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RILEY CITES URBAN HIGH SCHOOLS AS EXAMPLES OF REFORM
The US Depmment of Education has idenufied tive urban high schools as on the cuiiing
edge of education reform.
The schools were selected under an Otfice of Vocational and Adult Educauon project
called Changing the Subject: The New ['rhan High School

The schools selected are

Califorrua (San Diego) Hoover High School

Flonda (Miami) Wilham Tumer Techrucal High School
(llinois (Chicago) Chucago Vocational Essenuial High School
Missount (St. Louis) St Louts Academy

New York (New York) Central Park East Secondary School

President Clinton has issued a “Call to Action” to ensure that all students are prepared ‘or
college, that schools adopt challenging standards, that students have access to the [nternet. that
every classroom has a qualified teacher; and that schools are safe and drug-tree.

It can be done,” U S. Secretary of Education Richard W Riley said dunng today s «isit
to Central Park East Second;:y School. "When teachers. students, parents, the commumnty and
business join forces, the result is state-of-the-art education, with young people prepanng
themselves to continué their education beyond fugh school

Central Park East graduates 97 3 percent of its students and 90 percent of them 2o on to
college.

-MORE-

Our mission is 10 ensure KCcess 10 soucation and 10 Promote educational excerience hroughout the Nation.
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Rulev said the selected schools approach reform rrom 1 perspective yrounced in meir
communities needs. while stressing

-- migh academuc standards and career skills.

a curmnculum that emphasizes tugh-ievel academics linked with career expenences.

career explorauon, internships and work-based expenences linked to classroem t2acrming,

strong partnerstups between the high school and postsecondary nstitutions.

adult mentors to assist students with classroom and on-the-job learrung expenénces. and

-- a safe, supportive learrung environment within the school

"These new Amencan hugh schools have restructured what and how they teach 50 that
learrung ts relevant and all students are prepared for college and career opporturuties. * Patncia W
McNeil, assistant secretary for vocational and adult education, said. “They enable students 0
have a broader range of choices, equipping them with the advanced knowledge and skalls they =«
need to succeed in the 21st century *

The schools were identified as part of a contract. funded by the School-to-Work
Opporturuties Act of 1994, with The Big Picture Company, a Providence. R.I, non-protit
education research and advocacy group. The hugh schools will receive assistance from The Big
Picture Company in expanding and promoting thetr irutiatives, with the intent that they il sene
as models for other schools. Each school will also benefit from working with a renowned
educator as mentor These nationally recogruzed experts include Howard Fuller. Norton Grunb.
Deborah Meier, Seymour Sarason, Theodore Sizer, and Judith Warren Little.
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Crew Backs Idea of Elementary School Uniforms

By ABBY GOODNOUGH

Schools Chancellor Rudy Crew
spoke strongly in favor of requiring
uniforms for students in the primary
grades yesterday, suggesting that
100 many children in New York City
are basing their seif-image on the
clothes they wear to school.

Addressing several hundred alum-
ni of Teacher’s College at Columbia
Untversity, Dr. Crew said that uni-
forms should be part of a larger
strategy to improve early childhood
education. If students in kindergar-
ten th:ough third grade wore uni-
forms. he said, their self-image

would be based on academic
achievement instead of on wardrobe.

“*These young people have literally
gotten the notion of human worth
confused with the notion of material
worth,” he said. “‘It's time for us to
clear this notion up that you are not
what the label says in the back of
your shirt."”

Although Dr. Crew has supported
the 1dea of school uniforms since he
arrived in New York in 1995, he has
said ‘he would not pursue a manda-
tory unuform policy. Instead, he has
urged schools to develop voluntary
uniform policies. Several have done

s0, with dress codes that range from
formal to casuali.

National interest in school uni-
forms has been growing since last
winter, when President Clinton said
he supported mandatory uniform
policies and directed the Federal De-
partment of Education to distribute
information to the nation's 16,000
school districts advising them on
how to create and enforce such poli-
cies.

Other school systems around the
country have required uniforms as a
means of discouraging gangs, whose
members come to school dressed in

certain colors or styles. But Dr. Crew
said yesterday that if he adopted a
uniform policy, its main purpose
would be to improve students’ self-
C3izem.

“We've got to level the playing
field about their emotional under-
standing of their human value,” he
said. " That, in my mind, is the basis
for talking about uniforms.”

Dr. Crew also said that if children
In the primary grades are going to
meet new academic standards — in
particular, if they are going to read
by the time they finish third grade —

they must speiid more time in school.

A longer ‘lay and a longer year
are going to “ave 10 be a necessity of
the futurs " "o :aid. *We've got to
tack on suc:e more nme
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Class

MAR 10 1997

ACt' US E ducation
Officis

To Honor Career Academy

By Tammie Leigh Brown a \
Of tha Post-Dispateh Seatt

The St. Louis Career Academy today will be named
one of the five best urban_schogls in the country by

Secretary of Education Richard W. Riley.
.- Re w»a Tecognize the vocational-technica) school at_a

ceremony at Central Park East Secondary School in
New York, also (o be honored. The other top schools are
in Chicago, Miamui and San Diego.

These schools will be part of a national education
refonn initiative fo set new academic standards for
urban high schools. The schools were ulecwd for their _

“cutting-edge’ teaching methods under a mnonal edu-
cation project called “Changing the Subject: The New
Urban High School.” _

The St. Louis Career Academy, which opened in
Scptember, gained praise for its mix- of computer-
assisted teaching and project-based learning. The stu-

dents use work stations instead of classrooms.and have
few textbooks. Upperclassmen will take part in intern-
ships and feature their work in portfolios and
exhibitions.

“We're extremely plessed and honored to be recog-

nized tor what our school and its

students have accomplished in a

shart period of time,” said John M?-

Donnell, president of the academy’s

Roard of Education and chairman of

McDonnell las Corp. _
my a other select-

ed schools base what and how they
teach an what the surrounding com-
munity needs, said Riley. The schools
must prepare students for college
and stress high academic standards

" and career skills, career explnnnm,
internship and work-based experi-
ences, mentoring and a safe, support-
ive learning eaviroament.

The federal government will pay
The Big Picture Co., a national non-
profit education research group, to
waork with the schools. The group will
help the schools expand and promote
their educational programs and will
provide the schools with a renowned
educator as a mentor. .

In the moaths since the St. Louis
Career Academy opened at the ald
Southwest High School, Kingshigh-
way and Arsenal Street, many stir
dents there have made dramatic -
provements. Many students who at
first tested at the fourth-grade level
in reading and math now are working
at the seventh-grade level

The first-year class is entirely -
freshmen; next year, the school will
include sophomores and freshmen,
and the next year, umuocs and so on.

The curriculum for each student is
tailored to particular o stu-
dents get to choose the order of their
lessons and use caly one textbook —
for chemistry. Insteqd of using books,
the students learn at work stations on
computers or in team projects. The
teachers review each student’s prog-
ress daily.

“I can be.on my own level. This is
more of a challenge. [ can excel at my
own pace and go as {ast as [ want to,”
said freshman Sara Fierce.

Students also set schoal rules. And
once a student loses a priviege be-
cause of bad hehavior, be or -she ai-
ways gets to earn that privilege back
by dang something good.
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l:llicagn Vocational
gets national Imnnl'

Cited as budding model school

By LORRAINE Fon'n:
STAFY RETORTER ~ . / 3

Citing a small schools ﬁrogrun.

business partnerships and teacher

training initiatives, the U.S. Dqu
mant of Education on Monday salect-
cago Vocational High aa one of

five national New Urban High |

Schools.

CVS -and. the other winners—from

San Diegé, St. ‘Louis, Miami and New

York City-—will ‘get- $30,000 each to |

belp fostar further improvemaents and

turn the schools into models for other -

schools across the country.

Since i’mmpd Betty -Despenza-

Green took over ia 1989, CVS's big:
gmtmcceuhubuntobmkuptho
2,700-gtudent school at 2100 E. 87th.
‘in the Calumet Heights neighborhood
into eight small achools that focus on
specific career areas. -

The Chicago Board of. Eduutaon-:"

has called on more high schools—
which usually have more than 1,000
students—to create amall schools t.hat
allow for \}nnonalued teaching.
At CVS,

been trained in new teaching methods
and have rewritten the curriculum to
combine ncadomm and career educa-
tion,

Business partners provxda lntnrn-

ships, mentoring -and on-the-job
" averages. More than 50 percent of
. students do not meet ‘state reading

An engineering. consultant
now installing a new fiberoptic net-
work took on drafting students ta
help with the design; the network will
allow the school to have acceas to the

Internet and to participate in video
taleconferences, wwh schooh mund'

thl'wodd ‘f:;._

faculty ‘members have . .

Chicaqo
Vncatianal
High Schoot

&NTN!!

CVS aleo opened an mnl.ug high
school for dropouts, sdopted uni-
forms and launched weekly ‘reading

" days'* on which students read modern
classics such as George Orwell's 258¢.

and Maya Angelou's / Know Why the
Cuged Bird Sings.

The efforts havo brought modelt
improvements in attandanece, dropout

. and graduation rates. But test scores,

while on a par with other  Chicago
high schoals, remain -far below state

and math goals.

. “They're definitely not where we.

want them to be,” Detponu Green

said. “But we have all the pioces in
plamtolotthemup lenn'tmtto.,

seothemzhumr
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[Test scores are] deﬁmtely not where we-want them to
-be. But we have all the pieces in p_lqce to get them up. I
~can twazt to see them thzs year. -
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Chlcago Vocational

shows 1mpr0)z§ment

Chicago Vocauonal High Schoo,
was amonyg five urban schoolt
praised by US, Education Secre

Richard Riley on Monday (of
sEow:'ng'simiﬁcan!'improvement
under reform.

The five schools were selected
by 3 LS. Department of Ed%ca-
tion office of vocational and adult
education project called "Chang.
ing the Subject: The New Urban
High School.”

Even though it is one of four
Chicago high schools on remedia-
tion for low reading scores, Chi-
cago Vocational at 2100 E. 87th St.
was cited for its transformation
during the past five years into an
eight *‘schools-within-a-school”
facility, where teachers in each
school meet regularly to plan
ways to integrate their curricula,
federal officials said.

The federal survey said officials
were impressed by CV§ ability to
personalize education for 2.70(}
stydents in a “"huge” physica
plant covering 750,000 sqttare feet.

Under the award, Chicago Voca-
tional and the other four schools
will work with the Big Picture Co.
of Providence, R.I, a non-profit
education research and advocacy
group that will help CVS expand
and promote its educational initi-
atives to be used as models for
other schools.

The other schools are Hoover
High School of San Diego, William
Turner High School of Miami, St.
Louis Career Academy of St.
Louis and Central Park East Sec-
ondary School of New York.
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Harlem HS joins
list of nation’s hesi

H FIVE’ FOR CITY SCHOC

By DENISE BUFFA “ll‘{
Educotion Reporter

Central Park East Secondary
School in Manhattan — where lads
perform internships in morgues
and criminal courthouses — was
yesterday named one of the five
best urban high schools in the
country.

The East Harlem school, where
97 percerit of the kids graduate and
90 percent go to college, will share
a $2 million grant to continue its
wark, exchange 1deas with the four
other top schools and ultimately
spread its secrets of success with
schools throughout the region.

“They are what every school
should be reaching for,” U.S. Edu-
cation Secretary Richard Riley said
at the Madison Avenue school yes-
terday as'he announced the US.
Department of Education's Urban
High School Initiative.

e program is a partnership be-
tween the department, the five
schools and The Big Picture Com-
pany, a Rhode Island-based nonpro-
fit education research and advocacy

up.
gr(‘;er‘:tral Park East — whose 475
seventh- through 12th-graders hail
from the East Harlem neighbor-
hood — is answering President
Clinton's “Call to Action” to ensure
kids are ready to go to college, have
access to the Intemet, qualified
~ teachers and a safe school, Riley

said.

At the end of the 10th grade, stu-
dents enter what's called the Senior
Institute. where they must prepare

portfolios in areas including litera-
ture and science and technology.

They must then present their
thoughts to a committee consisting
of an administrator. a teacher, a
younger student and an adult of
the graduation candidate’s choice.

Much of the work done in connec-
tion with the portfoliv 1s the out-
come of internships, which give the
students firsthand experience in
professions they're considering.

One student, Robin Bullock, said
worlking as a teacher’s assistant in
an elementary school helped her
decide what sort of education career
to pursue: as a high school math
teacher.

“It really made me decide this is
what | want to do,” said the
18-year-old senior.

Parents and teachers, sitting with
Riley and the students in a circle
after the announcement, told of
what's worked for them.

For Samantha Olds, who teaches
social studies and English to sev-
enth- and eighth-graders, there's a
bhigger reward than camaraderie
with other teachers or the chance to
earn credits toward a master's de-
gree.

“The payoff is watching the pro-
gress and seeing the light go off in
someone’s head,” she said.

The other selected schools are
Hoover High School, San Diego,
Calif;; Wilbam Turner Technical
High School, Miami; Chicago Voca-
tional Essential High School; and
the St. Louis Academy.



“I've tried to hide it,” admitted Ha-
zel Langrall, 16, a Conestoga senior
who was deferred at her top choice,
Duke University. “I know it's not
personal, but it feels that way. It's a
_rejection of yourself.”

And for a teenager, grappling
with the normal insecurities of ado-
lescence, any rejection is tough
news.

“Ifeel betrayed by the whole proc-
ess, and what I'd been told,” Bal-
dwin's Judi DeDerenzo said of her
Duke deferral. “I've worked my butt”

off for years, and look where it got

me.”

The quest to stand out — to be-
come the student who leaps ahead
of all others — is not lost on Patrick
Fischer, who has seen the pressures
building when he recruits for Car-
dinal O’Hara at elementary schools.
Already, students are asking about
advanced placement courses, when
.to take the SAT, and how early to

start the college-application proc-

€SS,
“We have parents of eighth grad-

ers asking about it,” Fischer said.
“The mind-set has changed S0
much. It’s scary.”
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1997

E. Harlem HS wins
2M federal grant

By LAWRENCE GOODMAN j e
Dally News Staff Writer

An experimental East Harlem high
school that scnds 90% of its students to
college will get $2 million from the
U.S. government to develop ways to
spread its success to other schools.

The U.S. Department
cite entral Park East Secondary
School as one of five “cutting edge” ur-
ban public high schools in the nation.

With the $2 million grant, teachers
and administrators at the 450-student
academy on Madison Ave. at 106th St.
will dcvelop Innovative educational
techniques and then tell other schools
about them.

“The percentages of students you
graduate and send to college are re-
markable." Education Secretary Rich-_

told school officials and stu-
dents earlier this week

“They are testament to the hard
work of your school administrators,
teachers, community members and
busincsses — and of course your par-
ents.” _

The school, established nearly 12
years ago, has grades seven through 12.

. Students can call their teachers by

their first names, and are required to
perform a semester-long internship to
graduate.
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"Educatlon board delays action on 23 grants

By KATE BEEM -

Class sizes in grades seven through
10 are no larger than 20, and the staff
meets to discuss teaching strategies at
least five hours a week.

A stunning 97% of the students grad-
uate, the U.S. Education Department
said. Most of the students come from
the East Harlem neighborhood, and
nearly all are black or Hispanic.

One parent who lives outside the
area said her children get up at 5 a.m.
to attend school there.

“My main concern was I wanted my
children in a safe haven where they
didn't feel like outcasts because they
wanted to learn,” parent Sheila Lam-
bright told Riley.

The other schools tapped for the
Education Department’'s Urban High
School Initiative are in Miami, Chica-
go, St. Louis and San Diego, Calif. A
stxth will be added shortly.

Each school will receive a basc grant
of $30,000 to $50,000, and then addi--
tional funds as needed, federal offi-
clals said.

Larry Rosenstock, an education con-
sultant who helped selcct the schools,
said all the academies are small or
have been divided up into smaller
schools. _

“It seems to be a very common theme
for getting results,” he said.

/’0!’

Sult Writor

Although it approvcd thc states first chancr .
schoo! on é the Kansas Board of Education . gee
did not approve
the experimental schools

Kansas ru:elved all; Deparunent of Education )
st.aﬂ' members recommended that the board ap-
rove:23. ts to school districts, including Blue
alley

which will start-the statc’s first chancr school i

August, .
Board membcrs Scott Hill of Abl.lcne and Lmda )

Holloway of Shawnee told Commissioner Andy
Tompkins they couldn't approve the grants based -
solely on a recommendation from department staff

grants to help districts phn for

membm. Thcy wanted to see the criteria used to°
-, rank the grant applmnons and poss:bly the apph-

cations themselves.
- Tompkins told- the two thcy could havc askcd o
t w.formauon before Tuesday’s meeting.
Boa.rd members receive their agcndas about two

© Weeks. th
_The mopey is &anrof an $850, 000 federal smlf.' , before the monthly meetings -

Assistant Comymissioner Dale Dennis said aNer
the meeting that the board raembers would get the-

‘information and that the ;rants womd be placed on

‘Spring Hill in Johnson County and the  the board's April agenda.

Columbus School District in southéast Kansag,

The 23 grants — 15 for 335 000 and eight for
$30,000 — are for planning only Groups within

. school districts receiving the grants who waat to
" start charter schools must follow the charter school
" application process, Tompkins said, -

The 1994 Kansas law allowing chAncr schools
hmﬂsthcsta:atolSmchschoo!; v :



April 24, 1997

NOTE TO CHRISTA

Attached is a list of graduation dates and other information for several universities that have
strong teacher preparation programs, compiled by an intern at ED. It seems pretty clear that the
POTUS is not going to visit one of these schools as a part of his commencement slate, but it
occurred to me that one of the other principals might still be looking. Do you think it would be
appropriate to share this with schedulers? Please use your own judgement.

Thanks.

-- Bill
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Michigan State University
Date of Graduation: May 2,3

There is one large undergraduate ceremony that all can attend, but they don’t walk (May 2)
Then they disperse to their ceremonies which are broken down into the various colleges
these ceremonies occur simultaneously all over the campus

# of graduates total- (candidates for this year so far) 4,940

# of graduates from their College of Education- undergrad 180, masters 100, Ph.D. 33

University of Cincinnati

Date of Graduation: June 13th at 1:30 in Shoemaker Center
Everyone graduates in one ceremony
# of graduates total- 5,737 est

# of graduates from College of Ed.- undergrad 250, graduate 225 est

Ohio State University
Date of Graduation: June 13th

Everyone graduates in one ceremony
# of graduates total- 5,132 est.

# of graduates from College of Ed.-

University of Missouri at Columbia

Date of Graduation. May 17th
All of the Colleges within the University have separate and simultaneous graduations
# of graduates total- 4,827 est

# of graduates in College of Education- undergrad 275 Total: 5§76 est
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University of Texas at El Paso
Date of Graduation: May 17th

All graduation ceremonies are on the same day but they are scheduled for different times through
out the day. They are broken up into separate ceremonies for the various colleges.

# of graduates total- 2,119 est

# of graduates from College of Ed.- 333 est

Montclair State University

Date of Graduation: May 16th

One ceremony for all graduates.

# of graduates total- 3,025 est

# of graduates from the College of Ed.

and Human Services- Undergrad. 308 est  Graduate- 338 est

Vanderbilt University
Date of Graduation: May 9th

One large ceremony, then students dismissed for ceremnonies by college
# of graduates total-

# of graduates from College of Ed.-
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COMMENCEMENT OPTIONS

Recommended Schools
* Morgan State University, May 17~ Sw1er« / €,
* West Point, May 31

* Sidwell Friends, June 6

Options for Fourth Commencement

Q w Coming out of this morning’s race meeting, there is interest in using the fourth
\ commencement for the race speech. Noted below are options for consideration.
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Harlem HS joins
list of nation’s hest

H FIVE’ FOR CITY SCHOC

By DENISE BUFFA ‘L‘l
Education Reporter

Central Park East Secondary
School in Manhattan — where kids
perform internships in morgues
and criminal courthouses — was
yesterday named one of the five
best urban high schools in the
country.

The East Harlem school, where
97 percern:t of the kids graduate and
90 percent go to college, will share
a $2 million grant to continue its
work, exchange ideas with the four
other top schools and ultimately
spread its secrets of success with
schools throughout the region.

“They are what every school
should be reaching for,” U.S. Edu-
cation Secretary Richard Biley said
at the Madison Avenue school yes-
terday as he announced the US.
Department of Education’s Urban
High School Initiative.

e program is a partnership be-
tween the department, the five
schools and The Big Picture Com-
pany, a Rhode Island-based nonpro-
fit education research and advocacy

up.
gr(geztra] Park East — whose 475
seventh- through 12th-graders hail
from the East Harlem neighbor-
hood — is answering President
Clinton’s “Call to Action” to ensure
kids are ready to go to college, have
access to the Internet, qualified
teachers and a safe achool, Riley

said

At the end of the 10th grade, stu-
dents enter what'’s cailed the Senior
Institute. where they must prepare

portfolios in areas including litera-
ture and science and technology.

Thev must then present their
thoughts to a committee consisting
of an administrator, a teacher, a
younger student and an adult of
the graduation candidate’s choice.

