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Letter from Secretary Riley 

Dear Col1eaguc, 

A central pan of the President's school improvement agenda in elementary and secondary 
education is vigorous support for community and state efforls to set very high standards 
in American education. Indeed, there is nothing more important in American education 
than setting and achieving the highest standards for our students, schools, and teachers. 

For this reason, the President and 1 were extremely inlercsted in a report on the quality of 
teaching in this country released on September 12 by a bipartisan panel of elected 
officials, business leaders, and educators from the "National Commission on Teaching 
and America·s Future". This report, j.Yhat Matters Most Teaching for America's Fu~JJ.re, 
found that two million new teachers will be needed in the next ten years to replace an 
aging teaching force, and that the nation is neither setting high enough standards for 
cunent or future teachers nor providing adequate help for teachers to meet high' standards. 
The Commission challenged the nation to ensure that every child in the country has 
access to competent, qualified, and caring teachers by the year 2006. 

While I joined Commission Members in releasing their report at the National Press Club 
in Washington D.C., the President was visiting an elementary school in Fresno, 
California, when~ he called on the nation to invest in quality teaching and help America's 
teachers meet the highest standards. The President sent a memorandum asking the U.S. 
Department of Education to notify state and local officials of federal resources available 
to hdp address Lhc following challenges to promote excellence and accountability in 
Leaching: 

• recruiting talented people into teaching; 

setting high standards for teachers, including tough licensing and certification 
standards, and increasing dramatically the number of teachers who meet the 
demanding standards fi.lr accomplished teaching set by the National Board fi)r 
Professional Teaching Standards; 

• investing in high-quality teacher preparation and career-long proft::ssional 
development strategies to help teachers meet high standards; and 

" rewarding and retaining good teachers, restoring enthusiasm and providing 
intensive assistance for teachers who need it, and counseling out of the profession 
or removing -- fairly, quickly, and cost-effectively -- teachers who are 
incompetent or bumt-out. 
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For this reason, I am sharing with you the enclosed materials on how federal resources 
can support your efforts to support high-quality teaching 1 hope that you will find them 
useful in showing the array of U.S. Department of Education resources available to help 
your schools, communities, universities and stttte address these challenges. However, 
these resources can only play a supporting role to local and state efforts. Using federal 
funds to support your efforts to improve the quality of Leaching should be done 
thoughtfully, ensuring that funds are used in a way that is consistent with your state or 
local school improvement strategy and with the underlying purposes of the relevant 

programs. 

Speci fie questions about uses of funds can be directed to the contacts listed for the 
appropriate programs. Where program requirements impede the use of effective 
strategies lo improve teaching and learning, my staff can help explore the possible use of 
waivers, sehoolwide projects, and other strategies for tailoring the use of U.S. Department 
of Education program funds to your needs. 

With help from teachers, principals, and others around the country, my department has 
also developed a number of other documents related lo excellence in teaching that you 
may lind helpful. J encourage your office to call l-800-USA-LEARN to request any of 
these documents, including a brochure outlining the mission and principles ofhigh­
quality professional development, a guidebook on U.S. Department of Education and 
other federal programs available to support teacher education and professional 
development, and brief profiles of schools honored by the Department for their 
outstanding work in teacher professional development. 

Quality teachers and quality teaching are the cornerstones of all of our school 
improvement efforts. The President and 1 look forward to working with you to ensure 
that all of our students have access to the well-prepared, high-quality teachers they need 
and deserve. 

Yours, 

Richard Riley 
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IMPROVING SCHOOLS: THE CRITICAL ROLE OF GOOD TEACHERS AND 
GOOD TEACHING 

The enclosed documents identify federal programs available to support school, 
community, university, and state efforts Lo invest in good teachers and good teaching. 
This introductory paper places the issue of teacher quality in the context of broad trends 
in public education. and discusses some of the key challenges identified by President 
Clinton and by the National Commission on Teaching and America's Future. 

Public Education in America: Promising Trends, But Progress is Not Fast Enough 

New demands are facing our young people, our teachers, and our schools. Jobs in today's 
economy demand substantiaJly higher levels of education, skills, and knowledge than 
ever before. The gap in lifetime earnings and opportunity between the well-educated and 
poorly educated is gr~wing. And with an unprecedented 51.7 million students enrolled in 
K-12 education this fall, many school!:> face the challenge of educating record numbers of 
students. Preparation for productive employment, good citizenship, and a high quality of 

. . . 
life depends on strong schools. 

To respond to these growing needs, parents, educators, businesses, communities, states, 
and the U.S. Department of Education have been taking steps to improve teaching and 
learning in our schools. Many schools and communities arc working together to raise 
expectations for children, make schools safe and dmg-free, and provide students with 
access to computers. ~he internet, and other technologies that open new doors to learning. 

But these promising efforts are still not enough to keep pace with the rising demands 
being placed on our schools. Despite positive trends including reduced drop-out rates, 
increased attendance in cullege, and L<.>ugher academic classes, a number of recent studies 
suggest U.S. students arc showing only average performance in comparison with students 
from other nations. Moreover, while there are high-performing schools setting and 
achieving the highest standards for students and teachers even in the most challenging 
circumstances. too many schools are not keeping pace. 

Modest progress and average student performance are not good enough in American 
education. I ligh~quality public education remains the cornerstone of our democracy and 
economy, and the key lo realizing the American dream for th<.lSe who are willing to work 
for it. Efforts must be redoubled to ensure high-quality teaching and. learning in schools 
throughout the nation, helping all our students and teachers to reach the highest standards. 
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Quality Teaching: A Critical Element in All Efforts to Improve Schools 

Without quality teachers and teaching, not even the most promising school improvement 
effort will succeed. Setting high standards for students, infusing the effective use of 
computers and technology into our schools, turning schools into havens of safety, 
discipline, and learning all depend in large part on providing students with access to 
talented, knowledgeable, dedicated .• and caring teachers. 

