qualified. Right now, .TLTO oi^ 

^studentsltaluhjz-coureesiinjc^^ and physics and:33-pencent.of-Enig^ 0 
nighhppveity school^ who lack even a college minor in their , 
fiielii.'iOur proposal will not only focus on training future teachers well; it will also 
improve the quaUty of teaching in those schools now through partnerships between the 
schools and teacher training institutions. i 

'I? 
Third, I believe our nation must commit to rirfiuilding mndown schools ~ many of 

which jr(|.logaM in our centî il cities. Tcdaŷ ^ buildiiiigs need major repair or V 
GuSgHtl̂ plabeiitnen My tax plan includes tax credits to finance tifie rehabilitation and 
constmction of schools in distressed neighborhoods. Students can't leam in buildings that are 
falling down, in disrepair or seriously overcrowded. 

Fourth, we must make the advantages of technology available to all students wherever 
they live. I have challenged the nation to connect every classroom and library to the 
Information Superhighway by the Year 2000; to make it affordable, and to provide well-
trained teachers who can help our students navigate this exciting new world of leaming. If we 
do this, for the very first time, a child in the poorest central city or the most isolated mral 
hamlet will have access to the same universe of knowledge, at the same time, as a child in the 
wealthiest suburb. 

And finally, our children have a right to go to schools that are safe and dmg free. Fear 
must not be a part of their daily routine. No child should be afraid to walk to school or walk 
the halls. And it is simply unacceptable that we have children falling behind in leaming 
because of dismption in the classroom. That is why we have fought hard to keep weapons and 
dmgs out of our schools. And it is why we have supported parents and communities who want 
to make school uniform and tmancy programs a part of their efforts to improve school safety. 

Preparing all our children to meet high standards. Getting and keeping good teachers 
in our urban and poor mral schools. Putting technology at the fingertips of every student. 
Rebuilding dilapidated schools. Creating safe and dmg firee schools. If we commit ourselves 
to taking these actions, we will enter the new century stronger and better prepared than ever 
before. While education is largely a state and local responsibility, I believe it must be a 
national priority. That is why I am calling on everyone in this room and everyone across 
America to step up to this challenge. 

But there is more to this than numbers, statistics and a plan of action. Let's be honest: 
underlying the problems of urban and minority schools is the problem of racial division. We 
know we have to do more to improve the schools and quality of education available to millions 
of black and brown children in America, but color keeps getting in the way. It is time to get 
beyond the color line. It is time to roll up our sleeves and go to work to provide quality 



schools and quality education to all our children. 

That is why our initiative\ on race is so important. It is only by talking with one 
another, and leaming from one another that we can begin to reveal the tmth, move beyond our 
divisions and find common ground. 

This September marks the 40th anniversary of tiie integration of Littie Rock's Cential 
High, I was only 11 years old when the nation's attention was riveted by tiie scene of 9 black 
children being escorted by armed ti"Oops on their first day of school. I also remember that 
when others refused to stand up for tiiose black children, tiie NAACP, led by a woman named 
Daisy Bates, stood witii tiiem and walked witii them every step of tiie way. Today, let us 
honor the spirit of Daisy Bates and so many others who gave their lives in the cause of 
freedom and equality by joining hands and walking with our children into a new era of 
excellence in education that leaves no one behind. 

Thank you and God bless you all. 
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IMPACT OF TEACHER RECRUITMENT PROGRAM IN "GOTHAM CITY" 

Needs of the city for teachers: 
(i.fk.- C.1J ~ f ,CfrD ~ hJ ~ , 

Over the next ~y:;.i:. 600 teachers will retire. 
City will also need to hire an additional 200 teachers because of growth in enrollment. 

~ 
City enrollment is 60 percent minority, butthe current teaching force is only 20 ~inority. ,., 
Gotham City would like to increase the level of minority representation in the teaching 
force. 

Grant fo Thomas Jefferson State Universi~ 

T JSU operates an outstanding teacher training program. The University enters into an 
agreement with the Gotham City School District to train some of the teachers the district 
needs -- particularly minority· teachers; as well as teachers in the subject areas ~(..J,.. o--t · 

the district is having trouble recruiting qualified people. ~4' ~- .. ,0 
'71~ 

TJSU currently graduates 300 prospective teachers annually. The U.S. Department o ~ uJ1 a,..... 
Education makes an $800,000 five-year grant to T JSU-Gotham City partnership, which · ~ 
the university uses to produce an additional 160 graduates over the 5-year period of the 
grant. The University uses 60 percent of the grant for scholarships for those 160 
students (average of $3000 per student). It uses the remaining funds for support 
services and other grant activities. 

By the end of the grant period, the 160 new teachers, 100 of whom are minority, have 
graduated from T JSU and entered the Gotham City teaching force. The grant to T JSU 
has thus provided for 20 percent of the five-ye~r !1eed in Gotham City for new teache~. 
T JSU has also increased its production of Rew.fully certified new teachers by ~ 
more than 10 percent, helping to meet the national need for new teachers. 

\·. 
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Path to Urban Teaching 

The public school system in Urbantown, U.S.A., is facing a growing mismatch between 

its student population and the available teaching force. Approximately 61 percent of the students 

served by the school system are African American, while only about 37 percent of the available 

teaching force is African American. Furthennore, 1996-97 projections indicate that at least 166 

African American teachers will be eligible for retirement by the year 2005. 

In response to this growing disparity, concerned administrators of the public school 

system have joined forces with local institutions of higher education, teachers' unions, and a 

wide array of community leaders to build a program to recruit and train minority teachers. Their 

collaboration led them to recognize that a rich pool of candidates was within their reach--teacher 

aides, substitute teachers, and other paraprofessionals already working in the schools. The group 

has proposed to specifically target minority and male applicants who could be trained to return to 

the school system as well-prepared teachers. They have c_alled the program "Path to Urban 

Teaching" and plan to apply for Title V funds. 
.: 

Applicants would be required to be ~_E!..~Y.~~ and to have strong 

recommendations. They would go through a careful screening and selection process. Each ( 

scholar would need more than 60 transferable credits toward completing the teacher education ) 

program and above average grades. Most importantly, potential scholars would need a 

demonstrated commitment to children in urban areas, as well as an interest in primary education, 

special education, or secondary education. 

