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Magazine: Newsweek, May 29, 1995 
Section: WHAT YOU CAN DO 

HOW TO HELP 

Worthy ways t o get involved 

STRIVE 
New York C i t y ; 212-380-1100 
Trains young a d u l t s f o r e n t r y - l e v e l jobs; heavy follow-up. 

FOCUS: HOPE 
D e t r o i t ; 313-494-5500 
Offers the disadvantaged t r a i n i n g i n everything from machinery 
s k i l l s t o high-tech engineering. 

JOBS FOR YOUTH 
Chicago; 312-782-2086 
Tough-love j o b t r a i n i n g . 

DELANCEY STREET 
San Francisco: 415-957-9800 
Re s i d e n t i a l program f o r ex-cons; eases them back i n t o l i f e w i t h 
school, rehab and jobs. 

ALTERNATIVES FOR GIRLS 
D e t r o i t ; 313-496-0938 
Fights teen pregnancy by forming g i r l s ' clubs based on b u i l d i n g 
s e l f - r e s p e c t from kindergarten up. 

INST. FOR RESPONSIBLE FATHERHOOD 
Washington, D.C; 202-789-6376. 
Reaches out t o young s i n g l e f a t h e r s , teaching p a r e n t i n g and 
r e s p o n s i b i l i t y s k i l l s . 

MOM'S PROJECT 
Boston: .617-638-5160 
Female ex-addicts help pregnant women f i g h t drug abuse. 

ONE CHURCH -- ONE ADDICT i 
Washington, D.C; 800-942-2771 

Teaches churches how t o run drug and alcohol rehab programs. 

MAD DADS 
Omaha, Neb.; 402-451-3500 
Area f a t h e r s p a t r o l drug markets t o re p o r t dealers. Volunteers 
serve as p o s i t i v e r o l e models. 
PRILAPRIDE INC. 
Phi l a d e l p h i a ; 215-575-2210 
Helps communities prevent i l l e g a l dumping and clean up e x i s t i n g 
environmental hazards. 
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Harold Willson MicldJe School lor Professional Development 
. \ collabonitive el'foi t between Montclair State University, the Newark Public Schools, and the Newark Teachers 
Union to provide continning pi ofessional development to teachers 

Target Po|)ulation: I eacheis in giades K-8. 

Description: The Wilson Middle School for Professional Developmenl is a Professional L")evelopmeni School operaied in 
parmership with llie Newark T'nblic Schools, Monlclair Slate University, and the Newark Teachers Union. The program 
seeks to pi'ovide pi oi'essional developmenl lo Newai'k teachers aronnd the themes of enhancing student performance through 
a focus on higher-order academic goals, developing an understanding oflhe role of schools in the encultmation oflhe young 
inlo a political and social democracy, learning and using appropriate pedagi:]gy. and developmg professionalism through 
stewardship of l.iest practices. 

Over the years, Wilson Middle School foi- Professional Developmenl (SPD) has worked on several models of professional 
development, including an exchange teacher model pro\ iding in-depth e.Kperiences for teachers, a building infusion model 
working vvith a single building al a time, and a "turnkey" approach working with slaff developeis in particular schools. The 
SPf) also operaied the district programs for teachers having difficulty in achieving academic success with siuilents. 
Uni'.'ersilY faculty from the college of education and the college of arts and sciences have worked in the SPD throughout ils 
history. 

During rhe 1995-96 school year. appro.\imalely 60 teachers partieipaied in the programs oflhe SPD. 

Evidence ol' Eliediveness: Evaluation has been ongoing since 1993. fhe Unis'crsily evaluation focused on degiees of 
im]5lemenlalion ai ound a sei ies of standards drawn from work with the National lidiicalion .Association and Cioodlad's 
Nalional Network for Educational Renewal. The methodologies included surveys and focus group inierviews. I he District 
evaluation included inierviews. Data on student performance was also collected by lhe Dislriel. 

Inipienientalion Issues: Several faclors conlribule lo lhe effecliveness oi the program: ( I ) clear focus on the purposes of 
schooling and lhe nauire of effective leaching; (2) a long-term view of professional development; (3) a commiimeni to 
follow-up and practice; (4) University eommil.ment to urban education and school renewal; and (5) mutual respecl and 
responsibility for the work by both the University and the f)istrici. 

Barriei s lo efTectiv e implementation can be program expense, the failure on the part of some to understand the cost of high 
level professional developmenl, and the lack of recognition by some that long-term change in leacher behavior in lhe 
classroom is lhe only sure way to bring aboul a more elTeclive education. 

