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RILEY CITES l"RBA~ HIGH SCHOOLS AS EXA~IPLES OF REFOR.\I 

The L. S Depanment of Educat1on has 1dent1fied tive urban high schools as on :.he..:~:::~~ 

edge of education reform. 

The schools were selected under an Office of Vocational and . .\dult Education proiect 

called Changing the Sub;ect: The Sew Crban High School 

The schools selected are 

California (San Diego) 
Florida (Miami) 
[!Jinois (Chicago) 
\1.issouri (St Louis) 
'.\ew York (~ew York) 

Hoover High School 
William Turner Technical High School 
Oucago Vocauonal Essential High School 
St Louis Academy 
Central Park East Secondary School 

President Clinton has issued a ··call to . .\cuon" to ensure that all students are prepared :·or 

college; that schools adopt challenging standards. that students have access to the lnternet. that 

every classroom has a qualified teacher; and that schools are safe and drug-free 

··rt can be done," US Secretary of Educauon Richard W Riley said dunng today· 5 -.1s1t 

to Central Park East Secondary School ··\Vhen teachers. students. parents. the commuruty and 

business join forces, the result is state-of-the-an education. with young people prepanng 

themselves to continue their education beyond high school" 

Central Park East graduates 97 3 percent of its students and 90 percent of them go on ro 

college. 

c 
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RJley said the selected :;choo Is ac pr c ac ~ ~e rorm :·~ o rn l perspecti\ e :srour.ced : r: '. :".~1: 

-.:2rnrr.i.;n1ues :ieeds. '-" hile stressing 

-- nigh academic standards and career skills. 

-- a curriculum that emphasizes high-level academics linked with c:ireer experier:-:~s. 

-- career exploration. internships and work-based expenences linked to classrocm '.~:.-.::--:'.".::!. 

-- mong partnerships between the high school and postsecondary 1nst1tuuons. 

adult mentors to assist students wtth classroom and on-the-job \earning expene!'lces . .lr.d 

-- a safe. suppomve learrung environment within the school 

··These new American high schools have restructured what and how they teach so :h:it 

!earning is relevant and all students are prepared for college and career opportunmes. · Pamc:a \V 

\1c~eil. assistant secretary for vocational and adult education. said. ·They enable students \J 

have a broader range of choices. equipping them with the advanced knowledge and skills !he\ · ... 

need to succeed in the 21st century .. 

The schools were idenufied as part of a contract. funded by the School-to-Work 

Opporturuties A.ct of 1994, with The Big Picture Company, a Providence. R. l . non-prorit 

educauon research and advocacy group The high schools will receive assistance from The Big 

Picture Company in expanding and promoting their 1rutiatives. with the intent that they '·" 1il ser. e 

as models for other schools Each school will also benefit from working with a renowned 

educator as mentor These nationally recogruzed experts include Howard Fuller. ~orton Gn;bb 

Deborah ~teier. Seymour Sarason, Theodore Sizer. and Judith Warren Little 

--- --------
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Crew Backs Idea of Elementary School Uniforms 
By ABBY GOODNOUGH 

Schools Chancellor Rudy Crew 
~poke strongly in favor of requiring 
uniforms for students in the primary 
grades yesterday, suggesting that 
roo many children in New York City 
are basing their self-image on the 
clothes they wear to school. 

Addressing several hundred alum­
ni of Teacher's College at Columbia 
University, Dr. Crew said that uni­
forms should be part of a larger 
strategy to improve early childhood 
education. If students in kindergar­
cen tr .. ough third grade wore uni­
f0rm~. he said, their self-image 

would be based on academic 
achievement instead of on wardrobe. 

"These young people have literally 
gotten the notion of human worth 
confused with the notion of material 
worth," he said. "It's time for us to 
clear this notion up that you are not 
what the label says in the back of 
your shirt." 

Although Dr. Crew has supported 
the idea of school uniforms since he 
arrived in New York in 1995, he has 
said he would not pursue a manda­
tory uniform policy. Instead, he has 
urged schools to develop voluntary 
uniform polfc1es. Several have done 

so. with dress codes that range from 
formal to casual. 

National interest in school uni­
forms has been growing since last 
winter, when President Clinton said 
he supported mandatory uniform 
policies and directed the Federal De­
partment of Education to distribute 
information to the nation's. 16,000 
school districts advising them on 
how to create and enforce such poli­
cies. 

Other school systems around the 
country have required uniforms as a 
means of discouraging galJIS, whose 
member~ come to school dressed in 

cert am colors or styles. But Dr. Crew 
said yesterday that if he adopted a 
uniform policy, its mam purpose 
would be to improve students' self-

.. We've got to level the playing 
field about their emotional under­
standing of their human value," he 
said. "That, m my mind, is the basis 
for talk mg about uniforms." 

Dr. Crew also said that if children 
in the primary grades are going to 
meet new academic standards - in 
particular, if they are go'ing to read 
by the time they finish third grade -

rhey must spt:,id more time in school. 
"A longer ·lay and a longer year 

are going to "ave to be a necessity of 
the futv'· ···.' =:iid. "'>.'e":e got to 
tack on su1,,c mnr~ 11m·: 

ST. Lot is Posr DlSPA rcH MAR I 0 1997 

Class Act: U.S. Education 
OfficiB 

To Honor Career Academy 
By Tammie Le19h Brown ft \ 
Of 1M Post-DilpltCll Salt 

- -and ~~ea- skills. car~ ~tDi:'­
intcmahip and work-baaed. uperi, 
t!ll<:eS, mentoring and a we. support• 
ive learning envlrocmwlt. The SL Uiui11 CarP.rr Academy today will be named 

one o( the fiv~ best urban~ in the country by 
Secr.eufil' of Educ1tioo Richard W. Riley. 
. He w1 recol(nue the vocatiOft&l-technic1l sc~ at_ a 

cerf'niony at Ccmral Park Eut Secondary School in 
:Sew Yorlt. also.Lt' be honored. The other top schools are 
in Chicali(o, ~iami and San Diego. 

These school~ will ~ ;>art of a national education 
refonn initiativ~ ro ..et new acadermc st:andarda for 
urban high &ehools. The ~boo&s were selected for their_ 

"1.·utting-edie" lL!l\t.:hing methods under a ra.tional ~u- · 
catioo project c;illed "Changing the Sub.iect: The New 
Urban High School." . 

The SL Loui:o Career Academy, which opened in 

September, gained prai~ for its mix of computer· 
auisted teachinl( and project·baiied learning. The stu-

denti; u&e work stations instead of. classrooms and have 
few textbooks. Cpperclols.~men will tale pan ~ intern· 
ships and feature rheir work 111 portfolios ~nd 
exhibitions. 

"We're extremely pie~ and honored to be rec.ot· 
ni~ tor what our 9chool' and its 
students have accompliihed in a 
shurt period o( time," said John Mc-
Oonnen. president ol the academy's 
Roard of Education and c.hairmm of 
Mcf>onnell Douglaa Corp. 

The aacsemy ana Ole other select­
ed schools base what and how they 
teach an whilt the SllrTOundinc com­
munitv need.'i, said Riley. The 9Chools 
mu.'lt ·prepare student•. for college 
Mid str15!_bigh acadermc ~rds 

The fedenl govemment will psy 
The 8ic Picture Qt;, a natic:NJ nan­
profit educabon raearch IT'OUll. to 
work with the schools. The group will 
help the &Ghooli expaml and promote 
their ectuational prosnma and ri1 
provide the schools with a renowned 
educator as a mentor. 

In the months since the SL Louil 
Career Academy opened at the old 
Southwest High School. King.Viigb­
way and Arsenal Street. many sa>­
denta the!'e have made ctnmanc im­
provements. Many students who at 
finit tested at the fourth-grade level 
in reading and math now are workinl 
at the seventh-grade level 

The lint-year clasa is entirely 
freshmen; next year, the school. WI 
include sophomores and freabmen. 
and the nat year, Junion and'° on. 

The curriculum for each student i& 
tailored to particular DeecfL Ille StU· 
dents get to d'°°8e the order of their 
!eWJDS and use only one textbook -
for chemistry. lmt~ c1 mine book.:i. 
the st\ldenta learn at work s~tiona oo 
computers or in team pro;ecca. The 
teachers review each student's Pl'Oi­
rcss daily. 

"I can be.on my own level. This ii 
more ol a challenge. I can e1eel at my 
own pau and go u fast as l want to," 
Sitid freshman Sara Fierce. 

Students aJ90 !Ct school rule&. And 
once a student lOllell a privilege be­
cause of bad behavior. be or she U­
ways gets to earn that privile1e back 
by~'~~ iood. . 
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Chicago Vocauonal 
gets nadonal honor 
Cited as bu.dding mod~I school 

. . . . 

BY LORRIJNE FORTE 't 
ST>.n REPOllTU . 1' ;) . 

Citing a small ecboole proiram, 
busineu pazt.nenhips ai:id tuCher. 
training initiatives, the U.S. Depad,· 
zneo.t of Educatioo. on Monday select. 
ed Cbicaro Vocat('onaJ High ill one of 
flve national New l"rban Hieh 
Schools. 
. CVS and the other winners-from 

Sari Diaco, St. Louis, Miami and New 
York City-will 1et $30,000 each to 
belp fost.r lurtber improwmeats and 
tum the schools into modela !or other 
~(_ tchoola acrou the cowitry; 

Since Principal Betty 0..penza. 
Green took over i11 1989, CVS'1 ~ti: 
pat eucceia ha:. been to break u.p the 
2,700-atudent school at 2100 E. 87tb. 
· !n the. Calumet Heighta nei(hbOrhOod 
mt.o eight amall acboola that focus ori 

SlJM.TM!I 

11pecific career areas. . . 
The Chicago Board of . .Education · CVS all!O opened ID l'ltllfnr high 

has called on more high· echool&-- 1c:hool for dropouta, adopted uni­
which usu.ally have more thm 1,000 fornil and launched weildy ''re9dinc 
etudentl-to create amall schools that daya" on wbicb. 1&udenta read modem 
allow for pe?10nalized teacbi.J:ig. dusic:.- such· ia Georp Omll11 · 1984 

At CVS, faculty members have . and Maya Ancelou's I Know W71y tM 
been tlained in new teaching method1 Ca,~d Bird $i"I& · · 
and haYe rewritten the c:Urric:Wum. to The efrotU have broucht mod•t 
combine ac.ademica and career educ&- lmprovementa ID attanduice, dropout 
tion. · · · · and P'acfuation rat-. Biil t..t 1C10rm, 

Busi.Cesa partner1 provide Intern- while on a par with. otbn Chicaeo 
ships, mentoring -and on-the-job high ICboola, rem&ID ·far below It.ate 
tn1ning. An eD1inierin1 couultmt · awracee. More dwi 60 · peroent of 
now installing a new .fiberopdc nit- . ltudenta do not me.t 1tat. Nldinr · 
work . took on dn!ting students to and math roa1a. · 
help with the d•icn; the network will . "They're deftnttely aot where we 
allow tbe school to have acceM to the. want them to be," Delpienza.GPMo 
Internet and to pazticipate ia Yid.a said. "But we haw all tile pi8c. in 
taI.confereii~, .wit:h. scboola aiouncl p~:t.o 1~ them up. I can't wmt to . 
the world.• .. ., ~ · · · see. iQeni Ulla r.,. 

. ·.•·. . •' , .. , •.. ,;.. . . -. ··10:'•.·· ,,.... . 

Mft.R 11 1997 

CHICAGO TRILL:~t::: 
··- ·--- -· ··- - -· -

CHICAGO 

Chicago Vocational 
:shows improy~ment 

Chicago Vocatio?al High SchooJ 
was among rtve urban school! 
.praised by US EducatioQ S~& 
t}fti Richard Rile)'. on Monday ror 
sowing s1gnihcanrimprovement 
under reform. 

The five schools were selecte<l 
by ~ U.S. nepartment or Ed~ca· 
tion otnce or vocahonat and a\llt 
eaucation project called "Chang­
ing the Subject: The New Uri.Jan 
High School." 

E1:en though It is one or rour 
Chir.ago high schools on remedia· 
tion for low reading scores, Chi· 
cago Vocational at 2100 E. 87th St. 
was cited for its transrormation 
during the past five years Into an 
eight "schools-wilhln·a·school" 
racil ity, where teachers in each 
school meet i'egularly lo plan 
ways to integrate their curricula,' 
fede?ral officials said. 

The federal survey said officials 
were impressed by CVS' ability to 
personalize education for 2.700 
student~ in a 1'huso" physical 
plant covering 750,000 square feel 

Under the award. Chicago Voca­
tional and the other four schools 
will work with the Big Picture Co. 
of Providence, R.I., a non-profit 
education research and advocacy 
group that will help CVS expand 
and promote its educational initi· 
atives to be used as models for 
other schools. 

The other schools are Hoover 
High School of San Diego, William 
Turner High School o! Miami, St. 
Louis Career Academy o( SI. 
Lows and Central Park East Sec· 
ondarx School of_ New York . 

. . . ..,.. JIOCICllllllM-TMll 

. ~ · ...._.., a atuctent . and. twt• reprHentatlYti It Clllcago Yoc.Uonal Hlth 
· &chod, tali:•. Monday lbout the fllllllJ atmo.,.,_ at tM ec:MoC. n. 2,7oo-.tudent 
ac:flool .._ been Clhklecl lrito ltlM aiMlet Khoola. In Nell •• Lrnn SL .-.... (left), 
Chlc8go.publlc achoola dll•f educatlonalofftcer; IM PrilN;tpat Betty 0.IOeftZa4reen. 

"[Test scores arel definitely not where we· want them to 
b~ But r.Ve have all the pieces in place to get them up. I 
can't wait to see them this year." · · ·. . . . ·.· ....,, .. ,, .. ,,, .. en,., ' 
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Harlem HS joins 
list of nation's best 

By DENISE BUFf A '°1 4 
Education Reporler 

Central Park East Secondary 
School in Manhattan - where kids 
perform internships i.n morgues 
and criminal courthouses - was 
yest.erday named one of the five 
best urban high schools i.n the 
oountry. 

The Ea.c;t Harlem school, where 
97 peramt of the kids ~aduat.e and 
90 percent go to college, will share 
a $2 million grant to continue its 
wnrk, exchange ideas with the four 
other top schools and ultimately 
spread its secrets of SUCD!!RS with 
school& throughout the region. 

''They are what every school 
should be reaching for," U.S. Edu­
cation Secn;tary Richa~t!Y said 
at the Madison Avenue school yes­
t.erday as· he aMounoed the U.S. 
Department of Education's Urban 
High School Initiative. 

The program is a partnenihip be­
tween the department, the five 
schools and The Big Picture C-Om­
pany, a Rhode Island-based nonpro­
fit education research and advocacy 
group. 

Central Park East - whose 475 
seventh- through 12th-gradf'rs hail 
from the East Harlem neighbor­
hood - ia answering President 
Clinton's "Call to Action" to enswe 
kida are ready to go to college, have 
access to the Internet, qualified 
t.eachen and a safe school, Riley 
said. 

At the end ~the 10th grade, stu­
dents enter what's c:ailed the Senior 
Institute. where they muat prepare 

portfolios in areas including li~ra­
ture and science and U>chnology. 

They must then p~t the;r 
thoughts to a committee consisting 
of an administrator. a teacher, a 
younger student and an adult r:A 
the graduation candidate's choice. 

Much of the work done in connec­
tion with the portfolio 1s the out­
come of int.ermhips, which give the 
students finithand experience in 
professions they're considering. 

One student, Robin Bullock, said 
working as a teacher's assistant in 
an elementary school helped her 
decide what sort of education career 
to pursue: as a high school math 
teacher. 

"It really made me decide this is 
what I want to do;' said the 
18-year-old senior. 

Parents and teachers. sitting with 
Riley and the students in a circle 
after the announcement, told of 
what's worked for them. 

For Samantha Olds, who teaches 
90Cial studies and English to sev­
enth- and eighth-gradMs, there's a 
bigger reward than camaraderie 
with other t.eachers or the chance to 
earn credrt.s toward a master's de­
gree. 

--rhe payoff is watching the p~ 
gress and seeing the light go off in 
someone's head," she said. 

The other !elected !'oehools are 
Hoover High School, San Diego, 
Calif.; William Turner Teclutical 
High School, Miami; Chicago Voca­
tional Euential High School; and 
the St. Louis Academy. 



"I've tried to hide it," admitted Ha­
zel Langrall, 16, a Conestoga senior 
who was deferred at her top choice, 
Duke University. "I know it's not 
pe.rsonal, but it feels that way. It's a 
reJect10n of yourself." 

.And for a teenager, grappling 
wnh the normal insecurities of ado­
lescence, any rejection is tough 
news. 

"I feel betrayed by the whole proc­
ess. and what I'd been told," Bal­
dwin's Judi DeDerenzo said of her 
Duke deferral. "I've worked my butt 
off for years, and look where it got 
me." 

The quest to stand out - to be­
come the student who leaps ahead 
of all others - is not lost on Patrick 
Fischer, who has seen the pressures 
building when he recruits for Car­
dinal O'Hara at elementary schools .. 
Already, students are asking about 
advanced placement courses, when 
to take the SAT. and how early to 

start the college-application P!~c­
ess. 

"We have parents of eighth grad-

ers asking about it," Fischer said. 
"The mind-set has changed so 
much. It's scary." 

1 - - ---------· •• 
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E. Harlem HS wins 
2M federal grant 
8Y UWllllNCE GOODMAN f ~ ~C~ Class sizes in grades seven through 
Dally News Staff Writer 10 are no larger than 20, and the staff 

An experimental East Harlem high meets to discuss teaching strategies at 
school that sends 90% of Its students to least five hours a week. 
college will get $2 million f'rom the A stunning 97% of the students grad­
U.S. government to develop ways to uate, the U.S. Education Department 
spread its success to other schools. said. Most of the students come from 

The U.S. Department of Educatjon the East Harlem neighborhood, and 
cited CentraJPark East Secondary nearly all are black or Hispanic. 
School as one offlvc "cutting edge" ur- One parent who lives outside the 
ban public high schools in the nation. area said her children get up at 5 a.m. 

With the $2 million grant, teachers to attend school there. 
and administrators at the 450-student "My main concern was I wanted my 
academy on Madison Ave. at 106th Sl children in a safe haven where they 
will develop Innovative educational didn't feel like outcasts because they 
teehnique11 and then tell other schools wanted to learn," parent Sheila Lam-
about them. bright told Riley. 

"The percentages of students you The other schools tapped for the 
graduate and send to college are re- Education Department's Urban High 
markable," Education Secretary Rjch- School Initiative are in Miami, Chica­
ard Riley told school officials and stu- go, Sl Louis and San Diego, Calif. A 
dents earlier this week sixth will be added shortly. 

"They are testament to the hard Each school will receive a base grant 
work of your school admini:.lrators, of $30,000 to $50,000, and then add!-· 
teacher~. community members and tional funds as needed, fedP.ral offi­
businesses - and of course your par· clals said. 
en ts." Larry Rosenstock, an education ron-

The school, establishP.d nearly 12 sultaul who helped select the schools, 
years ago, has grades seven through 12. said all the academies are small or 
Students can call their teachers by have been divided up into smaller 
their first names, and are required to schools. 
perform a semester-long internship to "It seems to be a very common theme 
graduate. for getting results," he said. 

KANSAS Cr~ _STA~ _MAR 1 3 J997 . 

Edu9ation ~o~rd ,delays ~¢tion on .. :i3; grants· 
By KATE BEEM . . , p 4- (' ' ~hen. They wa~ted to sec the crltcrla wCd to 
Sid Willor · · :, l'3D:k the craiit applicati6*i 1&11d. posSibly the appli~ 

. . . . Clbnn~ thCmsel~ · · · · · · 
Ah.housh ·if approved ~lie~ sta!c's .'1rs.t qh~i:ter . TonipkJ_n.S l(>ld ~~~,they oould .ba\te·as~ to 

5<'.liool ~Tuesday, the.~ Bo~ of Education .. s.e th.at .i,g,formauou .. b~Co~ .1''1Clld ay's. meeting. 
did not approve 23 grant$ to be!p distncts Plan ro~ Bo~ members receive their agendas .abou~ two 
the expenmcn~al schools:. . . · . · · · · · . . weeks .before t,hc rnonthly meetings. · · . 
. The money JS pa.rt of an $8,SO!OOO feda-al gnnt · · . ..,:.;..:_.__ c · · .. ·. · · "'-' o ·. :d ~,.. 
Kansas n:ceivcd last tan: Department of ~U¢1tion ~~~t onumss1oncr. vwc cnnu HJ G.11t:r 
staff members recommended that tho board ap- ·· . ~e m~g th.at the .board m~bers would get che 
pnm·23. gran~ to ~~1 distrjcts, including Bl\ic . inform:tt:t?tJ a.n4 that the P,J~ would be plaOod oQ 
Valley arul Spnng Hill i.n JQb.ilso~ ·~unty a.nd Uie · ... -.~boards ~cil agenda. . . . . 
Columbus School District. iQ soutb.6.st Kansas, ·. Th~ 23 gra.o~s -TS fo.r S3S,OOO and etgh~ f~r 
which will start the nate's fi!"St Charter Stbool iµ' . $30.~0 ·~~'for ~l~g otlly.· aroups ~th.in 
August. · . . . . . • . . . . . ·. schOol di$_tncts tccelVl.Il~ the gm.its ~ho want to . 

Board members ~ott .Hill of Abilene a:nd 1.i.tida . '~. ~~ sc:hoors a:i-wt f'?llow ~c cliartel' school 
Holloway· of· Shawnee told Coinmiuioncr Andy . application proCCS:\ Tompkin.! .wd. . .· 
Tompkins they couldn't .approve. the grants bA:ll:d · .J?ic 1994 Kansas law aJlowma c.hattcr schools 
sole!)' on a recommendaDon !rom department st3If limits. the mte to JS such.schools. · · . · 



April 24, 1997 

NOTE TO CHRIST A 

Attached is a list of graduation dates and other information for several universities that have 
strong teacher preparation programs, compiled by an intern at ED. It seems pretty clear that the 
POTUS is not going to visit one of these schools as a part of his commencement slate, but it 
occurred to me that one of the other principals might still be looking. Do you think it would be 
appropriate to share this with schedulers? Please use your own judgement. 

Thanks. 

-- Bill 
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Michigan State University 
Date of Graduation: May 2,3 

NO. 0487 P. 2 

There is one large undergraduate ceremony that all can attend, but they don't walk (May 2) 
Then they disperse to their ceremonies which are broken down into the various colleges 
these ceremonies occur simultaneously all over the campus 

#of graduates total- (candidates for this year so far) 4,940 

# of graduates from their College of Education- undergrad 180, masters 100, Ph.D. 33 

University of Cincinnati 
Date of Graduation: June 13th at 1 :30 in Shoemaker Center 

Everyone graduates in one ceremony 

# of graduates total- 5, 73 7 est 

#of graduates from College of Ed.- undergrad 250, graduate 225 est 

Ohio State University 
Date of Graduation: June 13th 

Everyone graduates in one ceremony 

# of graduates total- S, 132 est. 

#of graduates from College of Ed.-

University of Missouri at Columbia 
Date of Graduation. May 17th 

All of the Colleges within the University have separate and simultaneous graduations 

#of graduates total- 4,827 est 

#of graduates in College of Education- undergrad 275 Total: 576 est 



. APR. 22. 1997 1: 09PM OFFICE OF SECRETARY NO. 0487 P. 3 . 

University of Texas at El Paso 
Date of Graduation: May 17th 

All graduation ceremonies are on the same day but they are scheduled for different times through 
out the day. They are broken up into separate ceremonies for the various colleges. 

# of graduates total- 2, 119 est 

#of graduates from College of Ed.- 333 est 

Montclair State University 
Date of Graduation: May 16th 

One ceremony for all graduates. 

#of graduates total- 3,025 est 

# of graduates from the College of Ed. 
and Human Services- Undergrad. 308 est Graduate- 338 est 

Vanderbilt University 
Date of Graduation: May 9th 

One large ceremony, then students dismissed for ceremonies by college 

# of graduates total-

#of graduates from College of Ed.-
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COMMENCEMENT OPTIONS 

Recommended Schools 

* Morgan State University, May 17 5-r-/1 ~ '- / t fl, r c:....1 

* West Point, May 31 

* Sidwell Friends, June 6 

Options for Fourth Commencement 

Coming out of this morning's race meeting, there is interest in using the fourth 
commencement for the race speech. Noted below are options for consideration. 

* 

* 

* 

4>11i ~.;... A~k~ 

llniversity ofWashingte~une 14 

/ -11,~ ·'- s--c.A,_qu--f 
University ofSaRta Clara, June 14 - fr l-A (V 

University~~~~-~j~tigene, June 14 

.----........ -, 
University ofCalifomi~~9,,June 14 

~w-M/1--/ 11/, ~u (A f~ fJurd~ ;,,0 
~lP~~ 

5~n.<yt <1~ Q ~ "'""' fvr '1 WC/~ 
~VJ lhj'h - ~f 4i ~-
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Harlem HS joins 
list of nation's best 

By DENISE BUFF A 1-4 
Education Reponer 

Central Park East Secondarv 
School in Manhattan - where kldB 
perform internships in morgues 
and criminal oourthou.'!es - was 
yesterday named one of the five 
best urban high schools in the 
country. 

The Ea.st Harlem school. when! 
97 pen:er;t of the IOds io-aduate and 
90 pen:ent go to college, will share 
a $2 million grant to continue its 
work, exchange ideas with the four 
other top schools and ultimately 
spread its secrets of sua:ess with 
school.6 throughout the region. 

