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FOREWORD

hat does the research show about the impact of diversity on college and uni-

versity students! This timely overview of the literature to date reports

highly encouraging findings about the positive educational effects of in-
stitutional commitments to diversity. This report distills results from over 125 sources
o begin to capture the impact of the changing landscape in higher education. It covers
research on:

e the impact of increased recruitment and retention of more diverse student bodies:

e the introduction of new scholarship about diverse cultures and histories into the
curriculum; and

e the rths to value diversicy as an element of overall
mission.

In surveying this research, these authors found that

The research literature. in all its variety. tends to suggest that higher education is
on the right path in its effort to deal with diversity. Moreover, recent research con-
tinues to powerfully support a focus on the following institutional changes: cli-
mnate. curriculum, involvement of students, faculty-student and peer—student in-

participation in diversity is related to changes in attitudes, openness to differ-
ences, and commitments to social justice. Equally important, such participation
is also increasingly related to satisfaction, academic success, and cognitive
development.

Contrary to much ideologically charged complaint, this review confirms that com-
mitments to diversity and to educational excellence are mutually reinforcing. As insti-
tutions of higher education change in order ro better educate a diverse population of
students. these changes are paying off in improved student outcomes for both majority
and minoricy students. In a political climate that seems to become more and more hos-
file to these efforts every day, this research provides reason to recommit ourselves to the
importance of diversity in higher education.

The research reviewed in this report also provides valuable evidence about what pro-
grams Or strategies campus leaders should implement or strengthen on their own cam-
puses. We believe that the most up-to-date intormation about the impact of programs
and a deeper understanding of what works and what doesn’t are crucial to assist insti-
rutions in sustaining their own campus initiatives on diversity and to provide concrete
data on which to base planning decisions. The data reviewed here also shows that
“institutions of higher education cannot deal with diversity issues merely by pro-
viding services to remedy student deficits. Instead, the institution must change to
more adequately address educational issues and organize for a more diverse future.”

Many campuses around the country are committed to addressing diversity as an ele-
ment of their insticutional missions and in the context of enduring, if imperfectly ful-
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filled. American democratic values. This report simply reintorces the importance of sus-
taining this commitment to fulfilling our most basic aspirations as a nation and to im-
proving the success and experiences of minonity students in higher education. [inpor-

f-J'"“/ i tantly, these findings also suggest thar “rhe educational experience ussociated with
v ﬁ diversity has benefits for all students.”
J,(/l - /\/, i 5
,V,ﬁ\/ + ,\r-‘\ti"v«/f/-v»\-"' . ABOUT AMERICAN COMMITMENTS:
DIVERSITY, DEMOCRACY, AND LIBERAL LEARNING

This report, originally commissioned for the Fifth Annual Ford Foundation Campus Di-
versity Initiative Conference hosted by the Association of American Colleges and Uni-
versities, is published as part of AAC&U’s ongoing initiative, American Commitments:
Diversity, Democracy, and Liberal Learning. Launched with an initial grant from the
Ford Foundation in 1993, American Commitments has focused on diversity in relation
to educational mission and to the natton’s democratic aspirations and values. By high-
lighting the social nexus in which all learning occurs, the American Commitments
linkage between diversity and democratic saciety challenges higher education to think
more deeply about what individuals learn from their experience of campus ethos—and
how that learning in turn constrains or enriches the quality and vitality of American

communities.

American Commitments comprises several distinct but interrelated activities: devel-
opment of policy reports and recommendations about higher education’s role in a di-
verse democracy; institutes on American pluralism and campus leadership; a network
of institutions working on general education curriculum planning and faculty develop-
ment around diversity and community; and electronic, workshop, and print develop-
ment of resource materials to support campus diversity efforts. Currently, more than one
hundred colleges and universities are working in this initiative to recast their general
education curricula and create more inclusive campus communiries. Many other insti-
tutions have been involved in the project by attending one or more of the many work-
shops and conferences American Commitments has sponsored. For information about
American Commitments activities, contact AAC&U.

We encourage you to share this publication, with its important research findings, with
colleagues and, most importantly, with campus and community opinion leaders who can
help support this crucial work on our campuses and in the nation at large. For informa-
tion about other American Commitments publications and resources, see pages 63-64.

CAROL GEARY SCHNEIDER
Director
American Commitments [nitiative

DEBRA HUMPHREYS

Assistant Director of Programs
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SYNOPSIS

his preliminary review of the research literarure addresses the impact of a vari-
cty of diversity initiatives on student learning and experiences in college. These
initiatives focus both on practices and programs that specitically address access,
retention, and academic success of historically underrepresented students and also on
more comprehensive efforts to alter the ethos of institutions to better educare a diverse
cohort of students for an increasingly complex and interconnected global society.
Institutional change initially focused on programs designed to help new students ad-
just to the larger campus community. Over time. these efforts expanded to include proj-

ects to transtorm the curriculum, diversify the faculty, and improve campus climartes. More.

recently, the larger purpose of many diversity initiatives has been to frame initiatives in
terms of institutional mission. Campus leaders are exploring what institutional changes
are needed to successfully educate a diverse body of students 0 live and excel in a com-
plex and pluralistic socicty—an effort that includes the education of all students.

The research Titerature which directly assesses the impact of diversity initiatives on
institutional climate and make-up and especially on student learning and experience is
a voung literature in a formative stage. The need for more information and furcher quan-
titative and quatitative analyss 15 urgent. This review makes several specific recom-
mendations for further research (see pages 20~21).

Nonetheless, this preliminary review supports several broad conclusions about the
unpact ot diversity on students. In summary, they include:

I. Taken in its totality, the literature suggests that diversity initiatives have an impact

on both minority and majority stcudents and thart this impact is, fqr_the most parg;a

positive one.

2. The programs most successful in supporting succe cruitment and retention of
students from underrepresented groups include early outreach programs, specialized
support cfforts, mentoring programs, and significant faculty engagement. While
campuses are indeed more diverse than they once were and while retention efforts
have improved, such targeted programs have not been fully successtul in fostering
comparable retention and achievement for students of all backgrounds.

3. While issues of student preparation and readiness constitute a large part of the re-
search agenda, there is sufficient evidence to suggest that broader institutional char-
acteristics are also related to success in the areas of recruiting and retaining students
from underrepresented groups. These studies show the importance of campus cli-
mate, curriculum, faculty diversity, expectations, und student involvement with fac-
ulty and campus Tife. Most recently, research has underscored the significance of the

perceptions of campus commitment to diversity for creating an environment which

supports the recruitment and retention of a diverse array of students.

4. The rescarch literature in all its complexity tends to suggest that comprehensive in-
stitutional change addressing both campus climarte and the curriculum is the richt

strategy for both minority and majority students. These more comprehensive diver-
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sity efforts have potential beyond their capacity to improve access and success for
underrepresented students. They are increasingly related to satisfaction. academic
success, and cognitive developmentr of all students. Specifically, recent research un-
> Jerscores the significance of focusing institutional changes on climate. curriculum.
RV S N S-S — student involvement, the quality of faculty and peer interacrions, and the diversity
of faculty and statf. Most importantly, continuemnmems to diver-
sity as part of the overall institutional mission are crucial to success.

5. One of the most important suggestions in the research is that institutional commit-
ments to diversity and opportunities for all students to be involved in curricular and
co-curricular efforts may positively affect student outcomes generally. A perception
e i 7 , that there are institutional commitments to diversity as an element of educational
n L A
- \»(/WG)M excellence and to student learning about diversity is a powerful determinant of stu-
et dent satistaction and of commitments to racial understanding.

\\/

6. The research also tends to refute widespread descriptions of minority student self-
segregarion in the media. Self-segregation. rather than a pattern typical of students
of color. is in fact a pattern described by white students. Students of color tend to
interact with dominant students far more than the reverse.

-~

There is a small body of research that reveals the underlying tensions associated with
dealing with volatile and controversial issues such as race, gender, religion, or sex-
ual orientation either in the classroom or in campus programming. Studies which
look at programmatic efforts to engage these volatile issues show positive outcomes
for the students directly involved in the programs. Nevertheless, some of these ef-
forts which are successful for targeted student populations are also subject to the
most reaction by some majority populations.

N \(WM 7 8. Progress in educating all students to funcrion in a pluralistic society is the youngest
- m("%N { phase of this work. These efforts can be especially challenging in environments that
3 ,\Q(N'a/tt/-cg\”“ UE are not themselves diverse. Early research results suggest, however, that facrors such
C’M(ﬂ 5 e as significar_mt taculty involvement, curricular change, and environmental efforts as
: ' ° elements of a larger institutional commitment are all crucial to success.

‘-muﬁ racel Yo CorpRaR
A a
esv °g (,’9 “77 « 9. Research on special-purpose institutions such as historically black colleges and uni-
£ o non-

@V W versities, Hispanic-serving institutions, and women's colleges provides evidence of
P oAD T the significance of institutions committed to the success of minority and women stu-
dents and underscores factors crucial in achieving success. High expectations, belief
in the student’s capacity to succeed, civic involvement, and role models throughout

the institution all play crucial roles in student success.

Y

10. While the research findings reviewed here are very encouraging, more research is cs-
sential. Increasing numbers of cross-institutional studies are needed. In addition, in-
stitutional studies which provide a framework for understanding how to negotiate
the complex educational agenda appropriate for a diverse society are also still ur-
gently needed. We need much clearer analysis of what students need to be able to
know and to do in order 1o funcrion in a diverse workplace and in a giobal SQCIetv
and to contribute effectively to building healthy communuties. .




INTRODUCTION

ome of the earliest and most successtul court challenges to segregation in the

United States, dating back to the mid-1930s, were challenges to college and uni-

versity admission policies that discriminated against nonwhite applicants (Olivas
1993). These landmark court decisions opened up a door that for over a half-century
has led to slow bur significant growth in the participation of women from many racial
and ethnic groups, African American men, American Indian men, Latinos. and Asian
American men in higher education. These changes have been driven in part by the con- Djyersiry 155ues have
fluence of court decisions and demographic changes in the country as a whole (West- '
ern Interstate Commission for Higher Education 1991). Current demographic trends
indicate that by the end of the next century there will be no ethnic group with a clear  on the institution and
majority in the U.S. population (Cortes 1991). Individual states such as California,
Texas. and Florida are expected to reach this milestone much sooner (WICHE 1991).

For thirty years, higher education has been addressing issues of diversity. Early diver- 0 truly educate a
sity efforts at manv colleges and universities focused on access to institutions through  diverse population of
affirmative action admission programs, with less attention paid to student experiences
after matriculation. Orientations were often available, but tended to focus on adapting
fie student to the institution. Anything that stood in the way of students leaving be-  in which we live.
hind the culture in which they were raised and total immersion in the college or uni-
versity experience was dealt with as a student deficit that had to be overcome through
remediation and student acculturation. The institutional culture, steeped in tradition,
was immovable, and students had to adapt to it or fail. This attitude toward students on
the part of colleges and universities was by no means limited to nontraditional or un-
derrepresented students. Until relatively recently, institutions did not rake a compre-
hensive approach to retaining students after admission. Tinto (1993) has noted in the
preface to the second edition of Leaving College that interest in student persistence ex-
ploded in the late 1980s as enrollments at many institutions began to decline; this in-
terest has been extended to students from diverse backgrounds as well. Concern about
retention of students from nontraditional groups grew at the same time that postmod-
ern critiques of the university as preserver of the status quo suggested more fundamen-
tal frameworks for addressing the issues facing diverse students.
While these early efforts tocused primarily on admitting a more diverse student body

and on issues of preparation, diversity issues have now broadened to focus on the insti-
tution and the changes necessary to truly educate a diverse populatiolg)’f_sgﬂm
the sociery T which we Tive. These programmatic efforts include virtually every di-

now broadened to focus

the changes necessary

students for the society

mension of institutional Tife, from the curriculum and pedagogy to decision making, / U edea St
leadership, and notions of community. Many programs now focus on_insrirurional - 1”6”‘;_ |'J/f, , \c”nu«m-;>
change based on the assumprion that these changes will ultimately serve the interests (OLdTl oy e
of studenti—cither indirectly, by creating an institution that is truly prepared to edu-
cate a diverse population of students, or directly, by providing all students the skills and
cxperiences necessary for leadership in a diverse society. Significantly, then, diversity
cfforts today simultaneously focus on developing practices and programs thar address an
iwbﬁwis_t_ude_mw_while also incorporating fundamental nstitu- - ' iy
tional change. Along with these approaches is the recognition that few students, fac- _ (,\."ﬂ ISR
ulty members. or administrators have been parricipants in the kinds of diverse commu- Iy <(L' =+, e ra
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institutionalized. Their

position on the margins

[S]

On most campuses,

diversity programs

of the institutional
culture makes them

especially vulnerable

have not become

to the budget ax.

nities that are present on many campuses today. The challenge, then, has been to focus
on the comprehensive changes necessary not only to serve an increasingly diverse stu-
dent body but also to properly educate all students and other members ot the campus.

This review of the literature was prompted by a sense that it is time to review what

we know or are coming to know about the impact of these diversity initiatives on stu-

dents. Indeed. much has been written about diversity in higher education. Many of the

available references are descriptive studies of the current state of the campus climare for
diversity and reviews that monitor the changing demographics in the country and on
college campuses. Others provide a theoretical framework for improving institutional
cultures and climates and offer a glimpse of what a truly multicultural institution and
society might look like. Still others are prescriprive writings outlining what are assumed
to be good practices for fostering a positive campus climate for diversity and for other
needed changes. Thus, while 1S 2 ' iter ig called prin-
ciples of good practice, there is much less available that directly assesses the impact of

these initiatives on_the institution and even less that assesses the impact on students.
It is a young literature in a formative stage.

" Thedanger in the curfent situation is twofold: Without data regarding “what works,”

institutions that do not have programs in place have little evidence on which to base
decisions about what programs or strategies to implement on their own campuses. More
dangerously, with higher education facing fiscal crisis and a political climate that is be-
coming hostile to affirmative action and multiculturalism, a lack of data showing the
success of college and university efforts to improve the campus climate for diversity
threatens the existence of effective programs that are already in place. On most cam-
puses. diversity programs have not become institutionalized. They are not seen as an in-
tegral part of the organizational culture like football teams, computer labs, or sororities.
Their position on the margins of the institutional culture makes them especially vul-
nerable to the budget ax.

In addition to the hazards of not having adequate information for sustaining pro-
grams, there is also increasing evidence that information about the impact of programs
and deeper undersranding of what works and what doesn't is important in assisting in-
stitutions in sustaining the initiatives and the energy. Attention to issues of diversity is
a long-term enterprise. Being able to monitor change and being able to ralk about
progress or lack of progress will rely on the availability of good information—something
all too lacking on many campuses (Musil et al. 1995).

Despite the urgent need for more information, the study of diversity and, in particu-
lar, demonstrating the impact of diversity on students is not an easy task. One problem
encountered (s the enormity of the topic. As the research has moved from studying the
problems with students who are admitted to looking at the institution. the scale and
scope of the effort has grown. It is clear that the impact of diversity initiatives rests on
the context in which they occur and requires attention directed not only to students
from diverse backgrounds but also to every dimension of the campus. Moreover. many
of the constructs that emerge, such as campus climate and educating students for di-
versity, are difficult to define in ways that are amenable to measurement. While it may
be possible to study and document change, consider the challenge of demonstrating that
a particular program or acrivity has had a positive effect in changing the climate or af-
fecting students. It is also difficult to make generalizations about what constitures a pos-
itive campus chimate for diversity without being very specific about what kind or type
of diversity is being addressed. Most of the available literature focuses on gender and
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cthnic diversity. There has been considerably less written on students of nontraditional
nees and few works on other minority groups such as Jisabled students or gay, lesbian,
and bisexual students. Studies of immigrant populations are also in their infancy. These
distinctions are important because success in one arena does not ensure success in
another.

The study of diversity has also been hampered by our tendency to use methodologies
that ure designed to attribute success and failure to the student rather than to srudy the
institution and the ways in which we “privilege” quantitative data over other kinds of
information. It is generally agreed that studies of this kind require a variety of method-
ologies and frameworks (Luebke and Reilly 1995: Musil 1992: Shapiro 1988). If one
looks at recent studies of the impact of major curricular initiatives, such as those in
women'’s studies, one sees the potential importance of qualitative methodologies for
Jocumenting issues and impact (Luebke and Reilly 1995; Musil 1992). Efforts to assess
the unpact of programs and institutional change on students are also fraught wich fun-
damental methodological challenges, such as those that have been well documented
and described in the classic higher cducation literature (Astin 1993a; Pascarella and
Terenzini 1991) and in the assessment literature (Stark and Thomas 1994).

Thus. the researcher, the practitioner. or the policymaker who is interested in docu-
menung institutional change and positive effects on students will find, at present, a
scactered and diffuse literatyre. Inevirably, the greatest source of information will come
trom numerous studies that are conducted on college and university campuses and those
that are nationally or regionally based, use a variety of methodologies, and approach the
issue from a number of perspectives (Smith, Wolf, and Leviran 1994).

ve following literature review and annorated bibliography represents an effort to
synthesize and make sense of whar we are coming to know about the impact of diver-
sity initiatives on American campuses. Specifically. chis review is designed to accom-
plish the following:

I To provide a brief look at some of the theory and tools available and related to the
study of diversity in higher education:

. To present an overview of the research literature related to the significance of cur-
ricular and institutional factors for students to provide a context for the review:
3. To approach the question of “what works” from the perspective of the research that

looks at institutions that have demonstrated effectiveness in working with nontra-
ditional students; and then, as the primary focus of this paper.

4. To provide a critical examination of the research literature on the impact of diver-
sity initiatives on students.

The process used in the writing of this review was to cast as wide a net as possible,
drawing from the greatest number of sources at the outset and narrowing the selections.
In this spirit, artificial boundaries were not created. Information on diversity initiatives
was gathered from traditional sources such as academic journals and books, the Educa-
tional Research and Information Clearinghouse (ERIC), Higher Education Abstracts
(HEA) located at the Claremont Graduate School, and nontraditional sources such as
e-mail conversation and newsgroups, various education-related Internet sites. founda-

The study of diversiry
has been hampered by
our tendency 10 use
methodologies that are
designed to atrribute
success and failure 1o
the student rather than
to study the institution
and the ways in

which we “privilege”
quantitative data

over other kinds

of information.
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tion evaluation reports. and documents used internally by colleges and universities in
their efforts to measure the impact of diversity initiauves. Campuses involved in the
Ford Foundation's Campus Diversity Initiative were also asked to provide information.
Because of the difficulty in accessing some of the material that may be relevant, this re-
view is not intended to be exhaustive by any means. but instead representative of ma-
terials currently in the scholarly literature and from individual campuses.
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Smith (1989) has provided an overview of the study of diversity n American higher
cducation. This monograph begins by reviewing the status of diversity through an ex-
amination of enrollments, graduation rates, and the concept of campus climate and [ gpirurions of higher
continues by looking at theoretical perspectives that might be useful in the study of di-
versity. Smith draws distinctions berween various approaches to dealing with diversity,
from student assistance (helping the student to adapr to the institution) to making in-  with diversity issues
stitutional accommodations for nontraditional student needs to organizing for diversity,
requiring a shitt not only in thinking but also in framing the questions. The following .
references underscore the importance of asking questions and conducting research thag  S€TVICes 10 remedy
permit a critical analysis of institutions and institutional pracrices. student deficits.
In an attempt to pull together resources and frameworks for the study of diversity.
Smith, Wolf, and Levitan (1994) focus specifically on the study of diversity in higher
education. Of particular interest are chapters on methodological issues in the study of
diversity and charting campus progress in promoting diversity and cultural pluralism
through portfolio assessment. The volume includes an annotated bibliography of di-
versity resources and campus diversity assessments. Nettles (1990) also provides a look
at assessment specifically related to minority student participation.
The contributors to Tierney's (1990) volume speak directly to understanding and as-
sessing campus climate and culture. The seven papers provide a detailed overview of the
issues of campus climate and culture, the differences berween the two, and methodolo-
vies used for assessment. The California Postsecondary Education Commission (1990,
1992). in response to a request from the state legislature, created an excellent resource
vuide, including a questionnaire item inventory, for assessing campus climate. Sedlacek
(1993) reviews some of the issues that atfect the assessment of diverse populations.
These issues range from problems of labeling to problems with design and intentionality.
Jones and Watson (1990) look at a somewhat different group in their literature re-
view on high-risk students. While nontraditional student groups frequently include
high-ability students who must nonetheless contend with a chilly campus climate, Jones
and Watson focus their work on the academically underprepared, which may well in-
clude traditional students in their number. Rose (1989) also looks at high-risk students,
but in a very different manner. Through autobiographical sketches and powerful and
often poignant case studies, he tells the stories of underprepared students'’ struggles and
achievements. While these studies vary widely in approach, similar conclusions can be
drawn from all of them: Institutions of higher education cannot deal with diversity is-
sues merely by providing services ro remedy student deficits. Instead, the institution
must change to more adequarely address educational issues and organize for a more

education cannot deal

merel~y by providing

Jiverse tuture.

Theoretical underpinnings for studying education from the standpoint of critical the-
ory are particularly important in designing and interpreting assessments. There are now
many useful and relevant works in this area. Darder (1991) explores the link berween



the dominant culture. power. and oppression in the classroom as it relates to students
who do not come from the dominant culture of the society. These issues are used to in-
form the development of a theory of biculturalism. A program designed to toster bicul-
tural development is also discussed. In a chapter in Smith, Wolf, and Levitan (1994),
Darder applies this critical perspective to the study of diversity issues on campus. Tier-
ney (1993) develops the notion of building “communities of difference” through an un-
derstanding of the structure of postmodern organizations. Aspects of these “"communi-
ties of difference” are explored through the use of case studies. Although neither of
these works provides specific information about how to accomplish the goals that they
espouse, they are nonetheless useful in developing evaluations of diversity programs by
providing both a crirical analysis of the present situation and a vision of future possibilities.

