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Survey Resells 
In 1995, Kane, Parsons & Associates, a New York-based market research firm, conducted a survey of 302 
principals and superintendents with experience with TEA corps members. These administrators, boasting 
an average of 23.9 years of experience in education, rated TEA Corps Members on a battery of traits which 
characterize excellence in teaching. 

Responses are in comparison to other beginning teachers. 

(5 

6 

Respondents indicating TEA Corps Members to be \ 

much above 
average 

above 
average average! 

below 1 
average 

Interest in students j 62.5% 1 26.8% 9.4% 1.3% 

Intellectual ability 55.0 ! 33.7 10.3 ! 1.0 

Motivation, dedication to teaching 56.6 30.5 9.6 3.3 : 

Ability to work well with other teachers 54.8 27.2 j 13.3 1 4-7 

Commitment to continually improve as a 
teacher 48.8 i 

i 

1 
30.7 15.5 ! 

! 
5.0 

Ability to motivate students 40.7 34.7 18.5 \ 6.1 

Ability to positively impact students' academic 
growth 40.4 33.8 19.2 6.6 1 

Ability to work well with parents 41.6 1 31.7 22.1 j 4.6 i 

Leadership 33.4 38.7 1 21.9 i 6.0 i 

Knowledge of subject matter 36.9 32.9 26.2 I 4.0 I 

Ability to convey required skills and content 
knowledge 

33.1 35.4 25.2 \ 
i 

i 

6.3 

Ability to develop and organize curricula for 
student growth and learning 34.1 

1 
31.1 

1 
25.8 1 

\ 

9.0 1 

Ability to create and manage a classroom 
environment conducive to student learning 
and growth 

35.1 30.1 

1 

24.5 

i 

10.3 

Ability to discipline students 28.9 31.6 26.2 13.3 1 
Kane, Parsons, & Associates 1995 

I of2 11/05/97 17 



<HEAD>Teach For America Survey file:///CI/Web/Julic/surveyTFA.h 

V 

® Overall, at least 60% of the principals rated TEA Corps Members as above average on all traits. 
® When asked to identify a specific TEA Corps Member's greatest weakness as a teacher, 17.5% said 

the TEA CM they had worked with had no weaknesses. 
® Overall, 76.7% of the principals rated TEA Corps Members as above average compared to other 

beginning teachers. Just 8% said they were below average. 
® Compared to the overall teaching faculty at their schools (not just beginning teachers), 59.4% of the 

respondents rated TEA Corps Members as above average, and just 13.4% rated them below average. 

Other Data 

According to a variety of resources, nationwide attrition rates for first year public school teachers (defined 
as quitting before or at the end of their first year of teaching) fluctuate between 10% and 17%. Naturally, 
these fluctuations are different for different locations. Eor example, inner city areas generally have higher 
attrition percentages than wealthy suburban areas. 

Eor TEA, first year attrition rates were: 

® 11% in 1990 
® 1991 (not available) 
® 6.5% in 1992 
® 6.1% in 1993 
© 7.4% in 1994 
® In New York City, attrition rates for first-year teachers are in excess of 20%. Eor TEA, the average 

attrition rate for Corps Members teaching in New York City is less than 6%. 

Source for attrition rates: Internal TEA documentation 

Back to Chris Reynolds' TEA Page 
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Survey Results 
In 1995, Kane, Parsons & Associates, a New York-based market research firm, conducted a survey of 302 
principals and superintendents with experience with TEA corps members. These administrators, boasting 
an average of 23.9 years of experience in education, rated TEA Corps Members on a battery of traits which 
characterize excellence in teaching. 

Responses are in comparison to other beginning teachers. 

Respondents indicating TEA Corps Members t̂ ^ 

Kane, Parsons, & Associates 1995 

Additional Survey Data 

much above j above 
average j 

! 

below 
average ' average 

average j 
! average 

Interest in students i 62.5% i 26.8% 1 9.4% i 1.3% ' 

Intellectual ability 55.0 1 33.7 ! 10.3 1.0 

Motivation, dedication to teaching J 56.6 1 30.5 9.6 J 3.3 

Ability to work well with other teachers | 54.8 i 27.2 i 13.3 i 4.7 
1 

Commitment to continually improve as a j 
teacher J 

48.8 
1 

30.7 i 15.5 I 
i 

5.0 \ 

Ability to motivate students 40.7 34.7 18.5 6.1 ; 