The National Commission on Teaching and America's Future's recent report, What 
Matters Most: Teaching for America's Future, describes this challenge, as well as 
promising efforts to raise the quality of teaching in America. The Commission found that 
half of the nation's aging teaching force will be replaced within ten years, and that there 
is inadequate preparation and support to ensure good teachers and good teaching for all 
of America's classrooms. The Commission also called on the nation to elevate the 
teaching profession and institute comprehensive strategies for helping teachers meet high 
standards. President Clinton joined the call for quality teaching, challenging the nation to 
ensure that every child has "dedicated outstanding teachers who know their subject 
matter, are effectively trained, and know how to teach to high standards and to make 
learning come alive for students." 

To this end, the President challenged communities and states to recruit talented, diverse 
people inlo teaching, set challenging teacher licensure and certification standards, provide 
teachers with the training and support they need to meet these standards, reward good 
teachers, and identify low·pcrforming or burnt-out teachers who need to receive intensive 
assistance or, if necessary, to be counseled out of the profession or removed. 

Strategies in each of these areas will impact student learning and teacher effectiveness 
most significantly if ~hey are integrated with broad school improvement efforts aimed at 
raising the quality of teaching and learning. Moreover, they should be considered in light 
of the question: what strategies, partnerships. or allocations of resources will have the 
most powerful and enduring effect on the quality of teaching and learning immediately 
and in the long-term. 

Meeting these challenges will als(.1 require a commitment across America to supporting 
quality teaching. To help communities and states address these challenges, the Pre~ident 
asked the Secretary of Education to make clear what federal resources arc available to 
address these challenges and support high-quality teaching throughout the nation. 
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Setting Rigorous Standards for Students and Teachers 

At the heart of such recent legislation as 
the Goals 2000: Educate America Act, 
the School-to-Work Opportunities Act, 
the reauthorization of the Elementary and 
Secondary Education Act, and new 
technology programs is support for the 

Did you know that Eisenhower and Goals 2000 
funding could be used to support the 
development of state licensure standards for 
beginning teachers? 

development of rigorous academic standards and comprehensive efforts by communities 
and states to help all students reach these standards. Because student learning is made 
possible by quality teaching, enabllng teachers to meet high standards is also essential. 
Standards for teachers include: 

"' Tougher standards for licensini new teachers,_ or more rigorom requirements in 
hiring teachers set by school districts. Unlike many other professions, there arc 
often no rigorous requirements for those seeking to enter the teaching field to 
demonstrate their proficiency in teaching. States vary widely in the processes and 
standards used to license classroom teachers. For this reason, the Interstate New 
Teacher Assessment and Support Consortium (INTASC) has worked with more 
than 30 states to develop high quality and consistent performance assessments of 
knowledge and skills for beginning teachers. Indeed, requiring tougher licensing 
and certification standards for teachers is drawing significant support from the 
nation's teachers, with 86% supporting competency requirements before obtaining 
certification. 

Meanwhile, s9me individual states have moved ahead with tougher licensing 
requirements for new teachers. Connecticut, for example, has required entering 
teachers to meet rigorous standards within their first few years of teaching, 
including a performance assessment conducted by state-trained observers over an 
extended period of time. Experienced mentors and special clinics help prepare 
teachers for these assessments. Connecticut is now further toughening these 
standards, requiring beginning teachers to submit po11folios of their work and 
samples of work from their students. 

School districts can also set rigorous requirements for newly hired teachers, and 
. ' 

work with local universities to ensure graduates from schools of education can 
meet these requirements. 

... Standards for advanced teachingskilli and knowledge. especially standards 
developed hy the National Board for Professional Teaching Standards. Bo<ud 
members, the majority of whom arc classroom teachers, oversee a process for 
granting advanced teaching ce11itication to experienced, accomplished teachers. 
The certification process is pcrfom1ance-hased and extremely rigorous. asking 
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teachers to demonstrate their skills through classroom teaching, videotapes of 
their teaching, lesson plans, and samples of their own and students' work. 

Many school districts, teacher associations and unions, and states have begun to 
help teachers gain national board certification, and to reward board-ce1.1ified 
teachers with incentives, bonuses, and salary increases. North Carolina. for 
example, will pay the fee for teachers to complete the National Board 
Certification assessments. provide three days of substitute time fi::lr teachers to 
undergo the review needed for certification, and provide a 4% annual bonus to 
board-certified teachers. Board-certified teachers are also serving as coaches and 
trainers for other teachers in their schools. 

In St. Paul, the school district is collaborating with the teachers' union and the 
University of Minnesota to support teachers through the board certification 
process. The district pays the application fees and the university and other 
partners devel?P and conduct professional support programs for the candidates. 

• New stf!,.ndards for schools of ec!.vs:..ation that prepare future teachers. In 1995, the 
National Council for Accreditation of Teacher Education (NCATE) completed its 
latest revision of higher standards for schools of education. These standards are 
closely aligned with core academic and skil.1 standards for student learning. So 
far, only 40% of our nation's teacher preparation programs in colleges and 
universities have received accreditation. Partly because of the new standards, and 
partly through their own initiative. a number of universities have begun to 
overhaul their .undergraduate and graduate teacher education programs. 

• Standards for rewardin~ teachers. and for identifying teachers that need intensive 
assistance and review. School dist1icts can work with teachers and others to set 
clear, high standards for rewarding knowledge, skill, and perfcmnance, as well as 
for identifying teachers needing intensive assis.tance, or -- if necessary -- removal 
from the classroom. In Rochester, New York rind several other communities, 

I 

annual salary advancement for teachers is linked to performance. Low-perfi.mning 
teachers can be assigned to an intervention program where they gain assistance 
from colleagues and administrators, and if m1ablt: to improve, are counseled out of 
the profession~ Experienced, expert teachers in Rochester can also apply to 
become more highly paid "lead teachers" who consult with beginning teachers 
and develop curricula while they continue their own teaching. 
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Teacher recruitment 

With nearly half of the nation· s 
teaching force retiring over the next 
ten years, a critical factor affecting the 
quality of teaching will be how well 
schools. communities, and universities 

OGC 

Did you know that funds from the School·tO· 
Work Opportunities Act could be used to 
support the development of middle school and 
high school academies for future teachers? 

recruit talented people into the teaching profession. 
strategies arc being tried around the nation: 

A number of promising recruiting 

Starting early. School districts and universities can work together to create middle 
and high school programs that expose young people to the teaching profession. 
For example, the South Carolina Center for Teacher Recruitment has reached 
thousands of academically talented high school,juniors and senior through its 
Teacher Cadet Program, offered in more than 140 high schools statewide. 
Teacher Cadets study education and have the opportunity to teach younger 
~tudents under the tutelage of both school and university faculty. The center also 
targets minority middle-school students. encouraging them to take rigorous 
courses in school and aspire to a career in teaching. 