'They are what every school 
should be reaching for,• l1 S. Edu· 
cation Secretary Richa.iWt!Y said 
at the Madison Avenue school yes­
terday as· he announced the U.S. 
Department of Education's Urban 
High School Initiative. 

The program is a partnership be­
tween the department, the five 
schools and The Big Picture C-Om· 
pany, a Rhode Island-based nonpro­
fit education resean:h and advocacy 
group. 

Central Park East - whose 475 
seventh- through l2th-gradPrs hail 
tl'Oln the East Harlem neighbor­
hood - is answering President 
Clinton's "CaJI to Action· to ensure 
kida are ready to go to oollege, have 
aa:ess to the lnt.emet, qualified 
teachers and a safe school, Riley 
said. 

At the end of the 10th grade, stu­
dents enter what's called the Senior 
Institute. where they must prepare 

ponfolios 1n areas including litt:ra­
ture and science and t1>chnology. 

They must then pr'f'S('Ot their 
thoughts to a committA!e consistmg 
of an administrator. a teacher, a 
younger lltudent and an adult of 
the graduation candidate's choice. 

Much of the work done in connec­
t.Ion with the portfolio 1s the out­
come of internships, which jlive the 
studenl3 fil"!!thand experience in 
professions they're oons1dering. 

One student, Robin Bullock, said 
working as a teacher's assistant in 
an elementary school helped her 
decide what sort of education career 
to punue: as a high school math 
teacher. 

"It really made me decidP this is 
what I want to du;' said the 
18-year-old senior. 

Parents and teachers. sitting with 
Riley and the student.!I in a circle 
after the announcement, told of 
what's worked for them. 

For Samantha Olds, who teachee 
SOCJal studies and English to sev­
enth· and eighth-gradPrs, there's a 
bigger reward than camaraderie 
wtth other teachers or the chance w 
earn credits toward a master's de­
gree. 

"The payoff ie wakhing the p~ 
grese and seeing the light go otf ill 
someone's head,~ she said. 

The other !!elected !'lcilools are 
Hoover High School, San Diego, 
Calif; William Turner Technical 
High School, Miami; Chicago Voca­
tional Euential High School; and 
the St. Louis Academy. 



.._, 
COLLEGE ACCEPTANCE, continued ... 

"'I've tried to hide it," admitted Ha-
zel Langrall, 16, a Conestoga senior 
who was deferred at her top choice, 
Duke University. "I know it's not 
personal, but it feels that way. It's a 
rejection of yourself." 

And for a teenager, grappling 
wnh the normal insecunties of ado­
lescence, any rejection is tough 
news. 

··1 feel betrayed by the whole proc­
ess. and what I'd been told," Bal­
dwin's Judi DeDerenzo said of her 
Duke deferral. "I've worked my butt 
off for years, and look where it got 
me.·· 

The quest to stand out - to be­
come the student who leaps ahead 
of all others - is not lost on Patrick 
Fischer. who has seen the pressures 
building when he recruits for Car­
dinal O'Hara at elementary schools. 
Already, students are asking about 
advanced placement courses. when 

. to take the SAT. and how early to 

start the college-application p~~c­

ess. 
"We have parents of eighth grad-

ers asking about it," Fischer said. 
"The mind-set has changed so 
much. It's scary." 

NEW YORK DAILY ~EWS THURSDAY MRCH 13, 1997 

E. Harlem HS wins 
2M federal grant 
8Y UWRllNCE GOODMAN i''j d,C~ Class sizes in grades seven through 
Oalf>' News Staff Writer 10 are no larger than 20, and the stalT 

An experimental East Harlem high meets to discuss teaching strategies at 
school that sends 90% of its students to least five hours a week. 
college will get $2 million frorn the A stunning 97% of the students grad­
U.S. government to develop ways to uate, the U.S. Education Department 
spread its success to other schools. said. Mo~t of the students come from 

The U.S. Department of Educatign the East Harlem neighborhood, and 
cited Central Park East Secondary nearly all are black or Hispanic. 
School as one of five "cutting edge" ur- One parent who lives outside the 
ban public high schools in the nation. area said her children get up at 5 a.m . 

With the $2 million grant, teachers to attend school there. 
and administrators at the 450-student "My main concern was I wanted my 
academy on Madison Ave. at 106th SL children in a safe haven where they 
will develop innovative educational didn't feel like outcasts because they 
techniques and then tell other schools wanted to learn," parent Sheila Lam. 
about them. bright told Riley. 

"The percentages of students you The other schools tapped for the 
graduate and send to college are re· Education Department's Urban High 
markable," Education Secretary Rjch- School Initiative are in Miami, Chica­
ard Ri!i;:y told school officials and stu- go, SL Louis and San Diego, Calif. A 
dents earlier this week. sixth will be added shortly. 

"They are testament to the hard Each school will receive a base grant 
work of your school adminblrators. of $30,000 to $50,000, and then add!'· 
teacher,\!, community members and tional funds as needed. fedt>ral offi­
busincsses - and of course your par· clals said. 
en ts." Larry Rosenstock, an education ron-

The school, established nearly 12 sulta11l who helped select the schools, 
years ago, has grades seven through 12. said all the academies are small or 
Students can call their teachers by have been divided up into smaller 
their first names, and are required to schools. 
perform a semester-long internship to "It seems to be a very common theme 
graduate. for getting results," he said. 

KANSAS C1~ .STA~-- .MAR 1 3 1997 

Ed119ation board delays ~ction on 73. grants 
·. . . . . . 

By KATE BEEM . 
SU.Writor · · 

' ·. ~ben. They wa~ted. to 3eC the criteria usCd io · 
.rank the araiit applicationi ll!ld possibly the appli~ 

------------,-----_.....,...___ cation~ thCmselves. · · ·· · · · . · 
Althoush ii approved die· state's pm c:har:te·r . Tompidiu told the two they c:ouid ha\'e asked to 

~liool ~Tuesday, the.~ Bo"rE' of Educ!ltlWl see th.it i.o.forination. befo~ Tl.lCsday's ·meeting. 
did not approve 23 grant.s to help dime-ts plan for Board members receive their agendas abou.t two 
the expenmcn~al school.( . . · · · , · . wcck.S _be,fore 1hc monthly meetiDgs. · · · 

.. Th~ mone;Y JS pan of ao $8501000 fed~ JT?-Dt · .· . A.:~..:-- c · · · - · Dal D · ·d· an 
Kansas n:cCJ.ved last faJL Department of ~~tion ~.,,~t . ommiss1011cr. c cnnu Sil . t:r. 
staff members recommended that the board ap- ·· . !ht m~g that the board m~be:rs would get che 
prove·23. gtal\13 to school distrjctS, including Bltit . informat:t~1'. ~that. the ~ts, would be plaoed ~o 
Valley and Spring Hill in J~bJison County and Uie .. ·~board 5 N>ril agaida. . · · .. 
Columbus School District in southtist Kansas., ·. Th~ 23 gran~s -.1'5 fo.r S3S',OOO a.ad ei&fl~ C'?t 
whi"h will start tlic state's' first Chatter school in . $30.900 '-;-·~ for J.>l~g ollly; Groups ~thin 
August. · . . · . . · · . . · . ". school distncts ~VU1~ tht grants ~ho want to 

Board members Scott Hill of Abilene and 1.irida _ sQ,tt_ ~~ 3Choo1s tli'USt f<:>llow ~e charu:r school 
Hollo'ilw'ay ·of· Shawnee told Commissioner Andy · . :.pplicat1oa proecssi Tompkin.! said. . · 
Tompkins they couldn't approve the grants b~ · The 1994 Kansas law aJJowmg chatter 5Chools 
solely on a recommendation from department staff limits. the. mte to IS suchschl)Qls. ·. 
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Crew Backs Idea of Elementary School Uniforms 
By ABBY GOODNOUGH 

Schools Chancellor Rudy Crew 
spoke strongly in favor of requiring 
uniforms for students in the primary 
grades yesterday, suggesting that 
too many children in New York City 
are basing their self-image on the 
clothes they wear to school. 

Addressing several hundred alum­
ni of Teacher's College at Columbia 
University, Dr. Crew said that uni­
forms should be part of a larger 
strategy to improve early childhood 
education. If students in kindergar­
<en lr. ough third grade wore uni­
rurm~ he said. their self-image 

would be based on academic 
achievement instead of on wardrobe. 

"These young people have literally 
gotten the notion of human worth 
confused with the notion of material 
worth," he said. "It's time for us to 
clear this notion up that you are not 
what the label says in the back of 
your shirt." 

Although Dr. Crew has supported 
the idea of school uniforms since he 
arrived in New York in 1995, he has 
said he would not pursue a manda­
tory uniform policy. Instead. he has 
urged schools to develop voluntary 
uniform policies. Several have done 

so. with dress codes that range from 
formal ro casual. 

~a[lonal interest in school uni­
forms has been growing since last 
winter. when President Clinton said 
he supported mandatory uniform 
policies and directed the Federal De­
partment of Education to distribute 
information to the nation's 16,000 
school districts advising them on 
how to create and enforce such poli­
cies. 

Other school systems around the 
country have required uniforms as a 
means of discouraging ganss, whose 
member' come to school dressed in 

certain colors or styles. But Dr. Crew 
said yesterday that if he adopted a 
uniform policy, its main purpose 
would be to improve students' self-

· We've got to level the playing 
field about their emotional under­
standing of their human value," he 
said. "That, m my mind, is the basis 
for talkUlg about uniforms." 

Dr. Crew also said that if children 
m the primary grades are going to 
meet new academic standards - m 
particular, if they are go'ing to read 
by the time they finish third grade -

they must spt.id more time in school. 
.. A longer ·Jay and a longer year 

are going to "ave to he a necessity of 
the futv·' · ::i:d. ··•.\·r• .. e '!Ot ro 
tack on ;u1" 1111i1•: 11:-11·: 

ST. LOl IS POST DISP.\ TCH MAR I 0 1997 

Class Act: U.S. Education 
Official 

To Honor Career Academy 
By Tamm6e Leigh Brown f1 \ 
Ol IM PoM-OispltCll Slaff 

The St. Looi:; Car!!l'r Academy today will be named 
one o{ the fivt' best urban~ in the country by 
SecreunT of EducatiOll Richard W. Riley. 

He w( recnl(n11e the vocational-technical IC~ it_ a 
- ··-- -~- -----· -· 

c~rl"niony at ((:11rnl Park Eut Secondary School in 
~ew 'fork. <ilSO.L•' be honored. The other top schools are 
in Ch.irai;!o, Miami and San Diego. 

These school~ will bl! ;lilrt of a national education 
refonn initiativ.:- rn aet new academic standards for 
urban high liChools. T~ sc.:bools were aelected for their. 

'\·utting-ed1i:e'' l.!a.:hing method8 under a na.tianal edu- · 
cation project called "Changing the Sub)eCt: The New 
Urban High School." . . 

The St Louis Career Academy, which opened in 

September, gained prailk! for its mi:I:· of computer­
uiiisted teachinl( and pro)ect·ba:>ed lea.ming. The stu-

denti; use work stations instead ot classrooms .and have 
few textbooks. Cppercl<J~~men will talte part Ill intern­
ships and feature rheir work 111 portfolios and 
exhibitions. 

"We're extremely plea..o;ed and honored lo be recog-
nired tor what our 9chool. and it& 
students have accomplished in a 
short period of time," said John Mc-
Oonnen. president of. the academy's 
Roard of Education and c.hainnm of 
McOonnell [)oualaa C.Orp. 

Ttle acadei'DValid lne other select­
ed schools base what and how they 
teach on whllt the surrounding com­
munity need.~. said Riley. The 9Chools 
must ·prepare students for college 
Mid strCS! .. hi&h academic ~rds 

and career sit.ill..., car~ explonball, 
intcroahip and work-baaed. e.zpen~ 
aices. mentoring and a sate. support· 
ive leaminfl enviroament. 

Tue fedenl government will pmy 
The Bis Picture Co .. a natialaJ nan­
profit education reaearch group. to 
work with tbe rlools. The group will 
help the sc.hooli expacd and promote 
their eduational PfOIJ'U\8 and will 
provide lll.e schools with a renowned 
educator as a mentor. 

In the months since the St Louia 
Career Academy opened 1t the old 
Southwest High School. Kingsbigh­
way and Arsenal Street. many ~ 
dents there hive made drvna.tic im­
provements. Many sbldents who at 
f.in;t tested at the fourth-grade levd 
io re.lding and math now are workina 
at the seventb-iI'ade level. 

1ne tint-year clue is entirely 
frcsllmen; next year, the school will 
include sophomores and frealunm, 
and the next year, juniors and 90 on. 

The curriculwn for eacll student i& 
tailored to partic'Ular needL Nie stu· 
dents get to chooee the order al. their 
lei90llS and uae only one textbook -
for cbcmistry. lmt~ cl using book3, 
the studenta learn at work stationa on 
mnputers or in team pro;ecu. The 
teachen review e.ach student's pror­
rcu daily. 

"I can be.oo my own level. This ia 
more ol a challenge. I can excel at my 
own pau and go u fast as I want to," 
s.;i1d freshman San Fierce. 

Students also !Ct school rulea. And 
once a student lO&e11 a privilege be­
cause ol bad bebav1or. be or She ai­
ways gets to earn that privi.le1e back 
by ~8 ~thina aood. 



Chicago Vocadonal 
gets nanonal honor 
Cite_d as bu.dding mod~I schoo.1 
BY LORRA.JN!! FORTE 'l... 
STAn RJ:i'ORTU 1' .;J 

Citing a small BGhoole program, 
buaneea partnersh!ps and tucher 
training initiatives, the U.S. De~ad; 
meo.t of Education on MOnday se ect,. 
ed"thicaro Vocattooal High u one of 
five national New l'rban Hiirh 
Schools. 

CVS and the other winners-from 
Sari Diero. St. Louis, Miami and New 
York City.;-will ret $30,000 each to 
help foster further improV'8meatll and 
tum the &ehoola iIIto modela tor other 
~g 1diool.a acrou the country. 

Since Principal Betty O..penza­
Green took over ia 1989, CVS'& \>ti~ 
pat auccen h&a been to break up the 
2,700-atudent school at 2100 E. 87th 
in the Calumet Hei(hu ~hbOrhood 
into eight small acbooll that focus on 
apecific caJ'eer areas. · 

The Chicago Board oC. Education 
has called on more high· acboola­
whicb uaually have more than l,000 
students-to create amall schools that 
allow for pel"ll0n4lized teaching. 

At CVS, faculty membera have 
been trained in new teaching met.hod1 
and haYe rewritten the· curriculum to 
combine llCademics md career educa­
tion. 

BusiDeea partnera provide l.ntem­
shlps, mentoring -and on-the-job 
t.ralnUie. An enginMring comultmt 
now installing a new fiberoptic nd­
work took on d1'lting studenta to 
help with the d•icn; the network will 
allow the achoo! to have acceu to the 
Internet a.nd to participate in video 
te.i.conferezlcet. . Wit:h. -achoola a:oud 
the world.:_·:-'. . _,,: , .. , .· · 

CVS all!O opened ID 1Y9DiJll high 
achoo) for dropouta, adopted uni­
forma end launched weekly "radinc 
cl.YI" on which 1tudentl reed modern 
claasics such u C.Orp Onrell'1 1984. 
and Maya Angelou's l Know W1ay th~ 
Ca,ed Bird $if111. 

The efforts have brought mod•t 
lmprovemenu :1n attandance, dropout 
and si"aduation rat-. But t..t 10Dns, 
•hilo OD • par with. other Chicaco 

· high achooll, remain far below state 
ave rape. More than &O. peroezit of 

. studezita do not men at.ate readiDc · 
azid math roala. · 

"They're d.efllittely not where we 
want them to be," De1P1nza.Green 
eaid. "But we haw all the piecm in 
pla: t,o set them up. I can't wwit to 
see- t.laCll thia ~r." . . • ·;w:,· •.... 

MAR 11 199? 
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Chicago Vocational 
:shows improy~ment 

Chicago Vocatio?al His>! Schoo~ 
was amo1111: rtve urban schoon 

.praised by US EducatjoQ S~r9 
-~ Richard Rile:z: on Monday ror 
sowing s1gni11canrimprovement 
under reform. 

The five schools were selected 
by ~ U,S Department of Ed¥fia· 
tion office of vocabonat and atilt 
eouC<1hon project called "Chang· 
ing the Subject: The Sew Urlian 
High School." 

Even though 1t is one of Co ur 
Chir.'l.go high schools on remedia­
tion for low reading scores, Chi· 
cago Vocauonal at 2100 E. 87til St. 
was cited for its transformation 
during the past live years into an 
e1eht "schools·withln·a·school" 
facihty, where teachers in each 
school meet f'egularly to plan 
ways to integrate their curricula,' 
federal o!Iicials said 

The federal survey said offlcials 
were impressed by cvs· ability to 
per~ona\ize education for 2.700 
student~ in a l.fiui;:c" physical 
plant covering 750.00> square feet. 

Under Ute award. Chicago Voca­
tional and the other four schools 
will work with the Big Picture Co. 
of Providence, RI., a non-profit 
educahon research and advocacy 
group that will help CVS expand 
and promote its educational initi· 
atives to be used as models tor 
o!her schools. 

The other schools are Hoover 
High School of San D"iego, William 
Turner High School of Miami, St. 
Louis Career Academy oC SI. 
Lollis and Central Park East Sec· 
ondarJI School of New York . 

911i1t1 .MCIC-lllM. T'!liml 
. Carletba ~ a 1tuctent Md MNte repreeentdYe 81 Cll6cego YOClllional High 

Sc:hool, talk• llonclay about Ula famllJ atmo......,. .. the IChool. The 2,.7oo-.tudent 
echod Ma been dlvtcled Into...,.. 11M1er achOolt. Ill Ne*•• LJM St.,,_.., (left), 
Chlc890 pubic IChOol• ~lef educatloMI officer; anct ,,._,. letty o..,.,.za.0,..,.. 

"[Test scores arel definitely not where· we· want them to 
be.. But We have all the pieces in place to get them up. I 
can't wai.t to see them this year. 11 

· . · . . · . 

11111 lllUFF?lr1• M PIP 'r 5 
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U.S. Department of Education 
Office of Under Secretary, Planning and Evaluation Service 

600 Independence Avenue, SW 
Room 4168, FOBlO 

Washington, DC 20202 

FAX COVER SHEET 

Fax Number: (202) 401-3036 

TO Bill Kincaid 

FAX NO.: 456-7028 

(Number of pages, including cover sheet: 22) 

FROM: Melissa Chabran 

PHONE N0.:401-1265 

Message: 
Bill, 

Attached are profiles of four schools wbich Elois Scott asked me to send to you. These 
schools are ones th.at have either promising approaches or that are operating restructuring 
projects. They are taken from an idea book that our office commissioned and include sites 
that focus on: 

• a .restructuring project creating a school-withi11-a-school; 

• career academies; 

• tech-prep; and 

• student supportS, using the Comer Cities-in-Schools model. 

We hope this information is useful to you. We will send you information on the Deborah 
Meier school as well as any additional material tomorrow morning. 

Please let me know if you have any questions or comments in the interim. 

Thanks .• /.n; . /[L (), / 
Melissa~~~ 
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ACADEMIC CHALLENGE AND ENRICHMENT LINK 
RURAL STUDENTS TO THE OUTSIDE WORLD 

Tuba City High School 
Tuba City, Arizona 

Overview 
Ofilia walus up early at her home on the Na11ajo reservttiion in 
Ari.um.a to catch a 7 a.m. school bus that will rake fur 50 mil.es to 
Tuba Ciry High School. A s~udent in Tuba Ciry's Liberal Artr 
theme house, Ofelia is eager to turn in a paper for an imarlisci· 
pli1u1.ry U.S. M.sr.ory and English r.ourse discussing Pt"itan tmdi­
tion.s as revealed in The S<.:arlet: Let:rer. She pruudly finished her 
pttper at .9 p. m. thr. night before, jttst a.r the Jchool's compurer room 
was closing;. Looking b~yond high school Ofilia is considering 
maj,,ring in English in college. 

At Tuba Cii:y High Sd1ool, tc:achers and disui'c scaff have been 
engaged in fundamental school restructuring for almost a decade. 
The process of chaugc: hegan in 1985 when che school founded 
Bio-prep, a school-wirhin-a-school honol's program that initially 
for.:used on intensive course prepararion in science and mat:h and 
grew to involve an excensiv<.: college-preparatory curriculum in all 
subjects. Hallmarks nf Hio-prep were a rigorous curriculum1 team 
tead1ing, extt:ndcd-day activities, and emid1c<l summer program 
options off rhe reservation. Most of these features still exist 
1.hrough a new. schoolwide rest!'ucLuring efforr rhat continues the 
process of change in Tuba City High School. In the: fall of 1993, 

building on rhe successes aud lessons learned from Bio-prep, Tuha 
Cicy launched Nexc Century Warriors, which extends special 
opportunities to all slu<lcnrs in che school. 

School Context 

l.oc:aced on Arizona's Navajo rc:s~rvacion, near the western border of 
the Hopi reservation, Tub::i. City High primarily enrolls N;i,vajo and 
Hopi studencs from rul"31 communities within a 54-milc:: radius of 
campus. All scudcms in t:he school participact iu the Next Century 
Warriors restrucrming project. 

Major Program Featuras 

Until rhe advem of Bio-prep, Tuba Ciry High had an academic 
rc:wr<l that reflecred che damaging effects of rural isolation and 

high rares of poverty. teen pregnancy, unc:mploymenc, alcoholism; 
basic skills scores ho ... crc:d rhree m five years below grade level at 
graduation for those: who managc:d to stay in school. A group of 
Tuba Ciry High Schuul .~cience teachers were: especially concerned 

Key Ch11rsctarlstlcs 

• Restructuring project 
create& 5chools-within­
-schools that integrate 
learning around a specif. 
le 11cademlc or ocupa­
tiorial focus 

• lnterdlsclplinary courses 
provide opportunities for 
lnqulry·ba&ed !earning 

• Extended time and sum­
mer options help rural 
community students 
connect with postsec· 
ondary educational 
opportuniUe!il 

141002 
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Students at Tuba City 

enroll In one of four ''hous· 

es," each with Its own dis-

clpline-specific theme; 

Math, Academics, Science, 

and Health (MASH), 

Technology and 

Engineering Career Housg 

(TECHs), Bualneaa, and 

Llberal Ans. 

OPP/PES ~003 

ilbom: the scare of the school and ics lack of collc:gc-bound graduates. 
Wich help from rhc: Josiah Macy Foundarion and Nord1c:rn Arizona. 
University, they created Dio-prep, a four-year, integrated high school 
honors program that prepared 150 smdencs a year for postsc<.:ondary 
educ:at:ion. The: program's goals were ro offer enriched, advanced 
course!i ro average and above-avc:rage high school .m1deuts who were 
willing co rake on an academic chalJenge with rhe inrenrion of pur­
suing higher education ac a college or w1ivcrsiry. Macy Foundation 
support for Bio-prep continued until 1993. 

The Bio-prep goals were extended co all .m1dem.s through the Ne.in 
Cencury \V.arriors projec.r in 1993. With $750,000 in funding 
from RJR Nabisco, a planning committee t:omposed of the princi­
pal. disrricl staff. and half of the school's fu.culcy develOjJ<.:<l rhe fol­
lowing goals for the high school: (I) all srudents should develop 
.and achic:ve ro their highe.sr potential; (2) by graduation srudencs 
should be able: to solve problems a.ml make dcc:isions; (3) students 
should be encouraged ro pursue lifelong learning; ilnd (4) rhe 
school's educational programs should contribute to the Native 
American community and society at large. According ro one 
ccachc:r who has participated in resrruc:turing efforrs over the past 
decade, "We're rrying ro keep the same cxpecr.arions an<l support 
sysrems and high levds of success ffor ::ill srudems as rhcrc were in 
the Rio-Prep program]." 

Academic Program 

• Theme houses. Studems at Tuha Cicy enroll in one of four 
"houses," e:::ich with its own discipline-specific thc:me: Math, 
Academics, Science, a.n<l Health (MASH), Technology and 
Engineering Career House (TECHs), Bu:;iness, and Liberal 
Arcs. Scudencs may rake coursc:s in any house--or even change 
houses entirely if their imercscs change-without: losing credits 
or progn:ss coward graduation. Ead1 hou.~e has a ream of rcach­
ers that remains with students umil they graduate, a concept 
proven effective Lhrough che Bio-prep program. "It's important 
rhat kids develop a rapport wid1 lhc: faculry." expli!.ined rhe pro­
ject direccor. Studenrs rake four c:ore courses from their house 
re:im teachers and three cours<.:s from specialists (e..g .. in art and 
physica.I c:ducadon) who sc:rve rhe entire school. 

• Innovative uses of class time include advising and rnent.oring. 
Ou Wednesdays and Thursdays, Tuba City dc:pan:s from irs 
standard seven-period schedule to offer four 90-minme class 
periods. Students artend four of rhcir c:J.asses on Wednesdays 
and three on Thursdays, a.~ well <IS a fourth "advisory'' session. 



03/26/97 18:02 '6'202 401 3036 OPP/PES 

In this weekly meering, scudenrs in a srable cohorc of 10 co 15 

meet with ceadiecs to discuss school-rd:ned issues, interact with 
special guests, or solve problems. Advisory meetings are held 
daily every morning in small groups wid1 all house members. 
Topics and activities fur chese sessions will include couusding, 
mcnroring, checking grades, and building sclf·esceem. Teachers 
will mentor students during che advisory periods and rhrough­
out the school day; they will receive extensive training from a 

former school counselor who was actively involved in Bio~prep. 