Recognizing that individual scholars might face ch.allenges they have not faced before, 

the program would offer a teacher education program specifically geared to meet their needs. In 

··--··---........ - .... ·~ .__ ... _ .. ~·.· : •• """.'."~ .~ ... 1 ..... -·- ........ , ........... 11 ....... - - _ _... ·---· ······----~ 
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course on volunteerism; and one made up of instructional modules on an array of urban 

Scholars would be offered both financial and academic support services such as academic 

advising, tutoring, counseling, family orientation, and day care services. The program would 

closely monitor grades,,require a supervised field experience (in addition to employment with the 

public school system); and in-class perfonnance would be evaluated at least twice each semester. 
~--~----"-~ eifti·~;~.,/.;.,~.~; .. ,. , _ , _: ___ , ______ , .--- -._ .......... _.u~<.:i~...,.-----=-~·-r Pi 8 FT 

Upon completion ofthe,:program, graduates would seek e,mployment in the public schools 

fulfilling a pledge each one would make upon entry to the program. 

The program would be considered successful if scholars made good grades, saw the 

program through to completion, and most important, became valued teachers within the 

CT 
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Memo 
To: 
From: 

Terry Dozier 
David Haselkorn 

Subject: Some Possibilities for Title V Program Names 
July 16, 1997 Date: 

_ .. 

.. 

I> 

.. 

.. 

.. 

.. 

.. 

.. 

... 

·-· .. 
.. 
.. 
.. 

.. 

.. 

AmeriTeach (or AmeriTeach Scholars/AmeriTeach Fellows/AmeriTeach 2000) 
Pride (Partnerships for Recruiting, Inspiring, and Developing Educators) 
Teacher Leadership Corps 
Break Through Educators for Schools of Tomorrow ("Best" Scholars) 
New Century Teachers/New Century Teaching Scholars (NCT Scholars) 
Teachers for Tomorrow 
Teaching's Next Generation 
Congressional Teaching Fellows 
Presidential Teaching Fellows 
Congressional Teaching Scholars 
Presidential Teaching Scholars 
Martin Luth.er King Te.aching Fellow?hips or Scholarships (MLK Scholars/MLK 
Fellows). 
Mary McCloud Bethune Fellows Scholars 
Horace Mann Scholars 
Hope Teaching Scholars/Fellows 
National Partnership for Teaching Excellence 
Urban Education Service Corps 
A+ Scholars 
FutureBridge Scholars 
TeacherBridge Fellows 
Cosby/Levin Fellows (named after Bill Cosby's son, a prospective teacher, and 
Gerald Levin's son a slain teacher in urban schools) 
New Vision Teaching Scholars 
New Vision Teachers 
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Impact of Lighthouse Partnership Program 

Challenges in Teacher Preparation 

• Teaching is key to student learning, yet many teachers report feeling unprepared for 
today's classrooms. 

• 30% of teachers leave the profession in the first three years, often because of poor 
preparation and support. 

• Teachers face the reatest chal e ... ,-· .' -. . :· . ,.. . ···,'J, ... < • , ('' 

ways to prepare teachers. 

Impact of Grant to Lighthouse Partnership 

Working Together: Thomas Jefferson State University, nearby school districts, and a number of 
partner institutions of higher education have formed a high-quality teacher preparation 
partnership to improve .teacher education for high-poverty areas. 

A Model for Teacher PrenwRY'-tt\~\Ju~¥srrtirftwiYIPK~·~~Cle7co- -, --·---- -
preparing teachers for the communities m the region that neea them mosF.br an SC 00 S an 
those in outlying rural areas which have high concentrations of low-income students. The 

I 

teachers that the university graduates are complete rigorous performance assessments and are 
well-prepared for the challenges of the hi~h-poverty schools in which many of them will be 
teaching. TJSU uses part of its grant to evaluate its programs and to disseminate this 
information: what works, and what doesn't work, in teacher preparation? 

Addressing the Needs 9f School Districts: TJSU works in close partnership with ten schooL 
districts in its region to prepare teachers well for the communities in which they W'iH be teaching._ .. . _ --····--
The teacl39a§lils1~Wl~we\~ these -distiiCishelp io design the teac~~r.P.rep --- , '~--~-~~--~~-· 

..................... ,..._. ·. · at the university; master teachers work with the university to help prepare teacher candidates; and 
education faculty work yi the local schools with student teachers and others. TJSU also focuses 
on recruiting, preparing., and retaining minority candidates in its teacher preparation programs 
because the area's students are much more diverse than the teacher force. 

Spreading Best Practices: TJSU has partnered with twelve other institutions of higher 
education: two community colleges and ten 4-year colleges and universities that want to improve 
their teacher education programs. The partners vary in size, type of students served, and region··· -- · 

-----·--of the country.- -With the grant~-fjs(fhelps its partner institutions to improve their teacher 
education programs by providing technical assistance and financial resources to implement 
program improvements. 

I 

Impact: Improved teaching and learning in the high-poverty elementary and secondary schools 
with which TJSU and its partner institutions work. All institutions have increased the diversity 
of the teachers they prepare_ 
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IMPACT OF TEACHER RECRUITMENT PROGRAM IN "GOTHAM CITY" 

Needs of the citv for teachers: 

Over the next few years. 600 teachers will retire. 
City will also need to hire an additional 200 teachers because of growth in enrollment. 

City enrollment is 60 percent minority, but the current teaching force is only 20 minority. 
Gotham City would like to increase the level of minority representation in the teaching 
force. 

Grant to Thomas Jefferson State University 

T JSU operates an outstanding teacher training program. The University enters into an 
agreement with the Gotham City School District to train some of the teachers the district 
needs - particularly minority· teachersi as well as teachers in the subject areas where 
the district is having trouble recruiting qualified people. 

T JSU currently graduates 300 prospective teachers annually. The U.S. Department of 
Education makes an $800,000 five-year grant to T JSU-Gotham City partnership, which 
the university uses to produce an additional 160 graduates over the 5-year period of the 
grant. The University uses 60 percent of the grant for scholarships for those 160 
students (average of $3000 per student). It uses the remaining funds for support 
services and other grant activities. 

By the end of the grant period. the 160 new teachers. 100 of whom are minority, have 
graduated from T JSU and entered the Gotham City teaching force. The grant to T JSU 
has thus provided for 20 percent of the five-year need in Gotham City for new teachers. 
T JSU has also increased its production of new fully certified new teachers by about 
more than 10 percent, helping to meet the national need for new teachers. 