A~~ressive outreach to non-traditional sour~~s of teachers. aad creating higb.= 
gualitX-f,!athways to t~ac111ng. This includes outreach to the fields of business, 
engineering. as well as to the military, and to recent college graduates without 
education majl>rS. For example, large California businesses and a local university 
created the California Mathematics and Science Teacher Corps program, 
recruiting retiring engineers and scientists and providing them with intensive 
preparation for teaching in the classroom. ' 

Programs to prepare teachers' aides and other paraprofessionals to become 
teachers arc also growing rapidly around the nation. Moreover, the organization 
Recruiting New Teachers, Inc. has conducted several national stuclies of teacher 
recruitment efforts and has several pub11cations with practical information on how 
to improve such strategics. 

' 

... Streamlining hirin~ procedures and making it eas.i.~r for teachin~ caJ1didates to 
find out aboul r:tvailable positions and for schools 10 hire qualified teachers. Too 
often, inaccessible and belated information about job openings can make it 
difficult for schools to hire quality prospective teaching candidates. The National 
Commission on Teaching ancl America~s Future has suggested that school 
districts create a central elt::clronic "hiring hall" that provides relevant information 
on all qualified candidates, and for districts to delegate more hiring and selection 
decisions to schools. 
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Honoring good teachers and build~public respect for the teachinlj pmfessjon. 
One of the most powerful strategies for recruiting talented, diverse people into 
teaching is lo honor good teachers and encourage the public to value the teaching 
profession. While respect for the teaching profession must re.st fundamentally on 
seeing good teaching in local schools, other steps include publicly recogni7.'.ing 
good teachers and providing opportunities for exemplary teachers to talk and 
work with education, business, student, and community groups. 

Helping Teachers Reach High Standards: Preparing Future Teachers and 
Providing Ongoing Training and Professional Development for Current Teachers 

Setting high standards for teachers will only affect teaching and learning if teachers 
receive the preparatiop, support, and ongoing training they need to improve classroom 
practice. In every fiel.d, demands arc being placed on the workforce for higher levels of 
knowledge, skill. and performance than ever before. Teaching is no exception. 

This support includes rigorous, comprehensive, and clinically-based preparation for 
future teachers, ongoing opportunities for current teachers to learn and acquire new skills, 
such as the use of technology in the classroom, ensuring that school principals support 
good teaching, and organizing schools in ways that will promote student and teacher 
learning. 

... 

.. 

Teacher education: pregaring 
the teachers of tomorrow. A 
number of universities have 
been working with local 
school districts to upgrade the 

Did you know that Goals 2000 subgrants are 
awarded in 49 states to partnerships of school 
districts, universities, and others to improve the 
preparation of future and current teachers? 

quality of their schools of education. In San Antonio, for example, Trinity 
University has been working with several local schools to upgrade preparation for 
college students hoping to become teachers. Trinity replaced its traditional four­
year education major with five years of tough course work in core academic areas 
integrated with courses in education. In the fifth year, Trinity students become 
student teachers, working with expert teachers and university faculty to hone their 
skills. 

Ongoing training ang_professional development for currenu~achcrs. Learning 
new skills cannot stop upon entering the teaching profession. The recentl.y 
released Third International Mathematics and Science Study (TlMSS) reports that 
U.S. teachers are provided with less time and training than teachers in other 
nations to learn and hone the skills needed to teach math and science. Much 
more attention' is needed to providing teachers with time and the opportunity for 
acquiring the skills, knowledge, and professional development they need. 
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Fortunately, some schools and school districts are doing just that. For example, 
the Cincinnati school district has worked with community and business partners 
to develop a world-class training academy for teachers, the innovative Mayerson 
Training Academy. And five outstanding schools and sch<lol districts have also 
recently been recognized by the U.S. Department of Education for providing 
outstanding professional development to their teachers. Please call 800-USA­
LEARN to ask for brief profiles of these award-winning school districts. 

Rewarding Good Teachers, and Dealing with Low-Performing or Burnt-Out 
Tenchcrs 

While these arc local and state decisions, federal funds can be used to support the 
development of systems and standards for rewarding good teachers and thoughtful and 
careful strategies for identifying -- and improving or removing -- incompetent teachers. 
Indeed, these strategies arc drawing broad support from the nation's teachers, with 90% 
agreeing that making it easier to remove incompetent teachers would have a positive 
eifoct on the quality of teaching. 

.. Rewarding good teachers for 
knowledl{e. skill. and 
performance. Good teachers 
and good teaching should be 
rewarded, and many schools 

Did you know that Title 1 funds could be used to 
provide bonuses to high-performing teachers to 
compensate them for coaching other teachers in 
need of assistance? 

and school districts have begun to do so. For example, a number of states and 
school districts (including North Carolina, Ohio, and New Mexico, and the St. 
Paul school district) provide financial rewards and greater responsibilities to 
teachers who gain certification from the National Board for Professional Teaching 
Standards. 