Resources Used: No special materials or consullanls are needed. 

Recognition: The Wilson Middle School for Professional Development was selected as one ofthe siles for developmenl of 
lhe National Siandards for Pn.ifessional Developmenl Schools by lhe Nalional CoLincil for Acci editaiion of Teacher 
Educalion. 

Funding Sources: Annual eslimated cost for the program i/:i)255,OIK/Monlclair Stale Univeisily (.'£150,000) and Newark 
Public Schools (,t 105.000) support the program. 

Contact: Dr. Nicholas M. Michelli, f^ean, College of Educalion and .l-luman Services, Monlclair State Liniversity. (201) 
655-5167 or Dr. Lourdcs Mitcliel. Principal, flarold Wilson School for Professional Developmenl. Newark Public Schools. 
(201) 733-6451. 

Cumplkui hy: 
Council ol' the Great Citv Schools 
1301 Pennsylvania .Aveiuie, N.W., Suite 702 
Washiiiiztoii.D.C. 20004 
(202) 393-2427, (202) 393-2400 (fax) 
h t tp: l'l www.cgcs.oig 
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Professional Development Schools Project 
A collaboration between Temple University and the School Districf of Philadelphia to inci ease the number of highly 
skilled and practically trained educational professionals, support educational reCorni. and connect research wilh 
pi actice in an urban setting 

'Tai"get Populalion: Preservice, inservice icaclicrs and other school-based professionals, university faculty, students, and 
parents. 

Description: Initialed in 1991, Temple University's College of Education and the School District of Philadelphia have 
worked as partners to improve education in the cily on all levels. In the Professional IDevelopmeni Schools (PDS) Project, 
educators work collaboratively to provide the clinical sellings necessary for new models of training preservice teachers and 
counselors, to provide life-lone learninu for seasoni'ij tem-lipix nnd fMculiy to olTer enrichment activilies for smdents in 
grades K-12, ancl to provide aventies for involving communiiy members in lhe edticaiion ]5rocess. 

"fhe Pf)S in the parmership are governed by leams of teachers, facully, parents, administrators, and students who oversee 
each ofthe some 20 projects lhal are a part oflhe initiative, 'fhe Î DS Project encotirages collaboration and inter-professional 
practice as well as promotes synergy between research and practice. 

'fhrcHigh the PDS effort, univeisily professors have opporlunilies to become more praclically involved in public schools 
research, slaff development, and service activities. School professionals have opportunities lo be actively involved in training 
people lo enter vlieir professions by working in a consisienl and ongoing way wiih 'femple's field experience sludenls. Early 
and in-depih exposure lo school resirucluring ciccurs through sludeni teaching, practiciim and internship placements in PDS. 

PDS professional preparation efforls include leacher cerlincalion courses team-taught by university professors, including 
facully from Ihe College of Arls and Sciences, and Professional fJevelopmeni School leachers. Sludeni teachers are 
supervised by PDS leachers appointed as adjunct faculty in the College of Educalion. Sludeni teacher seminars and 
educalional leadersliip courses are laughl by PDS principals. 

Examples of slaff developmenl activities include professional developmenl for inservice teachers and slaff focused on 
alternative assessments, inclusive classrooms, computer-based instruction, and sustaining pareni involvement. Enrichment 
activities in Î DS for K-12 students include the MAALE Projecl (Male African .'\mericans Learning From Elach Other), 
conllict resolution and peer mediation Iraining and informalion, and career counseling. Communiiy involvement is 
encouraged lliioiigli several projects such as a family lileraey cenler and a pareni cenler in iwo oflhe PDS elemeniary 
sch(.>ols, and a Comprehensive Supporl Services Projecl at anodier community elemeniary school. 

f)uring lhe 1995-96 school year, 13 schools participated as part oflhe PDS Projecl. More ilian SO teachers, 10 slaff members. 
150 parents, and 500 students in grades 1-12 participated were effected by the project. In each PDS the focus is on specified 
gratle levels. There are schools in which specific problems are addressed at selected grades. 

Evidence of E('t'ecti\'eness: Selected aspects rif ihe Pf)S Projecl were evaluated in 1996. Inierviews and cohoii scales m 
career counseling, group developmenl, behavior managemem, and peer mediation projects were administered as were 
questionnaires of all workshops and family cenler activities. Questionnaires focused on team taught courses were 
administered to i.ireservice sludenls and olher professional preparation siudenis. 

Implementation Issues: Key lo effeclive implementation are eonslani crimmunicaiion through leams meetings, school 
district and university administrative support, and the support of key faculty and teachei s. Also important is an agreed upon 
definition of collaboration in praclice as well as resources for developmenl and expansion. 