Astin (1991, 1993a) has developed a model for assessing student outcomes that is use-
ful for studying the effectiveness of diversity initiatives in terms of influencing and
changing student attitudes and behaviors. Astin’s theory of “value-added” student de-
velopment is the result of over twenty years of work with a national research project on
student opinions, attitudes, and growth, the Cooperative Institutional Research Proj-
ect (CIRP), managed by the Highcr Education Research Institute at the University ot
California—Los Angeles. This model is referred to as [-E-O, an abbreviation for the
three components of stcudent development that Astin stresses are essential to assessment
of institutional effectiveness: inputs (student characteristics at entry), environment (in-
stitutional characteristics and student experiences while in college), and outcomes (stu-
dent characteristics at exit). Astin (1991) argues that insufficient information about
any one of these components makes assessment problematic ar best. Applying the
I-E-O model of student development to the Higher Education Research Institute’s
database of twenty thousand students and twenty-five thousand faculty members at two
hundred institutions, Astin has looked at environmental factors that affect academic,
cognitive, personal, and career development. The model may be particularly usetul tor
studying the impact of diversity programs for two reasons. First, it emphasizes student

~growth and change over time, rather than taking a snapshot of student artitudes and
_opinions at a particular point. Second, the model’s emphasis on environmental factors

: that influence outcomes enables the researcher to tease out the effects of particular ex-

. périences through multiple regression statistical techniques.
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THE SIGNIFICANCE OF
SOCIAL AND ACADEMIC
INVOLVEMENT

review of academic works related to curric
useful as a foundation

mnstitutional impact proves
and context for the investigation of the impact of diver-
sity initiatives. Indeed, the impact of campus chimare on student contlice, stu-

dentself-concept. and academic ability and satisfaction has been well chronicled in the
academic literature, which ranges from research on elementary and secondary students
ro studies of graduate and professional students (Astin 1993a; Adams and Wadsworth
1989: Fuertes, Sedlacck. and Westbrook 1989: Hurtado 1992 Nortingham, Rosen, and
Parks 1992: Pascarella and Terenzini 1991: Smich 1989 Thompson and Fretz 1991).

There are a number of broad landmark works studying collegiate impact. One is
Astin’s What Matters in College: Four Critical Years Revisited (1993a} in which he demon-
strates the potential significance of involvement, of institutional commitments and
characteristics. und of institutional type. Another is Pascarella and Terenzini’s (1991)
extensive synthesis of the licerature on college impact and what we have come to know.
In addition, Tinto's now-classic work, Leaving Coll S inal in identifying
tssues of social and academic integration as important factors in retention.
"Despite the best efforts of scholars to exmm students, many
acknowledge the limitations of current theories and models that attempre to explain
these cffects. In their discussion of the psychosocial conrext for student change and de-
velopment and the impact of college in this regard, Pascarella und Terenzini (1991)
issue this caveat:

Readers should understand that the evolving character of higher educarion’s clien-
tele. specifically the growing numbers of minority group and older students, raises ]

serious questions about the universal applicability of these theories and models. |

The themes of involvement and social and academic integration form rhe basis for

much of the ¢vidence about student success, Clearly, institutional initiatives that en-
courage incorporation of minorities on campus have a positive effect on retention (e.g.,
Friedlander and MacDougall 1992; Rice 1991; Tafalla, Rivera, and Tuchel 1993). The
torm and power of such initiatives must be understood within the context of different
institutions and different populations of scudents (Hood 1990; Stoecker, Pascarella, and
Wolfe 1988). For example, in a 1987 article examining the retention of Chicano stu-
dents at postsecondary institutions, Nora found that while retention rates are indeed a
function of the degree of an individual student’s integration into academic and social
svstems, there are other individual and institutional factors that play a role in the in-
teraction. While there was a relationship between academic integration, social inte-

gration, and retention, measures of individual initial commitments to the institution
also had a signiticant and direct effect on retention. Nevertheless, Hurtado (1992,
1994a) indicates that a campus climate characrerized by high trust and 1nteraction
among racial/ethnic groups has a positive impact on the academic self-esteem of stu-
JM. These results are verified by others (Bensimon 1995a: LaSure 1993~

A campus climate
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trust and interaction

among racial/ethnic
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academic self-esteem

of students of color.
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Nettles, Thoeny, and Gosman 1986).

While manv studies have documented the importance of the campus chimate of post-
secondary institutions for majority and minority students, there is also an emerging lit-
crature documenting differing perceptions of isolation among many students. Interest-
ingly, and contrary to popular belief, research is emerging reporting that both majority
and minority students teel isolated on campus. Cabrera and Nora (1994) describe an in-
stitutional environment at a large midwestern university in which both minorities and
whites feel alienated, bur for verv different reasons. Whites in the study showed re-
sentment toward African American students because of their perceived advanrage in
terms of access to university services, a phenomenon also reported by Rocha and Crow-
ley (1991). African Americans, on the other hand, expressed feelings of alienation

Self-segregation, a  based on perceived discrimination in the classroom. Nevertheless, Hurtado, Dey, and
Trevino (1994) suggest that the feelings of resentment being expressed by a small, vocal
cohort of white students are in stark contrast to large numbers of students of color who
color described in the  teel alicnated. Hurtado's (1992, 1994b) analyses of the impact of conflict and campus
media. is in fact a climate reveal that sources of contlict and tension on campus are multiple and include
_ external influences and institutional characteristics as well as the dvnamics of group re-
pattern described by lations (Hurtado et al. 1994). Recent research by Hurrado, Dey, and Trevino (1994)
white students.  using large national samples suggests several important trends. Self-segregation. a pat-
tern for students of color described in the media, is in fact a pattern described by white
students. Students of color tend to interact with dominant students far more than the
reverse. Moreover, the single most important factor in influencing cross-race interac-
tion was an nstitutional commitment to diversity. In another study looking at the im-
pact of a wide varicty of factors related to the academic adjustment of talented Latino
students, Hurrado, Carter, and Spuler found once again that institutional climate was
a strong factor in academic adjustment to college. Upper-class students, advisors, and
peer mentors were also unporrant in this adjustment (Hurrado, Carter. and Spuler
1996). Duster's important study at the University of California—Berkeley (1993) high-
lights the complexity of these issues. '

For many students, especially minorities, participation in campus activities has been
found to be a crucial element of integration into the campus environment and hence
connection to it (Antony 1993; Bradley, Philippi, and Bryant 1992; Fuertes, Cothran,
and Sedlacek 1991). A scudy conducted by Deppe (1989) characterizes involvement in
campus activities as critical for the integration of students into the campus environment.

In sum, the literature indicates that campus climate and academic and social inte-
gration, as well as the presence and availability of institutional and curricular resources,
all have a significant impact on the academic success and persistence of postsecondary
students. The result has been a shift in institutional initiatives that now focus on insti-

pattern for students of

’ (! o tutional changes in addition to programs that target the needs of specific groups. Hun-

s ~ .78 dreds of campuses, recognizing the important role of institutions in promoting diversity,
r‘-. ,QAV&VE\Y/"U have developed programs, altered mission statements, and changed curricula to address
> \~q,‘—\< issues of campus climate and resources (Adams and Wadsworth 1989; Bensimon 1995a,
;,\J} 1995b; Change 1988; Council of Graduate Schools 1988; Education Commission of the

States 1990a. 1990b: Hurtado, Astin, and Dey 1991; Hurrado and Carter 1994; Nora
1993: Nora et al. 1994; North Dakora State University 1995; Southern Education
Foundation 1995; University of California n.d.).



RESEARCH ON SUCCESSFUL
INSTITUTIONS

he second broad grouping of studics in this review centers on instututional com- _‘ AR
parisons and studies of institutions that have shown success in educating non-

rradiuonal students. These studies provide an alternative lens for examining the
important clements tor building institutional success. They highlight and illustrate
practices and institutional characteristics that are successful as well as others thatare  Spdents ar women's
less successful. From a methodological standpoint, they take advantage of natural ex-
periments by identifying a desirable result (¢ g., superior retention and graduation rates
of ethnic minorities or a disproportionately high percentage of women pursuing gradu- likelv to view their
ate study) and examine institutional characreristics and practices that may have con-
tribuced to the success. Results are often presented in case study form.

One stream within this framework cxamines special-purpose institutions such as about them and as
women's colleges and hustorically black colleges and universities (HBCUs). Historically  caring about civic
black colleges and universities account for a greater proportion of undergraduate and
advanced degrees awarded to African Americans relative to the proportion attending
these institutions (Fleming 1984; Sudarkasa 1987; Wilson and Carter 1988; Wolf multiculeuralism.
1995). Tidball (1980) found that graduates of women's colleges were more likely to earn
Ph.D.s and to be represented in Who's Who than graduates of other colleges, regardless
of the selectivity of the institution. Factors related to success included the proportion
of women on the faculty, institutional mission, and expectations of students. Thus,
studying these institutions for the lessons they might offer to the rest of higher educa-
tion remains an important agenda for research on diversity initiatives.

Wolf (1995), in a partial replication of Tidball’s study, examined the baccalaureate
origins of successtul white women, African American women, and Latinas. Success was
Jefined as earning a Ph.D. or being histed in Who's Who. The results of this study demon-
strated that special-focus institutions graduate a disproportionate number of successful
women from these ethnic groups. Successful whites tended to graduate from predomi-
nantly white women's colleges. African American women from historically black
women'’s colleges and other HBCUs. and Latinas from Hispanic-serving colleges, espe-
cially former women's colleges. Site visits were conducted at representative institutions,
and results indicate that high academic expecrations and support were common factors,
as were other factors highlighted in previous studies.

Smith (1990) used the Higher Educarion Research Institute database described above
to examine the effects of women's colleges. She found that, after controlling for back-
cround characteristics, attendance at women's colleges was positively associated with a
number of outcomes, including self-confidence and satisfaction with college. Smith,
Wolf, and Morrison (1995) used path analysis to further explore what characteristics of
women's colleges contribured to students' positive feelings. They found that students at
women's colleges were more likely to view their institutions as caring about them and
as caring about civic involvement and multiculturalism. In tumn, institutions that ex-
hibited these characteristics were more likely to have students who were successful on
4 number of measures.

Orther interinstitutional studies compare practices at institutions that have differing

colleges were more

Imstitutions as caring

involvement and



Traditional models of
program assessment, in
which particular
programs are evaluated
independent of the
institutional context,
may not be sufficient
for looking at the
overall impact of

diversity initiatives.

et

levels of success with specific groups. Allen (1992) reviewed African American student
outcomes at predominantly white and historically black colleges and universities. He

found higher acadeimic uchievement and social involvement among African Americans

at historically black institutions. relating student success to differences in style between
the two types of institutions. Townsend (1994), looking at institutions with higher re-
tention and graduation rates for African American students at HBCUs and at selected
predominantly white institutions. found a greater sense of community on these cam-
puses and central roles for faculty with students.

Another stream wichin the literature includes studies of predominantly white col-
leges and universities thart are successful at retaining and graduating significant num-
bers of minority and nontraditional students. Clewell and Ficklen (1986) identified four
traditionally white universities with high graduartion rates for minority students and ex-
amined specific programs on each campus that are designed to promote that end. Al-
though there was a great deal of variation, certain common characteristics of successtul
institutional programs emerged, including the presence of a stated policy on diversity,
ahigh level of institutional commitment and a substantial degree of institutionalization
of the program, comprehensive services, dedicated staff, systematic monitoring and data
collection, and strong faculty support and non-stigmatization of participants. Richard-
son and Skinner (1991), with their associates, identified ten institutions that had ex-
cellent records for graduaring significant percentages of underrepresented students. The
results of this research project document that while programmatic interventions facili-
tated efforts to improve retention and graduation rates, institutional factors such as ad-
ministrative and institutional commitment to programs, an accepting campus environ-
ment, and comprehensive and systematic strategies were essential (Richardson 1991:
Richardson, Simmons, and de los Santos 1987).

Studies of successful practices are useful in guiding institutional planning for nter-
ventions. The studies outlined above point to certain common traits of special-purpose
colleges and universities that engender success: high expectations coupled with support;
the presence of role models; high involvement; and an atmosphere of caring, civic re-
sponsibility and multiculturalism (Wolf 1995). The themes of intentional insututional
practices focusing on student success, commitment to students, and the concept of di-
versity reappear in each of the studies. This research also suggests that traditional mod-
els of program assessment, in which particular programs are evaluated independent of
the institutional context, may not be sufficient for looking at the overall impact of di-
versity initiatives.




THE IMPACT OF DIVERSITY |
INITIATIVES

ncreasing numbers of institutions of higher education across the United States have

Jeveloped and implemented o wide variety of programs und projects. commonly

known as diversity initiatives, in an attempt to sumultaneously increase the repre-
sentation and success of particular groups of students and to deal with issues of diver-
sity institutionally. These iniuatives can take many forms: programs designed to recruit African American
and/for rerain students of color, fundamental curriculum transtformation, the introduc-
tion of new scholarship to faculty, programs developed to ease the transition from sec-
ondary to postsecondary education for underrepresented students, cultural awareness  perceprions of
workshops, rape prevention scminars, coursework in women’s or ethnic studies, aca-
Jemic and/or financial aid outreach. scholarship programs, precollege seminars. gay and _
lesbian pride marches, Asian heritage weeks, campus observation of Kwanzaa, etc. commitment io
Without doubt, campus initiatives are as diverse in mussion and intent as the popula-  diversity are

and Latino student

institucional

tions that they purport to serve, though patterns are certainly emerging in terms of pri-
orities for future resources. Whether they are funded by the institution. the state, cor-
porate and private foundations, or student governments, developing evidence suggests ~ perceptions of
that diversity initiatives have a number of consequences for colleges and universities
beyond some improvement in access. In fact, recent research cow_l—_{_mdo
(1992, 1994a) shows that African American and Latino studean)—erceptions of institu-
tional commitment to diversity are associated with perceptions of relatively low racial
tensions on campus. A study by Smith, Wolf, and Morrison (1995) links an institutional
commitment to diversity to student success more generally. This latter finding suggests A a -

that there may be evidence that the educartional experience associared with diversity S RS

assoclated with

relatively low racial

tensions on campus.

As a relatively young subfield in education, the body of academic work dedicated to fon j‘nd/,\ "
the evaluation of campus-based or system-based diversity initiatives is small but grow- s VT B
ing. As such, the literature on this topic tends to be penned by a variety of authors from ' P

2 variety of backgrounds—scholars, professional evaluators, and practitioners—using a
variety of methodologies, ranging from complex qualitative and quantitative analyses

to basic descriptive statistics and informal surveys. At this point, the bulk of val- ~,:', LT Laels wn TR
unw;mﬁﬁomm_m_mgmuhejuccess of institutional changes—e.g., how have IR ) o ’

courses changed as a result of the incorporation of new scholarship—rather than on the o~
ultimate impact of these efforts on students (Musil et al. 1993; National Center for
Teaching and Learning Assessment 1995: Nettles and Hudgins 1995; Washington Cen-
ter 1995).

The good news is that, taken in 1ts torality, the literature suggests that diversity ini-
n both minority and majority students. Perhaps the ever”
better news for American colleges and universities is that the literature indicates that
this impact is for the most part positive (Francis 1993; Luebke and Reilly 1995).

Wading through the large and ever-growing volume of work on diversity—a litera-
ture that contains a multitude of references to programmatic evaluation—can be a cum-

riatives are having an i

bersome assignment for scholars and practitioners who are searching for “proof " that
diversity initiatives work. Beyond the fundamental works that are featured in books and
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journals, it is conceivable that everv campus that has implemented a diversity initiative

has attempted in some wav to measure its impact. In a very real way, this is a “literature”

that expands on a daily basis. Untortunately, the majority of this work is designed for

internal consumption by institutions or for presentation at symposiums or conferences

and. as a consequence. may not reach the audiences that could benefit from it the most.

The potentially difficult task of gathering evidence can be made somewhat casier by

disaggregating the available research into two broad categories: (1) multi- or cross-

institutional studies that collect and analyze darta from several campuses for comparison

and (2) studies that focus on the impact of diversity programs used on a single campus.

Another rationale for this type of distinction is that evaluations of diversity initiatives

that are conducted on a campus-by-campus basis primarily by institutional researchers

Students from diverse and practitioners can be used to verify or challenge the results of multi- or cross-
institutional studies, conducted primarily by scholars. In other words, the two typolo-
gies taken together can ascertain whether the results of what works in theory is also ap-

backgrounds who

participated in courses  plicable to everyday pracrice.

related to diversity
MULTI- AND CROSS-INSTITUTIONAL STUDIES

experienced greater  \yhile much has been written about the myriad effects of campus climate on minority

overall satisfaction with ~ students, the dearth of academuic literature and assessments focusing on the impact of

campus-based diversity initiatives presents great difficulty to scholars. policy makers,
and practitioners alike. Multi-institutional impact studies, such as those conducted by

greater openness 10 Astin (1993b), Pascarella et al. (in press), Hurrado et al. (1994), Hurtado (1992,
racial understanding. 1994a), Nora (1990), and Nora et al. (1994) prove to be particularly useful when at-
tempting to determine what factors may influence success. However, there is a short
supply of research that directly actributes positive effects to the presence of a single di-
versity initiative or number of initiatives.

Perhaps Pascarella er al. (in press) best illustrate this point when they state that

their education and

We are only now beginning to understand how specific programmatic or policy-
relevant college experiences increase the value a student places on experiencing
the different dimensions of diversity.

In an important “first” for this literature, Astin (1993b) revealed the results of a na-
rional longitudinal study in which students from diverse backgrounds who participated
in courses related to diversity experienced greater overall satisfaction with their educa-
tion and greater openness to racial understanding. Similarly, a perceived institutional
commitment to diversity proved to be a powerful determinant of student satisfaction
with college and commitment to racial understanding. Antony (1993), also using the
CIRP database, found important educational outcomes in relation to student paruci-
pation in diversity courses and discussions on diversity.

Using a similar approach to studying the impact of diversity initiatives, Pascarella et
al._(in press) studied first-year students from eighteen four-year colleges and universi-
Ties in fifteen states across the country in an effort to measure openness to diversity in

o the first year of college. The findings of the study suggest that a myriad of independent
/ factors influence a student's openness to diversity, including the courses he or she takes
and the overall climate of the institution he or she attends. Furthermore, the findings

indicate that level of involvement or engagement on campus as well as the influence of
. peer groups are significant factors in this regard. This study also revealed some of the

i
M ' j significant problem areas on campus. In their discussion of the potenuial negative in-
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Hluence of predominantly white fraternities and sororities on openness to diversity and
challenge (in conrrast to positive impacts for other frarernitics). the authors state that

[The findings indicate] the potential need for programmatic interventions or poli-
cies that might counteract the negative influences of these oreanizations on whirte
students’ openness to diversity.... The positive main cffecr associated with partici-
pating in a racial or cultural awareness workshop suggests one potentially fruicful
course of action.

While the authors warn that ethnicity-based effects “should be considered prelimi-
nary and suggestive” rather than confirmarory and conclusive, it is important to note
that students from divergent backgrounds expertence the campus environment in dif-
ferent wavs. and that active involvement by college or unuversity administration in Regardless of
change is perhaps the best way to bring change about.

Villapando (1994), in another large-scale srudy using the CIRP database. found that
regardless of student background. participation in workshops and in multicultural participation in
courses. along with the college’'s commitment to diversitv, had a strong impact on stu- workshops and in
Jentsatisfaction. [ndeed. evidence from a forthcoming presentation to the Association
for the Study of Higher Education using a different databuse (Springer, Palmer, Teren-
zin, Pascarella, and Nora 1995) seems to confirm this idea In their investigation of the along with the
eftects of participation in a racial or culcural awareness workshop on student atrirudes
toward diversity on campus. the authors conducted a longitudinal study of 1,082 white
undergraduates at twenty colleges and universicies across the United States. The resulis  t0 diversity, had a
of the surveys of the students indicate chat those who participated in cultural or racial strong impact on
awareness workshops developed favorable attitudes roward diversity as a result.

. . - ) : : student satisfaction.
Echoing sentiments about positive impact on students is a report assessing the impact
ot campus diversity initiatives funded by the Ford Foundarion. In their sty y of nine- S~ S

student background,

multcultural courses.

college's commitment

o= 4
teen campuses, Musil et al. (1995) comment that ~ -
’ =
. ~ . -
In almolst every instance...when studgnts were the focus.of;l FMed diver-
sity project, the results were at least in the shore run quite impressive. Students
demonstrated leadership, openness, and a new sense of empowerment as they be-
came engaged in minority scholars programs, student-run cultural diversity pro-
grams, and designing freshman writing programs as graduate students.

A similar evaluation conducted by Sedlacek (1995) for the Eli Lilly Foundation ex- ey
amining thirty institutions and their funded efforcs to improve the climare for diversicy
On campus seems to contirm the above results, as does Nettles and Hudgins's (1995) \ L
project for Philip Morris. It is important to note, however. thar these studies provide . 7*1
more compelling information about institutional change than about student impact, on ;e PG
which less evi ' ently available. P~
“Nora's (1990) discussions of the positive impacts of mstitutional initiatives on mi- T [
s nority community college students within and outside of the Chicago metropolitan area e ;‘5—‘ et
44" also offer evidence that articipation in certain projects or programs may contribure to Uy pss o
A asoo particip proj prog y _
~ higher persistence and retention rates for students of color. Nora's (1993) literature re- A~
o view of two-vear colleges and minority students reveals that although very little re- 7 -'7' iy )
search has been conducted in this area, the works that do exist indicate thar grants and Pl T SN
%, work=studv awards (versus loans) have a positive impact on persistence, a finding sup- { s
)l’” ported by St. John (1991). Furthermore, Nora provides a listing of interventions and
activitics offered by two-vear colleges that have proven to be successful in the retention
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of underrepresented students. These efforts include faculty mentorship programs. learn-
ing community workshops, study skills workshops, and programs geared toward im-
proving the freshman year experience.

Finally, “Redeeming the American Promise,” u report by the Panel on Educational
Opportunity and Postsecondary Desegregation of the Southern Education Foundation,
describes the outcomes of several innovative programs designed to recruit and retain
minority students at colleges and universities in the South. While the report indicates
that all institutions in all of the states under investigation did not meert all goals estab-
lished via court order, substantial progress is being made in the undergraduate and grad-
uate enrollment of underrepresented students throughout the South. In addition to pre-
senting enrollment outcomes for twelve states, “Redeeming the American Promise”
discusses innovative programs and policies used by these states to accomplish access and
enrollment goals.

SINGLE CAMPUS INSTITUTIONAL EVALUATIONS
This section examines the important contributions of studies that are based on single
campus initiatives—those that are not included in the previous discussions. The out-
come of this literature search was surprising: Although increasing numbers of postsec-
ondary institutions throughout the United States have wrestled with climate and/or di-
versity issues, a review of recent academic research indicates that relatively few of these
colleges and universities have published the results of efforts to diversify their respec-
tive campuses, However, when one considers the scarcity of resources, bah’m%;d
fiscal, that are made available to most institutional research departments and to pro-
grams themselves, it is encouraging that this type of analysis is conducted ar all.