Identifying teachers in need of intensive assistance and. when necessary. 
counselin__g,_them out of the profession or removing them. The Rochester and 
Cincinnati school districts are pioneering the use of a peer review of low. 
performing teachers. Teachers in these programs receive intensive assistance and 
suppon, with most improving their performance in the classroom. When 
performance does not improve, some teachers are counseled to leave the 
profession or arc removed. 
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Using U.S. Department of Education Resources to Address Critical Challenges 
Affecting the Quality of Teaching 

Since only a small percentage of funding for K·l2 education comes from the federal. 
government, communities and schools should first examine how well they usc their own 
resources to recruit, prepare, and reward good teachers while holding teachers 
accountable to high standards. 

Once a local community or state has conducted this analysis and has begun to develop 
strategies for helping teachers reach high standards, it can explore what federal resources 
are available to help. A number of U.S. Department of Education programs can be used 
by educators, colleges, conununitics, and states to help bring excellence and 
accountability to the teaching profession. 

Using federal funds to complement 
state and local resources to improve 
the quality of teaching should be done 
thoughtfully, ensuring that funds are 
w~ed in a way that is ~onsistent both 
with local and state school 
improvement strategy and with the 
underlying purposes of the relevant 

Did you know that schools, school districts, and 
states may apply to the Secretary of Education 
for waivers of statutory and regulatory 
provisions in many federal programs if they 
impede the ability of a school to help all 
students meet high academic standards? 

federal programs. For example, funds from the bilingual education program might be 
used to help recruit and prepare teachers that can help students with limited English 
proficiency to reach high academic standards that a district or state has set for all 
students. It wiJl be important to work with federal program staff at the school district, 
state. or U.S. Department of Education to explore ]n g~eater depth how to tailor these 
programs to your needs. 

Thinking About Comprehensive Strategics to Invest in Quality Teaching, and the 
Use of Federal Funds to Support These Strategies 

Investing in quality teaching will depend on public recognition of the extraordinary 
demands placed on our teachers today, a willingness to accord respect and honor to 

teachers across America, and a commitment to take whatever steps are necessary to 
ensure our students have access to the talented, dedicated, and wcll·prepared teachers 
they need and deserve. 

Efforts to support good teaching can be bolstered by ci"itical steps idcntilit:d by the 
President and discussed in this document: recruiting new teachers, setting the highest 
standards for teachers and helping them reach those standards, rewarding good teachers, 
and identifying low·perfom1ing teachers in need of assistance or other forms of 
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intervention. However, these steps should not be considered in isolation from one 
another, or from broader local 
and state efforts to improve 
schools and boost student 
achievement. Moreover, the 
design and implementation of 
strategics to improve Leaching, 
learning, and schooling should 
rely heavily on the leadership of 
classroom teachers that work 
every day to motivate and 
educate their students. 

Communities and states should 
consider drawing on an array of 
U.S. Department of Education 
resources to support a 
comprehensive strategy to ensure 
students have access .to good 
teachers and teaching. 

Conclusion and Explanation of 
Enclosed M atcrials 

The remainder of this document 

identified in the Preside ' 

Have you thought ab()ut how an array of fi::dcral funds. 
can be used to invest in teacher quality? A school 
district, for example, might apply for a Goals 2000 grant 
to work with local universities to prepare future teachers 
to meet state licensing requirements, and to identify and 
support two accomplished teachers in every school to 
become ce11ified by the National Board for Professional 
Teaching Standards. A district might also use a portion 
of its. Eisenhower professional development funds to 
train outsmndingtcachet'S to mcntornew rcachers, and to 
review the performance of -- and provide intensive 
assistanceto -- low-perfonningrcachers. And the district 
might use a portion of a bilingual education grant to 
prepare h:achers for certification in teaching student$ 
with limited English profici(·ncy. 

Have you thought about the use of schoolwidc programs 
to invest in professional development and improving 
teaching quality throughout the school? Many high­
poverty schools receiving Titlc I funding arc eligible to 
become "schoolwide projects", where they can •• if they 
develop a plan for helping all of their students meet high 
academic standards-· funher combine funds to provide 
sustaincdprofessionaldcvdopment so their teachers are 
fully equipped to help students meet high standards. 

Directiv.~{The encl~ cha~nd appendices highlight the federal programs that might 
s~ppon strategies to i.nvest in quality teaching. Finally, the enclosed guide provides brief 
descriptions of U.S. Department of Education programs. 

Working together, our nation can provide all of our students with the talented, caring, 
diverse. and well-prepared teachers our children need and deserve. As part of broad 
etTorts to improve schools, meeting this challenge can help all students reach high 
academic standards and be prepared for the 21st century. 

Enclosures 
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Guide to the Following Charts and l'rogram Descriptions 

U.S. Department of Education Programs That Can Support 
Excellence and Accountability in Teaching 

The following charts identify those U.S. Department of Education programs that we believe can 
most readily contribute to efforts of state and local educators to meet each of the five key 
challenges for promoting excellence and accountability in teaching These challenges (and their 
abbreviations used on Lhe charts) arc --

• Recruit the most talented, diverse people into teaching f'Recmit Talent"). 
• Prepare future teachers to meet high licensing and certification standards ("Prepare for 

Cert"). 
• Help support tougher licensing and certification requirements for teachers ("Stronger 

Stnds"). 
1 

• Provide ongoing training to help teachers meet high standards. including support 
for-and restoring the enthusiasm of-teachers who are most in need of assistance 
("Ongoing Training"). . 

• Help create accountability systems to identify and'reward good tcachcrs·--and remove 
incompetent teachers quickly, fairly. and less expensively. or counsel them out of 
teaching ("Accountability"). 

Depc.utment programs generally fall into two categories, "fonnula grant" and "competitive 
grant." Since funding under formula grant programs is readily available to all eligible recipients, 
while funding under competitive grant programs is available only to those entities that submit the 
highest-quality applications. the charts separately identify fonnula grant and competitive grant 
programs. 