Much of the work done in connec-
tion with the portfolio 1s the out-
come of internships, which give the
students firsthand expenience in
professions they're considering.

One student, Robin Bullock, said
working as a teacher’s assistant in
an elementary school helped her
decide what sort of education career
to pursue: as a high school math
teacher.

“It really made me decide this is
what | want o do,” sad the
18-year-old senior.

Parents and teachers, sitting with
Riley and the students in a arcle
after the announcement, told of
what's worked for them.

For Samantha Qids, who teaches
soctal studies and English to sev-
enth- and eighth-graders, there's a
bigger reward than camaradene
with other teachers or the chance to
earn credits toward a master's de-
gree.

“The payoff is watching the pro-
gress and seeing the light go off in
someone'’s head,” she said.

The other selected schools are
Hoover High School. San Diego,
Calif; Wilham Turner Technical
High School, Miami; Chicago Voce-
tional Essential High School; and
the St. Louis Academy.



COLLEGE ACCEPTANCE, continued...

“I've tried to hide it,” admitted Ha-
zel Langrall, 16, a Conestoga senior
who was deferred at her top choice,
Duke University. “I know it's not
bersonal, but it feels that way. It's a
rejection of yourself."

And for a teenager, grappling
with the normal insecurities of ado-
lescence, any rejection is tough
news.

“[feel betrayed by the whole proc-
ess, and what I'd been told,” Bal-
dwin's Judi DeDerenzo said of her
Duke deferral. “I've worked my butt

off for years, and look where it got
me.’

The quest to stand out — to be-
come the student who leaps ahead
of all others — is not lost on Patrick
Fischer, who has seen the pressures
building when he recruits for Car-
dinal O’'Hara at elementary schools.
Already, students are asking about
advanced placement courses, when
.to take the SAT. and how early to

start the college-application proc-

ess.
“We have parents of eighth grad-

ers asking about it,” Fischer said.
“The mind-set has changed so
much. It's scary.”
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E. Harlem HS wins
2M federal grant

By LAWRENCE GOODMAN ?ﬁ 3C-N Class sizes in grades seven through

Dally News Staff writer

An experimental East Harlem high
school that sends 90% of its students to
college will get $2 million from the
U.S. government to develop ways to
spread its success to other schools.

The U.S_Department of Education
cite entral Park East Secondary
School as one of five “cutting edge” ur-
ban public high schools in the nation.

With the $2 million grant, teachers
and administrators at the 450-student
academy on Madison Ave. at 106th St.
will dcvelop innovative educationatl
techniques and then tell other schools
about them.

“The percentages of students you
graduate and send to college are re-

markable " Education Secretary Rich-_

told school officials and stu-
dents earlier this week.

“They are testament to the hard
work of your school administrators,
teachers, community members and
busincsses — and of course your par-
ents.”

The school, established nearly 12
years ago, has grades seven through 12.
Students can call their teachers by
their first names, and are required to
perform a semester-long internship to
graduate.

10 are no larger than 20, and the staff
meets to discuss teaching strategies at
least five hours a week.

A stunning 97% of the students grad-
uate, the U.S. Education Department
said. Most of the students come from
the East Harlem neighborhood, and
nearly all are black or Hispanic. _

One parent who lives outside the
area said her children get up at 5 a.m.
to attend school there.

“My main concern was I wanted my
children in a safe haven where they
didn't feel like outcasts because they
wanted to learn,” parent Sheila Lam-
bright told Riley.

The other schools tapped for the
Education Department's Urban High
School Initiative are in Miami, Chica-
go, St. Louis and San Diego, Calif. A
sixth will be added shortly.

Each school will receive abase grant
of $30,000 to $50,000, and then addi:-
tional funds as needed, federal offi-
cials said.

Larry Rosenstock, an education con-
sultaut who helped selcct the schools,
said all the academies are small or
have been divided up into smaller
schools. .

“It seems to be a very common theme
for getting results,” he said.

KANSAS CITY STAR
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"Educanon board delays action on 23 grants

By KATEBEEM ,v @ (

Swafl Writor

Although it Approvcd (he state’s ﬁ:st cbarter
schiool on Tuesda £ the Kansas Board of Education
did not &pprove grant.s to help d:stncts plan For
the expenmmtal schooly

Kansas n.celved all, Department of Education

sta.ﬂ' members recommended that the board ap-
rove-23. ts to school districts, including Blue .

Valley Spring Hill in Jobnson County and the .

Columbus School District in southeast Kansag

which will start the state’s first chartcr sd:ool ia
Au

Holloway of Shawnes told Commissioner Andy
Tompkins they couldn't approve the grants based
solely oa a recommendation from dcpartment staff

s%"fr‘& members Scott Hill of Abxlenc and Linda l.

mcmbm. 'I‘hcy w-anted 10 see the criteria used {0
+. rank the grant apphuuons and poss:bly the apph-

cations themselves

- Tomplins told the two t.bcy could ham askcd to
cee that mformauon before Tuesday’s meeting.
Board members receive their agcndas about two

- Sncks. th tin
_The money is Ean!of an $850,000 federal grant *- before the monthly mestings. -

Ass-xmt Commissioner Dale Dennis said after
(b meeting that the board rembers would get the

‘information and that the gra.nu would bc placed.cn

the board's April agenda,

The 23° grants ~ 15 for $35,000 and eight for
$30.000 — are for planning ouly. Groups within’

“.schioo! districts récewving the grants who wait to
" start charter schools must follow the charter school
" application process, Tompkins said, :

The 1994 Kansas law allowing c.hatu:r schools
limits the state to 15 such schools.
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Crew Backs Idea of Elementary School Uniforms

By ABBY GOODNOUGH

Schools Chancellor Rudy Crew
spoke strongly in favor of requiring
uniforms for students in the primary
grades yesterday, suggesting that
too many children in New York City
are basing their self-image on the
clothes they wear to school.

Addressing several hundred alum-
n1 of Teacher’s College at Columbia
University, Dr. Crew said that uni-
forms should be part of a larger
strategy to improve early childhood
education. If students in Kindergar-
ien th.ough third grade wore uni-
forms he said. their self-image

would be based on academic
achievement instead of on wardrobe.

" These young people have literally
gotten the notion of human worth
confused with the notion of material
worth,” he said. “'It’s time for us to
clear this notion up that you are not
what the label says in the back of
your shirt.”

Although Dr. Crew has supported
the idea of school uniforms since he
arrived in New York in 1995, he has
said he would not pursue a manda-
tory uniform policy. Instead, he has
urged schools to develop voluntary
uniform policies. Several have done

s0, with dress codes that range from
formal to casual.

National interest in school uni-
forms has been growing since last
winter, when President Clinton said
he supported mandatory uniform
policies and directed the Federal De-
partment of Education to distribute
information to the nation’s 16,000
school districts advising them on
how to create and enforce such poli-
cies.

Other school systems around the
country have required uniforms as a
means of discouraging gangs, whose
members< come to school dressed in

certain colors or styles. But Dr. Crew
said yesterday that if he adopted a
uniform policy, 1ts main purpose
would be to improve students’ self-
Cairem.

“We've got to level the playing
field about their emotional under-
standing of their human value,” he
said. " That, in my mind, is the basis
for talking about uniforms.”

Dr. Crew also said that if children
in the primary grades are going to
meet new academic standards —
particular, if they are going to read
by the time they finish third grade —

they must spe.id more time in school.

A longer lay and a longer year
are going 1o "ave o he a necessity of
the futurs- ud. We've zot 10
tack on su i moce e

ST. Louts PosT DisPATCH

Class
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Act: U.S. Education

Official

To Honor Career Academy

By Tammie Leigh Brown ?{ \
Of the Post-Dispaten Sttt
The St. Louis Career Academy today will be named
one of the five best urban_schogls in the country by
,_33 of Education Richard W. Riley.

recognize the vocauonal techmcal school nt a

cereniony at Central Park East Secondary School in
New York, also to be honored. The other top schools are
in Chicago, Miami and San Diego.

These schools will be sart of a national education
reforin initiative to set new academic standards for
urban high schools. The schools were selected for their

“cutting-edge”’ teaching methods under a nzncmal edu-’
cation project called “Changing the Subject: The New
Urban High School.” _

The St. Louis Carcer Academy, which opened in
Scptember, gained praise for its mix- of computer-
assisted teaching and project-based learning. The stu-

dents use work stations instead of classrmmsland have
few textbooks. Upperclussmen wil take part w intern-
ships and feature their work in ponfolms and
exhlbmons

“We're extremely pleased and honored to be recog-

nized tor what our school and its

students have accomplished in a

short period of time," said John Mc-

Donnell. president of the academy’s

Roard of Education and chairman of

McDonnell las Corp.
oy a other select-

ed schools base what and how they
teach on what the surrounding com-
munity needs, said Riley. The schools
must prepare students for college
and stress high academic standards

" and career skills, career explnntxn,
internship and work-based _expeti-
erices, mentoring and a safe, support-
ive learning enviroament. _

The federal government will pay
The Big Picture Co., a nationa| non-
profit education research group, W
work with the schools. The group will
help the schools expand and promote
thetr educational programs and will
provide the schools with a renowned
educator as a mentor. .

In the months since the St Louis
Career Academy opened at the ald
Southwest High Scbool, Kingshigh-
way and Arsenal Street, many st
dents there have made dramatic mn-
provements. Many students who at
first tested at the fourth-grade level
in reading and math now are working
at the seventhb-grade level

The first-year class is eatirely
frcshmen; next year, the school will
include sophomores and freshmen,
andmenextyezr,jmionandsom:

The curriculum for each student is
tailored to partcular n stu-
dents get to choose the order of their
lessons and use oaly one textbook —
for chemistry. Insteqd of using books,
the students learn at work stations on
computers or in team projects. The
teachers review each student’s prog-
reas daily.

“[ can be.on my own level. This is
more of a challenge. [ cap excel at my
own pace and go as fast as [ want to,”
said freshman Sara Fierce.

Students also set schoal rules. And
once a student loses a privilege be-
cause of bad behavior, be or she al-
ways gets to earn that privilege back
by doing something good.
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(:Im:ago Vocational
gets national honor

Cited as budding model school

By LORRAINE Fon'n:
STAFY REPORTBR © . ? 3 _

Citing a small schools program,
business partnerships and teacher
training initiatives, the U.8. De;
ment of Education on Monday uiect~

cago Vocational High as one of
five national New Urbas High

Schools.
CVS -and the other wingers—from

San Diego, St. Louis, Miami and New .

York City—will" get $30,000 each to
help foster further improvemants and
turn the schools into models for other
€ tchools across the country.

Since Pnncxpal Betty Despenza-

Green took over in 1889, CVS's big-

geat success has been to break up the
2,700-student school at 2100 E. 87th
in the Calumet Heights neighborhood
into eight emall achools that focus on
specific carear areas.

The Chicago Board of Education -

has called on more high schools—:
which usually have more than 1,000
students—to create amall schools that
allow for personalized teaching.
At CVS,
been trained in new teaching methods
and have rewritten the curriculum to
combine academics and career educa-
tion. -
Business partners provide lntarn-
shlps mentoring. and on-the-job
An engineering. consultant
now installing a new fiberoptic net-
work took on drafting students to
help with the design; the network will
allow the school to have accesa to the

Internet and to participate in video -
' phmto;o&themup Icantwmtw_

telsconferences. with.. schooll _around
the world..»: . . T

faculty ‘members have .

Vncatinnal
High Schgol

_&»&Tues

CVS aleo opened an evening hlsh
school for dropouts, sdopted uni-
forms and launched weekly “reading
days"” on which students read modern

classics such as George Orwell's 1584,

and Maya Angelou's / Know Why the
Caged Bird Sings.

The efforts have brought modut
lmprovomenu in attandance, dropout
and graduation rates. But test scores,
while on a par with other Chicago

" high schools, remain far below state
"averages. More than 50 percent of
- students do not mest state reading

and math goals.

“They're definitely not where we.
. want them to be,” Delpenu Green

said. “But we have all the pieces in

seothun ynqr

PI'W CAPTl oM

[Test scores are] deﬁmtely not where we want them to
be. But we have all the pieces in p_lqce to get them up. [

’ . BN Jacxecm/ Sun- T
. Carletha Huwns, a atudont and nmto ropnunuﬂn st Chicago Vocational High
School, takks Monday about the family atmosphere st the school. The 2,700-student
school has been divided into eight sinafler schools. In back are Lynn St. James (left),
Chicago public schools chief educational officer; and Principal Betty Duponu-(lmn
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CHICAGO

Chicago Vocational

shows 1mpr0)zgment

Chicago Vocatxonal High Schoo'
was among five urban schoolt
-praised by LS, Education Secre

Richard Riley on Monday (of
S Seeant mprovement
under reform.

The (ive schools were selected
by 3_US. Department of Ed%ca-
tion office of vocational and adull
equcation project called "Chang:
ing the Subject: The New Urlan
High School.”

Even though it is one of four
Chicago high schools on remedia-
tion for low reading scores, Chi-
cago Yocational at 2100 E. 87th St.
was cited for its transformation
during the past five years into an
eight "“schools-within-a-school”
facility, where teachers in each
school meet regularly to plan
ways to integrate their curricula,
fedcral officials said

The federal survey said officials
were impressed by CVS' ability to
personalize education for 2.700
stydents in a "‘huge” physical
plant covering 750,000 square feet.

Under the award, Chicago Voca-
tional and the other four schools
will work with the Big Picture Co.
of Providence, RI., a non-profit
education research and advocacy
group that will help CVS expand
and promote its educational initi-
atives to be used as models for
other schools.

The other schools are Hoover
High School of San Diego, William
Turner High School of Miami, St.
Louis Career Academy of Si.
Louls and Central Park East Sec-
ondary School of New York.
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U.S. Department of Education
Office of Under Sccretary, I'lanning and Evaluation Service
600 Independence Avenue, SW
Room 4168, FOB10
Washington, DC 20202
FAX COVER SHEET

Fax Number: (202) 401-3036
TO : Bill Kincaid

FAX NO.: 456-7028

(Number of pages, including cover sheet: 22)

FROM: Melissa Chabran
PHONE NO.:401-1265

Mocssage:
Bill,

Attached are profiles of four schools which Elois Scott asked me to send to you. These
schools are ones that have either promising approaches or that are operating restructuring
projects. They are taken from an idea book that our office commissioned and include sites
that focus on:

e a restructuring project creating a school-within-a-school;

. career academies;

o tech-prep; and

. student suppbrrs, using the Comer Cities-in-Schools model.

We hope this information is useful to you. We will send you information on the Deborah
Meier school as well as any additional material tomorrow morning.

Please let me know if you have any questions or comments in the interim.

Thanks. 3 )
MclissaJ%aOJs
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ACADEMIC CHALLENGE AND ENRICHMENT LINK
RURAL STUDENTS 70 THE OUTSIDE WORLD
Tuba Clty High Schaol
Tuba City, Arizona

Overview o Key Characteristics
Ofelia wakes up early at her home on the Navajo reservazion in

Arizona to carch a 7 a.m. school bus that will take her 50 miles to * Restructuring project

creates schools-within-

Tuba Cisy High School. A srudent in Tuba Citys Liberal Arts -schools that integrate L/
theme house, Ofelia is eager to rurn in a paper for an interdisci- learning around a speeif- \ ’
. . . Iy . . . Ic academic or ocupa- M
) :
p'/mar;y Us. /mto.ry and English course discussing Puritan trads tional focus
tions as revealed in The Scarler Lerter. She prowdly finished her
paper ar 9 p.m. the night before, just as the school’s compurer room * Interdisclplinary courses
was closing. Looking beyond high school, Ofelia is considering provide opportunitles tar
¢ a . inquiry-based learning
majoring in English in college.
. . . Lo + Extended time and sum- o
' At Tuba Ciry High School, teachers and district staff have been mer options help rural n
engaged in fundamental school restructuring for almost a decade. community students e
The process of change began in 1985 when the school founded connect with postsec- -

. . . . ondary aducational
Bio-prep, a school-within-a-school honors program that inicially oppenunities

focused on intensive course prepararion in science and math and
grew to involve an extensive college-preparatory curriculum in all
subjects. Hallmarks of Bio-prep were a rigorous curriculum, team
teaching, extended-day acrivities, and enrichied summer program

options off rhe reservation. Most of these featurcs still exist 43
through a new, schoolwide restructuring effort thar continues the
pracess of change in Tuba Cirty High School. In the fall of 1993,
building on the successes and lessons learned from Bio-prep, Tuba
Cirty launched Next Century Warriors, which extends special
opportunities tw ull studenrs in the school.

Schaol Context

Located on Arizona’s Navajo reservation, near the western border of
the Hopi reservation, Tuba City High primarily enrolls Navajo and
Hopi students from rural communities within a 54-milc radius of
campus. All students in the school participate in the Next Century
Warriors restrucruring project.

Major Program Features

Until the advent of Bio-prep, Tuba City High had an academic
record that reflected the damaging cffects of rural isolation and
high rates of poverty, teen pregnancy, uncmployment, alcoholism;
basic skills scores hovered chree to five years below grade level ac
graduation for thosc who managed 1o stay in school. A group of
Tuba City High School science teachers were cspecially concerned
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Students at Tuba City
enroll in one of four "hous-
es,” gach with Its own dls-
cipline-specific theme;
Math, Academics, Sclence,
and Health (MASH),
Technology and
Englneering Career Houseo
(TFCHs), Business, and

Liboral Arts.

OPP/PES a0

abour the stare of the school and its lack of college-bound graduates.
With help from the Josiah Macy Foundation and Norchern Arizona
University, they created Bio-prep, a four-year, integrated high school
honors program that prepared 150 students a year for postsecondary
education. The program’s goals were to offer enriched, advanced
courses to average and above-average high school students who were
willing to take on an academic challenge with the incention of pur-
suing higher education at a college or university. Macy Foundation
support for Bio-prep continued until 1993.

The Bio-prep goals werc cxtended 1w all students through the Next
Century Wartiors project in 1993. With $750,000 in funding
from RJR Nabisco, a planning committee composed of the princi-
pal. district staff, and half of the school’s faculey developed the fol-
lowing goals for the high school: (1) all students should develop
and achicve o their highest potential; (2) by graduation students
should be able to solve problems and make dccisions; (3) students
should be encouraged ro pursue lifelong lcarning; and (4) the
school’s cducational programs should contribute to the Narive
American communiry and society at large. According to one
teacher who has participated in restructuring effores over the past
decade, “We're trying to kecp the same expecrations and support
systems and high levels of success [for all students as there were in
the Bio-Prep program).”

Academic Program

a» Theme houses. Students at Tuba City enroll in onc of four
“houses,” each with its own discipline-specific thene: Math,
Academics, Science, and Health (MASH), Technology and
Engineering Career House (TECHs), Business, and Liberal
Arts. Students may take courses in any house—or even change
houses entirely if their interests change—withour losing credits
or progress toward graduarion. Each house has a team of tcach-
ers that remains with students until they graduate, a concepr
proven effective Lhrough the Bio-prep program. “It’s important
that kids develop a rapport with the faculty,” explained the pro-
ject director. Students take four care courses from their house
tearn teachers and three courscs from specialists (e.g., in artand
physical educartion) who scrve the entire school.

e Innovative uses of class time include advising and mentoring.
Oun Wednesdays and Thursdays, Tuba City departs from its
standard seven-period schedule o offer four 90-minure class
periods. Students arrend four of their classes on Wednesdays
and three on Thursdays, as well as 2 fourth “advisory” session.
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In this weekly meeting, studenrs in a stable cohort of 10 to 15
meet with reachers to discuss school-related issues, interact with
- special guests, or solve problems. Advisory meetings are held
daily every morning in small groups with all house members.
Topics and activities for these sessions will include counscling,
menroring, checking grades, and building self-esteem. Teachers
will mentor students during the advisory periods and through-
out the school day; they will receive extensive training from a
former school counselor who was actively involved in Bio-prep.

o Interdisciplinary courses. Bio-prep offered many courses in
interdisciplinary blocks, a strategy thar still continues under the
Next Century Warriors project. For example, Bio-prep ninth
graders were required to take English, a math-physics course,
and biology, all which were taught by a weam of teachers who
built connections among the disciplines. In eleventh grade, an
American Studics course combined U.S. history and English;
while students srudied the Puritans, they read The Searlet
Lerzer. “T'his gave the feeling of a common group of kids with
a common group of teachers daing common things,” the Bio-
prep director explains. Today, any interested student ar Tuba
City may take these courses; some courscs maintain an honors
label and draw marriculating students who have participared in
a junior high school spin-off of Bio-prep.