Indeed, gathering data from or about individual institutions is a painstaking en-
deavor, given a limited time frame and restricted access to documents intended for in-
stitutional use. Yet with a concerted effort, the present research team was able to gather
a variety of these reports from a geographically diverse pool of institutions, ranging from
two-year community colleges to four-year comprehensive institutions and research uni-
versitics. The availability of academic journals, conference proceedings, and popular
media also facilitated this effort, offering much-needed insight into the inner workings
and outcomes of campus-based diversity initiatives.

In spite of few commonalities and seemingly infinite differences, taken as a whole,
evidence from the academic literature and institutions themselves indicates that the
impact of diversity initiatives at individual campuses is positive. Regardless of the focus
of the analysis, data from a geographically diverse group of institutions serves to con-
firm the conclusions of previous academic work with a multi- or cross-institutional
focus. At the same time, the complex relationships berween student groups, different
outcome measures, program type, and institutional context emerge.

A word of caution is appropriate at this juncture. Data in this report about the im-
pact of diversity initiatives at the campus level varies significantly in terms of quality,
purpose, methods, and sources of information. This is not to say, however, that what we
have learned about the effects of these programs from campuses is not valuable. One
simple approach, which is being used more frequently, involves interviews to capture
student views both as they are experiencing diversity issues and following their experiences.

As mentioned previously, the goals of institutionally sponsored diversity initiatives
are many. There is a large literature that is documenting and studying the changes that

are occurrmg in colleges and universities as a result of many new programs that focus’




on anstitutional structure. the curriculum. faculty development. ete. (c.g.. Bensimon
1994 Musil ctal. 1995; Nettles and Hudgins 1995 Sedlacek 1995Y. Recall that the pre-
sent review s focused on those studies that look at the impacr of diversity efforts on stu-
_lenrs A review ot the literature indicates that the majority of the research on these pro-
“crams tends to fall into three clusters: (1) programs that are designed to provide greater
access to higher education tor a diverse pool of applicants, (2) programs designed to im-
prove grades and/or retention rates (or transfer rates in the case of community college
programs) among underrepresented students, and (3) programs Jesigned to have anim-
pact on students—both students of color and white students—in rerms of knowledge/
skills related to runctioning in a diverse society, and attitudes of “tolerance.”

IMPROVING ACCESS FOR UNDERREPRESENTED STUDENTS

For years. institutions of higher education have sought to become increasingly accessi-
ble to underrepresented students and have employed a variety of interventions to do so.
For example. the Doheny campus of Mount Saint Mary's College reports success with
its Alternative Access Program (AAP), which is geared roward minorities who are often
poor. lack college preparatory skills, and cenerally are first-generation college students.
According to Mount Saint Mary's, nearly 70 percenr of students who enter the AAP
carn an associate’s degree within two years and berween 70 and 80 percent of those stu-
dents go on to transfer to a four-vear program. Other successtul access programs include
a pre-freshman project developed at the University of Texas—El Paso, which recruits
Latinos into engineering programs; an academic summer camp for high school students
sponsored by Winthrop College in South Carolina (Remberr, Calvert, and Watson
1986); and a summer bridge program designed to increase the matriculation of under-
represented students at Arizona State University. Increasing numbers of studies point
to the success of even carlier outreach programs (Cerrainty of Opportunity 1989).

IMPROVING ACADEMIC SUCCESS AND RETENTION
AMONG UNDERREPRESENTED STUDENTS
Another significant body of academic work comprises a review of interventions that are
designed to increase retention rates, grades, or transter rates of underrepresented stu-
dents. According to the data available to the authors of this review, most of these in-
terventions have vielded positive results at postsecondary institutions across the coun-
try. A recent issue of the newsletter for the Hispanic Association of Colleges and
Universities highlights some of these efforts. The STARS/HOPE partnership program
at Wolfson College provides Latino students with mentors and scholarships that have
led to higher retention rates at the institution. At Rose-Hulman Institute of Technol-
ogy in Indiana and Texas A&M University-Kingsville, a program aimed at freshman
engineering students has also shown increased retention rates among minority students.
At the University of California—Berkeley, a particularly successful program was de-
signed to improve calculus grades among African American and Latino students. The

" program traces the root cause of failing-grades to academic lonerism. The implementa-

tion of the prog‘rgiﬁ.’dg;eloped by Wri Treisman, not only resulted in higher grades
u

among minority undergraduates at Berkeley. but also led to the expansion of the pro-
gram to include more than twenty-five colleges und universities nationwide {Concia-
tore 1990). Another approach that emerged from academic research was developed by
Steele (1995) who found powertul evidence in his research that vulnerability to stereo-
rvpes 1s a significant factor in academic achievement and has a measurable effect on the
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achievement of African Americans on standardized exams and of white women in
marhematics. Based on these as vet unpublished results. Steele has facilitared the de-
velopment of a freshman transition program at the University of Michigan in which
students from a vartery of backgrounds are introduced to the campus through honors
coursework, workshops, and discussions.

Orher successful interventions include academic enrichment programs at Northern

Hlinois University (Hood 1990), a pre-entrance program for minority medical students

at the Boston University School of Medicine (Ugbolue et al. 1987), a multidimensional
approach at Middlesex Community College (Capoor and Overstreet 1993), und a sum-
mer program for African American freshmen at Clemson University (Hamby 1988). A
particularly successful peer mentoring project at the University of North Carolina-
Greensboro (Bell and Drakeford 1992) showed thart although a large number of African
American freshmen dropped out of Greensboro before the spring semester, none of
these students had been enrolled in the program. Several mentorship projects are also
showing positive outcomes in terms of grades and persistence (Fuertes, Cothran, and
Sedlacek 1991; Guon 1988). Finally, an entire issue of the Journal of Developmental Ed-
wcation {1994) is dedicated to the description of four exemplary retention programs for
incoming minority freshmen.

Successful institutional interventions include a special counseling program for
African American freshmen at Pennsylvania State Unuversity (Trippi and Cheatham
1989) and a series of programmatic interventions that have been implemented by a va-
riety of institutions and that are in Achieving Campus Diversity: Policies for Change, a re-
port of the Education Commission of the States (1990a).

Sandoval (1990), in her presentation to the American Educational Research Asso-
ciation. discusses the evaluation of initiatives used by the University of Wisconsin
(UW) system to recruit, retain, and graduate students from underrepresented groups.
Although the presentation focused primarily on the implementation of the evaluation
itself, Sandoval reports an increase in the enrollment of underrepresented groups of 16
percent as well as higher rates of retention among minority students who participated
in certain UW-initiated programmatic activities such as advising or tutoring.

CURRICULAR AND CO-CURRICULAR PROGRAMS
As understanding of diversity issues has evolved, it is clear that approaching diversity
through workshops or special programs on “teaching tolerance” is quite different from
undertaking course development or curriculum transformation intended to develop
knowledge about and cognitive and critical skills sufficient to deal with diversity issues
and challenges (Bensimon 1994; Washington Center 1995; AAC&U 1995.) Increas-
ingly, campuses have recognized this difference by emphasizing broad curriculum
change and faculty study sufficient to incorporate new diversity scholarship across the
curriculum.

A 1992 study showed that one-third of all colleges and universities already included
a multicultural requirement in general education. Astin (1993b) and Antonv {1993)
have provided initial evidence that taking courses on diversity topics is linked with a
number of positive educational outcomes. including increased satisfaction with college
and greater racial tolerance.

Efforts to incorporate diversity in the curriculum have a double objective. Courses on
diversity issues are intended to affect all students’ atritudes, knowledge, and skills while
ST The same Time demonstrating to students of color that the institution is working on
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:h,ﬂgc__ Often these courses confront students wich difficule and psyvchologically
charged topics, such as the history of racial artitudes in the United Srares.

Assessing the results of these curricular initiatives 1s fraucht wich significant concep-
tual and methodological challenges. The simplistic notuon that anv measure that is
civen before the “treatment” and after will vicld significant changes seems entirely in-
appropriate when the goals of diversity initiatives have to do with unlearning and re-
leurning much of what has been taught. Moreover. issues of insticutional context and
commitment are also important. A single course or program placed in the middle of 4
hostile environment might prove ctfective in cducating its participants. but not terri-
bly powertul in introducing the kind of change that affects the climare for all students
ot all backgrounds.

Another caution relates to timing. Some campuses are attempting to introduce sig-
nificant institutional change in a very public way—changes that are affecting all stu-
dents through comprehensive programs. general education requirements, diversity se-
quences in the core curriculum, and the like. Initial evaluations may reveal negative
responses on the part of some students who resent these efforts. a reaction that may in
turn atfect the general climate of the campus. In other words. the outcomes of these di-
rectly educational initiatives and how studencs experience them can be quite different
depending on the institutional background and context. The literacure we reviewed is
only beginning to disaggregate these complicating factors in the design and analysis of
campus diversity studies.

Because many campuses often have multiple efforts occurring simultaneously, some
are assessing institutional change and impact on students through annual studies of the
student body. Tracking the impact of multiple initiatives through the use of long-term
assessments of campus climate is relatively unreported in the literature, and where it is
reported, it is in 1ts infancy. For example, Mount Saint Mary's College (1995) has just
instituted annual surveys of students by class and background in order to assess the cam-
pus's progress on a number of student outcomes. The surveys ask for student reactions
to particular experiences that may have influenced them in their college vears. In ad-
dition, Mount Saint Mary’s is tracking the skills developed by students who have expe-
rienced a new treshman seminar focusing on conflict resolution and intergroup relations
skills. Early results have been quite positive.

The University of Michigan is completing the first phase of a major four-year study
of the impacrt of diversity initiatives on its campus. [n addition to studying student at-
titudes, retention, enrollment, and other elements. the university has involved aca-
demic researchers who have conducted a number of sophisticated analyses of the im-
pact of these changes on students (Office of Academic Multicultural Initiatives 1994).

These emerging studies are already providing important information. A revealing
work by Lopez (1993), using the Michigan data in a longitudinal study of the impact of
intergroup contact and coursework dealing with racial/ethpj ges in student atri-
tudes, found that coursework had the most significant positive impact on attitudes to-

ward educational equity. This finding is consistent with other evidence that coursework—

Tnfluences not only attitudes but knowledge, skills, and cognitive development (Aaron-
shon, Howell, and Carter 1993; Bidell et al. 1994: Brown 1993: Davine 1994; Luebke
and Reilly 1995; Moore and Reeves-Kazelskis 1992; Musil 1992; McCain-Reid 1994,
Nelson et al. 1994: Sia and Mosher 1994 Sparks and Verner 1993). Data collected by
Adams and Zhou-McGovern (1994) show positive cognitive socio-moral development
among 165 students enrolled 1n a diversity course, cvolving from a dualistic to a multi-

Approaching diversity
through workshops or
special programs on
“teaching tolerance” is
quite different from
undertaking course
development or
curriculum transforma-
tion intended to develop
knowledge about and
cognitive and critical
skills sufficient 1o deal
with diversity issues

and challenges.
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Different teaching
strategies such as peer
teaching and informal

discussions were
effective for all
students, though
particularly for
first-vear students.

Engaging issues of

diversity “mimics”
cognitive development

patterns in college

students.

plistic and relativistic frame of reference.

Some studies are also beginning 1o facus on whar makgﬁ_:‘@Wl
and what has been less effective. Benns-Surer (1993) found that some cognitive issues
‘were not always casy to engage and that simulations were quite effective. Others have
noted the power of intense exposure to important issues through field experience and
sustained dialogue among different groups (Grant and Secada 1990 Ripon Céllege
'1995). Stake and Gerner (1987) found that participation in women's studies courses af-
fected personal growth and self-esteem for both men and women—a pattern they art-
tributed in part to the participatory style used in the classes. Ortiz (1995) found that
different teaching strategies such as peer teaching and informal discussions were effec-
tive for all students, though particularly for first-year students. This study suggested thar
engaging issues of diversity "mimics” cognitive development patterns in college stu-
dents. Others note the difficulties of effecting changes in attitudes or behaviors through
the use of a single course or in a context in which there is a vested interest in the sta-
tus quo (Chavez, O'Donnell, and Gallegos 1994; Sultana 1993), and some have raised
particular caution about “sensitivity training” {Nesbitt et al. 1994).

While a large number of studies do demonstrate a positive impact of diversity initi-
ates, there is a small body of research that reveals underlying tensions among student
groups toward tees.. Rocha and Crowley (1991) used a forced-choice ques.
tionnaire to evaluate rhe atritudes of students at the State University of New York-—
Geneseo toward campus-based efforts to increase ethnic diversity. Out of the forty-nine
hundred students enrolled at Geneseo, one hundred students who were attending three
political science discussion sections and one education section were surveyed. Ninety-
four of these students were white, four were African American, one was Asian American,
and one student did not indicate a racial category. Rocha and Crowley concluded that the
majority of students did not favor the university's role in providing special admissions
programs to recruit minority students, and that there was an obvious need to educate
the student body, faculty and staff members, and administration about these attitudes.

Using the University of Michigan database, Smith (1992) found gender differences
in white students’ experiences with diversity initiatives. Male attitudes grew more neg-
ative in relation to perceptions of campus climate, while women's attitudes grew more
positive as a function of courses taken and their own cognitive understanding of the is-
sues. Zuniga et al. (1995) suggest as well that intergroup dialogues are effective ways to
learn about differences and how to work with conflict. This study also highlights the
ways in which different groups of students respond to these initiarives.

Robbins and Smith (1993) conducted a series of analyses in order to determine the
impact of a ten-week freshman-year program intended to enhance the adjustment of
minority and majority students to campus life. While the study vielded several conclu-
sions, the most important finding was that the minority students enrolled in the pro-
gram reported greater satisfaction with the course and demonstrated greater knowledge
of university resources than did their white counterparts.

For the most part, however, when results are not positive, they are usually interpreted
to address potential flaws in the design or focus of the course or the program Or to re-
veal issues that the instirution must address rather than indicting the use of coursework
or programs as a whole (Stassen 1995). Nevertheless, change often produces resistance
(Tatum 1994). In addition, reactions may also be embedded in orher issues such as aca-
demic programs, gender, class, and ethnicity. Increasingly, we are seeing these com-
plexities emerge in the results of the studies.




CONCLUSION AND NEXT
STEPS

he obvious question that emerges from this analysis is as follows: Does work that

is authored by specific institutions and/or their programs provide solid evidence

of the success of diversity initiatives! Drawing from the literature available to
the research team. the answer is both ves and no. While cerrain indicators offer evi-
dence of success on specific campuses, there is an obvious need for institutions to con-
sider their programs in light of campus climate and also to draw variables from a vari-
ctv of assessment models. These initiatives are addressing deeply entrenched patterns
of insticutions and individual behavior. Moreover, these initiatives tend to uncover
other institutional vulnerabilitics—in community, communication. teaching, learning,
or assessment—vulnerabilities that affect the results of studies. Using one variable to
Jdetermine programmatic effectiveness is clearly insutticient: drawing on many variables
may not capture the essence of the evaluation unless the right questions are asked. Sim-
ilarly. many analyses penned by or about specific institutions art a single point in time
present only a snapshot of current conditions and attitudes when longitudinal studies
are desperately needed. The most important aspect of any programmatic evaluation or
attitudinal assessment is a great deal of thought both in regard to design and imple-
mentation (Smith, Wolf, and Levitan 1994).

Nevertheless, the research literature, in all its variety, tends to suggest that higher ed-
ucation s on the right parh in its effort to deatwith diversity Moreover, tecentresearch
continues to powerfully support a focus on the following institutional changes: climate,
curriculum, involvement of students, and faculty-student and peer—student interac-
Lti/%;lltjng with continuing efforts to diversify faculty and staff members. Not only is
student paMMnf_}ip_@i_g:_r_sity elated _tg‘cha_rlgcii_r}_g_tt,i_tgd,gj;gﬁ_’@nnﬁ&_to differ- _,
ences, and commitments to socia! justice but it is also increasingly related to satisfac-
tion, academic success, and cognitive development. The research also highlights the re-
lationship between an institutional commitment to diversity and similar outcomes.

While it is a challenge to gather evidence to support the hypothesis that the impact
of diversity initiatives is positive, the present review has demonstrated that the evi-
dence does exist. Arguably, the academic literature is fairly sparse while promotional
literature and media resources available on campus are more plentiful. Thus, one could )
conclude that studying the effects of these initiatives on students and institutions rep- |

resents an opportunity for interested scholars and practitioners to chart a course in rel- |
atively unexplored waters. Indeed, there is quite a bit of room tor cross- or multi-campus
analyses and even more room for assessments conducted by individual campuses. As

Musil et al. (1995) state in their report to the Ford Foundation,

Building a serious and informative assessment design into individual diversity proj-
ects from the very beginning allows for immediate feedback. We saw little evidence
that anv projects followed such a path.

T any projects roftowed suci 4t

In an era where university affirmative action has been placed in jeopardy and the very
existence of diversity initiatives on campus is being questioned, there 1s a marked need
for objective and policy-relevant research that can inform discussions about their fu-

Lo N
! .
!

_—TTN
Not only is student
participation n
diversity related to
changes in attitudes,
openness to differences.
and commitments to
social justice but it is
also increasingly related
to satisfaction,
academic success, and

cognitive development. __

e T

_'/"-i‘_‘/:v’é\r'no -

do

i
|
1



Evaluation of
institutional diversity
initiatives across the
United States is not
only laudable, it is

clearly necessary.
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rure—in other words. justify the expenditure of resources. The obvious question that

arises 1s this: What research still needs to be conducted and what form should it take?

Building from the aforementioned recommendation of Musil et al. (1999). it is im-
portant to note that although many institution-specific evaluations are dependent on
academic literature to justify the development of an intervention or the use of a given
model. most models offer little in the way of formal and/or predictive assessment or ev-
idence that the project really makes (or made) a difference. This is not to say that com-
plexity is the key or even that some criteria are better than others when determining
whether one assessment is preferred over the next. Certain programmatic assessments
that are used by postsecondary institutions draw on complex techniques to survey par-
ticipants, yet fail to incorporate an evaluation component to assess the validity of their
mission. Many campuses rely heavily on quantitative analysis that focuses on both de-
sign as well as implementation issues. but never judges the appropriateness of the pro-
gram's goals. It is worthwhile to note that the majority of programmatic evaluations do
not consider the institutional context for or the institutionalization of a given program
but instead focus only on the dynamics of the program itself.

[n light of the current literature review, we offer the following recommendations tor

1. Conduct further multi- or cross-institutional analyses that butld from previous
works. These analyses should be multivariate and longitudinal, if possible, includ-
ing a wide variety of institutions.

(3]

Institutions that design and implement diversity initiatives, as well as foundations
or donors that supply resources to these institutions, must make evaluation an inte-
gral part of diversity projects or programs and take into account the institutional re-
sources available for such efforts. These efforts, however, cannot be limited to tra-
ditional methodologies. The evaluations must bring students into the conversation
and must create opportunities for participation by a varietv of campus groups in-
volved in diversity initiatives.

3. Assessments of the impact of diversity initiatives should not only consider the con-
tent of the programs, but the institutional context for success and the applicability
of the initiative for other institutions. Moreover, evaluations of diversity initiatives
should attempt to measure the extent to which diversity initiatives become institu-
tionalized on campus and the manner in which the initiative fits into the institu-
tion’s mission.

N

4. Annual institutional assessments that can track the progression toward change and
that can examine institutional experiences from a variety of perspectives will be a
powerful addition to a basic assessment effort not only in terms of the facilitation of
the change process bur also to contribute to the national conversation about diver-
sity initiatives.

5. Although this review represents a first step in that it summarizes much of the avail-
able literature. a meta-analysis of diversity initiatives should be conducted in order
to determine which indicators best serve these purposes. Assessments of diversity
initiatives should incorporate both quantitative—such as scaled response indicators



and questions, and enrollment, retention. and graduation rates—and qualitative
analyses—such as open-ended questions.

6. One of the most significant shortcomings inherent in umpact research is the inade-
Juate dissemination of the conclusions reached by these studies. Put simply, it is one
thing to pen something meaningful, but if it sits on a library shelf gathering dust or
remains buried within the ERIC archives. the results simply aren't reaching the au-
dience they need to. We need to get the word out. One means to act on this rec-
ommendation is to develop a network of scholars, practitioners. and funders dedi-
cated to the establishment and implementation of innovative and successtul
diversity initiatives.

The political climate for diversity at American postsecondary institutions is in a state
of flux as the general political environment shifts away from commitment to diversity.
[n this regard, evaluation of institutional diversity initiatives across the United States
is not only laudable, it is clearly necessary. If we believe in bringing multiple perspec-
tives to decision making, then bringing in multiple voices through assessment can help
build efforts for change, sustain initiatives. and bring greater understanding of what works.
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Auronshon, E., M. Howell, and C. . Carter. 1993. “Preparing Monocultural Teachers
tor a Multicultural World: Artitudes Toward Inner City Schools in Education Classes.”
Paper presented at the meeting of the New England Educational Research Organiza-
tion, Conn.

This study was designed to determine the effect of field site visits to inner-city schools
on college students’ unexamined assumptions about inner-citv children in rerms of race
and social class. Subjects in this study were first-generation whites enrolled in selected
graduate and undergraduate classes in a teacher education program. The faculty mem-
hers in these courses used wniting exercises, texts, videotaped presentations and field
site visits to expose their students to the realities of inner-city schools. The measure-
ment used to ussess change in attitudes was an essay written at the beginning of the se-
mester. [n this essay subjects were usked to “free-write” their impressions of inner-city
schools and inner-city students. The essavs were anonvmous. ungraded. and saved.
Atrer the site visits, the essays were returned to the students so they could rewrite their
original essay in light of their experiences in the course. The faculty members evaluated
the change in attitudes in the study participants. The results indicarte significant shifts
over time in self-reported perspectives toward more complexity and openness with re-
spect to the inner city. In other words, the intervention was judged to have a positive
ettect on the teacher education students.

Adams, M., and E. Wadsworth. 1989. The Role of the Faculty in Meeting the National Need
for African Amencan, American Indian, and Launo Scholars. Stony Brook: State Uni-
versity of New York.