For Lhiiversily faculty, there can be conllicls in priorities relaled to l-'DS work and olher professional roles and 
responsibilities. Time managemem can be problemaiie for lacully and school (.listrici leachers. Changes in school district 
personnel ean also be problematic as can supporl for universily-wide invtilvement in l.'DS effons. 

Jiesources Used: Compulers and vvritien materials for pareni centers and slafl'develoi?meni workshops and courses are 
needed. Slaff to deliver professional development activilies is need as are I'UIKIS for aliendance al nalional educalional 
conferences. 

Recognition: "fhe PDS Parlnership has had numerous articles wriiien aboul il in local newspapers such as the Philadelphia 
Inquirer AwA the Philadelphia 7'rihune, as well as in University publications such as The Temple Edueaior. 

rundiug Sources: Funds are provided by 'Femple Umversity. 

Contact: f)r. .layminn Sanford, Assistant Pit)fessor, 'femple University, f'ollege of Educalion, (215) 204-5205. 
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Publications: Sevvell, T. E., Shapiro, ,1. P., f)ucette. J. P., & Sanford, ,1. S. (1995). Professional Development Schools in the 
inner cily: Policy implications for school-university eollaboralion. in Pelrie. f l . (Ed.). Professianaliiiion. Pannership imd 
Power: Hiiildinf^ Professional Developmenl Sehools. NY: Slate University of New '̂ork Press, I 79-1 97. 

Whelaii, el.al. (1995). School group effectiveness and prodticliviiy. Reseinch Praelice, '•)(). 

Sanford, et.al. (1996). Retrospective ofa PDS based urban leacher educalion program. Conleniportnr Educalion, '.)6. 

Compiled by: 
Council ol' the Great Cilj' Schools 
1301 Pennsylvania Avenue. N.W.. Suite 702 
Washington.D.C. 20004 
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Literacy Cluster 
A Calit'oi'uia .State University, Los Angeles Charter School of Education and Los .4ngeles Unil'ieil School District 
collaborative elTort to impi ove teacher preparation and developmenl in literac> 

'Target Population: Preservice and inservice teachers. 

T)escription: The Literacy C l̂uster is one of several components ofthe Charier School's Mission and Vision of coordinated, 
mulli-tliseipliiiary approaches to edticaiion. "fhe goals ofthe Literacy (i^ltisterare to produce leachers who (a) are well 
prepared in their subject content; (b) have a sound foundalion in methodology and the psychosocial implicalions of leaining; 
and ( c) view themselves as dedicated prol'essionals wilh the ability to Iransmil informalion and transform schools, fhe 
l.,it"eracy Cluster represenis a proactive collaboraiive initiative involving faculty from all four divisions wilhin the Charter 
School of Education. 

Since for mal approval in December oi 1995, three pih;)! pi'Ojecis have been siarlecl in lhe Lileracy Cluster, fhe Bet^innini^ 
readier Supporl Neiwork fo r Lileracy involves master leachers at school sites as on-going SLipport providers for beginning 
leachers, as well as hands-on guidance by California Slate Univeisily, L.os .Angeles (CSi^.A) reading/language arts specialist 
credenlial-M A candidates under lhe diieetion ofa facully member. "I'he projcci's focus is on ihe developmenl of exemplary 
reading/language arts programs for elementary students in diverse, mullienllural, multilingual classrooms. The second pilol 
projecl. Supervised Early Lileracy Field Work, is a special section ofa reatling/langiiage arls teaching methods course, fhe 
project involves a supervised observation and participation componenl. Preservice students have the opportunity lo observe 
in a model elemeniary classroom. Sludenls receive one-on-one guidance in lhe design of sample lesstMis, and receive 
feedback on their relleclions and evaluations of first attempts lo leach leading/language arts lessons lo young students from 
CSLA reading/language arts specialist credential-VIA candidates, 'fhe final pilrii program for the 1995-96 academic year is 
lhe Improvcmeni of Lileracy E.xperiise in Sludeni Teaching Supervision project, fhis Literacy ("luster component employs a 
"trainer of trainers" technique to improve Ihe fiiiure supen'tsion of CSLA student leachers. 

Addilional components oflhe f.iieracy Cluster are being planned, such as the Disiini;uished Teachers in Residence Program. 
This projecl will build on the Beginning Teacher Support Neiwork for Lileracy by involving master leacher supporl providers 
in conlinuing professional developmenl leading lo the ability to co-leach CSI.,.A courses and pro\'itle addilional model 
elementary school classrooms. Also planned are Summer instiltiles for masier teachers at school sites, expansion oflhe 
CSf.A Reading Clinic, and expansion of Literacy Cluster efforts to middle and high schools. 