Extended Support Programs

For Narive American youth, getting to and staying in college hinges
on having a solid high school preparation, garnering support from
family and community, and adjusting to non-Native American cul-
ture. By oflcring summer programs, extending hours of school
support scrvices, and building parcnt/community support, Tuba
City High School offers supplemental programs that work toward
these ends.

e Summer options. Because Tuba City is extremely isolated
(Flagstaff, the nearest town, is 80 miles away), and because the
high school serves primarily Native Americans, many students
have few opportunities w interact with students from other
cultures—a fact that project staff believe may partially account
for the high artrition rate of the few Native Americans who
pursue postsecondary cducation. School staff believe that off-
camptis summer experiences can combar the effects of isolation,
“In order for Native American youth to do better in college,
they have to cxperience living on a campus, in adorm . . . so
they’re morc comfortable with the dominant sociery,” said the

For Native American youth,
getting 1o and staying In
college hinges on having a
solld high school prepara-
tion, garnering support
from family and communi-
ty, and odjusting to non-
Native American culture.
By offering summer pro-
grams, axtending hours of
school support services,
and building parent/com-
munity support, Tuba Clty
High School offers supple-
mental programs that work

toward these ends.

PROFILES
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Bio-prep director, who planned a rigorous off-campus summer
experience for Bio-prep students. Using funds from che Macy
Foundation, staff from Bio-prep und the University of Arizona
(UA) in Tucson developed a five-wecl, five-class summer pro-
gram for 15 Bio-prep participants, held ar UA. Parricipants
studied Native American litcrature and crearive writing for six
hours each day and lived in UA dormirorics. In addition, Bio-
prep staff sought out, publicized, recruired for, and funded
other surnmer opportuniries, such as those offered by Arizona
State University (ASU), castern prep schools, other South-
weswern universities, and even Oxford University in England.

Since Bio-prep has endcd, students have had fewer chances to
study off-campus, bur a few students still participare in pro-
grams sponsored by ASU and UA. During the 1994 summer,
with money from Next Century Warriors, Tuba Ciry [igh
offcred five courscs in math, physics, music, art, and creative
writing to interested students. The school also offered a sum-
mer counseling and academic preparation session for incorning
freshmen as well as field trips to San Dicgo and Los Angeles.
The MASH house sponsors a geology “excavation” trip, which
any student in the school may atiend. District personnel rec-
ognize the importance of these summer programs and hope to
increase participation in the future.

o Extended hours of service. Tuba City students are expected to
work hard. To facilicawc their learning, the school library is
open {rom 7 to 9 p.m., Monday through Thursday. Under
Bio-prep, math, physics, compuler, and English lahs—staffed
by tcachers—also remained open Monday through Thursday
from 7 w0 9 p.n. Macy Foundation money paid for the added
staff time. Although the school no longer has money to pay
reachers for extended hours, many teachers volunteer cxeea
time. One physics tcacher holds class from 1 to 3 p.m. every
Sunday; students know not to sign up for the class unless they
can mect his demanding schedule. Transportation to and from
these extended-day events is left to the student. Many students
live in the high desert withour electricity or running water, and
their cultural lives center on tribal rather than academic
involvement. Extending the availabilicy of school resources
enables them to strengthen academic competencies.

Support for Implementation
About 50 percent of the school’s 85 stalf members arc Native
American, more than usual for schoals serving Native Americans.
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According to 1992 Bureau of Indian Affairs (BIA) data, the average
school serving Native Americans has 22 percent Native American
faculty members. Staff stability is a major concern in most reserva-
tion schools: in 1990, the BIA reported that stafl wurnover averaged
30 pureent in BIA schools, due mainly to the exrreme isolation on
reservations. However, the staff ar Tuba City High is stable despite
frequent changes in principal leadership aver the pasc decade.

Leadership at ‘Juba Ciry is not concentrated in the principal;
insieud, a long-standing and stable team of dedicated school and \
district staff has been instrumental in bringing abourt the school’s M
decade of innovations. [Jistrict and school staft alike praise the
work and leadcrship of the former Bio-prep director, who conld
“get teachers together, help them like and respect each other, and
get them 1o believe they have something special to offer.” Through

. . . Leadcrship at Tuba Clty Is
this stability, tcachers have comc to know the familics who send

L]

their children to Tuba Ciry High—a fact thac has resulted in not concentrated in the z

increased communication, better understanding, and stronger -

- . . - . * - a
school/commuuity ties. Teachers remain dedicared to helping stu- principal; Instead, o long-

dents succeed at all costs, cven when it means sacrificing personal
time (o keep open a lab or teach supplemental lessons during a
weckend or after school. Says one teacher about his personal com-
mitment to the school and volunteering extra hours without pay, “I

feel it’s normal.” district staff has been 4 7

standing and stable team

of dedicated school and

Evidence of Success instrumental In bringing
Bio-prep studcnts in the honors program made significant gains on
state and narianal standardized test scorcs, increased their college about the school’s decade
attendance rares, and wete accepted into some of the most presti-
gious colleges in the country (six are currently studying at MIT).

Many students receive college scholarships. Graduares of the 1993

of innovations.

class earned five Manuclito scholarships from the Navajo tribe for
outstanding academic performance—a record among the surround-
ing schools for the most scholarships received in one year.

As a whole, Tuba City studenrs in the cwelfth grade performed bet-
ter than average on the Arizona Student Assessment Program
(ASAP): In 1993, for example, reading and writing mean scores
cxceeded both the county and state averages (10.5 versus the state’s
9.2 and 5.2 versus 5.1, respectively). Scores in math were below
average (5.1 versus the state’s average of 5.6). Tuba City High stu-
dents consistently outperformed similar populations on ASAP writ-
ing and math tests, however, and were comperitive in reading. On
the Iowa Test of Basic Skills (I'I'BS), eleventh-grade students per-
form at levels superior to students in similarly situated districts in
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the state but below dhe average for the country. In 1992, eleventh
graders scored an average of 31 in reading (versus the nation’s aver-
age score of 52), 43 in language (versus 48), and 43 in math (versus
50). The district reports that [TBS scores have risen slighdy over
recent ycars.

The jury is still out on the suceess of Next Century Warriors. One
encouraging sign is rising NCE gains: In 1993-94, reading scores
went up 8.6 points and math scores incteased 7.7 points from the
previous school year. Another indication of nonacademic success is
that pregnancy raws among Tuba City High School girls have
dropped among first-year students and are low for the general stu-
dent populacion: at one time, Tuba Ciry High School had onc of
the highest teen pregnancy rates in the country. The districr aterib-
utes this success to school support groups and an AIDS prevention
program. Support groups are also credited for keeping substance
abuse low among Tuba City students. Says onc teacher who has
experienced a decadc of change ar Tuba City High: “We're interest-
ed and motivated, and I think that’s reflected on the scudents—tliat
we expect a lot from them.”
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CAREER ACADEMIES
INTEGRATING ACADEMIC AND
APPLIED LEARNING
Socorro High School for the Heallh Professions
Socarro, Texas

Overview Key Characteristles
Ana Rodriguez bas just finished a morning of classes rypical for a
college-bound high school junior—chemisiry, English, U.S. hiszory,

» Career academy inte- -
grates academlc and

and geomerry. After a quick lunch she will board a school bus applied learning
bound for the El Paso Community Health Center, wheve she has
been shadowing a pediarric nurse on his rounds. Seven months + Clinical rotations expose

students to a variety of

into the school year, Ana has complered eight of ten scheduled rota- professions

tions in hospitals and, health services agencies throughout E{ Pase;
she likes working with children and has decided 1o pursue pedi- - Internships provide
atrics for her year-long clinical placement during her senior year. technical tralning

At Socorro High School for the Health Professions, the career acad-
emy model offers students like Ana an integrated academic and
health-related curriculum and the work-based learning thac will
prepare them for high-skilled jobs in the health professions.
Academic excellence, conumuniry service, and hands-on work cxpe-
rience help students devclop positive attitudes about school as they
plan and prepare for future careers.

Schaol/Program Context

The Socorro High School for the Health Professions is a school-
within-a-school located in metropolitan El Paso’s Socorro High
School. Every year it admits about 50 ninth graders intcrested in ,
the health professions. Sixry-four percent of Socorro students have 7 e ﬂ%

mothers who did nort graduate from high school or complete an

)
i
f

i
2

3
i

equivalency degree, and many students are first-generation U).5. cit-
izens. Ninery-eight percenc of Socorro students are bilingual: about
15 percent have limited English proficiency.

Students must earn 2 minimum high school GPA of 2.0 to contin-
ue in the program; students falling below thar level must pass failed
courses before they can re-enter,

Major Pcagram Features

The Socorro High School for the Health Professions introduces
students to more than 300 healrh care careers and their academic
prerequisites. The program’s goals are to: (1) introduce students to
health careers via role models, speakers, and practical experience;
(2) develop students’ academic skills through carly identification
and remediation of academic deficits, integration of the core cur-
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riculum with a health cure focus, peer ruroring, preparation for stan-
dardized rests, and honors coursces; and (3) develop students’ skills
for career entry and certification as nursing assistants. dental assis-
tants, medical laboratory assistants, unit coordinators, medical tran-
scribers, EKG rechnicians, phlebotomists, and home heulth aides.

Academic Program

e Courses. Socarro combines a craditional college-preparatory
course of study with applied health accupations classes. The
ninth-grade program includes a double period of math (pre-
algebra und Algebra I) and an introductory health occuparions
course. Tenth-grade students take a forcign language and a
two-period, pre-employment health occupations lab in addi-
rion to their other courscs. Eleventh graders rake a third year
of math and science and begin their field expericnce in a serics
of clinical rocations. While reserving two to three periods for
health occupations cooperative placements, seniors continue
their academic courscwork and take English, social studies, and
(if they choose) math and science.

Socorro combines a tradi-

tlonal callage-preparatory

course of study with A team of eight reachers, including two health occupations

teachers, meets weekly to integrate academic and occupational

applied health occupations instruction, address individual student needs, and plan acade-
my events. Occupation-related assignments for students
classes. . include writing biographical skerches of medical pioneers in

English class, devcloping a health care reflorm agenda in social
studies, and solving math word problems using medical appli-
cations (e.g., temperature conversions in the human hody, drug
dosage conversions, and intravenous solution dilution prob-
lems.

o Team clusters. Academy students are grouped in teams that
remain togechier for all four years of the pragram. Studenes
take all their classes with their assigned tcams, including
English, marh, social studies, science, and health occupations.
Teachers sray with the same group of students throughout the
prograny; in this way, students and reachers develop closer rela-
tionships than would be possiblc in a traditional high schoal.

School-1o-Work Transilion

o Clinical rotations. In ducir junior year, academy students
spend half of each school day in clinical rotations. These are
unpaid assignments that enable students to explore a range of
health occupations and prepare them to enter the <o-op pro-
gram in their senior year. Students rotare through 12 threc-
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wecek assignments in health scrvices administration, direct care,
suppart services, rehabilitation, diagnostic/therapeutic services,
volunteer services, the city/county health department, and wwo
electives. Clinical rotacivns also include one three-weck block
in which srudents visit lacal community and four-year colleges
to learn about postsceundary health-related education. Socorro
offers students a range of choices for cach clinical rorarion.
Under direct care, for example, students may shadow nurses in
pediatrics, surgery, internal medicine, intensive care, or oncolo-
gy. Socorro places students in area hospitals, public health
clinics, doctors’ officcs, and community health agencies.
Students’ on-site activities are primarily job shadowing and
observation; students formalize ctheir learning by completing
study assignments, task sheers, and clinical ebscrvation sheets.
The district provides uansportation from the school to clinical
placements so that all students can participate.

Internships. In their senior year, students fill out joh applica-
rions and undergo interviews for ycar-long internships. Past
internships have been career-enrry jobs in nursing services,
physical therapy and EKG facilities, medical laboratories, med-
ical clinics, dental offices, nursing homes, school nurse offices,
accupational therapy departments, and nursing education

‘offices. Student interns work berween 15 and 20 hours per

week (three to four hours every aftcrnoon) and attend a one-
period health occupation class every day. Department supervi-
sors and other medical professionals monitor student progress
toward learning the essential elements of the job, as specified in
individual eraining plans signed by the supervisor, studenr, par-
ent, and high schoal internship coordinator. Clinical supervi-
sors complete student performance evaluations cvery six weelks.

Coaperative placements. Typically, students in cooperative
placements who have earned a positive evaluation from their
clinical supervisors and completed their first 12 weeks vn the
job become regular employees and are paid part-time salaries
directly by the facility. Although dic training period technical-

- ly ends with the school year, outstanding students continue

afver training cnds. For students who are interested in pursu-
ing their education beyond high school but may not qualify for
full scholarships, these jobs provide moncy for college tuition.

Pastsecondary Education
The academy program serves as a bridge to postsecondary educa-
tion for students interested in furthering their formal educations.

TILES

PEJ

Department supervisors
and othsr medical profes-
slonals moniter studant 5 1
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The health accupations coordinartors attribute mnuch of the acade-
my’s success in this area to strang counseling and mentoring. For’
example, eleventh graders waking clinical rotations spend one week
observing college classes ro gain exposure to the higher education
system. I'hc students then walk through the application process
and [ill our scholarship forms. Socorro staff serve as advisors to
students planning for further educartion.

Under articulation agreements approved by the state, the Nursing
and Allied Health Programs Department of E] Paso Community
College can grant up to cight credits for health occupations caurses
cornplered at Socorro High Schaal.

Protessional Affiliations

Ninety percenr of Socorra Academy for the Health Professions’ stu-
dents participate actively in the school chaprer of the Health
Occupations Students of America (HOSA) and in ics local, siate,
and narional competitions. HOSA acrivities build unity among
health occupations srudents and rcintorce their classroom experi-
cnces by bringing them into conract with other students who have
similar aspirarions and by expanding their knowledge of health pro-
fessions. In addition, tic reachers receive information and support
through rheir involvement in this nativnal network of health occu-
pation cducators. Activities have invalved students in public speak-
ing, demonstraring their CPR skilly, and responding ro mock trau-
ma cases. In addition to HOSA, rhe academy’s Association of
Students and Parcnt/Professionals (ASAP) serves as a forum for area
health care professionals, students, teachers, and parents to share
their expericnces and idcas.

Support for iImplementation

Socorro’s network of extended relationships wirh local businesscs,
community colleges, and four-ycar colleges cnables the program to
make cooperative placements. Many of these partnerships were
facilitated hy the school’s successful overtures to the El Paso
Hospirtal Council, a cualition of CEOs from all the major health
care facilides in the city. Working dirough the council, Socorro
scall “sell the program from the top down” and win commiunents
for support through on-the-job assignments and on-site menroring.

The program used a portian of the district’s JTPA funds o cover
start-up costs. Ongoing operational costs for the academy exceed
the cost of the regular academic program by about $50 to $100 per
student per year. The addirional monies are spent on equipment,
supplies, and program development, although teachers do much of
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the development worlk during conference periods or on their
own time,

Evidence of Success

Socorro became a school-within-a-school in 1991-92. Scores on
the Texas Assessment of Academic Study (TAAS) for sophomores
(first-time testers) at Socorro High School as a whole indicare sub-
stantial increases in reading, writing, and math achievement. In
1992-93, reading scores increased about 20 points from the previ-
ous year, with 55 percenr of students passing. In 199394, the
number of sophormores passing the TAAS reading test further
increased to 62 percent of students passing. Writing scores
increased from 50 percent Lo 75 percent passing berween 1991-92
and 1992-93, and this gain was sustained in 1993-94. Math scores
incrcased to 49 percent passing in 1992-93 and ro 62 percent in
1993-94—the highest math scores for firsc-time tested students in
the ciry. '

The first student cohorrt to complete the four-year health academy
program will graduate in 1996. Preliminary outcomc data (based
on students who entercd the program as suphomores and juniors)
are promising. According to the Socorro hcalth occupations coor-
dinator, 95 pereent of academy graduates are either: (1) enrolled as
full-time students in postsecondary programs in health carcers, (2)
continuing in their cooperative jobs and attending posrsecondary
institutions on a part-time basis, or (3) working full-time in rrain-
ing-rclared cooperative jobs.
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Key Characteristics

« Tech Prep courses link
laarning to future careers

» Apprenticeships prepare
qualifled Tech Prep stu-
dents for highly skilled
jobs

- School- and district-

sponsored courges com-
plement work-oriented
currleulum
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TECH PREP AND YOUTH
APPRENTICESHIP COURSES
STUDENTS APPLY KNOWLEDGE IN
WORKPLACE SITUATIONS
Liberty High School
Liberty, South Carolina

Overview
DBefore Dan took Tech Prep courses at Libersy High School, he was
disengaged in school and rarely spoke out in class. When liberty
adopted a rigorous Tech Prep program that included him in acrivi-
ties simulating the workpluce, Dan found school morve relevant and
became mativated to do well. He learncd how to write a resurne
and prepare for a job interview; in time, he grew comfortable with
working in groups and making oral presentasions. A few weeks
afier high school ,‘graduatr’an, Dan was hired by a local textile
plant to maintain industrial equipment and dp electrical work, -

Liberty High School has eliminated its general track courses and
replaced them with a Tech Prep program chat provides students like
Dan with integrated academic and vocational courses, preparcs
them for meaningful cmployment, and encourages them to pursue
postsecondary educarion,

School Contexi

Liberty is one of four high schoals in the rural Pickens County
School District. About 100 Liberty students take vocational cours-
¢s that follow a Tech Prep model at the discrict's career center.

Each year, 15 to 20 seniors with good grades and attendance partic-
ipate in the four-year youth apprenticeship program wirh students
from the three orher councy high schools. Participants apprencice
at local busincsses while working roward an assuciare degree at an
area technical college. In 1994-95, abourt 45 students will partic-
1pate in the program.

Major Program Features )

In 1985, the president of Tri-County Technical College convened
local school district administrators, business leadcrs, and technical
college faculty ro discuss education reform and the adequacy of stu-
dent preparation for high-skilled employment or postsecondary
education. School administrators pointed out that many students
saw little relevance in thcir courses; busincss leaders observed that
graduatcs of area high schools were usually not qualified for cntry-
level pasitions; and technical college faculty affirmed thar graduates
were poorly prepared for advanced study.
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TECH PREP AND YOUTH
APPRENTICESHIP COURSES
STUDENTS APPLY KNOWLEDGE IN
WORKPLAGE SITUATIONS
Liberty High Schoal
Liberty, South Carolina

Overview
Before Dan rook ‘lech Prep courses ar Liberty [Ligh School, he was
disengaged in school and rarely spoke nur in class. When Liberty
adopred a rigorows Tech Prep program thar included him in activi-
ties simulazing the wovkplace, Dan found school more relevant and
became motivared to do well. He learned how ro write a resume
and prepare for a job inzerview; in time, he grew comfortable with
working in gro:__u s and making oral presentarions. A few weeks
afier high .fc/)ob__f graduarion, Dan was hired by a local rextile
plant to maintain industrial equipment and do electrical work.

Liberry High School has eliminated its general track courses and
replaced them with a Tech Prep program thar provides students like
Dan with intcgrated academic and vocational courses, prepares
themn for meaningful employment, and encourages them to pursuc
postsecondary education.

Schaol Context

Liberry is one of four high schools iu the rural Pickens Counry
School District. About 100 Liberry students take vocational cours-
es that follow a Tech. Prep model ar the district’s career center.

Each year, 15 to 20 seniors with good grades and atwendance partic-
ipare in the four-year youth apprenticeship program with students
from the three other county high schools. Participants apprentice
at local businesses while working toward an assaciate degree at an
area technical college. In 1994-95, about 45 students will parric-
ipate in the program.

Major Program Features

In 1985, the president of Tri-County Technical College convened
local school district administrators, business leaders, and technical
college fuculry to discuss educatinn reform and the adequacy of stu-
denc preparation for high-skilled employinenr or postsecandary
cducativn. School administrators pointed our that many students
saw lirtle relevance in their courses: business leaders observed that
graduares of area high schools were usually not qualified for entry-
level posirions; and technical college faculty affirmed that graduates
were poorly prepared for advanced study.
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The group agreed that the general track courses in area high
schools should be replaced with courses relevant o real-world expe-

riences that would prepare students for employment and further
education. In 1987, these lcaders established rthe Partnership tor
Academic and Career Educarion (PACE) to help implement Tech
Prep and youth apprendiceship programs. PACE staff support
Liberry and other high schools in the tri-county area. By 1990,
Liberry had eliminated all of its general track curriculum courses
and replaced them with Tech Prep.

Tech Prep Courses

School-based courses. Liberty offurs Tech Prep courses in
English, math, biology, chemistry, and physics. In these courses,
students apply their knowledge and skills in situations chat sim-
ulate the workplace. According to the principal, students are
more motivated to learn because they see more relevance in their
ourses. College prep students are also encouraged 1o take these
courses in addition to regular college preparatory curriculum.

The English courses —Communications for dic Workplace I
and II—are open to juniors and scniors, respectively. They arc
designed to help students develop the communication skills
necessaty for guining employment and functioning effecrivcly
in the worltplace. Students write resumes. conduct mock job
interviews, make oral prescnrations, and work in groups to
devise solutions to workplace problems. They arc assessed
through written essays and tests, interviews, oral presentations,
and group projects.

Tech Prep mathematics courses—Mathcmaties for the
Technologies I and II—are open to students who have com-
pleted pre-Algebra or higher-level math courses. Students
develop problem-solving skills that they will use in the work-
place by measuring dimensions and rates at which objects
move; caleularing ratios and percents; creating scale drawings
thar represent rooms or buildings; and devcloping and using
graphs, tables, and charts, In one class, for example, a few stu-
dents measured the weight and hicight of every student in the
class and reported chis information on graphs and in tables. In
another class, students were divided into groups and each
group madc a scale drawing of a different floor of the school.

