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About the Ufl'baM EdiEcatlom Service Corps 

Mission 

The mission ol'the Urban EclLiCiition Service Corps (UESC) is lo enhance the educational achievement 
ofinner-city students by linking national service lo improve urban teacher reciLntment and proressional 
development. Primary partnei's for the UESC are the Council ol'the Great City Schools (CGCS), Council 
oflhe Great City Colleges of Education (CGCCE), and Recruiting New Teachei'S. I.nc. (R.NT). Together 
these organizations form the Urban Teacher Collaborative. UESC is tunded by the federal government 
through the Corporation for National and Community Service (AmeriCoips). The CGCS serves as the 
parent organization foi' the project. 

The Urban Education Service Corps (UESC) builds on existing parlnershi].-) between public school 
systems, colleges of education and community groups in live cities: Philadelphia, Long Beach, Omaha, 
Denver, and Toledo. Each local partnership addresses school success by: 

1.. broadening the range of school services to increase educational achievemenl for lu-ban students 
who lack basic academic skills; 

2. expanding and diversifying the pool of teachers foi' urban schools; strengthening school 
improvement/teacher developmeni partnerships among urban school districts, colleges of 
education, and community groups: 

3. enhancing the skills of .AmeriCorps members in communiiy service and civic responsibilily, and 
providing li'aining for future teachers. 

UESC Corps members and volunteers will be di'awn from groups that vary by I'ace, age, gender, 
ethnicity, and educational level. Activities to be pei'foi'med by the Corps members include: literacy 
tutoring; recruiting community volunteers; and developing and managing a tutoring program. 

UESC projects are undei-vva.y and should have Corps members chosen and in school sites by October. 
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UESC Project .Descriptfioiiis 

Denver 

Teams of Corps niembei's will help develop studenls' literacy skills at two elementary Pi'ofessional 
Development Schools. One group of corps membei'S will use the Success in Early Reading tutoring 
program, taught in English and Spanish at one school; al the other school another team of Corps 
members will implement and coordinate a reading/writing projecl. Ten full-time Corps members will be 
recruited for ihe projecl. 

Long Beach 

Teams of Corps members trained in llie Early Literacy Inservice Course (ELIC) model of literacy 
development will be assigned, in gi'oups often, to three schools. They will assisi classi'oom teachers 
trained in the ELIC metbods by working directly with elementary or middle school students on listenint 
speaking, reading and writing skills. Thirty Corps members will be reciiiiled for the projecl. 

Omaha 

Teams of Corps members will tutor studenls in need of reading and mathematics remediation al three 
elementary schools. Members will contribute lo program planning, application of specillc learning 
strategies, and periodic evaluation and rellnement. This project will expand Omaha's well-established 
Minoi'ity Intern Program. Fifteen part-time Corps members will be recruited for the projecl. 

Philadelphia 

mentoring, SOCK and Teams of Corps members will engage in either direct service (i.e., tutoring 
cultural acii\'ities , homework supporl) or the developmeni and management of a tutoring program 
involving high school students and parent/community volunteers. Corps members will work in a 
Professional Developmeni Cluster of five elementary and secondary schools in North Philadelphia, plus 
community-based locations. Eight full-lime and 10 part-time Corps members will be recruited. 

Toledo 

Teams of Corps members will perform intensive reading and mathematics remediation services at four 
elementary schools on weekdays after school and will tutor and mentor K-8 grade students deficient in 
these subject areas during a ten-week 1996 summer institute. Volunteers bom Toledo's EXCEL parent 
association will also be recruited. Thirty-two part-time Corps members will participate in the project. 
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E D U C A T I O N 

LESSON PLAN Neglected on most campuses, teacher education is the key to better 
schools. A bold new program in Cincinnati lets students leam by doing 
By STEVE WULF J O 

TRACY ROBINSON WAS LOSING THEM. 
The lesson for her fourth-grade 
class at Cincinnati's V̂me Elemen­
tary School on this Friday aftemoon 
was fractions, and as she stood at 
the front of the room with her text­

book, explaining why 36 is larger than 34, she 
saw blank stares. No hands were raised. She 
drew shapes on the blackboard, shading in 
parts of them, but that didn't work either. 
The kids were wiggling in their seats. " I 
was getting so nervous," Robinson recalls. " I 

was feeling like, 'O.K., now what do I do?" 
Despite their best efforts, American 

educators well know the sensation. New 
demands are being placed on teachers 
that make their jobs harder than ever. Stu­
dents arrive at school with greater diffi­
culties than in decades past, yet the pub­
lic's expectations of what children should 
achieve increase each year. Tougher new 
academic standards are being instituted 
in schools around the country, and teach­
ers are being held accountable for seeing 
that all children reach them. One survey 
found that 40% of public school teachers 

would not go into teaching if they had to 
choose a career again. According to the 
federal Department of Education, 30% of 
new, teachers leave the classroom within 
the first three years. Those who stay feel 
overworked, underpaid, underappreciat­
ed—and poorly prepared. 

Six hundred experienced teachers sur­
veyed in 1995 were brutal about the edu­
cation they had received, describing it as 
"mind numbing," the "shabbiest psycho­
babble" and "an abject waste of time." 
They complained that fragmented, super­
ficial course work had litde relevance to 
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E D U C A T I O N 

classroom realities. And judging by the 
weak skills of student teachers entering 
their schools, they observed, the prepara­
tion was still woefully inadequate. 

It is little wonder, then, that educators 
worry about meeting the growing de­
mand for teachers without drastically 
lowering the quaUty of teaching by hiring 
untrained recruits. In Califomia more 
than 16,000 teachers were hired this year 
to accommodate state-initiated class-size 
reductions. Barbara Burch, former presi­
dent of the American Association of Col­
leges for Teacher Education, has wamed 
that unless the lesson 
plan for teachers is re­
vised, "it is increasingly 
clear that we are indeed a 
profession at risk." 

Tracy Robinson is 
part of one of the most 
promising efforts to re­
make teacher ediication— 
a unique collaboration 
among the University of 
Cincinnati, the Cincin-
Tiati public schools, the 
Cincinnati Federation of 
Teachers and the city's 
business community. 
Called the Cincinnati Ini­
tiative for Teacher Edu­
cation, or crrE, this five-
year program requires 
participants to obtain a 
bachelor's degree in hu­
manities or the sciences, 
then spend a fifth year in 
the classroom, with pay, 
under the close guidance 
of a mentor teacher to 
eam a teaching diploma. 
What sets these CITE 
"interns" apart from traditional student 
teachers is that for the entire year they are 
the teachers of record, fully responsible 
for student behavior and achievement, 
but they receive lots of help from mentors 
who have been certified as exemplary 
teachers. 