Ability to positively impact students' academic 
growth 

1 
40.4 33.8 

! 
19.2 J 6.6 

Ability to work well with parents 41.6 31.7 22.1 ! 4.6 

j Leadership 33.4 3i8.7 2j.9 1 6.0 

[Knowledge of subject matter 36.9 32.9 26.2 i 4.0 

1 Ability to convey required skills and content 
: knowledge 

33.1 35.4 25.2 6.3 

i Ability to develop and organize curricula for 
student growth and leaming 

34.1 31.1 
„ „ , 

25.8 9.0 

I Ability to create and manage a classroom 
environment conducive to student learning 35.1 30.1 24.5 10.3 

i and growth 

' Ability to discipline students 28.9 31.6 
} 

26.2 13.3 
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• Overall, at least 60% of the principals rated TEA Corps Members as above average on all traits. 
• When asked to identify a specific TEA Corps Member's greatest weakness as a teacher, 17.5% said 

the TEA CM they had worked with had no weaknesses. 
• Overall, 76.7% of the principals rated TEA Corps Members as above average compared to other 

beginning teachers. Just 8% said they were below average. 
• Compared to the overall teaching faculty at their schools (not just beginning teachers), 59.4% of the 

respondents rated TEA Corps Members as above average, and just 13.4% rated them below average. 

Other Data 

According to a variety of resources, nationwide attrition rates for first year public school teachers (defined 
as quitting before or at the end of their first year of teaching) fluctuate between 10% and 17%. Naturally, 
these fluctuations are different for different locations. Eor example, inner city areas generally have higher 
attrition percentages than wealthy suburban areas. 

Eor TEA, first year attrition rates were: 

• 11% in 1990 
• 1991 (not available) 
• 6.5% in 1992 
• 6.1% in 1993 
• 7.4% in 1994 
• In New York City, attrition rates for first-year teachers are in excess of 20%. Eor TEA, the average 

attrition rate for Corps Members teaching in New York City is less than 6%. 

Source for attrition rates: Intemal TEA documentation 

Back to Chris Revnolds' TEA Page 
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t o t a l school ethos - i s c a l l e d "character education," arguably the 0 11/hv^'~^^^^^ 
fastest-growing education reform movement i n America today. WVA* 

j The last five years have produced a spate of books on character education; I fj^ 
J the emergence of several national organizations (the Character Education 

1^ 
the emergence of several n a t i o n a l organizations 
a r t n e r s h i p , the Character Counts C o a l i t i o n , and the ̂ Conmniiiiiaj:iArLjIe£ĵ  amo: 

fchem) dedicated t o p u t t i n g character development at the top of the nation's Ov-
educational agenda; congressional a c t i o n t o fund character education i n i t i a t i v e s 
( m i l l i o n - d o l l a r grants have been awarded t o each of twelve states i n the past 
'three y e a r s ) ; three White House Conferences on Character-Building f o r a 
Democratic, C i v i l Society; s t a t e mandates r e q u i r i n g t h a t schools spend some time 
every day on character education; the c r e a t i o n of university-based centers and 
summer i n s t i t u t e s t o help school d i s t r i c t s s t a r t character programs; and a 
|fi|Lurry of media a t t e n t i o n t o the movement, i n c l u d i n g two New York Times cover 
ystories (one i n the Sunday Magazine, another i n the "Education L i f e " section) i n 
\995 . 

Not everybody i s on board, of course. Some l i b e r a l s s t i l l worry t h a t 
character education i s a smoke screen f o r the " r e l i g i o u s Right," although t h a t 
fear has faded somewhat as p u b l i c f i g u r e s of a l l s t r i p e s , i n c l u d i n g l i b e r a l 
Democrats and conservative Republicans, have embraced the e f f o r t . Some parents, 
e s p e c i a l l y those of t r a d i t i o n a l r e l i g i o u s conscience, worry t h a t values l i k e 
"tolerance" w i l l be used t o teach acceptance of homosexuality and other 
i d e o l o g i c a l views t h a t may v i o l a t e deeply held f a m i l y b e l i e f s . But t h i s 
wariness, too, has been l a r g e l y d i s s i p a t e d by making i t c l e a r t h a t character 
education teaches non-controversial v i r t u e s (such as respect, c a r i n g , honesty, 
and s e l f - d i s c i p l i n e ) i n non-controversial ways (such as r o l e modeling, 
developing a c a r i n g school community, and service l e a r n i n g ) , and by p o i n t i n g out 
th a t many successful character i n i t i a t i v e s have been spearheaded by eva n g e l i c a l 
C h r i s t i a n s and other r e l i g i o u s conservatives. 