Applied Biology I and Physics for Technologies ace open to sru-
dents who have taken physical science. Students study the role
of biology and physics in industry and the community and

@o1s
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During their senior year,
students work as appren-
tices for 20 hours a week
at a local business.

After graduating from high
school, they continue
working for the same
businese for two years
while studying for an
aysoclate’s degree at a
tachnlcal college in

the arsa.
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]
apply their knowledge in classroom acrivities. For example, in
one class students studying bacreria used their knowledge about
parasites to determince the suurce of a hypothetical outhreak of
{uod poisoning.

o Maoadified schedule. The school introduced 90-minute class
periods and the Tech Prep courses simultaneously. When the
school had general track courses, teachers nsually lectured dur-
ing 45-minure class periods; with Tech Prep, longer blacks of
time allow tcachers tw use various insrructional approaches.

o Career center courscs. The district’s ~areer center offers voca-
tional courses to students in grades 10-12. Sophomores may
chaose among 12 one-year introducrory courses, whilc juniors
and seniors may take two-year courses. Like the Tech Prep
courses at Liberey, the vocational courses require students 1o
apply their knowledge and skills. Courscs are offered in the
following areas: agricultural meclhunics, automobile technolo-
gy, business management, carpentry, electronics, cosmecology,
drafting, culinary arts, graphic communicatians, health occupa-
tions, horticulrure, industrial clectricity, machine technology,
masonry, fashion and garmenct design, and welding.

Youlh Apprenticeship Program

The three-ycar youth apprenticeship pragram is designed for
advanced vocational students from Liberry and other area high
schools. Apprenciceships are available in computer clectronics,
business management, auto mechanics, and industrial electriciry.
Students qualify for the apprenticeship program during their junior
year, and apply for appreaticeships that spring, During their scnior
year, students continue ro take classes at their own high school and
at the carcer center; they also work as apprentices for 20 hours a
week ar a local business. After graduating from high school, they
continue working for the same business for two years while study-
ing for an associare’s degree ar a technical college in the area: On
average, students in the program earn $6 per hour.

Sixteen area businesses provided apprenticeships during rhe 1993-
94 school year, including AT&T Global Communications, Blue
Ridge Electric Cooperative, Compu-Software Innovations, Cornell
Dubilier, Mayfair Mills, Ryobi Moror Products Corporation,
Sealevel Systems, Inc., three car dcalerships, and the Pickens
Counrty School District. At Cornell Dubilier—a manufacturing
plant that provides an apprenticeship in business management—rhe
student’s initial responsibilities included bookkecping and secrerari-
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al worlg; eventually she will hecome an administrative assistant, a
mid-Jevel technology position. Sealevel Systems Inc. provided an
apprenticeship to a srudent who has studied electronics. 1le sturted
as a technical assistant and is lcarning to assemble and repair com-
purers. He will eventually become an electronic technician—also,a
mid-level technology position.

Vocarional teachers, rechnical college faculty, and employers have
dcveloped workplace competencies for the four occupational ficlds
in which apprenticeships are available. Thesc competencies help
teachers and employers devise activities at the career center, techni-
cal college, and workplace. In compurer clectronics, for example,
the tcacher at the carcer center and the chairman of engineering
technology at Tri-County Technical College developed competen-
cics in problem solving, reading, mathematics, communications,
and teamwork. The electronics wacher helps students develop
skills in chese areas while employers provide opportunities for stu-
dents to usc them.

Suppart for Implementation

Partnership for Academic and Career Lducation

Teachers at Liberty and orher area high schools received Tech Prep
implementation support from the Partnership for Academic and
Carcer Education (PACE), a business and cducarion consortium
involving the seven school districts of the tri-county region, local
businesses and industries, two local business and education partner-
ships, the Tri-Counry Technical College, Clemsan University's
College of Fducation and National Dropout Prevention Center,

PACE staft provided

numerous in-service train-

and thC C&l’eef a.l'ld TCChﬂOIOgy Ccnter. pA(:E Pl’OVidCS Sﬂﬂ: dcvcl- Ing opportunities on active
opment opportunities, helps develop curriculum units, and furnish-
es materials to Liberty and the other area high schools. PACE staff learning strategies, which

also coordinate networking meetings for Tech Prep teachers several
) assisted Liberty High
times a year.

. . . .. . . School persannel to take
PACE suff provided numerous in-service training opportunitics an

active learning strategies, which assisted Liberty High School per- advantage of a new block
sonnel to take advantage of a new block scheduling pattern con-
ining 90-minute class periods. PACE staff also assisted districe scheduling pattern

and school curriculum coordinators and teachers to adape 15 cur-
riculum units for applied English to betrer mect local needs, The containing 80-minute
units, developed by the Agency for Instructional Technology (AIT), class periods.
arc designed to teach a particular communication skill and include
such topics as group participation, communication with clients and

customers, and discussion to solve jnterpersonal conflict.
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Other Training Experiences

Beforc teaching Tech Prep courses, teachers at Liberty and other
area high schools rake a three-credit course to learn innovative
teaching techiniques and to sec first hand the cducation that is nced-
ed for future employees. The course is offered through PACE and
is raught by Tri-County Technical College faculty and expericnced
Tech Prep tcachers. Occasionally, local businesses hire Liberry
teachers in curriculum-related summer internship programs rhat
provide work expcriences to help them reach Tech Prep courses.

-Evidence of Success

In 1991, PACE received the first U.S. Deparrment of Educarion
Award for Tech Prep Program Excellence und one of thiee narional
awards given by the American Association of Community Colleges.
In 1992, Jobs for the Future, a national organization, chosc the
Pickens County Youth Apprenticeship Initiative as one of scven
exemplary programs nationwide to become part of its Narional
Youth Apprenticeship Initiative. In 1993, PACE rcceived one of
nine U.S. Deparement of Education demonstration grants for
model Tech Prep programs.

Liberty’s principal maintains that studencs in the Tech Prep/youth
apprenticeship programs see better the rclevance of their course-
work for future employment and educarion. He points to an
increased enrollment at local rechnical colleges and gencral student
enthusiasm as cvidence of the program’s success. (Ine reacher
noted that lech Prep courses arc becoming more popular as teach-
ers and students recognize their ability to relate education to fururc
learning—both in and out of the workplace. Finally, teaching
methods being used in Tech Prep are heing adopted for all courses.

do1s
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IMPROVING ACADEMIC PERFORMANCE BY
ADDRESSING STUDENTS'
MENTAL HEALTH NEEDS
West Meckienburg High Schoo!

Charlotte, North Carolina

Key Characteriatics Overview
Roberts freshman year at West Mecklenburg High School was

* Student services characterized by poor grades and irvegular atiendance. Last year,

s management team tralns . . . e
\ d teachers as case man- Robert participased in the scheols Cities-in-Schools program,
agers for at-risk students where he developed a strong and caring relationship with one of
the school’s counselors. Since then the suppore he has received from

= ) ::;l:‘s::l:;l:;o‘l;:;o- his school has helped him 10 develop und achieve individual goals.

< managers and agency Because his father is an alcoholic, Robert astends Alateen suppore

2 referrals to at-risk stu- group sessions in his communisy, ar the suggestion of his ceunselor.

w dents and their famlilles ; ) . g . .

,. Now a suphomore, Robert has made bis first A ever, in earth sci-

- - 8chool teams davelop ence. He has graduased from the Ciries-in-Schonls program and

= currioulum end provide now meers regularly with a teacher assigned vo be bis case manager.

- leadership and planning

= Students like Robert at West Mecklenburg High School receive the

[+

support they need to succeed, through reforms pioncered by child

.S

development specialist James C. Comer. A student scrvice manage-

u

ment team, a network of case managcrs, and the district’s Cities-in-
Schovls (CIS) program provide a nerwork of support services that
prevent students from falling chrough the cracks.

o0
o

Sci;onl Context ,

Locared on the outskirts of Charlotte, West Mecklenhurg appears
rural bur lies within a few miles of housing projects and low-
income neighborthvuds. Most of the students ar West Mecklenburg
High School came from working-class familics. During the 1980s,
the school had vne of the lowest attendance and academic perfor-
mance records in the district in addition to major salety and disci-
pline problems. Tn 1992, 400 students were transferred to West
Mccklenhnrg from a high school thut had been converred into a
magnet school. With abysmal teacher morale and declining expec-
tatinns for students, the school’s new principal realized that some-
thing needed o be done.

The principal introduced the faculty to Comer's model for school
change, which emphasizes the imporrance of addressing students’
mental hcalth needs to help them achieve academically and become
responsible community members. This model relics on shared
responsibilicy for students among faculty members and develops
collaboration, consensus building, and a no-fault environment
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among staff. Expedited by a Comer facilitator—one of the school’s
own guidance counselors—in 1992 West Mecklenburg developed a
srudent services management (SSM) tcam, a school planning and
management tcam, and a parents’ council.

Major Pragram Features

Stugent Services Mansgement Team

The SSM team coordinates the professional staff at the high school
to address students’ menral health needs. This tcam oversces case
managers, guidance counselors, and CIS counselors und makes
referrals to lucal social service agencies. The SSM team includes
four guidance counselors; a nurse; a social worker; a psychologist; a
drug abuse counselor; a speech cherapist; two CIS counselors; and
represcntatives from the local health, social services, and menral
healrh agencies.

e Cities-in-Schools. The CIS program, in place at West

* Mecklenburg since 1993-94, targees studencs who have been
identified duting elementary or middle school as at risk of
dropping out because of abuse (substance, physical, or sexual)
or family problems. Two CIS caunselors ar West Mccklenburg
provide intensive services to 75 ninth graders und their fami-
lies—counseling students ar the school, making home visits,
arranging parent involvement activities, and teaching practical
skills such as budgeting. Counselors also take students and
their families to job sites and on recreational trips. Ac the end
of the school year, the SSM team cvaluates whether students in
the program should continue receiving these intensive services.
In 1993-94, the team detcrmined that about half of the scu-
dene participants were doing well enough academically and
socially that they no longer needed dic CIS program.

e Case managers and guidance counselors. Students who were
in the CIS program as ninth graders bur no longer need incen-
sive services receive a case manager. Other students with per-
sonal and/or family problems can request a case manager.
Abour 80 of the schanl’s 100 teachers scrve as case managers,
supervising about 200 students. Case managers and their stu-
dents establish short- and long-term goals and mict weekly
throughout the year o discuss concerns, prablems, and
progress toward meeting goals.

Before West Mecklenbm'g began its restructuring process, the
Comer facilitator and other members of the SSM tcam provid-
ed casc managers with a day of training to help rhem idenify

@oz20

PRCFILES

About 80 of the school's

100 teachers serve ag case

managaers, supervising 8 1
about 200 students. Case

managers and their stu-

dents establish short- and

long-term goals and meet

weokly throughout the year

to diacuss concerns, prob-

lems, and progress toward

meeting goals.
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symptoms of problems that muy requite intervention. Case
managers notify rhe SSM tcam when these symproms accur
and work with the team to determine appropriate intcrven-
tions. Wesr Mecklenburg also has fuur guidance counselors.

e Referrals to outside agencies. When students or their family
members need treatment for substance abuse, depression, ar
odlier serious problems, the SSM team refers them to outside
agencies. For example, a student who was scxually molested by
her step-farher was referred to 2 group counseling program for

¥

teenage women at the local deparrment of mental health.

Schoo! Planning and Management Tcam

“

g The School Planning and Management tean developed the school’s
v plan in conjunction with parents, the PTA, und the Comer facilira-
< tor; it also establishes school policy. Members—including the prin-
s cipal, an assistant principal, departmenc representatives, and chree
= at-large members—continue to meet monthly to addeess curricu-

; lum, staff development, and personnel issues. After studying alrer-
: natives to the eighr-period school day, for example, the tearn built
= consensus in support of a rotating schedule with four 90-minute

:: periods a day. Tn 1994-953, an instructional advisory committee—

composed of the principal, assistant principal, and instructional
supervisors—will focus on curricular issucs.

o0
(\®

Support for Implementation

Staff Development

As an introduction to thic Comer process, the principal, the Comer
facilitarar, and twa assistant principals participated in a week of
training at Yale. With additional training, they learned to imple-
ment the Comer elements, build staff commnitment co the princi-
ples, and become effective leaders. In the firsc ewo years of imple-
mentation, the Comer facilitator met regularly wich small groups of
faculty to help them understand the process. He also met with par-
ents, church and community leaders, and representatives of social
service agencies L explain the changes at the school.

The principal has tried o ¢nsure that the faculty includes only
teachers commirted to the Comer process. He hired 30 new teach-
ers before the 1992-93 school yeur, 20 new teachers hefore the
1993-94 school year, and 15 new teachers before the 1994-95
school ycar. As a result, about two-thirds of the faculry has been at
the school less than three ycars; almost every faculey member is an
advocate of the Comer process.
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In addition, a team of West Mecklenburg teachers attended a work-
shop on using coopcrative learning, seminar teaching, debates,
gamcs, and puzzles in Y0-minute class perivds. These Lcachers have
provided in-service workshops for other teachers at the school.

Evidence of Success

The school climate at West Mecklenburg has improved since the
Comer process was implemented in 1992. The number of students
with perfecr atrendance has increased 195 percent; the number of
studencs on the honor rolls has increased 52 percent. At the end of \ ‘.
the 1993-94 schaal year, the SSM tcam determined that 40 of the M '
students in the CIS program no longer needed intensive services
because they were carning Bs and Cs and cheir problems outside of
school had been adequatcly addresscd.

Meorale among teachers at the school also has improved. The
instructional supervisor in the histary department commented,
“I'he teachers havc a more active rule in making decisions and run-
ning the school. We find our work more rewarding than before.”

FAQOFILES

CO
o



DEWITT CLINTON HIGH SCHOOL

100 WEST MOSHOLU PARKWAY SOUTH, BRONX, N.Y. 10468
Telephone: (718) 543-1000 * Fax: (718) 548-0036

Norman M. Wechsler
Principal

February 24, 1997

Michael Cohen

Special Assistant to the President
The Old Executive Office Building
The White House

Washington, D.C. 20502

Dear Mr. Cohen,

I read with great interest the article in the January 29th Education Week entitled, “Clinton, Test
Scores Put Illinois Consortium on the Map”.

I’ve taken the liberty of writing to you to explain why I believe we are the perfect school for the
President to acknowledge as part of his enormously important campaign to make education the
centerpiece of his second administration. Given that we are celebrating our Centennial this year
(1897-1997), it would be an extraordinary tie-in.

1.  Seven years ago, we were identified as a low achieving school, and required to participate
in the New York State Attendance Improvement/Dropout Prevention Program
(attendance rate was 74%, dropout rate over 11%).

Today, we can boast the following:

1.  Selected by Redbook Magazine, April 1996, 5th Annual Best High Schools in America
Competition, as one of the five most improved high schools in the nation.

2. The New York Times, on January 12, 1997, gave us their highest S-star rating, based
upon our performance on the New York State Report Card, recently issued to every
single school in the state. Only 25% of the high schools in New York City even received
an average rating of 3 or more. Seventeen percent received a 4 or better. Only 8% of the
high schools received the highest score (11 schools) and we were in the rarified company
of Stuyvesant, Bronx Science, Brooklyn Tech, Townsend Harris, Manhattan High School
for Science and Math, etc.

1897 - 1997 100 YEARS OF EXCELLENCE IN EDUCATION



M. Cohen

Page 2

10.

We have met or exceeded every single one of the eleven Chancellor’s Standards for
performance.

We were selected as one of the top ten high schools (adjusted for poverty) in the State of
New York for our performance on the English Regents Examination.

Our attendance for the first five months of this school year: 90.3%, 90.4% 90.5%
90.9%, 90.1%., exceeding every high school in the Bronx (except Bronx High School of
Science).

Our dropout rate last year was 2.8% or less.

Our academic performance has improved dramatically (see attached data sheet).

Clinton is a high school with an especially rich tradition and history. We have an
incredibly distinguished body of alumni; our Alumni Association considers itself the
largest, most active, most devoted in the country for any secondary school.

Jack Rudin, Arthur Gelb, Richard Avedon, William Kuntsler, Edward Bernays, Avery
Fisher, Walter Hoving, Lewis Rudin, Maj. Howard Lee, Don Adams, Ralph Lauren, Burt
Lancaster, Stanley Simon, James Baldwin, Avery Corman, Nate Archibald, Fats Waller,
Adolph Shayes, Martin Balsam, Theodore Kheel, Maurice Nadjari, Garry Marshall, Gil
Noble, Richard Rodgers, Bernard Kalb, Murray Bergtraum, Basil Patterson, Robert
Lowery, George Cukor, Douglas Fairbanks, Sr., Larry Hart, Judd Hirsh, Theodore
Kupferman, Bob Kane, Stubby Kaye, Robert Klein, Jan Murray, Jan Peerce, Daniel
Schorr, Jimmy Walker, Larry Storch, Arthur Markowitz, Burton Roberts, Paddy
Chayefsky, Ron Behagen, Frank Gilroy, A.M. Rosenthal, Richard Hofstadter, Steve
Sheppard, Ed Lewis, Bruce Friedman, Gary Gubner, Dave Herman, Stan Lee and Neil
Simon.

Our student population is comprised:
57% Latino
34% African-American
5% Asian
4% White non-Latino, other
Over 80% of our students are Title I eligible (poverty).

Our philosophy:
HIGH STANDARDS + HIGH EXPECTATIONS = HIGH ACHIEVEMENT

“NO ONE RISES TO LOW EXPECTATIONS”



M. Cohen
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11.  Our objectives:
a. To truly become a School of Excellence;
b. To continuously improve student performance outcomes;
c¢. For all of our students to demonstrate the mastery of world-class standards.

12.  Our magnificent and wonderful Teacher of the Year for 1997, Ann Williamson, happens
to be a classmate of Hillary Clinton, Wellesley, ‘69, and a roommate of Crandell Close
Bowles, wife of the Chief of Staff. Hillary had the entire class of ‘69 at the White House
for a reunion in February ‘95.

13. DeWitt Clinton, famous American and part Irishman, must be distantly related to the
President’s step tamily.

Here’s a calendar of the significant up-coming events to celebrate our Centennial:

Date Event

Friday, May 16 Homecoming Day-for Alumni/Retired Faculty

(activities all day) Ribbon-Cutting Ceremony to commemorate/inaugurate the
DWCHS Walk of Fame/Parade

7:30 - 8:30 PM TDF/Student Theatrical Production
DWCHS Auditorium

8:30 - Midnight Centennial Dance

Satuday, May 17 DWCHS Centennial Banquet Special Guests:

7:00 P.M. New York Hilton Hotel DeWitt Clinton V
Basil Patterson (alum), principal honoree DeWitt Clinton VI
Robert Klein (alum), Master of Ceremonies

Wednesday, June 25 Commencement Exercises/Graduation

10:00 A M.

Saturday, September 13 | Centennial Commemoration Ceremony (exact actual birthday of the school)

Mr. Cohen, as you can imagine, we would be thrilled, delighted, ecstatic, incredibly appreciative
and grateful if the President could, would acknowledge and participate in our Centennial
Celebrations. We are, of course, flexible, and to the extent possible, would adapt our
plans/schedule around the President. Even a live, interactive, distance link-up with one of these
events would be great if a personal appearance is impossible.
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What d’ya think? Can do? Please advise a.s.a.p.

Thanks, thanks, thanks, thanks, thanks, thanks...
Sincerely,

|/

Norman M. Wechsler
Principal

NMW:na



Report Cards for Middle and High Schools

Following are some key measures
om the first New York State

aport Cards, issued this month for
-ery public school in the state.

INCOME Percentage of students
bove Federal income guidelines for
-ee school lunch. Where missing,
milar income figures were substi-
ited from the 1990 Census.

MATH Percentage scoring more
1an 85 on a math Regents test usu-
ity administered in the eighth or
inth grades. This test score was
stimated by The New York Times
-om data on the school report
ards.

READING Percentage of students
coring above typical reading level
)r sixth graders on a statewide test.
learly three-quarters of sixth
raders in the state meet this stan-
ard: blanks are shown for schools
:ithout sixth grades.

THE NEW YORK TIMES, SUNDAY, JANUARY 12, 1997

DROPOUT RATE The total number
of students who dropped out in 1995,
divided by the total school register.

11TH-GRADE ENGLISH Percentage
of students scoring more than 85 on
the high school English Regents
exam, usually given in 11th grade.
This test score was estimated by
The New York Times from data on
the school report cards.

REGENTS DIPLOMA Percentage of
graduates last year who met the
higher academic standards for a
diplomas endorsed by the State
Board of Regents. Blanks are shown
where schools have obtained
waivers and do not offer Regents
diplomas.

THE ‘PERFORMANCE’ COLUMN A
measure calculated by The New
York Times that adjusts test scores
to control for differences in stu-
dents’ backgrounds. Schools are
coded from one to five boxes, with

High St:hools

STU
DENTS

SCHooOL

Christopher Columbus

five highest and three average.