Pag.e 11 
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Path to Urban Teaching 

The public school system in Urbantown, U.S.A., is facing a growing mismatch between 

its student population and the available teaching force. Approximately 61 percent of the students 

served by the school system are African American, while only about 3 7 percent of the available 

teaching force is African American. Furthermore, 1996-97 projections indicate that at least 166 

African American teachers will be eligible for retirement by the year 2005. 

In response to this growing disparity, concerned administrators of the public school 

system have joined forces with local institutions of higher education, teachers' unions, and a 

wide array of community leaders to build a program to recruit and train minority teachers. Their 

collaboration led them to recognize that a rich pool of candidates was within their reach--teacher 

aides, substitute teachers, and other paraprofessionals already working in the schools. The group 

has proposed to specifically target minority and male applicants who could be trained to return to 

the school system as well-prepared teachers. They have called the program "Path to Urban 
o I I 1 1 I 

Teaching" and plan to apply for Title V funds. 

Applicants would be required to be employees of the school system and to have strong 

recommendations. They would go through a careful screening and selection process. Each 

scholar would need more than 60 transferable credits toward completing the teacher education 

program and above average grades. Most importantly, potential scholars would need a 

demonstrated commitment to children in urban areas, as well as an interest in primary education, 

special education, or secondary education. 

Recognizing that individual scholars might face challenges they have not faced before, 

the program would offer a teacher education program specifically geared to meet their needs. In 

particular, the scholars might lack experience in taking such exams as the National Teachers 
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Exam (NTE): there would be a course to assess a scholar's weaknesses relative to the NTE; a 

course on volunteerism; and one made up of instructional modules on an array of urban 

education topics. Courses would be available in the evenings and over the summer to 

accommodate participants' schedules. Finally, the program would be structured to emphasize 

all cultures--with a specific focus on the urban student--and to build on the real-world 

experiences of the participants. 

Scholars would be offered both financial and academic support services such as academic 

advising, tutoring, counseling, family orientation, and day care services. The program would 

closely monitor grades, require a supervised field experience (in addition to employment with the 

public school system); and in-class performance would be evaluated at least twice each semester. 

Upon completion of the program, graduates would seek employment in the public schools 

fulfilling a pledge each one would make upon entry to the program. 

The program would be considered successful if scholars made good grades, saw the 

program through to completion, and most important, became valued teachers within the 

Urbantown Public Schools who remained committed to teaching in the community. 
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• Amerileach (or AmeriTeach Scholars/AmeriTeach Fellows/AmeriTeach 2000) 
• Pride (Partnerships for Recruiting, Inspiring, and Developing Educators) 
• Teacher Leadership Corps 
• Break Through Educators for Schools of Tomorrow ("Best" Scholars) 
• New Century Teachers/New Century Teaching Scholars (NCT Scholars) 

• Teachers for Tomorrow 
.. Teaching's Next Generation 
• Congressional Teaching Fellows 
• Presidential Teaching Fellows 
• Congressional Teaching Scholars 
• Presidential Teaching Scholars 
• Martin Luth.er King Te.aching F~llow~hips or Scholarships (MLK Scholars/MLK 

Fellows), 
• Mary McCloud Bethune Fellows Scholars 
• Horace Mann Scholars 
• Hope Teaching Scholars/Fellows 
.. National Partnership for Teaching Excellence 
.. Urban Education Service Corps 
.. A+ Scholars 
• FutureBridge Scholars 
• TeacherBridge Fellows 
• Cosby/Levin Fellows (named after Bill Cosby's son, a prospective teacher, and 

Gerald Levin's son a slain teacher in urban schools) 
• New Vision Teaching Scholars 
• New Vision Teachers 
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Impact of Lighthouse Partnership Program 

Challenges in Teacher Preparation 

• T caching is key to student learning, yet many teachers report feeling unprepared for 
today's classrooms. 

• 30% of teachers leave the profession in the first three years, often because of poor 
preparation and support. 

• Teachers face the greatest challenges in high-poverty urban and rural schools. 
• As a Nation, we have not done the research and evaluation that would tell us the best 

ways to prepare teachers. 

Impact of G1ant to Lighthouse Partnership 

Working Together: Thomas Jefferson State University, nearby school districts, and a number of 
partner institutions of higher education have formed a high-quality teacher preparation 
partnership to improve teacher education for high-poverty areas. 

A Model for Teacher Preparation: At TJSU, the entire university has made a commitment to 
preparing teachers for the communities in the region that need them most: urban schools and 
those in outlying rural areas which have high concentrations of low-income students. The 
teachers that the university graduates are complete rigorous performance assessments and are 
well-prepared for the challenges of the high-poverty schools in which many of them will be 
teaching. TJSU uses part of its grant to evaluate its programs and to disseminate this 
information: what works, and what doesn't work, in teacher preparation? 

Addressing the Needs of School Districts: TJSU works in close partnership with ten school 
districts in its region to prepare teachers well for the communities in which they will be teaching. 
The teachers and administrators in these districts help to design the teacher preparation programs 
at the university; master teachers work with the university to help prepare teacher candidates; and 
education faculty work in the local schools with student teachers and others. TJSU also focuses 
on recruiting, preparing, and retaining minority candidates in its teacher preparation programs 
because the area's students are much more diverse than the teacher force. 

Spreading Best Practices: TJSU has partnered with twelve other institutions of higher 
education: two community colleges and ten 4-year colleges and universities that want to improve 
their teacher education programs. The partners vary in size, type of students served, and region 
of the country. With the grant, TJSU helps its partner institutions to improve their teacher 
education programs by providing technical assistance and financial resources to implement 
program improvements. 

Impact: Improved teaching and learning in the high-poverty elementary and secondary schools 
with which TJSU and its partner institutions work. All institutions have increased the diversity 
of the teachers they prepare. 
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BUSING 

Do you support school busing? 

I strongly support integration in our schools and throughout our society. And as 
the Supreme Court said in Brown, illegal intentional segregation and all its vestiges 
must be eliminated, root and branch, in our public schools. We have made 
important progress in this area and provided more equal educational opportunity 
through remedies including redrawing boundary lines, high quality magnet school 
programs, voluntary student transfers, and, where necessary, mandatory student 
reassignment, or "busing." This Administration has not found it necessary to seek 
mandatory student reassignment in the cases we have brought, and we are unlikely 
to do so. The types of cases in which the remedy has been used have mostly been 
litigated already. But I would not want to rule out busing in advance for any and 
all cases. We will do what we need to do to faithfully enforce the law. 