"The crrE approach makes great 
sense," says U.S. Secretary of Education 

S Richard Riley. "Though you prepare for 
g teaching by taking courses, the best prepa-
i ration is teaching itself. To leam with the 
£ support of master teachers is absolutely 
I critical, and I think teaching colleges are 
? beginning to realize tliis." 

Perhaps. But teaching colleges, which 
Riley calls the "forgotten stepchildren" of 
higher education, are known mostly for 
inertia and mediocrity. "The low status 
and general neglect of teacher education 
over the years have contributed to a kind 
of hardening of the arteries," says John 
Goodlad, director of the Center for Edu­
cational Renewal at the University of 
Washington, Seattle. It doesn't help that 
many education schools function as cash 
cows, a place in the university system to 
collect tuition, not spend money. Equally 
disadvantageous is the historic low es-

into a mid-19th century job description. 
Nor does it strike them as odd to then 
blame teachers for a job badly done." 

The University of Cincinnati \yas a 
charter member of the Holmes Group. 
When it joined, in 1986, its College of Ed­
ucation was poorly funded and generally 
overlooked. The university asked Bob 
Yinger, an educational psychologist by 
training, to i-ethink the prograin and build 
a better bridge between academia's ivory 
tower and reaUt/s classroom. Ymger re-̂  
calls, "We looked at what we were doing in 
our old program, and we said, 'Let's re-

GETTING IPirrO THE FLOW Lab techniques are often overiooked In traditional teachers' colleges. At CITE, 
Professor Plyush SwamI shows the interns how to demonstrate the physics of «rater displacement 

teem in which the profession is held, ow­
ing in large measure to its century-old 
roots as a female occupation. 

Refonning this sorry situation has 
been the topic of many commissions and 
consortiums over the past two decades. A 
1986 report. Tomorrow's Teachers, by the 
Holmes Group, a coahtion of 100 leading 
universities, scolded, "If someone had ar­
gued that doctors should practice modem 
medicine , with the terms of an 1850s job 
description ... he would he ridiculed by 
any audience. Yet most Americans think 
nothing of requiring teachers to carry out a 
late-20th century assignment when locked 

<<Though you prepare for teaching by 
taking courses, tlie best preparation is 
teaching itself, f f —Richard Riley 

design our entire program from the ground 
up. All new courses, all new experiences, 
taught in a completely new structure.'" 
The debate within the faculty was intense 
and at times divisive. But, according to 
Piyush Swami, a professor of science edu­
cation, "people laiew that what we were 
doing wasn't woridng. One day a weU-
respected faculty member said, 'I've got 
about 15 years left in my career, and I 
would like to make those years worthwhile. 
Let's give these new ideas a chance. The 
worst we can do is fail.'" 

Fortunately, Yinger found willing aUies 
in Cincinnati school superintendent Mi­
chael Brandt and teachers' union head 
Tom Mooney. As part of Brandt's reform-
minded agenda, several schools decided to 
fransform themselves into Professional 
Practice Schools. crrE interns leam to 
teach in these schools, which give teachers 
a greater voice in determining policy and 
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implementing change. Mooney persuaded 
his membership to give up certain job slots 
to crrE's fifth-year studeiits. "As a union, 
we think of programs like this as the pro-
fessionalization of teaching," he says. "We 
are not here to defend the weakest Unk, 
because if we do that, the chain will break." 

The university faculty was worried 
about adding a fifth year, as competing 
education schools at nearby Xavier 
University and Northem Kentucky Uni­
versity could send their graduates out 
into the world after four years. But when 
Yinger took his five-year plan to high 
school students who had indicated an 
interest in teaching, he was encouraged 
by thefr response. They 
could see the value add­
ed," he says. "They liked 
the idea of spending a full 
year in the classroom be­
fore going out to teach on 
their own, and the notion 
of getting two degrees." 
Teachers sometimes feel 
trapped in the profession 
because they don't have a 
degree in anything else. 
"In the old traditional 
programs," says Yinger, 
"we put a lot of teachers 
out there who already 
knew they didn't like 
teaching. I think that ac­
counts for some of the 
burnout and failure." 

Equally important, 
CITE intems study specific 
theories of leaming, be­
havior and classroom management while 
testing them in real-world situations. In 
the typical teachers' coUege, such subjects 
are faught as large lecture classes in the 
first or second year. 

WHEN THE BELL RANG AFTER HER UNSUC-

cessful lesson in fractions, Robinson imme­
diately sought out her lead teacher, Sandy 
Luebbe. Lead teachers are considered the 
very best in the Professional Practice 
Schools, and they not only counsel the in­
tems but also evaluate their performances. 
"Sandy is Uke a video camera," says Robin­
son, "observing me, saying 'O.K., this is 
working reaUy weU' or 'If you move your 
arms down to the side, you'U look more 
open and the kids wiU want to approach 
you.'" Luebbe listened to Robinson's ac­

count of her ordeal and, referring to Uttle 
colored bars used to convey the concept of 
fractions, said, "Manipulatives. You have to 
use memipulatives so they can do haiids-on 
work to understand what you're teaching." 

Robinson is the first in her family with 
a coUege degree, as are many teachers. She 
says she knew she wanted to be a teacher 
when she was in kindergarten. Like every 
other crrE intern, she is strongly encour­
aged to keep a joumal of her year at Vine 
Elementary—whose students have the 
highest rate of poverty among the cit/s 
schools—to reflect upon her worries, her 
triiunphs and her progress. 

Often the lead teachers use the jour-

ON-THE-JOB TRAINING As Robinson conducts a lesson about weather for her 
fourth-graders at Vine Bementary, mentor Luebbe keeps a watchful eye 

says Karen Zumwalt, dean of Colmnbia 
Universit/s Teachers CoUege. crrE off̂ ers a 
two-year program for those who choose 
teaching as a second career., Carolyn 
Toney, a fifth-grade intern at Vine, is a 
foriner research scientist for Procter & 
Gamble. She decided to enroU in crrE af­
ter her two children graduated from col­
lege. Toney spent one year taking educa-, 
tion classes and substitute teaching. Now, 
in her second year, she is teaching fifth-
graders, with the help of Luebbe. "I'm 
working harder than I ever did in the 
corporate world because I'm woridng 
around the clock," says Toney. "My 
friends at P&G do not understand why 

I'm doing tliis. There's no 
money, at least from 
their perspective. I teU 
them I get a greater sense 
of personal satisfaction 
right here than in the 
corporate world. It's a 
challenge every day." 