For sixth-grade reading perfor-
mance, the scores were adjusted
using students’ family income and
language background, as measured
by the number of students with lim-
ited proficiency in English. For high
schoo! performance, they were
adjusted using family income.’

The perfcrmance scale is intend-
ed to put a sharp focus on the effec-
tiveness of schools, by comparing
schools to other schools with similar
students. The Times calculated the
typical test score for each level of
income; the actual outcomes at
each school were then compared to
the typical score from similar -
schools. Schools were ranked by how
much they exceeded or lagged
behind similar schools, and divided
into five groups, with one-fifth of stu-
dents tested in each group.

Over all, the statistical model

DROP- 11TH RE. Sty
IN- our ENG- GENTS o
COME RATE LISH DIPL. PERF

De Witt Clinton

William H. Taft

E-
[o 2]
~N

accounted for nearly three-quarte:
of the differences among schools i
sixth-grade reading, and just unde:
half the differences in Regents dir.
ma rates.

The performance scale is only c:
of many ways of looking at a
schools. No single statistical anal:-
sis can tell the entire story of any
school. And the calculation include-
assumptions that may not fit ever:
school: some schools may do a be:
ter job than others in reporting stu-
dent information, and the differ-
ences among schools may be due t:
other factors not availabie for ;
analysis. Schools were not includec '
in the analysis if fewer than 20 stu-
dents were tested.

Notes: Some calculations may -
affected by rounding by the state.
High schools with no graduating
class or not administering the
English Regents are omitted.




REDBOOK AMERICA’S BEST SCHOOLS PROJECT

March 5, 1996

Mr. Norman M. Wechsler
DeWitt Clinton High School
100 West Musholu Parkway South

Bronx, NY 10468

Dear Mr. Wechsler:

_ Congratulanons! I am delighted to announce rthat your hi;h school has been named a
winner in REDBOOK's America's Best Schools Project. Your school has been selected for its
innovative and successful programs as well as its uncompromising commitment to' excellence. To
celebrate this accomplishment, please accept the enclosed certificate of recognition which carries
with it the commendation of education leaders from around the country. ,

Being honored as one of REDBOOK's America's Best Schools is truly an impressive.
achievement. State and national education leaders nominated nearly 400 schools for recognition'in
one of six categories: classroom innovation, paréat/commuuity involvement, extracurricular -
activities, special-needs programs, significant improvement and overall excellence. Our judging
panel of a dozen education experts selected 155 winners in the different categories, including one
school from every state plus the District of Columbia for special recognition as the "Best of the

States.”

A prominent feature in REDBOOK's April issue spotlights your school along with atttire:
other winners, and will be available on the ncwsstands on March 12th (a tearsheet is enclosed). To
coordinate our national promotion effort, we'd appreciate it if you'd not give interviews to your

" local media prior to Friday, March 8th.

Warmest congratulations again to you, your faculty and students as well as their families!
The entire community deserves to feel very proud of your school's national recognition.

Sincerely,

Vate Whate

Kiite White
Eciitor-in-Chief
REDBOOK



DEWITT CLINTON HIGH SCHOOL

100 WEST MOSHOLU PARKWAY SOUTH, BRONX, N.Y. 10468
Telephone: (718) 543-1000 + Fax: (718) 548-0036

Norman M. Wechsler ! March 12, 1996
Principal ’

Dear Friends,

I am thrilled to be able to share with all of you that we have been selected
as a winner in Redbook Magazine's fifth annual America's Best High Schools
Project. State and national education leaders nominated 400 schools across the
nation for recognition, and a panel of a dozen education experts selected 155
winners. "Your schools has been selected for its innovative and successful
program as well as its uncompromising commitment to excellence." We are one of
the 5 high schools in the country selected in the category of Significant
Improvement:

"Refusing to accept failure, these five schools sought new approaches to
solving their problems and showed marked improvement in test scores and
graduation rates."

In all, four New York City public high schools have been recognized by
Redbook Magazine, and we are the only school cited in the Bronx.

The April issue of Redbook, on sale as of March 12th, prominently features
the project (pp. 66-76).

These accolades are clearly the result of the contributions of all
_constituencies who comprise our DeWitt Clinton High School family-- students,
parents, faculty and staff, community-based organizations, alumni and members
of the community.

Although well on our way to truly becoming a school of excellence, much
work remains to be done. We are greatly encouraged by this special recognition,
and more committed than ever to achieve world-class standards. But these loftly
goals are unattainable unless each student individually commits to the highest
standards, expectations and achievement. Working together, teachers, students
and parents, there is nothing which we can't attain.

_ So let's enjoy our well-deserved success-- and prepare to move ever-
upward and onward!

’Sincerel ,

Norman M. Wechsler
Principal

NMW:na

1897 - 1997 100 YEARS OF EXCELLENCE IN EDUCATION



HEN DEWITT
CLINTON WAS
GOVERNOR in

the first part of the 19th

century, he helped estab-
lish New York State's
first school system.

He also promoted the con-
straction of the Erie Canal,

which opencd ap the flow of

commerce to New York State
from the West and the Great
Lakes,

More than U5 vears later,
the North Broux high school
al 3.500 students named afler
hitm is enjoyiug a renaissance
that would swrely hiave made
him proud.

Alter a severe academic
slide in the early and mid-
L0 when the sehool on Mo-
~holo Parkway was almost
shiai down andd reovgamized,
Clinton has rebounded. Aca-
denmic seares attendance and
student morale hkas improved,
as has the communication
amnng kids, parents and
cehnol stalters,

“The environmen!t ol this
~chool used (o be dreary, and
now it’s upbeat” said Pl-yenr-
old Grovani Metendez, o 120h-
dradoer who watehed the
schaol improve during his
Tone yveors there,

“Clinton used Jo be geared
toward jnstoeetting ils stu-
dents throush hich scehogl:
nowar's geared toowettimge them
intn college.”

Pvincipal Novman
Weehsior, credited with load-
e Clinton™s resnrvenee,
potnts to several prorams me-
linted sinee the e 19805 that
fave sparked students and
hodstered toachers

They include the Maey’s
Mediew) Honors program for
700 studenls, & health careers
prortam illl(l a l'!‘ll(l\‘.ll(‘d ©on-
cotnter-pronp program fo
hedp students deal with often
sevious persotal problems.

Stice aviiving in 19938,
Weehster has also expanded
the colicee advanced-place-
ment progratu, climinated all
non-Regents tevel courses,
triplediabe numberof students
sneeess(ully moving on from
the Limiited FEuaebsh Eroficien-
ey program aud opencd o new
health elinic thiat is sponsored
by Montefiore Medical Conter.

But two factors - more than
any others—- have contributed
to the new spirit at Clinton.
satd Weehsler. the admission
of voung women juto the for-
wer all-boys scehool and the
cxpinded role of the parews
associalion.

Clinton also hoasts pevhaps
the Lrgest high school alunni
assoriation tn the cowntry,
with o mailing list ol 19.000
former stodents,

PRINCIPAL .~

hind school's rise s Norman
Wechsler (center, with stu-

dents and staff); at right, stu-
dents in ¢chem lab and ROTC.

The thines that veally e
proved this school were the
deamatic increase in expeeta-
tions aind the ineluston of sta-
dents, parents and all sehool
statf in reaching those expec-
tations.” Wechsler said.

In fust one year, Chinton has
shown a nearly 500 improve-
ment in the aumber of sta-
dents who passed the stote Re-
tents exinns A (otal of 1716
students ae Clinton passed e
exanis duving the 1903.95
sehool vear. compated io 1,145
the previous vear

The biguest junips were in
the scicnees, where the num-
ber of students passing the
Eavth scicnce exanninercased
5137 ehemistey, 22505 and bi-
ology, 100, Students also
showed itnprovement in muth,
and humanilies subjects sueh
as Enplish, French, spaoish
and history,

Insurimg thal students are in
their classrooms evervday is o
big part of the reason for the
improved Lest seores. accord-
ing to Weehsier

‘Students in this school had
Lo hegin Lo feet that being in
class was not an option but an
absolute expectation,’ said
Weehsler, whin eredited his
teachers and other school su
with Clinton's turnaroune.

Oue intour Clinton students

Wecehsler expects the

¥
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was absent fram class on any
given day during the 1988-89
selinol year, This year,
school's
allendance rate to b 8%,
which excecds the chancol-
lor's standard of 85% .

The rate of Clinton stadents
whio dropped ol before cam-
pleting four yeurs of school
has also plummeted, from 257
in 1588 to aboat haly thit last
year.

The sehiool is alsi safer to-
day than it'’s beew in a long
time. ‘The number of yearly
suspensions has been ¢t in
hall, frone 60 in 1992-53 1o o
more manageable 27 tast year,

*The sehool fects u ol safer
now than when | started
here,” satd Stacyann Ricketts,
an tith-grader. ""There are
tess people in the hatls auring
classes and hanging nut
around the school &

Clinton's improvements

have been so dramutic that at
was recently cited by Re dbook
magazine as one of the coun-
try’s most impravec high
schools.

The national puslication.
which has 2.8 millicn veaders,
selected 159 schocls aation
wide — out ol aboul 500 appli
camts — to he honorced i sev-
cral different eategorie s

Clinton was the onls New

York City school saed one of

only five schoals 1 aticnwide
(o be honored in e cignifi
cant improvement cateplory,
“DeWitt Clinton stilt has o
long way to go,” sutc Joim Iep-
randino. the Bowed of Zduea-
tion’s superintendeit of the
Division of High Sehoo s “Hut
this schiool is a greid o omple
i wiad can happen vhien @

Meommunity gets bebibned a
Sgrouap of dedicilerd educators

for the purposc of hrip ny sta-
dants.”

MICHARL SCHWARTL

W Address: Paul Ave. and
Mosliolu Parkway

l Number of students:
3.500.

@l Percentage of female
students: About 55%..

B Average dally atten- rg_’
dance: About 88%. of stu =<
dents Z
W Dropout rate: I {101, S
13.7% of students faled to

complete full four years. .
Wl Number of applications o
for admission to the t;)
school: 8.000 last year. &



DeWitt Clinton High School

100 West Mosholu Parkway South
Bronx, New York 10468

Telephone (718) 543-1000 ® Fax (718) 548-0036
Norman M. Wechsler, Principal

Improvement in Performance Outcomes
ATTENDANCE Updated 1/97

88/89 | 89/90 |90/91 |91/92 |92/93 93/94 94 /95 95/96
average
daily 74.7% | 79.2% | 82.0% [83.3% 184.3% |85.2%* | 86.8%* 87.9%%
excluding
LTA's
Students absent 16 or more 92/93 93/94 94/95 95/96 |
days per semester 27.6% 25.1% 21.9% 20.0%x* "
Long-term absentees (LTA's) 92-93 93-94 94-95 95-96
10.0% 9.3% 6.9% 4.9%%
ANNUAL DROPOUT RATE
’89-'90 '90-'91 f91-'92 "92-"93 193-1'94 '94-'95 "95-"96
11.4% 6.3% 4.6% * 4.2% * 4.0% * 3.4% * 2.8% est «*
REGENTS DIPLOMAS |
|| 1993 1994 1995 1996 Improvement (3 yrs)
I 31 34 a4 67 +116.1%

REGENTS EXAM RESULTS

Total number of Regents Exams Passed, January and June

1993 1994 1995 1996 Improvement (3 yrs)
1,311 1,454 1,829 2,253 +71.9%
COLLEGE ADMISSIONS RATE
June, 1994 June, 1995 June, 1996
81.0% 88.9% 92.1%
COLLEGE FINANCIAL AID OFFERED
June, 1995 June, 1996
$898, 761 $2,464,781

* Meets or exceeds Chancellor’s Standards

HIGH STANDARDS + HIGH EXPECTATIONS =
HIGH ACHIEVEMENT!



ENGLISH LANGUAGE ACQUISITION PROGRESS

[

% of students making '93-'94 '94-'95

"95-'96

necessary improvement
48.1% 71.

9%

73.8%

HIGH SCHOOL ADMISSIONS (Number of Applications for Sept. 1996)

DeWitt Clinton HS 9,342 +50.9%

High School of

Nearest Bronxwide HS 6,190

Choice in the
Bronx!

BILINGUAL (Limited English Proficient - LEP Students)

Successfully Tested Out Spr '94 | Spr ‘95 | Spr ‘96

Improvement (2 yrs)

(number) 23 69 78

+239%

ADVANCED PLACEMENT ENROLLMENT

(A.P./College Board)

“ Fall ’93 Fall ’94 Fall ‘95 Fall ’96 3 Yr. Increase
“ 131 216 264 296 + 126%
CHANCELLOR'S STANDARDS
91/92 94/95 95/96
6 out of 12 met 9 out of 11 met 11 out of 11 met
50% met 81.8% met 100% met

C.P.I. - COLLEGE PREPARATORY UNITS EARNED

Percentage of Graduating Seniors with 16 or more units (the highest category)

" 1993 1994 1995

1996 ||

|| 38.9% 40.4% 452%

48.4% I

REGENTS EXAM RESULTS

(numbers passing)

January + June

Regents Exams in 1993 1994 1995 1996 3 yr. improvement
English 175 209 250 342 + 95.4%
French 20 20 22 35 + 75.0%
Spanish 225 234 251 327 + 45.3%
Global History 161 188 247 291 + 80.7%
US History 194 183 232 241 + 24.2%
Math Sequential 1 97 113 132 226 +133.0%
Math Sequential 2 108 132 146 169 + 56.5%
Math Sequential 3 65 73 106 120 + 84.6%
Biology 79 166 158 218 +175.9%
Chemistry 36 42 117 83 +130.6%
Earth Science 30 56 154 155 +416.7%
Physics 38 38 14 46 + 21.1%
TOTALS 1,311 {1,454 | 1,829 |2,253 + 71.9%




Tyrnaround Stories

In Alexandria, Virginia, a father of a Mount Vernon High School (MVHS) student took
-action to improve the school’s quality by increasing parent participation and community
involvement. Distressed by his child’s lack of enthusiasm about learning, Coleman Harris
ran, and was elected, President of the MVHS Parent-Teacher-Student organization (PTSA)
in 1994 and subsequently began an intensive effort to increase PTSA membership and the
participation of all the members of the community in school activities, whether they had
school-aged children or not. As a result, PTSA membership rose from 124 to over 600,
various parent councils and community resource teams have been created, enrollment in
advanced courses has increased sharply and MVHS 1995 SAT scores gained 15 points
over 1994, His school-reform achievements were recognized by the Vice President at the
“Strengthening the Role of Fathers in Families” earlier this year. “We convinced the
community that better education is everybody’s business,” Harris noted “as much the
business of fathers as of mothers, who are traditionally closer to their children’s school
experiences.”

Source: Ed Initiatives June 1, 1996 pp. 1 & Ed Initiatives June 15, 1996 pp. 15.

. In an effort to revitalize Drummond Elementary school in Chicago, a new principal, with
the support of teachers and parents, initiated a school-wide restructuring plan, which
include a switch to a year-round schedule as the centerpiece. All Drummond student’s
attend school for 60-day periods followed by 20-day “intersessions”; the intersessions are
technically vacations, but between 80-90 percent of the students attend additional classes
during these periods to strengthen their skills. The new principal also instituted a teacher-
selected literature-based reading curriculum for all grades, in addition to forging a
partnership with a local steel manufacturer to help introduce technology into the
classroom. As a result, students’ scores on the Illinois Goals Assessment Program tests
have improved dramatically in both reading and math and every classroom is equipped
with five computers.

Source: information provided by Elois Scott

° Despite its location an area fraught with substance abuse, gangs, violence and high rates
of poverty and unemployment, Zavala Elementary School in Austin, Texas has instituted
innovative reforms at all levels. Among the school’s reforms are the restructuring of their
special education program and the institution of an accelerated science and math-focused
sixth grade academy. In addition, although barely one-quarter of the aduits in the area
served by Zavala are high school graduates, the school has cultivated an impressively high
level of parent and community participation in school governance and advocacy. On a
regular basis, parents help staff interview and select new teachers, as well as develop the
school budget and curriculum. Historically, Zavala has been one of the lowest performing
schools in the district, but since reforms were implemented in 1992, student achievement
on the state assessment has increased dramatically in reading, math and writing at all
grade levels. The most notable increase of student scores on the state assessment was in
grade 5, where 71% of students passed all sections of the exam in 1994 compared to only
12% in 1992.

Source: information provided by Elois Scott




Options and Principles for Spring, 1997 Commencement Addresses
Draft -- March 27, 1997

This commencement season will be especially important for advancing the President’s education
agenda. This memo presents a brief list of considerations that should be taken into account for
schools (other than the service academies) being considered for a presidential address, and
provides several specific recommendations for sites that would highlight one or more aspects of
the President’s Call to Action for American education.

I._General Consideration
For every high school that is under consideration, we should check:

. Whether the school or district is committed to participating in the President’s national
tests in reading and math.

For every college or university, we should check:

. Whether the school has signed on to the President’s America Reads Initiative (committing
significant work study students to serve as reading tutors)?

. Whether the school supports the President’s HOPE scholarship and other postsecondary
education proposals?

. Whether the school is a Direct Lending institution?

IL._Site Options (NOTE: some graduation dates could not be obtained this week due to school
holidays; if known, these dates are shown immediately after the name of the school).

Charter Schools

A commencement speech at a charter school would highlight the President’s call for more choice
in public education and his budget proposal to help create 3000 charter schools nationwide.

" While there are plenty of good charter schools out there to visit, there are relatively few charter
high schools. However, we have identified at least one good possibility for a commencement
address:

. International Studies Academy Charter School, San Francisco, CA -- This very
diverse school was formerly a regular magnet school before its teachers (led by a union
activist) converted it into a district-wide charter magnet school in 1994. The school’s
curriculum focuses on international topics such as commerce, trade, and tourism and
provides an option to pursue an International Baccalaureate diploma--an indication of high
standards. Moreover, all students at the school participate in service learning projects.



Good Urban High Schools

Many Americans have grown skeptical about the possibility of substantially improving public
education in urban areas. The President could help increase support for his education agenda, and
give new energy to urban school improvement efforts, by attending the graduation of an excellent
urban high school. Several of these schools would allow the President to highlight this
administration’s emphasis on school-to-careers opportunities. Perhaps the best example would be
Central Park East:

Central Park East Secondary School, New York, NY -- This Harlem neighborhood
school serves 460 students in grades 7 - 12 and is acknowledged for its lead role in the
movement towards smaller schools characterized by rigor and a sense of community. All
students in grades 8 - 10 perform community service, and each must complete a 100-hour
internship accompanied by a portfolio of work before graduating.

Additional examples would include:

Chicago Vocational Essential High School, Chicago, IL -- Over the past five years, this
large (2,700 students) school has personalized itself with eight schools within schools
organized by career clusters.

Hoover High School, San Diego, CA —- June 11-- Serving 1,800 students, Hoover
curriculum organized around three broad career pathways. Students develop
individualized learning plans and document their work in computer based portfolios that
serve as electronic transcripts for college and career explorations.

St. Louis Career Academy, St. Louis, MO -- Currently serving 240 students, the school
offers a unique mix of computer assisted instruction and small group-based learning, with
juniors and seniors participating in life sciences work internships and displaying work in
portfolios and exhibitions.

William Turner Technical High School, Miami, FL -- June 11-- A new school in an
economically depressed section of Miami, the school integrates vocational and academic
curriculum with high standards, offering students occupational certification along with
high school diploma.

Turnaround Schools

The President could make the point about the ability to improve urban education even more
strongly by visiting a “turnaround school;” i.e., a once-troubled school that has made dramatic
strides by following some of the key principles embodied in the President’s Call to Action: high
standards, better teaching, more parental involvement, greater discipline. Our top
recommendation in this category is DeWitt Clinton High School in the Bronx.



. DeWitt Clinton High School, Bronx, NY -- June 25 -- Dramatic turnaround story in a
large, highly ethnically diverse high school in the Bronx. Identified seven years ago as a
low-achieving school by New York State, with low attendance and high dropout rates.
The formerly all-male school raised expectations (expanded AP program, eliminated all
non-Regents level courses, and tripled the number of students moving on from Limited
English Proficient program), admitted women and substantially increased parental
involvement. Dropout rates and attendance have dramatically improved, and far more
students are taking and passing rigorous regents exams (although the total receiving
Regents diplomas is still under 20%). Selected by Redbook magazine in 1996 as one of
the five most improved high schools in the nation, and given a high rating for performance
from New York Times. The school is also an example of public school choice in action --
in 1995, 8,000 students applied for the school’s 3,500 seats.

The school is celebrating its Centennial this year, and boasts alumni including Daniel
Schor, Bernard Kalb, A. M. Rosenthal, Neil Simon, Richard Rodgers, James Baldwin,
Ralph Lauren, Fats Waller, Garry Marshall and Burt Lancaster, as well as other notables.

NOTE. Issues regarding the Voting Rights Act and legislation providing for takeover of
local school districts in New York City could be an issue here, although the high schools
are governed by the central board.

NOTE.: The President has been invited to this commencment, as well as to Centennial
commemoration on September 13.

