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Letters

_S tandards for Students
Is Not a Liberal Plot

In your Feb. 7 editorial *Whose stan-
dards Agenda”” you worTy that the presi-
dent’s call for a voluntary nationat test of
fourth graders in reading and eighth
graders in math is really a plot to enact
‘long-standing liberal spending-equaliza-
tion goals.” Let me try to lessen your pal-
pable sense of agitation on this matter.

Spending equalization is an important
matter that is treated by state legislatures
and state courts. You mistakenly conflate
legal issues surrounding spending equal-
ization with a broader discussion of what
educatjonal resources are available to a
student. The statement [ signed in 1992,
and which you discussed, referred to edu-
cational resources that will enable every
student to learn to high standards. It is in-
deed a “cruel hoax” if a student does not
have a well-trained and well-qualified
teacher. a safe and orderly learning envi-
ronment. and access to technology that

can be an effective learning tool.

[f we stick to the issue of improving our
schools. there are only three relevant
questions: 1) Do you support higher stan-
dards? 2) Do you think all children should
learn to those standards? And 3) Do you
believe that ail children should have a
well-prepared teacher and a safe orderly
environment? If you answer yes to those
questions, we are in complete agreement.

By the way, while you did not mean it
to be a compliment, [ took your mention of
me in the same sentence as Donna Shalala
and Marian Wright Edelman to be high
praise, indeed.

MARSHALL S. SMITH

Acting Deputy Secretary of Education
Washington
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, OURTURN
Riley right in call
to get rid of excuses

{.S. Education §ec'retsg1 Richard
W. Riley is not alone In his frustration
with schools that perpetually fail.

He likely will find ready soldiers,’
perhaps even among teachers
unions, in waging a battle throughout
the nation to clean house at schools
with high dropout rates where stu-
dents do not learn.

Riley made the call last week dur-
ing his annual speech on the state of
education, when he challenged com-
munities to improve the quality of
schools and teachers, the Washington
Postreported. .

. “If a principal is slow to get the
"message, find strength in new lead-
ers,” Riley said “If teachers are
burmed out, counsel them to improve
. or leave the profession. lf; laws need
tobe change£ get on with it.” ‘

The battle would be more easily
- won with increased cooperation from
.teachers’ unions. They now appear
ready to help. That hasn't always
" been the case. 1 Ea

“Tog often,. (the Nation uca-
~ tion Acssocia?iog) has sat on the side-

lines of change, nay-saying, quick to
say what won't work and slow to say

@ Teachers’ unions must
be part of the answer, not
part of the problem in
schools.

what will” NEA President Bob
Chase recently said in a speech to the
National Press Club in Washington.

“The fact is that, in some instances,
we have used our power to block un-
comfortable changes, to protect the
narrow interest of our members, and
not to advance the interests of stu-
dents and schools.” .

Such an attitude will be crucial for
the kind of overhaul Riley envisions.
That’s especially so because officials
say some of the nec’essary.changes
might include revising union coa-
tracts with teachers, a complication
that traditionally might have brought
the wrath of teacher groups.

For Riley, the goal of such coopera-
tion is' simple and should be clear to

" others.

“We need to stop' making excuses
and get on with the business of fixing
our schools.”
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Teacher Unions: a Key to School Reform

By Charles Taylor Kerchner,
Joseph G. Weeres,
and Jjulia E. Koppich

L SHANKER didn't invent
teacher unionism, but tor
more than a quarter-cen-

tury he was its personification.

He played the game at the
vdge. In the 1960s he organized
New York's teachers. transform-
ing them from a teachers’ guild so
weak that its newsletter was de-
livered in anonymous piain en-
velopes into the United Federa-
tion of Teachers. the nation's
largest union local. By the turn of
the '70s he was the most militant
of labor leaders, jalled twice for
leading unlawful strikes, spread-
ing fear and 1n some cases
loathing throughout the land.