In two academic quarters, the Literacy Cluster has involved approximately 270 diverse, multicultural elementary school 
students, 5 experienced multicLiltural classroom teachers, 4 beginning teachers. 3 CSLA reading./language arts credenlial-MA 
candidates, 1 supervisor of student teachers, and I I CSLA professors. 

Evidence of Effectiveness: The f.ilei'acy Cluster is in the process of being evaluated. Anecdotal evidence from field 
supervisors, master leachers, and student leacher supervisors suggests lhal supervised field work experience for preservice 
teachers is beneficial and that increased field expei iences and feedback are helping |.Meserviee students bridge theory and 
practice. Preservice sludenls reponed lhal lhe field experiences were posiiive and productive. 

Implementation Issues: Key lo effective implemeniation are through planning, good communication between Universily 
faculty and classroom leachers and adminislraiors, as well as a commitment to change and innovation. Possible barriers to 
el'feclive implementation are issues of faculty workload and lime commilmenls. 

Resources Used: No special materials aie icqLiiied for implementation. 

Funding Sources: 'Fhe Lileracy Cluster is supported through internal I'unding from the Charier School of Educalion. 

Contact: Dr. Darleiie Michener, Lileracy Cluster Director, California Slate Universily, Los .Angeles. (213) 343-4360. 

C^oinpilcd bv: 
Council of the Great Citv Schools 
1301 Pennsylvania Aveniie, N.W., Suite 702 
Washington.D.C. 20004 
(202) 393-2427, (202) 393-2400 (fax) 
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Clinical Schools Program 
A collaborative effort between San Francisco State Univei sily and the San I'rancisco Unified School District to 
provide comprehensive and intensive preparation of teachers for urban schools 

'Target Population: University sludenls enrolled in elemeniary educalion leacher preparation credential programs. 

Description: In response to euiTent knowledge aboul lhe nature of knowing and leai ning, the Clinical Sehools Program 
(CSP) was slrticlured to facilitate the development of an interdisciplinary approach lo prepare urban classroom leachers 
teaeliing multiple subjects in the elemeniary school. A central feature oflhe CSP is the development of structures that create 
linkages between school practitioners and university facully on an ongoing basis in the educalion ol"prospective teachers, 
"fhe CSP inier-inslitulional, cross-role leams provide an opportunity for teacher educators from bolh lhe universily and Ihe 
schi.)ol to work together on a regular basis lo address the preparation of leachers. Each clinical school in the CSP has a 
Liniversity f.iaison to mentor interns and consul! with classroom leachers and principals. Each clinical school designates a 
leacher lo be Ihe Site Coordinator, fhe Site Coordinator oversees Ihe leacher educalion activity al the clinical school and acts 
a linking ageni with lhe Universily. Finally, a Leadership "l eam, composetl of representatives of all parties, works together to 
review piogress, discuss issues of concern with respecl to preparing leachers for urban schools, solve problems, and 
formulaic policies. 

Fieldwork for student interns is bolh more intensive and exieiisive than in traditional teacher preparation programs. Students 
in the CSP accure a minimum of 675 hours of supervised field praclice in the San Francisco public clinical sehools. "I'hey are 
assigned to one of 10 clinical schools each semester. Interns are placed in a different school, in a different neighborhood each 
semester, fhis rotation allows interns lo have experiences in cominunities wilh difl'ereni culiures, languages, and social-class 
concentrations. It also gives interns opportunities lo work in both large and small schools. .Although inierns are assigned to a 
"home" classroom and clinical teacher/mentor for a semester, the interns are in effect members ofthe whole school 
community and participate in the full life ofthe school. Weekly rellection sessions wiih ihe Universily liaison al lhe school 
siie ereales opponunities to synthesize experiences and plan nexi steps. 

Evidence of Effectiveness: Mulliple evaluations ofthe CSP have been done between 1992-94. The evaluations utilized both 
quantitative and qualitative methodologies focused on sludeni interns' knowledge and skill derived from panicipation in the 
CSP and on the sludeni inierns and olher CSP parlicipanls perception oflhe strengths and weaknesses ofthe program. In 
general, student inierns fell that they had changed for the better as a result oflhe CSP, citing an increased awareness ofthe 
"realities" of leaching. In terms of quantitative data, the sludeni inierns gave high ratings to the university liaisons and the 
clinical teachers vvith respecl lo their helpfulness. Finally, student inierns generally rated themselves as having 
well-developed competencies in a variety of leaching areas. 