. Patterson High School, Baltimore, Maryland -- Formerly one of the lowest-achieving
schools in Maryland, the school reorganized into smaller five schools within schools
(including four career academies in the upper grades), allowing closer ties with caring
adults and improved safety, discipline, and student performance.

. West Mecklenburg High School, Charlotte, North Carolina -- Within a two year
period the school raised its test scores, increased parental involvement, and had a 75%
increase in students making the honor roll. It also reduced violence and the number of
weapons at school. NOTE: The President spoke to the N.C. State Legislature on
education in early March.

Teachers Colleges/Schools of Education

In speaking at one of these schools, the President could highlight his call for improving teacher
recruitment and preparation. A speech at one of these institutions could provide a good setting
for rolling out the Administration’s proposed changes to teacher preparation-related provisions in
the Higher Education Act, which is scheduled for reauthorization. Depending on the
arrangements at each individual school, we might need to combine a speech to the larger
commencement audience with a round table discussion or similar event with graduates of the
education school.




University of Cincinnati, Cincinnati, OH -- June 13 -- Unique collaboration between
university and local teachers union involves a year-long internship at half a teacher’s
starting salary. Could also highlight other professional development initiatives in the
Cincinnati area, including innovative Mayerson training academy and the High School for
Teaching professions.

University of Missouri at Columbia, MO -- May 17 -- All entering teacher education
students required to have a laptop -- heavy emphasis on educational technology. School
has an energetic dean who is connecting the school with local schools.

Montclair State University (New Jersey) -- Suburban education school investing heavily
in difficult schools in Jersey City and Trenton. Good arts and science contributions.

Ohio State, Columbus, OH -- One of the top ten producers of teachers nationally.
Operates professional development schools and its Dean is an outspoken proponent of this
approach. Part of a consortium of districts preparing students for urban settings.

University of Texas at El Paso -- Strong involvement of university’s education school in
very poor, heavily Hispanic K-12 schools in intensive clinical program. Active
participation of the university’s wider arts and sciences faculty, not just ed school staff, in
teacher preparation.

Vanderbilt University, Nashville, TN -- May 9 -- Peabody College of Education among
U.S. News top-ranked education schools; very strong across the board in teacher
preparation. Exceptional technology capabilities (perhaps leader in the field).
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INTERNATIONAL STUDIES ACADEMY CHARTER SCHOOL

SAN FRANCISCO UNIFIED SCHOOL DISTRICT
CHARTER 39, SAN FRANCISCO CITY AND COUNTY

Overview of the School .

The Intemational Studies Academy (ISA) converted to charter status in 1994 and
operates as a magnet school drawing a diverse population from across San Francisco,
As its name suggests, the school's curriculum centers around-international issues
including commerce, trade—and-tourism—including an option to pursug the prestigious

* Intemational Baccalaureate diploma. The school features block scheduling and
cooperative arrangements with the San Francisco Community College District. ISA
serves a large educationally-disadvantaged and limited-English proficient popuiation,
including a special program for the hearing impaired.

ISA is govemed by a unique govemning board, the Charter Council, consisting of one-
third each of students, staff, and community members. The sponsor district continues
to manage the school's funds with a portion of its funds managed by the school
independent of the district.

Student Demographics
1994-95 Student Racial, Ethnic, & Enroliment Data .
American Aslan & Pacific | Hispanic | Alrican-American | White Totaf
: indian . Islander
School Number 7 211 : 188 69 95 570
School Pergent 1 36 33 12 ‘17 100
District Percent 1 48 20 18 13 100

Percent of students qualifying for free/reduced price lunch: $0 percent

o Special needs services provided: The school offers a broad array of special
education services, serves as a district-wide site for hearing-impaired students, and
features extensive counseling and support services

Student Assessment Methods:

o Standardized testing (CTBS)

+ \ntemational Baccalaureate (IB) exam for IB program students

¢ Subjact matter standards under development starting in 1985-86 school year

Major Successes and Distinguishing Features:
» Began developing Intemational Baccauleaurate program this fall with the support of
a California Stafe Specialized School Program grant, 1B program to commence Fall

1380
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Reintroduced foreign language instruction for 9th grade students

Established cross-registration program for students who wish to attend Community
College classes

All students engage in.cammunity-based semce 2 leaming prole

Custom-developed Memoranda of Understandmg with the sponsor district covering
finance, personnel, professional development and assessment help clarify charter
relationship with district

School focus on two levels of student leaming including: (1) foundation mastery of
core skills including cuiminating in a Certificate of Initial Mastery and (2) a choice of
four advanced curricular pathways which may also be integrated with the 1B
program

Extensive career counsellngsemces supplemented by intemship partnership with
San Francisco State«b‘mverslty counseling program

ed and dropout rate decreased during first year as a charter

e Assistant Principal: Richard Reynoso (415) 695-5866
e Assemblymember: Vacancy
o Senator: Milton Marks

58
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March 24, 1997
MEMORANDUM
TO: Margaret O'Keefe .

FROM: David Imig M

SUBJECT: 10 Ed Schools

There are dozens of caveats that I should make about this or any list that a group like AACTE
puts together. How about making this my list of 10 Ed Schools, i.¢., I have visited them and
believe they merit the attention of Mrs. Clinton's schedulers as they plan future trips for the First
Lady.

1) University of Texas at El Paso - a charismatic dean of education is struggling to change his Ed
School by "investing" the time and talents of his faculty and students in some very poor K-12
schools - lots of Anglo teacher education students working in heavily Hispanic K-12 settings in
intensive clinical or practicum program - heavy bilingual and cross-cultural emphasis -
attempting to recruit substantial nunbers of Hispanic students into the program - a wonderful
university president and outstanding arts and science support make this place exemplary - lots of
NSF and Ed money here as well as growing foundation support.

2) Alvemno College (Milwaukee, WT) - the college receives lots of recognition for its carefully
articulated program - its teacher education program leads many of these efforts - essentially
taking lower income female students from Milwaukee and turning them into exemplary teachers
for the schools of Milwaukee - the dean has been widely recognized for her extraordinary
leadership and is leading many of the standards setting efforts for teachers and teacher education
- serves on the NBPTS Board - a showcase for performance assessments and their use in teacher
education.

3) University of Missouri at Columbia - al] entering teacher education students are required to
have a laptop - heavy emphasis on educational technology - energetic and dynamic dean

who is transforming the Ed School by connecting it in very meaningful ways with local schools -
into professional development schools and school leadership in very big ways.

4) Vanderbilt University - Peabody College of Education is the exception among the U.S. News
& World Report top-ranked Ed Schools because it focuses much of its efforts on preparing
teachers - exceptional technology capabilities (perhaps the leader in the field) - has an
extraordinary dean - leader in virtually every dimension of teacher preparation - when foreign
teacher educators ask me for "the one place" they must visit during their trip to the States, this is
where [ tell them to go.

5) University of Northern lowa - of all the Easterns and Northerns and Westerns that merit
attention this is my current favorite - a big teacher producer that has set high standards -
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emphasized technology - strong clinical components - an old Normal School that has really
retained that identity and done it with integrity and high quality - connected in real ways with all
of the K-12 schools in Jowa - a successful and viable laboratory school is a part of the program.

6) University of Connecticut - a place transformed by an energetic dean that said the work of the
faculty would be centered on the schools of Hartford (an hour away from the pristine setting of
Storrs) - extraordinary commitments of faculty time and teacher candidate experiences in some
of the most difficult of Hartford's schools - the influence of the Ed School is really evident in
every aspect of the efforts to tum around the schools of that city.

7) Montclair State University (New Jersey) - this suburban Ed School is investing heavily in
difficult schools in Jersey City and Trenton - redesigning the teacher education program while
working to change K-12 schools - a very smart and able dean of education is making this a
showcase for teacher education - has gained the support of the campus union and is changing all
aspect of the program -~ exoellent presidential support and good arts and science contributions.

8) Norfolk State University (Virginia) - this HBCU stands head and shoulders above its peers -
an oxemplary dean who has dedicated her life to making this a showcase teacher education
program - this program is providing cxceptional teachers for the entire Tidewater Area.

9) University of Maryland at College Park - a succession of extraordinary deans have
transformed this Ed School into a real showcase for exemplary teacher preparation - well
recognized faculty - outstanding programs - couaselor education is a strength - child centered
focus - new emphasis upon technology.

10) Florida International University - an absolute "wild man" is in charge and is doing incredible
things with the Miami schools - every aspect of the program is changing - bilingual strengths -
heavy emphasis on clinical program for all candidates - 2 smart, high energy dean is showing
faculty how to respond to interests and needs of the Miami school system.

As soon as I completed this list of 10, I thought of another dozen that should have been
highlighted: Maryville University in St. Louis, Trinity in San Antonio, Cal Poly at San Luis
Obispo, Southern Maine, Emporia State in Kansas, DePaul in Chicago, Towson State in
Maryland, Louisville, North Carolina at Charlotte, Colorado at Denver, Nebraska at Lincoln,
Brigham Young, and the University of Washington at Seattle, Again, this is my list (and not that
of AACTE) and to get on the list, I had to have been on the particular campus within the past two
years; incidentally, I visit 20-25 Ed Schools each year.

If you have additional questions, please do not hesitate to call me.

CC: Terry Dozier
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Author: Cynthia Ryan at WDCCO4 / O BEEW\A’

Date: 3/24/97 04:30 PM

Priority: Normal

TO: Margaret O'Xeefe at WDCBOl

Subject: Exemplary programs

------- e---er--esr--s--------------- Messgage Contents ------------co------ oo

Margaret, as I mentioned to you earlier, I feel comfortable in
recommending these 2 programs as exemplary, however I cannot make a
general statement about all teacher training efforts in either of
those schools.

The Urban Multicultural Action Research Project, Florida International
University, 18 a collaborative profesgional development program
between Dade County and Florida International University.
Participating teachers are working toward Masters degrees with
certification in teaching English-as-a-second language. Teachers are
selected from schools which exemplify models of professional
development and which have high concentrations of limited English
speakers. Characteristics of the FIU school partnerships include:
mutual deliberation on solutions to effective teaching practices;
collaborative research on problems of educational practicesg; shared
teaching in the schools,

The Latino teacher project is a collaboration of ths university of
Southern California and Los Angeles Unified School District. The goal
of this project is to increase the number of bilingual teachers by
creating a career track for Latino teaching assistants and by
providing financial, social, and academic support. Special features
of the program include: school-based faculty mentors, special
workshops to prepare for state-mandated tests; commitment of the
schools to support the career ladder transition, supplemental
practica, seminars to enhance participants knowledge and skills.
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Record Type: Record

To: William R. Kincaid

cc:
Subject: - no subject (01IH1K3A0Q1U00778Y) -

Bill,

Attached is the information you requested on the graduations of
exemplary secondary schools. You will notice that much of the
information is not available at this time, as many schools and
districts are out of the office today. | hope this information is
useful, however. We will send you additional information as we
receive it. Please let us know if you have any questions.

Melissa
401-1265



Exemplary Secondary School Graduation Information

School Graduation Date Number of Students
Graduating
Hoover High School June 11, 1997
San Diego, CA
William Turner High School June 11, 1997 375

Miami, FL

Chicago Vocational Essential
High School
Chicago, IL

lNot before June 13, 1997"

St. Louis Career Academy
St. Louis, MO

Central Park East Secondary
School
New York, NY
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AMERICA’S BEST
HIGH SCHOOLS

Here's the way they do it -- and what
every parent can do to improve the
quality of education in their own
town

BY MICHAEL J. WEISS

You usually know you're in a top-notch
high school the minute you walk through
the door. The place practically vibrates
with energy and expectations about to be
fulfilled. Walk the hallways of Indiana's
Richmond High School and see academic
awards displayed everywhere. Peek into its T
classrooms and see students working on PHOTO: CHAts BUCK
state-of-the-art computers. Students at At Boston Latin Academy School students
Kansas's Shawnee Mission West participate [RELASULEL I LN LT f2u

in any of 50 extracurricular clubs. At
Wisconsin's Rufus King High, students take
advanced anthropology courses and win & 7 Ways You Can Improve
state championships in chess and v C

basketball. And every single student at Your School

¥ Success Stories

Ilinois's Mathematics and Science &) Winning Schools
Academy plans to go to college this fall. # Redbook Forum:
In choosing the 155 winning public high Grade Your Child's School

schools for Redbook's fifth annual
America's Best Schools project, our panel
of education leaders discovered that a
national effort to address drugs, violence,
and low achievement in our high schools
paid off big. Many principals, faculty
members, parents, and students have
formed dynamic partnerships that have
turned schools around.

4 More Redbook Articles

20f3 03/24/97 19:05:38
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Special Categories

Extra-Curricular Activities

The impressive extracurricular programs at these schools include nearly all their
students. One school has forged an after-school alliance with a Native American tribe,
and another has created a club dedicated to reducing violence.

Arapahoe, Littleton, CO
Lake Forest, Felton, DE
Capital, Charleston, WV

Special-Needs Programs

These five schools are honored for their innovative programs that serve students with
unique needs, whether they're teen mothers, have learning disabilities, or are gifted and
talented.

Whitney, Cerritos, CA

Metro, Cedar Rapids, IA

Toms River Alternate Learning Center, South Toms River, NJ
Northwest Career Center, Dublin, OH

J.J. Pearce, Richardson, TX

nt. ;.
Reﬁ15mg to accept fallure these five schools sought new approaches to solving their
problems and showed marked improvement in test scores and graduation rates.

© 1996 by The Hearst Corporation; all rights reserved
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TO : Bill Kincaid

FAX NO.: 456-7028

(Number of pages, including cover sheet: 23)

FROM: Melissa Chabran

PHONE NO.:401-1265
Message: |
Rill,

Attached are the remaining profiles of high schools that we thought you might
be interested in. We currently do not have an updated file on Central Park

East. Good luck, and please let us know if you have any questions or need
additional information.

Melissa ) b?ﬁo/
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U.S. Department of Education
Office of Under Sccretary, Planning and Evaluation Service
600 Independence Avenue, SW
Room 4168, FOB10
Washiugton, DC 20202
FAX COVER SHEET

Fax Number: (202) 401-3036
TO : Bill Kincaid

FAX NO.: 456-7028

(Number of pages, including cover sheet: 23)

FROM: Melissa Chabran
PHONE NO.:401-1265
Message:
Bill,
Attached are the remaining profiles of high schools that we thought you might
be interested in. We currently do not have an updated file on Central Park

East. Good luck, and please let us know if you have any questions or need
additional information,

Melissa uw;’ﬁ/
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Contact: Ivette Rodriguez
March 10, 1997 {302) 401-1576

RILEY CITES URBAN HIGH SCHOOLS AS
EXAMPLES OF REFORM

The U.S. Department of Education has identified five urban high schools as on the cutting edge of
education reform.

The schools were selected under an Office of Vocational and Adult Education project called Changing
the Subject: The New Urban High School.

The schools selected are:
California (San Diego)
Hoover High School

Florida (Miami)
William Turner Technical’ I-hgh School

Illinois (Chicago)
Chicago Vocational Essential High School

Missouri (St. Louis)
St. Louis Academy

New York (New York)
Central Park Fast Secondary School

President Clinton has issued a "Call to Action" to ensure that all students are prepared for college; that
schools adopt challenging standards; thal students have access to the Internet; that every classroom has a
qualified teacher; and that schools are safe and drugfree.

"It can be done,” U.8. Secretary of Education Richard W. Riley said during today's visit to Central Park
East Secondary School. "When teachers, students, parents, the community and business join forces, the
result is state of the art education, with young people preparing themselves to continue their cducauon
beyond high school.”

Central Park East graduates 97.3 percent of its students and 90 percent of them go on to collegc Riley
said the selected schools approach ceform from a perspective grounded in their communities’ needs,
while stressing:

ri high academic standards and career skills;
0 a curriculum that emphasizes high level
r academics linked with career experiences;
o carecr exploration, internships and work based
o experiences linked (o classroom teaching;
O strong partnerships between the high school
o and postsecondary institutions;
o adult mentors to assist students with classroom and on the job learning expceriences; and
m a safe, supportive learming environment within the school.

"These new American high schools have restructured what and hiow they teach so that learning is
relevant and all studcnts are prepared for college and career opportunities,” Patricia W. McNell, assistant
secretary for vocational and adult education, said. "They enable students to have a broader range of
choices, equlppmg thern with the advanced knowledge and skills they will need to succeed in the 21st
century."

http://www .ed.gov/PressReleases/03-1997/urb-hs.| -
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U.S. Departinent of Education
Office of Under Secrctary, Planning and Evaluation Service
600 Independence Avenue, SW
Room 4168, FOB10
Washington, DC 20202
FAX COVER SHEET

Fax Number: (202) 401-3036
TO Bill Kincaid

FAX NO.: 456-7028

(Number of pages, including cover sheet: 23)

FROM: Melissa Chabran
PHONE NO.:401-1265
Message:
Bill,
Attached are the remaining profiles of high schools that we thought you might
be interested in, We currently do not have an updated file on Central Park

East. Good luck, and please let us know if you have any questions or need
additional information.

Mel w i’g&-/
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Contact: Ivette Rodriguez
March 10, 1997 (202) 401-1576

RILEY CITES URBAN HIGH SCHOOLS AS
EXAMPLES OF REFORM

The U.S. Department of Education has identified five urban high schools as on the cutting edge of
education reform. :

The schools were selected under an Office of Vocational and Adult Education project called Changing
the Subject: The New Urban High School.

The schools selected are:
California (San Diego)
Hoover High School
Florida (Miami)
William Tumer Technical High School

Illinois (Chicago)
Chicago Vocational Essential High School

Missouri (St. Louis)
St. Louis Academy

New York (New York)
Central Park East Secondary School

President Clinton has issued a "Call to Action" to enswre that all students are prepared for college; that
schools adopt challenging standards; that students have access to the Intemet; that every classroom has a
qualified teacher; and that schools are safe and drugftee.

"It can be done,"” U.S. Secretary of Education Richard W. Riley said during today's visit to Central Park
East Secondary School. "When teachers, students, parents, the comninity and business join forces, the
result is state of the art education, with young people preparing themselves to continue their education
beyond high school."

Central Park East graduates 97.3 percent of its students and 90 percent of them go on to college. Riley
said the selected schools approach reform from a perspective grounded in their communitics' needs,
while stressing:

13 high academic standards and career skills;
O a curriculum that emphasizes high level
w academics linked with career experiences; .
m career cxploration, internships and work based
o experiences linked to classroom teaching;
o strong partnerships between the high school
o and postsccondary institutions;
o adult mentors to assist studcents with classroom and on the job Icarning experiences; and
o a safe, supportive learning environment within the school. :

"These new American high schools have restructured what and how they teach so that learning 1s
relevant and all students are prepared for college and career opportunities,” Patricia W. McNetl, assistant
secretary for vocational and adult education, said. "They enable students to have a broader range of
choices, equipping them with the advanced knowledge and skills they will need to succeed in the 21st

century." :
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Riley Cites Urban High Schools as Examples of Reform hntp://www.ed.gov/PressReleases/03-1997/urb-hs.h

The schaols were identitied as part of a contract, funded by the School to Work Opportunities Act of
1994, with The Big Picture Company, a Providcnce, R.I., non profit education research and advocacy
group. The high schools will receive assistance from The Big Picture Company in expanding and
promoting their initiatives, with the intent that they will serve as models for other schools. Fach school
will also benefit from working with a renowned educator as mentor. These nationally recognized experts
include Howard Fullcr, Norton Grubb, Deborah Mecicr, Seymour Sarason, Theodore Sizer, and Judith
Warren Little.

#e#
NOTE TO EDITORS:

High school descriptions are attached.

NEW URBAN HIGH SCHOOLS

Hoover High School, San Diego, Calif.
Contact: Doris Alvarez, principal, (619) 283 6281

Serving 1,800 students, Hoover has organized its curriculum around three broad career pathways.
Students develop individualized learning plans, incorporating learning objectives, and document their
work in computer based portfolios that serve as clectronic (ranscripts for students' college and career
explorations.

William Turner High School, Miami, Fla.
Contact: Enid Weisman, principal, (305) 691 8324

In a new building set in an cconomically depressed area of Miami, Turmmer offers seven broad career
pathways to 2,147 students. A model school for Dade County, Tumner is proud of its ground breaking
work in intcgrating vocational and academic curriculum in an atmosphere of high expectations for all
students. Turner is a dual certification school, offering students occupational certification along with
their high school diploma.

Chicago Vocational Essential High School, Chicago, T11.
Contact: Betty Despenzai Green, principal, (773) 535 6099

Serving 2,700 students in a huge physical plant covering 750,000 square feet, Chicago Vocational has
transformed itself over the past five years into eight "schools within a school," organized by broad carccr
clusters. Within each school, vocational and academic teachers meet togeiher regularly to plan intcgrated
units of study. Chicago Vocational has been recognized locally and nationally for its exemplary
leadership and unique achievements in personalizing education in a large urban site.