Ironically, it was the fear of Mr.
Shanker that helped push the Na-
tional Education Association to-
ward collective bargaining, thus
spreading teacher unionism
around the country. By 1973 he
was to earn a footnote in cinema
history. In the Woody Allen film
“Sleeper,” the title character
reawakens in 2173 to say that civ-
ilization ended because “a man
named Albert Shanker got hold of
a nuclear warhead.”

Public education crisis

His public persona changed.
Early on. Shanker realized that
teachers couldn't be strong when
education was weak. When New
York City went broke in 1975, the
UFT pledged $150 million in pen-
sion funds to bail out the city. [n
1983. when the commission re-
port "A Nation at Risk" criticized
public education for perrtting a
‘rising tide of mediocracy,”
Shanker used the opportunity to
remold the union. He turned to-
~ard engaging the American Fed-
<ration of Teachers wn educational
reform instead of confrontation.

When asked why. Shanker re-
ponded with disarming pragma-
1sm that any union leader who
1ad just seen his membership de-
line by 20 percent would think
tbout doing things differently.

But the point is that most
inion leaders wouldn't and don't.
lypically, unions last only until
here is a change in the undery-
ng institution or its production
echnology. .

Thus, Al Shanker's passing is
nade all the more poignant by its
uming. Public education as an in-
titution is arguably entering
vhat Shanker himself called “its
irst real crisis.” The political
leavage line is no longer be-
ween those who think public ed-
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Albert Shanker's passing is a reminder of the need
to break molds in order to strengthen institutions

ucauon is doing a good job and
those who think it 1s not. The line
separates those who think the in-
stitution 1s capable of educating
America’s children and those who
think 1t is not. Unionized teachers
are no stronger than the institu-
tion they inhabit.

At least some teacher unionists
have come to realize this. Over
the last decade a quiet but con-
certed effort has taken place to
transform teacher unions
from their industrial-era ide-
ological base. The latest
manifestation of this came
when National Education
Association president Bob
Chase called for his union to
move  from  organizing
around what Samuel Gom-
pers called “more” to orga-
nizing around “better.”

Mr. Chase is right about that -
and so was Shanker in his call for
unionists to rally behind the cause
of higher standards - but the real
challenge is over when and how
this gets done. Politically. vexing
as it is. establishing high national
standards is not the hard part of
educational reform. The hard part
is getting more than the top 15
percent of students to achieve
those standards. No amount of
political exhortation will make it
happen. Organizing teaching will.

In our réecent book “United
Mind Workers™ (Jossey-Bass) we
call for a teacher unionism
aligned with the emerging imper-
atives about learrung. The cogni-
tive revolution, which is reflected
in the new standards and tests, is
changing our definition of what it
means to be smart. And what has
been called “the third industrial
revolution” has changed what
graduates need to know to make
a middle-class wage. Teachers are
the key to this transformation.

A plan for change

Teacher unions, through col-
lective  bargaining, organized
what we call the first half of teach-
ing - their wages and working
conditions. Now, they can finish
the job by organizing the actual
work of teaching. In the process,
they can play a valuable part in
reorganizing the institution of
public education by:

® Organizing around quality.
This nation is now engaged in a
furious debate about learning
standards: how we should mea-
sure them, what kinds of rewards
or consequences should be at-
tached to meeting or failing to
meet them. Union leaders have
been involved in these debates,
but they remain abstractions to

most of the country’s 2 5 mdlion
public school teachers. Unions
need to internalize both the de-
bate and emerging standards.
They need to back standards with
adequate training, professional
development, and a strong peer
review system. Peer roview re-
quires teachers to define guod
teaching, to develop ways of com-
municating it to others, to mea-
sure and support it. Ultimately it

Unions need to back national
standards with adequate training,
professional development, and o

strong peer review system.

requires that teachers make deci-
sions about other conlleagues, re-
moving those who can’t perform.