CTTE is a work in prog­
ress. Almost 10% of stu­
dents have quit before 
completing their intem-
ship—some complaining 
that even with this innova­
tive work-study model, 
they feel ifl prepared to run 
a dass. Tlie interns' jour­
nals brim with fears and 
fiiistrations, and their 
mentors are stiU leaming 
when fo intervene and 
^̂ ên to let intems leam 
from their mistakes. 

hals in their mentoring. Early in the 
school year, Karon Jacob, another intem at 
Vine, Wrote, "We try to get parent partic­
ipation by sending home the weekly be­
havior charts of the students to be signed. 
However, no parents have sent their 
child's back. Also, homework given to the 
chUdren is never brought back." In her re­
sponse, mentor Cheryl HUen wrote, "Of­
fer bonus points, an incentive, or special 
privilege for Idds who bring them back. 
Make a big deal about it." 

Among the most hotiy debated issues in 
the profession these days is how to certify 
those who come to teaching from another 
career. Not surprisingly, crrE takes a more 
rigorous approach than most to "altema­
tive certification," which is sometimes just 
"a fancy name for emergency Ucensing," 

Uln the old programs, we put teachers 
out there who already knew they didn't 
like teaching. 7f —CITE director Bob Yinger 

BEFORE HER FOURTH-GRADE CLASS ON THE 

Monday after her Friday disappointment, 
Tracy Robinson loads the manipulatives— 
the little bars of different colors, each rep­
resenting a different fraction—into plastic 
bags. When her students walk ih, she dis­
tributes the bags.TTie book she was reading 
from on Friday is nowhere in evidence. She 
asks her pupils to use the bars to constmct 
flat, box-shaped designs on thefr desks. 
Three of one color, they soon discover, wiU 
fiU the same space as fom- of another. When 
each cluld has a mosaic on his or her desk, 
Robinson begins the verbal part of her les­
son. She chaUenges them to come up with 
ways of figuring out which color is bigger 
and how many it would take of each to 
make a whole. Hands fly up. Voices have to 
be restrained. Soon the students are caUing 
out the answers in unison. 

The hands-on approach worked that day 
in a fourth-grade class at \^e Elementary. 
The same method seems to be working in 
Cincinnati. —Reported by Melissa Ludtke/ 
Cincinnati. 
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About the Ufi'baiini EdiucaltiosTi Service Corps 

iviiiission 
The mission ofthe Urhan Education Service Corps (UESC) is to enhance the educational achievemenl 
ofinner-city students by linking national service to improve urban teachei' recruitment and professional 
development. Primary partners for the UESC are (he Council ofthe Great Cily Schools (CGCS), Council 
ofthe Great City Colleges of Education (CGCCE), and Recruiting New Teachers, Inc. (RNT). Together 
these organizations form the Urban Teacher Collaborative. UESC i.s funded by the federal government 
through (he Corporation for National and Community Service (AmeriCorps). The CGCS serves as the 
parent organization for the project. 

The Urban Education Service Corps (UESC) builds on existing partnership between public school 
systems, colleges of education and community groui:)s in five cities: Philadelphia, Long Beach, Omaha, 
Dcnrver, and Toledo. Each local partnership addresses school success by: 

1. broadening the range of school sei'vices to increase educational achievemenl for urban students 
who lack basic academic skills; 

2. expanding and diversifying the pool of teachers for urban schools; strengthening school 
improvement/teacher development partnerships among urban school districts, colleges of 
educalion, and community groups: 

3. enliaiicing the skills of AmeriCorps members in community service and civic responsibility, and 
providing training for future teachers. 

UESC Coips members and vokinleers will be drawn from groups lhal vary by race, age, gender, 
ethnicity, aiul educational level. Activilies to be performed by the Cor|.">s members include: literacy 
tutoring; recruiting community volunteers; and developing and managing a tutoring program. 

UESC projects are underway and should have Corps members chosen and in school sites by October. 

C:onncil ol'ihe Grcal C.'iiy .Schools 
1301 Penusvlvania Avenue, N.W., Suilc 702 

Washinmon. D.C. 20004 
(202) 393-2427, (202) 393-2400 (la,\) 
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UESC Project Descrtptiomis 

Denvei-

Teams of Corps members will help develop sludenis' literacy skills at two elementary Professional 
Development Schools. One grou]") of corps members will use the Success in Early Reading tutoring 
program, laughl in English and Spanish at one school; at the other school another team of Corps 
members will implement and coordinate a leading/writing projecl. Ten full-time Corps members will be 
recruited for the projecl. 

Long Beach 

Teams of Corps members trained in the Early Literacy Inservice Course (ELIC) model of literacy 
development will be assigned, in groups often, lo three schools. They will assisi classroom teachers 
trained in the ELIC methods by working directly with elementary oi' middle school students on listening, 
speaking, reading and vvriling skills. Thirty Corps members will be recruited for the project. 

Omaha 

Teams of Corps members will tutor students in need of reading and malhematics remediation at three 
elementary schools. Members will contribute to program planning, application of specific learning 
strategies, and periodic evaluation and refinement. This projecl will expand Omaha's well-established 
Minority Intern Program. Fifteen part-time Corps members will be recruited for the project. 

Philadelphia 

Teams of Corps members will engage in either direct service (i.e., luloi'ing , mentoring, social and 
cultural activities , homework support) or the developmeni and managemenl of a tutoring program 
involving high school students and parent/community volunteers. Corps members will work in a 
Professional Development Cluster of five elementary and secondary schools in North Philadelphia, plus 
community-based locations. Eight full-lime and 10 part-lime Corps members will be lecrLiiled. 

Toledo 

Teams of Coips members will perform intensive reading and mathematics remediation services al foui' 
elementary schools on weekdays after school and will tutor and mentor K-S grade sludenis deficient in 
these subject areas during a ten-week 1996 summer insliUite. Volunteers from Toledo's EXCEL parent 
association will also be recruited, 'fhirly-two parl-tiuie Corps members will participate in the project. 