Didn't you say when you were elected Governor in 1978 that "busing and breaking 
up neighborhoods" didn't sit well with you? 

I also said that I was very much in favor of integrating schools, and I still believe 
that. In fact, as Governor I worked very hard to negotiate and pass through the 
state legislature a settlement to the long-standing Little Rock school desegregation 
case. I think integration should be our goal, and when we are faced with the 
constitutional violation of intentional segregation, we should focus first on 
remedies other than busing to achieve that goal. 

VOTING RIGHTS 

What is the Administration going to do to enforce the Voting Rights Act? 

The Administration is still committed to ensuring minority voters a fair opportunity 
to participate in the electoral process. We will continue to defend fair redistricting 
plans that are challenged, where those plans are consistent with the standards set 
out by the Supreme Court in its recent decisions. 
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Answers to commonly asked questions: 
Lighthouse Partnerships 

1. Why has ED decided to propose providing grants to programs that are already 
exemplary? Jsn 't the lighthouse proposal just another demonstration program? 
ED has selected this approach for three reasons: 

(1) there is a need to identify best practices in teacher education; 
(2) once best practices have been identified they must be widely disseminated; and 
(3) institutions of higher education and K-12 schools and school districts must be 
encouraged to work in partnership to improve teacher education. 

This is not merely a demonstration program because each lighthouse partnership would 
be evaluated based upon demonstrated improvement in their partner institutions. 

2. Why has ED decided to target the preparation of teachers who will work in high­
poverty communities? 
Often newly hired teachers in poor urban and rural areas are among the least prepared 
and most inadequately supported. The National Center for Education Statistics reports 
that in high-poverty communities 71 % of physical science students and 33% of 
mathematics students are taking classes with teachers who lack even a college minor in 
the field. Moreover, rates of attrition in urban districts can reach 50% in the first five 
years of teaching. Improving the recruitment, preparation, and retention of high-qualitY 
teachers in high-poverty communities is an essential step in expanding access to quality 
education. In addition, identifying the best teclmiques for preparing teachers for our 
nation's most challenging teaching assignments will provide a foundation for excellence 

_ in the preparation of all our teachers. 

/ ( y}\ What evidence is there that this approach would succeed? 
v~ / rp.e current crisis in teacher preparation demands a new and innovative approach to 
~ · ~"'°()reform. However,£the Alvemo Colle~illiP:M@njs ieandftiien project provides one 
'"'"' ,v model for the succCss of the lighthouse approach. Through this project AJverno College ,.. l...J 

has joined with three other institutions of higher education seeking to implement / ~ · h 

components of the Alvemo approach to work collaboratively to improve their programs. ;~'l;;.if' 

4. How many lighthouse partnerships would be established? ~:: ~ 
The precise number of lighthouse partnerships would depend upon the level of funding 

4 
~( 

for the program and size of the grant requests .. H2,i~verl many experts in teacher <- s. 
- education have suggested that 10·15 lighthouse)':Willi 8-1s partners each, would have a 

significant impact on the field. Over time, as the program demonstrates results, and if 
additional funding is provided, more partnerships could be established. 



5. Who would select the exemplary institutions? 
The exemplary institutions would be selected by a rigorous peer review process based . 
upon the criteria for excellence in teacher preparation outlined in the legislatioir.-- 'v'I v t vJ 'l 
Participants in the peer review process could include experts on teacher preparation, , · · 
exemplary teachers, elementary and secondary school administrators, and faculty 
members from quality teacher education programs. 

6. What role would geographic distribution play in the selection process? 
Although the legislation would not require one lighthouse partnership in each state, the 
program wou ·nvolve over 100 colleges and universities from various states and 
regions. In ad ition, given the technology now available for communication, ED 
anticipates that each partnership W6llld involve institutions from different areas of the 
cowitry. Cov I a 

7, When and how would the partners be selected? 
The lighthouse partnerships would be selected through a two-step process. Applicants to 
be lead institutions would first be asked to submit a pre-application which would include 
a description of how they would go about selecting their partners. The most promising 
applicants would then be asked to select their partners and jointly develop a more 
detailed final application. 

8. What would be the role of K-12 schools and school districts? 
Applicants would be evaluated based on the extent of cooperation between the lead 
institution's teacher preparation program and K-12 schools and school districts, including 
the role elementary and secondary educators play in designing and implementing the 
teacher education programs. K-12 schools and school districts would also participate in 
the joint governance structure of the partnerships and be eligible for grants from the 
governing boards. The success of the partnerships wouJd be evaluated based on 
improvement in the quality of teaching and student performance in the participating K· 12 
schools. 

9. What would be the role of states? 
States could work collaboratively with the lead institutions and/or partner institutions and 
co participate in the joint governance structure of each partnership. Ultimately, ~e 

~ est practices in teacher preparation identified through this program would hop~ sti~ he-Ir 
'.i:JI\, \'S (llV" rovide direction for state-level refonn of teacher education accreditation and teacher 

· censing requirements. In fact, state officials with authority over teacher Ii · d 
preparation in the state where the lighthouse partnerships are locate ould be required 7 
to be members of the governing board. 



10. How would the success of the Lighthouse Partnerships be evaluated? 
The Lighthouse Partnerships would be held accountable for docwnented institutional 
change in the teacher education programs of the partner institutions; the production of 
diverse, high-quality teachers prepared to teach to high standards of student achievement; 
the retention of graduates in the teaching profession and in high-poverty schools; and 
most importantly, improvement in the quality of teaching and student performance in the 
participating K-12 schools. 

Recruiting and Retaining Teachers for High-Poverty Communities 

11. What would happen to the current Minority Teacher Recruitment program? Is ED 
backing away from its commitment to Improve the diversity of the nation 's teachers? 
ED remains strongly committed to increasing the number of teachers of color. Indeed, 
ED shares the view of many experts in the K-12 and higher education communities that 
the Minqrity Teacher Recruitment program, funded at $2.2 million, is not a sufficient 
Federal investment in recruiting and retaining a diverse population of high-quality 
teachers. Therefore, ED wishes to expand its commitment to addressing this issue by 
making improving the diversity of teachers in high·poverty communities a central priority 
of the Recruitment Partnership program. It is ~one of the criteria by which we would 
evaluate the success ofthe ~e~~,-ck ~ Cl\"l')J 

12. What role would diversity play in the selection and evaluation of the Recruitment-· 
Partnerships? 
The diversity of the faculty and student populations of the institutions of higher education 
applying for partnership grants would be central criteria for selection. In addition, special 
consideration would be given to partnerships which include historically Black colleges 
and universities, Hispanic-serving colleges and universities, or other "minority-serving,' 
institutions of higher education. In the evaluation process. partnerships would be held ~ 
accountable for increasing the number of teachers of color. 0 fo c. 