® Organizing around indi-
vidual schools. By changing the
nature and scope of labor agree-
ments, most unjon critics seek to
narrow the scope of bargaining to
keep teachers' hands away from
public policy. We argue the oppo-
site. Teachers ought to be forced
to deal with the question of re-
source allocation tied to student
achievement. This can happen 1t
we slim down district-level con-
tracts and create workplace com-
pacts at individual schools about
resources, work rules, and deci-
sionmaking procedures. Why
shouldn’t the labor agreements
that divide most of a school’s re-
sources also be its guiding path
for educational achievement?

¢ Organizing around a
teacher labor market. I[ndus-

trial  unions  organized
around jobs, but there is an
older union tradition that or-
ganized around occupa-
tions, one that allowed
members to switch jobs and
change the nature of their
work relatively easily. In a
tume when education itself is
in great flux, it makes sense
to organize teaching as a ca-
reer rather than a.single job, to
anticipate the role technology is
likely to play in teaching, and to
organize a career ladder that al-
lows people to enter as helpers or
aides and advance to become full-
fledged teachers.

We're not sure whether Al
Shanker liked the sweep of our
ideas or not, or even our point of
departure. His last campaign cen-
tered on standards for learning
and student conduct. But Shanker

wis comntitted to strengthenmg
public vducation as the corner-
stone of democracy and muaking
strong unions both the fruit and

the bulwark of that great expen-
ment. He also saw a desperate ur-
gency to get on wiih the rask

R historic transformation

We believe public education
faces a transformation .S pro-
found as that which took place

during the Progressive Era of the
early 1900s, when the country
transformed from bheing orga-
nized around farms and villages
and became a nation of cities and
factories. An institutional change
of such magnitude spetls real dan-
ger - and real opportunity - for
teacher unions.

The debate about how the
unions should respond is just be-
ginning. Al Shanker believed pas-
sionately in the power of the n-
tellect and in the value of debate.
His voice will be missed.

B Charles Taylor Kevchner and
Juseph G. Weeres are professors
wt the Claremont (Grasfucaie
School in Claremaont,  (alif
Julia E. Koppich is managing
partner at Management Analy-
sts and Planning Associates in
San Francisco.
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Real hope in sgal;)larship proposal

Fivamcian o\ p

CHICAGO -President Clinton's
announcement of the proposed Hope .
Scholarship plan is one of the most significant
pieces of educational legisiation since the Gl
Biil.

That bill. which enabled hundreds of
thousands of Americans to advance their
education, laid the foundation for a whole
generation of Americans to enter into the
middle class. Now that same middle class is
being threatened with a systera of higher
education whose costs have far outdistanced
most families’ ability to pay.

The most! significant feature of the president’s
proposal is that a working family would be able
to receive a $1,500 tax credit toward the
education of a family member or a dependent
for two years upon maintaining a “B" grade
point average. This is a spiendid concept.

First, it is a tax credit—in other words, a
dolar-for-dollar return on each dollar the
family invests, This will be a real benefit and
{ncentive for the middle class to participate and
directly encourages an individual to invest in
himself/herself.

The second most important feature is that it
places a substantial responsibility on the
individual Asking the student to maintain a
“B" average will require a seriousness of mind
30 that the student will not take its benefit
lightly. The proposal Juxtaposes beneflt mm
responaibility, opportunity with academic rigor.
These are virtues that too often have been lost

_ in our educational debates and deserve the
reinforcement this program will provide.

I am furtber convinced that this proposal will
pay for Itself many times over. The GI Bill
exponentially increased the size of the middle
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class, producing a world-class work force that
paid taxes that financed our nation's growth
and prosperity. The Hope Scholarship Plan has
the potential to exert similar influence. It will
provide a far greater return than our initial
investment.

As chancellor of the City Colleges of Chicago.
the second largest community college system in
the nation. serving almost 200,000 students, I am
very much aware of the importance of this
proposad legislation and its potential impact on
a city such as Chicago. We have literally
thousands of young, and not so young, people
walking the streets whose family tncome is too
high to receive financial aid but who have too
little discretionary income to afford to set aside
any savings for post-secondary education.