CoLuicil i:irilic Gicai Cily Schools 
1301 I'ennsvKania A\'cnuc, N.W., Suiie 702 

VVashinglon. D.C. 20004 
(202) 393-2427, (202) 393-2400 (fa.x) 
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T i t l e : HIRING AND HOLDING TEACHERS 
Source: The New York Times, Late Edition - Final 
Date: Tuesday Oct 1, 1996 Sec: A E d i t o r i a l Desk p: 24 

Length: Medium (511 words) Type: EDITORIAL 
Subjects: EDUCATION & SCHOOLS; TEACHERS & SCHOOL EMPLOYEES; HIRING & 

PROMOTION; EDITORIALS; NEW YORK CITY 

Abstract: An e d i t o r i a l says that the New York City Board of Education 
has begun to tackle teacher a t t r i t i o n through a creative 
recruitment program that could serve as a model fo r 
i n n e r - c i t y systems everywhere. 

Copyright 1996 The New York Times Company. Data supplied by NEXIS 
(R) Service. 

A r t i c l e Text: 
New York City public schools are mainly known fo r crumbling buildings, 

crowded classrooms, security problems -- and vast numbers of teachers who 
quit the profession or leave f o r more a t t r a c t i v e jobs elsewhere. Despite 
these disadvantages. New York's schools have maintained an edge over 
comparable systems -- l i k e Los Angeles, Philadelphia and Chicago -- with 
higher math and reading scores and a college-matriculation rate that i s 
twice the national average. Lately, the Board of Education has begun to 
tackle teacher a t t r i t i o n as well, through a creative program that could 
well serve as a model fo r i n n e r - c i t y systems everywhere. 

The new recruitment and retention e f f o r t was begun three years ago by 
Ramon Cortines, then Schools Chancellor, who i n i t i a t e d a p i l o t program i n 
D i s t r i c t 23, i n the Ocean Hill-Brownsville section of Brooklyn. The 
neighborhood had a bad reputation, and was a place many teachers might 
wish to avoid. The d i s t r i c t would t y p i c a l l y lose more than half i t s newly 
hired teachers w i t h i n a few years, and the bulk of them qui t r i g h t away. 

For example, of the teachers the d i s t r i c t hired f i v e years ago, nearly 
60 percent have qui t or gone elsewhere. Of those hired since the p i l o t 
program began i n 1993, however, more than 90 percent are s t i l l on s t a f f . 
Subsequent classes of new teachers have followed a similar pattern. 

The new recruitment strategy has several components. For star t e r s , the 
Board of Education's o f f i c e of teacher personnel has established 
recruitment centers on about 50 college campuses. College seniors who have 
taken the necessary courses are given the state licensing exams -- and 
actually hired before graduation. The c i t y then gives the state a l i s t of 
i t s new hires, expediting the licensing process. The new practice has 
helped the c i t y compete with suburban d i s t r i c t s , which tend to get t h e i r 
budgets e a r l i e r , snapping up the most desirable applicants. 
. I n addition, several d i s t r i c t s are giving special on-campus 

presentations and o f f e r i n g summer t r a i n i n g sessions that f a m i l i a r i z e 
recruits with t h e i r new schools and neighborhoods. The Board of Education 
i s planning to o f f e r college courses at the public schools, to help new 
teachers earn t h e i r master's degrees while they are working, expediting 
permanent c e r t i f i c a t i o n . 

The special recruitment and retention i n i t i a t i v e has now been expanded 
from D i s t r i c t 23 to 10 other d i s t r i c t s . I t has not been equally successful 
everywhere, but administrators say they are committed to making i t work. 

The Board of Education has also set up a t o l l - f r e e information number, 
1-800-TEACH-NY, advertised on subways and i n college newspapers across the 
country. The new service came i n handy over the summer, when the board had 
tb f i l l nearly 3,500 vacancies as a result of an early-retirement 



i n i t i a t i v e that encouraged the highest-paid teachers to leave. More than 
34,000 people inquired about the vacancies. 

New York City schools are no cakewalk. But the numbers show that 
t o p - f l i g h t candidates w i l l come -- and stay -- i f the c i t y competes for 
them. 

Access No: 9300148627 ProQuest - The New York Times (R) Ondisc 
T i t l e : EDUCATION PANEL SEES DEEP FLAWS IN TRAINING OF NATION'S 

TEACHERS 
Authors: PETER APPLEBOME 
Source: The New York Times, Late Edition - Final 
Date: Friday Sep 13, 1996 Sec: A National Desk p: 1 

Length: Long (1040 words) 
Subjects: EDUCATION & SCHOOLS; TEACHERS & SCHOOL EMPLOYEES; STANDARDS 

& STANDARDIZATION; HIRING & PROMOTION 
Companies: NATIONAL COMMISSION ON TEACHING & AMERICA'S FUTURE 

Abstract: According to a new report issued on Sep 13, 1996 by the 
nonpartisan National Commission on Teaching and America's 
Future, more than a quarter of newly hired teachers enter 
t h e i r classrooms with inadequate teaching s k i l l s or 
t r a i n i n g i n t h e i r subjects. The report also said that 
fewer than half the US's 1,200 teacher's colleges met 
professional standards of accreditation. 

Copyright 1996 The New York Times Company. Data supplied by NEXIS 
(R) Service. 

A r t i c l e Text: 
More than a quarter of newly hired teachers enter t h e i r classrooms with 

inadequate teaching s k i l l s or t r a i n i n g i n t h e i r subjects, according to a 
new report issued today by a nonpartisan national education panel. 

'States pay more attention to the q u a l i f i c a t i o n s of veterinarians 
tr e a t i n g the nation's cats and dogs than to those of teachers educating 
the nation's children and youth,' said the report by the National 
Commission on Teaching and America's Future, a nonpartisan panel of 
governors, educators and business leaders. 

The report, 'What Matters Most: Teaching for America's Future,' also 
said that fewer than half the nation's 1,200 teacher's colleges met 
professional standards of accreditation and that i n recent years more than 
50,000 teachers who lacked the t r a i n i n g for t h e i r jobs had entered 
teaching annually on emergency or substandard c e r t i f i c a t i o n . 

The report recommends set t i n g s t r i c t accountability and licensing 
standards for teachers and the education schools that t r a i n them, 
reformulating teachers' education to include a yearlong internship, giving 
f i n a n c i a l rewards to good teachers and making i t easier to dismiss 
incompetent teachers and close substandard schools of education. 