The charts illustrate lhe potential of Department programs across the educational spcctnun -­
regardless of their scope or potential beneficiaries -- to support one or more of the challenges. 
However, except for funds of those programs that a school. uses in a schooJwidc program 
established under Title I, Part A of the Elementary and Secondary Education Act (ESEA), . . . 
program funds can help to support these challenges only if the use of those funds (a) supports 
activities that meet the program's statutory purposes, (b) benefits those students (or teachers of 
those students) whom the program serves, and (c) otherwise complies with all applicable 
program requirements and any approved program plans or applications. For certain programs, 
these requirements include the need for program funds to "supplement, and not supplant" funds 
that, in the absence of pro'gram funds, would be available from state and local sources to support 
activities. The charts contain a number of footnotes that are intended to remind the reader of 
these important considerations. 
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We recognize that few, if any, recipients of funds under the programs identified in the charts will 
be able to find ways to use the resources of all these programs as they work to address the .five 
challenges. In some cases, such as a school district's use of funds provided under Title I, Part A 
of the ESEA to help establish tougher local certification requirements, only those local-level 
recipients that want to establish their own special requirements for teachers of certain students 
(or who will teach in certain schools) will be able to exercise the flexibility and creativity needed 
to use a particular program's funds. Still, the chai1s confinn the breadth of Department programs 
that recipients can con!5ider using as they endeavor to address the five challenges in ways that 
will most improve the quality of teaching and the achievement of all students. 

I.NOTE:. StiH Working on this section.J 

Putting the Pieces Together 

With the following charts and. materials, we now know what Department programs and resources 
can be used to help educators at all levels create the kind of high quality and diverse teaching 
force that will be able to help all students.succeed;·. However, the big and difficult questions are 
stillbefore us: How can .these programs be .used: to improve teacher excellence and 
accountability and, in particular, how can they be used most eilectively? .· 

Department of Education staff are. committed to helping educators, parents, the business . . . 

community, and others answer these questions; ··Jn doing so, the first task will be to learn the role 
that each of these programs can play, regardless of its focus ()Ila particular population or subject 
area~ in helping aU·teachers andfuture teachers acquire the k:r:iowledge and skills they need to 
enable all children to succeed. Ho\\'ever, this is not the end of the.road.: .Having up to50 
separate Federal programs that.each supports a larger State or local professionaldevelopment 
effort is simply not an answer. . l 

Students in any classroe>m in any school in the nation not only have different learning styles, but 
may be limited-English proficient. disabled~· migrant,· and in need of a safe. and drug-free learning 
environment· While the Department has programs.thatfocus on·needs of particular groups or 
pivotal subject areas; individual classroom teachers need the benefit of programs and activities 
that fit together .. Hence, the 'various professional development activities that can be. supported by 
each program will need to be brought together as parts of a coherent plan for school change and 
improvement. . Therefore~ the· second task is .to. learn how :schools, .school districts; ·states, and 
higher education instituti6ns can weave all of their professional .developmc11t activities into .a 
coordinated, integrated and harmonized professional development activities. 

ln this regard, recent chaiiges in the Elementary and Secondary Education Act (ESEA) 
[re~uthorized nthc Improving'Amcrica's Schools ActJgive these.entities a number of new tools 
the help provided by individual federal programs into the schooJ's or district's ovm professional 
development strategies. They include: · · · 
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!ADD BRIEF DISCUSSION OF CONSOLIDATEDSTATE AND' LOCAL PLANS, 
SCHOOL WIDE PROGRAMS, WAIVERS ETC. AS AVAILABLE TOOLS FOR 
PROMOTING COORDINATION OF. PROGRAMS AND INTEGRATION INTO STATE 
AND LOCAL ACTIYITlES.J • 

Keys to Understanding the Charts 

1. A filled circle(•) indicates not only that program funds can be used to address this challenge, 
but also that this use of funds is a primary focus of the program. 

A circle ( •) in a column indicates that program funds can be used to address this challenge, but 
that this use of funds is not a primary focus of the program. 

2. For a few programs, i"ootnotcs clarify circumstances in which only particular recipients can 
use ftmds to suppo11 one or more of the challenges, or in which certain entities (e.g., universities) 
can participate in the program llild receive funds only by working with another entity (e.g., a 
school district). · 

3. The Charts use the following abbreviations: 

ESEA: 
IDEA: 
HEA: 

Elementary and Secondary Education Act 
individuals with Disabilities Education Act 
Higher Education Act 

For simplicity, the charts' use the term .. States" to identify grantees that are state departments of 
education (more formally known as "state educational agencies" and, in the case of the Title II, 
ESEA, Professional Development Program, the "state agencies for higher education"). 

4. In the Charts of Department formula grant programs, iralics arc used to designate those 
subgrantees for which funds are available only on a competitive, rather than on a fomrnla, grant 
basis. In addition, those '.'grantees" designated as '"direr.:t'' are Department grantees (e.g., state 
departments of education), while those designated as "indirect" receive subgrants from 
Department grantees (e.g., school districts that receive ESEA Title I, Part A funds from their 
respective state department of education). 

5. The Charts is followed by brief descriptions of each of the identified fonnula and competitive 
grant programs that recipients may be able to use for financial support in addres~ing one or more 
of the challenges. Also included are sources for obtaining further information. 

6. A fow portions of the chart are shaded. They reflect those programs that the Department 
typically focuses on particular areas of school rcfonn, and that likely could help tht! public to 
improve teaching only if the Depa11ment announced its intent to accept grant applications that 
proposed projects in this area .. 