• Interdisciplinary c:our!\es. Bio-prep offered ma.ny courses in 
interdisciplinary blocks, a strategy d1ar srill continues under che 
Next Century W:·miors projecr. for example, Bio·prep ninch 
grad<.:rs were required co take English, a math,physics course, 
and biology, all which were taught by a team of teachers who 

built: conneccions among the disciplines. In eleventh grade, an 
American Scudics course combined U.S. history and English; 
while scudc::nt.o; smdied the Puritans, rhey read The Scarlet 
Lm<:r. "This gave the feeling of a <.:ommon group of kid.$ with 
a common group ofteachers doing common chings," the Bio­
prcp direcror explains. Today. any inceresLed studenr at: Tub:l 
City may cake th~se courses; some courses maintain an honors 
label and draw marriculacing students who have participated in 
a junior high school spin-off of Bio-prep. 

ExtenderJ Support Programs 

For Nadve American youth, gcning ro and sraying in college hinges 
on having a solid high :;chool preparation, garnering support from . 
family and communiry, and adjusting co non· Native American cul· 
rure. By oITering summer programs, cxrending hours of school 
support services, and building parcnr/communicy suppurr, Tuba 
City High School offers supplemenrn.l programs chat work toward 
these ends. 

• Summer options. Because Tuba Ciry is extremely isolaced 
(folagsca.ff, the nearest rown, is 80 miles away), and because the 
high school serves primarily N:nive Americans, many studenrs 
have fow opporcunicies w incc:racr wich students from other 
culmres-a fuct that projccc staff believe may partially account 
for che high attrition rate of the few Native Americans who 
pursue posrsecondary cd UCJ.tion. School staff believe that off­
campus summer experiences can comhar the effects of isolation. 

"In order for N3tive Am~rican youth co do better in college, 
rhcy have to experience living on a campus, in a dorm ... so 
they're more comfortable wirh rhe dominant sociecy," said the 

Fer Native American youth, 
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Bio·prep director, who planned a rigorous off-campus summer 
experience fol' Bio-prep students. Using timd.s from cl11.: Macy 
Foundation, staff froru Bio-prep and rhe University of.Arizona 
(UA) in Tucson developed a tivc-wedc, five-class summer pro­
gram for 15 Bio-prep panidp:incs, held ar UA. Participants 
studied Nacive American lirerature and creative writing for six 
hours each day and livc<l in UA dormiroric:i. In addition, Bio­
prep staff sought our, publicized, l'ecruired for, and fonded 
other summer opportunities, such as chose offered by Arizona 
State University (ASU), c:ascern prep schools, other South­
wem:rn universities. and even Oxford University in England. 

Since Bio-prep has ended, srudencs have had fower chances to 
srudy uff-c.arnpus, bur a few srudenrs still paHicipare in prn­
grams sponsored by ASU and UA. During the 1994 summer, 
with money from Next Century Warriors, Tuba City I-Iigh 
offered five courses in mach, physics, music, :ar, and creative 
writing to intcresred students. The: .school also offered a sum­
mer counseling and academic preparation ~ession for incoming 
freshmen ac; welJ as field trips ro San Diego and Los Angeles . 
The MASH house sponsors a geology "excavation" trip, which 
any .mrdem in che school may ancnd. District personnel rec­
ognize i:hc imporrance of these: ~ummcr programs and hope to 
inc.rease participation in rhe furure. 

Extended hours of service. Tuba City students are expc,tcd ro 
work hard. To facilicaLc their learning, the school library is 
open frum 7 co 9 p.m., Monday through Thursday. Under 
Bio-prep, marh, physics, compuler, and English labs-staffed 

by tcachers--also remained open Monday through Thursday 
from 7 to 9 p.m. Macy Found:irion money paid for the added 
staff time. Alrhough rhe school no longer has money lu pay 
teachers for extended hours, many teachers volunteer extra 

rime. One physics teacher holds dass from 1 to 3 p.m. every 
Sunday: mrdenls know not to sign up for the class unless they 
can meet his demanding schedule. Transportation to and from 
these extended-day events is lefr co che student. Many scud~nrs 
live in the high desert withour electriciry or running water, :md 
their cukural lives center on tribal rarher rhan academic 
involvement. Exrending the availaliiliry of school resources 
enables them co strengrhen academic competc:ncies. 

Support for lmplemenlatlon 

About 50 percent of the school's 85 staff members arc Nacivc 
American, more chan usual for sd1ouk serving Native Americans. 
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According co J 992 Bureau of Indian Affairs (BIA) d:.i.ta, the average 

school serving Native Americans has 22 percent Native American 
faculty membc.:rs. Staff scabilicy is a m~jor concern in most reserva­
tion schools: in 1990, the BJA reported that staff Lurnover averaged 

30 pc.:n.:c.:m: in BIA schools, due mainly to che exrreme isolation on 
rc:.~e.rvarions. However, the staff at Tuba Cily High i~ stable despite 
frequent changes in principal leadership nvf'.r the past decade. 

Leadership at 'foba Ciry is not concentrated in the prim:ipal; 
ins Lead, a long-standing and stahle team of dedicated school and 
districc sea.ff has been inscrumcnral in bringing :.i.bour rhe school's 
dec.ade of innovation~. IJisrricr and school .naff alike praise the 

work and leadership of the former Bio·prep director, who cnuld 
"get ceachcr~ together, help them like and respect each odtcr. and 
gee thc.:m ro believe they have somerhing special to offer." Through 
this ~rabiliry, teachers have come to know rhe fainilics who send 
their children ro Tuba Ciry High---a f.ict thac ha~ re.suited in 
increased communicarion, better understanding, and stronger 
school/commuuity ties .. Teachers remain dc:dicar~d ro helping sru­
dems succeed at all coses, even v.:hen ic means sacrificing personal 
rime Lu keep open a lab or teach supplt>.menral lessons during a 

weekend or after school. Says one reacher about his personal com­
mirment to the school and volumecring extra hours without pay, "I 

feel ir's normal." 

Evidence of Succen 
Bio-prep students in the honors program made significant gains on 
slate: and n:nional standardized cesr

1 

scores, incn:ascd their college 
anew.lance rares, and were accepted inro some of the most presri­
ginus colleges in the counrry (six are currently studying at MIT). 
Many smdenrs receive c..:ollege scholarships. Graduates of che 1993 

class earned five Manuelito ~cholarships from rhe Navajo tribe for 
outstan<ling academic. performance-a record nmong the surround­

ing schools for the most scholarships received in one year. 

k a whole, Tuba City scudenrs in the rwdfth grade pcrfom1ed bet­

ter chan average on rhe Arizona S.rudenr Assessment Program 
(ASAP): In 1993, for example, reading and writing mean scores 
rxcc:eded borh che coumy and state averages (I 0.5 versus the stace's 

9.2 and ).2 versus 5.1, respectively). Scores in math were below 
average (5.1 versus the state's average: uf 5.6). Tuba City High stu­

dents corisisrt!nrly ourpcrformed similar populations on ASAP writ­
ing and math rests. however, an<l were cornpeticiv<:: in reading. On 
the Iowa Test of Basic Skills (!TBS), eleventh-grade srudems per­
form ac levels superior to scudtnls in similarly simated districts in 
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rhe state but bdow the average for the counrry. In 1992, elevcnch 
graders scored an average of 31 in reading (versus the nation's aver­
age score of 52), 43 in language (versus 18), and 43 in math (versus 
50). The district reports rhac !TBS scorc::s h:ive risen !ilighdy over 
recenL years. 

The jury is still out on chc success of Next: Century Warriors. One: 
eut:ouraging sign is rising NCE gains: In 1993-94. reading scores 

went up 8.6 points and mat:h scores increased 7.7 points from the 

previous school year. Another indication of nonacademic: success is 
that pregnancy rates among Tuba City High School girls have 
dropped among flrsc-year studenrs and are low for the gencr;i..l stu­
dent population; at one time, Tuba City High School had one of 

rhe highest re.en pregnancy rates iu the counlry. The discricr attrib­
utes chis success to school supporr groups and an AIDS prcvcnrion 
prog1·am. Support groups are also credited for keeping suh$;tance 
abuse low among Tuba City studencs. Says one teacher who ha.~ 

experienced a decade of change.: at: Tuba City High: "Wc:'re interest­
ed and motivated, and I think chat's retlcctcd on rhe students-that 
we expect a lot from rhem." 
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CAREER ACADEMIES 
INTEGRATING ACADE-MIC AND 

A P P L I E D L EA R N I ·N G 
Socorro High Sc/100/ for rhe Health Professions 

Socorro, Texas 

Overview 

A11a Rodriguez has}usr finished tl moniing of classes rypkal for a 
rollege-bozmd high school j1mior-chcmistry, English, U.S. hisrory, 
and grfJmtrry. After a quick lunr.h she rvill board a school bus 
bo1.md for the El Paro Community Healrh Cmtt·r, whe1't slu has 
been shadowing a pr.diArrir mme on his rnimds. Seven months 
inro the school year, 4na luu comp~red eighr of ten scheduled rota­
tium in hoJpitn.ls 11nd: health servir.r..r 11gmcies r:hrottghout El P11.so; 

she likes working with childrm and has decided tu pursue pedi­
atric.rfor her ytar-long clinical placement during her uniar year. 

At Socorro High School for che Healch Profc:ssiuns, the oreer acad­
emy model offers srudents like Ana an integrated academic and 
heahh-relaLed c.:urriculum and the work-hased learning thac will 
prt:pare them for high-skilled jobs in che health professions. 
Academic excellence, community service, and hands-on work expe­
rience help srudents develop positive anicudc:s ;ibout school as they 
pl.an and prepare for fumre careers. 

School/Program Contnt 
The Socorro High Schoo.l for the He:ilrh Professions is a school­
within-a-school located in me~ropolir.an El Paso's Socorro High 
School. Every year it admit.~ :ibom 50 ninth graders interested in 
the health professions. Sixry-four percent of .Socorro students have 
mothers who did nor graduate from high school or complete an 

equivaknc.:y degree. and many studenrs are first-generation lJ.$. cir­
izen~. Ninery-eight percent of Socorro scudcncs are bilingual: about 
15 percent have limired Engli~h proficiency. 

Smdencs must earn a minimum high school GPA of 2.0 to contin­
ue in rhe program; students falling below char level must pass failed 
courses before rhcy can re-enter. 

Major Program Features 
The Socorro High School for the Health Professions inrroduces 

students ro more than -~00 hcalrh care careers and their academic 
prerequisites. The program's goals are to: (1) introduce srudencs co 
heah:h careers via role model.~, speakers, and practical txpcrience; 

(2) dcvc::lop studems' acad<.:mic skill~ through carly idenrification 
and remediation of acadtmic defic.irs, integration of the core cur·-

Key Cnaracteristlcs 

• Career academy inte- . 
grates academic and 
applied learning 

• Clinical rotations expose 
students to a variety of 
professions 

• Internships provide 
technical training 
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riculum wirh a health Cllre focus, p~er ruroring, preparacion for stan­
dardized resrs, and honors courses: and (3) develop studenrs' skill5 
for career enLry and cercific:adon as nursing assisL<1ncs. demal a.~si.s­
rants, medical laboracoi'y assistants, unir coordinarors, medical mi.n­
scribcrs, EKG rechnici:ms, phleboromisrs, and home hc-.Jrh :tides. 

Academic Program 

• Courses. Socorro combines a rradicional college-preparatory 
cours~ of scudy with applied hcalch occupation~ cla.ssc:s. The 
ninth·grade program includes a duuble period of math (pre­
algebra and Algebra I) and an introductory health occupations 
couri;e. Tench-grade srudencs rake a foreign language and a 

rwo·period, pn:·employmcnt health occupations fab in addi­
rion co their ocher courses. Eleventh graders cake a chird year 
of math and science and begin rheir field experience in a seric.:s 

of clinical roc3.cions. While reserving rwo to three periods for 
health oc.:cupations cooperative placemc:nrs, seniors continue:: 
their academic cour~cwork a.11d cake English, .~ocial studiei;, and 
(if Lhey choose) math and science. 

A ream of eight reachers, induding lwn healrh occupations 

ceachers, meers weekly ro inrcgrace academic and occupational 
instruction. address individual student needs, and plan acadc:· 

my events. Occupation-related assignments for srndcnts 
include writing biographical skerches of medical pioneers in 
English class. dc:vdoping a health care reform agenda in soda! 
studies, and solving math word problems using medic.al appli­

c:arions (e.g., rcmpc:racure cunversions in r.he human hnrly, drug 
dosage conversions, and inrravenous solution dilution prob· 
I ems. 

• Team dusters. Academy studcms are grouped in reams char 

remain rogech<.:r for all four years of the program. Students 
rake all their classes with rhcir assigned reams, including 
English, nmh. social studies, science, ::ind healch occupations. 
Teachers .~ray with rhe same group of students Lhruughour the 
program; in chis way, m1dents and rc-.achcrs devdop closer rela· 
cionships rhan would be possible in a tradiLional high school. 

Schoof·fo·Work Transition 

• Clinical ror.ations. In t.hdr junior year, academy students 
spend half of each school day in clinical rotations. These are 
unpaid assignmi:nrs that enable scudc:nts ro explore a range of 
health oc.:c:upations and prepare them co enter t:he <:o·op pro 1 

gram in their senior year. Students rucare through 1 2 rhrec-
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week assignments in healch services administracion, dircc:r care:, 

support services, rehabilication, diagnosricltherapeuric service.~. 
vulunrecr services, rhe cicy/councy health deparcmcnr, and Lwo 

elec:rives. Clinical rocaciuns also include: one rhrce-weck block 
in which i;mdents visit Inc.al community and four-year colleges 
co learn about poscscc.:undary healt.h-rel;ired education. Socorro 
offer~ srudents a range of choices for each clinical rocarion. 
Under direcc care, for example, students m•y sh::id'ow nurses in 
pediatrics, surgery, internal medicine:, intensive care, or oncolo­
g. So,corro places studcnt.~ in area hospit::ils, public heahh 
dinic.s, doctors' office.s, and community health agencies. 
Students' on-site :icrivicics •re primarily job shadowing and 
observation; srudcnrs formali·lc their learniug hy .completing 
study assignments, task sheers, and clinical observation sheets. 
The district provides cransporr.arion from the school to clinical 
placc:rm:nrs so that all smdenrs can participate. 

• Internships. In ch1:ir senior year, st.udenrs fill out joh applica­
rions and undergo inrerviews for year-long imernships. Past 
internships have been career-enrry jobs in nuri;ing services, 
physic:il rherupy and EKG facilities, medical laboratories, med­

ical clinics, dental offices, nursing homf'.5, school nurse offices, 
occ:uparional therapy deparrmems, aml nursing education 
offices. Scu<lc:nt inrerns work bc:rween 15 and 20 hours pc:r 

week (three to four hours every afo.:rnoon) and attend a one· 
period hcalrh occupation class every day. Department supervi­
sors and orhc1· medical professionals mo11icor studen.r progress 
rowar<l le:irning the essenti:il elemenrs of rhe job, as specified in 
individual craining plans signed by dle supervisor, stud~nr. par­
enr, and high school internship coordinator. Clinical supervi­
sors complete scudent perfonmmce evaluations c:very six weeks. 

• Cooperative placements. Typically, srudencs in cooperative 

placements who have earned a positive evaluation from their 
dinic;il supervisors and complc:ted cheir fim 12 weeks un rhe 
job become regulaJ' c:mployees and arc: paid pan-time ~alaries 
direcdy by the facility. Although 1..li<.: training periu<l technical· 
ly ends with the: sc:hool year, outstanding students continue 
after training ends. For scud1.:ms who ai:e interesred in pursu· 
ing their education beyond high school but may noc qualify for 
full scholarships, these jobs provide monc:y for college tuition. 

Posrsecondary Education 

The academy program serves as a bridge to pomecondary cdura­
cion for slmknrs interested in fi.mhcring their formal educacions. 

Department supervisors 

end oth•r medical profes-

slonals monitor studant 
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The health occupation~ coordinators amibme much of the acade­
my's success in chis area to scrong counseling and memoring. For· 
example, eleventh graders Laking clinic...J rnrarions spend one week 
observing cnllege classes ro gain exposure to the hi~her educaliun 
system. The students dim walk cluuugh the applkarion proce.~s 
and fill our schol:i.rship forms. Socorro sraff serve 35 advisors to 

students planning for further educarion. 

Under articulation agreemenrs approved by rhe state, the Nursing 
and Allied Health Programs Deparcmcnr of El Paso Communicy 
College can grant up ro eight crediLs for healch occupations courses 

complered at Soc.:orro High School. 

Professional Affiliations 

Ninecy pen.:enr of Socorro Ac.adcmy for the Hc:alth Professions' stu­
dents participate actively in rhe school c.:haprer of the Health_ 
Occupations Srudenrs of America {HOSA) il.Ild i.n lcs local. state, 
and nation~ comperiLions. HOSA activiries build unity among 

health oc.cup;itions srudents and reinforce their classroom experi­
ences by bringing chem inco c.:unracr with other students who have 
similar .spir:nions and by expanding chc:ir knowledge of hcalrh pro­
fc~ssions. In addition, t11c reachers receive information and supporc 
through rheir involvement in this naLional network of he::ihh occu­
pation educators. Activicies have involved students in public speak­
ing, riemonmat:ing rhdr CPR skills, and responding ro mock trau­
ma casei;. In ad<lirion ro HOSA, rhe ac01demy's Association of 
Srudencs and Parent/Professionals (ASAP) serve.~ as a forum for area 

healrh care professionals, srudems, teachers, and parenrs lQ share 
their experiences and ideas. 

Support tor lmplemenration 

Socorro's nerwork of exrcndc:J rdnionships wirh local businesses, 
community colleges, and four-year colleges 1.:nables the prug~m ro 
make coopc:rarive placemcnt.'i. Many of these p:mnerships were: 
facilitated hy che school's successful ovc:nures ro the El Paso 
HospicaJ Council, a cua.lirion of CE Os from all the major health 
'are faciliries in the cicy. Working duough the council, Socorro 
still "sell rhe prugr:im from d1e top down" and win commicmcnrs 
for support rhrough on-che-job assignments and on-site mcnroring. 

The program used a portion of che district's JTPA funds to cover 
stare-up costs. Ongoing operational com for the a'ademy exceed 
the cost of che regular ~c.ademic: program by abouc $50 to $100 per 
srudenr per year. The additional monies are spent on equipment, 
supplies, and program d~elopmenr, aJrhough teachers do much of 
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the development work during conference periods or on cheir 

own rime. 

Evidence ol Success 

Socorro became a school-within-a-school in 1991-92. Scores on 

die Texas Assessment of Academic Scudy (TAAS) for sophomores 

(firsc-cime testers) ar Socorro High School as a whole indic:are sub­

stantial incrcCJ.Scs in reading, writing, and math achievement. In 

1991-93, reading scores incrc<LScd ahouc 20 poincs from the previ­

ous year, with 55 pe!'cenr of scudents passing. In 1993-·94, che 

number of sophomores passing che TAAS reading test further 

increa5ed to <i2 percent of scudentS passing. Wriring scores 

increased from 50 percelll Lu 75 percent passing bc:rween 1991-92 

and 1992-93. :ind this gain was sustained in 1993-94. Marh scores 

increased to 49 percent pa~!iing in 1992-93 and ro 62 percent in 

1993-94--che highest math scores for fim-Limc rested srudenLs in 

the dry. 

The firsr scudcnr cohort to complete rhe four-year health academy 

prugram will gradu:ite in 1996. Preliminary outcome data (based 

on srudents who encercd che program as sophomores and junior5) 

are promising. According to the Socorro health occupations coor­

dinator, 95 pcr(;(;nt of academy graduate~ are either: (1) enrolled as 

full-rime scudenrs in postsecondary programs in health careers, (2) 

concinuing in their coopenllivc: jobs and attending pmrsecondary 

instirurion.s on a part-time basis, or (3) working full-rim~ in ,train­
ing-rdared cooperacive jobs_ 
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Key Characreris1lc:s 

• Tech Prep cour&es llnk 
learning ro future career& 

• Apprenllceships prepare 
qualltlod Tech Prep &tu· 
denta for highly skllled 
Joba 

• School· and district· 
spon5ored courses com· 
plement work-oriented 
c:urrlculum 

Ov11rview 
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TECH PREP AND YOUTH 
APPRENTICESHIP COURSES 

STUDENTS APPLY KNOWLEDGE IN 
WORKPLACE SITUATIONS 

Liberty High School 
Liberty, South Carolina 

~013 

Before Dan took Ted, Pr,,p courses at Liberty High School he was 
disengaged in school and l'tZrely spoke out in class. W7mz l.iberty 

adopted a rigomu.r Tech Prep program that indudt·d him in ac:ivi­
ti.es simukuing rhe workpl.au, Dan found schoCJI more releMnt and 
became mnti7)(ned r:o do well He learned how ro wriM 11 resume 
and prepart for a job irtterview: in time, he gm<J comfortable wirh 
u1orking in gro11p1 and making oral prc.·s,·nrariom. A. fow Wi!eks 
afier high tchool kradua.tion, Dan was hir'-d by a local te.~t#c 
pl.ant ro mainrain induttrial equipmmr and do electrical wt1rk. 

Liberry High Sl:hool has diminatc:d its general crack courses and 
replaced them with a Tech Prep program chat provides students like 

Dan with integrated academic. and vocaci'onal cours~s. pr~p:u·ci; 
them for meaningful employment, a.uJ encourages them to pursue 
postsecondary educ:arion. 

School Context 

Liberty is one of four high schools in the: rural Pickens Coun cy 
School District. About 100 Libe.rty students talc~ vocational cbur~· 
cs that follow a Tech Prep model ac rhe dis~ricr's c.i.recr center. 

Ead1 year, 15 to 20 s~niors with good grades o.nd arrendancc parcic­
ip:ne in che four·ycar youch apprellli(;cship program wirh smdents 

from the chm: orher councy high schools. Participants apprenrice 
at local bu5incsses while working coward an a.ssuci:ue degree al an 
area tedmic::il college. In 1994-95. about 45 smdencs will parti(;­

ipace in the program. 

Major Program Features 

In 1985, rhe presi<lcnr ofTri-Couuty Technical Collc:gc convened 

local school dimicc administrators) business leadi.:r~. and technical 

college fa(;ulry ro discuss education reform :.md the ::tdequacy of stu· 

dent preparation for higtMkilled employmenr or posrstl:ond:iry 
educ:uion. School adrninisrrarors poimed out rhar many students 

saw liccle relevance in their cuurses; business leaders observed rhar 
graduates of area high schools were usually noc qualified for cmry­

levd pn.5irions; and technical college facu!ty affirmed Lhac graduates 

were poorly prepared for advanced study. 
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Key Characteristics 

• Tech Prep courses link 
!earning to future carcersi 

· • Apprenticeships prepare 
quallfled Tech Prep stu· 
dents for highly sikilled 
Jobs 

• School· and district· 
sponaorl!d courses com­
plement work-oriented 
currlculum 
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Before Dan rook 'Itch Prep courses ar Liberty lligh School he wa.r 

dismga~d in ;-t./100/ ,md mrely 1poke niir in class. When Liberty 
a.doprfd 11 rigorora Tech Prep program rhar ir1dwkd him in artivi­
tie1 simzd.aring rhe workplace, Dan found school more rdt"vant and 
be(ame mor.ivared to do well. He learned h"w ro write a resume 
a11d prepart for a joh interview; in time, he f:/l!'W co11'ifu1·rab/1 with 

t(,lorking in gro,ttps and makirJJ( oral preJmta.rions. A fow weeks 
afit-r high .<choo~ grtU!.Mrion, Dan was hired by a local rexri/.e 
pl.o.nr. to maintain indt1.strial equipmmt and do electricr1L ivork. 

Liberry High School ha!\ eliminated its general track cou1'ses and 
replaced them wirh a. Tech Prep program char proYides students like 

Dan wirh intc:gratcrl academic and voca[iunal courses, prepares 

them for mcanin1.;fu1 employment, and encourages rhc:m to pursue 
postseconda1y c:d11c.acion. 

School Context 

Liberty is om~ of four high schools iu rhe rural Pickens Counry 

School District. About 100 Liberry srudents take vocational cours­
es that follow a Tech. Prep model ar rhe district's career c:P.nter. 
Each year, 1 S to 20 seniors with good grades and a[lcndance partic­

ipare in the four-year youd1 apprenlil:cship program with srudenrs 
from the chrre other county high schools. Pankipanrs appn:nrice 
::it local bu~iness~s whik working wward an assnciarc degree ac an 
area technical coUege. ln 1994-95, about 45 srudents will p:mic~ 

ipare in the program. 

MaJor Program FeaturBS 

In 1985, the pn:sidenc of Tri-Counry 'f e.chnical College convened 
Inc.al school discrict administrators, business lc:aders, and cech nical 
college [a,ulry to discuss education reform and che adequacy of stu­

dent preparation for high-skilk<l employmcnr or posts~r:ondary 
cducatiun. School administrators pointed our ch;:it many scudenrs 
saw licrle relevance in chcir courses; business leaders obs~rved that 
graduates of area high schools were usually not qualified for enrry­
levd posirions; and technical college faculty. affirmed thar graduates 

were poorly prepared fo.r advanced study. 
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The group agreed chat the general track courses in area high 
schools should be rcplac!!d wirh courses relevant to rc:il-world expe­
riences chat would prepare studP.nts for emplo~·mcnt and forchcr 

education. In 1987. chest kaders established rhe Partnership for 
Academic :ind Career Educ::irion (PACE) to help implemem Tech 
Prep and youth appl:emi1.;cship program!i. PACE Staff support 
Liberty and other high schools in the tri-county area. By 1990, 
Liberty had eliminated all of its ecneral track curriculum courses 
and replaced rhem with Tech Prep. 