Coming as a new baby boomlet and an aging teaching population means the 
nation w i l l need 2 m i l l i o n new teachers over the next 10 years, the report 
argues that e f f o r t s to upgrade American education have f a l t e r e d over the 
l a s t decade because they have consistently overlooked the most important 
element: the t r a i n i n g , recruitment and q u a l i t y of the nation's 3.1 m i l l i o n 
teachers. 

' I f we get the teachers r i g h t , everything else w i l l f a l l i n t o place,' 
said Gov. James B. Hunt Jr. of North Carolina, chairman of the commission, 
which was financed by the Rockefeller Foundation and the Carnegie 
Corporation of New York. 'We've focused on test scores and a l l these other 
things, but we've too often forgotten the single most important thing, 
which i s the teachers.' 



The commission i t s e l f has no formal a u t h o r i t y , but seven s t a t e s --
Indiana, Ohio, I l l i n o i s , Kentucky, North Carolina, Maine and Missouri --
have already agreed t o work w i t h i t t o implement i t s f i n d i n g s and others 
are l i k e l y t o . 

The r e p o r t , issued against a backdrop of i n c r e a s i n g l y p o l i t i c i z e d 
debate about schools, i n d i c a t e s t h a t the problems i n education stem not 
from systemic flaws i n American education l i k e a lack of school choice or 
too-powerful unions but from a basic f a i l i n g i n r e c r u i t i n g , n u r t u r i n g and 
t r a i n i n g good teachers and g i v i n g them supportive work environments. 

President C l i n t o n , at a campaign stop at an elementary school i n 
Fresno, C a l i f . , p r a i s e d the r e p o r t , saying i t 'makes i t c l e a r t h a t we 
should have high standards f o r teachers, but t h a t too o f t e n teachers are 
not rewarded when they do a good j o b . ' He added, i n a v e i l e d d i g at Bob 
Dole's repeated attacks on the National Education Association: 'We ought 
to f i n d ways t o i d e n t i f y and reward good teachers. We should be l i f t i n g 
our teachers up, not bashing them.' 

Conservative c r i t i c s , l i k e Chester Finn, an A s s i s t a n t Secretary of 
Education i n the Bush A d m i n i s t r a t i o n , said the r e p o r t ' s panel of education 
experts, p o l i t i c i a n s , business leaders and teachers union representatives 
r e f l e c t e d the s t atus quo and c o n s t i t u e n c i e s who b e n e f i t e d from i t . 

The commission included Governor Hunt, a Democrat, and Gov. Jim Edgar 
of I l l i n o i s , a Republican; the longtime heads of the two teachers unions, 
A l b e r t Shanker of the American Federation of Teachers and K e i t h Geiger of 
the National Education Association; former Senator David Boren, now the 
President of the U n i v e r s i t y of Oklahoma; prominent educators l i k e James P. 
Comer of Yale U n i v e r s i t y , and others i n c l u d i n g Hugh B. Price, President of 
the National Urban League. 

' I f you put out a 10-most-wanted l i s t of who's k i l l i n g American 
education, I'm not sure i f you would have the teachers unions or the 
education school f a c u l t i e s higher on the l i s t , ' Mr. Finn sa i d yesterday. 
'That's b a s i c a l l y what you have here, w i t h a few token m i l d shaker 
uppers.' 

But commission members said the recommendations, p a r t i c u l a r l y those 
making i t easier t o dismiss incompetent teachers and close schools of 
education, represented anything but the status quo. 

The r e p o r t s a i d t h a t more than 40 states allowed d i s t r i c t s t o h i r e 
teachers who had not met basic education requirements and t h a t more than 
12 percent of new teachers nationwide began w i t h no t r a i n i n g at a l l . 

I t found t h a t n e a r l y one i n four high school teachers d i d not take 
enough college courses t o major or minor i n t h e i r main teaching f i e l d and 
t h a t more than h a l f of high school students t a k i n g p h y s i c a l science were 
taught by teachers who had not s p e c i a l i z e d i n the f i e l d . 

As remedies, the commission c a l l e d f o r states t o e s t a b l i s h p r o f e s s i o n a l 
standards boards t h a t would set high, mandatory standards f o r teachers, t o 
develop pay plans t h a t would reward knowledge and s k i l l s and t o e s t a b l i s h 
l i c e n s i n g and review procedures t h a t would make i t easier t o remove 
incompetent teachers. I t also said American schools had too many 
a d m i n i s t r a t i v e and support personnel and not enough teachers compared w i t h 
other c o u n t r i e s . 

I t put a $5 b i l l i o n p r i c e tag on programs t o provide scholarships t o 
r e c r u i t students t o high-need areas and f i e l d s , improve teacher education 
i n c l u d i n g yearlong i n t e r n s h i p s , e s t a b l i s h new l i c e n s i n g assessments f o r 
beginning teachers and finance programs t o improve the s k i l l s of current 
teachers. 

C h r i s t i n e G u t i e r r e z , a high school teacher i n South-Central Los 
Angeles, and one of three teachers on the 26-member commission, said she 
f e l t the agenda was l a r g e l y on t r a c k and was o p t i m i s t i c t h a t i t would play 
a s i g n i f i c a n t r o l e i n improving education. But she cautioned t h a t problems 
outside the schools could d e r a i l innovations i n them. 

'But what I'm a f r a i d i s t h a t people w i l l e i t h e r underestimate or 



oversimplify the challenges,' she said. 'The other big piece i s the 
external forces working against the kids, the a n t i - i n t e l l e c t u a l i s m , the 
idea that i t ' s O.K. to be stupid, the kind of entertainment they watch. 
You can't separate what you can do i n the classroom with what goes on 
outside. Maybe we need another commission on that.' 
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A r t i c l e Text: 
YORKTOWN HEIGHTS -- JEFFREY COLE considers himself an average student, 

but there i s nothing ordinary about the sudden change i n his l i f e . Tapped 
last year f o r a new program to interest black and Hispanic students i n 
becoming teachers, the Yorktown High School l l t h grader has surprised 
himself with his own talents and won a bevy of fans. 

' I didn't think I was a teacher -- I thought I was j u s t helping them 
out,' Jeffrey said of a summer internship at a day-care center, which has 
become a paying job. 'They a l l say I'm doing good. I t was weird -- I'm 
just doing what they're t e l l i n g me to do.' 

The soft-spoken teen-ager, who plays v i o l i n i n the high school 
orchestra and was wearing an African-patterned t i e given to him by 
children at the center, said he i s now planning to become an elementary 
school teacher and i s receiving scholarship offers from colleges. Besides 
his f r i e n d l y , a t t e n t i v e manner and warm brown eyes, he w i l l bring two 
valuable assets to the teaching market: he i s a black male, a rare 
commodity i n classrooms nationwide. 