13. How would the effectiveness of the Recruitment Partnerships be evaluated? 
The criteria for detennining the success of the Recruitment Partnerships would be: 
(1) an increase in the production and retention of high-quality teachers prepared to teach 
to high standards in high-poverty schools; and 
(2) an increase in the diversity of the teaching force as a result of the partnership's 
recruitment efforts. 





Examples of Quality Teacher Preparation Programs 
Senring High-Poverty Urban and Rural Communities 

Alvemo College, Milwaukee, Wisconsin 
Mary Diez, Chair, Education Division (414) 382 - 6000 

The teacher preparation program at Alvemo College, a commuter college that has 
historically served first-generation college students, has an innovative, performance-
based curricwwn. tl!C:-CU:rm:·~~~!S&.HlE~ruy.-ea--wlllat-lmKleill~Wlll!m-::l~~;Qut...on_.. 
whAH1~~mrlirt-h~ine-tmffil. iTo successfully complete the program students are 
expected to demonstrate their mastery of a variety of skills essential to good teaching 
including problem solving, community involvement, and the integration of content 
knowledge with classroom practice. Essays, case study analyses, and simulations are 
some of the creative ways Alvemo faculty assess their students' progress. The clinical 
preparation of Alvemo students is assessed by a panel of Alvemo facwty and teachers 
and administrators at their K-12 schools upon completion of their extensive student 
teaching experience. With fewer than 500 students enrolled in the division of education, 
Alvemo faculty and administrators are able to provide students with extensive individual 
attention and support. Forty percent of Alvemo's graduates go on to teach successfully 
in Milwaukee's public schools which enroll over 75% students of color. Alvemo also 
prepares proportionately more new teachers of color than any other area college. 
Currently, facwty and administrators at Alvemo College are working with three other 
institutions seeking to improve their teacher preparation programs by adopting elements 
of the Alvemo model. 

Cincinnati Initiative for Teacher Education (CITE), Cincinnati, Ohio 
Louis Castenell, Dean of Education (513) 556- 6000 

The Cincinnati Initiative for Teacher Education is a partnership between the University of 
Cincinnati and the Cincinnati public schools. To ensure a strong content background, 
students in the five-year CITE program enroll jointly in the ColJege of Arts and Sciences 
and the College of Education and graduate with a bachelor's degree from each~ -
During their fourth year in the program students complete their education coursework and 
begin participating in field experiences in K-12 schools designed to prepare them for 
student teaching. A year-long internship, witl1 36 weeks of student teaching and 
continued professional development, completes the program. Students are supported 
during the internship by professional practice teams at each of the nine competitively­
selected professional development schools comprised of a lead teacher, three or four 
mentor teachers, three or four interns and a University faculty member. Upon completion 
of the program students have earned 18 graduate credits and are well-prepared for 
challenging classroom assignments. Of the graduating class. 20% are students of color 
and 27% go on to teach in the Cincinnati public schools. 



University of Texas at El Paso (UTEP), El Paso, Texas 
Arturo Pacheco, Dean ofEducation (915) 747 - 5000 

The teacher preparation program at the University of Texas at El Paso is the source for 
70% of the beginning teachers in broad sections of Texas and New Mexico near the 
Mexican border. UTEP' s president, dean of education, education faculty, and arts and 
sciences faculty are all conunitted to preparing high-quality teachers and increasing the 
diversity of the region's teaching force to better reflect the student population. The 
UTEP program is designed, implemented, and evaluated collaboratively by elementary 
and secondary school teachers and administrators, University faculty, the staff of the 

7 regional Texas Education Service Center, and conununity members. UTEP uses a field­
~ Y1' n 6 · based model of teacher education in partnership with 18 professional developmenr---
-- ~e professional development scho~e public elementary and secondary 

schools in the area committed to school ~, redesigning professional development, 
integrating technology, and reaching out to local communities for greater participation. 
The program also includes a community component in which pre-service teachers spend 
time learning about parent and community involvement and visiting the homes of their 
students' families. 
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'b(__/r?( 
sp!~~r:v~!!~ ~·~r: ~:.:~ry -1/11 /~ 
U. S. Department of Education ~ 

before the House Committee on Education and the Workforce (/ ~ 
subcommittee on Postsecondary Education, Training, and Lifelong Learning ~ 

July 15, 1997 r \ 

I am ~leeised to appear before you to testify sbout the Department of Education's 

propollal for the reauthorization of Title V of the 1 ligher Education Act of 1965. This 

reauthorization comes at a time whon It la particularly important tl'1al we, 1:1.1 a Nation, do 

more to develop our teacher workforce. I care deeply al.Juul lhi1:1 l~1ue. As a former 

National Teacher of the Year, I was hwlted lo lhts Dttp1::11trnent to provide a teacher's 

perapective on the work that we du. I know flrat .. hand the importance ot good teaching 

and of provhJiny ltti:it.:htm1 with high-quality preparation and support. 

David Haselkorn, the Preslaent of Recruiting New Teachers, Inc., may have said 

It best "Teaching ts the essential profession that ma'k"a all other professions possible." 

High standards, good faclllties, and strong accountablllty measures are Important. 

Without good teacher$, however, we cannot ensure that our children ere prepared to be 

the Nation's fUture sctentists, doctors, and educators, or that they become effective 

parents, workers, and participants in a democratic society. The new economy demands 

h1gh-quallty education more than ever before. Because teaching is key to student 

learning, the development of high-quality teachers Is ·critically important. 

As President Clinton emphasized In his Call to Action for American Education in 

the 21st Century, teachers must receive the educatlcfn and support they need to help 
\. 

our chlldren meet the challenges of the 21st century. Our Nation's goals In education 

will not be achieved without the development of an excellent teacher workforce. As a 

Nation, we face significant challenges In this regard. 