3 

~015 



03/06/97 THU 18:15 FAX 202 401 9533 OGC 

7. In addition to these identified programs, the Department funds a number of service providers 
that may be able to provide technical assistance, although not funds, to help other entities address 
the five challenges. These service providers arc identified and described under 
"Resource/Research Guide" following the nanative descriptions <.)fthe programs included in the 
charts. (These service providers are selected competitively. However, the Department does not 
anticipate new competitions in the immediate future.) 
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U.S. Department of Education Programs Thal Can Promote Excellence and Accountability in Teaching 

Program Recruit Prepare Stronger Ongoing Account-
Grantees 

Talent for Cert. Scnds. 1 Training ability 

FORMULA GRANTS 

IDGH STANDARDS AND EDUCATION REFORM 

Goals 2000 - Slate. and Local Education 0 • • • 0 States (direct); School Dislricls (indirect)2 

Systemic Improvement (Goals 2000: 
Educate America Act, Title ffi) 

ELEMENTARY AND SECONDARY EDUCATION 

Dwight D. Eisenhower Protessiona I Dev. .J • • • • States, School Districts (direct);School 
Program - Stale & Local Grants (ESEA, Districts, Higher Ed, No11-profil Orgs. 
Title II, Part 8) (indirect) 

Helping Disadvantaged Children Meet High os 05 06 
.(> 

0(, Stales (direct); School Districts (indirect) 
Standards: Improving Basic Progrnms 
Operated by School District (ESEA, Title I, 
Par1 A)-1 

Even Start (Family Literacy) (ESEA, Title I, O' o~ 06 Stales (clirec1); School Districts (with 
Part B) public agencies, Higher Ed. or private 

Non-pro.fil Orgs.) (indirect) 

f\·f igrant Education (ESEA, Title I, o; 05 o~ 06 oi. Stales (direct); School Dis1ricrs and other 
Part C)"1 local operating agencies (indirect) 

Technology Literacy Challenge Fund •' States (direct); School Distr;cts (indirect)1 

(ESEA, Title DI, Part A, subpart 2)~ 

CHART KEY 

CIRCLES= e Primary focus of the program. 0 Non-primary focus of the pro~'Tam. 
SHADED PROGRAM = Dept. of ED must esiablis.h program focus in these areas. 

ITALICS =Funds for subgrantecs are awarded on a cornpc1itive basis only. 
FOOTNOTES= Special program requirements apply - see pages 9 and IO. 
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FORMULA GRANT PROGRAMS (con.) 

U.S. Department of Education Programs That Can Promote Excellence and Accounlability in Teaching 

Program Recruit Prepare Stronger Ongoing Account-
Grantees Tatc.nl forCen. Stnds.1 Training abili1y 

Safe and Drug-Free Schools and 06 States, Governors (direct); School 
Communities (ESEA, Title IV) Dislricts, community agencies (indirect) 

Innovative Education Program Strategies 0 0 0 0 0 States, (direct); School Districts; High Ed. 
(ESEA, Title VI) 4 libraries, museums. Non-p1·ofit Orgs.(at 

the State's or School District's 
discretion) (indirect) 

Impact Aid (ESEA, Title Vllij 0 0 0 0 0 School Districts 

Indian Education - Fonnula Grants to School 06 School Districts, and schools funded by 
District (ESEA, Title IX, Part A, subpart the Bureau of Indian Affairs under certain 
1) conditions 

SPECIAL EDUCATION 

Individuals With Disabilities Education Act- 0:1.1 0'·7 or .. 7 0'·7 06,7 States (direct); School Districts (indirect) 
Assistance to States (IDEA, Para B)~ 

Training Personnel for Education of os.s O'·B 06,8 06.8 Q6.S School Districts 9 

Individuals with Disabilities 
(IDEA, Par• D)~ 

Infants and Toddlers v.--ith Disabilities 0:1.11> O'·•<• O(J.111 Q!l.10 oi..1<1 Part H lead agencies (State Ed Agencies 
(JDEA, Parl H)~ or other state agencies) 

ADULT EDUCATION 

Adult Education Special Demonstration and Qi o> 
Teacher Training (Adult Ed Act, sec. 353)4 

CHART KE\' 

CIRCLES= e Primary focus of th;: program. 0 Non-primary focus of the program. 
SHADED PROGRA'.\·I = D<!pt. of ED must establish program focus in these areas. 

06 States (direct); School Dish'icts, Higher 
Ed and other l1lo11-profit Orgs. (indirect) 

ITALICS= Funds for subgranlt"eS are awarded on a competitive basis only. 
FOOTNOTES= Special program requirements appl)' - see pages 9 an<l JO. 
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FORMULA GRANT PROGRAMS (con.) 

I 

U.S. Depar1meol of Edm:atioo Programs Thal Cao Promote Excellence and Accountability in Teaching 

Program Rectuil Prepare- Stronger Ongoing Accounl- Grantees Talent for Cert. Stnds. 1 Training ability 

VOCATIONAL EDUCATION 

Vocational Educational - State o> 05 06 
Programs/State Leadership (Perkins Voe 
and Applied Tech Ed Act, Title IJ, Part 
A).; 

Vocational Educational Act - Local 0) oj or. 
Activities (Perkins Voe and Applied Tech 
Ed Act, Title U, Part C)~ 

Tech-Prep Education (Perkins Voe and 
Applied Tech Assist Act, Title lll, Part [) 

CHART KEY 

CIRCLES= e Primary focus of the program. 0 Non-primary focus of the pmgram. 
SHADED PROGRAM= D<:p1. of ED rnusl establish program focus in lhese areas. 

.... Q6 State Boards of Vocational Ed 

06 06 State Boards of Vocational Ed (direct); 
School Districts, area voe ed schools, 
other intem1. Ed Agencies, Higher Ed. 
Institutions (indil'ect) 

0'' State Boards of Vocational Ed (direct); 
consortia of secondary entities (e.g., 
School Districls and Higher Ed 
institutions) (indirect) (formula or 
competitive at the State Board's 
discretion) 

ITALICS"'" Fund~ for subgrantees are awarded on a compe:itive basis only. 
FOOTNOTES= Special program requirements appl)' ·see pages 9 and 10. 
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U.S. Department of Education Programs That Cao Promote Excellence and Accountability in Teaching 

Program Recruit Prepare Stronger Ongoing Account-
Grantees Talent for Cert. Stnd~t 1 Training ability 

FORMULA GRANTS 

HIGH STANDARDS AND EDUCATION REFORM 

Goals 2000 - State and Local Education 0 • • • 0 States (direct); School Di.slricts (indirect)2 