Eighty people attended a three-day conference at the State University of New
York-Stony Brook: forty-five were teaching faculty, and thirty-five were adminiscra-
tors—tive of whom represented national higher education organizations. A variety of
conference papers address various diversity issues and the role of the faculty in recruic-
ing, retaining, and graduating minority graduate students across the United States. Top-
ics include the role of faculty members in the provision of mentoring, the provision of
incentives and rewards, and the boundaries of the canon and scholarship.

Adams, M., and Y. Zhou-McGovern. 1994. “The Sociomoral Development of Under-
graduates in a Social Diversity Course: Developmental Theory, Research, and In-
structional Applications.” Paper presented at the 1994 annual meeting of the AERA.

The purpose of this paper is to consider whether theories of cognitive development can

shed light upon the processes of social justice and social diversity education and to pre-

sent cvidence of cognitive developmental change in a college-level social diversity
course designed according to developmental principles. A sample of 165 students en-
rolled in the course parrticipated in the study and were evaluated using the Measure of

Epistemological Reflection (MER) and the Defining Issues Test (DIT). Findings indi-

cate a positive movement from late dualistic to a multiplistic and early relativistic epis-

temology within the fourteen-week semester among students and encourage the use of
active, concrete, and experiential activities drawing on multiple perspectives as well as
knowledge sources.
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Allen. W. P. 1992. “The Color of Success: African-American College Student Qur-
comes at Predominantly White and Historically Black Public Colleges and Univer-
sities.” Harvard Educational Review 62 (1).

This study reports the findings of a survey conducted berween 1981 and 1983 of over

twenty-five hundred African American students at six predominantly white and eight

historically black public colleges and universities (HBCUs). A number of variables re-
lating to student educational background, demographics, educational asptrations, and
institutional racial environment were examined in relation to outcomes of GPA, future
occupational goals, and social involvement with the campus. Students at HBCUs were
tound to have higher aspirations. better academic achievement as measured by GPA,
and a higher level of social involvement with the campus relatve to their counterparts
at predominantly white institutions. In a regression analysis, campus racial composition
was found to be the strongest predictor of student outcomes for social involvement and
occupational aspirations, and the second strongest for academic achievement. The au-
thor stresses the need ro understand the reasons behind HBCU success with African

American students in order to translate it to other types of institutions.

Antony. J. 1993. "Can We All Get Along? How College Impacts Students’ Sense of
Promoting Racial Understanding.” Paper presented at the annual meeting of the As-
sociation for the Study of Higher Educacion.

This study, using data collected from 18,817 college students by the American Council

on Education and Higher Education Research Institute, addresses the extent to which

college affects students’ sense of the importance of promoting racial understanding.

Multiple regression analysis is used to study the manner in which various background

characteristics, experiences, involvements, and college characteristics are related to at-

titudes toward diversity. Specifically, the development of this attitude is mediated by
many variables that are independent of the student’s race or any other background char-
acteristics and is almost entirely dependent on the sorts of activities and courses that he
or she elects. These findings strongly support the notion that students’ college acrivi-

ties, courses, and involvements are highly predictive of attitude formation toward di-

versity, even after controlling for other influences. These findings provide support for

the injection of ethnic/gender studies courses into the curriculum and the provision of
venues for the discussion of diversity issues.

Association of American Colleges and Universities. 1995. American Pluralism and the
College Curriculum: Higher Education in a Diverse Democracy. Washington, D.C.: As-
sociation of American Colleges and Universities.

The third in a series of reports issued as part of AAC&U's American Commitments ini-

tiative, this publication makes specific recommendations for teaching diversity across

the curriculum in both general education and major programs. The recommendations
connect diversity with the study of both self and society, including the values of a demo-
cratic society. The report also describes effective diversity courses and requirements in

a broad range of institutions, large and small, public and private, two-year and four-year.

This publication is especially useful to members of curriculum and general education

committees.

Astin, A. W. 1991. Assessment For Excellence: The Philosophy and Practice of Assessment
and Evaluation in Higher Education. New York: American Council on Education/
Macmillan Publishing.



This book describes Astin's approach to assessment and the [=E~O model of student
outcomes research which takes into account the mput of student characreristics at entry,
the envivonment of institutional characteristics and the student’s lived experiences at the
institution, and the outcome of student characteristics at exit. The model is described
in detail, with examples from research done at the Higher Education Research Institute
at UCLA. Chaprers on assessing inputs, environments. and outcomes are included. as
are descriptions of how to develop an effective student tracking databuse for outcomes
assessient. Of particular interest is a discussion of equity issues in assessment. The book
also conrains an appendix describing the staristical procedures for multiple regression
and their application to the [-E-O model.

———. 1993a. What Matters in College? Four Critical Years Revisited. San Francisco:
lossey-Bass.

This imassive studv uses Astin's I-E-O model to assess the intellectual and social de-
velopment and satistaction with the college experience of over twenty thousand stu-
dents at two hundred colleges and universities nationwide. The book examines the ef-
fects of 190 environmental vanables on student personality and self-concept, attitudes.
values and beliefs, patterns of behavior, academic and cognitive development. career
development, and satisfaction with college. The chapter on student atritudes, values.
and beliefs is of particular interest in the context of diversity research, as is the discus-
sion of policy implications of the research.

———. 1993b. “How are Students Affected? Diversity and Multiculturalism on the
Campus.” Change (March/April).
Astin uses data from the Higher Education Research Institute databases to examine
questions of how students’ values and beliefs are affected after four years of college by
the environmental variable of institutions’ policies on diversity and multiculturalism,
the eﬁmﬁﬁgimuudes and behaviors, and the
effect of direct involvement in “diversity experiences” on academic progress and values.
The study involved an analysis of data on twenty-five thousand students who entered
college in fall 1985 and were followed up four years later merged with a dara set on in-
stitutional commitment to diversity and multiculturalism. After controlling for enter-
ing student characteristics, Astin found that institutional diversity emphasis is strongly
associated with cultural awareness and commitment to promoting racial understanding,
as well as with overall satisfaction with college. Similarly, faculty diversity emphasis has
positive effects on cultural awareness and overall satisfaction with college, and is asso-
ciated with a greater tendency to vote in national elections. Courses in ethnic or
women's studies and cultural awareness workshops showed similar results. It is clear from
the results that a strong emphasis on diversity in the institution and 1ts faculty, and an

opportunity for students to take courses on multicultural issues and to inreract with oth- ~—
crs of different cultures, are all associated with outcomes considered positive in most <

=
general education programs.
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Banta, T., ctal. 1993. Making a Difference: Outcomes of a Decade of Assessment in Higher
Fducation. San Francisco: Jossey-Bass.

This volume contains twenty-three contributed papers on the subject of assessment in

higher education. providing both a theoretical background and practical approaches to

assessment which may be useful in assessing the impact of particular programs. The pa-
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pers are grouped along five major topic areas, including: “Transtorming Campus Cul-
tures Through Assessment™: “Adapting Assessment to Diverse Settings and Popula-

* tions”; "Outcomes Assessment Methods that Work™ “Approaches with Promuse for [m-

proving Programs and Services™ und “State-Level Approaches to Assessment.” There
are extensive bibliographies and a summary section by the ediror.

Bargad, A..and J. A. Hyde. 1991. “Women's Studies: A Study of Feminist Identity De-
velopment.” Psychology of Women Quarterly 15: 181-201.

This study investigated the effects of enrolling in an introductory women's studies
course on women students’ femunist identity. Researchers describe the creation and val-
idation of a feminist identity scale created through factor analysis. Results of a survey
using this scale and open-ended interviews revealed that the women's studies students
experienced greater development in terms of the model than those in the controf group.
The authors conclude that women’s studies courses have a positive influence on women
students’ sense of feminist identity.

Bell. E. D.. and R. W. Drakeford. 1992. “A Cuase Study of the Black Student Peer Men-
tor Program at the University of North Carolina at Greensboro and its Policy Impli-
cations.” College Student Jowrnal 26 (3): 381-386.

This study examines the efficacy of an African American student peer mentor program

initiated by the University of North Carolina—Greensboro in fall 1987. Respondents

were given a survey instrument that measured autonomy, purpose, and interpersonal re-
lationships. Results indicate that participants in the mentor program were significancly
less likely than those in the control group to drop out of the institcution—all recurned
to the institution for their sophomore vear. Peer mentor participants were also more
likely than non-participants to participate in campus organizations and activities. Over-
all, the peer mentor program helped its participant feel more connected to the university.

Benns-Suter. 1993. *The Utilization of Simulations in Multiculeural Education.” Un-
published paper, November 1993. ERIC Document ED364613.

In a counseling course designed to prepare students to function effectively in a plural-

istic soctety, early results suggested that while students were able to comprehend un-

derlying theory, they had difficulty grasping issues related to racial issues and cultural

differences. The use of simulation methods was found to be effective 1in stimulating

thinking about the issues.

Bensimon, E., ed. 1994. Multicultural Teaching and Learning: Strategies for Change in
Higher Education. University Park: Pennsylvania State University.

This edited volume is a sourcebook of readings focusing on conceptual issues for fram-

ing an approach to a multicultural curriculum and models for achieving curricular change.

—— 1995a. Creating An Insututional Identity Out of Differences: A Case Study of Multi-
cultural Organizational Change. University Park: Pennsylvania State University.

This case study examines the efforts of a callege 1o exchange an organizational struc-
ture that is monoc ne that is grounded i ial di i t

body. The paper details organizational changes that have occurred ar the institution be-
tween 1987 and 1991 and presents the results of interviews with faculty, administrators,
students, and trustees. Results of the case study indicate that leadership was an organi-
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inonal characteristic crucial to the msurution’s transformation. that a new mission
statement had a significant effect. as did the appointment of women and minorities to
the president’s cabinet. Other factors affecting the institution's transtormation were the
appointment of African Americans and Latinos to the faculty and multiculeural cur-
ricular transtormation. o T

—— 1995b. African Americans and Jews: The Disuniting of a Model Urban Campus.
University Park: Pennsylvania State University.

This critical case study unveils the partiality of taken-tor-granted beliefs about innova-
tion and change in a public urban college by contrasring the standpoint of organiza-
tional clites to the standpoint of those outside the center of power. This is accomplished
by an examination of a bitter confrontation thar turned Jewish and African American
faculty members. administrators. and students against one another. This case study, con-
trary to received knowledge about the excellence initiative grant offered to the institu-
tion that sought to enhance the teaching and learning environment, the grant furcher
entrenched long-term organizational structures and practices that contributed to the
disuniting of what had been described s a model campus.

Bidell. T., ctal. 1994. "Developing Conceptions of Racism Among Young White Adults
in the Context of Cultural Diversity Coursework.” Paper presented at the annual
meeting of AERA| April 1994, New Orleans. ERIC ED 377270.

This was an exploratory study to see if white students enrolled in a college cultural di-

versity course would develop along the lines suggested in a cognitive developmental se-

quence in conceptions of racism. Fifty-five white students in a course required of edu-
cation majors showed movement in deepening their understandings of the concept of
racism.

Bradlev, J., R. Philippi, and . Bryant. 1992. “Minorities Benefit from their Association
with Campus Recreation Programs.” NIRSA Journal 16 (3): 46-~50.

Two thousand students, of whom 10 percent were minoritics, were surveyed by the Cen-
ter for Assessment Research and Development and the National Intramural-Recre-
ational Sports Association to learn more about the importance of recreational services
to minority students. Results indicate thar approximarely 90 percent of all minorities
responding to the survey indicated that they participate in recreation each week, wich
the majority indicating participation at least three times per week.

Minority responses to the importance of recreational facilities and programs for their
decision to attend and continue at their chosen university suggests that minority stu-
dents are more likely than their white counterparts to consider recreation programs im-
portant to very important. Results also imply that campus recreation programs play an
important role in the integration of students into the institutional environment.

Brown, C. L. 1993. “Multicultural Programs: A Campus Assessment by Employees and
Students.” CUPA Journal 44 (4): 1-7.

[n this article, the author examines how ninety-three employees (faculty, staff, and ad-

minustrators) who voluntarily participated in multicultural education programs at a

Southern university perceived the effectiveness and usefulness of the programs. The Di-

vision of Student Affairs implemented the programs in 1989, creatng a series of work-

shops designed to make individuals aware of cultural and ethnic differences. Overall,
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the survey indicates widespread support for the continued existence of these programs.
Specitically, 97 percent of the respondents indicated that the multcultural cducartion
programs should be available on campus. Further. 78 percent indicated  belief that the
programs can help faculty, staff, students, and administrators understand the causes of
racism. In addition. 84 percent indicated their belief that the programs could help elim-
inate racist acts in the academy. Nonetheless, 61 percent stated that attendance should
be voluntary rather than an institutional requirement.

Cabrera, A, and A. Nora. 1994. “College Students’ Perceptions of Prejudice and Dis-
crimination and Their Feelings of Alienation: A Construct Validation Approach.”
Review of Educazion/Pedagog'_y/ Cultural Studies 16 (3—4): 387-409.

The purpose of this study is to establish the dimensionality of perceptions of prejudice

and discrimination among different ethnic groups and to test the interrelationship be-

tween the different factor structures associated with each group and student’s senses of

alienation from their institution. The study population was drawn from the fall 1990

entering freshman class ar a predominantly white, docroral-granting major public com-

muter institution in the Midwest. Findings indicate that minorities and nonmunorities
perceive sources of discrimination and prejudice on campus differently, that whites dis-
played the highest level of alienation trom the institution, and that sources of alien-
ation for whites and African Americans differ significancly. Dissatisfaction among

African Americans was rooted in perceived discrimination in the classroom while

whites tended to perceive that minorities had unfair access to institutional resources.

California Postsecondary Education Commission. 1990. “Toward an Understanding of
Campus Climate: A Report to the Legislature in Response to Assembly Bill 4071.”
Commission Report 90-19. Sacramento: California Postsecondary Education
Commission.

In 1988 the California Legislature directed the state's Postsecondary Education Com-
mussion to conduct a feasibility study about assessing the campus climate for educational
equity in higher education This commission report describes the methodology used in
and the results of that study. The study was an exploratory study, designed to assess the
current state of the campus climate for diversity across all four segments of higher edu-
cation in that state (community colleges, the California State University, the Univer-
sity of California, and independent colleges and universities). The report contains an
extensive discussion of the use of focus groups to assess climate issues (the method used
in the study), as well as other methods to derermine the current state of and to track
changes in climate. Included as an appendix is a report on differential treatment in
higher education prepared by the University of California Student Association.

- 1992. “Resource Guide for Assessing Campus Climate.” Commission Report
92-24. Sacramento: California Postsecondary Education Commission.
A usetul resource guide for practitioners interested in studying campus climate. This re-
source includes descriptions of over fifty studies of campus clinvate, mostly conducted
at the institutional level. The bulk of the studies cited were surveys, grouped into three
areas based on the popularion surveved: current students, former students, faculty, staff
anwams. The guide also includes pools of survey items on various topics
related to campus climate for those developing their own climate surveys.
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Capoor. M., and D. Overstreer. 1993. " Assessment of Multipie Treatments Used to Help
Underprepared Srudents.” Paper presented at the annual meeting of the Association
tor Institutional Rescarch Forum. Mav 1993, Chicago.

This study tracked 11,758 students in the 19861990 fall entering cohorts at Middle-
sex Community College in New Jersey. Student outcomes (persistence and grade point
average) for students participating in eight programs designed to assist high-risk and un-
derprepared students with the transition ro college were evaluated. The programs
ranged from basic skills development ro ESL programs to counseling and social services
for reentry students. The results showed that tutoring and basic skills instruction were
most strongly associated with both measures of success. while a college survival course,
taken with no other interventions was the least strongly associated wich success. This
study includes an evaluation of a program for students with physical and mental dis-
abilities. Students in this program of evaluation. counseling, tutoring, and accommo-
dation were found to have the highest rate of success on the two indicartors used in the
study.

"Certainty of Opportunity: A Report on the NASFAA/ACE Symposium on Early
Awareness of Postsecondary Educarion.” 1989. Paper presented at the National As-
soctation of Student Financial Aid Administrators and American Council on Edu-
cation, July 1989.

Forty-eight representarives from nearly thirty education organizations who participated

in a November 1988 symposium on early awareness of postsecondary education con-

cluded thar although all student groups, including minority and other at-risk students,
have high aspirations and are capable of achieving in school, they have talents and abil-

" ities that are inhibited and obscured by the structure and the practices of the education

system. Instituting necessary changes will take a significant effort, require more re-

sources than society has been willing to allocate, and cannot be accomplished by the
schools alone.

Among the projects already under way that could serves as models for broader scale
efforts are early parent and childhood education programs; parent and guardian in-
volvement in their children’s education: academic programs that include both rutoring
and supplemental instruction; and mentoring, role model relationships, and other support-
group interactions. Admissions, financial aid, and other student services staff members
from postsecondary institutions should become involved. and counselors should pro-
vide guidance for the next level of study and affirmation that students can succeed in
any learning situation. Finally, evaluation of programs should be based on long-term
tracking of participants. A partnership of educators, the community, the private sector, |
and the government is essential to ensure that intervention efforts reach the entire pop-
ulation of at-risk students without duplication among projects.

Chamberlain, M. K. 1988. Women in Academe: Progress and Prospects. New York: The
Russell Sage Foundation.
This volume is based on a three-vyear study of the status and prospects of women in aca-
demia in the 1980s. Part one provides a historical background and an overview of the
contents. Part two contains six chapters that focus on women as students: the college
experience and the environment of coeducational institutions: mINority women as stu-
dents. faculty meinbérs, and administrators; the cducational requirements and ambi-
tions of returning women students: the present function of women's colleges; and the
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addition of women's studies in higher education. The role of women as faculty members
and scholars is discussed in chaprer 8. which reviews the impact that affirmative action
and legal recourse have had in increasing the representation of women in the professo-
riate. Chaprer 9 reviews the progress women have made in traditionally male-
dominared professions. and the situarion ot women n traditionally female-dominated
professions is discussed in chapter 10. An overview of trends in faculty representation
of women since the 1970s is presented in chaprer 1 1. Chapter 12 describes the role that
professional women's organizations have played in advancing women's studies. An
overview of women's studies, teaching, and research since the 1970s is presented in
chapter 13. Two chaprers examine women in higher education administration and gov-
ernance, specifically the growing influence of women’s involvement in board functions.
Finally, chapter 16 provides a summary of the progress and prospects of women in higher
education.

Change. 1988. Special Report: Hispanics and the Academy. Vol. 20 (May/June): 4-69.
This special issue examines factors affecting the access and attainment of Latinos in
higher education. A demographic report discusses five regions in the United Stares most
atfected by Hispanic population growth and concludes that in the nexr twenty years
higher education must forge new links with secondary schools, improve the communicy
college transfer function, and reach out to new immigrants and non-college-bound Latinos.
The next article describes the difficulties of increasing the flow of Latino ralent into
higher education, noting barriers thar occur throughout the educational pipeline, in-
cluding family problems, tracking, and inadequate financial aid. The problems of bal.
ancing two cultures and succeeding in a majority university are discussed in two arti-
cles, and the distinctive characteristics and goals of Latino students are analyzed in two
articles and personalized in an interview with Isaura Santiago, president of the City
University of New York Hostos Community College. The final articles discuss effective
intervention and provide descriptions of fourteen programs for promoting Latino edu-
cational outcomes. Two commentaries discuss the lack of Latino faculty members and
the dearth of Latinos in administrative positions.

Chavez, R. C.,]. O'Donnell, and R. L. Gallegos. 1994. “Pre-Service Students' Perspec-
tives on ‘Dilemmas’ in a Multicultural Education Course.” Paper presented at the an-
nual meeting of the AERA, April 1994, New Orleans.

This study was designed to assess the impact of a required multicultural education course
on undergraduate education majors at New Mexico State University. The assessment
itself involved gathering pre- and post-course information to determine students’ ideas.
and attitudes about multicultural issues. At the beginning of the semester, participants
(n=65) were presented with a “dilemma” and asked to write their reactions. The
dilemma was a newspaper article abour a group of American Indians who were protest-
ing the Atlanta Braves fans’ use of the “tomahawk chop.” At the end of the semester,
students were presented with a second similar dilemma—this time about the use of
American Indian symbols by athletic teams. Researchers conducted content analyses of
the pre- and post-course essays and concluded that there was no significant change in
students’ evaluation of the dilemmas between pre- and post-measures. In other words.
students entered the course with attitudes that largely reflected the racial status quo,
and, for the most parr, they left the course with the same beliefs. Researchers hypothe-
sized that the course had no effect because it failed to confront three knowledge do-
mains: the personal, the historical. and the ideological and cultural.



Clewell, B. C., und M. S. Ficklen. 1986. Improving Minority Retenuon in Higher Educa-
tion: A Search for Effective Institurional Pracuces. Princeron. N.J.: Educational Testing
Service.

Retention programs for minority students at four predominantly white institution were
examined chrough case studies in this ETS report. The tour institutions were Boston
College, California Srate Universitv=Fresno. Purdue University (Minority Engineering
Programs), and the University of North Carolina~Greensboro. The institutions were
identified through an analysis of retention dara reported to the College Board and
through a peer nomination process. Although there was a grear deal of variation among
programs, several key elements of a successtul retention effort were identitied. These in-
cluded cstablishing institutional policies to enhance minority student retention,
demonstrating an institutional commitment to minority student success, institutional-
izing the program. establishing an institutional climate which is inclusive, providing
comprehensive services through dedicated staff, performing adequate dara collection
and follow-up, und ensuring faculty support for the program and non-stigmatization of
the participants. An appendix consisting of the four case study reports is included.

Concuatore, J. 1990. “From Flunking to Mastering Calculus: Treisman’s Retention
Model Proves to Be Too Good on Some Campuses.” Black Issues in Higher Education 6
(22): 5-6.

This article presents the results of a studv conducted by University of California—Berkeley

faculty membefs teisman, that explores the causes of poor performance in and dif-

ficulty with calculus classes among minority students. Following a survey of one thou-

sand faculty members at the University of California—Berkeley and interviews with mi-

nority students and their families, Treisman found that many minority students were

academic loners struggling one-on-one with a subject that three hundred thousand out

of six hundred thousand students fail cach vear. Following the development and im-

plementation of a learning communirty type program to enhance retention, grades have

increased and attrition has decreased; the program has been adopted at more than
twenty-five institutions since its initial implementation at Berkeley.