In Westchester, the number of black and Hispanic students has steadily 
increased i n the l a s t two years, while the number of black and Hispanic 
teachers has dropped s l i g h t l y . Over a l l , according to the New York State 
Education Department, 35.9 percent of the county's public school students 
were black or Hispanic i n the f a l l of 1994, compared with 35.3 percent the 
year before. The number of black or Hispanic teachers during that period 
dropped from 9.4 percent i n 1993 to 9.2 percent i n 1994. 

In northern Westchester, non-white teachers are especially rare. Even 
i n Peekskill, where nearly 60 percent of the students are non-white, less 
than 14 percent of the teachers come from minority groups. 

Renee Gargano, Deputy Superintendent for the Board of Cooperative 
Educational Services of Putnam-Northern Westchester, said she had t r i e d 
for years to a t t r a c t black and Hispanic teachers to the organization's 18 
school d i s t r i c t s . Frustrated by f a i l u r e -- even a f t e r v i s i t i n g Southern 
black colleges, advertising i n black publications and sponsoring 
recruitment f a i r s f o r black teachers -- she said she realized a new 
approach was necessary. 

'We weren't ge t t i n g to the heart of the matter,' Ms. Gargano said 
recently. ' I t i s hard to get people to relocate to t h i s area -- where 
housing prices are high, to uproot themselves and move to a community 
where everyone i s Caucasian, and to work i n school d i s t r i c t s that are 
primarily Caucasian. What we r e a l l y need i s to grow our own.' 



Today's Students, Tomorrow's Teachers, which i s sponsored by the 
Learning Foundation of Putnam-Northern Westchester, i s gambling on the 
idea t h a t students from m i n o r i t y groups who already f e e l at home i n 
northern Westchester would be w i l l i n g t o r e s e t t l e there as teachers --
provided they are i n t e r e s t e d i n the p r o f e s s i o n and are given enough 
in c e n t i v e s . 

The program began w i t h a small group of students l a s t year and now 
includes 29 students i n f o u r school d i s t r i c t s : Bedford, Ossining, 
P e e k s k i l l and Yorktown. The p a r t i c i p a t i n g students, who were recommended 
by t h e i r teachers and guidance counselors, attend teacher workshops, work 
year round i n i n t e r n s h i p s and are taken on v i s i t s t o nearby colleges w i t h 
education d i v i s i o n s . 

The students also meet r e g u l a r l y w i t h teachers who serve as mentors and 
receive career counseling and help w i t h the c o l l e g e - a p p l i c a t i o n process. 
Once they are i n college, they w i l l also be assigned mentors there. 

Perhaps the biggest i n c e n t i v e i s t h a t each student i s promised a 
50-percent r e d u c t i o n i n t u i t i o n by each of the p a r t i c i p a t i n g colleges. So 
f a r these include the College of New Rochelle, lona, M a n h a t t a n v i l l e , 
Mercy, Pace U n i v e r s i t y and Texas College i n T y l e r . 

I n r e t u r n , the students must maintain good grades, and, most important, 
promise t o teach f o r a year i n a northern Westchester or Putnam County 
d i s t r i c t . 

The a d u l ts i n the program are sanguine about young people's tendency t o 
change t h e i r minds. 'Even i f they decide not t o go i n t o teaching,' said 
Angelo P i c c i r i l l o , an Ossining High School science teacher who i s serving 
as a mentor, 'they are having experiences now t h a t are very p o s i t i v e . ' 
Many of the students, f o r example, are v i s i t i n g a college campus f o r the 
f i r s t time, several of the mentors said. 

T e l l y Mangual, who on a recent afternoon was h e l p i n g students do 
k i t c h e n math at a Yorktown Middle School home economics class, said t h a t 
the program had i n j e c t e d new energy i n t o h i s l i f e . ' I t has given me more 
of a sense of r e s p o n s i b i l i t y , ' the Yorktown High School 12th grader said. 
'Before t h i s , I would j u s t go home and go t o sleep. Now I come home, and 
I'm awake.' 

He said he wanted t o become a teacher t o help change a t t i t u d e s toward 
black c h i l d r e n i n the mostly white suburbs. 'I'm not h a l f the person 
anyone thought I was when I came here,' said T e l l y , who moved from Yonkers 
i n the 10th grade. ' I was d i f f e r e n t , and a l o t of kids were amazed t h a t 
a l l my classes were advanced.' 

Renee McFarlane, an Ossining High School 12th grader who v o l i i n t e e r s at 
a day-care center and a community center i n Ossining, s a i d she wanted t o 
model h e r s e l f a f t e r her t h i r d - g r a d e teacher i n Mount Vernon, who was 
black. 'To see your own c o l o r teaching you -- wow!' she said. 'You t h i n k , 
' I can r e a l l y do something. I can r e a l l y make something of myself.' ' 

Mr. P i c c i r i l l o s a i d : ' M i n o r i t y students need someone t o look up t o . 
They look f o r heroes and models at the s p o r t i n g f i g u r e s , and t h i s i s 
something t o t a l l y d i f f e r e n t . I f I'm a f i r s t grader, I'm going t o be 
t e r r i b l y a f f e c t e d by the teacher. I f I see someone I can r e l a t e t o , i t 
could make a tremendous d i f f e r e n c e . ' 

Even w i t h i t s promising s t a r t . Today's Students, Tomorrow's Teachers 
faces d i f f i c u l t challenges. Students must f i r s t be persuaded t h a t teaching 
has rewards beyond the n o v e l t y of i n t e r n s h i p s . ' I t a l l comes down t o 
economics,' said Bettye Perkins, the p r o j e c t coordinator. 'Parents come i n 
w i t h students f o r a session, and we show them the s a l a r y s t r u c t u r e . You 
should see how shocked they are t o see t h a t the f i r s t year they can make 
close t o $30,000 i n some of these d i s t r i c t s . ' 

Ms. Gargano said she r e a l i z e d someone may r a i s e o b j e c t i o n s t o the 
program f o r the same reasons t h a t a f f i r m a t i v e - a c t i o n p o l i c i e s have come 
under f i r e n a t i o n a l l y . While some white students may be jealous of the 
o p p o r t u n i t i e s t h e i r black and Hispanic classmates are g e t t i n g , however, so 



far no one has complained. 'They recognize the need,' Ms. Perkins said. 
'They can see i t . They're i n an environment where there are no teachers of 
color, and i t ' s j u s t part of the whole learning process to understand that 
there are other kinds of teachers.' 