Systemic Improvement (Goals 2000: 
Educate America Act. Title UI) 

ELEMENT ARY AND SECONDARY EDUCATION 

Dwight D. Eisenhower Professional Dev. 91 • • • • Stales, School Districts (direct);School 
Program - State & Local Grants (ESEA, Districts, Higher Ed, No11-profil Org.s. 
Title II, Part B) (indirect) 

He-lping Disadvantaged Children l\·leet High o; o~ 06 .6 Qt'> Stales (direct); School Districts (indirect) 
Standards: Improving Basic Programs 
Operated by School District (ESEA, Title I, 
Part A)4 

Even Start (Family Literacy) (ESEA, Title I. oj o; O" Stalt:s (direct); School Di.s1ricls (wi1'1 
Parr B) public agencies, Higher Ed, or private 

!Von-profit Orgs.) (indirect) 

Migrant Education (ESEA, Title I, o.s os 06 O" O"' States (direct); School Districts and other 
Part C)4 local operating agencies (indirect) 

Technology Literacy Challenge Fund .!'> States (direcl); School Districts (indireclf 
(ESEA, Title ITI, Part A, subpart 2)4 

CHART KEY 

CIRCLES = e Primary focus of the program. 0 Non-primary focus of lhe program. 
SHADED PROGRAl\.·I =Dept. of ED must establish program focus in these areas. 

ITALICS= Funds for subgrantees are awarded 011 a competitive basis only. 
FOOTNOTES= Special program rcquiremcnl~ apply - see pages 9 and Ill. 
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COMPETITJVE GRANT PROGRAMS (con.) 

U.S. Department of Education Programs That Can Promote Excellence and Accountability in Teaching 

Program Recruit Prepare Stronger 
Talent for Cert. Stnds.1 

Indian Tribes o~ ol 

Migrant os os 

Statewide Literacy Initiatives 06 

Foreign Language Assistance (ESEA, Title os os 
VD, Part B) 

- . 
. . .. 

Fund for the Jnipmvement ofE<lucaiio11 b ·. __ -0 0 
(FIE) (ESE.~Title X~ Para A)·-. 

Christa McAuliffe Fellowship 
(supported as part of FlE) 

Jacob K. Javits Gifted and Talented Children o~ 0"' 
Education (ESEA, Title X, Part 8) 

Magnet Schools Assistance (ESEA, TITLE os 
V, Part A) 

CHART KEY 

CIRCLES= e Primary focus of the program. 0 Non-primary focus oflhe program. 
SHADED PROG R.l\M = D~t. of ED musl eMablish progrnm focus in these ur.-:as. 

Ongoing Acc-ount-
Grantees 

Training abilit)' 

oi. Indian tribes/organizations (federally 
recognized) 

06 School Districts; State; public and private 
agencies, Non-Profit Orgs. 

06 oi. States 

o• Schools Districts; States 

. . . . . . 

·o o.- : Statc::s;Schqol_DistriCts; HigherEd • · 
· lostlciitio!ls; other public & _private.• • -· 
• agencies, orgs. or: io~titutions . 

• Council of Chief State School Officers 
(direct); Individual teachers (indirect) 

ob 06 States, School Districts, Higher Ed 
institutions, public & private agencies 
(Indian tribes & orgs.; Native Hawaiian 
orgs.) 

06 School Districts 

ITALICS= Funds for subgrantces aie awarded on a compelilive basis only. 
FOOTNOTES= Special program requirements apply - sec pages 9 and I 0. 
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COMPETITIVE GRANT PROGRAMS (con.) 6 

U.S. Department of Education Programs That Can Promote Excellence and Accountability io Teaching 

Program Recruit Prepare Strong~r Ongoing Accounl- Grantees 
Talenl for Cert. Srnds. 1 Training abilily 

Public Charter Schools (ESEA, Title X, oi 06 Q& States, Sc.hool Districts, Higher Ed 
Part C) institulions, Non-Profit Orgs., 

Community-Based Orgs,. parents and 
teachers, and others interested in forming 
charter schools 

Star Schools (Distance Learning and 0 Q6 06 06 Partnerships of public agencies or corps., 
Technology) (ESEA, Titre m, Part B) partnerships of tfiree or more orgs. and 

either School Dislricts or Stales 1 

Technology Innovation Challenge Grants 0 06 O" Q6 Consortia of Slates, School Districls, 
(ESEA, Title m, Part A, subpart 2) Higher Ed institutions, businesses, 

museums, other public and privak 
agencies 11 

BILINGUAL EDUCATION 
(ESEA TITLE Vll, Part A) 

Teacher and Personnel Grnnts •' .6 O" 06 Q6 Higher Ed institutions wilh School 
Districts, States; and Schools Disiricts & 
States performing in-service training 

Care~r Ladder Program .; .6 06 of, -- 06 Higher Ed institutions in consortia with af 

Program Development and Ql as 06 
Implementation Grants" 

CHART KEY 

CIRCLES= e Primaf)' focus of lhe program. 0 Non-primary focus of lhe program. 
SHADED PROGRAM= Depl. of ED must o:slablish program focus in lhcse areas. 

least one Slate or School District~ 

06 06 School Districts alone or in collaboration 
with States, Communif)1-Based Orgs. or 
Higher Ed instilutions 

ITALICS= Funds for subgran&;;:es are awarded on a compeliti\'e basis only. 
FOOTNOTES=: Sp~cial program requirements apply - see pages 9 and 10. 
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COMPETITl\'E GRANT PROGRAMS (con.) 

I 

U.S. Department of Education Programs That Cao Promote Excellence and Accountability in Teaching 

Program Recruit Prepare Stronger Ongoing Account-
Grantees Talent ror Cert. Stnds. 1 Training ability 

Program Enhancement Grants~ 05 o~ Q6 O' 0'' School Districts alone or in collaboration 
with States, Community-Based Orgs., or 
Higher Ed institutions 

Comprehensive School Grants4 os oj 06 06 O' School Districts alone; School Districts 
wilh other School Districts, Community-
Based Orgs. and States 

Systemwide Improvement Grants" 01 os 06 06 06 School Districts alone; School Districts 
w·ith Higher Ed institutions, ,Community-
Based Orgs., Slates 

SPECIAL EDUCATION 
.. . . .. . .. . . .. 