Cortes. C. 1991. “Pluribus and Unum: The Quest for Community amid Diversity.”
Change (September/October).

This brief essay looks at the demographic changes affecting higher education and ex-
amines concerns about the alleged balkanization of higher education into ethnic en-
claves. These concerns are examined in light of other forms of group membership, an

" . . . . .
suggestions on how to create unity amid diversity are made.

Council of Graduate Schools. 1988. Enhancing the Minority Presence in Graduate Educa-
tion. New York: Council of Graduate Schools.
In spring 1988, nearly one hundred graduate deans from as many CGS member insti-
tutions met in three separate groups. They discussed how they could further enhance
the presence of minority graduate students and faculty members on the nation's college
and university campuses. Armed with the example of their own efforts and that of their
counterparts at other institutions, these deans took a frank look at action they could
initiate and outcomes they could expect as the subject was discussed. One section, en-
titled "What's Being Done,” examines various approaches currently used by graduate
schools to recruit and retain minority students and faculty, including affirmative action
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programs, membership in the National Name Exchange (NNE). and the Committee on
Institutional Cooperation (CIC).

Cross, T. L. 1993. “The Mvth that Preferential College Admissions Creare High Black
Student Dropout Rates.” Journal of Blacks in Higher Education 1 (1).
Critics of affirmative action in university admissions frequently suggest that admirtting
minority students based on differential criteria is unfair in that they will lack the skills
needed to succeed in college and therefore become dropouts rather than graduates.
Cross takes issue with this assertion by examining African American student retention
rates nationwide using data from the NCAA and Peterson’s Guide to Four-Year Colleges.
He found that, nationally, African American college students had a graduation rate of
approximately 56 percent. Graduation rates at historically black colleges and universi-
ties was disappointingly low (ranging from a high of 61 percent to a low ot 8 percent).
The highest African American graduation rates were found at highly selective liberal
arts institutions and universities with strong affirmative action policies, while less se-
lective state universities showed much lower graduation rates. While the study does not
control for several confounding variables such as selectivity, 1t does suggest that students

admirtted under affirmarive_acrion programs do_prosper at_those institutions with a

strong commitment to such programs, while students who end up at less selective state
institutions do not tare 35 well.
STitunions o not 1are 45 wWe:

Darder, A. 1991. Culture and Power in the Classroom: A Critical Foundation for Bicultural
Education. New York: Bergin and Garvey.

This book examines, through the use of critical theory, the relationships of power and
dominance experienced in the educational process by students who are not of the dom-
inant culture. It addresses the concept of biculturalism, where individuals learn to be-
come functional not only in the primary culture of their home and community, but in
the dominant (mainstream) culture as well. Critical educational practices and emanci-
patory classroom projects such as a bicultural development program at Pacific Oaks Col-
lege in California are profiled through a review of student reactions.

Davine, V. R. 1994. “Multicultural Instruction and Atticude Change.” Unpublished
doctoral dissertation, University of lowa.

This study surveys 342 students enrolled in a required teacher education course that fo-
cuses on diversity issues at the University of lowa. The goal of the study is to assess the
impact of the course on the students’ attitudes about affirmative action, increasing di-
versity on their campus. and other diversity issues. This study utilizes a pre-test/post-test
design to assess the impact of the course. The results indicate that, in general, the course
had an effect on student arttitudes in the desired direction. However, the pattern of
change was not the same for all attitude statements. Attitude change was not related to
the instructor, semester, or student background characteristics. The course’s long-term
impact was not assessed.

Davis, L. E., and J. S. Turner. 1993. “An Investigation of the Cultural Sensitivity Level
of Elementary Preservice Teachers.” Paper presented at the annual meeting of the
Mid-South Educational Research Association, November 1993, New Orleans.

This study is a multi-institutional analysis of the level of cultural diversity awareness

among elementary preservice teachers enrolled in Southern universities accredited by



the National Council for the Accreditation of Teacher Education (NCATE). A ran-
Jdom sample of respondents were administered the Cultural Diversity Awareness In-
ventory. The results indicated that subjects exhibited cultural sensitivity in the areas of
the culturally diverse family, cross-cultural communication. and the creation of a multi-
cultural environment using multicultural methods and materials. No statistcally sig-
nificant differences were found based on parucipation 1in a multicultural education
course, race, or prior high school attendance at a private. public. or parochial institu-
rion. The authors conclude that teacher education programs in the South appear to be
preparing preservice teachers to be culturally sensitive and thart separate multicultural
courses added to the curriculum may be unnecessary.

Deppe, M. 1989. “The Impact of Racial Diversity and Involvement on College Stu-
dents’ Social Concerns Values.” Paper read at the Association for the Study of Higher
Education annual meeting.

This national, longitudinal study examined whether diversity in racial and ethnic stu-
dent enrollment patterns in similar colleges and universities increase the likelihood
that college students will develop greater social concern und humanitanian values than
students in racially diverse institutions. Using Allport's contact theory, which defines
the conditions necessary for integrated environments, and an |-E~O model, the study
compared responses of 4,112 students surveved by the Cooperative Institutional Re-
search Program in both 1982 and 1986. Data were analyzed in terms of the model’s four
components: student input or pre-enrollment characteristics, environment-structural
traits, environment-involvement characteristics, and outcomes. Results included:
(1) between the freshman and senior years, social concern values declined for white stu-
dents and increased for African American students: (2) racial diversity did not con-
tribute either positively or negatively to student value development: (3) involvement
was a critical factor, regardless of race, gender, and institutional type, in students de-
veloping greater social concern values: and (4) students attending predominantly white
four-year institutions became less socially concerned over the years and were less
involved.

Duster, T. 1993. “The Diversity of California at Berkeley: An Emerging Reformulation
ot Competence in an [ncreasingly Multicultural World." In Becky W. Thompson and
Sangeeta Tyagi, eds., Bevond a Dream Deferred: Multicultural Education and the Politics
of Excellence. Minneapolis: University of Minnesota Press.

This chapter suggests that an important reformulation of patterns of student integra-

tion be conceptualized which focuses on a complex relationship between identity en-

hancing activities and student interactions across race/ethnicity. The analysis is based
on an important and in-depth study of student inrteraction at the University of

California—Berkeley.

Education Commission of the States. 1990a. Achieving Campus Diversity: Policies for
Change. Denver: Education Commission of the States.

A task force comprised of leading educators and state policymakers met over the course

of cighteen months to discuss ideas about the important role that institutions and states

share in educating minority youth. This report describes successful initiatives in insti-

tutions across the United States and discusses policy implications for institutions and

states alike.
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——— 1990b. Minoruity Achievement Counting on You. Responding to Student Diversity:

A Community College Perspective. Denver: Education Commission of the Srates.
This study of community colleges defines underrepresentation. presents a conceptual
framework for analyzing preparation issues, presents institutional strategies for re-
sponding to preparation issues. and discusses the role of leadership in this endeavor. Re-
sults of the study offer that approaching the issue of student diversity from the perspec-
tive of organizational culture can help institutional leaders avoid the pursuit of
strategies that promise diminishing returns. Results also suggest that a deficiency model
as well as an achievement model presents a complicating factor for the future of com-
munity colleges.

Fleming, J. 1984. Blacks in College. San Francisco: Jossey-Bass.

This book presents the results of a major study of the experience of African American
students on white campuses and historically black colleges and universities. The study
looks at student experiences in terms of achievement, cognitive development, and stu-
dent backgrounds, including gender. Results present powerful evidence of the impor-
rance of campus climate. involvement in campus life, interaction with faculty, and ex-
pectations tor success—conditions more likely to be found at the HRCUs.

Francis, P L. 1993. “Assessing the Effectiveness of Multicultural Curriculum Initiatives
in Higher Education: Proving the Self-Evident.” In J. Q. Adams and J. R. Welsch
(eds.), Multicultural Education: Strategies for Implementation in Colleges and Uni-
versities. Vol. 3. Unpublished manuscript, Western Illinois University, Macomb, 11

This arricle reviews the research literature pertaining to the assessment of multicultural

curriculum initiatives—both at the single course level as well as at the broader, pro-

grammatic level. In general, the author asserts that there is little but anecdotal and de-
scriptive evidence available to demonstrate the effectiveness of these curricular initia-
tives. Because of the lack of studies assessing the effects of multicultural curriculum
changes, and because of the existence of a growing body of literature that assesses the
outcomes associated with women's studies courses and programs, the author asserts the
parallel nature of these two types of curricular innovations. Studies focusing on the 1m-
pact of women’s studies courses concluded that the outcomes for students were positive.

Women who enrolled in women's studies courses were more likely to consider them-

selves feminists than women in a control group (Bargad and Hyde 1991). Women who

took women's studies courses were also found to have more positive attitudes toward
men (Pence 1992) and to have significant positive changes in self-esteem scores (Stake
and Gerner 1987). Further, studies of the impact of women's studies programs indicate

that they contribute significantly and positively to their campuses (Musil 1992).

Friedlander J., and P. MacDougall. 1992. “Achieving Student Success through Student
Involvement.” Community College Review 20: 20-28.

[n this study, 1,765 students completed the Community College Student Experience
Questionnaire in 1989. Among the findings of the research were that students at dif-
ferent levels of involvement showed significant differences in perceptions of their own
progress. A variety of programs designed to increase student involvement have been
instituted at Santa Barbara City College, including a faculty advising project and on-
campus jobs involving teaching.



Fuertes. |., M. Cothran. and W. E. Sedlacek. 1991, A Model for Increasing Hispanic Stu-
dent Involvement in U.S. Campuses. Research report no. 13-91. College Park: Uni-
versity of Maryland.

The model presented in this repore is based on research that shows that some Latinos

at predominantly white universities are active in school and find themselves in the

marnstream of campus lite. while other Latino students have more difficulty integrat-
ing themselves in college. The'model in the report attempts to reduce the size of the

. campus tor Latino students and to increase their sense of belonging to it. The goals of

the model are increased retention and development of Latino students. The model in-

creases student participation in four areas: in a campuswide Larino group, in Latino pre-
professional societics, in a student development course, and in a mentoring program.

Fuertes, J., W. E. Sedlacck, and F. D. Westbrook. 1989. A Needs Assessment of Hispanic
Students at a Primarily White University. Research Report No. 21-89. College Park:
Counseling Center, University of Maryland.

At the University of Maryland-College Park, a needs assessment questionnaire was

completed by 109 of 150 randomly sclected Latino students. Multivariate analysis of

variance revealed that the Latinos who lived on campus felt thev had more time to par-
ticipate in student groups than did their counterparts living off campus, and the Latino
students who belonged to non-Hispanic groups attached greater importance to, and had
more time for, participation in student groups than did the other students. The students
who were not in non-Hispanic groups, compared to those who were, felt that they had
special needs, and the women were more likely than the men to perceive special needs.

The students perceived financial or motivational factors as the primary reasons for

Latino students dropping our. Although 86 percent of the respondents were aware of

the minority student office, 73 percent reported that they never used this service. A

sense of belonging at the university was positively related to the number of years spent

in the United States and the number of non-Hispanic friends.

Grant. C. A.. and W. G. Secada. 1990. “Preparing Teachers for Diversity.” In W. R.
Houston (ed.), Handbook of Research in Teacher Education. New York: Macmillan Pub-
lishing Company.

This chapter presents a review of the literature thar focuses on assessing the impact of

diversity initiatives on preservice teachers. In particular, the authors present the small

number of studies that provide empirical validation of claims about the effectiveness of
specific diversity efforts. The authors were unable to find empirical studies that inves-
tigated how different recruitment models for a diverse teaching force might vary in their

impact. They did, however, discover sixteen studies published between 1973 and 1988

that assessed the effect of multicultural education on preservice teachers. Thirteen of

these studies focused exclusively on individual programs. Six of the studies were pre-
test/post-test design: the others used post-test only. The majority used self-report, arti-
tude surveys to assess program effectiveness: most of the instruments were designed by
the researchers. Most of the studies were conducted by individuals who were responsi-
ble for multicultural education or who played a major role in reaching these courses at
their institutions. Most conducted their research without adequate research support
money to make their assessments more elaborate. In terms of overall findings, only one
study reported clear, positive results. The remaining studies reported mixed results:
however, all of the researchers cited conclude that multicultural preservice education

(OY)
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is important. A key conclusion drawn by the researchers is that the most etfective strate-

_gies involve intense exposure to diversity issues. Further, the more time spent learning
the content. the more varied the presentation. and the more coursework that covers
these issues. the more likelyv learning will be successful.

Guon, D. G. 1988. "Minority Access and Retention: An Evaluation of a Mulu-
University Peer Counseling Program.” Paper presented at the Midwestern Psycho-
logical Association, Chicago.

At three universities, talented minority upperclassmen were trained as peer counselors
for at-risk minority students. Peer counselors mert regularly with their counselees to pro-
vide academic tutoring, social support, and positive social role modeling. Data on first-
and second-term grade point average, high school GPA, and standardized national test
scores were collected tor 112 participating at-risk munority students, 111 non-
minority students not in the program, and 99 ar-risk minority students not in the pro-
gram. Multiple regression analysis revealed that program membership, followed by first-
term GPA, were the strongest predictors of year-end enrollment status. Eighty-two per-
cent of the program students were retained as compared to 74 percent of the
nonprogram students.

Hamby, J. V. 1988. “The Effects of a Special Summer Program on Black Freshmen at a
Predominantly White University.” College and University 63: 222-233.
Two treatment groups and three control groups, matched on predicted grade point ratio.
as derived from admissions data, were used to analyze the effects of a special summer
program established in 1984 to improve the retention prospects of African American
students at Clemson University. Treatment Group One consisted of African American
freshmen in the special summer program who had attended a previous summer career
workshop. Treatment Group Two included African American freshmen who atrended
a summer career workshop but not the special summer program. Control Group One
was made up of African American freshmen who attended a summer career workshop
but not the special summer program. Control Groups Two and Three consisted of
African American and white freshmen who had never attended any summer program.
Data on self-concept (as measured by the Tennessee Self-Concept Scale), opinion of
Clemson University as a racially biased institution, grades, and retention were obtained
in fall 1984, after the summer workshop, and at the end of the spring 1985 semester.
Analysis of covariance revealed no differences among the five groups ar the end of
the freshman year. Contrary to the basic assumptions upon which the special summer
program was based, the self-concept scores of the treatment group were similar to those
of the African American control group and tended to be higher than those of the whire
control group. In addition, opinions of Clemson University were not affected by par-
ticipation in either group. Finally, the treatment groups did not perform better than the
control groups in grade point average or retention.

Hood, D. 1990. “A Look at Retention of Afro-American Male Students at a Predomi-

nantly White Institution.” Paper presented at the annual meeting of the AERA.
The purpose of this paper is to examine programmatic support services and their impact
on African American men at a large, predominantly white public university. lt presents
the results of a study of three cohorts of African American men enrolled in programs in
Northern [llinois University Education Services and Programs office and the success of
a peer-assisted learning project. The paper offers suggestions for future research.
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Hurtado, S. 1992 “The Campus Racial Climare: Contexts of Conflict.” Joumnal of
Higher Education 63 (5): 539-69.

This study focuses on the experiences of a parricular student cohort that attended pre-
Jominantly white colleges from 1985 to 1989, 4 period when racial incidents occurred
on many campuses. and draws upon several dara sources. Findings show that perhaps no
single element may work to produce racial tension on college campuses, but rather a
configuration of external influences, structural characreristics of institutions and group
relations, and institutionalized ideologies may all contribute to racial tension.

- 1994a. “The Insututional Climate ror Talented Latino Students.” Research in
Higher Education 35 (1).

The experience of high-achieving Latino students at various types of institutions was
the subject of this study. Semifinalists in the National Hispanic Scholar Awards pro-
eram were studied using SAT and Student Descriptive Questionnaire (administered in
conjunction with the SAT) data, a matled survev (the National Survey of Hispanic Stu-
dents), und instututional Jata from the [ntegrated Postsecondary Educartion Data Sys-
tems (IPEDS) and other institutional data tiles. All together, 859 sophomores and ju-
niors attending 224 colleges and universities were analvzed in the sample. Institutional
characteristics which entered the regression analysis as associated with a hostile climare
for Latino students included a large campus, students who don't know about Hispanic
culture, and location in a small town. High Latino enrollment, an open and inclusive
administration, and caring faculty were all associated with a positive climate. The re-
sults are of interest to those wishing to construct more positive environments for all
students.

1994b. “Graduate School Racial Climates and Academic Self-Concepr
Among Minority Graduate Students in the 1970s." American Journal of Education
102: 330-50.
Longitudinal data on African American and Latino students attending graduate school
since the 1970s is used to test a model reflecting the influence of parental socioeco-
nomic status. gender, precollege assessments. and the graduate school'’s racial climare
on academic self-concept change as students move into adulthood. Minority women
consistently lag behind men in views of their academic self-concept. Higher academic
self-concept was reported in graduate racial climates characterized by low trust and in-
reraction among groups.

Hurrado, S., A. Astin, and E. Dey. 1991. “Varieties of General Education Programs: An
Empiricallv Based Taxonomy.” Journal of General Education 40: 133~161.

This study examined the context of three hundred college catalogs and independent
student data to create a taxonomy. This analysis identified three distinctive approaches
to designing a general education curriculum: (1) a true core, in which all students are
required to take exactly the same courses in order to satisfy the general educarion re-
quirement; (2) a major-dominated approach, in which general education requirements
are determined by a student’s major or area of specialization; and (3) a distributional ap-
proach. in which general education requirements are satisfied by selection from an ap-
proved list of courses organized into broad curricular groupings. The study showed that
90 percent of all undergraduates utilized the distributional approach.

[
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Hurrado. S.. und D. F. Carter. 1994. “Latino Students' Sense of Belonging in the Col-
lege Community: Rethinking the Concept of [ntegration on Campus.” Paper pre-
sented at AERA, April 1994, New Orleans.

[n this study, 272 high-achieving Latino students enrolled in 127 colleges and univer-

siues in 1990 were surveved using the Student Descriptive Survey (before college) and

the 1991 and 1993 versions of the National Survey of Hispanic Students to examine
their changes in attitudes, activities, and experiences. The study examined the 1nflu-
ence of seven critical factors, namely: sense of belonging on campus, academic self-con-
cept, cognitive mapping, managing resources, separation from family, experiencing dis-
crimination or exclusion, and perceptions of racial and ethnic tensions on campus.
The results of the study showed that students belonging to religious organizations and

the members of Greek organizations had a stronger sense of belonging on campus than
did those who did not belong to these organizations. Similarly, members of religious
clubs, social/community groups, and student government had a stronger sense of be-
longing than nonparticipants. Members of ethnic groups, however, did not have a
stronger sense of belonging than those not involved in ethnic groups. The study also
tound thar selectivity of the college had a negative effect on transition to college, that
an easier transition to college had a negative effect on perceptions of a hostile campus
climate, and that perceprions of a hostile climate had a negative impact on sense of be-
longing. Student background was related to college selectivity but unrelated to other
variables.

Hurtado, S., D. E Carter, and A. Spuler. 1996. “Latino Student Transition to College:
Assessing Difficulties and Factors in Successful College Adjustment.” Research in
Higher Education 37 (2).

This study looks ar factors which relate to the college adjustment of gifted Latino stu-

dents using a national longitudinal study of National Merit seminfinalists. Student

background accounted for the lowest part of the measures of adjustment. [n contrast,
campus climate, perceptions about a student-centered focus to the institution, experi-
ences of discrimination, and faculty interaction were al| related to adjustment. In look-
ing at sources of support, resident advisors, counselors, and upper-class students played
a positive role.

Hurtado, S., E. L. Dey, J. G. Trevino. 1994. “Exclusion or Self-Segregation! Interaction
Across Racial/Ethnic Groups on College Campuses.” Paper presented at the annual
meering of the AERA, New Orleans.

Using the 1987 freshman class and follow-up data from 1991, this study investigates pat-
terns of interracial groups on campuses across the country as a function ot demographic
makeup of the campus, campus climate, institutional characteristics, and student char-
acteristics. Results demonstrate the myth of self-segregation as it applies to students of
color. White students clearly had fewer interactions across groups. The results suggest
that involvement, climate, and diversity of the student body, among other factors, were
all related to the level of intergroup interactions.

Hurtado, S., et al. 1994. “Latino Student Transition to College: Assessing Difficulties
and Factors in Successful College Adjustment.” Paper presented at Association for
Institutional Research, May 1994, New Orleans.

In this study, 203 high-achieving Latino students were asked to complete the Student
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Descriptive College Survev in 1991 (before artending college), the 1991 and 1993 ver-
swns ot the National Survev of Hispanic Students. and the Student Adapration to Col-
lege Questionnaire (in their second year of college} to determine what factors influ-
enced their adjustment to college. Regression analyses designed to measure the impact
ot student background characteristics. insticutional structure, college climate, and stu-
dent behavior offered thar while background charactenistcs were unrelated to adjust-
ment in the second vear, larger institutional size and private control were positively re-
lated to adjustment. Perceptions of racism and intolerant climare were negatively
related to adjustment.

Jones. D. ], and B. C. Watson. 1990. High-Risk Students and Higher Education: Future
Trends. ASHE-ERIC Higher Education Report No. 3. Washington. D.C.: School of
Education and Human Development. George Washington Universiry.

This review of the literature examines a group of students which overlaps but is not syn-
onymous with nontraditional students. While some nontraditional students such as re-
entry adults are frequently at a high risk of attrition. others are not. High-risk students
include some minority students, majority students who lack adequate preparation for
college, and others for whom luck of preparation, culrural differences, motivation. or
competing priorities pose barriers to success. Faculty concerns about the role of under-
prepared students in traditional institutions within the context of institutional quality
are addressed. Nonacademic factors contributing to risk such as low self-esteem, teacher
attitudes, and inefficient instructional methods are explored, and policy issues relating
to the need to identify and educate even the unprepared are outlined.

Journal of Developmental Education. 1994. Special Issue on Retention Programs: A
Bridge to Success for At-Risk Students, vol. 17: 2-45.

This issue contains descriptions of four exemplary retention programs including the
University of California~Berkeley's Summer Bridge program serving minority students
targeted for admission through affirmative action programs; Rutgers University'’s for-
credit Gateway courses designed by faculty members in ten departments for students
with low scores on English and mathematics placement tests; the University of South
Carolina’s Freshman Seminar, u for-credit course providing orientation, skills training,
and a sense of community for entering students: and Rutgers University's precollege
summer programs offering on-campus residence and faculty interaction to condition-
ally admitted high school studencs.