The program's most pressing need i s money, Ms. Gargano said. This 
year's budget of $141,000, which includes stipends to mentors and $200 for 
each student's summer internship, i s being financed by the Learning 
Foundation, businesses l i k e M.B.I.A. of Armonk and General E l e c t r i c and 
the Plan for Social Excellence of Mount Kisco. The Learning Foundation i s 
an independent consortium of 18 school d i s t r i c t s i n northern Westchester 
and Putnam County, corporations and colleges. 

Ms. Gargano said the project's goal was 90 students, 5 from each of the 
Board of Cooperative Education Services' 18 d i s t r i c t s . The payoff w i l l be, 
she said, when the newly trained teachers f u l f i l l t h e i r pledge to work i n 
the d i s t r i c t s . 'We can't guarantee them a job,' she said, 'but we have 
promised to make special e f f o r t s . ' 

The program, she said, demands a long view. ' I t ' s not a quick f i x , ' she 
said. 'When you grow your own, you must be patient. We need long-term 
funding. I t ' s something you have to hang i n with.' 

Caption: 
Photo: Jeffrey Cole helps middle school home economics students with 

'kitchen math.' (Roberta Hershenson for The New York Times) (pg. 6) 
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A r t i c l e Text: 
Five years a f t e r Teach for America began sending recent college 

graduates to some of the poorest urban and r u r a l schools, the organization 
finds i t s e l f s t i l l t r y i n g to handle i t s growing pains with grace. 

Teach for America, which sprang from the 1989 senior thesis that i t s 
founder, Wendy Kopp, wrote at Princeton University, has placed 3,000 
teachers and gained both praise and strong c r i t i c i s m f o r i t s methods. 
Every year, a f t e r t r a i n i n g 500 re c r u i t s -- many of them graduates of Ivy 
League colleges -- fo r f i v e weeks, the program assigns them to two-year 
teaching posts i n areas as varied as New York City, the Mississippi Delta 
and South Central Los Angeles. 

Patterned a f t e r the Peace Corps, Teach for America has been hard h i t by 
what i t s director of development, Richard Barth, c a l l s a 'belt-tightening 
c r i s i s . ' In 1995 the r e c r u i t i n g s t a f f was slashed from seven to two. 
(Overall, the organization employs about 80 people.) To maintain one of 
the program's essential components -- the on-site mentors who help new 
recruits get adjusted to teaching -- Teach fo r America has begun to seek 



out partnerships with local u n i v e r s i t i e s and community colleges, as well 
as to r e l y more heavily on alumni to contribute time and expertise. 

'We're stepping back from t r y i n g to take on a l l to the r e s p o n s i b i l i t y 
ourselves,' explained Ms. Kopp, 28, as she sat i n her organization's 
headquarters i n New York City's f i n a n c i a l d i s t r i c t . 

In addition. Teach fo r America i s struggling to rebut i t s c r i t i c s . 
In May, responding to several recent studies by educational groups 

c r i t i c i z i n g i t s teacher t r a i n i n g program. Teach fo r America released a 
report i t had commissioned. According to the report, the majority of 
superintendents are happy with the teachers' work. 'In some areas we come 
out looking good,' Ms. Kopp said. 

Sharon Mi t c h e l l , the placement coordinator i n the Unified School 
D i s t r i c t of Oakland, C a l i f . , said: 'They're climate changers. They think 
out of the box.' 

Teach fo r America i s part of a larger trend that has emerged since the 
early 1980's, when states began to o f f e r a l t e r n a t i v e licensing or 
c e r t i f i c a t i o n programs f o r teachers. Such programs allow l i b e r a l arts 
graduates and others without education degrees to work as teachers i n 
areas where there are teacher shortages. Most often these schools are 
found i n poor d i s t r i c t s . According to data collected by the National 
Center f o r Education Information i n Washington, 40 states now o f f e r such 
programs, up from 33 i n 1990. 

' I f the school d i s t r i c t provides adequate mentoring and support,' said 
Pat Dingsdale, the education committee chairwoman fo r the National 
Parent-Teacher Association, i n Chicago, 'any a l t e r n a t e • c e r t i f i c a t i o n 
program can work.' 

Yet many of Teach fo r America's c r i t i c s argue that such support i s not 
forthcoming. In 1991 Melissa McDonald graduated from Tufts University with 
a degree i n American histo r y . She then spent a turbulent nine weeks i n a 
New Orleans school she described as 'a trash can' before r e l u c t a n t l y 
leaving Teach fo r America. She i s now a manager at the Nature Company i n 
Boston. 

' I had 10-year-olds who had f a i l e d second grade three times,' said Ms. 
McDonald. She blames Teach for America f o r her quick departure because i t 
placed her i n the school and f a i l e d to give her support. 

'The corps members who finished t h e i r two-year commitments had strong 
mentors -- and t h e i r schools wanted them there,' she said. 

In New York City, f i r s - y e a r Teach fo r America teachers make about 
$28,000, about $4,000 less than f i r s t - y e a r teachers with master's degrees. 
During t h e i r two-year commitment, program participants have the option of 
working toward t h e i r permanent licenses. 

Supporters of Teach fo r America say that over the l a s t f i v e years the 
program has f i l l e d a gap i n r e c r u i t i n g hard-to-find b i l i n g u a l , special 
education and math and science teachers. According to the organization's 
s t a t i s t i c s , the number of i t s teachers who f i n i s h the two-year commitment 
has risen from 70 percent i n 1990 to 85 percent i n 1993. The s t a t i s t i c s 
also indicate that the organization does better than the education 
profession overall i n r e c r u i t i n g minorities, who now make up 46 percent of 
a l l corps members. This figure includes 24 percent African-Americans, 8 
percent Hispanics and 8 percent Asians. According to figures from the 
National Library of Education, 86.5 percent of a l l teachers nationwide are 
white and 7 percent are African-American, 4 percent Hispanic and 1 percent 
Asian. 

According to Teach fo r America s t a t i s t i c s on the f i r s t group of 
program teachers, who finished i n 1992, some 55 percent are s t i l l 
teaching, although 72 percent remain i n education. By contrast, only 7 
percent of teachers with master's degrees nationwide have dropped out of 
teaching a f t e r three years. 