One of our challenges is in teacher recruitment. Over the next decade, we will 

need to hire more than 2 million teachers because of Increasing teacher retirements 
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and an enrollment boom that will bring more students than ever before into our 

classrooms -- a total of almost 55 mlllfon students by the year 2006. High-poverty 

urban and rural schools will experience the most severe teacher shortages. Of the 2 

million teachers needed, approximately 15%, or 345.000, will be hired in central cities, 

In schools with large concentrations of low-income students. An additional 207,000 

teachers will be needed in isolated, and often poor, rural areas. 

In addition, a crltlcal gap exists between the diversity of our nation's student& and 

that of their teachers. While a third of America's students are minority, only 13% of 

their teachers are. That gap is growing and is most 'severe in urban and rural schools. 

Our nation's schools need a diverse and excellent teaching force that can bring 
- ' 

distinctive life experiences and perspectives into the classroom, provide valuable role 

models for minorfty arid non-minority students alike,. enrich the curriculum, assessment, 

and school climl!ilta, 11hd strengthen connections to parents and communities. 

Teacher shortages will continue to be concentrated in our Nation's underserved 

communities. Students in high-poverty urban and rural schools -- the very students 

who need the best teachers -- often have teachers who are the least qualified. For 
., 

example, 71 % of physical science students and 33% of English students in high-poverty 

schools take classes with teachers who lack even a ~college minor In their field. 

a uality of preparation is a key factor in teachers' ability to facilitate student 

learning. Unfortunately, many teacher preparation programs in this country do not 

provide quality teacher education. Teachers often report feeling unprepared for the 

challenges of today's classrooms. While we would never ask our doctors to perform 

surgery after only a few weeks of clinical experience, we often ask new teachers to 

enter classrooms after only a few weeks of In-classroom training. New teacher& often 

lack the deep content knowledge and the knowledge of effective classroom practices 

that they need in order to help children learn. Many teacher preparation proQrams do 
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net prepare teachers to use technology effectively in the classroom. We cannot 

continue to fail In preparing teachers If we want to educate our children to high 

standards. 

The need for effective teacher preparation In high-poverty settings is particularly 

greet, given the complexity that poverty brings to the classroom. In urban school 

di6tricts, rates of attrition can often reach fifty percent In the first five years of teaching, 

due In part to Inadequate preparation and poor support -- a "aink or swim" approach 

toward beginning teachers. Teachers in high-poverty settings face many daunting 

challenges for which they need to be prepared, such as the diversity of their students, 

Inclusion of ~tudents with learning and physical dlsabllltles. increasing numbers of 

students with limited Eng lien proficiency, and students in crisis because of their home 

situations. 

Given these challenges, States, school districts, colieges and universities, and 

the Federal Government will have to work hard to achieve the President's goal of 

ensuring a talented, dedicated, and well-prepared teacher In every classroom. Title V 

of the Higher Ed1.1catlon Act le one vehic~ through which the Federal Government, for 
.. , 

its part. can address teacher quality in America. 

We began the development of our Tttle V proposal by examining teacher 

development across the continuum - beginning with recruitment and preparation, 

including the first critical years of teaching which educators call the induction period, 

and continuing through on-going professional development. We considered two 

questions: Where, in this continuum, can the Federal Government and Title V 

appropriately play a role? And how can Title V, through a targeted Federal investment, 

make a significant Impact on teacher development in America? 

In answering these questions, we have developed a targeted, strateS'11C agenda 

for Title V. Unlike the current Title V, which authorizes an array of disconnected 
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programs, our proposal sets priorities and focuses succinctly on three critical areas: 

recruiting new teachers, including minority teachers. for high-poverty urban and rural 

areas; preparing them well; and supporting. them during Induction. 

We chose this focus for several reasons. The Federal Government already 

makes a significant investment in on-going professlonal d~velopment for current 

teachers through programs such as the Eisenhower Professional Development 
. . 

programs under the Elementary and Secondary Education Act of 1963. Those 

programs, however, are not adequate to promote the reforms that are needed to 

develop our future teaching force. The Federal Government's current efforts simply are 

not sufficient to address the teacher recruitment, preparation, and induction challenges 

that we face. In thos~ areas, there is a critical gap iM the Federal commitment to 

teacher development. Those are the arenas In which Title V can make a difference. 

Furthermore. the development of a high-qualtty teaching force is more important 

now than ever. Our Nation will be preparing more teacherts than ever before to teach in 

increasingly challenging classrooms. By addressing the development of those 

teachers, we have a unlQue opportunity to make a substantial impact through the 

reauthorization of Title V. 

Our proposal has two parts: a program to recruit a diverse and excellent teaching 
' ; 

force and a program fo support the highest-quallty teacher preparation. Improving 

Induction, the first crltlcal years when 30 percent of new teachers leave the field in part 

because of poor support, la an Important component of both parts of the proposal. 

We focus our proposal on high-poverty urban and rural areas because recruiting, 

preparing, and supporting teachers for these settings is the greatest challenge we face 

In developing our teacher workforce. 

Recruiting New Teachers for High-Poverty Areas 

The Federal Government, by itself, cannot solve all of our Nation's recruitment 

.. ·~iigl!] 
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challenges. It can, however, be a catalyst that stimulates the recruitment of teachers 

where they are most needed. We propose a targeted program whose objective is to 

Increase the number of students, especlally minority students, who complete 

high-quality teacher preparation programs and teach in high-poverty areas. 

The program would award five-year competitive grants to partnerships between 

school districts and Institutions of higher education, in conjunction with other partners 

such as community colleges, teachers' unions, community organizations. and States, to 

recruit and prepare teachers. One major strength of our proposal is a requirement that 

the partnerships work together to assess the teaching needs of the school districts. 

~aving completed this needs assessment, the partn'ers would Identify a pool of 

potential teachers fitting those needs. recruit Individuals from this pool, and design 

preparation and induction programs tailored to those individuals. 

Thus. the needs of the partnerships would determine their recruitment focus. 

The program could focus on minorities, paraprofessionals, males, teachers In targeted 

subjects, or individuals with disabilities. Because the recruitment of minorities is central 

to the program, the bili would give priority to applications from institutions that serve or 

prepare significant numbers of minority teachers. All grantees would have to meet 
,~, 

criteria for quality teacher preparation programs, since Individuals who are recruited 

must then be well prepared. 