St. Louis Career Academy, St. Louis, Mo.
Contact: Vonelle Middleton, principal, (314) 772 8200

‘Ihe St. Louis Career Academy offers a unique mix of computer assisted instruction and project bascd
learning in a redesigned high school setting, featuring individual work stations and emphasizing small
group work rather than conventional classrooms. Each career academy student works on academic skills
at a personal computer for up to three hours each moming, and participates in group projects in the
afternoon. Juniors and seniors engage in workplace internships in the life sciences, and feature their
work in portfolios and exhibitions. Currently serving 240 students, the academy is a pilot program for
the new St. Louis Carcer Education District, which will operate four such academies, each serving 450
students from the city and the surrounding county.

Central Park East Secondhry School, New York, N.Y.
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Contact: Paul Schwarz and David Smith, co directors, (212) 427 6230

Central Park East is a small neighborhood school in Harlem, serving 460 students in grades 7 through
12, Known for its district and national leadership in the movement toward smaller schools characterized
by intellectual rigor and a sense of community, Central Park East is also a leader in providing work
bascd lcarning for all students. Each student in grades cighth through tenth performs structured,
supported community service. In addition, as a requirement for graduation, cvery Student completes a
minimum one semester, 100 hour J.ntemsh1p accompanied by a portfolio of work. Community service
and student internships are mediated through the school's advisory program, an exemplary support
system for student learning and career exploration.
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THE TALENT DEVELOPMENT HIGH SCHOOL

Early Evidence of Impact on School Climate,
Attendance, and Student Promotion
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: S8

Y

James M. McPartland, Nettie Legters, Will Jordan, & Edward L. McDill
Johns Hapkins Univei‘sity

Rcport No. 2

September 1996

Published by the Center for Research on the Education of Students Placed At Risk (CRESPAR),
supportcd as 4 national research and development center by funds from the Office of Educational
Research and Improvement, U. S. Department of Education (R-117-D4000S). The opinions expressed

in this publication do not necessarily reflect the position or policy of OERI, and no official endorsement
should be inferred.
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Abstract

The first Talent Development High School was cstablished in September 1995 at
Patterson High School in Baltimore, Maryland. The mode] at Patterson, which features career-
focused academies for the upper grades. a ninth grade academy with teams of tcachers and
students, and other key Talent Development components, was designed and developed by the
school’s faculty and administration with the participation of Johns Hopkins’ CRESPAR staff
as partpers. Prioritics set for the first year included improvements in school climate, student
altendance, and student promotion rates. Early evidence after the first seven months of the
1995-96 school ycar indicates that, compared to previous years, there is dramatic improvement
in overall school climate (student behavior and faculty collegial support), in student
attendance, and in expected student promotion rates, especially from ninth grade to tenth
grade.

iii
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Early Evidence of Impact on School Climate,
Attendance, and Student Promotion in a Talent
Development High School

i &

The first Talent Development High School was established in September 1995 at
Patterson High School in Baltimore, Maryland. The model at Patterson, which features career-
focused academices for the upper grades, a ninth grade academy with teams of teachers and
students, and other key Talent Development components, was designed and developed by the
school’s faculty and administration with the participation of Johns Hopkins’ CRESPAR staff
as partners. Some priorities were set for the first year (o address the mosl pressing problems
at Patterson.

Patterson Prior to 'Career,Academies

Patterson High School cnrolls about 2.006 students, of whom ahout 6() percent are
African American, 30 percent white (mostly living in white ethnic neighborhoods of Greek,
Polish and Italian heritage) and 10 percent American Indian, Asian, and Hispanic. The school
is non-selective and geographically zoned. thus it receives all the students within its
boundaries who do not gain admission to onc of the district’s threc citywide high schools or
three vocational-technical high schools. all of which have entrance requirements based on
grades, tests, and attendance.

Patterson was one of the first two high schools cited in 1994 b'y the Maryland State
Department of Education as “eligible for reconstitution” because of its low rankings and
negative trends on dropout rates, student attendance, and student achievement tests. This
desi ghation is tantamount to saying that Pancrsm\";was one of the lwo worst high schools in
the state of Maryland in 1994, The designation meant that the state would come in and take
over the schoo!l or find a university or firm to do so if Patterson proved unable to provide a
dramaric improvement plan (with district help) that the State Department of Education could
accepl. '

In fact, there were two initial attempts to develop improvement plans that were not
successful. In one, the district explored turning the school over to the Hyde Foundation, which
was known for its “values education.” This proposal was rejected by the Patterson parents and

door
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community. In a sccond attempt, the school proposed to overhaul the teaching faculty through
“zero-bascd staffing.” This was rejected by the state as too vague.

In the sumimer of 1994, a new principal was brought in with a small team of associates.
Faculty changes were made — some teachers left willingly, others not so willingly, and some
new teachers came jn. The new principal, her associates, and the new and existing faculty then
worked together to develop a school improvement plan that featured several career-focused
academies as schools-within-the-school, and a ninth grade academy buijlt around
interdisciplinary teacher teams.

At about the same time period, the proposal tor the creation of CRESPAR was being
developed by staft at Johns Hopkins and Howard Universities. The proposal included a
dctailed outline of the Talent Devclopment Model for High Schools. This proposal won the
competition for funding, and CRESPAR was cstablished as a national research and
development center funded primarily by the Office of Educational Research and Improvement
(OERY]) in October, 1994,

CRESPAR staff made it known they werc looking for school partners to work with on
high school reform. The Maryland state school superintendent met with Hopkins researchers
to urge CRESPAR 10 work with Patterson. This school was already under consideration by
CRESPAR due to an earlicr request from Patterson staff to the Johns Hopkins Center for

‘assistance soon after the state announced its designation for reconstitution. but before the

change in Patterson leadership or the CRESPAR grant.

In November 1994, CRESPAR Hopkins staff met with the Pauerson lcadership team
to discuss a partnership. The Patterson improvement plan alrcady under development
contained key teatures of the Talent Development mode! of the CRESPAR proposal, including
a common core curriculum for all students (which was district-wide policy) and an emphasis
on creating small learning communities in the school with a career focus and using leacher
teams. Given this match between the ongoing Patterson work and thc CRESPAR model, a
partnership was formed. and Hopkins staff joined the ongoing Patterson planning groups as
rezular tcam members.

It became immediately apparent to CRESPAR staft why Patterson was in major trouble
with the state - - the school learning environment was in chaos. Small groups of unruly
students werc constantly roaming the halls and stairways, and repeated [aculty efforts to bring
order 1o the building were unsuccessful. Teachers, unable to maintain peacc in the halls,
retreated Lo their classrooms where they tried to do their best with the students in their own
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rooms. They kept the doors of their rooms closed, and many papered over their door windows
to shut out the outside confusion.

Student attendunce and lateness were serious problems, of such proportions that
propused solutions — such as daily detention for tardiness — could not be managed due to the
overwhclming numbers. A policy to prevent lateness by ¢losing the building one hour after
school had begun, so that late students could not enter, was the only workable recourse o
demonstratc the school’s seriousness about lateness. but it required that almost all of the
several sets of school doors be kept locked at all times (a violation of fire regulations)..

The rate at which students failed courses and were left behind to repeat a grade was
enormous. In 1993-94, over 80 percent failed the ninth grade (4 out of 5 students were not
promoled to grade 10). In the planning year of 1994-95, this improved somewhat — about 50
percent of ninth graders failed to be promoted. A high rate of students being left back in grade
9 almost inevitably leads Lo a high rate of student drapouts. Indeed, Patterson enrolls over 600
new ninth graders each year, but has graduating classes well under 200.

Student test score perfarmance was also poor on the Maryland minimum competency
tests in Math, Writing and Cilizenship, which are required for graduarion. The Math test is
actually intcnded o be passed in the seventh or eighth grade, bul only about one quarter of
Pattcrson students have done so by the end of the ninth grade.

’

Priorities on Climate, Attendance, and Promotions

The improvement plan pul logether by the Patterson team addressed the state’s concerns
about test scores, allendance, dropouts, and climate. But the tearm became aware as the plan was
developed and implemented that prioritics needed 1o be set. School climarte was definitely the first
order of business. Little clsc could be achieved until the school environment, currently an
overwhelming impediment to good teaching and learning, was transformed into a positive force at
Patterson. Instcad of students seeing the school as a perpetual playground and teachers seeing
school authority as a juke, all needed to belicve that Patterson had become a ““real school” with a
widely-respected seriousness of purpose. With such a lransformation, students could be held to high
standards of discipline and achievement, and teachers couid feel good about working at Patterson
to help students mature and leam.

Atendance emerged as the second priority. Studies of why Patterson students failed to pass
their courses 10 gain promotion to the next grade level showed that poor atlendance was the
strongest correlate of course failures. Students who attended regularly passed most or all of their

3
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classes — teachers found ways to motivate them to achieve a passing grade (although often a low
passing grade). Because absenteeism is closely ticd to failing 1o earn course credits, which leads to
grade retention and dropout, improving student attendance was seen to be a top priority for
improving promotion, school retention, and graduation rates.

The pﬁéﬁty given to climate, aticndance! and promotion rates in the first year of
implementing a Talent Development Model at Patterson took precedence over other goals of the
model, such 4s improving classroom instruction in higher order competencies through new leaming
activities and methods. Nonetheless, many such efforts occurred simultaneously. The use of 90-
minute classes in a four-period day was instituted as part of the school improvement plan. Faculty
werc provided staff development in using computers, cooperative learning, and project-based
lcaning activities. Indeed, most of the time in Patterson’s weekly 90-minute professional
devclopment sessions for faculty has becn devoted this year to instructional improvement. (Stadents
are released early every Wednesday to provide time for these scssions.) The improvenient team
clearly realized, however, that giving leachers new instructional tools without first vastly improving
school climate and student arrendance would do liltle to improve student leaming. promotion, and
graduation. On'the other hand, traditional instruction conducted within the framework of a serious
climate for Jeaming, improved student attendance, and the four-period day could make major
strides forward on these goals. Thus, Patierson stil} has far to go in impacting the type of classroom
learning activitics received by its students, but the school’s efforts will shift to these factors as
climate and attendance come under control.

The Talent Development Model at Patterson

The Patterson school improvement plan, designed by the Patterson staff in 4 partnership
with Johns Hopkins CRESPAR, addresses many of the components of the CRESPAR framewark
for a Talent Development High School. The components include (a) making schoolwork relevant,
(b) providing 6pportunitics for academic success, (c) providing a curing and supportive leaming
community,:and (d) providing help with student problems. Initial efforts at Patterson have {ocused
primarily on changes in school organization to support these components.”

'The Talent Development High Schoul components are fully slaburated in LaPaint, V., Thompson, D., Jordan.

W., and McPartland, J.M.. “Essential Components for the Talent Development High School.” CRESPAR Report No.

1. September 1996.

*[nitiating changes in school orgapization to bring about changes in student outcomes is discussed by

McPartland, JM. in “Applying James Coleman’s Education Theories to Practical School Reform.”  American

. Educational Rescarch Association annual meeting. New York. April. 1996,
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Patterson’s Ninth Grade and Career Academies

The major improvements at Pattcrson ‘derive directly or indirectly from the
establishment of Academies as five self-contained schools-within-a-school.

The ninth grade is housed in one wing of the building as “The Ninth Grade Success
Academy,” with its own entrance and classrooms (including computer and scicnce labs). The
ninth grade has its own Academy Principal, Academy Leader, and a teaching faculty that is
divided into five interdisciplinary teams, each of which teaches a common group of 150-180
studenls in a four-period block schedule. Each teacher team has a common planuning time each
day 10 work together on student and instructional issues.

The Ninth Grade Success Academy decided that the teacher teams would target
improved student attendance as a major goal. A full-day retreat was held off campus at mid-
year in 1995 for ninth grade faculty and administrators to set attendance goals and to practice
atcndance-improvement approaches. As a consequence, phone calls to abscnl students are
madc daily by ninth grade teacher-team members.

Four carccr-focused academies were designed by Patterson staff for the upper-level
(grades 10-12) students. The academy themes were gencerated by drawing on and combining
multiple proposals submittcd by individual Patterson facuity members and by groups of
faculty. The four upper-level career academies, which opened at Paticrson in Scptember 1995,
arc Arts and Humanirties, Business and Finance, Sports Studies and Health/Wellness, and
Transportation and Engineering Technology. Like the Ninth Grade Success Academy, each
upper-level career dcademy has its own entrance, its own area of the building, and its own

faculty and administrators.

Students select their academy through a process of self-examination of career interests
and presentations of academy offcrings by academy staff. Although block-scheduling with
teacher teams is not possible due to the multiple electives and individual needs of upper-level
students, homeroom advisory groups have been formed to further enhance the school’s caring
human environment. Each academy is small enough (under 325 studcnts) that problems of
student attendance and lateness can be handled with individual students, through enforceable
practices such as daily lateness detention.

W

@o11
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Flexible Resources

New practices have been instituted at Patterson to inccease student motivation and
. opportunities for academic success. The Ninth Grade Success Academy has introduced
Improvement Grades and Credit School to help students recover from fajlures. Improvement
Grades give extra report card points to students who started out low but arc catching up to -
meet high standards. Credit School meets for an additional hour after regular dismissal. It
allows students who failed major courses in the first term, for a small fee, to attend regularly
to make up the misscd credit. All academies permit students to recover from spells of poor
attendance early in the term — the school has an automatic-failure policy for high absenteeism,
but 10 consecurive days of perfect attendance allows students to recover from a violation of
the policy. In-addition, the school is continuing previous voluntary coaching classes before and
after school for students who need extra help.

1

Twilight School and Coordinated Services

- A significant number of students come to Patterson with serjous personal problems that
interfere with their schoolwork and negulively affect the school environment for other students
and teachers. Some students enter Patterson from incarceration in state juvenile detention
centers and becorne discipline problems in many Patterson classrooms. Other students have
family responsibilities, either for carc of their own children as tecnage parents or for time-
consuming support or assistance to their siblings or adult relatives. Others have substance
abuse problems that not only damage their own life chances, but also draw their peers into
self-destructive activities.

Patterson is provided by the district with a full-time professional health suite and a staff
of social workers, school psychalogists, and guidance counselors who provide on-site services
or referrals for students whose personal needs cannot be handled by the teacher teams or adult
advisors. Regular instruction and discussions by Patierson staff are conducted on topics of
teenage sexudlity und drug or alcohol issues.

Panterson faculty developed un altemmative after-hours school called the Twilight School
ta provide students who have scrious discipline problems with a setting in which they will not
disluib other leamers and in which they can be helped to adjust to their school responsibilities.
The Twilight School meets daily for three hours after the regular school has been dismissed,
and offers small classes in basic academic subjects and personal coping skills. The purpose

L
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is to help students move back into the rcgular school with improved chances of managing their
behavior well in the context of regular school rules, regulations, and teaching stafl.

Early Evidence of Effects at Patterson

At this time, statistical evidencc is available to compare condilions at Patterson in the
1994-95 school year with conditions in 1995-96. The evidence is drawn from faculty surveys
about climate and teaching conditions, student attendance rates by grade level and month, and
report card grades and course credits through the first 18-week term. We are also collecting
similar data from other non-selective high schools in the district, which allows control group
comparisons. B

School Climate

Patterson teacher surveys show a dramatic change in the learning climatc of the school
since the Talent Development reforms have been instituted. Last year, almost all of the
Patterson teachers helieved the school’s lcarming environment was not conducive to school
achievemnent for most students. This year, almost none of the Patterson teachers feel this way.
Figure 1 shows this complete turn-around in tcacher perceptions of the learning environment
at Patterson.” The change is somcwhat more overwhelming in the upper grades than in the
ninth grade — rhe percentage difference is 86.7'vs. 4.5 in the upper grade and 80.0 vs. 27.2
in grade nine. The size of hoth these differences is rarely encountered in social science
research.

*Teachers surveyed last school year and those surveyed this school year are not exactly comparablec samples.
As nuled, a number of last year's teachers (about 209 ) were replaced by tcachers new to the school this ycar. The turn-
around in tcacher pereeptions is still impressive. '
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Figure 1
Percent of Teachers Who Agree That The Learning Environment
is Not Conducive to School Achievement for Most Students
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Teacher collegiality and helpfulness to one another also shows impressive
improvement from the previous year. Figure 2 shows that last year only about thirteen percent
agreed that “this school seems like a big family: everyone is so closc and cordial” compared
to about half who agree this year.

Figure 2
Percent of Teachers Who Agree That This School Seems Like a
Big Family; Everyone is so Close and Cordial
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Figure 3 shows that Patterson teachers also agree that the school is moving in the right
direction in terms of student absenteeism as a scrious problem. Last year there was nearly
upanimous agreement that absenteeism was of serious proportions. This year, the percent who
agree has been halved in the ninth grade and is down to less than twenty percent in the upper
grades. Below, we present actual attendance statistics that reflect the accuracy of perceptions
that student behavior has significantly improved, although much room remains for additional
advances. :

Figure 3
Percent of Teachers Who Strongly Agree Absenteeismis a
Problem
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When leachers are asked to directly compare this year with last year, they make clear
distinctions about the changes they see in different components of school climate and tcacher
working conditions. Table | lists 20 different school problems that can detract from a climate
of safety and scriousness. It shows that Patterson teachers see significant improvements in
almost all of thesc problems since last year. Again, the perceived improvements are somewhat
greater in the upper-level career academies than in the Ninth Grade Academy, although the
same kinds of improvements are secn in all cascs.

Table 1 shows that teachers perceive that student behavior in the halls, stairways, and
cafeteria, and problems of student class-cutting are most dramatically better compared to last

@o1s5
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year — 83.0, 62.7, and S8.5 pcreent of teachers respectively select the most positive extreme
on a seven-point evaluation scale. '

The set of itemns regarding faculty and staff relations comes next in teachers’ evaluations
of the positive changes at Parterson. About two-thirds or morc give comparison ratings in the two
most positive categories to conditions of “‘teachers working together,
school administration,” and “school spirit of faculty and administration.”

LAY

support of teachers by

Teachers also perceive positive changes in student daily attendance and student Jateness.
Again, about two thirds of tcachers scleet the top two positive change categories, but somewhat
fewer choose the very top category of “much better.”

Instructional changes are also seen as predominately constructive, but the ratings are
not quite as consistently and extremely positive. Items about students’ interest in leaming
activities, preparation for state functional tests, and quality of classroom instruction do not
antract the very highest rates as often as items in the other clusters.

The only area in which there is not a perception that Patterson is better this year is class
size. More teachers indicate that their classes are larger this year than indicate that their classes
are smaller. And more report that things are about the same with regard to class sizc than with
regard to any dther school condition in the list.

Overall, these findings show that Patterson is making excellent progress on its school
climate improvement priorities in the first year of the Talent Development Model. Improved
school climate has occurred as student behavior in halls and stairways has definitely come
under control, faculty collegial support is much better, and student attendance is significantly
improving. The ninth gradc continucs to be more of a challenge on each of these goals, even
though significant progress is evident for ninth graders as well. The instructional program is
also showing signs of pasitive change, but less so than in other areas. There is certainly room
for further improvement in the liveliness and effectiveness of classroom leaming activities.
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Table 1
Teachers’ Assessments of School Climate for May 199S and Qctober 1995
(% Teachcers reporting that the following arc a serious problem)

All 9th Grade Upper Level

Problem Spring | Fall | Spring | Fall | Spring | Fall

a. | Tardiness ! . 83.7 21.1 76.0 | 40.9 88.9 6.3
b. | Physical Conflict 45.3 3.7 56.0 9.1 35.6 23
¢. - | Gang Activities 10.7 2.7 8.3 9.1 9.1 0.0
d. | Robbery or Theft 282 8.1 240 19.0 | 31.8 4.7
e. | Vandalism 64.0 53 520 13.6 711 23
f. Absenteeism. 96.5 | 297 | 96.0 | 455 97.8 [19.0
Lack of Student Interest in Leaming 67.1 18.7 72.0 27.3 66.7 15.9

h. Sale of Drugs 20.0 8.7 20.8 19.0 17.1 4.9
L. Use of Alcohol 8.8 43 8.0 9.1 7.3 2.4
i | Use of Tiicgal Drugs 226 | 85 | 240 | 227 182 | 24
k. | Possession of Weapons 8.8 29 8.0 9.5 7.3 0.0
1. | Physical Abuse of Teachers 214 4.2 25.0 13.6 18.2 0.0
m. | Lack of Studeént Focus on Future 576 | 240 | 560 409 60.0 | 136
n. | Class Cutting | 847 | 147 | 840 |ass | s22 | oo
o. | Students Under Influence 16.7 8.5 16.0 227 15.6 24
p- | Verbal Abuse of Teachers 65.1 21.3 720 50.0 62.2 11.4
q Racial/Ethni¢ Conflict 259 5.4 24.0 18.2 244 0.0
r. Cheating 14.1 11.0 16.0 227 11.4 4.7

s. | Lack of Student Knowledge of College 294 20.0 24.0 227 333 | 18.2

L. Teucher Absenteeisin 10.8 0.0 12.0 0.0 11.6 0.0
N | SAMPLE S1IZE 86 76 25 22 45 44
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Student Attendance

The strong cmphasis at Patterson on improving student attendance through
intcrventions by ninth grade tcachcr team members has paid off with significantly higher rates
of ninth gradc attcndance compared to recent previous years. The upper level career
academies, which start out with higher base rates of previous attendance, also show some

_improvement this year in student attendancc, but the gains are primarily in the cleventh grade
and are much lower than the gains in the ninth grade.