Kayabasi, M. 1991. “Does the City College New World Civilization Course Reduce
Provincialism!” Paper presented at the Annual Meeting of the Northeastern Educa-
rional Research Association.

This paper examines the extent to which students’ interest in different cultures is af-

fected by their partcipation in a world civilization course at the City College of the

Citv University of New York. The researcher administered an initial questionnaire and

a follow-up questionnaire to 184 first-year students. Thirteen of the participants, con-

sidered the control group, were not enrolled in the world civilization course. The ques-

tionnaire was designed to measure students’ interests in, their perceptions of, and their
actual knowledge about different cultures. The results of the study indicate no differ-
ence berween the control group and those enrolied in the world civilization course in
terms of studenc interest in diverse cultures. Both groups of students. those enrolled in
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the course and those in the control group, showed a significant increase in interest. self-
perceived knowledge. and actual knowledge from the pre-test to the post-test. The au-
thor hypothesizes that the diverse nature of the student population at City College may
contribute to the students’ experiences with cultural diversity and therefore their open-
ness to the issue.

Kibble, J. E, M. A. Malmberg, and S. H. Ratwik. 1990. “Capruring the Experience of
Native American Persisters: The Exit Interview Vehicle.” Paper presented at the
AERA, April 1990, Boston.

At Lake Superior University in 1989, interviews were held with nine American Indian

students who had graduated in either 1988 or 1989 and with ten American Indian stu-

dents who had attended at least one term between 1983 and 1987 but had not com-

pleted their degree. The dara revealed that, in comparison to the student body as a

whole, the American Indian graduates were disproportionately in the fields of business.

engineering technology, legal assistant studies. and social sciences. Although the grad-
uates indicated that financial aid had not been a problem, tuition waivers and scholar-
ship support tor books were cited as critical sources of support. The graduates' percep-
tions of the campus experience varied widely according to whether they were 1n a two-
or tour-year program. Family housing was cited as a crucial element, and the campus

American Indian center, established in 1986, was seen as the focus of support.

Five of the ten noncompleters. in contrast to only one of the nine graduares, entered
the university as special status students. In addition to being less prepared academically,
the noncompleters had less clear goals, experienced more problems with the college en-
vironment, had less satisfying relationships with advisers, and made less use of campus
services. Many of the noncompleters. however, had been on campus before most of the
American [ndian services had been instituted.

LaSure, G. E. 1993. “Ethnic Differences and the Effects of Racism on College Adjust-

ment.” Paper presented at the American Psychological Association. Toronto.
This study atcempted to examine the relationship between demographics, academic and
social adjustment, grade point average, racism experienced, and perceived racism at the
tive undergraduate Claremont Colleges in California. Respondents to the survey in-
cluded 40 African Americans, 159 Asian Americans, 210 whites, 103 Latinos, and 28
“others.” The results of the study indicate that significantly more African Americans
experienced racism than did their Latino or Asian American counterparts and that
Latinos and Asian Americans who did experience racism on campus showed poorer aca-
demic adjustment. The study also found that all underrepresented students, regardless
of race, showed lower social adjustment scores than their counterparts who did not ex-
perience racism.

Lopez, G. E. 1993. “The Effect of Group Contact and Curriculum on White, Asian
American, and African American Students’ Arritudes.” Unpublished doctoral dis-
sertation, University of Michigan.

In a longitudinal survey of a sample of first-year students at the University of Michigan,

this study investigated the impact of intergroup contact and coursework dealing with

racial/ethnic issues on changes in student attitudes. While there were some group dif-
ferences, in general, coursework had the most significant positive impact on increased
support for educational equity. The results of intergroup contact were more mixed with
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white students showing increased SuUpport for equity issues after contact. This was not
us true tor African American students.

Lucbke. B. F. and M. E. Reilly. 1995. Women s Studies Graduates: The First Generation.
New York: Teacher's College Press.

An in-depth study using interview methodology of the impact of women's studies pro-

grams on student outcomes. The study s particularly important in the ways in which

students were studied years following graduation and were asked to comment on what

they learned and gained from being in women's studies.

Maher, E A and M. K. T. Tetrault. 1994. The Feminist Classroom. New York: Basic
Books.

This book represents the results of an in-depeh study of feminist college professors on

six college campuses using extensive interviews with taculty and students as well as ob-

servations. The book includes many retlections about what the outcomes of such

coursework are and what short- and long-range impact might be obtained. The book

also describes the complexity in engaging issues ot diversity in the classroom.

McCuin-Reid, E. 1994. “Seeds of Change: A Pilot Study of Senior Pre-Service Teach-
ers’ Responses to Issues of Diversity in One University Course.” Unpublished manu-
script, University of Toledo, Toledo, Ohio.

This study examined the impact on student learning of two models of instruction that
were incorporated in a preservice education course. The two models were the Societal
Curriculum/School Curriculum Model (SCSCM), which entailed students keeping an
ongoing journal about diversity and teaching a lesson based on their observations, and
the Multicultural Education Infusion Method (MEIM), in which students wrote posi-
tion papers comparing their philosophy of teaching to their ideas about diversity. Par-
ticipants in this study were sixteen white women who were completing their last se-
mester of a teacher education program art a small, predominantly white university in
Ohio. Respondents were surveyed ar the beginning of the class to determine their atti-
tudes about multicultural education and other issues of diversity. Despite previous ex-
posure ro diversity issues through coursework at the university, students generally
demonstrated low levels of sophistication and experience regarding human diversity. As
the course and the study progressed, students appeared to understand the concept of
multicultural education but also to have difficulty incorporating its themes into their
assignments. Positive changes in attitudes did begin to occur, which suggests the use-
fulness of these approaches.

Moore, T. L., and C. Reeves-Kazelskis. 1992. “Effects of Formal Instruction on Preser-
vice Teachers' Beliefs about Multicultural Education.” Paper presented at the annual
meeting of the Mid-South Educational Research Association, November 1992,
Knoxville, Tenn.

This study used a pre-test/post-test design to determine the extent to which formal in-

struction on the topic of multicultural education produces changes in preservice teach-

ers’ beliefs about basic concepts related to the topic. In this case, formal instruction con-
sisted of five hours of lecture and dialogue berween two professors of different racial
backgrounds. The sample consisted of thirty-one white female preservice teachers en-
rolled in two sections of a practicum course in early childhood education. The preser-
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vice teachers received the instruction in three sessions. Prior to the first lecrure session
and six weeks after the last one. the education majors responded to the Survey of Mul-
ticultural Education Concepts (SMEC). The SMEC is a likert scale survey designed to
assess heliefs and attitudes about multicultural education with items representing
racism, sexism. stereotyping, linguistic views, special holidays, and educational prac-
tices. According to this study. preservice teachers did change their beliefs and attitudes
during the seven weeks of the study. The authors, therefore, conclude that formal in-
struction may be used to change some of the beliefs held by preservice teachers about
cultural diversity.

Mount Saint Mary's College. 1995. Many Voices. The Newsletter of Mount Saint Mary's

Multiculeural Advisory Council 4 (2). _
The college 1s involved now in actively assessing goals for student outcomes related to
diversity. Through campus surveys, students are asked to evaluate whart they have
learned and cxperiences they have had. Results of the assessment are published in
Voices, the newsletter of Mount Saint Mary's Multicultural Advisory Council. In addi-
tion, the results are being tracked for all classes over a period of years. These results are
also being linked to the many changes on campus. in the curriculum. and in a new fresh-
man seminar which focuses on negotiation. conflict management, and organizational
analysis skills. As a result of these new seminars, students of all backgrounds report in-
creased abilities to negotiate a variety of skills related to functioning in a diverse soci-
ety. The students also relate these increased abilities to a variety of other efforts ar
Mount Saint Mary's College.

Musil, C., ed. 1992. The Courage to Question: Women's Studies and Student Learning.

Washingron, D.C.: Association of American Colleges.
This book includes case studies of ten women'’s studies programs that were included as
part of a FIPSE-funded assessment project. These institutions represent the diversity of
higher education, including public and private; large and small; urban, suburban, and
rural; coeducational and single-sex; research universities and liberal arts colleges; as well
as geographic diversity. The sites also included diverse student populations in terms of
race/ethnicity, gender composition, social class, and age. A national assessment team
was creared to work closely with the seven women's studies programs and function as
an advisory board to the project director. Each institution, with the assistance of the as-
sessment team, determined the learning goals and the assessment plan for evaluating
the extent to which the programs achieved their learning goals. The different campuses
employed a variety of assessment techniques to analyze the impact of the women's stud-
ies programs. The purpose of the study was to determine in a systematic way what is
working and also, what about women’s studies seems, according to undergraduate stu-
dents, to make that experience distinctive and meanungful. In general, results indicate
that women’s studies programs have succeeded in engaging students intellectually and
personally. In terms of the issue of diversity, all seven participating women'’s studies pro-
grams articulated diversity as an important learning goal. The success of the participat-
ing institutions was uneven. For example, among students at Hunter College, both
white women and women of color arttested to the impact the program had on their
thinking, participation, and relations with other people. It is asserted that the analvti-
cal framework for understanding differences followed by women'’s studies programs
could offer promising models as well as evidence of success in engaging students in
multicultural learning.



Musil. C.. M. Gurcia, Y. Moses, and D. Smith. 19935, Diversity in Higher Education: A

Work in Progress. Washington, D.C.: Association of American Colleges and Universities.
This cvaluation report is an cffort to caprure some of the central lessons learned from
nineteen residential colleges that received Ford Foundation grants in the foundation's
Campus Diversity Initiative. Although the results of Ford-funded diversity projects
were positive, very few developed or implemented assessments. This report is divided
into six sections and features an analysis of institutional innovations and how initia-
tives become institutionalized and examines implications for the future generation of
diversity projects.

Nauonal Center for Teaching and Learning Assessment. 1995. Realizing the Potential:
Improving Postsecondary Teaching and Learning and Assessment. University Park, Pa.:
National Center for Teaching and Learning Assessment.

This report includes the results of a study of fourteen predominantly public. urban and

cominuting institutions. Using case studies. the researchers studied organizational struc-

tures, policies, and practices focusing, in part. on the implications for teaching, learn-
ing, and assessment.

Nelson, L., ct al. 1994. The Effects of Participation in an Intergroup Communication Pro-
gram: An Assessment of Shippensburg Unwversity's Building Bridges Program. Technical
Report. (ERIC Document ED370152).

This study evaluates the impact of a program designed to facilitate communication and
understanding among college students from diverse backgrounds. Discussions were in-
cluded in courses on relevant topics and led by trained student facilitators. Following
the program, a telephone survey was conducted, asking about racial attitudes from stu-
dents in the program and a control group. Results suggest that the white students were
more optimistic about intergroup understanding, more comfortable interacting with
minority students, and more aware of racial issues.

Nesbicr, L., et al. 1994. “On Racial Sensitivity Training for College Freshman: A Sur-
vey of Institutional Opinions and Practices.” Journal of Blacks in Higher Education
(spring): 77-79.

A group of educators was asked their opinions on racial sensitivity programs among col-

lege freshmen. Some argued that these programs increase racial sensitivity and toler-

ance. Others suggested that they may heighten awareness of racial differences.

Nettles, M., ed. 1990. “The Effect of Assessment on Minority Student Participation.”
New Directions for Institutional Research, no. 65. San Francisco: Jossey-Bass.

This monograph includes seven chapters discussing varying aspects of assessment issues

as they relate to minority students from assessing admissions to graduate education.

Nettles, M., and C. Hudgins. 1995. An Evaluation of Philip Morris Companies, Inc. Tol-
erance on Campus: Establishing Common Ground. Colby College, Northern Illinois
University.

These reports were produced for the evaluation component of the Philip Morris Initia-

tive, Tolerance on Campus: Establishing Common Ground. The diversity initiative was

launched in 1992 with an investment of $1.2 million and the evaluation was executed
both to assist Philip Morris in measuring the effectiveness of the initiative and to de-
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termine the outcomes of the variety of interventions at the eleven institutions evalu-
ated. The evaluations were conducted using a seven-step multidimensional approach
that included two-day site visits and analysis of qualitative and quantitarive data pro-
vided by the institutions. Results of both programs proved positive and are described in
the context of cach report.

Nettles, M., R. A. Thoeny, and E. J. Gosman. 1986. “Comparative and Predictive
Analysis of Black and White Studencs' College Achievement and Experiences.” Jour-
nal of Higher Education 57: 289-318.

A study of over four thousand African American and white students at thirty campuses
investigating differences in college performance, differences in predictors of success,
and factors in the college experience which affect success differently for the two groups
of students. In addition to finding a role for traditional academic indicators, the analy-
sis revealed an important role for nonacademic predictors such as living on campus,
being involved, and. for African American students, being in a racial majority.

Nora, A. 1987. “Determinants of Retention among Chicano College Students: A
Structural Model.” Research in Higher Education 26 (1).

This study tested a modificd version of Tinto's student attrition model on a Latino stu-
dent population in two-year colleges. Structural equation modeling and LISREL V]
were used to examine the parameter estimates of the structural and measurement of the
causal model. Measures of goodness of fit were examined to provide indices of the over-
all fit of the causal model in the study. The measurement and structural models were
found to represent a plausible causal model of student retention among Latino students.
Although the measurements used in assessing the fit of the model reflected the overall
strength of the hypothesized model, the present study was not entirely supportive of
Tinto’s model. The findings were only minimally supportive of the hypothesized rela-
tionship between measures of academic integration and retention. The results indicated
that the hypothesized relationship berween measures of social integration could not be
substantiated. Moreover, measures of initial commitments were found to have a signif-
icantly large direct effect on the dependent variable, retention.

- 1990. "Campus-Based Aid Programs as Determinants of Retention among His-
panic Community College Students.” Journal of Higher Education 61 (3).

A modified version of Tinto's artrition model was tested on Latino students to deter-
mine its applicability to this population. Results of the study indicated that the hy-
pothesized relationship between measures of social integration could not be entirely
substantiated, that the relationship berween academic integration and the dependent
variable, retention, was questionable, and that initial commitments were found to have
a significant effect on retention.

—— 1993. "Two-Year Colleges and Minority Students’ Educational Aspirations:
Help or Hindrance?" In vol. 9 of Higher Education: Handbook of Theory and Research.
New York: Agathon Press.

This study presents a review of the literature on minorities and community colleges that

focuses on studies that are theoretically or literature based. The study also includes a

listing of some of the factors from the literature that have been found to be associated

with minority retention and corresponding to persistence-related intervention strategies.
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Nora, A.. L. Hagedorn, A. Cabrera. and E. Pascarella. 1994. “Differential Impacts of
Academic and Social Experiences on College-Related Behaviaral Outcomes across
Ditterent Ethnic and Gender Groups at Four-Year [nstitutions.” Paper presented at
the annual meeting of the AERA, New Orleans.

Twenty-six two-year and four-year, private and public. commuter and residencial col-
leges were asked ro participate in this study which attempts to examine the cognitive,
affective. and environmental facrors that influenced persistence. Thirty-nine hundred
students filled out four instruments designed to collect data. Results indicared that aca-
demic achievement and persistence are strongly related to each other and suggest that
tutoring, study groups, and academic counseling are perhaps the most useful interven-
tions. For minority students. dropping out was strongly associated with family responsi-
bilities and working off campus, factors which were not negated by strong peer and fac-
ulty relationships or academic experiences. For women, however, faculty mentoring and
nonclassroom interaction with faculey proved to have a significant positive impact on
persistence.

North Dakota State University. 1995, Our Strategic Plan o Enhance Pluralism ar North
Dakota State University. Pares 1 and 2.

These two reports present a vision and an action plan to enhance diversity and plural-
ismon the years 1995-1997. Includes an analysis of campus and community interaction,
campus vision and awareness of diversity, a profile of students and faculty, and a discus-
sion of curricular and instructional revitalization. Part two discusses a plan of action to
realize the vision articulated in part one, highlighting the specific plans for each aca-
demic and support department in the institution.

Nottingham, C.R., D. H. Rosen, and C. Parks. 1992. “Psychological Well-Being among
African American University Students.” Journal of College Student Development 33:
356-62.

This study examines the differences in psychological well-being between African
American students at a predominantly African American university (PAAU) and at a
predominantly white universicy (PWU). Studencs completed a variety of scales and in-
ventories. and. after controlling for socioeconomic status, the study showed that no sig-
nificant differences between students at the PWU and PAAU existed in measures of
hopelessness, suicidal ideation, alienation. meaninglessness, powerlessness, and depres-
sion. However, students at the PAAU showed higher positive and total stress scores
than did PWU students, and PWU students scored higher in the Immersion-Emersion
racial identity. Analyses also showed that stronger feelings of alienation were associated
with depressive symptoms, higher levels of hopelessness, and lower self-esteem. and
higher pre-encounter racial identity scores. Students enrolled at the PWU reported less
adequarte information about African American subjects available on campus, higher
levels of isolation, and higher levels of ethnocentrism. '

Office of Academic Multicultural Iniriatives. 1994, “The Michigan Scudy Project.” Un-
published paper. Ann Arbor: University of Michigan.

The Michigan study began in 1990 to undertake a comprehensive study of the impact

of the university's multiculrural and diversity efforts. The major element is a longitudi-

nal studv of the class of 1994 (undergraduate). Survey darta each year was complemented

by interviews. The initial findings describe the expectations and experiences of students
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from a variety of backgrounds as they go through the university. While the full results
are not vet available, preliminary results highlight the differing perceptions students

‘have about diversity initiatives but also point to the potential impact that curricular ef-

forts to educate students on diversity have on student attitudes and understandings ot
equity issues in soclety.

Olivas, M. A. 1993. “The Atrack on Affirmative Action: Lives in Parallel Universes.”
Change (March/April).

This essay, which is based on a longer law journal article, places conservative atracks
on affirmative action in the context of the history of ractal discrimination which affir-
mative action was intended to remedy. The author, a professor of law, provides a brief
overview of the major court cases which brought about desegregation in higher educa-
tion and addresses issues related to the use of standardized test scores in admissions de-
cisions at law schools and other types of institutions.

Ortiz, A. M. 1995. “Promoting Racial Understanding in College Students: A Study of
Educarional and Developmental Interventions.” Paper to be presented art the annual
meeting of the Association for the Study of Higher Education, Orlando, Fla.

Qualirative methods, including semi-structured interviews and participant observation,
were used to explore the educational interventions successful in promoting racial un-
derstanding in the group of college students studied. The study focuses on the cognitive
developmental differences in the effectiveness of activities and interventions. Findings
indicate that the influence of informal peer interaction and peer-led discussions in class
were effective for all students, but especially for first-year students who preferred this as
their primary vehicle for learning about multicultural issues. Fourth-year students found
that instructor-led discussions and activities were most effective for them and supported
and preferred instructors playing a large role in the educational interventions. Supple-
mental and required readings were also found to be highly effective in promoting racial
understanding in these students. The results of this study also show students with prior
experiences with discrimination and racism have much higher expectations for educa-
tional interventions, trainers, and instructors. They found that their peers were better
sources of information than instructors or trainers. The evidence generally supported
the notion that the development of racial understanding mimics an established frame-
work of cognitive development in college students, with the exception of the surpris-
ing finding that senior-level students preferred instructor-led activities. Although the
study is exploratory, it does offer insight into the delicate nature of delivering educa-
tional interventions in the area of multiculturalism and diversity.

Pascarella, E. T., M. Edison, A. Nora, L. Hagedorn, and P. Terenzint. [n press. “Influ-
ences on Students’ Openness to Diversity and Challenge in the First Year of College.”
Journal of College Student Development.

This multi-institutional study sought to determine the factors influencing students’

openness to diversity and challenge during the first year of college. Controlling for stu-

dent background characteristics and other confounding influences, a nondiscrimina-
tory racial environment, on-campus residence, participation in a racial or cultural
awareness workshop, and extent of involvement with diverse peers had positive effects
on openness to diversity/challenge. Conversely, Greek affiliation had a negative effect.
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Pascarella, E. T and P. T Terenzint. 1991. How College Affects Students. San Francisco:
Jossev-Bass.

A major review of the hterature which summarizes tweney vears of research on the im-

pact of college on students. The volume also includes discussion of methodological

issues in approaching this complex question.

Pascarella, E. T.. E. White, A. Nora, M. Edison, L. Hagedorn. and P. Terenzini. 1996.
“What Have We Learned From the First Year of the National Study of Student Learn-
ing” Journal of College Student Development 37 (March/April): 182-192.

This article summarizes some of the major findings from the first vear of the federally

tunded National Study of Student Learning, discussing the implications of those find-

ings for higher education policy and pracrice. Eighteen four-vear and five two-year post-
sccondary institutions participated. vielding a sample of 3,840 students from which data
was gathered in 1992; 2,685 students participated in a follow-up study in 1993. Results
of the survey indicate that racial or cultural awareness workshops can foster students

openness to cultural, racial. and value diversity. Other findings offered that openness o

Jiversity and challenge was positively influenced by a nondiscriminatory racial envi-

ronment. This suggests that institutions can facilitate student growth on this dimension.

Pence, D. 1992. “A Women's Studies Course: Its Impact on Women's Atritudes Toward

Men and Masculinity.” National Women's Studies Association Journal 4: 321-335.
This article starts with the premise that few men enroll in women's studies courses. The
author hypothesizes that men fail to take these courses either because they lack inter-
est in the topic or because, as is widely believed, women do not want men in these
classes. To ascertain whether women students in women's studies courses are hostile to-
ward men, the researcher designed a study to measure how women's attitudes toward
men differ among those enrolled in an introduction to women's studies course, those
enrolled in an introduction to African American studies course, and those enrolled in
an introductory sociology course. The resuits of the study indicate thar artitudes toward
men improved for the women in the women's studies course. In fact, attitude change in
a positive direction was greatest for women in the women's studies course as compared
to the women in the two control courses. Based on these dara, the author concludes
that women's studies courses are falsely perceived as hostile toward men and may, in
fact, help women to better understand and appreciate men.

Rembert, W. 1., S. L. Calvert, and J. A. Watson. 1986. “Effects of an Academic Sum-
mer Camp Experience on Black Students’ High School Scholastic Performance and
Subsequent College Attendance Decisions.” College Student Journal (winter):
374-384.