Tech Prep Courses 

• School-based courses. Liberry offers Tech Prep cuur~es i.n 
English. math, biology, chemistry, and physia. ln these courses, 
studencs apply their knowled~c and skills in situations chat sim­
ulate the: workplace. According to the principal, srudcnrs are 
more motivated co learn uc1,;ause rhey see lllurt: relevance in their 
i.:ourses. College prep smdenrs are also encouraged ro rake these 
courses in addiriou to regular college: preparatory curriculum. 

The English courses-Communications for die Workplace I 
and II-are open ro juniors and seniors, respeccivdy. They arc 
designed to help studcnrs dc:-vc:lop rhe communication skills 
necessary for gaining employment and funccioning effectively 
in che workplace. Srudcncs wrice r':;umes. conduct muck job 
interviews, make oral :rrescmacions, :rnd work in groups to 

devise solutions to workplace !Jroblems. They arc a.~sessed 
rhrough wrircen essays and tesr.s, ime.rviews, oral prc:sc:marions, 
and group projects. 

Tech Prep m:ahemacics courses-Machcmatics for the 

Technologies I and II-are open to m1dems who have. com­

pkted pre-Ali:;e.bm or higher-li:vc:I math courses. Students 
develop prubkm-solving skills rhar rhcy will use in rhc work­
place by measuring dimensions and rares ar which objects 

move; <.:alculadng rarios <1.nd percents: crearing scale drawings 
thar represent rooms or buildings; and developing and using 

graphs, tables, anc.l charrs. In 'one ch1ss, for example, a few stu­

dents measured chc weighr and height: of every student in the 
dass and rcpnrred this information on graphs and in rabies. In 
anocher class, students were <livided imo groups and each 
group made a scale drawing of a different floor of the school. 

Applied Biology I and Phy:sics for Technologies are open to .sru­
dems whu have taken physical scienc;:e. Srudcru.s study rhe role 
of biology and physics in indumy and rhe wmmunicy and 

The group agreed that the 

general track COUl'$es In 

area high schools should 

be replaced with courses 

relgvant to real-world exp•· 

rlences that would prepare 

students for employmgnt 

and further education. 

~015 

-C> .. 
.... 

55 



·03/26197 

P. 
c 

·-.. 
u 
~ .. 
"' .... 

..... 
2 ... 
::;; 
,_ 
a: .. 
... .. 

56 

18:07 '6'202 401 3036 --

During their senior year, 

e;tudents work as appren-

tlces for 20 hours a week 

at a local business. 

After 51raduatlng from high 

school, they continue 

working tor lhe same 

busiiness for two years 

whlle &tudylng for an 

alisaclate's degree al a 

technloal collage in 

the area. 
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apply their knowledge in classroom accivicies. For example, in 

one class srudenLs scudying bacreria used their knowledge about 

parasires to determine rhe suurce of a hyporhetical outbreak of 
food poisoning. 

• Modified sc:hc:dule. The school .introduced 90-minmc class 

pcriod.s and the Tech Prep courses simultaneously. When the:: 
school had general crack courses, teachers usually lecrurcd dur­

ing 45-minure class periods; with Tech Prep, longer blocks of 
[ime allow [<:achcrs co u!'ie various imrrucc.ional approaches. 

• Career center cour1es. The distric.:t's .-areer center offers voca­

ciol'lal courses co students in grades 10-12. Sophomores may 
choose among 12 one-year imruduct:ory courses, whik juniors 
aucl seniors m01y cake two-year c.ourses. Like the Tech Prep 
c:ourse~ at Libcrcy, che voc.uiunal coursc::s n::quire Students ro 
apply chcii knowledge ;md skills. Courses arc offered in the 
following area:;: agriculrural mecfomic.s, automobile rechnolo­
gy, business management, carpentry, elcccronics, c.:osmetology, 

drafting, culinary arcs, graphic.: communic:aions, health occupa­
tions, horciculrure, induscrial deccric::ity, m;,u.;hine technology, 
masonry, fashion and g<1.rmenr design, ;rnrl welding. 

Youth Apprenticeship Program 

Th!! rhree-yc.:ar youth appn:nric.eship program is designed for 
advanced vocational students from Lil>c.:rry and ocher area high 
schools. Apprenciccships are :i.va.ilahle in computer electronics, 

hu,;iriess management, auto mechanics, and iu<lusuial dcctricicy. 

Students qu<1.lify for the apprenticeship program during chcir junior 
year, and apply for appremiceships chaL spring. Du.ring rheir senior 

year, studenrs continue ro mke classes ar cheir own high school and 
at the career cenrer; d1q also work a.s apprentices for 20 hours a 
wc:c::k ar a local business. After graduacing from high school, they 
continue working for the same business for two ye;irs while study­
ing for an :i.ssoci;ire's degree ar a technical college in the area. On 
average, studems in rhe program earn $6 per hour. 

Sixteen :irea businesses provided apprc.:nriceships during rhe l 99:J-
94 school year, induding AT&T (~lobal Communications, Blue 

Ridge Electric Cooperative, Compu-Softwa.n: Innovations, Cornell. 
Dubilier. Mayfair Mills, Ryobi Moror Produces Corporacion, 
Sealevel Sysrerns, Inc., three car dealerships. and the Pickens 
County School Di.mice. At Cornell Dubilier-a. manufacturing 
pl;int chat provides an appremi1.:cship in business managemenc-rhe 
student's inicial n:sponsibilicies included bookkeeping and secrctari· 
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al work; eventually she will become an administrative assistam, a 
mid-level technology position. Sealevd Systems Im..:. provided an 
apprenciceship tu a i;n1dent who has scudied electronics. IIe started 
as a rechnical assistant and is learning to asscmbl.e and repair c-.om­
pucers. He will eventu:tlly become an electronic technician-also~a 
mid·level tc::chnology position. 

Voc..:arional tcacheri>, rechnical college fuculcy, and employers have 
d~·elopcd wol'kplace competencies for the four occupational fields 
in which apprenticeships are 3.Vailable. These c:ompctencies help 
teachers and employers devise activities at rhe career center, techni­
c:il college, and workplace. In compucer electronics. for example. 
rhe teacher at che i::an:er center and the chairman of engineering 
technology at Tri-Councy Technical College developed competen­
cies in problem solving, reading, mathematics. communications, 
and teamwork. The cleccronics teacher helps studc:nrs develop 
skills in chese areas while employers provide opportunities for Stu· 
dents to use chem. 

Support tor Jmplamentation 

Parrnership for Academic and Career Educarlon 

Teachc:n: ar liberty and nrher area high schools received T~<.:h Prep 
implementation support from the Pannc::rship for Academic and 
Career Education (PACF.), a business and education consortium 
involving the: seven school dimiccs of the rri-coumy region, local 
businesses and industries, two local business and education partner­
ships, the Tri·Cuuncy Technical College, Clemson University's 
College of Education and National Dropouc Prevention Center, 
and chc Career and Technology Center. PACE provides soff devel­
opment opportunities, helps develop curriculum unics, and furnish­
es materials to Liberty .and the other area high schools. PACE sraff 
also coordinate networking meetings for Tech Prep teachers several 
times a year. 

PACE staff provided numerous in·service u·aining opportunities on 

ac:cive learning srrategies, which assisted Liberty High School per­
sonnel to cake: advancage of a new block l'icheduling pattern con­
Loiining 90-minute class periods. PACE staff also a.ssisred dimicc 
and school cuniculum coordinators :ind teachers to adapt 15 cur­
riculum unirs for applied English co berrer meet local needs. The 
units, developed by the Agency for lnmucrional Technology (AIT), 
arc designed to teach a particular communicacion skill and include 
such copies as group pa.rricipacion, cornmunicacion wirh dienrs and 
c:usromers, and discussion co solve interpersonal conflict. 

PACE staff provided 

numerous in-service train· 

Ing opponunities on active 

learning stn1tegles, which 

assisted Liberty High 

School parsanriel ta lake 

advantoge cf a new block 

scheduling pattern 

containing so-minute 

class periods. 
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Other Trainino Experiences 

Before: teaching Tech Prep courses, tc:achers at Liberty and other 
are::i high schools rake Cl three-a·edit course co learn innovative 

tc.aching cedmiques and to sec firsr hand the c:duCCltlon that is need~ 
P.d for future employees. The course is offerc<l rhrough PACE :md 
is raughr by Tri-County Technic.1.l College faculty and experienced 
Tech Prep teachers. Occasionally, local businesses hire Libercy 

ceachcrs in curriculum-relared summer internship programs rha.t 
provide work experiences co help rhem reach Tech Prep courses. 

· Evidence of Success 

In 1991, PACE received the:: first U.S. Deparrmem ofEducarion 
Aw.ird for Tech Prep Program Excellence and one of duce: national 
awards given by the Americ;in Association nf Community Colic~s­

In 1992, Jobs for the Puture, a national organization, chose: rhe 
Pickens Councy Youth Apprenticeship I nitiacive:: as one of seven 
exemplary programs nationwide co become pan of its N;irional 

Youth Apprenticeship Initiative:. l.n 1993, PACE rcceivc:d one of 

nine U.S. Department of Education demonstrarion grams for 
modd Te::ch Prep programs . 

Liberty's principal maintains rhat scudc:ms in rhe Tech Prep/ynnrh 
apprenticeship programs see better the rc:lcvancc of cheir course· 
work for future employment and educ:arion. He points to :m 
increased 'mollmenr ar local rechnical colleges and general srudenr 
enthusiasm a.s evidence of tl1e program's success. OnP. reacher 
noted that Tech Prep course~ arc becoming more popula.r as teach­
ers and srudenrs recognize: rheir ability ca relate education ro fururc 

learning-both in and ouc of the workplace. Finally, (ead1ing 

1m.:chods being usc::<l in Tech Prep are heing adopted for all courses. 



03/26/97 

.. 
<::> 

80 

18:09 "6"202 401 3036 

Key Char.:icteriatlcs 

• Student services 
management team trains 
rea~hers as case man· 
.:igers for at-risk sludenrs 

• Cities-in-Schools pro. 
gram provlaes ease 
managers and agency 
referrals to at·rlsk sru­
dents and their famlllea 

• School teams develop 
eurrlculum end provide 
leadership and.planning 

OPP/PES 141019 

IMPROVING ACADEMIC PERFORMANCE BY 
ADDRESSING STUDENTS' 

Overview 

MENTAL HEALTH NEEDS 
West Mecklenburg High School 

Charlotte, North Carolina 

Robe-rt} freshmmt _year at wesr Mrck/enhurg High School Wt1.J 

characterized by poor grades and in·egu!dr attmda.n.r.e. Las1year, 

Robt'rt parridpated in rhe school's C'iries-in-Schoo/.s progmm, 

wherr. he developed a strong 1md caring relatinn..rhip with one of 
tht· schooli counselors. Since then the support he has rr:ct•ived_from 
hir school has helped him UJ tf(vd11p tl.'ftd achieve i11divid11G./ goals . 

Becauu hh"father is an alcoholic. Robert artends Alt.m•e·n supporr 
group sessions ~~ his community. at the suggesrion of his r.otf.nse/or. 

Now a JfJphomort, R"hr.rr has made his .fi.rst A ever, in tarrh £ci­
enu. He has i"tldJf4ted frt>m th~ Ciriesrin·SchrmLr program and 
nnu1 meets regul.a.rly wir.h a teacher •migned ro be his case ma.n11.ger. 

.Scudenrs like Robert ac Wcsr Mecklenburg High School receive rhe 
support chcy need to succeed, through reforms pioneered by child 
developmcnc specialist James C. Comer. A student service manag<.:· 
m'nt t~am, a network of case managers. and the Jisrrict's Ciries.in­
Schools (CIS) pw~ram provide a nerwork of support services c.hat 
prevent students from falling chruugh the cradcs. 

School Context 

Located on the outsicins of Charlone, West Mccklc:nhurg appears 
rural bur lies wirhin a few miles of housing projects and low­
income neighborhouds. Most uf the srudencs ar West Mecklenburg 
High School come from working·dass familic.:s. During the:: 1980s, 
rhc school h~d one of the lowesr attendance and academic pcrfur­

mancc records in the district in addirion to major safety and disci­
pline problems. Jn 1992, 400 students were transferred to Wesr 
Mccklenh.mg from a high school ch:u had been converred into a 
magnet school. With abysmal te::icher morale and declining expec­
tations for students, the school's new principal realized chat some­
thing needed to be done. 

The principal inrwduced che faculry ro Comer's model for school 
change, which emphasizes the imporrance of addressing smdems' 
mental health needs to help them achieve academically <Uld become 
responsible community members. This model relics on shared 
responsibilicy for students among faculry members ::ind develops 
collaboradon, consensus building, and a no-fault environment 
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among staff. Expedited by a Comer f.i.cilitaror-one of che school's 
own guidance counselol's-in 1992 West Mecklenburg cl~eloped a 
.~rudent 5erviccs management (SSM) team, a school planning and 
managemem team, and a parents' council. 

Major Program Features 

StudBnt Services MB1181Jl!menr Team 

The SSM team coordinates the professional staff :u: the high school 
co address srudencs' nu.:nral health needs. This ream oversees case: 
managers, guidance counselors, and CIS counselors and makes 
referrals to lucal social service agendes. The SSM team includes 
four guidance counselors; a nurse; a sodal worker; a psychologist; a 
drug abuse counselor; a speech therapist; rwo.CIS counselors; and 
representatives from the lucal health, social servic.es .. and menr.al 
hcalrh agencies. 

• Cities-in-Schools. The CIS program, in plac¢ at West 
Mecklenburg since 1993-94, targets studencs who have been 
idt:ntified during elc:menr:uy or middle school as at risk of 
droppin~ our because of abuse (substance. physical, or sexual) 
or family pruhlems. Two CIS c:mmselors at Wesc Mecklenburg 
provide intcnsivc:: services co 75 ninth graders and their ~i­
lies---<.:ounseling students ar che school, making home: visits, 
arranging parent involv1.:ment activities, aml teaching pr:iccical 
skills such as budgetin~. Counselors also take students and 
their fumilies co job sites and on !'ecrc:ational trips. Ac the end 
of the school year, the SSM team cvaluarc::s wherher students in 
rhe p1'ogram should conrinuc receiving these intensive services. 
In 1993-94, the team determined that about half of the stu­
dent pa.rricipants wen: doing wdl enough o:icademically and 
socially that chey no longer needed Llu.: CIS program. 

• Case managers and guidarn;e counselors. Students who were 
in the ClS program as nimh gr•ckrs but no longer need inren· 
sive services receive a case manager. Other smdc:ncs with per­
sonal and/or family problems c::i.n request a ase manager. 
About 80 of rhe school's I 00 teachers seIVe as case manag1.:rs. 
supervising abuut 200 srudenl::;. Case managers and rheir stu­
dents estahlish short- and long-term goals and m1.:ct weekly 
throughout rhc year to Jisc11ss concerns, prahlems, and 
progress coward meeting goals. 

Before W<.:st Mecklenburg began its restructuring process, the 
Comer fucilitator and other membc::rs of rhe SSM ream provid­
ed case managers '"'ith a day of training to help rhem identify 

·--, .. 

About 80 or the school's 

100 teact'!err; serve 11a case 

managers, aupervlslng 

about 200 students. Caae 

managers anCI their stu-

dents e&tabllsh short- and 

long-term goals end meet 

weekly throughout the year 

to discuss concern~, prob· 

lems, anCI pro9ress toward 

meeting goals. 
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symproms of problems rhac m:.ty require iJlt:r.rvention. Case 
man~gers nocify rhe SSM team when rhc.::;c sympcoms oc.cur 
and work wiu1 che ream to determine: appropriare inrcrvcn­

rions. Wc!ir Mecklenburg also has four guidam:c counselol'S. 

• Referral:; to outside agencies. When students or their family 
memhers need trearment for sulmanc:e abuse::, depression, or 
oLhcr serious prnhlems, the SSM team refers them co outside 
agenc:ies. For example, a. student whu w<1s sexually molested by 
her scep-farher was referred co a group counseling program for 
teenage women al the local deparrment of mental health. 

scnool Planning and Management Team 

The School Planniuii; and Management tc;un developed the 8c:hool's 
plan in conjunction with parents, the PTA, :tml che Comer facilira­

cor; it also establishes school policy. Memhers-induding the prin­
cipal, an :i.ssisr~nr princ:ipal, deparrmem representatives, and three 

at-large members~ontinue to mec:r monthly ro address curricu­
lum, st::iff development, and personnel issues. Afr~r studying alrer­
nati\o·es to the eighr-period school day, for example, the ce<1rn built 
consensus in support of a roLacing schedule with four l)O-minme 
periods a Jay. Jn 1994-lJ5, an instructional advisory commit:rce­
composed of the principal, assi.sranc princ.:ipal, and instructional 
supervisors-will focus on curricular issues. 

Support for Implementation 

Staff Developmefl/ 

As an introduction cp die Corner prucess, the pl'incipal, the Comer 

facilitaror, and rwo ::i~sism.nt principals participated in a week of 
training a.c Yale. With additional training, they learned to imple­

menr rhc Comer elements, build staff commitment co ll1c: princi­
ples, and become effective lc:iders. In the fi.rsc two years of imple­
mentation, che Comer facilitator mer fegularly wich small groups of 
faculty cu hdp them um.lemand the process. He also met with par­
ents, churr.h Md c:ommunity leaders, and represent<1tives of soc:ial 
servic~ agencies Lu explain the changes at the school. 

The princ:ipal ha.s tried co ensure rhat llic fac:ulry includes only 
reac:hers cummittcd co the Comer process. He hired 30 new teach­
ers before the 1992-93 school yt-.u, 20 new tc2chc:rs hefore the 
1993-94 school year, :tnd 15 ne>v teachers before the 1994-95 

school year. As a result, about rwo-thirds of the faculry has been ac 
the school less than three years; almosc every fuculty member is an 
advoc:ate of lhe Comc:r process. 
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In addicion, a ream of We.st Mecklenburg teachers attended a work­
shop on using coopcracive learning. seminar ceac:hing, debaccs, 
games, :md p1niles in 90-minute class periuus. These Lc:achers have 
provided in-service work~hops for ocher teachers ac the school. 

Evidence of success 
Th~ school climate ::ic West Mecklenburg has improved since chc 
Comer process was implememcd in 1992. The number of students 
with perfc:cr :mendance has increased 195 percent; rhe number of 

srudencs on the honor rolls has incrc:a .. ed 52 percent. Ac che end of 
the 1993-94 school year, the SSM team determined chat 40 of Lhc 
students in chc CIS program no longer needed intensive services 
because ~c:y were earning Bs and Cs and chcir problems outliide of 
school had been adequaldy addressed. 

Morale :m1ong teachers a.r che school also has improved. The 
i11Slruccional supervi.sor in the hiscory department commenced, 
"The reachers have a more active rule in making decisions and run­
ning the school. We find our work more rewarding than before." 
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DEWITI CLINTON HIGH SCHOOL 

Norman M. Wechsler 
Principal 

February 24, 1997 

Michael Cohen 

100 WEST MOSHOLU PARKWAY SOUTH, BRONX, N.Y. 10468 
Telephone: (718) 543-1000 • Fax: (718) 548-0036 

Special Assistant to the President 
The Old Executive Office Building 
The White House 
Washington, D.C. 20502 

Dear Mr. Cohen, 

I read with great interest the article in the January 29th Education Week entitled, "Clinton, Test 
Scores Put Illinois Consortium on the Map". 

I've taken the liberty of writing to you to explain why I believe we are the perfect school for the 
President to acknowledge as part of his enormously important campaign to make education the 
centerpiece of his second administration. Given that we are celebrating our Centennial this year 
( 1897-1997), it would be an extraordinary tie-in. 

1. Seven years ago, we were identified as a low achieving school, and required to participate 
in the New York State Attendance Improvement/Dropout Prevention Program 
(attendance rate was 74%, dropout rate over 11 %). 

Today, we can boast the following: 

1. Selected by Redhook Magazine, April 1996, 5th Annual Best High Schools in America 
Competition, as one of the five most improved high schools in the nation. 

2. The New York Times, on January 12, 1997, gave us their highest 5-star rating, based 
upon our performance on the New York State Report Card, recently issued to every 
single school in the state. Only 25% of the high schools in New York City even received 
an average rating of 3 or more. Seventeen percent received a 4 or better. Only 8% of the 
high schools received the highest score (11 schools) and we were in the rarified company 
of Stuyvesant, Bronx Science, Brooklyn Tech, Townsend Harris, Manhattan High School 
for Science and Math, etc. 

1897 - 1997 100 YEARS OF EXCELLENCE IN EDUCATION 
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3. We have met or exceeded every single one of the eleven Chancellor's Standards for 
performance. 

4. We were selected as one of the top ten high schools (adjusted for poverty) in the State of 
New York for our performance on the English Regents Examination. 

5. Our attendance for the first five months of this school year: 90.3%. 90.4% 90.5% 
90.9%. 90.1 %, exceeding every high school in the Bronx (except Bronx High School of 
Science). 

6. Our dropout rate l_ast year was 2.8% or less. 

7. Our academic performance has improved dramatically (see attached data sheet). 

8. Clinton is a high school with an especially rich tradition and history. We have an 
incredibly distinguished body of alumni; our Alumni Association considers itself the 
largest, most active, most devoted in the country for any secondary school. 

Jack Rudin, Arthur Gelb, Richard A vedon, William Kuntsler, Edward Bernays, A very 
Fisher, Walter Hoving, Lewis Rudin, Maj. Howard Lee, Don Adams, Ralph Lauren, Burt 
Lancaster, Stanley Simon, James Baldwin, Avery Corman, Nate Archibald, Fats Waller, 
Adolph Shayes, Martin Balsam, Theodore Kheel, Maurice Nadjari, Garry Marshall, Gil 
Noble, Richard Rodgers, Bernard Kalb, Murray Bergtraum, Basil Patterson, Robert 
Lowery, George Cukor, Douglas Fairbanks, Sr., Larry Hart, Judd Hirsh, Theodore 
Kupferman, Bob Kane, Stubby Kaye, Robert Klein, Jan Murray, Jan Peerce, Daniel 
Schorr, Jimmy Walker, Larry Storch, Arthur Markowitz, Burton Roberts, Paddy 
Chayefsky, Ron Behagen, Frank Gilroy, A.M. Rosenthal, Richard Hofstadter, Steve 
Sheppard, Ed Lewis, Bruce Friedman, Gary Gubner, Dave Herman, Stan Lee and Neil 
Simon. 

9. Our student population is comprised: 
57% Latino 
34% African-American 

5% Asian 
4% White non-Latino, other 

Over 80% of our students are Title I eligible (poverty). 

10. Our philosophy: 

HIGH ST AND ARDS + HIGH EXPECTATIONS = HIGH ACHIEVEMENT 

"NO ONE RISES TO LOW EXPECT A TIO NS" 
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11. Our objectives: 
a. To truly become a School of Excellence; 
b. To continuously improve student performance outcomes; 
c. For all of our students to demonstrate the mastery of world-class standards. 

12. Our magnificent and wonderful Teacher of the Year for 1997, Ann Williamson, happens 
to be a classmate of Hillary Clinton, Wellesley, '69, and a roommate of Crandell Close 
Bowles, wife of the Chief of Staff. Hillary had the entire class of '69 at the White House 
for a reunion in February '95. 

13. DeWitt Clinton. famous American and part Irishman, must be distantly related to the 
President's step family. 

Here's a calendar of the significant up-coming events to celebrate our Centennial: 

Date Event 

Friday, May 16 Homecoming Day-for Alumni/Retired Faculty 
(activities all day) Ribbon-Cutting Ceremony to commemorate/inaugurate the 

DWCHS Walk of Fame/Parade 
7:30 - 8:30 PM TDF/Student Theatrical Production 

DWCHS Auditorium 
8:30 - Midnight Centennial Dance 

Satuday, May 17 DWCHS Centennial Banquet Special Guests: 
7:00 P.M. New York Hilton Hotel DeWitt Clinton V 

Basil Patterson (alum), principal honoree De Witt Clinton VI 
Robert Klein (alum), Master of Ceremonies 

Wednesday, June 25 Commencement Exercises/Graduation 
10:00 t\.M I 
Saturday, September 13 Centennial Commemoration Ceremony (exact actual birthday of the school) 

Mr. Cohen, as you can imagine, we would be thrilled, delighted, ecstatic, incredibly appreciative 
and grateful if the President could, would acknowledge and participate in our Centennial 
Celebrations. We are, of course, flexible, and to the extent possible, would adapt our 
plans/schedule around the President. Even a live, interactive, distance link-up with one of these 
events would be great if a personal appearance is impossible. 
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What d'ya think? Can do? Please advise a.s.a.p. 

Thanks, thanks, thanks, thanks, thanks, thanks ... 

t7i--
Norman M. Wechsler 
Principal 

NMW:na 
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Report Cards for Middle and High Schools 

Following are some key measures 
'.Jm the first New York State 
eport Cards, Issued this month for 
. ery public school in the state. 

INCOME Percentage of students 
bove Federal income guidelines for 
·ee school lunch. Where missing, 
1milar income figures were substi-
1ted from the 1990 Census. 

MATH Percentage scoring more 
1an 85 on a math Regents test usu­
lly administered in the eighth or 
inth grades. This test score was 
stlmated by The New York Times 
·om data on the school report 
ards. 

READING Percentage of students 
coring above typical reading level 
ir sixth graders on a statewide test. 
learly three-quarters of sixth 
raders in the state meet this stan­
ard; blanks are shown for schools 
•ithout sixth grades. 