Some school a d m i n i s t r a t o r s s t i l l s u f f e r from the moral p a r a l y s i s induced by 
the o l d question, "Whose values do we teach?" I n a d d i t i o n t o f e a r i n g community 
c o n f l i c t over values, some educators are deterred by the moral r e l a t i v i s m t h a t 
continues t o run deep i n much of our c u l t u r e - the idea t h a t nothing i s 
o b j e c t i v e l y r i g h t or wrong, t h a t m o r a l i t y i s an i n d i v i d u a l matter, r e l a t i v e t o 
one's p o i n t of view or desires. A new c o n t r i b u t o r t o s o c i e t a l moral r e l a t i v i s m 
i s the brand of m u l t i c u l t u r a l i s m t h a t i s taken t o mean " m u l t i - m o r a l i t y " - the 
b e l i e f t h a t there are no moral u n i v e r s a l s , t h a t we should eschew moral judgment 
and give equal "respect" t o the values, b e l i e f s , and l i f e s t y l e s of a l l c u l t u r e s 
and groups. 

Given t h a t many people i n our s o c i e t y remain confused and ambivalent about 
m o r a l i t y , the f i r s t task f a c i n g character educators i s t o e x p l a i n c l e a r l y what 
character education i s and why we need i t - why, i n f a c t , educating f o r 
character should be at the center of a l l schooling, p u b l i c or p r i v a t e , secular 
or r e l i g i o u s . Character education can be defined as the i n t e n t i o n a l , p r o a c t i v e 
e f f o r t t o develop good character. Q u a l i t i e s of good character are c a l l e d 
v i r t u e s . V i r t u e s - such as the c a r d i n a l v i r t u e s of prudence, j u s t i c e , 
temperance, and f o r t i t u d e advanced by the ancient Greeks - are o b j e c t i v e l y good 
human q u a l i t i e s . They are good f o r the i n d i v i d u a l (they help a person lead a 
f u l f i l l i n g l i f e ) and they are good f o r the whole human community (they enable us 
to l i v e together harmoniously and p r o d u c t i v e l y ) . 
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Two cent u r i e s ago, the p u b l i c philosopher W i l l i a m Barr reminds us, the 
American founders saw us as embarking on a great experiment: Could a f r e e people 
maintain a moral c u l t u r e ? Or would moral r e s t r a i n t and concern f o r the common 
good give way t o " l i c e n t i o u s n e s s " - the u n b r i d l e d p u r s u i t of personal a p p e t i t e s 
and s e l f - g r a t i f i c a t i o n ? While not a l l the evidence from t h a t experiment i s i n , 
the founders would s u r e l y be discouraged by the lead a r t i c l e i n a recent 
Ph i l a d e l p h i a I n q u i r e r s eries on the need t o teach values i n our schools. 

The s t o r y t o l d of e i g h t students, ages twelve and t h i r t e e n , who had been 
caught i n t h e i r New Jersey suburban middle school having sex i n a locker room 
and a s t a i r w e l l . When school a d m i n i s t r a t o r s suspended the students f o r ten days, 
t h e i r parents p r o t e s t e d t h a t the punishment was u n f a i r and threatened t o sue the 
d i s t r i c t f o r having f a i l e d t o "ensure the s a f e t y and well-being" of the 
students. 

That i n c i d e n t sums up much of what's wrong w i t h contemporary s o c i e t y . 
M i l l i o n s of young people, perhaps a m a j o r i t y , t h i n k the p u r s u i t of happiness 
means the p u r s u i t of pleasure, e s p e c i a l l y sexual pleasure. They absorb t h i s 
n o t i o n d a i l y from a mass media c u l t u r e t h a t o f t e n supplants parents, 
schoolteachers, and r e l i g i o u s educators as the primary moral teachers. And t h e i r 
parents engage i n d e n i a l , e x t e r n a l i z e blame, and t r y t o prevent t h e i r c h i l d r e n 
from s u f f e r i n g the c o r r e c t i v e consequences of t h e i r wayward a c t i o n s . The school, 
f o r i t s p a r t , f r e q u e n t l y f i n d s i t s e l f i n a narrow, r e a c t i v e mode r a t h e r than a 
pro a c t i v e , preventive mode - having f a i l e d t o define , b u i l d consensus around, 
t h o u g h t f u l l y teach, and c o n s i s t e n t l y enforce standards of respect, 
r e s p o n s i b i l i t y , and basic human decency of the s o r t t h a t would reduce student 
misconduct and enable schools and f a m i l i e s t o deal more e f f e c t i v e l y w i t h 
breaches of v i r t u e when they occur. 