Centers and SCPiices to Meet Special Needs. .o. 0 0 
ofindivl~tials \\;ith Disa~ilities (IDE;\~:Pat1 •. 
C) 

.. 

Training Personnel fod~ducation of.· .. · .• -.•. - o~ o~ 06•· 
Individuals with Disabiliiies (IrlEA, Part i>) 

. . . . . . . . . . . 

Inno\'ations and Development (Research) o~ O' 
(IDEA, Part E) 

.. 

Technology~ Educational Media, and. . . _ .. 

Malerials for Individuals with Disabilities 
(IDEA, Part(;), 

CHART KEY 

CIRCLES= e Prima•)' focus offbe program. 0 Non-primary focus of the program. 
SHADED PROGRAJ\·I = Dept. of ED mu~t establish program focus in these areas. 

. . . . . . . . 

·o 0 .. siates, School Disfricts,_J-ligher Ed _. 
· institutions;· Non-'Profit Orgs. and other 
entitles <1s identified in the program . ·• 
statute . . . . ·. . . 

.. 

-:06_ 6t- Siate-s;Highe-r E<l institutions; apprtipriaie 
Non~Profit Orgs: · · · · 

06 States & School Districts, Higher Ed 
institutions, other Public or Private Non-
Profit Orgs 

. . 

·. 06 State~ and School Districts~ Higher Ed 
i~stlh.itions, Public agencies and P~i\1at~ · 
Non..: Profit a11d For-Profit Orgs12

• _ -

ITALICS= Funds for subgrantecs are awarded 011 a cornpeti1i\·e basis only. 
FOOTNOTES"" Spli!cial program requirements apply - see pages 9 and IO. 
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COMPETITIVE GRANT PROGRAMS (con.) a 

U.S. Departmeol of E-ducatioo Programs That Can Promote Excellence and Accounlability in Teaching 

_Program Recruit Prepare Stronger Ongoing Account-
Grantees 

Talent for Cert. Stnds. 1 Training abilil)--

I REHABILITATIVE SER VICES I 
Rehabilitation-Braille Training Projecls o~ 0 06 States and public or nonprofit agencies 
(Rehab. Act of 1973, sec. 803 (b)) and orgs, including Higher Ed institutions 

I IDGHER EDUCATION I 
--- - -- - --- - -

Fund for the_Jmprovement of Post:secoDdary · - -•o.-- 0 0 -0 0 -Higher Ed institutions, Non-profit orgs.; 
Education (FIPSE) (BEA, Title x, Para A) 

Encourage Minorit)• Students to Become- • • Higher Ed inslitutions in partnership with 
Teachers (Higher Ed Act, Title V, Part E) School Districts; States; and/or 

Community-Based Orgs .. 

I OTHER I 
Field-Initiated Studies (OERI) (Ed Research 0 0 0 0 0 Higher Ed institutions, State, School 
Devel., Dissem., and Improv. Act) Districts and individuals 

Fulbright-Hays Seminars Abroad (Mutual 0 Teachers; Faculty; Slates; School Districts 
Ed and Cultural Exch Act) 

CHART KEY 

CIRCLES= e Primary fu<:us of the program. 0 Non-primary focus ot" lhe program. 
SHADED PROGRA\·I = Depl. Df E-D must eslablish program focus in these amls. 

ITALICS= Funds for subgrantees ar<.> aw:mkl.I on a compelili,•e basis only. 
FOOTNOTES = Special program requirements apply - see pages 9 and I 0. 



; . 

u 
~ 
0 

.-;, 

.-;, 
IQ 
0) 

...... 
0 ... 
N 
0 
N 

~ 
< 
t... 

00 
...... .. 
00 
...... 
;::. 
::c: 
E-t 

r-
0) 

' (0 

0 

' .-;, 
0 

-

• ·- ~. < -~-< ~· . 
. .. 

. . . 

9 

NOTES 

1. Granlees may have considerable difficulty supporting this challenge with funds provided under programs that benefit particular 
populations or focus on particular subject areas where those populations or subject areas are not themselves the focus of 
licensing and certification requirements. 

2. In States whose State Education Agency chooses not to apply for funding, the School District may apply to the Department for 
funds on a competitive basis. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

Allowable for State Education Agency and School District only. 

The program has a supplement, not supplant requirement. 

Consistent with the program's purpose, funds may be used, as indicated, to recruit or prepare ne\V teachers to \llt'ork with 
particular populations or in particular subject areas that the program may serve. 

Consistent \\ .. ith the program's purpose, funds may be used as indicated, to benefit particular populations or focus on particular 
subject areas that are the focus of the program . 

State grantee develops. as part of its state,vide system, and includes in its application a comprehensive system of personnel 
development (CSPD) for ensuring an adequate supply of qualified personnel to carry out the purposes of the IDEA, which may 
include support of this challenge. Schoo~ District subgrantees must include in their application to the state procedures for using 
and implementing the state CSPD. 

Funds are provided to support the development and maintenance of the CSPD described in number 7. 

In States whose State Education Agency chooses not to apply for funding, the Institution of Higher Education may apply to 
the Department for funds. 
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11. 

12. 

10 

State grantee develops, as part of its statewidi! system, and includes in its application a CSPD for ensuring an adequate supply 
of qualified personnel to carry out the purposes of the IDEA, \Vhich may include this activity. The CSPD must be consistent 
with the CSPD of the state under part B oflDEA. 

Consortia must include at least one school district located in a high-poverty area. -

. In order to receive funds, the grantee must agree to coordinate its activities, as appropriate \"v'ith the state entity receiving funds 
under the Technology-Related Assistance for Individuals with Disabilities Act of l 988. 