DROPOUT RATE The total number 
of students who dropped out in 1995, 
divided by the total school regi~ter. 

11 TH-GRADE ENGLISH Percentage 
of students scoring more than 85 on 
the high school English Regents 
exam, usually given in I Ith grade. 
This test score was estimated by 
The New York Times from data on 
the school report cards. 

REGENTS DIPLOMA Percentage of 
graduates last year who met the 
higher academic standards for a 
diplomas endorsed by the State 
Board of Regents. Blanks are shown 
where schools have obtained 
waivers and do not offer Regents 
diplomas. 

THE 'PERFORMANCE' COLUMN A 
measure calculated by The New 
York Times that adjusts test scores 
to control for differences in stu­
dents' backgrounds. Schools are 
coded from one to five boxes, with 

High Schools 

five highest and three average. 
For sixth-grade reading perfor­

mance, the scores were adjusted 
using students' family income and 
language background, as measured 
by the number of students with lim­
ited proficiency in English. For high 
school performance, they were 
adjusted using family income. 

The performance scale is intend­
ed to put a sharp focus on the effec­
tiveness of schools, by comparing 
schools to other schools with similar 
students. The Times calculated the 
typical test score for each level of 
income; the actual outcomes at 
each school were then compared to 
the typical score from similar 
schools. Schools were ranked by how 
much they exceeded or lagged 
behind similar schools, and divided 
into five groups, with one-fifth of stu­
dents tested in each group. 

Over all, the statistical model 

...... 

DROP· 11 TH RE· 
STU IN· OUT ENG- GENTS 

DENTS COME RATE LISH DIPL. PERF-.v~ SCHOOL 

BRONX '' . ' .. , ., .. , ' . .. . I • • • " ' ' • < ' • • : < \ ' ... ,. - ' 

Adlai E. Stevenson .. ........ . 3.?()0.. 70 8 5 • ,., " 
Aiireci E sn:;i111 ........... ~.'.~9 .1 .......... s7 9 3 • 
Br()nx R.e.giori~(.. 322 51 '20 .. · ... .. · · 
Bronx Science ............ 2.7.()~ ........ 83 · ij 70' ...... 99 .. · · ...... -ctif',.sioph.er.Columbus.......... ...... 3.310 60 12 4 ;2 ....... ~ll.'!'lll 
De Witt Clinton .......... ..3:.?.1~ ........ 23 6 7 14 •••• 
·E~ander-c:h.iid"S.. ....... . ............... ~ ... Q.1.~ ........ 26 9 ~ ....... :::~::::::::••····· 
qf?c~: 0: .. :r:?o~9e\ia:C.?iiCi0:a:i::.: ......... 1 :.5..1~ ...... 27· ··· ··4 ......... 4 
ri<'l.rry.S.}rl1r:Tl?~.... 2,776 9o .... 5 · 2 15 • 
Herbert H. Lehman ............ · ........... 3.'466 .......... 91 5 8 12· · Ii' ....... .. 
H().sto.s.~i~<:.Olf1 J\.c?~e'TlY. ............................ ?~~ ......... 20 .1 ........ 7 ......... ~ ..... ...._ 
James Monroe 1 020 O 7 .... } ....... '!111111.11!' ... 

j~·~:~:~dj;;~:~;c~t.ian·ac::::: :: :::::·::::::r:~~r:::: ;; ~ ......... ~. · 1 ~ ..... :."'!"!';~ 
Morris ................... 1,971 43 4 4 ...... iiiii .. ~•·• 
$arriuel C?o~per.s 1,025 25 4 4 ·~,,, 
South Bronx 956 20 7 · ........ ;· ···· n• P;· 

Tileado;e Raose~eii · 4 .. o42 ... 34 7 4 · · · '"" 
wa1ton ···· ..... f?Ci~:::.. 41 ·· 1 s · · ... .. ...... . 
William ~i'TC!il...... 4.086 41 8 2 ................. ,._ .;,, 

accounted for nearly three-quarte' 
of the differences among schools i:· 
sixth-grade reading, and just unde: 
half the differences in Regents dif:' 
ma rates. 

The performance scale Is only c: 
of many ways of looking at a 
schools. No single statistical anal:.· 
sis can tell the entire story of any 
school. And the calculation in'cludec 
assumptions that may not fit ever:. 
school: some schools may do a be: 
ter job than others in reporting stu 
dent information, and the differ­
ences among schools may be duet~ 
other factors not available for , 
analysis. Schools were not lncludec'. ' 
in the analysis if fewer than 20 stu· 
dents were tested. 

Notes: Some calculations may : 
affected by rounding by the state 
High schools with no graduating 
class or not administering the 
English Regents are omitted. 



Mr. Norman M. Wechsler 
DeWitt Clinton High School 
100 West Musholu Parkway South 
Bronx, NY 10468 

Dear Mr. Wechsler: 

........... 

AMERICA'S BEST SCHOOLS PROJECT 

March 5, 1996 

, ....... ....... ' 

. Congratulations( I am delight~ to announce dW y0ur high schoc>l bas been named a 
winner in REDBOOK's AmCrica's Best. SchOols Project. Your schOol baS been selected for its 
innovative and successful programs as well as its uncompromisl111 commitment to· eacellence~. To 
celebrate this accomplishment, please accept the enclc>1cd certificate of recognition which carries 
with it the commendation of education leaders from airound the countty. · 

~ . ·~ ' 

Being honored as one of REDBOOK's Americ:a's Best Schools is truly an impressive. 
achievement. State and national education 1cadcrs nominated nearly 400 schools for recognition in 
one of six categories: classroom innovation, partilt/community involvement, extracurricular 
activities, special-needs prQgrams, significant lmproviemcnt and overall excellence. Our judging · 
panel of a dozen education experts selected 1.SS winners in the different categories, including one 
school from every state plus the District of Columbia for special recognition as the "Best of the 
States." 

A prominent feature in REDBQOK's April issue spotlights your school along with -.tRhe· 
other winners, and will be available on the ncwsstan& on March 12th (a tearsheet is enclosed). To 
coordinate our national promotion effort, we'd apprec:U.te it if you•d not iive interviews to your 
local media prior to Friday, March 8th. 

Warmest congratulations again to you, your faculty and students as well as their families! 
The entire community deserves to feel very proud of your school's national recognition. ·· 

SiJ1ccrel y, 

~~ 
~lte White 
Eelitor-in-Chief 
RED BOOK 



Norman M. Wechsler 1 

Principal 

Dear Friends, 

DEWITT CLINTON HIGH SCHOOL 
100 WEST MOSHOLU PARKWAY SOUTH, BRONX, N.Y. 10468 

Telephone: (718) 543-1000 • Fax: (718) 548-0036 

March 12, 1996 

I am thrilled to be able to share with all of you that we have been selected 
as a winner in Redbook Ma,,azine's fifth annual America's Best J:.Iigh Schools 
Project. State and national education leaders nominated 400 schools across the 
nation for recognition, and a panel of a dozen education experts selected 155 
winners. "Your schools has been selected for its innovative and successful 
program as well as its uncompromising commitment to excellence. 11 We are one of 
the 5 high schools in the country sell~cted in the category of Significant 
Improvement: 

"Refusing to accept failure, these five schools sought new approaches to 
solving their problems and showed marked improvement in test scores and 
graduation rates . 11 

In all, four New York City public high schools have been recognized by 
Redbook Magazine, and we are the only school cited in the Bronx. 

The April issue of Redhook, on sale as of March 12th, prominently features 
the project (pp. 66-76). ·--- · 

These accolades are dearly thE! result of the contributions of all 
constituencies who comprise 011r DeW~itt Clinton High School family-- students, 
parents, faculty and staff, community-based organizations, alumni and members 
of the community. 

Although well on our way to truly becoming a school of excellence, much 
work remains to be done. We are greatly encouraged by this special recognition, 
and· more committed than ever to achieve world-class standards. But these loftly 
goals are unattainable unless ~ach student individually commits to the highest 
standards, expectations and achievement. Working together, teachers, students 
and parents, there is !lothi~ which we can't attain. 

So let's enjoy our well-deserved success-- and prepare to move ever­
upward and onward! 

NMW:na 

Norman M. Wechsler 
Principal 

/ 
/ 
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Home Dellvuy 1-800.692 NEWS 

Clinton turns itself a1round 
By RAPHAEL t>IJ~A~~~ 

W HEN DEWITT 
CLINTON WAS 
GOVEHNOH in 

I lie first par1. of the 19th 
ct>ntury. he helped cstab-
1 i sh New \'ork Stat.e's 
f"i rsl school sy~tem. 

Ii<' Hi>n pro111ot<:'d the con­
... t1·11C'tio11 o\' 1111' I·:rif' Can.al, 
\\·hich O\.H'lll"d 'Ii> t\14' llnW Of 
c1111111l('l"l'l' to Nt•w York StHt(' 
fr.,111 thl' Wr.st and I.tit' Great 
\,;ik<'S. 

l\1r>rr• th;111 l~iO yt·ars lall•r. 
1\11· Nnnh Hrn11x l11gh <;L'hool 
,,f" :t.riOO sl11rlf'11ts 1111mPrl afh•r 
llim is ('11jnyill,L'. a t'(.•11ais.sat1l'<' 
1\J;"1! would s!lrP\~· h:1n• 111ach-
hi1:i \ll'OUd. -

.-Hlf'r ~ Sf'\"(·n· ;1t"arh-111ir 
..,J1dl' in lht 1 Parlv ;i11d mid· 
1!11\0s. wh('ll th•· s1:h•111l n11 Mn­

... 1\0!11 Parkway w;,1s ::1lmost 
-.:!111i do\\'11 and i"1·11rc;111izPd. 
( "li11to11 h~s rt'ho11l1<l;,d. l\ca­
d1.'rnit· i.;l''1rC'S hlf('nct:!ll('t• iHHI 
..,\11ct,~nt moralf' tt;1s improvt•d. 
;1-.: !1:1."1 Ill(' l'C>1111111111it·;1tin11 

;1111011g kiri~. 11:11·1·11\s a11cl 

'('l]IHll slalH·l'S. 
··TlH• ('11\"il'OllllH'll: ol' tlli~ 

-c\1001 11s(1cl tn /J1' drr•:ff~· and 
no\\" il"s uphv;11 ·· ..;;1id 17-y1·:1r-
11ld Ci1ovani M!·J1•iirlc•1. a l:llll· 
~r;1d\'I \"."ho \\';Lf(·h~·d Ill(• 
:--1·1\nol i111prt1\'j.• r\11ri11~ his 
1·1111 r \'l'ill"·; I l11·r· •. 

··cii11to11 11~1·d I<• lH' g(';ired 
IH\\ ;Jl'd jl!S\ ~'.l'!\ illl'. ih ~111· 

ilf'lJI!-; throu.~:!1 l1it.:'i1 s<·hn<JI. 
110\\' 11 ·s ,E.!l',\l'!'(l ! 11 t;,1 ·I\ 1111~ I ilPLll 
I t 11 I! ('I)} I~'!..!!'. , . . 

I ' r i 11 ,. i p ; 1 I >~ 11 r 111 ;1 11 
W1·~·h~lt·1'. j·1· .. dil1·d wilh '"ad­
i 11~~ Cli11ton ~ 1T:--.11r~i.(•n1·P. 
11n;11ls t•J s1·v1T;ll pr111~n1rns mi­
l ialf'c\ si11r·t' 1111• l:•t•· J!IRI), !hat 
l1.1vc spark1·d .s1urk11lo ;inrl 
l111i"IPri:d fP:wl11·r~ 

Th"v incl11dt• th<' Marv's 
f\·f PdiP~1l 110110!· . .., pro1~r;1m ·for 
700 st11denls." h•·;illl1 l"<!l'ecro 
pn1.L't';1111 <!lid :1 l'!'IHl\1: IH'cJ ('l)­

t'0\11111•1 -gro11p pr<>~1'01m lo 
l11·lp ''""''"'''·<\.,:ii wilh oll<:>n 
..:1·riot1s 1wrsPll<d pn1l1lt·11i;.,;_ 

Silll'<' arr1•:111!! in IHH~~-
1\'r·chsl<.>r liiJS :iJ:;,", l'.\Jl<imkrl 
lill' eoli<•g(• :idva1ll'<•cl-pl<1eP-
111P11t pn•(!ram. t·li1ninaled all 
111111-H('.Cl 1 t1I:-; l<•\·1·1 t.'Olll"!'if'S. 

t ri plf.•d I in' 1111111h1·1· of'st1u.l-.•11t~ 
'-'lll'C'f'Ssf'11ll» n1n\·t1w on fro111 
1111· 1.i111i1t·d l':nc:l"h l'rofil'il'tl-
1.:_v progr;11ll 'l\1.-1 opP.Ill'd ii IH~\\ 
lwalth clinic lli:d is sp11nso1·<.'ci 
1"· MontPfior1• "11"Clk:d < '1•11it'r. 
·But two 1:1.-Jors ·- mon· tl1:rn 

""' ot IH'l'S-- · h:iv,• c•o11lrib11ted 
ll1 · tlll' 1ww ~1Arit at l 'linton. 
...;airl \Vf•<·h~lt'r tliP admission 
11f \.OllllJ-?, WOl11i'll ill11J f)lf' {'or­
l\H~I" all-bt;V!-. :::;diool ~•ud 11u· 
(·xp:inclf'd i·nlr· of llll· pan·nls 
;,1ssc ,C'i~1l in 11. 

Clinton :ilso !wasts pr-rh:;ps 
lilt' 1:11-gi•st l1i~li >Thool :1111111111 
as.c;;or·i:1fion i11 lht• c·,i1111lr\'. 
·.villi " m:1ilin1.i Ii.st or 19.0tio 
fonnt·r ~f 11<lf'HI:-.:. 

PRINCIPAL ~an 
hirirJ SGh'Jol"s rise is Norman 
WcchslP.r (cnnlcr, w1tl1 (;tU·· 
dents nntl s1:.1ff): nt right, stu· 
dellls in d1c1n la\1 'Ind ROTC. 

··TJw lhi11"s th:ll n·:illv i111· 
pron'd I i1is s<.:11001 \V('I'~' UH• 
dra1Hatir. i11trt~asc l11 '~xpecla­
lions aild lh1· i111'lt1sn.t11 ol'st11-

dt·nt~. p;1n•11t.i.; :ind ;di s•·ho()i 
slilff i11 n·;1d1i11.1! ! ho\i' C'.'\Pe1·­
l~li()11~.·· \l'<Thsln s;iid. 

111 jusl OIH' ,Vl':P'. ( :fiP.lt111 h;1<.; 

shown <1 nearly :i01A- improv~­
lll('llt in llw •n11nbe1· of stu· 
ricuh wlw pass~d liH' slat\' Hf'· 
L'l'lllS t'X<JlllS .. <\ t01;iJ pf J.7\(i 
s.l1td<·nls ;11 ('li11!1111 pi1ssr·rl 1111• 
l.'XClnlS <llll'illi~ llH· IH!14-9f, 
sd1n1)i .V('<:1r. <·rn11pt1t 1·d lo 1.1 1J~ 
lll<' f'l'('\°inus vc·;u· 

'f'hP hlg_L'.t'Sl ,lllilipS Wl'J'P ill 
lilt' seio·1ll·1·s. wl11·re tlw mim­
bc·r 111" st11rlt·nls p:issiug thl' 
Eetrlh sei<.'11('(' <'\.tllll iu<!n·a~('rl 
!ll:,V;,: <'iw111i~ln:. :-~2!l1 :~ .• anrt bi­
ology, 10(1'.<. Slll(J1·11ts als•1 
showed impron·111t·11I in 111:1111. 
and ht1111;i11il.ies subjt•ds sucl1 
as English. F1·.,111·h. Spanish 
and liislorv. 

lll~ur111g·li1i1l st11dc11ls are i11 
lht•ir tlc1ssroom:-: t'Y(·r~· clay is a 
big part of I ill' reasnn fo1· thl' 
imprOVl~rl l.t·:-.1 Sl'i)l'l'S. ill'COn1 . 
ing to W('d1sl1·r 

'StlldC'11ts ill this sd1ool had 
to l)('gin lo h~··I lhat lll"inl-( in 
dass was 1101 a11 option bul illl 

<tbsolul<' l'Xpectation," sairl 
Wl'l'i1s\{'.r, whn <T1•dited hi.s 
lP:w\11.,rs mid oth<:>r schnal 'I.all 
with< '\inlon's l11nrnro11nd. 

Onr i11 follr Clinton slmfc11rs 

WilS ahsc11I fr(lm cl:1ss nn nnv 
.~ivrn day dllri11g lhc i!llltl-8\l 
sl'i1nul \"<':Jr. This vr,;1r . 

. WP<·hsh'l:,,XP<"<"ts tl11• si~hn!ll's 
alll'l)(Ja11t:P r;,1fe tn h•· HH1;~ •• 
whil'h f'Xl'l't'ds Ill<' eh<ill<"<'I· 
lor''; ~la1irl"rtl ofB~)',; 

ThP rail· oi"<'li11IP!l stt1<l<'11ls 
wlul dropp«cl 11111 ht·fnn· 1·om­
pl<:ti11g fOlll' y.·;11''-. O!' S('hool 
h;" :ii"' p\11111rnrkrl. from 2'1"; 
i11 l!IB8 In abll11t. half lh:it \:i,.;t. 
yPar. 

Tile· sc·llonl i~ i1l. ... 11 sai'l'I' to­
day lhan it's ht•c·11 in a Ion'-'. 
ti1111'. 'l'IH' 1111111hPr of vP.:irh· 
SllSJ>t'llSiOllS h<I~ ht't'll (_.\l, iii 
hair. rro111 (i(I in 1.!1!12-!i'.I 10 :i 

11111n· rna1\:1gc;1hk '27 1;,1s\ Vl'<-11'. 

"T\11· , .. 11001 fi>i·I., ;, lol. ~:1fi•r 
11ow tha11 whl'n I star-lrd 
lien\" said Slary;11p1 Hirkpl1s. 
an I llh-gr:idl'r "Tht·re an• 
l<"s~ pcopit• in lht• hall,; Clllring 
l'la!-5.i.;e:s n11cl 11:111,t.:ing ~>ut 
arOL111d lhl' sch on I·· 

t'.linton·s improv<•mPnts 

IH"." lie en so d n1111:1tic t.lrnt 1t 
was re<'ently t'.ilt-d b 1 Ht dbook 
111ag~11.i1H~ as 0111· ol ttu l'nu11-
try's most impr1.:.,.·t·c high 
sl"hools. 

Tlw 1wl1orwl 1n1:1lit :it inn. 
whid1has2.8 niillirn n :1d,•rs. 
sel<'C!Pd 1:i;, sch•ir Is i:il iP11 
wide- 0111 ofabo11I 5(J! :ippli 
CHiii~ - lo lw hr1noc<"d i 11 si·1·. 
c\n1I clifT<·r·<·nl e:;f<•(!•1ri1·~. 

('ii11t.011 w;is 1h1' onl; N<•11 
Ym·k Citv s<"hool :.-11r1 011f' or 
Ollly fiv1: .,('\11101.s I nti1·Jl\\irJ<• 
lo b1· hono11·d i11 llli' :ii.:11ifi 
('ftr1t illlJl:"O\'f'lllt'llt (:1lq'.o·r.v. 

"l)cWitt Clinton 'tiJI il;" " 
long wny to L!o." ~;1111: .Io; 1n Ff•r­
n111d i110. th;\ Ho:.1nl '1f' ·:d11<'a· 
tio11'!> s11perinli-ncl1'.i1I of the· 
l>ivisio11 of lligh Sc~1110 ~-"Hilt 
IJ1is school i!; a g1·1·Ht •' .:•rri11I'· 

. ,;r wilat can h:ipp1 11 1 ·Jwn :i 
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De Witt Clinton High School 
100 West Mosholu Parkway South 

Bronx, New York 10468 
Telephone (718) 543-1000 • Fax (718) 548-0036 

Norman M. Wechsler, Principal 

llllprovelllent in Perf orlllance Outcollles 
Updated 1/97 

ATTENDANCE 
88/89 89/90 90/91 91/92 92/93 93/94 94/95 95/96 

average 
daily 74.7% 79.2% 82.0% 83.3% 84.3% 85.2%* 86.8%* 87.9%* 
excluding 
LTA's 

Students absent 16 or more 92/93 93/94 94/95 95/96 

days per semester 27.6% 25.1% 21.9% 20.0%* 

Long-term absentees (LTA' s) 92-93 93-94 94-95 95-96 

10.0% 9.3% 6.9% 4.9%* 

ANNUAL DROPOUT RATE 
'89-'90 '90-'91 '91-'92 '92-'93 '93-'94 '94-'95 '95-'96 

11.4% 6.3% 4.6% * 4.2% * 4.0% * 3.4% * 2.8% est * 

REGENTS DIPLOMAS 
1993 1994 1995 1996 Improvement (3 yrs) 

31 34 44 67 +116.1% 

REGENTS EXAM RESULTS 
Total number of Regents Exams Passed, January and June 

1993 1994 1995 1996 Improvement (3 yrs) 

1,311 1,454 1,829 2,253 +71.9% 

COLLEGE ADMISSIONS RATE 
June, 1994 June, 1995 June, 1996 

81.0% 88.9% 92.1% 

COLLEGE FINANCIAL AID OFFERED 
June, 1995 June, 1996 

$898,761 $2,464,781 

*Meets or exceeds Chancellor's Standards 

HIGH STANDARDS+ HIGH EXPECTATIONS= 
HIGH ACHIEVEMENT! 

- ---- -- - --------



ENGLISH LANGUAGE ACQUISITION PROGRESS 
% of students making '93-'94 '94-'95 '95-'96 
necessary improvement 

48.1% 71.9% 73.8% 

HIGH SCHOOL ADMISSIONS (Number of Applications for Sept. 1996) 

DeWitt Clinton HS 9,342 +50.9% High School of 
Choice in the 

Nearest Bronxwide HS 6,190 Bronx! 

JJILINGlJAL (Limited English Proficient - LEP Students) 

Successfully Tested Out Spr '94 Spr '95 Spr '96 Improvement (2 yrs) 

(number) 23 69 78 +239% 

ADVANCED PLACEMENT ENROLLMENT (A.P./College Board) 

Fall '93 Fall I 94 Fall '95 Fall '96 3 Yr. Increase 

131 216 264 296 + 126% 

CHANCELLOR'S ST AND ARDS 
91/92 94/95 95/96 

6 out of 12 met 9 out of 11 met 11 out of 11 met 

50% met 81.8% met 100% met 

C.P.I. - COLLEGE PREPARATORY UNITS EARNED 
Percentage of Graduating Seniors with 16 or more units (the highest category) 

1993 1994 1995 

38.9% 40.4% 45.2% 

REGENTS EXAM RESULTS 
(numbers passing) 

January+ June 

Regents Exams in 1993 1994 1995 1996 3 yr. 

English 175 209 250 342 

French 20 20 22 35 

Spanish 225 234 251 327 

Global History 161 188 247 291 

US History 194 183 232 241 

Math Sequential 1 97 113 132 226 

Math Sequential 2 108 132 146 169 

Math Sequential 3 65 73 106 120 

Biology 79 166 158 218 

Chemistry 36 42 117 83 

Earth Science 30 56 154 155 

Physics 38 38 14 46 

TOTALS 1,311 1,454 1,829 2,253 

1996 

48.4% 

improvement 

+ 95.4% 

+ 75.0% 

+ 45.3% 

+ 80.7% 

+ 24.2% 

+133.0% 

+ 56.5% 

+ 84.6% 

+175.9% 

+130.6% 

+416.7% 

+ 21.1% 

+ 71. 9% 



T rnaround Stories 

• In Alexandria, Virginia, a father of a Mount Vernon High School (MVHS) student took 
action to improve the school's quality by increasing parent participation and community 
involvement. Distressed by his child's lack of enthusiasm about learning, Coleman Harris 
ran, and was elected, President of the MVHS Parent-Teacher-Student organization (PTSA) 
in 1994 and subsequently began an intensive effort to increase PTSA membership and the 
participation of all the members of the community in school activities, whether they had 
school-aged children or not. As a result, PTSA membership rose from 124 to over 600, 
various parent councils and community resource teams have been created, enrollment in 
advanced courses has increased sharply and MVHS 1995 SAT scores gained 15 points 
over 1994. His school-reform achievements were recognized by the Vice President at the 
"Strengthening the Role of Fathers in Families" earlier this year. "We convinced the 
community that better education is everybody's business," Harris noted "as much the 
business of fathers as of mothers, who are traditionally closer to their children's school 

. " experiences. 
Source: Ed Initiatives June 1, 1996 pp. 1 & Ed Initiatives June 15, 1996 pp. 15. 

• In an effort to revitalize Drummond Elementary school in Chicago, a new principal, with 
the support of teachers and parents, initiated a school-wide restructuring plan, which 
include a switch to a year-round schedule as the centerpiece. All Drummond student's 
attend school for 60-day periods followed by 20-day "intersessions"; the intersessions are 
technically vacations, but between 80-90 percent of the students attend additional classes 
during these periods to strengthen their skills. The new principal also instituted a teacher­
selected literature-based reading curriculum for all grades, in addition to forging a 
partnership with a local steel manufacturer to help introduce technology into the 
classroom. As a result, students' scores on the Illinois Goals Assessment Program tests 
have improved dramatically in both reading and math and every classroom is equipped 
with five computers. 
Source: information provided by Elois Scott 

• Despite its location an area fraught with substance abuse, gangs, violence and high rates 
of poverty and unemployment, Zavala Elementary School in Austin, Texas has instituted 
innovative reforms at all levels. Among the school's reforms are the restructuring of their 
special education program and the institution of an accelerated science and math-focused 
sixth grade academy. In addition, although barely one-quarter of the adults in the area 
served by Zavala are high school graduates, the school has cultivated an impressively high 
level of parent and community participation in school governance and advocacy. On a 
regular basis, parents help staff interview and select new teachers, as well as develop the 
school budget and curriculum. Historically, Zavala has been one of the lowest performing 
schools in the district, but since reforms were implemented in 1992, student achievement 
on the state assessment has increased dramatically in reading, math and writing at all 
grade levels. The most notable increase of student scores on the state assessment was in 
grade 5, where 71 % of students passed all sections of the exam in 1994 compared to only 
12% in 1992. 
Source: information provided by Elois Scott 



Options and Principles for Spring, 1997 Commencement Addresses 
Draft -- March 27, 1997 

This commencement season will be especially important for advancing the President's education 
agenda. This memo presents a brief list of considerations that should be taken into account for 
schools (other than the service academies) being considered for a presidential address, and 
provides several specific recommendations for sites that would highlight one or more aspects of 
the President's Call to Action for American education. 