In order to ensure that teachers are recruited and prepared to teach where they 

are most needed, the program would focus on Munderserved" communities. In other 

words, Individuals recruited into the program would commit to teach for at least three 

ye1r1 In high-poverty cbmmunltles. However, unllke many previous recruitment 

programs, grantees w0uld be held accountable for thl's commitment. They would be 

judged by their success in placing and retaining new teachers In high-need 

communities. Thus, they would have atrong incentlv~'• to preparEt students well for the 
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challenges of teaching In hlgh·poverty urban and rural areas and to support them 

effeotlvely ouring their first years of teaching. 

.. , ..... ~~~ti~ 

The program would support scholarships for potential teachers and, equally 

important, support services that fit the needs of the potential teachers. These services, 

Including academic counseling. mentoring, child care, and transportation, are especially 

Important for lndlviduals such as paraprofessionals for whom scholarships alone are 

often not enough. 

The blll would require that grantees increase the numbers of teachers produced 

or change the demographic make-up of their teacher education program. In addition, 

evaluation of grantees' success would be an important pert of our proposal. Grantees 

would be asked to provide evidence that their recruitment goals are met; that students 

graduate, become certified, are placed in classrooms, and remain teaching in 

high·need communities; that the numbers of minority teachers and teachers In 
. ~ 

high-poverty areas are Increased; and that the teachers teach to high standards. 

This proposed program is targeted to make a difference In teacher recruitment, 

preparation, and retention In high-need areas across the country. 

Lighthouse Partnerships for Teacher Preparation 

Our propo11l a~dreaaes three critical needs In teacher preparation. 

First, as a Nation, we must identify best practices In teacher preparation, 

especially in the preparation of teachers for high-poverty schools. The research and 

evaluation of teacher preparation programs that would allow us to speak confidently 
. . 

about strong teacher preparation do not exist, and, en a result, teacher preparation 

programs vary widely In approach and quality. If we can identify the best practices in 

teacher preparation for high-poverty areas. which are the most challenging settings, 

those practices will be adaptable to the preparation of teachers for all of our Nation's 

classrooms. 
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Second, when exemplary practices are Identified, they muat be disseminated 

and spread to other Institutions. Too often in the past, excellent programs, once 

identttled. have remained Island& of excellence. 

Third, because high-quality teacher preparation demands the strong involvement 

of elementary and secondary 1chools, school districts and institutions of higher 

education must work together as true partners in preparing teachers. Unfortunately, 

elementary and seconda')' schools often feel exploited in their relationst1ips with 

Institutions of higher education, because the schools are asked to help train atudent 

teachers and to hire them. without being given sufficient resources or a voice in how the 
. 

teaehers are prepared. 

fn responding to these needs. our lnnovatl'Je "lighthouse partnership" program 

would target funds to ·a limited number of institutional partnerships instead of spreading 

funds over too many institutions. The partnershlps:would be designed to identify and 
I . 

aggressively spread best practices In teacher education. The proposed program would 

award flve·year competitive grants to partnerships between Institutions that are 

exemplary In preparing teachers for high-need areas, the 1chool districts with which 
! 

they collaborate, and a number of partner Institutions of higher education that would like 

to lmr:irove their teacher preparation programs. Other partnership entitles could include 

community colleges and State educatlonal agencies. 

I want to stress that the lead Institutions would not be institutions that want to be 

exemplary at preparing teachers. They would be institutions, with their school district 

partners, that already.are truly exemplary when it comes to teacher preparation. They 

would already have a strong commitment to producing minority teachers and to 

preparing teachers for high-poverty settings. These exemplary institutions would 

represent ~arious types and size' of teacher preparation institutions so that teacher 

preparatior. programs' in different settings could be evaluated. The exemplary 
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Institutions' partners, on the other hand, would be those Institutions that are committed 

to Improving their teacher preparation programs, but need more resources and 

technical assistance from exemplary institutions in order to do so. 

An exemplary institution would be chosen by rigorous criteria. These criteria 

would include alignment of the teacher preparation program with student content and 

performance standards. standard1 for teaching excellence such as those of the 

Natlonal Board for Professional Teaching Standards, and standards for teacher 

education; evidence that the institution produces quality teachers; evidence that 1he 

entire institution. not just the teacher education program, is committed to preparing 

teachers: and collaboration between the department of arts and sciences and the 

teacher education program In preparing teachers to teach specific subjects. 

One of the most important criteria on which applicants would be judged is the 

level of partnership between school districts and the Institutions of higher education. 

Appllcants would be required to submit a joint governance structure that ensures that 

school teachers and administrators are deeply involved In program design and 

Implementation. The !school districts would help to determine how the grant funds are 

spent. Strong applic~nts would alao have high·QUal'ity clinical programs in partnership 
\_ 

with school districts and would provide support for tt\eir students through the induction 

period. 

Another element of high-quality teacher preparation programs for which we 

would look is the coherence of the program: student• should be required to take 

meaningful courses, not just any course that would fulfill credit requirements. We would 

also look for the Integration of technology Into the teacher education programs. 

Professors would model the use of technology in the classroom, and future teachers 
:'-

would learn how to use technology effectively in their own teaching to enhance student 

learning. In addition, a high-quality program must n6t only prepare teachers to teach 

-~ 

1-'ege ts~ 
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subject content effectively, but must also ensure that newly prepared teachers have a 

thorough grounding In classroom practices that have records of demonstrated 

effectiveness in enabling student& to achieve to high standardii and that are replicable 

in diverse and challenging circumstances. 

Grant funding could be used for a number of purposes. It could be used for 

further pro!i)ram development at the exemplary teacher education institution, Including 

work In school districts; for evaluation and dissemination of best practice& to Institutions 

across the country; for networking with the partner institutions to help them Improve; 

and for subgrants to the partner Institutions for the improvement of their teacher 

preparation programs. 

As In our recruitment proposal, grantees in the Lighthouse Partnership program 

would be evaluated by rigorous standards. Ultlmatel_y, they would be responsible for 

improved student teaming and teacher support in the school districts with which they 

are partners. They would be aocountable for retenti~n of students In teacher education 

programs and for the production of high.quality teachers who teach In the subject are1s 

for which they have been prepared. Grantees would have to show an increase In the 

diversity of new teachers and those who teach willingly and effectively In high-poverty 

areas. They would have to document instltutlonal change in the partner Institutions. 

They would also be required to demonstrate achievement of quality indicators such aa 

the technological proficiency of their graduates. 