‘Table 2 presents monthly student attendance rates for this year (1995-96) compared to
the average of the previous three years at Patterson High School. Rates at each gradc level are
shown as well as the schoolwide rates. The bottom rows give the ycar-to-date rates for the first
seven months of the school year. In the ninth grade, which has had the poorest attendance in
rccent years of any grade in the school, student attendance has improved by 9.4 percentage
points since the beginning of the year, which reflects a 14.3 percent increase. The current ninth
grade avcrage monthly attendance of 75.0 pcreent is now quite close to the (enth grade rate of
78.2 percent, which has not improved much over previous years. The attendance rates are
highest overall in the eleventh and twelfth grades, in part because most of the poorest attenders
have dropped out of school by this time. Some attendance improvements can be scen in the
twelfth grade (1.4 percent) and especially in the eleventh grade (4.8 percent), but these are
much smaller than the ninth grade gains. Schoolwide, attendance is up 6.1 percentage points
over the avcrage of the past three years (from 71.6 10 77.7), an increase of 8.5 percent.

. The absence of significant progress in grade 10 attendance rates probably reflects the
greater number of ninth graders who were promoted last year compared o promotion rates of
previous yeurs.. About half the ninth grade was promoted last year, which is miore than twice
the rate of the previous year. This means many students who would have previously been ninth
grade repeaters are tenth graders this year, and they bring poorer atticndance habits with them.
Thus, more of the attcndance problems are heing shared by the tenth grade this year. By not
falling back in tenth grade attendance rates this year, Patterson is probably doing a better
overall job in attendancce with a more problematic tenth grade population.
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Table 2
Comparison of Student Attendance at Patterson High School for
Lust Three Years and This Year
————— — — = ———————————___|
_Grade9 Gradel0 Gradell Gradel2 School
September T.ast 3 747 83.3 85.7 89.4 794
. This Year 80.1 814 85.7 _ 87.8 81.9
Gain +5.4 -19 0 -1.6 +2.5
October Last 3 70.0 829 825 85.5 76.0
This Ycar 76.3 79.2 83.5 85.3 79.2
Gain +6.3 3.7 +1.0 -0.2 +3.2
November Last 3 634 78.1 78.1 81.5 70.5
This Year 73.7 717 81.7 81.8 773
Gain - +10.3 0.4 +3.6 +0.3 +6.8
December Last 3 62.0 72.0 71.2 76.2 67.0.
This Year 66.8 734 78.0 781 75.9
Guin +4.8 +1.4 +6.8 +19 +49
January Last 3 00.0 743 73.3 76.3 66.7
Thi¢ Year 79.5 82.6 85.0 85.6 820
Gain +19.5 +83 +11.7 +9.3 +15.3
February Last 3 62.9 759 75.7 80.2 69.7
This Year 73.8 71.7 81.5 799 75.6
Gain +10.9 +1.8 +5.8 0.3 +59
March Last 3 66.5 76.5 75.7 $0.2 71.6
This Year 73.1 75.7 80.6 80.2 75.8
Guain +8.6 -0.8 +4.9 0 +4.2
Year-to-date Luxt3 65.6 77.6 77.5 81.3 71.6
This Year 75.0 78.2 823 82.7 179
+9.4 +0.6 +4 8 +1.4 +6.1

We expect student atiendance 1o continue to improve at Partterson High School as a
new iastructional program takes hold in the ninth grade and upper-lcvel academics. The
improvements in attendance so tar have been produced by a safer school climatc and especially
by the cfforts of teachers in regularly phoning students who miss school. But the drawing
power of the school has not yet changed much in terms of daily classroom activities that

13
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students find of great intcrest and involvemenl. As Patterson’s teachers become rore
comfortable at using technology, project-based learning, cooperative learning and other
methods to more aclively involve students in challenging leaming activities, attendance should
further improve to reflect the greater attraction of students to the conlent and activities in their
classrooms. |

The improvements this year in Patterson'? schoolwide attendance rates far cxceed the
record of any of the eight other non-selective high schools in the district. Over the past year,
Patterson has rmoved from one of the two worst schools 1o une of the Iwo best schools in
attendance rates at the non-selective high schools. Table 3 shows Pauerson with a gain of 6.3
percent in student attendance, where most schools had registcred losses and the next best
school showed only a 0.9 percent gain. Last year, Patterson’s attendance rate of 70.9 percent
was sccond from the bottom. This year. Patterson’s rate of 77.2 percent 1s second from the top,
cxceeded only by an unusually small non-selcctive high school that consistently registers an
80+ pereent attendance rate. Thesc figures are through the first seven maonths of the school
year, with Pattcrson still showing monthly improvements where most other schools are now
on downward monthly trends. Thus, it is likely that the full year totals will show even greater
Patterson impro:'vemcnts In comparison to othet district schools servin g similar student
populations.

Table 3
A Comparison of Attcndance Changes Through March at the
Nine Baltimore Comprehensive High Schools

Last Year This Year Change

Patterson 70.9 77.2 +6.3
B 68.0 66.9 -1.1
C 748 74.5 0.3
D 72.0 68.7 33
E 719 68.3 -3.6
F 71.8 72.7 409
G M2 59.1 -12.1
H 84.2 83.8 -0.4
I 726 70.8 -1.8
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Student Promotion

The improved attendance rates in the ninth grade bode well for improved promotion
rates to the tenth grade, because regularly attending students are much more likely to pass their
courses and eamn the credits nceded to move on to the next grade. It's too early in the year to
know for surc how many students will be promoted, but the first term course grades received
at the end of January give a good basis for predicting promotion rates.

Table 4 shows the percent of students who earned promotion last year, with two
predictions about the likcly promotion rate at the end of this year. The first prediction is simply
the percent of students who passed three or four of their courses in the first term. Five credits
are needed for promotion, and these students alrcady have three or four of them and have four
more chances to earn additional course credits in the Spring term. These students seem certain
to pass, so the first prediction is a minimum promotion rale to be cxpected. The second
prediction sets & higher expeceted rate because some of the students who earned two or fewer
credits in the first term can still make it to the ncxt grade on time. Some of them will pass
enough courscs in the Spring term to reuch the required five credits for promotion. Others will
make up missing credits by attending Summer School or the ninth grade Credit school that
meets after regular school hours. We looked at the numbers with two credits or enrolled in
Credil school to give a second more optimistic prediction of the promotion rates at the end of
the yeur. "

Tauble 4 shows that the ninth grade Academy is already well on its way o bettering last
year's promotion rate. Whereas only 47.3 pereent earned promotion the previous year, 69.1
percent are poised for promotion this year, based on passing most of their courses in the first
term. We expect this rate to reach 80 percent, givé__n the numbers now making up a credit in
Credit school and reasonable estimates of current ";‘erm successes and summer school users.

Table 4
Promotion Rates Last Year and Predicted Promotion Rates for this Year,
by Patterson Grades

Last Year Minimum Expected
Promotion Rate  Predicted Rate*  Predicted Rate*

Grade 9 10 10 47.3 69.1 80
Grade 10 to 11 721 72.1 80
Grade 11 to 12 76.8 776 85

* Minimum Predicted Rate = Percent who passed 3 or 4 of their four courses in the first term
* Expected Pradicted Raie = Corrcetions for number with 2 first term credits who will pass the needed 3 in the
sccond term and/or make up misscd credits in Summer School or Credit School

15
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~ On the other hand, the current upper level students are almost exactly in the samc
position for promotion as last ycar's class. Tenth graders got promoted at the rate of 72.1

- percent last year, which is the same percentage of tenth graders who passed three or four

courses in the Fall term. Eleventh graders are also closely matched in the comparison of last
ycar’s promotion rate and this year’s first term credits eamcd in three or four courses. As with
ninth graders, we expect that this fisst prediction is 2 minimum for the upper grades, given
opportunities for others lo eam sufficicnt credits in the Spring or to make up work for
promotion to the next grade. Our rcvised prediction therefore increases the expected promotion
rate to 80 percent for ¢leventh graders and 85 percent for twelfth graders.

Improvements in promotion ratcs, especially from grade 9 to 10, which is where many
students are currently lost, are critical for reducing the dropout rate. Because being left back
to repeat u grade is the first decisive step in the dropout process, helping students carn regular
promotion across the grades is how the Talent Development High School will hold students
in school through graduation. Besides producihg more students with high school diplomas,
more students will come closer to fully developing their talents as cach additional year of
schooling will produce more learning for every student.

Realistic High Expectations for the Talent Development Model

These early results indicate that one of the worst high schools in an urban district,
designated for reconstitution by the stale, is well on its way to becoming a very good school
in its first year as a Talent Development High School. The teachers and administralors of
Patterson High School have been able to turn their school around in terms of the ¢limate for
learning. They have also significantly improved student attendance and the probabilities of
student promotions and graduations. Another sign of this school’s initial success is the need
to add a fifth upper-level career academy for next year to accommodate the greater numbers
of students who are attending school regularly and earning promotion to the next grade.

The momentum of improved student outcomes should continue at Patterson for the
next year and 'bcyond, as the curriculum and learning activitics are improved further to
incorporate carcer themes and to present more engaging lessons. These cxpected developments
should help accelerate further improvements in student attendance, course credits eamed. and
ﬁromotion and graduation rates. This will produce the talent development outcomes for
students that give this model its name.

@o22
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Plans are in place to add morc Talent Development sites at the beginning of the 1996-
1997 school year in Washington, DC (working with CRESPAR at Howard University) and in
Baltimore (working with CRESPAR at Johns Ilopkins University). These new Talent
Development High Schools will apply the lessons lcamcd and practices developed at Patterson
and, with Patterson, will serve to create the basis for moving to national dissemination in the

near future,
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FOR EMBARGOED RELEASE {0 151m €T ontact [vette Redrgce
March 10, 1967 (IO IR DR I
RILEY CITES URBAN HIGH SCHOOLS AS EXAMPLES OF REFORM

The US Department of Education has identified tive urban high schools as on tre cuiing
edge of education reform.

The schools were selected under an Otfice of Vocational and Adult Education project
called Changing the Subject: The New ('rban High School

The schools selected are

Califorrua (San Diego) Hoover High School

Flonda (Miami) Wilham Turner Techrucal High School
[llinots {Chuicago) Chucago Vocational Essential High School
Missoun (St Louts) St Louis Academy

New York (New York) Central Park East Secondary School

President Clinton has issued a "Call to Action” to ensure that all students are prepared rcr
college, that schools adopt challenging standards, that students have access to the [nterret. that
every classroom has a qualified teacher; and that schools are sate and drug-tree

It can be done,” U S Secretary ot Education Richard W Ruley said dunng today's ~isit
to Central Park East Secondary School ~When teachers. students, parents, the commuruty ind
business join forces, the result is state-ot-the-art education, with young people prepanng
themselves to continue their education beyond tugh school ™

Central Park East graduates 97 3 percent of its students and 90 percent of them go on 10
college.

-MORE-

Q Our mission is 10 ensure #ccess [0 saucation and 10 promote educational excellence Nroughout the Netion.
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Riley said the selected schools agproacn reform from i perspective grounced o ner
communities needs. while stressing

-- qugh 1cademuc standards and career skulls.

-- a curniculum that emphasizes high-ievel academics linked with career experiences.

career exploration, intermshups and work-based expenences linked to ciassrocem :2acnin

-- strong partnerships between the high school and postsecondary institutions.

adult mentors to assist students with classroom and on-the-job learming experiences ind

a safe, supporuve learmung environment within the school

"These new Amencan high schools have restructured what and how theyv teacn 5o tnat
learnung s relevant and all students are prepared tor college and career opporturuties.” Patnc:a W
McNeil. assistant secretary for vocational and adult education, said. “They enable students :o
have a broader range of choices. equipping them with the advanced knowledge and skulls thev =
need to succeed in the 21st century =

The schools were identified as part of a contract. funded by the School-to-Work
Opporturuties Act of 1994, with The Big Picture Company. a Providence, R [ . non-protit
education research and advocacy group. The tugh schools will receive assistance trom The Big
Picture Company in expanding and promoting their iutiatives, with the intent that they wiil ser.2
as models for other schools. Each school will also benefit from working with a renowned
educator as mentor These nationally recogruzed experts include Howard Fuller. Noron Gruzo.
Deborah Meter, Seymour Sarason, Theodore Sizer, and Judith Warren Little
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management team tralns
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agers for at-risk students

Cities-in-Schools pro-
gram provides case
managers and agency
referrals to at-risk stu-
dents and thelr families

Schoo! teams davelop
curricuium and provide
leadership and, planning

‘?..nw,li(.

Lo

[V WA & =15

IMPROVING ACADEMIC PERFORMANCE BY
ADDRESSING STUDENTS’
MENTAL HEALTH NEEDS
West Mecklenburg High Schoal

Charlotte, North Carolina

Overview
Robert’s freshman year at West Mecklenburg High School was
characterized by poor grades and irregular atiendance. Last year,
Robers participated in the schools Uities-in-Schools program,
where he developed a strong and caring relationship with one of
the schools cornselors. Since then the suppors be has received from
his schaol has helped him 1o develop and achieve individual goals.
Because his father is an alcoholic, Robert artends Alateen suppors
group sessions in his community. at the suggestion of his counselor.
Now a saphomore, Robers has made bis first A ever, in earth sci-
ence. He has graduated from ihe Cities-in-Schools program and
now meers regularly with a teacher assigned ro be his case manager.

Students like Robert at West Mecklenburg High School receive the
support they need to succeed, through reforms pioncered by child
development specialist James C. Comer. A student scrvice manage-
ment team, a network of case managers, and the distriet’s Cities-in-
Schools (CIS) program provide a nerwork of support scrvices that
prevent students from falling chrough the crucks.

Schaol Context :

Located on the outskirts of Charlotte, West Mecklenhurg appears
rural bur lies within-a few miles of housing projects and low-
income neighborhouds. Most of the students ar Wese Mecklenburg
High School come from working-class familics. During the 1980s,
the school had vne of the lowest attendance and academic perfor-
mance records in the district in addition to major safety and disci-
pline problems. Tn 1992, 400 students were transferred to West
Mccklenburg from a high school that had been converred into a
magnet school. With abysmal teacher morale and declining expec-
tations for students, the school’s new principal realized that some-
thing needed to be done.

The principal introduced the faculty to Comer's model for school
change, which emphasizes the importance of addressing students’
mental hcalth needs to help them achieve academically and become
responsible communicy members. This model relics on shared
responsibilicy for students among faculty members and develops
collaboration, consensus building, and a no-fault environment
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MEMORANDUM FOR

FROM:

SUBJECT: mmencement Addr. n Urban Turnaround School

Thus far, there are plans for the President to deliver three commencement addresses: Morgan
State; West Point; and Sidwell Friends. There is also interest in having the President deliver a
fourth speech, concerning themes of racial reconciliation, in a West Coast commencement. We
urge that a fifth site should be added to the slate, whether billed as a part of the commencement
series, or as a free-standing event. The President should visit a once-troubled public high school
that has recently made dramatic strides, embodying some of the key principles of our education
agenda: high standards, better teaching, greater discipline, more parental involvement. Visiting
such a “turnaround school” could send a powerful message that high standards can yield greater
student achievement in a diverse, challenging urban setting, not just comfortable white suburbs. It
could also provide an opportunity to reinforce the message of racial reconciliation.

Adding a turnaround school graduation to the President’s calendar is critical for several reasons:

. The President’s initiative on national standards will only succeed if it is firmly embraced by
our nation’s urban schools. However, many urban teachers, administrators and parents
view the standards movement warily, concerned that adopting higher standards and testing
for performance can only set up their children--and their schools--for failure. Focusing

national attention on a real urban high school that is beginning to see the results from
higher standards could build on next month’s Education Town Hall to help urban parents

n rs understand why the Presiden ion lieves that all nts can do

better if we ask them to.

. Another potential threat to the President’s standards initiative is the risk of test-related
litigation. Mike Smith, Mike Cohen, and others have been meeting with the civil rights
community to try to address concerns that they have expressed about the national reading
and math tests. However, we are far more likely to succeed the more the President can

communicate that this is an achievement initiative that will benefit minority groups, rather
than a pure testing initiative that will penalize them. Showing that standards have worked

in a predominantly minority school would help get this across.

. Many parents, businesspeople, legislators and others are on the verge of concluding that
urban public schools are beyond salvation, that there is nothing we can do to make them
safe and educationally sound. This cynical attitude feeds public sentiment for vouchers
and other quick fixes, rather than supporting the more complicated, long-term task of
reform the public schools that serve 90% of students. Visiting a turnaroun

onveys that if we raise standards, get parents more involved, an ention to the
basics, we can make our urban public schools safe centers of learning.




Finally, unless such a visit is scheduled, we will soon find ourselves defending the fact that
as the President has embarked on his campaign to raise standards across the nation, he will
have elected to visit two of the more exclusive schools in the country (the North Shore
high school from the First in the World consortium and Sidwell) without setting foot in an
urban high school. Visitin rnaround school iscuss higher standards w

hat the President is in tune with the n nd challen f our urban public schools.

These considerations should be addressed now, before the end of the current school year. If we
delay until this fall, there is a serious danger that negative impressions will have had too much
time to harden. '

If, as we recommend, the President were to visit a turnaround school, our top choice would be

DeWitt Clinton High School in the Bronx. This school has a graduation date of June 25, but has

willingnes mm Presidential visi

Dramatic turnaround story in a large, highly ethnically diverse high school. 1dentified
seven years ago as a low-achieving school by New York State, with low attendance and
high dropout rates. The formerly all-male school raised expectations (expanded AP
program, eliminated all non-Regents level courses, and tripled the number of students
moving on from Limited English Proficient program), and substantially increased parental
involvement.

Dropout rates and attendance have dramatically improved, and far more students are
taking and passing rigorous regents exams (although the total receiving Regents diplomas
is still under 20%).

Selected by Redbook magazine in 1996 as one of the five most improved high schools in
the nation, and given a high rating for performance from New York Times.

The school is celebrating its Centennial this year.
Distinguished alumni including Daniel Schor, Bernard Kalb, A.M. Rosenthal, Neil Simon,
Richard Rodgers, James Baldwin, Ralph Lauren, Fats Waller, Garry Marshall and Burt

Lancaster. Press interest in a Presidential visi DeWitt Clinton would likely be high

The President has expressed a general interest in going to the Bronx.

Other possibilities for visiting a turnaround school would include:

Patterson High School, Baltimore, Maryland -- Formerly one of the lowest-achieving
schools in the state, the school reorganized into smaller five schools within schools
(including four career academies in the upper grades), allowing closer ties with caring
adults and improved safety, discipline, and student performance.

West Mecklenburg High School, Charlotte, North Carolina -- Within a two year period



the school raised its test scores, increased parental involvement, and had a 75% increase
in students making the honor roll. It also reduced violence and the number of weapons at
school.

Again, we think adding a turnaround school to the schedule for this spring is of tremendous
importance to the President’s education agenda; waiting for next fall would be too late. If there is
support for this general concept, but additional options are necessary, we would be happy to ask
the Education Department for an expanded list of candidates.
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and every household in the district, and are published in the newspaper. The district also
gives financial rewards to schools where student achievement improves, with special
incentives for schools that raise achievement among their lowest performing students.

In Seattle, the school district has substantially shrunk its central administrative staff
and is working to help principals cut through unnecessary red tape and expand their
authority to hire their own staff. The school district and the teacher’s union recently
agreed to an innovative 8-page “trust agreement” that commits both to a collaborative
partnership and to move towards school-based decision-making. They hope to replace
300 pages of documents with a 25 page contract.

Cincinnati created a new position to handle the school district’s daily administrative
duties, freeing up the superintendent to focus on broad efforts to improve education. The
district also streamlined its central office, reducing staff by 70 percent. Now Cincinnati
is preparing to shift resources and decision-making to individual schools and teams of
teachers to custom-make programs to meet the needs of their students.

Under Philadelphia’s Children Achieving initiative, “communities of learners” in each
school are being formed throughout the district’s schools. The communities provide
the foundation for a new organizational structure in which teachers, students, parents,
community members, and principals will make decisions together and assist students in
meeting high academic standards. The district plans to restructure its central office to
provide services purchased by these school communities and ensure accountability,
equity, and responsiveness to the public.

In Cincinnati, the district has worked with outside partners to develop a world-class
training academy for teachers, the innovative Mayerson Training Academy. The
school district is also working hard to help recruit and prepare future urban teachers,
with programs like the High School for Teaching Professions, and the Cincinnati
Initiative for Teacher Education, in which college students spend a fifth undergraduate
year as interns in the city’s public schools.

New York City’s Community District 2 places an unusually strong emphasis on
providing ongoing opportunities for teachers to build skills and learn from one another.
For example, the district has created a laboratory in which visiting.teachers observe and
practice with a highly accomplished teacher for three weeks while their classrooms are
taught by another experienced teacher.

National Board Teaching Standards example