I. General Considerations 

For every high school that is under consideration, we should check: 

• Whether the school or district is committed to participating in the President's national 
tests in reading and math. 

For every college or university, we should check: 

• Whether the school has signed on to the President's America Reads Initiative (committing 
significant work study students to serve as reading tutors)? 

• Whether the school supports the President's HOPE scholarship and other postsecondary 
education proposals? 

• Whether the school is a Direct Lending institution? 

II. Site Options (NOTE: some graduation dates could not be obtained this week due to school 
holidays; if known, these dates are shown immediately after the name of the school). 

Charter Schools 

A commencement speech at a charter school would highlight the President's call for more choice 
in public education and his budget proposal to help create 3000 charter schools nationwide. 
While there are plenty of good charter schools out there to visit, there are relatively few charter 
high schools. However, we have identified at least one good possibility for a commencement 
address: 

• International Studies Academy Charter School, San Francisco, CA -- This very 
diverse school was formerly a regular magnet school before its teachers (led by a union 
activist) converted it into a district-wide charter magnet school in 1994. The school's 
curriculum focuses on international topics such as commerce, trade, and tourism and 
provides an option to pursue an International Baccalaureate diploma--an indication of high 
standards. Moreover, all students at the school participate in service learning projects. 



Good Urban High Schools 

Many Americans have grown skeptical about the possibility of substantially improving public 
education in urban areas. The President could help increase support for his education agenda, and 
give new energy to urban school improvement efforts, by attending the graduation of an excellent 
urban high school. Several of these schools would allow the President to highlight this 
administration's emphasis on school-to-careers opportunities. Perhaps the best example would be 
Central Park East: 

• Central Park East Secondary School, New York, NY -- This Harlem neighborhood 
school serves 460 students in grades 7 - 12 and is acknowledged for its lead role in the 
movement towards smaller schools characterized by rigor and a sense of community. All 
students in grades 8 - 10 perform community service, and each must complete a JOO-hour 
internship accompanied by a portfolio of work before graduating. 

Additional examples would include: 

• Chicago Vocational Essential High School, Chicago, IL -- Over the past five years, this 
large (2, 700 students) school has personalized itself with eight schools within schools 
organized by career clusters. 

• Hoover High School, San Diego, CA -- June 11-- Serving 1,800 studlents, Hoover 
curriculum organized around three broad career pathways. Students develop 
individualized learning plans and document their work in computer based portfolios that 
serve as electronic transcripts for college and career explorations. 

• St. Louis Career Academy, St. Louis, MO -- Currently serving 240 students, the school 
offers a unique mix of computer assisted instruction and small group-based learning, with 
juniors and seniors participating in life sciences work internships and displaying work in 
portfolios and exhibitions. 

• William Turner Technical High School, Miami, FL -- June 11-- A new school in an 
economically depressed section of Miami, the school integrates vocational and academic 
curriculum with high standards, offering students occupational certification along with 
high school diploma. 

Turnaround Schools 

The President could make the point about the ability to improve urban education even more 
strongly by visiting a "turnaround school;" i.e., a once-troubled school that has made dramatic 
strides by following some of the key principles embodied in the President's Call to Action: high 
standards, better teaching, more parental involvement, greater discipline. Our top 
recommendation in this category is DeWitt Clinton High School in the Bronx. 



• DeWitt Clinton High School, Bronx, NY -- June 25 -- Dramatic turnaround story in a 
large, highly ethnically diverse high school in the Bronx. Identified seven years ago as a 
low-achieving school by New York State, with low attendance and high dropout rates. 
The formerly all-male school raised expectations (expanded AP program, eliminated all 
non-Regents level courses, and tripled the number of students moving on from Limited 
English Proficient program), admitted women and substantially increased parental 
involvement. Dropout rates and attendance have dramatically improved, and far more 
students are taking and passing rigorous regents exams (although the total receiving 
Regents diplomas is still under 20% ). Selected by Red book magazine in 1996 as one of 
the five most improved high schools in the nation, and given a high rating for performance 
from New York Times. The school is also an example of public school choice in action -­
in 1995, 8,000 students applied for the school's 3,500 seats. 

The school is celebrating its Centennial this year, and boasts alumni including Daniel 
Schor, Bernard Kalb, AM. Rosenthal, Neil Simon, Richard Rodgers, James Baldwin, 
Ralph Lauren, Fats Waller, Garry Marshall and Burt Lancaster, as well as other notables. 

NOTE: Issues regarding the Voting Rights Act and legislation providing for takeover of 
local school districts in New York City could be an issue here, although the high schools 
are governed by the central board. 

NOTE: The President has been invited to this commencment, as well as to Centennial 
commemoration on September 13. 

• Patterson High School, Baltimore, Maryland -- Formerly one of the lowest-achieving 
schools in Maryland, the school reorganized into smaller five schools within schools 
(including four career academies in the upper grades), allowing closer ties with caring 
adults and improved safety, discipline, and student performance. 

• West Mecklenburg High School, Charlotte, North Carolin.a -- Within a two year 
period the school raised its test scores, increased parental involvement, and had a 75% 
increase in students making the honor roll. It also reduced violence and the number of 
weapons at school. NOTE: The President spoke to the N.C. State Legislature on 
education in early March. 

Teachers Colleges/Schools of Education 

In speaking at one of these schools, the President could highlight his call for improving teacher 
recruitment and preparation. A speech at one of these institutions could provide a good setting 
for rolling out the Administration's proposed changes to teacher preparation-related provisions in 
the Higher Education Act, which is scheduled for reauthorization. Depending on the 
arrangements at each individual school, we might need to combine a speech to the larger 
commencement audience with a round table discussion or similar event with graduates of the 
education school. 



• University of Cincinnati, Cincinnati, OH -- June 13 -- Unique collaboration between 
university and local teachers union involves a year-long internship at half a teacher's 
starting salary. Could also highlight other professional development initiatives in the 
Cincinnati area, including innovative Mayerson training academy and the High School for 
Teaching professions. 

• University of Missouri at Columbia, MO -- May 17 -- All entering teacher education 
students required to have a laptop -- heavy emphasis on educational technology. School 
has an energetic dean who is connecting the school with local schools. 

• Montclair State University (New Jersey) -- Suburban education school investing heavily 
in difficult schools in Jersey City and Trenton. Good arts and science contributions. 

• Ohio State, Columbus, OH -- One of the top ten producers of teachers nationally. 
Operates professional development schools and its Dean is an outspoken proponent of this 
approach. Part of a consortium of districts preparing students for urban settings. 

• University of Texas at El Paso -- Strong involvement of university's education school in 
very poor, heavily Hispanic K-12 schools in intensive clinical program. Active 
participation of the university's wider arts and sciences faculty, not justed school staff, in 
teacher preparation. 

• Vanderbilt University, Nashville, TN -- May 9 -- Peabody College of Education among 
U.S. News top-ranked education schools; very strong across the board in teacher 
preparation. Exceptional technology capabilities (perhaps leader in the field). 
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INTERNATIONAL STUDIES ACADEMY CHARTI.R SCHOOL 

SAN FRANCISCO UNlFIED SCHOOL DISTRICT 
CHARTER 39, SAN FRANCISCO CITY AND CowrY 

Overview of the School . 

The lnte.!f1ational Studies Academy (ISA) converted to ctiarter status in 1994 and 
operates as a magnet scnool arawing a diverse population from across San Francisco. 
As its name suggests, the school's curriculum centers_amuAd-iRtematicmaJ issues 
iacluding ~ouri!m::.including an option to purs~e!!lstigious 
lntim.ational-SaccafMKeate-diploma. The school features block scheduling and -­
cooperative _arrangements with the San Francisco Community College District. ISA 
serves a large educationally-disadvantaged and limited-English proficient population, 
including a special program for the hearing impaired. 

ISA is govemed by a unique governing board, the Charter Council, consisting of one­
third each of students, staff, and community members. The sponsor district continues 
to manage the school's funds with a portion of its funds managed by the school 
independent of the district. 

Student Demographics 

1994.95 Student Racial, Ethnic, & Enrollment Data 
American Asian & Pacific HispanJc AtrlWJ·Amerlcan Whita Total 

Indian Islander 
School Number 7 211 188 69 95 570 
School Percent 1 36 33 12 '17 100 
Olstrf ct Percent 1 48 20 18 13 100 

• Percent of students qualifying for free/reduced price lunch: 50 pereent 
" Special needs services provided! The school offers a broad array of special 

education seNices, serves as a district-wide site for hearing-impaired students, and 
features extensive counseling and support services 

Student Assessment Methods: 
• Standardized testing (CTBS) 
• \ntemational eaccalaureate (18) exam for 18 program students 
• Subject matter standards under development starting in 1995-96 school year 

Major Successea and Distinguishing Features: 

• Began developing International Baccauleaurate program this fall with the support of 
a caTiio'mTa"SfaTeSpec1iilized-SthootPro·gram grant. 18 program to commence Fall 

1j~~. 
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• Reintroduced foreign language instruction for 9th grade students 
• Established cross-registration program for students who wisli to attend Community 

College classes . 
• Al!J_tudents enga;.e.Jo..cammumtY.:~!~_ed !!J'.YitjtJ.~[iing projects · 
• Custom-developed Memoranda of U.nderstanding with the sponsor district covering 

finance, personnel, professional development and assessment help clarify charter 
relationship with districi 

• School focus on two levels of student learning including: (1) foundation mastery of 
core skills including culminating in a Certificate of Initial Mastery and (2) a choice of 
four advanced curricular pathways which may also be integrated with the 18 
program 

• Extensive career counselil')g.arvices supplemented by internship partnership with 
San Francisco State.-t:fruversity counseling program 

• A.lten_!f a~~ rat · / ed and dropout rate decrea&e.d.. during first year as a charter 
school 

• Partnershi s with the Bay Area Global Education Project, the Wor1d Affairs Council, 
Project 61 (science and technology), the Bay Area Wfitin·g Project, and the 
Coalitio of Essential Schools, and Coopers & Lybrand 

• Availa le representative standardized test scores: none available 

Major O stacles or Concerns: 
• Lac of equity across the district for support of innovative programs 
• Limi d technology support and traiciing 

• Assistant. Principal: 
• Assemblymember: 
• Senator: 

Richard Reynoso (415) 695-5866 
Vacancy 
Milton Marks 

SS 
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MEMORANDUM 

TO: Margaret O'Keefe 

05-EXECUTIUE 0FFICE ~ 94557028 
CHGO. HILTON S. TOWERS 

March 24, 1997 

• 

FROM: David Imig~ 
SUBJECT: 10 Ed Schools 

N0.593 [;102 
t-'. "'""I!!.) 

There are dozens of caveats that I should make about thiJ or any list that a aroup like AACTE 
puts together. How about making this my list of 10 Ed Schools, i.e .• I have visited them and 
believe they merit the attention of Mrs. Clinton's schedulers u they plan future trips for the First 
Lady. 

1) University of Texas at El Paso ·a charismatic dean of education is struggling to change his Ed 
School by "investing" the time and talents of his faculty and students in so.me very poor K .. 12 
schools - lots of Anglo teacher education students working in heavily Hispanic K-12 settings in 
intensive clinical or practicum program· heavy bilingual and cross--cultural emphasis -
attempting to recruit substantial numbers of Hispanic students into the program- a wonderful 
university president and outstanding arts and scienc:;e support make this place exemplary - lots of 
NSF and Ed money here u well as growing foundation support. 

2) Alvemo College (Milwaukee, Wl)- the college receives lots of recognition for its carefully 
articulated program - its.teacher education program leads many of these efforts .. essentially 
taking lower income female students from Milwaukee and turning them into exempluy teachers 
for the schools of Milwaukee· the dean has been widely recognized for her extraordinaey 
leadership and is leading in.any of the standards setting efforts for teachers and teacher education 
- serves on the NBPTS Board .. a showcase for performance assessments and their use in teacher 
education. 

3) University of Missouri at Columbia- all entering teacher education students are required to 
have a laptop .. heavy emphasis on educational teclmology - energetic and dynamic dean 
who is tran.sfonuing the Ed School by connecting it in very meaningful ways with local schools • 
into professional development schools and sc::hool leadcrship in veey big ways. 

4) Vanderbilt University- Peabody College of Edu.cation is the exception among the U.S. News 
& World Report top-ranked Ed Schools becaUJe it focuses muoh of its efforts on preparing 
teachers - exceptional technology capabilities {perhaps the leader in the field) - has an 
extraordinary dean - leader in virtually every dimension of teacher preparation - when foreign 
teacher educators ask me for ''the one place" they must viiit during their trip to the States, this is 
where I tell them to go. 

5) Univeisity of Northern Iowa - of all the Eastems and Northerns and Westerns that merit 
attention this is my current favorite - a big teacher pioducer that has set high standards -
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emphasized technology - strong clinical components - an old Normal School that has really 
retained that identity and done it with integrity and high quality • connected in real ways with all 
of the K·12 schools in Iowa- a successful and viable laboratory school is a-part oftbc program. 

6) Uruversity of Connecticut- a place transfonned by an energetic dean that said the work of the 
faculty would be centered on the schools of Hartford (an hour away from the pristine setting of 
Storrs)· extraordinary commitments offiiculty time and teacher candidate experiences in some 
of the most difficult of Hartford's schools - the influence of the Ed School is really evident in 
every aspect of the efforts to tum around the schools of that city. 

7) Montclair State University (New Jersey) - this suburban Ed School is investini heavily in 
difficult schools in Jersey City and Trenton - redesigning the teacher education program while 
working to change K· 12 schools - a very smart and able dean of education is making this a 
showcase for teacher education - bas gained the support of the campus union and is changing all 
aspect of the program • excellent presidential support and good arts and scienoc contributions. 

8) Norfolk State University (Virginia) - this HBCU stands head and shoulders above its peers -
an cxemplazy dean who has dedicated her life to making this a showcase teacher education 
program • this program is providing exceptional teachers for the entire Tidewater Arca. 

9) University of Mazyland at College Park - a succession of extraordinary deans have 
transformed this Ed School into a real showcase for exemplacy teacher preparation - well 
recognized faculty - outstanding programs • counselor education is a strength - child centered 
focus • new emphasis upon technology. 

10) Florida International University· an absolute "wild man" is in charge and is doing incredible 
things with the Miami schools· every aspect of the program is changing- bilingual strengths -
heavy emphasis on cliniea.J program for all candidates • a smart, high energy dean is showing 
faculty how to respond to interests and needs of the Miami school system. 

Av. v.oon as I completed this list of 10, I thought of another dozen that should have been 
highlighted: Maryville University in St. Louis, Trinity in San Antonio, Cal Poly at San Luis 
Obispo. Southern Maine, Emporia State in Kansas, DePaul in Chicago, Towson State in 
Maryland, Louisville. North Carolina at Charlotte, Colorado at Denver, Nebraska at Lincoln1 

Brigham Young, and the University ofWashinaton at Seattle. Again, this is my list (and not that 
of AACTE) and to get on the list, I had to have been on the particular campus Vwithin the past two 
years; incidentally, I visit 20-25 Ed Schools each year. 

If you have additional questions, please do not hesitate to call me. 

CC: Terry Dozier 
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Cynthia Ryan at WDCC04 
3/24/97 04;30 PM 

Priority~ Normal 
TO: Margaret O'Keefe at WDCBOl 
Subject: Exemplary programs 

N0.591 

-------·--------·---------,--------- Message Contents --------------------,---------------

Margaret, as I mentioned co you earlier, I feel comfortable in 
recommending these 2 programs as exemplary, however I cannot make a 
general statement about all teacher training efforts in either of 
t.hose schools. 

The Urban Multicult.ural Action Research Project. Florida International 
Universit:.y, is a collaborative professional development program 
between Dade County and Florida Int:.ernational University. 
Participating teachers are working toward Maaters degrees with 
certificat.ion in teaching English-as-a-second language. Teachers are 
select.ed from schools which exemplify models of professional 
development and which have high concencrations of limited English 
speakers. Characteristics of the FIU school partnerships include; 
mutual deliberacion on solutions to effective teaching practices; 
collaborative research on problems of educational practices; shared 
teaching in the schools. 

The Latino teacher project is a collaboration of the university of 
southern California and Los Angelea Unified School District. The goal 
of this project is to increase the number of bilingual teachers by 
creating a career track for Latino teaching assistants and by 
providing financial, social, and academic support. Special features 
of the program include; school-based faculty mentors, special 
workshops to prepare for state-mandated tests; commitment of the 
schools to support the career ladder transit.ion, supplemental 
practica, seminars to enhance participants knowledge and skills . 

[;102 
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Melissa_Chabran@ed.gov 
03/28/97 04:33:00 PM 

Record Type: Record 

To: William R. Kincaid 

cc: 
Subject: - no subject (01 IH1 K3A001 U00778Y) -

Bill, 

Attached is the information you requested on the graduations of 
exemplary secondary schools. You will notice that much of the 
information is not available at this time, as many schools and 
districts are out of the office today. I hope this information is 
useful, however. We will send you additional information as we 
receive it. Please let us know if you have any questions. 

Melissa 
401-1265 



Exemplary Secondary School Graduation Information 

School Graduation Date Number of Students 
Graduating 

Hoover High School June 11, 1997 
San Diego, CA 

William Turner High School June 11, 1997 375 
Miami, FL 

Chicago Vocational Essential •ot before June 13, 1997" 
High School 
Chicago, IL 

St. Louis Career Academy 
St. Louis, MO 

Central Park East Secondary 
School 
New York, NY 
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R.EDBOOK 

AMERICA'S BEST 
HIGH SCHOOLS 
Here's the way they do it -- and what 
every parent can do to improve the 
quality of education in their own 
town 

BY MICHAEL J. WEISS 

You usually know you're in a top-notch 
high school the minute you walk through 
the door. The place practically vibrates 
with energy and expectations about to be 
fulfilled. Walk the hallways of Indiana's 
Richmond High School and see academic 
awards displayed everywhere. Peek into its 
classrooms and see students working on 
state-of-the-art computers. Students at 
Kansas's Shawnee Mission West participate 
in any of 50 extracurricular clubs. At 
Wisconsin's Rufus King High, students take 
advanced anthropology courses and win 
state championships in chess and 
basketball. And every single student at 
Illinois's Mathematics and Science 
Academy plans to go to college this fall. 

In choosing the 155 winning public high 
schools for Redhook's fifth annual 
America's Best Schools project, our panel 
of education leaders discovered that a 
national effort to address drugs, violence, 
and low achievement in our high schools 
paid off big. Many principals, faculty 
members, parents, and students have 
formed dynamic partnerships that have 
turned schools around. 

II Success Stories 

It 7 Ways You Can Improve 

Your School 

II• Winning Schools 

It Redbook Forum; 
Grade Your Child's School 

II More Redbook Articles 

http://www.homcarts.com/rb/lifc/04schofl .him 

03/24/97 19:05:38 
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• GRADE i\ SCHOOLS 

Special Categories 
Extra-Curricular Activities 
The impressive extracurricular programs at these schools include nearly all their 
students. One school has forged an after-school alliance with a Native American tribe, 
and another has created a club dedicated to reducing violence. 

Arapahoe, Littleton, CO 
Lake Forest, Felton, DE 
Capital, Charleston, WV 

Special-Needs Programs 
These five schools are honored for their innovative programs that serve students with 
unique needs, whether they're teen mothers, have learning disabilities, or are gifted and 
talented. 

Whitney, Cerritos, CA 
Metro, Cedar Rapids, IA 
Toms River Alternate Learning Center, South Toms River, NJ 
Northwest Career Center, Dublin, OH 
J.J. Pearce, Richardson, TX 

· ·:-;:r:-~t·---·· · ·~·1~~x;:1~ t,77· 
'§ig~,tll~ Imnro_y~J.hen!:~j;,~~ 
Refusing to accept failure, these five schools sought new approaches to solving their 
problems and showed marked improvement in test scores and graduation rates. 

© 1996 by The Hearst Corporation; all rights reserved 
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TO Bill Kincaid 

FAX NO.: 456-7028 

(Number of pages, including cover sheet: 23) 

FROM: Melis.sa Cbabran 

PHONE N0.:401·1265 

Message: 

Rill. 

Attached are the remaining profiles of high schools that we thought you might 
be interested in. We currently do not have an updated file on Central Park 
East. Good luck, and please let us know if you have any questions or need 
additional information. 
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U.S. Department of Education 
Office of Under Secretary, Planning and Evaluation Sel'vice 

600 Independence Avenue, SW 
Room 4168, FOBlO 

Washington, DC 20202 

FAX COVER SHEET 

Fax Number: (202) 401-3036 

TO Bill Kincaid 

FAX NO.: 456-7028 

(Number of pages, includiog cover sheet: 23) 

FROM: Melissa Cbah1·au 

PHONE N0.:401-1265 

Message: 

Bill, 

Attached are the remaining profiles of high schools that we thought you might 
be interested in. We currently do not have an updated file on Central Park 
East. Good luck, and please let us know if you have any questions or need 
additional information. 

Mel*~~ 
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R;iley Citis Urban High Schools as F.xampltts of Reform http://www.ed.gov/PressReleases/03· 1997/urb-hs.l · 

March 10, 1997 
Contdct: Ivette Rodriguez 

{202) 401-1576 

RILEY CITES URBAN HIGH SCHOOLS AS 
EXAMPLES OF REFORM 

The U.S. Department ot'Education has identified five urban high schools as on the cutting edge of 
education reform. 

The schools were selected under an Office of Vocational and Adult Education project called Changing 
the Subject: The New Urban High School. 

The schools selected are: 
California (San Diego) 
Hoover High School 
Florida (Miami) , 
William Turner Technical ifligh School 
Illinois (Chicago) 
Chicago Vocational EssentiaJ High School 
Mi~souri (St. Louis) 
St. Louis Academy 
New York (New York) 
Central Park F.ast Secondary School 

President Clinton ha<: issued a "Call to Action" to ensure that all students art: prepared for college; that 
schools adopt challenging standards; thal srudents have access to the Internet; that every classroom has a 
qualifit:d teacher; and that schools are safe and drugfree. 

"It can be done," U.S. Secretary of Education Richard W. Riley said during tod<ty's visit to Central Park 
Ea.st Secondary School. "When teachers, srudents, parents, '1tc community and business join forces. the 
result is state of the art education, wilh young people preparing themselves to continue their education 
beyond high school." · 

Central Park East graduates 97.3 percent of its students and 90 percent of them go on to college. Riley 
said Lhe selected schools approach reform from a perspective grounded in their communities' net:ds, 
while stressing: 

ri high academic standards and career skills; 
o a curriculum that emphasizes high level 

n academics linked with career experiences; 
o career exploration, internships and work based 

o experiences linked lo classroom teaching; 
o strong partnerships between the high school 

c:i and postsecondary institutions; 
o adult mentors to assist students with classroom and on the job learning expcrit:nce!;; and 
o a safe, supp01tive learning environment within the school. 

"These new American high schools have restructuned what and how they teach so that learning is 
relevant and all studcnls are prepared for c.ollegc and caret:r opportunities," Patricia W. McNeil, assistant 
secretary for vocational and adult education, said. "They enable students to have a broader range of 
choices, equipping them witl1 the advanced knowledge and skills they will need to succeed in the 21st 
century." 
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U.S. Depal'hllent of Education 
Office of Under Secretary, Planning and Evaluation Service 

600 Independence Avenue, SW 
Rnnm 4168, FOB10 

Washington, DC 20202 
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Fax Nmnber: (202) 401-3036 

TO Rill Kincaid 

FAX NO.: 456-7028 

(Number of pages, including cover sheet: 23) 

FROM: Melissa Chabran 

PHONE N0.:401-1265 

Message: 

Bill. 

Attached are tlle remaining profiles of high schools that we thought you might 
be interested in, We currently do riot have an updated file on Central Park 
East. Good luck, and please let us know if you have any questions or need 
additional infonuatio11. 

Mel*~~ 
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March 10, 1997 
Contact: Ivette Rodriguez 

(202} 401-1576 

RILEY CITES URBAN HIGH SCHOOLS AS 
EXAMPLES OF REFORM 

The U.S. Department of Education has identified five urban high schools as on the cutting edge of 
education reform. 

lne schools were selected under an Office of Vocational and Adult Education project called Changing 
the Subject: The New Urban High School. 

The schools selected are: 
California (San Diego) 
Hoover High School 
Florida (Miami) 
William Turner Technical High School 
Illinois (Chicago) 
Chicago Vocational Essential High School 
Missouri (St. Louis) 
St. Louis Academy 
New York (New York) 
Central Park East Secondacy School 

President Clinton has issued a "Call to Action" to ensure that all students are prepared for college; that 
schools adopt challenging standards; that students have access to the Intemet; that every classroom has a 
qualified teacher; and that schools are safe and drugfree. 