By identifying a' variety of Institutions that operate exemplary teacher education 

programs In collaboration with school districts, and encouraging the spread of their best 

practices to other Institutions, our targeted program can make a broad and significant 

impact on the preparation of teachers across the country. 

Conclusion 

Our proposed teacher recruitment and prepatatlon programs can make a 
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substantial impact with a limited Federal Investment In an area of erltlcal importance: 

rhe development of new teachers. I leek forward to working with you to ensure that the 

reauthorized Title V Is a focused and effective answer to our Nation's challenges in 

teaching. 
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We began the development of our Title V proposal by examining teacher development 

across the continuum -- beginning with recruitment and preparation, including the first critical 

years of teaching which educators call the induction period, and continuing through on-going 

professional development. We considered two questions: Where, in this continuum, can the 

Federal Government and Title V appropriately play a role? And how can Title V, through a 

targeted Federal investment, make a significant impact on teacher development in America? 

In answering these questions, we have decided to focus Title Von three critical areas. 

Unlike the current Title V, which authorizes an array of disconnected programs, our proposal will 

fi . . h . h 11 d . h d . ~db·~~·t\.. 5~ 6t 
OCUS on recru1tmg new teac ers, preparmg t em we , an supportmg t em urmg lil uct1_gn. j f'-<:.,....-

We chose this focus for several reasons. The Federal Government already makes a 

significant investment in on-going professional development for current teachers through .....,..._..... 

programs such as the Eisenhower Professional Development programs under the Elementary and 

Secondary Education Act of 1965. Those programs, however, are not adequate to promote the 

reforms that are needed to develop our future teaching force. The Federal Government's current 

efforts simply are not sufficient to address the teacher recruitment, preparation, and i~n 

challenges that we face. In those areas, there is a critical gap in the Federal commitment to 

teacher development. Those are the arenas in which Title V can make a difference. 

Furthermore, we have a window0~pportunity now to make a difference in the 

"' development of our teaching force. Our Nation will be preparing more teachers than ever before 

to teach in increasingly challenging classrooms. By addressing the development of those 

teachers, we have a unique opportunity to make a substantial impact through the reauthorization 

of Title V. 
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We are considering a two-part proposal that addresses the communities with the greatest 

needs -- areas with high concentrations of low-income students. The proposal would encourage 

the recruitment of a diverse and excellent teaching force and support the highest-quality teacher 

preparation. Both parts of the proposal could address induction, the first critical years when 30 

percent of new teachers leave the field in part because of poor support. 

Recruiting New Teachers 

The Federal Government, by itself, cannot solve all of our Nation's recruitment 

challenges. It can, however, be a catalyst that stimulates the recruitment of teachers where they 

are most needed. 

We are considering a program whose objective is to increase the number of students, 

especially minority students, who complete high-quality teacher preparation programs and teach 

in high-poverty areas. 

In developing our proposal, we are keeping in mind several guiding principles of effective $ 
---------

r~s. For example, it is important that institutions of higher education work in 

partnership with elementary and secondary school districts to determine the teaching needs of the 

districts. The partnership should then identify a pool of potential teachers fitting those needs, 

recruit individuals from this pool, and design preparation and induction programs tailored to 

those individuals. High-quality teacher preparation programs are critical, since individuals who 

are recruited must then be well prepared. 
~dtr. h, /o J K.J.1 •• h 1 

J{ectuitment efforts could focus on minorities, paraprofessionals, ~' teachers in 1 ) 
Cfii'I \. \,.; '<- "\ 

targeted subjects, or individuals with disabilities. Paraprofessionals~very strong candidates 
J1~ 

for teacher recruitment, and recruiting minorities is very important because they are seriously 
./\ 
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underrepresented in the teaching profession. Above all, however, teachers must be recruited for ) 

the areas where they are most needed. ~ \_,, (;.. r) o 
Financial support can h~a~ord their teacher education, but support 

services can also be particularly important for individuals such as paraprofessionals for whom 

scholarships alone are often not enough. 

A recruitment program based on those principles can help the nation to address its critical 

recruitment challenges. 

Teacher Preparation 

It is not enough to recruit new teachers. We must also ensure that they are well-prepared. 

However, we face major challenges in teacher preparation. Let me paint a picture for you of the 

diversity of teacher preparation programs in this country. There are 1,025 institutions that 

prepare teachers. They range in size from four graduates per year at schools like Wake Forest 

University and Livingstone College in North Carolina, to 1,794 graduates.per year at Eastern 
-~ 

Michigan University-- our Nation's largest producer of teachers. In addition to this large range 

in size, there is an equal range in the quality of programs that prepare teachers. 

Therefore, we face three critical needs in teacher preparation. 

First, as a Nation, we must identify best practices in teacher education. There is no 

consensus in the nation about the best ways to prepare teachers. There ~s, however, little 
6v.1b .. ,...r---J .::..-----.. 

must have in-depth content knowledge of the subject matter that they teach. They must 

understand how children learn and know the latest research on child development. Successful 

teachers must be able to use classroom management skills effectively. They must learn to work 
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with diverse students and with parents. Teachers need to know a variety of approaches to 

working with students and then must be able to choose an appropriate strategy for different 

students and situations. Above all, prospective teachers need to be grounded in classroom 

practices that are based on the best available research, have records of demonstrated effectiveness 

in enabling students to achieve to high standards, and are replicable in diverse and challenging 

circumstances. 

Even though we have all of this knowledge about what it takes to be an effective teacher, 

we do not have the research and evaluation of teacher preparation programs that would allow us 

to speak confidently about how best to prepare teachers. As a result, teacher preparation 

programs vary widely in approach and quality. In order to identify best practices for teacher 

preparation, we are proposing to focus on programs that prepare teachers for the most 

challenging settings -- our schools with the highest concentration of low-income students. If we 

can identify, evaluate, and disseminate the most effective methods of preparing teachers for our 

most challenging classrooms, we know these practices will be adaptable for the preparation of 

teachers for any of our Nation's classrooms. 

Second, when exemplary practices are demonstrated and identified, they must be 

disseminated and spread to other institutions. Too often in the past, excellent programs, once 

identified, have remained islands of excellence. 

Third, because high-quality teacher preparation demands the strong involvement of 

elementary and secondary schools, school districts and institutions of higher education must 

work together as true partners in preparing teachers. Unfortunately, elementary and secondary 

schools often feel exploited in their relationships with institutions of higher education, because 
V'\_/-~..----,------
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