The effectiveness of a summer camp for academic development on the performance of

African American high school students was tested at Winthrop College in South Car-

olina by matching eighty-seven students who attended the camp with a control group

of fifty-five students who did not attend. The Comprehensive Test of Basic Skills

(CTBS) was completed by both groups, and the experimental group completed the

Woodcock-Johnson Psycho-Educational Achievement and Inrerest Tests.

Analysis of variance revealed that the experimental-group students scored higher on
all CTBS measures than did the control group. No gender differences were found among
the experimental-group students on either the CTBS or the Woodcock-Johnson tests.
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Of the students who had graduated from high school. more than twice as many of the
experimental-group students as the control-group students enrolled in college, and 61
percent of the experimental-group students versus 16 percent of the control-group stu-
dents enrolled in predominantly white institutions. Among high school seniors. more
of the experimental group students than of the control group students planned to en-
roll in college (71 versus 61 percent) and planned to enroll in a predominanctly white
institution (51 versus 33 percent).

Rice, R.L. 1991. “An Intervention Program for Older-than- Average Students.” Journal
of College Student Personnel 32.

This brief report discusses a simple program to help students who might not otherwise

do so feel connected with the institution. Volunteers contacted older students. by tele-

phone at key points during the semester to check on their progress, remind them of im-

portant deadlines. and find out if they had any questions. Students who were conracted

in this way reported feeling less isolated and more a part of the institution.

Richardson, R. C., ]Jr. 1989. "Changing Organizational Culture to Accommodate Stu-
dent Diversity.” Paper read at Society for College and University Planning, Denver,
Colo.

Ten public universities in eight states served as case studies for an analysis of the effect

of state policy, institutional mission, and organizational culture on the achievement of

African American, Latino. and American Indian students. Open-ended interviews

were conducted with several individuals (e.g., the president, deans, student affairs staff

members, and faculty members) at each institution and with a roral of 108 African

American. Latino, and American Indian graduates of the ten universities. Interviews

were also conducted with representatives of state governing and/or coordinating boards

and personnel of public schools, community colleges, and community-based programs

in communities in which the ten universities were located. From these interviews, a

model of institutional adapration to student diversity was developed that included the

state policy environment, institutional mission, and organizational climate.

The universities were at one of three stages in improving equity outcomes: an em-
phasis on increasing student diversity carried out mostly by the student affairs staff, an
attempt to cope with the high actrition rates and dissatisfaction produced in the first
stage, and a fundamental shift in the organizational culture brought about with inten-
sive faculty involvement. Moving institutions through these three stages requires strong
leadership and action in the areas of strategic planning, coordination and control of im-
plementation activities, articulation with community colleges, hiring and tenure pro-
cedures, faculty rewards and incentives, student recruitment, and cultural awareness.

. 1991. Promoting Fair College Outcomes: Learning from the Experiences of the Past
Decade. Denver: Education Commission of the States.

Case studies of ten public colleges and universities with good records for graduating
African Americans, Latinos, or American Indians were used to develop a survey con-
raining thirty-six state and sixty-eight institutional pracrices associated with high or im-
proved equity outcomes during the 1980s. Ten states and all of the 142 public four-year
institutions responded to the survey, providing information about the intensity and du-
ration of these practices between 1980 and 1988. States and institutions also provided
participation and graduation rates for the racial and ethnic groups they served.



Differences in institutional practices explained much of whv some institutions got
better results than others. The outcomes achieved by some of the public institutions
within the ten states. as well as the wav that admunistrative commitment and strategic
planning otfset the negative consequences of state quality initiatives, demonstrated
clearly that diversity and quality need not be pursued as mutually exclusive objectives.
Given a supportive state climate, institutions can attain both through commirted lead-
ership and systemaric interventions.

Richardson, R. C., Ir., H. Simmons. and A. de los Sancos. 1987, “Graduating Minority

Students: Lessons from Ten Success Stories.” Change 19 (3): 20-27.
This tederally funded study provides a look at the practices of ten public universities
that have records for awarding degrees to one or more of three underrepresented mi-
noritv groups in higher education. The results of the first vear of this two-and-a-half-
vear study have been completed, including site visits to the institutions and their ten
respective state capitals, and feature preliminary observations about the lessons that
might be learned from their experiences of struggling with the issue of minority degree
achievement. The article describes tactors and strategies used by the ten institutions
that promote success.

Richardson, R. C., Ir., and E. F Skinner. 1989. "Adapting to Diversity: Organizational
Influences on Student Achievement.” Paper presented at the AERA, March 1989,
San Francisco.

The experiences of ten public universities that had positive records for enrolling

African American, Latino, or American Indian students support an adaptation model

as the most useful approach to understanding successful efforts to accommodate a more

diverse student body without relinquishing rraditionally held values related to quality.

In this model, the stare policy environment, institutional mission and practices, and the

dimensions of student diversity all play a part. For example, a ranking of the colleges

according to their success in both enrolling and graduating minority students is fairly
similar to the ranking of the states in the amount of influence they exert on minority
participation and degree achievement.

Institutional interventions by the central administration, academic affairs, and stu-
dent affairs are all a part of the organizational culture thar atfects student diversity and
achievement. Minority students are more likely to enroll if they have adequate prepa-
ration, both in terms of expectations about higher education and experiences similar to
college going, and if they believe higher education will be helpful in achieving desired
adult roles. Their progress will be affected whether or not they follow traditional full-
time patrerns of college artendance and whether they enter college with adult roles and
responsibilities.

If universities are to achieve both quality and diversity, they must consider a complex
set of factors that includes their historical relationship with the minority populations
they serve, interventions focused on changing students or buffering them from adverse
institutional pracrices are not sufficient; instead, a modification of internal environ-
ments to facilitate achievement by diverse learners is required.

1991, Achieving Quality and Diversity: Universities in a Multicultural Society. New

York: American Council on Education/Macmillan Publishing.
Much of the research on institutions which have been successful with diverse student

49



populations has focused on relarively small residential institutions. This book examines
ten relatively large, historically white, commuter state colleges and universities which
have been identified as successful in eraduating African American, Latino and/or
American Indian students at rates which exceed state and national averages. The ten
undisguised case studies are reviewed within a framework of access and quality 1ssues,
institutional adaptation to external pressures for improved diversity and an overview of
state- and system-level influences working on the institurion. The process of institu-
tional change in each profiled institution is examined through the roles of student af-
fairs in providing a supportive environment; academic affairs in modifying the learning
environment: central administration in planning, coordinaring, and monitoring adap-
tation; and state coordinating and governing boards in establishing policy conducive to
quality and diversity. The work is particularly useful as a study of institutional change
within the context of the types of institutions—publicly supported comprehensive uni-
versities—which enroll the largest numbers of students from the rarget groups.

Ripon College. 1995. Informal communication, information available from the dean of
faculty, Ripon College, Ripon, Wis.

With the assistance of external funding, Ripon College and Fisk University recently
held a conference entitled “Talking about Race as an American Experience.” The col-
leges entered this dialogue based on their similarities—small student bodies, adherence
to a liberal arts tradition, and historical roots in the Congregational Church—and their
difference based on the primarily white tradition at Ripon and African American tra-
dition at Fisk. The preparation for the conference included readings and a survey about
racial and other attitudes. The survey revealed the vastly different ways the two com-
munities view race. White Ripon students tended not to think of race when thinking
about themselves in relation to others, whereas Fisk students considered race first.
These data provided important informarion for the conversations that followed. Eval-
uations of the conference and its impact on participants were quite positive, and fur-
ther Fisk and Ripon efforts are being planned.

Robbins, S., and L. Smith. 1993. “Enhancement Programs for Entering University
Minority and Majority Freshman.” Journal of Counseling and Development 71 (5):
510-13.

In this study, the authors evaluated the effects of two enhancement programs for mi-
nority and white entering freshmen. The sample comprised 175 students who filled out
pre-test and post-test questionnaires. Results indicated that minorities had greater sat-
isfaction ratings and awareness of individual differences. Students showed improved ad-
justment regardless of treatment condition, suggesting comparable effects for a ten-
week classroom-structured adjustment program.

Rocha. R., and T. Crowley. 1991. Special Admissions Programs: Survey of Attitudes of Stu-
dents Attending a Highly Selective College. Research report. Geneseo: State University
of New York.

This report presents the results of a student survey of attitudes toward special programs

and policies designed to recruit and retain minority students at the State University of

New York-Geneseo campus. A fourteen-item forced-choice questionnaire was distrib-

uted to three class sections of political science and one class section of education; the

total sample size was one hundred. Results of the survey indicated that the majority of
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students surveyed did not favor the college's efforr and spectal admissions programs to
recruit and retain minority students.

Rose. M. 1989, Lives on the Boundary: The Strugeles and Achievements of America’s
Underprepared. New York: The Free Press.

This highly personal work explores the lives. struggles. and successes of underprepared
students in American higher education through the use of case studies and autobiogra-
phy. The author himself qualifies as a case study for this work. progressing from the “vo-
cational” track in high school to a faculty position at UCLA. Various contexts are de-
scribed in which underprepared students come to grips with the demands placed on
them by higher education, parricularly in the area of writing. The most successful is one
in which the students are in constant close contact with teachers and tutors, and in
which they have the freedom to make mistakes and explore and express their ideas—a
sort of “honors college for the underprepared.”

Sandoval, P 1990. “The Evaluation of Minority/Disadvantaged Programs in a State
University Program.” Paper presented at the annual meeting of the AERA, April
1990, Boston.

This paper presents a description of the methodologies and implementation of minority/

disadvantaged (m/d) program evaluation across institutions in a large state university

system. The ultimate purpose of m/d evaluation 1s to enhance the success of institutions
in recruiting, retaining, and graduating students from underrepresented groups in pub-
lic colleges in Wisconsin.

The implementation of these evaluations occurred at the University of Wisconsin
system’s thirteen universities, whose total enrollment in 1988 was 162,330. Although
the m/d evaluation was able to provide evidence that enrollment of underrepresented
students has increased, few efforts have been made by the system to compare past re-
tention to current retention rates. Several institutions have reported success with state-
funded tutorial programs and projects designed to retain minority students. The paper
offers recommendations for improving the evaluation methodology.

Schoem, D., L. Frankel, X. Zuniga, and E. Lewis, eds. 1995. Multicultural Teaching in the
University. Westport, Conn.: Praeger.

This is an edited volume of twenty-seven chapters dealing with various kinds of courses

on multicultural teaching. Sections focus on intergroup relations, racism, sexism and

diversity, general courses, teacher training, and classroom exercises. A number of the

chapters give voice to students as they go through the process and reflect on whar they

have learned.

Sedlacck, W. 1993. Issues in Advancing Diversity through Assessment. Research Report
no. 5-93. College Park: Counseling Center, University of Maryland.

This report discusses five problems relating to diversity that exist in the counseling and

personnel protessions. A discussion of how those concerned with assessment can ad-

dress each problem 15 presented, as are overall suggestions for change, such as joint train-

ing programs and projects among professional groups.

——— 1995. Improving Racial and Ethnic Diversity and Campus Climate at Four-Year In-
dependent Midwest Colleges: An Evaluation Report of the Lilly Endowment Grant Pro-
gram. College Park: University of Maryland.



“

N

t2

This evaluation was designed ro encourage and assist institutions to successfully rerain
minority students for the full course of the baccalaureare degree bv ensuring that these

“students graduate in greater numbers with a higher degree of fulfillment from the col-

lege experience and with more postgraduare career options open to them. The specific
focus of the report, covering thirty institutions, was to identify elements of programs
which seem to work and those that did nor.

Several direct and indirect changes on campus are directly attributable to the Lilly
initiative, including course revisions, changes in curriculum and library materials. hir-
ing of nontraditional faculty and staff members, greater involvement of administration
and trustees in diversity issues, ability to train faculty and students on diversity issues,
and increased awareness of diversity issues.

Shapiro, ]. P. 1988. “Participatory Evaluation: Towards a Transformation of Assessment
for Women's Studies Programs and Projects.” Educational Evaluation and Policy Analysis
10: 191-199.

A look at using more varied and nontraditional approaches to assessment.

Sharma, M. P, and |. S. Mulka. 1993, “The Impact of International Education upon
United States Students in Comparative Perspective.” Paper presented at the Annual
Conference of the Comparative and International Education Society, March 1993,
Kingston, Jamaica.

This study was designed to answer two research questions: (1) Does on-campus popu-

lation density of international students have an impact on U.S. students’ international

attitudes’ and (2) Does the involvement of the university in study-abroad programs
have an impact on U.S. students’ international attitudes?’ To answer these questions, re-
searchers randomly surveyed U.S. students at six American universities that were iden-
tified as having different densities of international students and different levels of in-
volvement in study-abroad programs. An instrument was developed which evaluated
student attitudes in seven areas including cultural pluralism, world-mindedness, inter-
national career aspirattons, and political liberalism. The forty-two-item questionnaire
was distributed to twenty-four hundred students, with a response rate of 45 percent

(n=1,065). In general, the results indicate that the higher the interaction level wich in-

ternational students, the more positive the atticudes of U.S. students were regarding the

areas being measured.

Sia, A. P, and D. Mosher. 1994. “Perception of Multicultural Concepts by Preservice
Teachers in Two Institutions.” Paper presented at the annual meeting of the Associ-
ation of Teacher Educators, February 1994, Aclanta.

This paper presents the results of a study of preservice teachers’ perceived beliefs about

cultural sensitivity, prejudices, and multicultural education at two untversities. The

study participants included forty-five students enrolled in teaching methods courses at

California State University-Northridge and Pacific Lutheran University. The methods

course did not directly deal with multicultural concepts, although the students con-

ducted field site visits in "diverse” educational settings during the semester being stud-
ied. All participants had previously taken coursework that included elements of multi-
cultural education. In general, respondents at both institutions indicated a high degree
of cultural sensitivity in both pre- and post-administration of the survey. [n fact, there
was no significant change between pre- and post-measures. In general, respondents were



very positive about mulcicultural education. indicating that it is a vehicle to leam
about, respect. and accepr all cultures. Respondents conceprualized mulucultural edu-
cation partly as a reformative and partly as an additive process.

Smith. D. G. 1989. The Challenge of Diversity: Involvement or Alienation in the Academy?
ASHE-ERIC Higher Education Report No. 3. Washington. D.C.: School of Educa-
tion and Human Development, George Washington University.

This monograph provides a good introduction ta the study of diversity in higher edu-
cation. Beginning with a description of the current state of enrollments. graduation
rates, and campus climarte and a review of theoretical perspectives which may be use-
ful. Smith examines patterns which emerge from studies of institutions which have been
labeled successful. The organizational implications of diversity are examined, suggest-
ing that successful institutional organizarion for diversity goes beyond simply making
accommodations for students to reframing the basic questions institutions ask them-
selves about mission, values, dealing with conflict. and what constitutes institutional
quality.

1990. “Women's Colleges and Coed Colleges: Is there a Difference for
Women?" Journal of Higher Education 61 (2).

Smith analyzed data from the Cooperative Institutional Research Project of 1982 and
a follow-up survey to compare responses of women who attended women's colleges and
women who attended coeducational colleges on the degree to which they perceived
they had changed over four years, their satisfaction with the institution, their educa-
tional aspirations, and their perception of institutional goals and values. Regression
analysis suggests that women who attended women'’s colleges rated their institutions
more positively on measures of academic program and contact with faculty and admin-
istration, as well as perceived changes in values of tolerance and cultural awareness. Per-
sistence to graduation was also higher. Social life was rated lower, however. Implications
of the study for a theory of involvement in education as a crucial element in student
success are discussed.

Smith, D. G., L. E. Wolf, and T. Levitan, eds. 1994. “Scudying Diversity in Higher Ed-
ucation” New Directions for Institutional Research (81). San Francisco: Jossey-Bass.
The seven chapters in this volume examine the issue of studying diversity from the
point of view of the practicing institutional researcher. The introduction by the editors
outlines basic issues in studying diversity on campus. This is followed by two chaprers
focusing on theoretical issues underlying diversity assessments. Yolanda Moses addresses
the issue of the perceived conflict between diversity and institutional excellence, argu-
ing that traditional definitions of excellence are narrow and exclusionary. Antonia
Darder makes a case for institutional research as a tool for cultural democracy by ex-
plicitly recognizing issues of culture and power. Three chapters on methodology follow.
Henry Ingle describes a portfolio system of assessment. Penny Edgert describes the Cal-
ifornia Postsecondary Education studies cited elsewhere in this paper, and Marsha
Hirano-Nakanishi describes a wav of framing studies of diversity within the Total Qual-
ity Management model. A chaprer by the editors on resources, both print and elec-

tronic. available to researchers completes the work.

Smith. D. G.. L. E. Wolf. and D. E. Morrison. 1995. “Paths to Success: Factors Related
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to the Impact of Women's Colleges.” Journal of Higher Education 66 (3).
This study updates and expands Smith's (1990) analysis of CIRP data for women at
women’s colleges and private coeducational institutions. Using multiple regression and
path analysis with data from the 1986 entry and 1990 follow up of the CIRP, the au-
thors developed a five-stage causal model predicting level of academic and extracurric-
ular involvement from institutional gender. student perceptions of institutional priori-
ties. and background characteristics. A final stage of the model considers the impact of
the variables listed above on a number of goal and outcome variables. The most signit-
icant result of the regression analysis was the positive impact attendance at a women’s
college has on student success. The path analysis indicarted that while institutional gen-
der is not a direct predictor of the outcomes of interest, the indirect effects are signifi-
cant. The findings are discussed in terms of the indirect effects’ role in the differential
campus climate between women's colleges and private, four-vear coeducational colleges.

Smich. K. M. 1992. “Gender Differences and the Impact of College on White Students’
Racial Arttitudes.” Unpublished doctoral disserration. the University of Michigan.
A longitudinal study of 485 white students during their first year at a major university
found that male attitudes toward policies such as affirmative action grew more negative
while women's attitudes grew more positive. While the men were more influenced by
perceptions about the campus climate, the women were influenced by course experi-

ences and their own cognitive understanding of the issues.

Southern Education Foundation. 1995. Report of the Panel on Educational Opportunity

and Postsecondary Desegregation. Atlanta: Southern Education Foundation.
This mulri-institutional, multi-state analysis reviews the efforts of twelve formerly seg-
regated states examined by the Southern Education Foundation to demonstrate an ac-
ceptable level of success in desegregating their higher education systems. The study pre-
sents descriptions of these efforts and model programs used by institutions to improve
access, retention, and graduation of minorities in each state, and includes implications
and recommendations for the future.

Sparks. W. G., and M. E. Verner. 1993. “Intervention Strategies in Multiculrural Edu-
cation: A Comparison of Pre-Service Model.” Unpublished manuscript. [llinois State
University, Normal, Il

In an attempt to compare the effects of two multicultural education intervention strate-

gies (an integrated model and a subject-specific model), researchers measured the

knowledge and attitudes of preservice teacher education students (n=228) in both a

classtoom and a field-based setting. The study took place at a regional, public univer-

sity in Illinois. The goal of this research is to determine specific interventions to suc-
cessfully reduce prejudicial attitudes and increase multicultural knowledge of preservice
reachers. The integration model is offered as an elective to most education majors at
the institution. It includes an entry-level course that deals with the broad issues of mul-
ticultural education, followed by a field-experience course that places the students in
different communities. The subject-specific model also entails a two-course sequence.

However, it is designed specifically for physical education majors. As such, the first

course provides an overview of selected historical and cultural concepts and their rela-

tion to physical education. The second course is a discipline-based field experience that
allows the preservice physical education students to apply concepts in 2 field-based set-



ting. The researchers administered a pre- and post-test assessment about students’
knowledge und understanding of multicultural issues. The results indicate that students
who were exposed to both methods of multicultural education through coursework in-
creased their level of multicultural understanding. However, exposure to multicultural
issues through fieldwork was not particularly effecrive in helping the preservice teach-
crs to gain a higher multiculrural tolerance level.

Springer, L., B. Palmer, P. T. Terenzini, E. T. Pascarella, and A. Nora. 1995. “Participa-
tion in a Racial or Cultural Awareness Workshop and Arttitudes toward Diversity on
Campus.” Paper presented at the meeting of the Association for the Study of Higher
Education, Orlando, Fla.

A longitudinal study of 1,082 white undergraduates at twenty colleges and universities
across the United Srates indicated that women started college with more favorable at-
ticudes toward diversity on campus than men. Similarly, students in liberal majors. such
as the social sciences, started college with more favorable attitudes than students in rel-
atively conservative majors, such as the physical sciences. Students in conservative ma-
jors were less likely to participate in a ractal or cultural awareness workshop, but they,
as well as other students surveved, developed more favorable attitudes toward diversity
on campus as a result of participating.

Stake, |. E., and M. A. Gerner. 1987. “The Women’s Studies Experience: Personal and

Professional Goals for Women and Men. Psychology of Women Quarterly 11: 277-284.
Using a pre/post test paradigm, researchers studied the impact of enrolling in an intro-
ductory women's studies course for both male and female scudents. This study utilized a
self-esteem scale as well as a survey addressing educational and job certainty and moti-
vation. The results of a bivariate analysis indicate that both men and women students
in the women’s studies courses demonstrated greater gains in self-esteern and in job mo-
tivation and job cerrainty when compared to a control group. The study demonstrates
the positive impact of women's studies courses for both women and men students.

Stark, J., and A. Thomas, eds. 1994. Assessment, Program Evaluation. ASHE Reader
Series. New York: Simon and Schuster.

This reader on the topic of program evaluation and assessment provides over forty clas-

sic articles on these topics from a variety of different perspectives. [t covers many of the

basic and methodological issues in evaluating impact and assessing student outcomes.

Stassen, M. L. A. 1995. “White Faculty Members and Racial Diversity: A Theory and

Its Implications.” Review of Higher Education 18 (4).
This paper presents a theory, based on an extensive review of the literature, of white
faculty members’ ambivalent attitudes toward diversity. These ambivalent racial atti-
tudes are conceptualized as stemming from socialized beliefs and cognitive processing
tendencies. These tendencies are activated in a particular context, which has attitude
activation effects and normative influence effects. The result of these effects on the fac-
ulty members' tendencies will result in particular behaviors in support of or in opposi-
tion to diversity. There is an extensive discussion of the role these attitudes play in the
success or failure of interventions institutions may take to improve the campus climate
for diversity.