Teach for America, however, says that i n the areas where i t s teachers 
are employed, the overall turnover rate tends to be much higher, up to 50 



percent. And Ms. Kopp says as much as t r a i n i n g teachers, the program 
seeks to create leaders. 

'I'd l i k e people to someday t a l k about T.F.A. the way they t a l k about 
the Rhodes scholarship,' she said. 

In the summer of 1993, President Clinton approved Teach f o r America as 
part of Americorps, his national service i n i t i a t i v e . The program now 
receives about 21 percent of i t s $5.2 m i l l i o n budget from Americorps, 
which also pays o f f participants' undergraduate loans and offers small 
grants f o r future education. The majority of Teach for America's money, 
however, s t i l l comes from corporations and individuals -- among them are 
the L i l l y Endowment Corporation and P h i l i p Morris. 

Yet because of Teach fo r America's budget cutting, some of i t s most 
ambitious i n i t i a t i v e s are being dropped, l i k e the costly and 
time-consuming e f f o r t s to get states to accredit i t s five-week summer 
tr a i n i n g program as an al t e r n a t i v e route to teacher c e r t i f i c a t i o n . 

And two education divisions of Teach fo r America have l e f t to become 
nonprofit companies. The two divisions are Teach, which focuses on 
re c r u i t i n g people i n other professions to become teachers, and The 
Learning Project, which helped design the Houston Summer I n s t i t u t e where 
Teach for America teachers are trained. 

In addition, many educators i n t r a d i t i o n a l graduate teacher- t r a i n i n g 
programs remain skeptical about Teach fo r America's long-term impact. 

'What Teach fo r America i s doing would be more productive i f they 
recruited f o r the long term instead of as a p i t stop,' said Linda Darling 
Hammond, a professor of education at Teachers College at Columbia 
University i n New York. By put t i n g teachers i n t o the neediest schools, she 
said, the program i s cheating a generation of 'high r i s k ' children. 

Professor Darling Hammond also accused the program of taking jobs away 
from teachers who are more q u a l i f i e d . 

' D i s t r i c t s can only l e g a l l y hire us i f they have a shortage,' Wendy 
Kopp responded. 

But l a s t year i n Seattle, which has no teacher shortage, the Board of 
Education voted to hir e 17 Teach for America teachers, even though 
Washington state c e r t i f i e s 2,500 teachers every year. Of these, half 
remain unemployed a f t e r receiving c e r t i f i c a t i o n . 'The vote was 
controversial,' said Ted Andrews, the state's director of professional 
education and c e r t i f i c a t i o n . 

Most teacher educators c r i t i c a l of Teach fo r America say they do not 
oppose alternat i v e c e r t i f i c a t i o n as such, but what they characterize as 
the program'sslapdash approach to t r a i n i n g . 

'The summer i n s t i t u t e i s a series of one-hour workshops with no 
curriculum,' said Robert Roth, a professor of education at the State 
University of Ca l i f o r n i a at Long Beach, who evaluated Teach fo r America's 
summer t r a i n i n g i n s t i t u t e i n Houston f o r several states i n 1993. 'The 
students could choose anything they wanted i n any order,' he said. 'In 
f i v e weeks you cannot t r a i n teachers to step i n t o the classroom. We have 
d i f f i c u l t y doing that i n four years.' 

Teach for America, however, said the t r a i n i n g i n s t i t u t e ' s r e c r u i t s 
teach at a summer enrichment program for students i n Houston's public 
elementary schools. In the afternoons and evenings, according to program 
outlines, the trainees attend curriculum workshops. Veteran teachers and 
experienced corps members are asked to evaluate the performance of the new 
recruits on a d a i l y basis. 

' I t was l i k e educational boot camp,' said Catherine Schoeffler, who got 
a sociology degree at the University of Southwestern Louisiana before 
teaching at a t i n y elementary school i n Rule v i l l e , Miss. 

Pam Briskman, a Teach fo r America r e c r u i t from Stanford University i n 
Palo Alto, C a l i f . , said, ' I r e a l l y don't think that anything can prepare 
you for the f i r s t day of class.' 

Ms. Briskman, who has taught at Bret Harte Middle School i n Oakland, 



Calif., for three years, said she feels that the Teach fo r America 
approach i s at least as ef f e c t i v e as the t r a d i t i o n a l teacher-training 
education programs from which her colleagues graduated. 

In New York, at P.S. 28 on West 155th Street i n Harlem, Gina Laporta, 
an English major who graduated from Boston College i n 1994, said her 
tr a i n i n g was adequate, but her f i r s t year of teaching was s t i l l an 
enormous struggle. 

' A l l of a sudden I was going to be responsible f o r 20 children who 
wanted to be educated.' 

For several months she was i n shock, she said, overwhelmed by a 
classroom where many of the students had emotional problems f o r which she 
had no t r a i n i n g . 

She was assigned two mentors -- one from Teach fo r America and the 
other a veteran teacher at the school. But even now, Ms. Laporta does not 
know i f she w i l l stay a t h i r d year. ' I change my mind every day,' she 
said. 

David Gunderson had a d i f f e r e n t experience. 
After graduating from Yale University i n 1989 with a major i n p o l i t i c a l 

science, he wanted to teach before medical school. 
But because he didn't want to spend a year getting a degree i n 

education, he found that Teach fo r America presented an ideal opportunity. 
Mr. Gundersonspent four years teaching l i f e science at Compton High i n 
South Central Los Angeles. 

' I t ' s the greatest education y o u ' l l ever have,' he said. 
Now Mr. Gunderson intends to go back to medical school and to earn a 

master's degree i n public health. 
'In 10 years, I'd l i k e to be l i v i n g i n a r u r a l area where I can 

practice medicine half the time and teach the other h a l f , ' he said. 
For Seth Kugel, who finished his two-year s t i n t i n the South Bronx i n 

New York l a s t year, academic c r i t i c s of Teach fo r America miss the point. 
Mr. Kugel, who i s now a f i r s t - y e a r student at the Kennedy School of 

Government at Harvard University, said: ' I f you're a T.F.A. teacher, you 
don't have to worry about staying, about pension, about red tape, about 
getting the ideal job i n the ideal school -- you don't have to worry about 
getting out of the South Bronx. You don't have to learn the system. I f 
you're i n T.F.A., you can j u s t teach.' 

Caption: 
Photo: Wendy Kopp's Teach fo r America has put 3,000 recent college 

graduates i n t o poor schools. (Andrew Lichtenstein for The New York Times) 