The majority of jobs that will be created
between now and 2010 will require some form
of post-secondary education. More so than ever,
education has become a lifelong experience. Our
ability to maintaln our competitive edge as a
nation can be losat if we do not position this
generation of Americans to take advantage of
every opportunity possible.

The Hope Scholarship program can be
tmplementad without creating a new federal
bureaucracy and incurring major new
administrative costs. Just for once, let us move
this issue off the agenda of partisan political
debate and critique the idea on a non-partisan
basis—on {18 merits. Americans are asking our
political Isaders to do what’s good for America
President Clinton’s Hope Scholarship proposal
is the type of {dea that should go forward with
all of us united.

Ronald J. Temple
Chbanoeilor. City Colieges of Chicagn

Teachers’ union fights for good teachers

B8y BARBARA DIAMOND

‘&N

ver the past (ew weeks, I've read

several editorials and articles in

The Oregonian arguing that the

Oregon Education Association has
gotten toq powerful. The Oregonian seems to
favor the view that the OEA does nothing but
try to save U jobs of bad teachers. The image
presented by The Oregonlan is that of a power-
hungry organization that cares nothing about
the good of students or of the community.

I have been doing legal cases for the OEA as
an attorney in private practice for more than
10 years. Here are some representative cases
the OEA has paid me to handle: '

@ A few years ago, there were special educa-
tion studeats in a metro school district who
were made to go to school in an outbuilding
with no insulation or proper facilitles.

When a special education teacher sided with
her students against district administration at
a Department of Education hearing, she was
retaliated against by her administrators with
a bad evaluatjon.

The OEA paid me to help the teacher get her
record cleared. '

©® A male teacher in a Southern Oregon dis-
trict was denied a-transfer tc the local high

school, the job he sought for vears, because of
his gender. The OEA paid me to (ight his case
in arbitration. '

The arbitrator ruled that the teacher was a
victim of sex discrimination. The teacher got
his ransfer.

® A teacher was denied the right to use her
paid personal-leave for a religious holiday.
The OEA paid me to fight her case of religious
discrimination.

® A custodian in a small district helped her
co-workers organize for stronger union protec-
tion. After an election brought in the QEA af-
filiate, the custodian had her wark hours sud-
denly reduced. The administration sald she
lost the hours "for budget reasons.”

The OEA paid me to file an unfair labor pac.
tice to win the custodian her rights back. We
won the case.

In each of these cases, I felt good about the
work I was doing. I felt that [ was working in
the public interest, the type of work few law-
yers ever get to do.

School administrators and school boards are
made up of pecple, people who sometimes
make mistakes that the legal system cap recti-
fy. My job has been to make sure school dis-
tricts act solely within th2 bounds of the law.

But The Orcgonian never reports about this
work. In all my years, not a single case [ have
handled for the OEA has ever been covered by
The Oregonian. .

For many years, { have been happy about
the lack of publicity about my cases. I never
saw any need for The Oregonian to publish ar-
ticles about the cages [ won. Most labor rela-
tions matters were never deemed newsworthy,
whether the union or management won.

But now, there is a spotlight on the OEA.
The Oregonian has now decided that the
QEA's work 18 worthy of coverage. Unfortu-
nately, this new interest in the OEA presents
a slanted picture. Now The Oregonian’s si-
lence on what we actually do approaches the
level of misrepresentation.

Another case in point: [ have been review-
ing school district teacher dismissals for over
10 years. When [ am asked to review a case of
a teacher who 13 floundering in the classraom,
t look to see If district administrators have
made a reasonable effort to help the teacher
improve and if all laws were obeyed.

In cases where this has occurred, my nor-
mal practice I8 to help the teacher resign with

-dignity. But these dozens of cases over the

years are not néwspaper material. Only the ex-
tremely rare case of teacher misconduct cap-
tures The Oregonian headlines.