"It can be done," U.S. Secretary of Education Richard W. Riley said during today's visit to Central Park 
East Secondary School. "When teachers, students, parents, the community and business join forces, the 
result is state of the art education, with young people preparing themselves to continue their education 
beyond high school." 

Central Park East graduates 97.3 percent of its students and 90 percent of them go on to college. Riley 
said the selected schools approach reform from a perspective grounded in their communities' needs, 
while stressing: 

u high academic standards iUld career skills; 
o a curriculum that emphasizes high level 

LJ academics linked with career experiences; 
n career exploration, internships and work based 

o experiences linked to classroom teaching; 
CJ strong partnerships between the high school 

o and postsecondary institutions; 
o adult mentors to assist students with classroom and on the job learning experiences; and 
o a safe, supportive learning environment within the school. 

"These new America11 high schools have restructured what and how they teach so that learning is 
relevant and all students are prepared for college and career opportunities," Patricia W. McNeil, assistant 
secretary for vocational and adult education, said. "They enable students to have a broader range of 
choices, equipping them with the advanced knowledge and skills they will need to succeed i11 the 21st 
century." 



03/27/97 11:32 '6'202 401 3036 OPP/PES ~OOJ 
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The schools were identified as part of a contract, funded by the School to \\Tork Opportunities Act of 
1994, with The Big Picture Company, a Providence, RI., non profit education research and advocacy 
group. The high schools will receive assistance from The Big Pictw·c Company in expandi11g and 
promoting their initiatives, with the intent that they will serve as models for other school~. F.ach school 
will also benefit from working with a renowned educator as mentor. These nationally recognized experts 
include Howard Fuller, Norton Grubb, Deborah Meier, Seymour Sarason, Theodore Sizer, and Judith 
Warren Little. 

### 

NOTE TO EDITORS: 
' 

High school descriptions are attached. 

NEW URBAN HIGH SCHOOLS 

Hoover High School, San Diego, Calif. 
Contact: Doris Alvarez, principal, (619) 283 6281 

Serving 1,800 students, Hoover has organized its curriculum around three broad career pathways. 
Students develop individualized learning plDIJ.s, incorporating learning objectives, and document their 
work in computer based portfolios that serve as electronic lranscripts for students' college and career 
explorations. 

William Tum.er High School, Miami, Fla. 
Contact: Enid Weisman~ principal, (305) 691 8324 

In a new building set in w1 economically depressed area of Miami, Turner offers seven broad career 
pathways to 2, l 4 7 students. A model school for Dade County, T umer is proud of its ground breaking 
work in integrating vocational and academic curriculum iii an atmosphere of high expectations for all 
students. Turner is a dual certification school, offering students occupational certification along with 
their high school diploma. 

Chicago Vocational Essential High School, Chicago, lll. 
Contact: Betty Despenza!Green, principal, (773) 535 6099 

Serving 2,700 stud~nls in a huge physical plant covering 750,000 square feet, Chicago Vocational has 
transformed itself ovi;:r the past five year~ into eight "schools within a school," organized by broad career 
clusters. Wilhin each school, vocational and academic teachers meet together regularly to plan integrated 
wills of study. Chicago Vocational has been recognized locally and nationally for its exemplary 
leadership and unique achievements in personalizing education in a large urban site. 

St. Louis Career Academy, St. Louis, Mo. 
Contact: Vonelle Middleton, principal, (314) 772 8200 

·. ·~ 
I' 

The St. Louis Career Academy offers a unique mix of computer assisted instruction and project based 
learning in a redesigned high school setting, featuring individual work stations and emphasizing small 
group work rather than con ventiona.l classrooms. Each career academy student works on academic skills 
at a personal computer for up to three hours each morning, and participates in group projects in the 
afternoon. Juniors and seniors engage in workplace internships in the life sciences, and feature their 
work in portfolios <Uld exhibitions. Currently serving 240 students, the academy is a pilot program for 
the new St. Louis Career Education District, which will operate four such academies, each serving 450 
students from the city and the surrounding county. 

Central Park East Secondary School, New York, N.Y. 
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Contact: Paul Schwarz ana David Smith~ co directors, (212) 427 6230 

Central Park East is a small neighborhood school in Harlem, seiving 460 students in grades 7 through 
12. Known for its district and national leadership in the movement toward smaller schools characterized 
by intellectual rigor and a sense of community, Central Park East is also a leader in providing work 
based learning for all srudcnts. Each student in grades eighth through tenth performs structured, 
supported community service. In addition, as a requirement tor graduation, every srudcnt completes a 
minim.um one semester, 100 hour internship accompanied by a portfolio of work. Community service 
D.nd student internships are mediated through the school's advisory program, an exemplary support 
system for student learning and career exploration. 
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THE TALENT DEVELOPMENT HIGH SCHOOL 
Early Evidence of Impact 011 School Climate, 

Attendance, and Student Promotion 

James l\f. McPartl,and, Nettie Legters, Will Jordan, & Edward L. McDlll 
. ' 

Johns Hopkins University 

Report No. 2 

September 1996 

Published by the Center for Research on the Educ!l.tion of S~udents Placed At Ri$k (CRESPAR), 
supported as a national research and development center by funds from chc Otlice of Educational 
Research and Improvemenl, U.S. Department of Education (R-117-040005). The opinions expressed 
in this publication do not necessarily retlt!ct tht! position or policy of OERI, and no official endorsement 
should bt! inferred. 
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Abstract 

The first TaJent Development High School was established in September 1995 at 

Patterson High School in Baltimore, Maryland. The model at Patterson, which fearures career­

focuscd academies for the upper grades. a ninth grade academy wilh teams of teachers and 
' i 

srudents. and other k~y Talent Development components, was designed and developed by the 
school'~ faculty and administration with the participation of Johns Hopkins' CRESPAR staff 
a'i partners. Priorities set for the first year included improvements in .school climate, student 
altendance, and student promotion rates. Early evidence after the first seven months of the 

1995-96 school year indicates that, compared to previous years, there is dramatic improvement 

in overall school climate (student behavior and faculty collegial support), in student 

attendance, and in expected student promotion rates, especially from ninth grade to tenth 
grade. 
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Early Evidence of Impact on School Climate, 

Attendance, and Student Promotion in a Talent 

Development High School 

i~ 

The first Talent Development High School was established in September 1995 at 
Patterson High School in Baltimore, Maryland. The model at Patterson, which features career­

focused academies for the upper grades, a ninth grade academy with teams of reachers and 

students, and other key Talent Developmenc components, was designed and developed by the 

school's faculty and administration with the participation of Johns Hopkins' CRESPAR sraff 
ac; pa1111ers. Some prinrities were ser for the firsr year to addrt:ss lhe mosl pressing problems 

al Patterson. 

Patterson Prior to Career Academies 
;i, 

Patterson High School enrolls about 2,000 srudents, of whnm a.hout 60 percent are 

African American, 30 percent white (mostly living in white ethnic neighborhoods of Greek, 

Polish and llalian heriLage) and I 0 percent American Indian, Asian, and Hispanic. The school 

is non-selective and geographically zoned. thus it receives all the students within its 

boundaries who do not gain admission to one of the district's three citywide high schools or 

three vocational-technical high schools. all of which have entrance requirements based on 

grades, tests, and attendance. 
. 

Patterson was one of the first two high schools cited in 1994 by the Maryland State 

Department of fducacion as "eligible for reconscitucion" because of its low rankings and 

negative trends on dropout rates, student attendance, and !itudent achievement tests. Thi~ 

d~signatinn i~ tantamount to saying rhar Paucrson.;was one of lh~ Lwu worst high Sl'.hools in 

the stale or Maryland in 1994. The designacion meant that the state would come in and take 

over the school or find a university or firm to do so if Pactcrson proved unable to provide a 
dramatic improvement plan (with district help) that the State Department of Education could 

accept 

In fact, there were two initial attempts to develop improvement plans that were not 

succcsstul. In one, che discricc explored turning the school over to the Hyde Foundation, which 

was known for its "values education." This proposal was rejected by the Patterson parents and 
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co1'\1munity. In a second attempt, the school proposed to overhaul the teaching faculty through 

"zero-based staffing." This was rejected by the state as coo vague. 

In lhe summer of 1994, a new principal was brought in with a small team of associate!i. 

Faculty changes were made - some teachers left willingly, others not so willingly, and some 

new teachers came/n. The new principal, her associates, and the n·ew and ex.isling faculty chen 

worked together to develop a school improvement plan that foatured several career-focused 

academies as schools-within-the-school, and cl ninth grade academy built around 

interdisciplinary teacher teams. 

At about the same time period, the proposaJ for rhe creation of CRESPAR was being 
developed by staff at Johns Hopkins and Howard Univt:rsitie!>. The proposal included a 

detailed outline of the Talent Development Model for High Schools. This proposal won the 

competition for funding. and CRESPAR was cscablished as a national research and 

development center funded primarily by the Office of Educational Research and Improvement 

(OERJ) in October, 1994. 

CRESPAR staff made ir known they were looking for school partners to work with on 

high school reforrrl. The Maryland scate school superintendent met with Hopkins researcher~ 

to urge CRESPAR to work with Patterson. This school was already under consideration by 

CRESPAR due to an earlier request from Patterson staff to the Johns Hopkins Center for 

·assistance soon after the state announced its designation for reconstitution. but before the 
change in Patterson leadership or the CRESPAR grant. 

In November 1994, CRESPAR Hopkins staff mel with the Panerson leadership team 

to discuss a partne.rship. The Patterson irnprovement plan already under development 

contained key feature~ of the Talent Development model of the CRESPAR proposal, including 

a common core curriculum for all scudents (which was district-wide policy) and an emphasis 

on creating small learning communities in the school with a career focus and using teacher 

tl!ams. Given this match between the ongoing Patterson work and the CRESPAR model. a 

partnership was f~:mncd. arid Hopkins staff joined rhe ongoing Paucr.-.on planning groups as 

regular team members. 

ll became immediately apparent to CRESPAR staff why Patterson w;1s in major trouble 

wilh the state ·· -· the school learning cnvironmenr was in ch,1os. Small groups of unruly 

students were constantly roaming the halls and stairways, and repeated faculty efforts to bring 

order to the building were unsuccessful. Teachers. unable to maintain peace in the halls, 

retreated to their classrooms where they tried to do their best with the studencs in their own 
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rooms. They kept the doors of their rooms closed. and many papered over their door windows 

to shut out the outside confusion. 

Student anemhmce and lateness were ~eriou~ problems, of such proportions that 

proposed solutions - such ac; daily detention for Lmdiness - could not be managed due to the 

overwhelming numbers. A policy to prevent latene!\!\ by ·closing the building one hour after 

school had begun. so that late students could not enter, was che only workable recourse to 

demonstrate the school's seriousness about lateness. but ic rcquirt:d that almost all of the 

several sets of school doors be kept locked at all times (a violation of fire regulations) .. 

The rate at which students failed courses and were lefc behind to repeat a grade was 

enonnous. In 1993-94, over 80 percent failed the ninth grade (4 out of 5 studt:nts were nor 

promoted to grade 10). In the planning year of 1994-95, this improved somewhat - about 50 

percent of ninth grader.c; failed robe promoted. A high rate of students being left back in grade 

9 almost inevitably lem.ls lo a high rate of student dropc:mrs. Indeed, Patterson enrolls over 600 

new ninth graders each year. hut has graduating chtsses well under 200. 

Student tdt score performance _was also poor on the Maryland minimum competency 

tests in Math, Wl'iting and Citi:tenship. which are required for graduarion. The Math test is 

actually intended lo be passed in the seventh or eighth gl'adc::, but only aboltt one quarter of 
Patterson students have done so by the end of the ninrh grade. 

Priorities on Climate, Attendance, and Promotions 

The improvernenr plan pul together by the Patterson team addressed rhe state's concerns 

about tcM scorc.::s. aui;:mlam;e, dropouts, and climate. Bur rhe ream be<.:ame ''w;;.u-e as the plan was 

develop~d and implemented that priorities needed to be set School climate wa.~ definitely the firsr 

order of business. Link else could be achieved until the school environment, currcmly an 

overwhelming impediment to good reaching and learning, was transformed into a positive force at 

Patterson. Instead of ~tudents seeing rhe school ao; a perpetual playground and teachers seeing 

schnnl aurhoriry ~$a joke. all needed to believe that Patter.son had become a "real school" with a 

widely-respected seriousness of pu1pose. With such a lrnnsfommtion, students could be held to high 

standards of discipline and achievement, and teacher~ could feel good about Wllrking at Patterson 

to help students mature and learn. 

Attendance emerged as the second priority. Studies of why Patterson srudentc; failed to pass 

their courses to gain promo1ion to the next grade level .showed that poor attendance was the 

strongest correlate ~f course failures. Students who actcnded regularly passed most or all of their 
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classes - reacher~ found ways to motivate Lhem to achieve a pa~sing grade (although often a low 

passing grade). Because absente.eism i~ closely tied to failing to earn i;ourse credits, which lead.c; to 

grade retention and dropout, improving student attendance was seen to be a top priority for 

improving promotion, school rctenLion. and graduation rates. 

The priJrity given to climate, aucndante' and promotion rates in che first year of 
implementing a Talent Development Model at Patterson took precedence over otl1er goals of the 

model, such as improving classroom instruction in higher order competencie~ through new )earning 
activities and methods. Nonetheless, many such efforrs occurred simultaneously. The use of 90. 
mi11ute classes in a four-peiio<l day was insriruted ac; part of the school improvcm~nt plan. Facully 

\!.'ere provided staff development in using computers, cooperativ~ learning, and project-ba.c;ed 

learning activities. Indeed, most of the rime in Patterson's weekly 90-m.inute professional 
development sessions for faculty ha.c; been devoted this year to in~tructional improvement. (Scudents 

are released early every Wednesday to provide time for these sessions.) The improvement team 

clearly realized, however, rhat giving teachers new i.nstrucrional tools without firsc vasrly improving 
school climate and student attendance would do little to improve student lea111ing. promotion, and 
graduation. On' the other hand. traditional instruction conducted within rhe framework of a serious 

climate for learning, improved student arrendance, and the four-period day could make major 

strides forward on lhese goals. Thus. Patterson still has far to go in impacting the type of classroom 

learning acriviLics received by its ~tudents, bm the school's efforts will shift to these factors as 
climate and attendance come u11der control. 

The Talent Development Model at Patterson 

The Patterson school improvi::ment plan. de~igncd by the Patterson staff in a partnership 
with Johns Hopkins CR.ESP AR, addr~sscs many of the components of rhe CR ESP AR framework 

for a Talent Development High School. The components include (a) making si..:hoolwork relevanr, 

(b) providing opportunities for academic succe~s. (c) providing a "iring and supportive learni11g 

community, and (d) providing help wirh student problems.' Inirial efforts at Patterson have focused 

primarily on changes in school organiz:arion Lo support the~e components.~ 

1T11e Tak:m Development High Schou! component~ ue fully elaburnted in LaPnint. V., Thompson, D .• Jordan. 
W., and McPartlaod, J.M .. ''Essential Component~ for the Talent Development High School." CRESPAR Re.pon No. 
I . September 1996. 

=initiating changes in school organiz;ilion to bring about c.:h:mgcs in student outcomes i::; discus~ed by 
Mc:Panland. J.M. in "'Applying Jame~ Coleman's Education Theories to Practio;;al School Reform." American 
cciucational Research Association annual meeting. New York, April. t 996. 
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Patterson's Ninth Grade and Career Academies 

The major improvements at Pancrson 'derive directly or indirectly from the 

establishment of Academies as five self-contained schools-within-a-schooL 

The ninth grade is housed in one wing of lhe building as 'The Ninth Grade Success 

Academy," with its own entrance and classrooms (including computer and science labs). The 

ninth grade has its own Academy Principal, Academy Leader, and a teaching faculty that is 

divided inco five inrerdisciplinary teams, each of which teaches a common group of I 50-180 

sluc.knls in a four-period block schedule. Each teacher ream has a common planning time each 

day to work together on ~tudent and inslructional issues. 

The Ninth Grade Success Academy decided that the teacher teams would target 

improved student attendance as a major goal. A t\111-day retreaL was held off campus at mid­

year in 1995 for ninth grade faculty aud adminislrators to set attendance goali; and tn practice 

attcndancc-improveme::nL approaches. As a consequence. phone calls to abscnl studenls are 

made daily by ninth grade teacher-team members. 

Four career-focused academies were designed by Patterson staff for tht: upper-level 

(grades 10-12) students. The academy themes were generated by drawing on and combining 

multiple proposals submirtcd by individual Patterson facdity members and by groups of 

faculty. The. four upper-level career academie~. which opened at Patterson in September 1995, 

arc Arts and Humanitie~, Business and Finance, Sports Studies and Health/Wellness, and 
Transportation and Eugineering Technology. Like the Ninth Grade Success Academy, each 

uppcr-kvel career academy has its own entrance, it~ own area of the building, and ils own 

faculty and administrators. 

Students select their academy through a process of sdf-ex.amination of career interests 

and presentations of academy offerings by academy staff. Alchough block-scheduling with 

teacher teams is not possible due to the multiple electives and individual net:ds of uppt!r-Jevel 

students, homeroom advisory groups have been formed to further enhance the school's caring 

human environment. Each academy is small enough (under 325 smdcms) chat problems of 

student attendance and lateness c;rn be handled wilh individual students. through enforceable 

pnu.:Lic.:es sm:h as daily lateness detention. 

5 
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Flexible Resources 

New practices have been instituted at Pallerson to increase student motivalion and 

opportunities for academic success. The Ninth Grade Success Academy ha.s introduced 

Improvement Grades a.nd Credit School to help students recover from failures. Improvement 

Grades give ~xtra repon card poincs co students who started out low but arc catching up to 

meet high sc'imdards. Credit School meets for an additional hour after regular dismissal. It 

allows students who failed major courses in the first tenn, for a small fee, to attend regularly 

to make up the missed credit. All academies permit students to recover from spells of poor 

attendance ecirly in the term - the school has an automatic-failure policy for high absenteeism, 

but 10 consecmive days of perfect attendance allows studeius to recover from a violation of 

the policy. ln•addition. the school is continuing previous voluntary coaching classes before and 
afler school for students who need extra help. 

Twilight School and Coordinated Services 

A significant number of scudenrs come to Patterson with serious p!!rsonal prnblems that 

interfere with their schoolwork and negalivt:ly affect che school environment fur ocher students 

and teachers. Some students enter Patterson from incarceration in state juvenile detention 

centers and be~omc discipline problems in many Patterson classrooms. Other scudents have 

family responsibilities, either for care of their own children as teenage parents or for r.ime­

c:onsuming support or assistance to their siblings or adult relatives. Others have subsl,mce 

abuse problems that not only damage their own life chances, but also draw their peers into 
self-destructive activities. 

Patccrson is provided by the district wit~ a full-time professional health suite. and a slaff 

of social workers. school psychologist~, and guidance counselors who provide 011-site services 

or referrals fpr students whose pers<.lnal nceds cannot be handled by the lt:!achcr teams or adult 

advisors. Regular inc;.trnction a.nd discussions by Pauerson staff are conducted on topics of 

teenage sexuality and <lrug or alcohol issues. 

Pauerson faculty developed un allt'.macive after-hours school calk:<l th(;! Twilight School 

to provide students wh<..1 havc sL:rious discipline problems wilh a si::uing in which they will not 

disllu·b other leamers and in which they can be helped to adjust to their school responsibilities. 

The Twilight School meets daily for three hours after the regular school has been dismissed, 

and offers small classes in basic academic subjects and personal coping skills. The purpose 
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is to help sludents move back into the regular school with improved chances of managing their 

behavior well in the context of regular school rules, regulations, and teaching staff. 

Early Evidence of Effects at Patterson 

At this time, statistical evidence is available to compare conditions at Paccer!ion in che 

1994-95 school year with conditions in 1995-96. The evidence is drawn from faculty surveys 
about climate and teaching condirions, student attendance rates by grade level and month, and 

report card grades and course credits through the firsc I 8-week tcnn. We are also collecting 

~imilar dara from other non-selec'tive high schools in the district, which allows control group 

comparisons. 

School Climate 

Parrerson teacher surveys show a dramatic change in the learning climacc of the school 

since the Talent Development reforms have been instituted. Last year, almost all of the 
Patterson reacher~ heliev<:::d lhe school's learning environment was not conducive to school 

achievement for mosc !'audencs. This year, almost none of the Patterson teachers feel this way. 
Figure 1 shows this complete tum-around in reacher perceprions of the learning environment 

at Patterson.J The change is somewhat more overwhelming in the upper grades than in the 

ninth grade - rhe perce.ntage difference is 86.Tvs. 4.5 in the upper grade and 80.0 vs. 27.2 

in graue nine. The size of hoth rhese differences is rarely encountered in social science 

research. 

3Teacheri; surveyed last school year and those surveyed rhis school year are nol exactly comparable samples. 
~ nu led, a number of lase year" s teachers (about 20%) were replaced by teachers new to the school this year. The: lurn-
around in lcac:hc:r pi:rc:cptioni; is still impressive. · 
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Figure 1 
Percent of Teachers Who Au-ee That The Leaming EnYironment 

is Not Conducive to School Achievement for Most Students 
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Teacher collegiality and helpfulness to one another also shows impressive 

improvemenc from the previous year. Figure 2 shows that last year only about thirteen percent 

agreed that "this school seems like a big family: everyone is so close and cordial" compared 

to about half who agree this year. 

Figure 2 
Percent of Te ache rs Who Agree That This Schooi Seems Like a 

Big Family; Everyone is so Close and Cordial 
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Figure 3 shows that Patter~on teachers also agree that the school is moving in the right 

direction in terms of student absenteeism as a serious problem. La1<t year there wa.s nearly 

unanimous agreement that absenteeism was of serious proportions. This year, the percent who 

agree ha~ been halved in the ninch grade and is down to less than twenty percent in the upper 

grades. Below, we present actual attendance statistics that reflect the accuracy of perceptions 

that sludent beha\'.iOr has significantly improved, although much room remains for additional 

advances. 
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Figure 3 
Percent of Teachers Who Strongly Ag~e Absenteeism is a 

Problem 

96 97.8 

45.5 ·· ... •. 

· ... 
~ . : . . : 

19 

Gradc9 Upper Grades 

When Lt::achers are asked to directly compare thb year with last year, they make dear 

distincLions about Lhe changes they see in different componenls of !:chool climate and teacher 

working conditions. Table l lists 20 different school problems that can detract from a climate 

of ~afety and ~criousness. It show.c:. that Pauer~on teachers see significant improvements in 

almost all of these problem~ since last year. Again, the perceived improvemenrs are somewhat 

greater in the upper-level Ci.m:cr academies than in the Ninlh Grade Academy, although lht: 

same kinds of improvt::ments are seen in all ca!'icS. 

Table 1 shows that teachers perceive that student behavior in the halls. stairways, and 

cafeteria, and problems of student class-cuning are most dramatically better compared to last 
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year - 83.0, 62. 7, and 58.5 percent of teachers respectively select the most positive extreme 

on a seven-point evaluation scale. 

The set of items regarding foc:ulty and staff relations comes nex.t in teachers' evaluations 

of the positive ch3Jlges at Patterson. About two-thirds or more give comparison ratings in the two 

most positive categories to conditions of "teachers working together," ''support of teachers by 
school administration," and "school spirit of faculty and administration." 

Teachers also perceive positive changes in student daily attendance and student lateness. 

Again, about two thirds of teachers select the top two positive change categories, but somewhat 

fewer choose the very top category of "much better." 

Instructional changes are also seen as pr¥dominalely constructive, but the ratings are 
not quite as consistently and extremely positive. Items about students' interest in learning 

activities, preparation for state. functional tests. and quality of classroom instruction do not 

attract the very highe~t rate!'i a!'i often a!'i item~ in the other clu~ten;. 

The only area in which there is nor a perception that Patterson is better this year is class 

size. More teachers indicate that their classes are larger this year than indicate that their classes 

are smaller. And more report that things are about the same with regard to class size than with 
regard to any dther !\chool condition in the li~t. 

Overall, these findings show that Patter~on i!ii making excellent progre~~ on its ~chool 

climare improvement priorities in the first year of the Talent Develop1m:nl Model. Improv1::d 

school climate has ocL:urred as student behavior in halls and stairways has definitely come 

under control. faculty collegial support is much better. and student attendance is significantly 

improving. The ninth grade continues to be more of a challenge on each of these goals, even 

though significant progress is evident for ninth graders as well. The instructional program is 

also showing signs of posirive change, bur less so than in other areas. There is certainly room 

for furthe.r improvement in the Jive.Jiness and effectiveness of classroom learning activities. 

10 
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a. 

b. 

c .. 

d. 

e. 

f. 

g. 

h. 

I. 

J. 

k. 

1. 

m. 

n. 

o. 