Steele, C. 1995. "Twenty-First-Century Program and Stereotype Vulnerability.” Un-

published study and program. Stanford University, Calif.
Claude Steele, a social psychologist at Stanford. has done experimental studies in which
he has forcefully demonstrated that vulnerability to stereotypes is a major factor in aca-
demic achievement. In his studies he has consistently shown that the distraction and
apprehension that comes from stereotype vulnerability can have a measurable effect on
African American standardized test performance. He has shown similar results for white
women in mathematics. The fear of being stereotyped is so “self threatening” that it has
negative consequences for performance. From these strong research results, he worked
to develop a freshman transition program at the University of Michigan in which stu-
dents from a variety of backgrounds are introduced to the campus through honors
coursework, workshops, discussions, public service, etc. After four years, the racial gap
in grades had been eliminated and comparisons to randomized control groups were very
positive.

St. John, E. P. 1991, “The Impact of Student Financial Aid: A Review of Recent Re-
search.” Journal of Student Financial Aid 21 (1).

The role of student financial assistance in access and retention issues. particularly for
first-generation college students, is widely acknowledged but seldom studied at the na-
tional level. This literature review, focusing on research from the mid- to late-1980s,
looks at econometric studies of the effects of student aid in a number of areas including
access, choice of school, persistence, choice of major, and returns to education. Not sur-
prisingly, the research supports the concept that student financial assistance has a pos-
itive impact on access to and persistence in higher education, and broadening the range
of institutions students consider. A major theme of this review is the effect the shift in
student financial aid from grants to loans during the decade of the 1980s will have on
the demonstrated benefits of student aid. Increased proportions of loan aid relative to
grants has been found to negatively influence students' decisions to attend college, to
persist, and to choose among a wide range of institutions.

Stoecker, J., E. Pascarella, and L. Wolfe. 1988. “Persistence in Higher Education: A
Nine-Year Test of a Theoretical Model.” Journal of College Student Development 29:
196-209.

A national, nine-year multi-institutional study supports Tinto's model of persis-

rence-withdrawal process and suggests that the most important determinants of persis-

tence are the students academic and social integration at the institution. The overall
sample, obrained from the Cooperative Institutional Research Program. comprised

5,240 individuals: 2,021 white men, 381 African American men, 2,312 white women,

and 526 African American women. The sample was measured on six variables, includ-

ing precollege characteristics, precollege commitments, institutional characteristics,
college major, college academic and social integration, and persistence/withdrawal
behavior.

Sudarkasa, N. 1987. “Affirmative Action or Affirmation of the Status Quo! Black Fac-
ulty and Administrators in Higher Education.” AAHE Bulletin 39 (February): 3-6.
Although the subject of much criticism, affirmative action has been responsible for sig-
nificant, opportunities for African Americans in higher education. Criticism of affir-
mative action should be viewed in light of the fact that the program is only twenty years



old, and in that short time can hardly be expected to redress three hundred vears of dis-
cnimination. Nonetheless. the percentage of African American faculty members has de-
clined in recent vears, and they face severe obstacles to advancement. The article sug-
vests the following changes: (1) the attrition rate of African American students must
be reduced: (2) given that higher education is a scarce commodity, the overrepresenta-
tion of white men in the system must be decreased: (3) traditionally black institutions
must be protected and reviralized: and (4) more must be done to nurture African Amer-
ican scholars, including those that have been denied tenure.

Sultana, Q. 1993. “Evaluation of Multicultural Education in a Preservice Teacher Edu-
cation Program.” Paper presented at the annual meeting of the Mid-South Educa-
tional Research Association, November 1993, New Orleans.

This study attempts to ascertain the extent to which education students at Eastern Ken-

tucky University, which follows the National Council for the Accrediration of Teacher

Education (NCATE) standards and guidelines as they pertain to multiculeural educa-

tion, understand and appreciate the conceprs of multicultural education. In other

words, according to course syllabi, multicultural education, as defined by the State

Board of Education of Kentucky, is addressed in the majority of courses offered at the

College of Education. Multicultural education is also embedded in many of the required

courses. To assess the impact of multicultural education on students, the investigators

surveyed 115 teacher education students in the fall 1992 semester. Each student was
given a sheet of paper with the prompr— “Multicultural education is ..." and was asked
to write an essay. Four researchers created a scoring guide to compare student defini-
tions with the definition accepted by the state of Kentucky. The results indicated that

65 percent are aware of cultural differences, compared to 19 percent who know noth-

ing and 10 percent have some understanding of diversity. Researchers concluded that

despite attempts to include multicultural education in a variety of courses, the level of
awareness of cultural differences was not vet sufficient. As such, the researchers suggest
that current efforts at Eastern Kentucky University need to be improved.

Tafalla, R. ]., R. Rivera, and B. Tuchel. 1993. “Psvchosocial Factors Related to Minor-
ity Persistence on a Predominantly White Campus.” Paper presented at Minority Stu-
dent Today: Recruitment, Retention, and Success, October 1993, San Antonio, Tex.

Ninety-five undergraduates and twenty-three permanent dropouts at a primarily white
university from an original sample of four hundred students completed thirty-one items
that examined opinions about isolation on campus, discrimination, institutional sup-
port for minortties, feelings about university life, and academic satisfaction. Analysis of
their replies showed three powerful influences: feelings of cultural isolation, institu-
tional support for minorities, and academic satisfaction. Analysis comparing the sixty-
one white, twenty-seven Asian American, sixteen Latino, nine American Indian, and
tive African American respondents revealed that race affected the cultural isolation
and institutional support responses. Racial subgroups did not differ significantly on the
academic satisfaction measure, but the combined minorities scored lower than the
whites on all three measures. Further analyses indicated that the students who had ever
considered dropping out of school scored lower on the three measures than did their
counterparts. However, the dropouts did not differ from the continuing students on
these measures. When ten-year graduation rates were calculated for each racial group
and rank ordered. the ranks were identical to the ranks for each racial group on the cul-
tural isolation measure.



old, and in char short time can hardly be expected to redress three hundred vears of dis-
crimination. Nonetheless, the percentage of African American faculty members has de-
clined in recent years. and they face severe obstacles to advancement. The article sug-
cests the following changes: (1) the attrition rate of African American students must
be reduced: (2) given that higher education is a scarce commodity, the overrepresenta-
rion of white men in the system must be decreased; (3) traditionally black institutions
must be protected and revitalized: and (4) more must be done to nurture African Amer-
ican scholars, including those that have been denied tenure.

Sultana, Q. 1993. “Evaluation of Multicultural Education in a Preservice Teacher Edu-
cation Program.” Paper presented at the annual meeting of the Mid-South Educa-
tional Research Association, November 1993, New Orleans.

This study attempts to ascerrain the extent to which education students at Eastern Ken-

rucky University, which follows the National Council for the Accreditation of Teacher

Education (NCATE) standards and guidelines as they pertain to multicultural educa-

tion, understand and appreciate the concepts of multicultural education. In other

words, according to course syllabi, multicultural education, as defined by the Srate

Board of Education of Kenrtucky, is addressed in the majority of courses offered ar the

College of Education. Multicultural education is also embedded in many of the required

courses. To assess the impact of multicultural education on students, the investigators

surveyed 115 teacher education students in the fall 1992 semester. Each student was
given a sheet of paper with the prompt— “Multicultural education 1s ..." and was asked
to write an essay. Four researchers created a scoring guide to compare student defini-
tions with the definition accepted by the state of Kentucky. The results indicated that

65 percent are aware of cultural differences, compared to 19 percent who know noth-

ing and 10 percent have some understanding of diversity. Researchers concluded that

despite attempts to include multiculrural education in a variety of courses, the level of
awareness of cultural differences was not yet sufficient. As such, the researchers suggest
that current efforts at Eastern Kentucky University need to be improved.

Tafalla, R. J., R. Rivera, and B. Tuchel. 1993. “Psychosocial Factors Related to Minor-
ity Persistence on a Predominantly White Campus.” Paper presented at Minority Stu-
dent Today: Recruitment, Retention, and Success, October 1993, San Antonio, Tex.

Ninety-five undergraduates and twenty-three permanent dropouts at a primarily white
university trom an original sample of four hundred students completed thirty-one items
that examined opinions about isolation on campus, discrimination, institutional sup-
port for minorities, feelings about university life, and academic satisfaction. Analysis of
their replies showed three powerful influences: feelings of cultural isolation, institu-
tional support for minorities, and academic satisfaction. Analysis comparing the sixty-
one white, twenty-seven Asian American, sixteen Latino, nine American Indian, and
five African American respondents revealed thar race affected the cultural isolation
and institutional support responses. Racial subgroups did not differ significantly on the
academic satisfaction measure, but the combined minorities scored lower than the
whites on all three measures. Further analyses indicated that the students who had ever
considered dropping out of school scored lower on the three measures than did their
counterparts. However, the dropouts did not differ from the continuing students on
these measures. When ten-year graduation rates were calculared for each racial group
and rank ordered. the ranks were identical to the ranks for each racial group on the cul-
tural isolation measure.
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Tatum, B. D. 1994. “Teaching White Students about Racism: The Search for White
Allies and the Restoration of Hope." Paper presented at the AERA meeting, April
1994, San Francisco.

The author examines the process of racial identity development experienced by white

students in a classroom context using student voices and theory. The author also sug-

gests ways of responding to resistance as it emerges in classroom contexts.

Thompson, C., and B. Fretz. 1991. “Conceptualizing the Adjustment and Persistence
of Black Students at Predominantly White Institutions.” Paper presented at the
AERA annual meeting, April 1991, Chicago.

This study reviews the literature which empurically tested factors contributing to

African American student adjustment and retention at predominantly white American

colleges and universities. The literature review covered studies involving students en-

rolled in four-year liberal arts institutions defined as predominantly white. The study
provides recommendations for future research, including the use of path models, vari-
ables not considered previously, and consideration of campus climate.

Tidball, E. 1980. “Women's Colleges and Women's Achievers Revisited." Signs 5:
504-517.

This article is a discussion of the literature and methodology of the research on the suc-

cess of women's colleges particularly in the context of baccalaureate origins studies—

studies which look at achievement as a function of undergraduate experiences.

Tierney, W. G., ed. 1990. “Assessing Academic Climates and Cultures.” New Directions
for Institutional Research (68). San Francisco: Jossey-Bass.

This volume contains seven chapters by various authors on aspects of campus climate
and culture of interest to institutional researchers. Topics include the relationship of an
understanding of campus climate and culture to organizational effectiveness, the need
for new presidents to understand institutional cultures, student cultures, faculey cul-
tures, methodological issues relating to assessing campus cultures and climates through
surveys and ethnographic auditing, and an annotated resource guide to the analysis, in-
terpretation, and utilization of culture and climate.

————. 1993. “Building Communities of Difference: Higher Education in the Twenty-
First Century.” Crincal Studies in Education and Culture Series. Westport, Conn.:
Bergin and Garvey.

This theoretical treatise uses case studies to illustrate the author's key points about
building a sense of community out of the diverse constituencies which higher educa-
tion will be working with in the twenty-first century. Issues of educational empower-
ment, culture, alienation and voice, critical leadership and decision making, the pub-
lic roles and private lives of gay and lesbian faculty members, and cultural citizenship
and educational democracy are addressed within the framework of building educational
institutions for the next century which will be organized around and responsive to the
needs of diverse groups of students.

Tinto, V. 1993. Leaving College: Rethinking the Causes and Cures of Student Attrition. 2d
ed. Chicago: University of Chicago Press.
A landmark study, this book thoroughly reviews recent research on student persistence



und atrrition in higher education and develops a theory of individual student departure
from cducation based on Van Gennep's work on rites of passage and Emile Durkheim's
studies of suicide. A theory of individual student departure based on the concept of tran-
sition to college as a rite of passage marked by separarion from home and family and in-
regration into @ new community at the institution, and dropping out as disassociation
and withdrawal from that communirty, is presented, along with policy implications and
recommendations tor institutional action.

Townsend. L. 1994. “How Universities Successfully Retain and Graduate Black Stu-
dents.” Journal of Blacks in Higher Education 1 (4).

This arucle describes retention efforts for African American students at several histor-

ically black colleges and universities and predominantly white institutions which have

higher than average African American persistence rates. The central role of the faculey,

both in and out of the classroom. is emphasized, as is the importance of adequate stu-

dent financial aid.

Trippy, J., and H. Cheatham. 1989. “Effects of Special Counseling Programs for Black
Freshmen ata Predominantly White Campus.” Jownal of College Student Development
30 (1)

This study examined which student characreristics and features of a specialized coun-
seling are related to African American students’ academic performance, persistence in
college, and persistence in college degree status. Specific student characreristics and de-
scriptive characteristics of a special counseling program were found to be positively re-
lated to African American students’ persistence in college and degree status, including
the incidence of in-person contacts, the importance of initial contact, active resolution
of short-range concerns using action-oriented interactions, and recognizing the limited
utility of intrusive counseling.

Ugbolue, A., . N. Whitley, and P J. Stevens. 1987. “Examinarion of a Pre-Entrance
Enrichment Program for Minority Students Admitted to Medical School.” Journal of
Medical Education 62: 8-16.

This article is a study of 206 minority students who attended the Boston University

School of Medicine as first-year students in 1973 through 1984, 115 had participated

in the six-week pre-entrance enrichment program (PEP) and 91 had not. Analyses in-

dicate that although the participants had lower Medical College Admissions Test scores
upon entrance to medical school than did the minority nonparticipants, they received

a higher proportion of better grades in two first-year subjects and did somewhat better

than the minority nonparticipants in six of the remaining seven first-year subjects. Of

the twenty-seven participants who replied to pre- and post-program questionnaires,
most indicated that they had gained benefits from the PEP. The ten participants who
completed an end of the first-year questionnaire reported fewer academic adjustment
problems than did the ten minority nonparticipants who completed the questionnaire.

Unuversity of California. n.d. Special Report on University of California Academic Devel-
opment Programs jor Undergraduate Students.

This report explores a number of program areas and the university's history with these

programs, describes their backgrounds. strategy, and performance outcomes of selected

systemwide programs for precollege students, describes performance outcomes of se-
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lected campus-based programs for undergraduates. and presents the latest trend infor-
mation of University of California underrepresented students. Both enrollment and re-
tention indicators indicate systemwide improvement.

Villapando, O. 1994. “Comparing the Effects of Multiculturalism and Diversity on Mi-
nority and White Students’ Satisfaction with College.” Paper presented at the Asso-
ciation for the Study of Higher Education. November 1994, Tucson. Ariz. (ERIC
Document ED 375721).

The study looked at the differential impact of diversity initiatives on minority and white

students. Using the CIRP database, which provides longitudinal data for first-vear and

fourth-year students, the study investigated the impact on students who attended
racial/cultural awareness workshops and who socialized with someone from other
racial/ethnic groups. Students who reported high levels of satisfaction were those who
had participated in workshops and had faculty who included racial/echnic materials in
their courses. In addition, the college’s commitment to a strong multicultural environ-
ment had a strong impact on student satistaction regardless of the student’s background.

Washington Center. 1995. Cultural Pluralism Project Final Report. Seattle: University of
Washington.
This report describes the three-year cultural pluralism project of the Washington Cen-
ter to incorporate the study of United States pluralism into general education and core
curricula of twenty-six colleges and universities. The curriculum project emerged out of
statewide concerns about underrepresentation and campus climare. These curricular ef-
forts were seen as part of other institutional diversity initiatives and were to be part of
a larger planning process. A number of campuses in the project had articulated student
outcomes which were to result from the curricular changes, and most of the courses de-
veloped had clear student outcomes imbedded in the structure of the course. While no
information was yet available about the results of those analyses, studies were in the for-
mative stage. The report documents, however, the impact of these efforts on institu-
tional change.

Western Interstate Commission for Higher Education and the College Board. 1991. The
Road to College: Educational Progress by Race and Ethnicity. Boulder, Colo.: Western
Interstate Commission for Higher Education.

This publication provides statistical information on high school attendance, graduation

rates, and participation in higher education in the United States for various ethnic

groups. The dara are broken down regionally and by educational level.

Wilson, R. E., and D. J. Carter. (1988). Minorities in Higher Education. Washington,
D.C.: American Council on Education.

This ACE sertes on the status of minorities in higher education, issued biannually, pro-

vides extensive data on the recruitment and retention of minorities in higher education

with data disaggregated by gender as well as race/ethnicity.

Wolf, L. E. 1995. “Models of Excellence: The Baccalaureate Origins of Successful Eu-
ropean American Women, African American Women, and Latinas.” Docroral dis-
sertation, the Claremont Graduate School, Claremont, Calif.

[n this study, the baccalaureate origins of successful women—defined as earning a Ph.D.



or being listed in Who's Who—were analyzed. The analysis controlled for institutional
size and identified institutions which graduated disproportionate numbers of successtul
white women. African American women. and Latinas. Six institutions were selected
from among the most successful for additional qualitative study. The findings demon-
strated that special-focus institutions (women's colleges, historically black colleges, and
Hispanic-serving institutions) graduate a disproportionate number of successful women
as compared to predominantly white coeducational institutions. The findings supported
previous research on women's colleges and historically black colleges, and provided one
of the first analyses of the role of Hispanic-serving institutions. The qualitative analy-
sis of the six sample institutions indicate that high academic expectations and support
were common factors across the institutions. Other contributors to student success in-
cluded the presence of role models, the importance of community service and the power
of a focused institutional mission.

Zuniga, X.. B. A. Nagda, T. D. Sevig, M. Thompson. and E. L. Dey. 1995. “Speaking
the Unspeakable: Student Learning Qutcomes in Intergroup Dialogues on a College
Campus.” Paper presentation at the annual meeting of the Association for the Study
of Higher Education, November 1995, Orlando, Fla.

This presents an empirical study of students at the University of Michigan who partic-

ipated in an intergroup dialogue program compared with students in related courses in-

“cluding women's studies and sociology. Using pre- and post-assessments of attitudes and
values, the study concluded that while the intergroup dialogues were effective, there
were differences based on group membership and entering attitudes in the three set-
tings. The study also highlights the kinds of outcomes that can be investigated.
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DIVERSITY RESOURCES
FROM AAC&U

AMERICAN COMMITMENTS POLICY REPORTS AND RECOMMENDATIONS

The Drama of Diversity and Democracy: Higher Education and American Commitments

The first in a series of reports written by a National Panel of scholars convened through
AAC&U's American Commitments itiative. this paper explores higher education'’s
responsibilities within a diverse democracy. 510. DRAMA

Liberal Learning and the Arts of Connection for the New Academy
The second report written by the American Commitments National Panel explores
goals for liberal learning 1n a diverse democracy. $10. LIBLN '

American Pluralism and the College Curriculum: Higher Education in a Diverse Democracy
The third report explores curricular practices that establish diversity as a resource for

excellence in higher education. $10. AMERP

Any two reports: $18 (ACP02). All three reports: $24 (ACP03).

AMERICAN COMMITMENTS BIBLIOGRAPHIC RESOURCES

Boundaries and Borderlands: The Search for Recognition and Community in America, 2d edition.
Seminar descriptions and bibliographies taken from Boundaries and Borderlands, the
curriculum and faculty development network of the American Commitments project.
Features readings and seminars from the 1994 and 1995 institutes held at Williams Col-
lege. Semunar topics include: difference and democracy; theoretical frameworks; reli-

gious diversity and freedom in a liberal democracy; women, democracy, and citizenship;
rethinking citizenship; and more. $5. BOUN2 '

A National Conversation on American Pluralism and Identity: An Annotated Reading List

Part of a packet of materials distributed by the Narional Endowment for the Humani-
ties to help communities plan and conduct conversations on American pluralism and
identity, this bibliography was produced by AAC&U in response to the broad question,
“Whatdoes it mean to be an American?” It is suitable for a public audience. $5. NACON.

DIVERSITY ON CAMPUS: STUDIES OF INSTITUTIONAL CHANGE

Diversity in Higher Education: A Work in Progress L
Diversuy m Higher Education: A Work in Progress represents the insights of four diversity foR T
evaluators—Caryn McTighe Musil, Mildred Garcia, Yolanda T. Moses, and Daryl G. e
Smith—who assessed the institutional impact of the first round of grants awarded under '
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the Ford Foundation's Campus Diversity Initiative to nineteen residential colleges and
universities. With lessons from the field. this monograph is designed to assist instiru-
tions in thinking strategically about how ro make diversity more integral to the mission

and practices of higher education. $15. DIVHE

Achieving Faculty Diversity: Debunking the Myths

This research study punctures some popularly held beliefs about why diversifying fac-
ulty has been so difficult and offers a far more complex picture of why higher education
has made so little progress. Composed of hard data and poignant voices of employed and
unemployed doctoral recipients, this book provides an important compass for future in-
stitutional planning. The authors suggest a number of concrete actions that institutions
can take to insure a more diverse faculty and ways graduate institutions can be more
proactive in helping their doctoral students find suitable employment. $18. ACHIE

Both reports: $30 (DIVPK).

PLUS:

Community Seminars: Study-Dialogues for Public and Campus Learning

This pamphlet is provided free with the purchase of any of the American Commitments
materials. [t offers campus leaders guidelines for creating effective forums for public
learning about the strengths and failures that characterize United States diversity and
for public dialogue abour the enlargement of democratic vision to encompass a fuller
range of American possibilities.

To order publications contact: AAC&U, Publications Desk, 1818 R Street. NW. Washington,
DC 20009; 202/387-3760, ext. 404: fax 202/265-9532; e-mail pub_desk@aacu.nw.dc.us. All
orders must be prepaid. VISA, MasterCard, and American Express accepted. Be sure to include
the five-character publication code as well as order code DIVAD with your order. Shipping
and handling: $5 for orders under $50; 10% of toral price for orders $50-$200; $20 for orders
over $200. Foreign postage rates: $8 for Canada: $10 for Mexico and overseas. D.C. residents
include 6% sales tax. Bulk order rates are available.
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The Association of American Colleges and Universities is the only institu-
tional-membership higher education association whose primarv mission is
promoting liberal education. AACSU strives to strengthen undergraduate
curricula and revitalize classroom teaching and learning through research
and development projects. publications. national and regional meetings and
workshops, and multicampus partnerships and nerworks.

Founded in 1915, AAC&U comprises public and private colleges and uni-
versities of all types and sizes. AACKU's activities build bridges across dis-
ciplines and forge links berween adminustrators, academic leaders. and fac-
ulty members. By creating a national community of purposes among
institutions that share a concern for how undergraduates are taught and what
they leam. AAC&U influences higher education’s responses to the full

range of today's academic challenges.