There i s , however, hope on the horizon. Increasing numbers of schools, w i t h 
community support, have reached the conclusion t h a t i t ' s time f o r a d u l t s t o get 
t h e i r e t h i c a l act together and teach kids r i g h t from wrong. The d e l i b e r a t e 
e f f o r t t o teach r i g h t and wrong - through good example, the curriculum, and the 

• LEXIS-NEXIS' ^ LEXIS-NEXIS ^ LEXIS-NEXIS 
^^^^A mcnibcr of ihc Rccd Hi.scvicr pic grmip '^^^"^ member ol'ihc Rccd Klicvicr pk gniup '^^^ '^ member of the Rccd KI%cvicr pk" group 



10 ^frJ^ Is-- n 
t) ? 

r' 



,,..Amenca Sun,ey file:///CI/Web/Jul,e/surveyTl 

• Overall, at least 60% of the principals rated TEA Corps Members as above average on all traits. 
• When asked to identify a specific TEA Corps Member's greatest weakness as a teacher, 17.5% said 

the TEA CM they had worked with had no weaknesses. 
• Overall, 76.7% of the principals rated TEA Corps Members as above average compared to other / 

beginning teachers. Just 8% said they were below average. ' 
• Compared to the overall teaching faculty at their schools (not just beginning teachers), 59.4% of the 

respondents rated TEA Corps Members as above average, and just 13.4% rated them below average. 

Other Data 

According to a variety of resources, nationwide attrition rates for first year public school teachers (defined 
as quitting before or at the end of their first year of teaching) fluctuate between 10% and 17%. Naturally, 
these fluctuations are different for different locations. Eor example, inner city areas generally have higher 
attrition percentages than wealthy suburban areas. 

Eor TEA, first year attrition rates were: 

• 11% in 1990 
• 1991 (not available) 
• 6.5% in 1992 
• 6.1% in 1993 
• 7.4% in 1994 
• In New York City, attrition rates for first-year teachers are in excess of 20%. Eor TEA, the average 

attrition rate for Corps Members teaching in New York City is less than 6%. 

Source for attrition rates: Intemal TEA documentation 
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Survey Results 
In 1995, Kane, Parsons & Associates, a New York-based market research firm, conducted a survey of 302 
principals and superintendents with experience with TEA corps members. These administrators, boasting 
an average of 23.9 years of experience in education, rated TEA Corps Members on a battery of traits which 
characterize excellence in teaching. 

Responses are in comparison to other beginning teachers. 

Respondents indicating TFA Corps Members to be i 

much above | above } average\ 
below 

average average | 
average\ 

average 
1 

Interest in students i 62.5% 1 26.8% i 9.4% 1 1.3% 

Intellectual ability i 55.0 ! 33.7 i 10.3 i 
J 

1.0 

Motivation, dedication to teaching ; 56.6 1 30.5 1 9.6 \ 3.3 

Ability to work well with other teachers \ 54.8 i 
) 

27.2 1 13.3 i 
i 

4.7 
. 1 

Commitment to continually improve as a | 
teacher 

48.8 30.7 15.5 i 
i 

5.0 

Ability to motivate students 40.7 J 34.7 18.5 i 6.1 

Ability to positively impact students' academic 
growth 

40.4 33.8 19.2 j 6.6 

Ability to work well with parents 41.6 j • 31.7 22.1 \ 4.6 

Leadership j 33.4 38.7 21.9 i 6.0 

Knowledge of subject matter 36.9 32.9 26.2 ! 4.0 

Ability to convey required skills and content 
knowledge 

33.1 35.4 25.2 1 6.3 

Ability to develop and organize curricula for 
; student growth and leaming 

34.1 31.1 25.8 9.0 

1 Ability to create and manage a classroom 
; environment conducive to student leaming 35.f 30.1 24.5 10.3 

I and growth _ 

1 Ability to discipline students 28.9 31.6 26.2 13.3 

Kane, Parsons, & Associates 1995 

Additional Survey Data 
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