P· 

4· 

r. 
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L 

N 

Table l 

Teacher~' As.<ie.'i.<imenL1,; or School Climate for May 1995 and October 1995 

(%Teachers reporting that the following arc a serious problem) 

All - 9th Grade 

Problem Spring Fall Spring Fall Spring 

Tardiness " 83.7 21.1 76.0 40.9 88.9 ' 
Physical Conflict 45.3 3.7 56.0 9.1 35.6 

Gang Activities 10.7 2.7 8.3 9.1 9.1 

Robbery or Theft 28.2 8.1 24.0 19.0 31.8 

Vandalism 64.0 5.3 52.0 13.6 71.l 

Absenteeism 96.5 29.7 96.0 45.S 97.8 

Lack of Student Interest in Leo.ming 67.1 18.7 72.0 27.3 66.7 

Sale of Dmgs 20.0 8.7 20.8 19.0 17.1 

Use of Alcohol 8.8 4.3 8.0 9.1 7.3 

Use of Illegal Drugs 22.6 8.5 24.0 22.7 18.2 

Possession of Weapons 8.8 2.9 8.0 9.5 7.3 

Physical Abust: of Tt:ac:he;:rs 21.4 4.2 25.0 13.6 18.2 

Lack of Student Focus on ruture 57.6 24.U 56.0 40.9 60.0 

Class Cutting 84.7 14.7 84.0 45.S 82.2 

Students Under Influence 16.7 8.5 16.0 22.7 15.6 

Verbal Abuse ofTem:hers 6~.I 21.1 72.0 50.0 62.2 
-··~···-

Racial/Ethnic Conflict 25.9 5.4 24.0 18.2 24.4 

Cheating 14.1 11.0 16.0 22.7 11.4 

Lack of S111di.:!nl Knowledge of College 29.4 20.0 24.0 22.7 33.3 

T cacher Absenteeism 10.8 0.0 12.0 0.0 11.6 

SAMPLE SIZE 86 76 25 22 45 

11 

@017 

Fall 

6.8 
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2.3 
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0.0 
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Student A tlendance 

The strong emphasis at Patterson on improving student attendance through 

inrcrventions by ninth grade teacher ream members ha.~ paid off wilh significantly higher rates· 

of ninth grade attendance compared to recent previous years. The upper level career 

academies, which sta11 om with higher base rates of previous attendance, also show some 
. improvement this year in student attendance, but the gains are primarily in the eleventh grade 

'md are much lower than rhe gains in the ninth grade . 

. Table 2 presents monthl~, student attendance rates for chis year ( 1995-96) compared to 

the average of the previous three years at Panerson High School. Rates at each grade level are 

shown as well as the school wide rates. The bottom rows give the ycar-ro-date rates for the first 

seven month~ of rhe school year. In the ninrh grade, which has had the poorest arrendance in 

recent years of any grade in the school. sludent attendance has improved by 9.4 percentage 

points since the: .beginning of lhe year, which reflects a 14.3 percent increase. The current ninth 

grade average monthly attendance of 75.0 percent is now quite close co chc lt:nlh grnde rate of 

78.2 percent, which has not improved much over previous years. The attendance rates are 

highest overal I in the eleventh and twelfth grades, in part because most of the poorest attenders 

have dropped oul of school by this rime. Some atlendance improvements can be seen in the 

cwclfLh grade (1.4 percenr) and especially in the elevenrh grade (4.8 percent). but these are 

much smaller than the ninch gradt: gains. Schoolwide, arremlam::e is up 6.1 percentage points 

over the average of the past three years (from 71.6 to 77 .7). an increase of 8.5 percent. 

The absence of significant progress in grade l 0 attendance rares probably reflects the 

greater number of ninth graders who were promoted ]a.4\t yea.- corn pared lo promotion rates of 

previous years. About half the ninth grade was promoted last year, which is more than lwice 

the rare of the previous year. This means many students who would have previously bt:en ninth 

grnde repeaters are tenth grarters rhis year. and they bring poorer arrcndance habits with them. 

Thus, more of the am::udance problems are heing shared by the tenth grade this year. By not 

falling back in centh grade auendam:e rnles this year, Patterson is probably doing a better 

overall job in <J,ttendancc with a more problematic rcuth grade population. 
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Table 2 

Comparison of Student Attendance at Patterson High School for 

Lusl Three Years and This Year 

Grade 9 Grade 10 Grade 11 Grade 12 School 

September T .ast 3 74.7 83.3 85.7 89.4 79.4 

. This Year 80.1 81.4 85.7 87.8 81.9 

Gain +5.4 -1.9 0 -1.6 +2.5 

October Last 3 70.0 82.9 82.5 85.5 76.0 
This Year 76.3 79.2 83.5 85.3 79.2 

Gain +6.3 -3.7 ·1-1.0 -0.2 +3.2 

November Last 3 63.4 78.l 78.1 81.5 70.5 

This Year 73.7 77.7 81.7 81.8 77.?, 

Gain +10.3 -0.4 +3.6 +0.3 +6.8 

December Last 3 62.0 72.0 71.2 76.2 67.0. 

This Year 66.8 73.4 78.0 78.t 7 J.9 

G!iin +4.8 +1.4 +6.8 +1.9 +4.9 

January Last 3 60.0 74.3 73.3 76.3 66.7 

This Year 79.5 82.6 ~5.0 85.6 82.0 

Gain +.19.5 +8.3 +11.7 +9.3 +15.3 

F'ebruary Last 3 62.9 75.9 75.7 80.2 69.7 
This Year 73.8 77.7 81.5 79.9 75.6 
Gain +10.9 +t.8 +5.8 -0.3 •S.9 

March Last 3 66.5 76.5 75.7 80.2 71.6 

This Year 7~.1 75.7 80.6 80.2 75.8 

Gai11 +8.6 .. o.s +4.9 0 +4.2 

Year-to-date La!;t 3 65.6 17.6 77.5 81.3 71.6 
This Year 75.0 78.2 82.3 82.7 77.7 

+9.4 +0.6 +4.8 + l.4 +6.l 

W'I:. t:xpcct student attendance to continue to improve at Patterson High School as a 

new insuuctional program takes hold in the ninth grnde and upper-level academics. The 

improvements in attendance so far have been produced by a safer school climate and especially 

by the efforts of teachers in regularly phoning students who miss school. But the drawing 

power of the school has not yet changed much in terms of daily classroom activities that 
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students find of great interest and involvement. As Patterson's teachers become more 

comfortable at using technology. project-based learning, cooperative learning and other 

methods to more a<.:Lively involve students in challenging learning activiries, attendance should 

further improve ro reflect the greater attraction of students to the content and activities in their 

classrooms. 

The improvements this year in Pattersonr~ schoolwide attendance rates far exceed the 

record of any of the eight other non-selective high schools in rhe district. Over the past year, 

Patterson has moved from one of rhe two worst schools to one of the l wo be.st schools in 

attendance rates at the non-selective high schools. Table 3 shows Pauerson with a gain of 6.3 

percent in student attendance, where 111ost schools had registered losses and che nex.t best 

:>chool ~howed only a 0.9 percent gain. La..c;c year, Patterson's attendance rate of 70.9 percent 

wa.c; second fron;i the. botcom. This year. Panerson's rate of77.2 percenc is second from the Lop, 

exceeded only by an unusually smaJI non-selccLive high school thar consistently registers an 

80+ pcrcenc arrendance rate. These figures are through the tirsr seven rnonrhs of the school 

year, with Patterson srill ~howing monthly improvements where nio~c olher schools are now 

on downward monthly ucnds. Thus, il is likely tha.t the full year totals will show e:v~n greater 
Patterson improvements in comparison co othcf disrrict schools serving similar studenl 

populations. 

T:..ible 3 

A Comparison of Attendance Changt:s Through March :it the 

Nine Baltimore Comprehensive High Schools 

Lasl Year This Year- Change 

Pallerson 70.9 77.2 +fi.3 

B GS.O 66.9 -I.I 

c 74.8 74.5 -0.3 

D 72.0 68.7 -3.3 

E 71.9 68.:3 -3.6 

F 71.8 72.7 -+-0.9 

G 71.2 59.1 -12.1 

H 84.2 8:~.8 -0.-1 

I 72.6 70.8 -l.& 
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Student Promotion 

The improvt:d attendance races in the ninth grade bode well for improved promotion 

rates to the tenth grade. because regularly attending students are much more likely to pass their 

courses and earn the credits needed to move on to the next grade. lt 1s too early in the year to 

know for sure how many students will be promoted, but the first term course grades received 

at the end of January give a good basis for predicting promotion rates. 

Table 4 shows the percent of students who earned promotion last year, with two 

predictions about the likely promotion rate at the end of this year. The first prediction is simply 

the percent of students who passed three or four of their courses in the first term. Five credits 

are needed for promotion, and these students already have three or four of them and have four 

more chances to e~UTI addilional course credits in the Spring term. These students seem cenain 

to pass, so the fir!>t prediction is a minimum promoLion rate to be expected. The second 

prediction sets a higher expected rate because some
1
of the stud~nts who earned two or fewer 

credits in the first term can still make it to the nc~t grade on time. Some of them will pass 

enough courses in the Spring term to reach the required five credits for promotion. Others will 

make up missing credits by aue.nding Summer School or the ninth grade Credit school that 

meets after regular school hours. We looked al the numbers with two credits or enrolled in 

Credit school co give a second more optimistic prediction of the prnmmion rates at the end of 

the year. 

Table 4 shows that the ninth grade Academy is already well on iLs way to b1::m:ring last 

year's promotion rate. Whereas only 47 .3 percent earned promotion the previous year, 69. l 

percent arc poised for promotion this year, based on. passing most of their courses in the first 

term. We expect this rate to reach 80 percent, given the numbers now making up a credit in 

Credit school and reasonable estimate.s of current 'rerm succei:.ses and ~ummer school users. 

Table 4 

Promotion Rates Last Year and Pi-edlcted Promotion Rates for Lhis Year, 

by Patterson Grades 

Last Year Minimum Expected 

Promotion Rale Predicted Rate* Predicted Rate"' 

Grade 9 Lu JO 47.3 69.1 so 
Grade 10 to 11 72.1 72. l 80 

Grade 11 to 12 76.8 77.6 85 
• Mininium Predicted Rate.- Percent who p:lssc:rl 3 or 4 ~1r their !"our courses in the first term 
'" E;t.pected Pri:!dictcd Rate= Corrcr.;\it1ns rur n~mher with 2 first term crcdir~ who will pass the needed 3 in the 

sccunJ term and/or make up missed 1:rcdits in Summer School or Creuit School 
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On the other hand, the current upper level student~ are ahno~t exactly in the same 

position for prumotion as last year's class. Tenth graders got promoted at the rate of 72.1 

percent last year, which is the same percentage of lc:nth graders who passed three or four 

courses in the Fall term. Eleventh graders are <tlso clo~eJy matched in the comparison or last 

year's promotion rate and this year's first term credits earned in three or four courses. A~ with 
ninth graders, w~ expect that thi~ fifst prediction is a minimum for the upper grade.s, given 

opportunities for others lo earn sufficient credits in the Spring or to make up work for 

promotion to the nt!.X:t grade. Our revised prediction therefore increa~e~ the e."K.pecred promotion 
rate to 80 percent for eleventh graders and 85 percent for twelfth graders. 

Improvements in prntnotion rates. especially from grade 9 to 10, which is where many 

students are currently lose, are critical for reducing the dropout rate. Because being left back 

to repeat <t grade is the first decisive step in the dropout process, helping studencs cam regular 

promotion across the grades is how the Talent Deyelopmenl High School will hold students 

in school through graduation. Besides producing rnofe studenl:;; with high school diplomas, 

more students will come clo~er to fully developing their talents as each additional year of 

schooling will produce more leaming for !.!very student. 

Realistic High Expectations for the Talent Development Model 

These early results indicate that one of the worst high schools in an urban district, 

designated for reconstitution by the st<tlt::, is well on it~ way to becoming a very good )";Choo! 

in its first year as a Talent Dt::vclnpment High School. The teachers and administrator~ of 

Patterson High School have been able to turn their school around in terms of the climate for 

learning. Tht:y have also significantly improved student attendance and the probabilities of 

studt::nt promOlions and graduations. Another sign of this school's iniLial success is the need 

to add a fifth upper-level career academy for next year to accommodate the greater numbers 

of students who are attending ~chool regularly and earning promotion to the nex.l grade. 

The mumcntum of improved student outcomes should continue at Patterson for the 

next year and beyond, as the curriculum and learning activities are improved further to 

incorporate career themes and to present more engaging kssons. These expected developments 

should help accelerate tl.1rther improvements in student attendance, course cre.dits earned. <md 

promotion and gradi.1ation rates. This will produce the talent development oulcomes for 

student~ that give this model its name. 
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Plans are in place to add more TalenL Developmenr ~ites at the beginning of the 1996-

1997 school year in Washington, DC (workin& with CRESPAR at Howard University) and in 

Baltimore (working with CRESPAR at Johns Hopkins Univcrsicy). These new Ta.lent 
Oevelopmenc High Schools will apply the lessons learned and practices developed ac Pam:rson 

and, with Patrer~on, will serve to create the basis for moving to national dissemination in the 

near future. 
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UNITED STATES 
DEPARTMENT OF EDUCATION 

0 

FOR E\ffi . .\RGOED RELE . .\SE i 1) ! ~ 1 :;i !::ST 
\1arch \ 1} I 997 

RILEY CITES tRBA~ HIGH SCHOOLS .\S EX.\-'IPLES OF R£f0R.\I 

The LS Department of Education has 1dent1tied the urban high schools as on :.~e ..:..;:::'."'.~ 

edge of education reform 

The schools were selected under an Office of Vocanonal and .\dult Education proJeCt 

-:ailed Changing the Sub;ect: The .\'ew Crban High School 

The schools selected are 

California (San Diego) 
Flonda (\.1.ianu) 
lllino1s (Chicago) 
\1.issoun (St Louis) 
\'ew York (~ew York) 

Hoover High School 
William Turner Techrucal High School 
Chicago Vocational Essential High School 
St Louis .\cademy 
Central Park East Secondary School 

President Clinton has issued a ··call to .\ct1on · to ensure that all students are prepared :or 

-:allege~ that schools adopt challenging standards. that students have access to the lnterr.et. :;;J.t 

every classroom has a qualified teacher~ and that schools are safe and drug-free 

··rt can be done," l.J S Secretary of Education Richard W Riley said dunng today s ·, iS1t 

to Central Park East Secondary School ··\Vhen teachers. students. parents. the commurutv J.nd 

business join forces, the result is state-of-the-art education. with young people prepanng 

themselves to continue their education beyond high school" 

Central Park East graduates 97 3 percent of its students and 90 percent of them go on to 

college. 

-'.\tORE-

Out m1uion 11 to 1nJu,. ie~u to 1t1uc1t1on ind to 1Jt0mo11 td11Utioflll 11c.lllna tltroughovt flll N1tion. 



RJlev said the selec~ed schools a.ccrc.ic:i ~e:·or:-n '.·~om .i cersoec:1\e :!rour.ced ·~ '"'.c!: 
' ' ' . . -

~cmrr.i.;r.iues :1eeds. '·" htle stressing 

-· ~1igh 1cadem1c standards and -:areer sklils. 

-- a cumculum that emphasizes h1gh-ievel academics linked with career expe:-1e~..:es 

-- ..:areer exploration. 1ntemshlps and ·.i.ork-based expenences linked to classrocm :e:l..::- :-~ 

-- strong partnerships between the high school and postsecondary 1nsmutions. 

·- .idult mentors to assist students wnh classroom and on-the-Job learrung expene:ices l"" --i 
..... \,,,l 

a safe. suppomve leanung environment \.l;ithln the school 

·These new American high schools have restructured \.l;hat and how they teach so ::-iat 

!eammg is relevant and all students are prepared for college and career opporturuues. · P1tnc:a \\i 

\1c'.'ie1l. assistant secretary for vocauonal and adult education. said. ·Thev enable students :J 

~ave a broader range of choices. equipping them \.l;lth the advanced knowledge and skllls :he\ . 

:ieed to succeed in the 21st century · 

The schools were identified as part of a contract. funded by the School-to-Work 

Opporturut1es Act of l 994. with The Big Picture Company. a Providence. R I . non-prorit 

education research and advocacy group The high schools wtll receive assistance from T:--.e Big 

Picture Company in expanding and promoting their 1rut1at1ves. wtth the intent that thev · ... 1il ser. e 

as models for other schools. Each school will also benefit from work.mg with a reno\.l;ned 

educator as mentor These nationally recogruzed experts include Howard Fuller. '.'iorton G~:b 

Deborah \1e1er. Seymour Sarason. Theodore Sizer. and Judith Warren Little 

:t = :t 
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Kay Charilcteriatlcs 

• Stuaenl services 
management team trains 
raac;;hers as case man· 
ngera for at·rfsk students 

• Cltles·in-Schools pro­
gram provlCJes ease 
managers and agency 
referrals lo at-risk stu­
dents and their families 

• School reams davelop 
currloululT'I and provlda 
leadership and.planning 

~019 
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IMPROVING ACADEMIC PERFORMANCE BY 
ADDRESSING STUDENTS' 

Overview 

MENTAL HEALTH NEEDS 
West Mecklenburg High School 

Charlotte, North Carolina 

Robert} ftesh1111m year at ~.rr Mrrklenhurg High School was 
characteriud by poor f.Tades and in-egul.ar attendanr.r.. last year, 
Robt'rl pa1Ticipated in rhe school's Cities-in-Schools progrmn., 
where he det1e!opcd a sbmzg 1md caring re.fatinn.rhip with on11 of 
lht· school's cozmseltm. Since then the support be has 1·cct'ived from 
hir school has helped him tu dtvd"p 1Jnd achieve indi11id11al goals. 
Becauu hiJfathl!r is an alcoholic, Robert arunds A1'1lt't71 support 
group sersions i~ his community. ar the suggesrion of his r.mmselor. 
Now a sfJphomore, Ra hen has made his .first A i·va. i1Z tarrh sci­
ence. He has gr11.d1"1red from the Cirie1-in-Schn11lr program and 
nm11 meers regu!A.rly wirh a teacher ,migm·d ro be his case manager. 

Students like Roberc ac Wc.~r Mecklenburg High School receive rhe 
support chcy need to succeed, through reforms pioneered by child 
development specialist James C. Come.r. A student service manag<.:­
menc team, a network of case ma..nai;crs. and che Ji.srrids Ciries-in­
Schools (CIS) pro~ram provide a nerwork of support services thar 
prev~nt scudems from falling duuugh the crnclcs. 

School Context 

Located on rhe oucsic.inli of Charlone, Wesr Mcckle:nhurg appears 
rural bur lies wirhin a few miles of housing projc<.."ts a.nd low­

incomc neighborhoods. Mosl of the srudencs ar Wesc Mecklenburg 
High School come from working-class families. During thr;: 1980s, 
rhc school had one of che Iowesr attendance and academic pcrfur­

mancc records in che districr in addiciou to ma,ior saf et}· and disci­
pline problems. In 1992, 400 students were transferred co Wesr 
Mccklenh,urg from a high school tlu1.t had been convened into a 
mag11er school. With abysmal te::icher morale and declining l!Xpec­
tations for students, the school's new principal realized chat some­
ching needed to be done!. 

The principal incrodµced the faculty ro Comer's model for school 
change, which emphasizes the imporrance of addressing smdencs' 
memal health needs to help rhem achieve academically a11d become 
responsible community members. This model relies on !iihared 
respomibility for srudems among faculry members and develops 
collaboration, con.~en.sus building, and a no-fault environmem 



DRAFT 

MEMORANDUM FOR 

FROM: 

SUBJECT: Commencement Address at an Urban Turnaround School 

Thus far, there are plans for the President to deliver three commencement addresses: Morgan 
State; West Point; and Sidwell Friends. There is also interest in having the President deliver a 
fourth speech, concerning themes of racial reconciliation, in a West Coast commencement. We 
urge that a fifth site should be added to the slate, whether billed as a part of the commencement 
series, or as a free-standing event. The President should visit a once-troubled public high school 
that has recently made dramatic strides, embodying some of the key principles of our education 
agenda: high standards, better teaching, greater discipline, more parental involvement. Visiting 
such a "turnaround school" could send a powerful message that high standards can yield greater 
student achievement in a diverse, challenging urban setting, not just comfortable white suburbs. It 
could also provide an opportunity to reinforce the message of racial reconciliation. 

Adding a turnaround school graduation to the President's calendar is critical for several reasons: 

• The President's initiative on national standards will only succeed if it is firmly embraced by 
our nation's urban schools. However, many urban teachers, administrators and parents 
view the standards movement warily, concerned that adopting higher standards and testing 
for performance can only set up their children--and their schools--for failure. Focusing 
national attention on a real urban high school that is beginning to see the results from 
higher standards could build on next month's Education Town Hall to help urban parents 
and educators understand why the President passionately believes that all students can do 
better if we ask them to 

• Another potential threat to the President's standards initiative is the risk of test-related 
litigation. Mike Smith, Mike Cohen, and others have been meeting with the civil rights 
community to try to address concerns that they have expressed about the national reading 
and math tests. However, we are far more likely to succeed the more the President can 
communicate that this is an achievement initiative that will benefit minority groups. rather 
than a pure testing initiative that will penalize them. Showing that standards have worked 
in a predominantly minority school would help get this across. 

• Many parents, businesspeople, legislators and others are on the verge of concluding that 
urban public schools are beyond salvation, that there is nothing we can do to make them 
safe and educationally sound. This cynical attitude feeds public sentiment for vouchers 
and other quick fixes, rather than supporting the more complic'ated, long-term task of 
reform the public schools that serve 90% of students. Visiting a turnaround school 
conveys that if we raise standards. get parents more involved. and pay attention to the 
basics. we can make our urban public schools safe centers of learning. 



• Finally, unless such a visit is scheduled, we will soon find ourselves defending the fact that 
as the President has embarked on his campaign to raise standards across the nation, he will 
have elected to visit two of the more exclusive schools in the country (the North Shore 
high school from the First in the World consortium and Sidwell) without setting foot in an 
urban high school. Visiting a turnaround school to discuss higher standards would show 
that the President is in tune with the needs and challenges of our urban public schools. 

These considerations should be addressed now, before the end of the current school year. Ifwe 
delay until this fall, there is a serious danger that negative impressions will have had too much 
time to harden. · 

If, as we recommend, the President were to visit a turnaround school, our top choice would be 
DeWitt Clinton High School in the Bronx. This school has a graduation date of June 25, but has 
expressed a willingness to adjust to accommodate a Presidential visit. 

• Dramatic turnaround story in a large, highly ethnically diverse high school. Identified 
seven years ago as a low-achieving school by New York State, with low attendance and 
high dropout rates. The formerly all-male school raised expectations (expanded AP 
program, eliminated all non-Regents level courses, and tripled the number of students 
moving on from Limited English Proficient program), and substantially increased parental 
involvement. 

• Dropout rates and attendance have dramatically improved, and far more students are 
taking and passing rigorous regents exams (although the total receiving Regents diplomas 
is still under 20%). 

• Selected by Redhook magazine in 1996 as one of the five most improved high schools in 
the nation, and given a high rating for performance from New York Times. 

• The school is celebrating its Centennial this year. 

• Distinguished alumni including Daniel Schor, Bernard Kalb, A.M. Rosenthal, Neil Simon, 
Richard Rodgers, James Baldwin, Ralph Lauren, Fats Waller, Garry Marshall and Burt 
Lancaster. Press interest in a Presidential visit to DeWitt Clinton would likely be high. 

• The President has expressed a general interest in going to the Bronx. 

Other possibilities for visiting a turnaround school would include: 

• Patterson High School, Baltimore, Maryland -- Formerly one of the lowest-achieving 
schools in the state, the school reorganized into smaller five schools within schools 
(including four career academies in the upper grades), allowing closer ties with caring 
adults and improved safety, discipline, and student performance. 

• West Mecklenburg High School, Charlotte, North Carolina -- Within a two year period 



the school raised its test scores, increased parental involvement, and had a 75% increase 
in students making the honor roll. It also reduced violence and the number of weapons at 
school. 

Again, we think adding a turnaround school to the schedule for this spring is of tremendous 
importance to the President's education agenda; waiting for next fall would be too late. If there is 
support for this general concept, but additional options are necessary, we would be happy to ask 
the Education Department for an expanded list of candidates. 
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and every household in the district, and are published in the newspaper. The district also 
gives financial rewards to schools where student achievement improves, with special 
incentives for schools that raise achievement among their lowest performing students. 

Better Mana2ement and Focusin2 More Resources on the Classroom 

• In Seattle, the school district has substantially shnmk its central administrative staff 
and is working to help principals cut through unnecessary red tape and expand their 
authority to hire their own staff. The school district and the teacher's union recently 
agreed to an innovative 8-page "trust agreement" that commits both to a collaborative 
partnership and to move towards school-based decision-making. They hope to replace 
300 pages of documents with a 25 page contract. 

• 

• 

Cincinnati created a new position to handle the school district's daily administrative 
duties, freeing up the superintendent to focus on broad efforts to improve education. The 
district also streamlined its central office, reducing staff by 70 percent. Now Cincinnati 
is preparing to shift resources and decision-making to individual schools and teams of 
teachers to custom-make programs to meet the needs of their students. 

Under Philadelphia's Children Achieving initiative, "communities of learners" in each 
school are being formed throughout the district's schools. The communities provide 
the foundation for a new organizational structure in which teachers, students, parents, 
community members, and principals will make decisions together and assist students in 
meeting high academic standards. The district plans to restructure its central office to 
provide services purchased by these school communities and ensure accountability, 
equity, and responsiveness to the public. 

Hi2h Quality Teachers and Principals 

'f(· In Cincinnati, the district has worked with outside partners to develop a world-class 
training academy for teachers, the innovative Mayerson Training Academy. The 
school district is also working hard to help recruit and prepare future urban teachers, 
with programs like the High School for Teaching Professions, and the Cincinnati 
Initiative for Teacher Education, in which college students spend a fifth undergraduate 
year as interns in the city's public schools. 

• New York City's Community District 2 places an unusually strong emphasis on 
providing ongoing opportunities for teachers to build skills and learn from one another. 
For example, the district has created a laboratory in which visiting.teachers observe and 
practice "'ith a highly accomplished teacher for three weeks while their classrooms are 
taught by another experienced teacher. 

• National Board Teaching Standards example 
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