One evaluation by an independent consullani found that the CSP offered student inierns a comprehensive leaching antl 
learning experience by providing ihem with an opportunity to observe and practice teach in a variety of tirban elemeniary 
schools, "fhe evaluation further found lhal lhe curriculum effeclively iulegraied praclice and theory and prepared novice 
leachers to woik effeclively with (.hverse student populalions. colleagues, school adminislraiors, and parents in urban school 
districts. 

Implementation Issues: Key features for effective implcmeniaiion are a cohort design for students, intensive field praelice 
from lhe beginning ol'course work, and parity between universily facully and clinical leachers in program and policy 
decisions. Addilionally, il is im|5orlanl lo have lhe support of lop administrators ofthe university and school system and 
clinical schools. 

fiarriers lo implemenlalion ean be iiiadequale or conlinuing funding, release lime for faculty liaisons to schools, and 
"burnout" of university facully and clinical teachers, 'fhe CSP is complex lo adminisler and lime and energy intensive. 

Resources Used: Parents, community members, leachers and administrators contribute lo training and consullanls are used 
for Tr<.IBES iraining. "fhe CSP also uses video camcorders and Ihe Iniernei. 

Funding Sources: Annual costs are estimaleil al .1i67,000 per year. Funds are drawn from the San Francisco Slate Lhiiversily 
(S60,000) and the San Francisco Unified School District (S7,000). Some supporl has been given by the A"f&"f l-'oundation 
( Teachers for Tomorrow program). 

Contaci: Di. Pat Gallagher, Associate Prol'essor, San Francisco State University, (415)338-0567 or Ms. f.inda IJavis. 
.'\ssoeiate Superintendent, San Francisco Unified School District, (415) 24I-600.S. 
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University of Colorado at Denver Partner Schools 
A partnership program between the University of Colorado at Denver and the Denv er Public Schools for the 
simultaneous renewal of K-12 education and teacher preparation 

'Target Population: Univeisily facully and graduale sludenls seeking inilial cerlification, and leachers, adminislraiors and 
slaff in public schools. 

Description: The objeclive of die University of Colorado at Denver (UCf)) Partner Schools effort is simultaneous renewal of 
K-12 schools and teacher educalion. During the 1992-93 school year, a group of School of Educalion faculty at UC'D, public 
school personnel and a number of districts, including the Denver Public Schools (DPS), and current students in die School of 
Education joined forces to redesign the Inilial "feacher Education prograin. One oflhe major recommendations oflhe 
redesign group was the establishment of new and stronger partnerships with schools, called Partner Schools. 

A Partner School is a public school in which school and universily facully work logciher over a long period of time on 
common goals, centered on a collaborative effort lo prepare new leachers for the leaching profession. 'Flirough the Partner 
School arrangement, school personnel are able to address goals they have identified with the assislance of site-based 
universily faculty, in partner schools. 

Fhe UCD/DPS Partner School has four functions: ( I ) teacher preparation: (2) professional develi:)pment: (3) curriculum and 
inslructioiial renewal; and (4) inquiry and research. 'Fhese four functions are inieriwined. 'fhe iDreseiice of universily facully 
and a subsianiial number of leachei' candidates have the i)oieiilial to creaie iiiimerotis beneficial opportunities. Among these 
are: ( I ) school renewal thai is informed by research, the perspectives of experienced practitioners, and teacher candidates' 
fiesh perspectives; (2) release time for leachers lo engage in professional development aciiviiies (e.g.. leacher-researcher 
projects, curriculum development, school-university research collaboration) (3) collective problem-solving related to school 
community issues; and (4) researching instructional methods lo determine their inipaci on the leaining and well-being of 
students. 

Most L!CD facully have themselves been leachers in public schools. .As a result, ihey are comfortable in school sellings and 
have respect for the issues and dilemmas lhal leachers and adminislraiors in schools face on a daily basis. 'Fhe LJCf) facully 
spend a day per week in partner schools fi om lhe opening of school through .A|.iril working with leacher candidates and 
school colleagues. School and university faculty work together on such activities as the teacher education program design, 
in-classroorn work wilh leacher candidates, ancl program and teacher candidate evaluation. .Al each Partner School, a leam 
composed oflhe principal, a UCD professor and a sile coordinaior work wilh classroom leachers and leacher candidates and 
oversee the implementation oflhe partnership program. 

f)uriiig die 1995-96 school year, five Denver Public Schools parlicipaied in the partnership anangement. 1 he program has 
the capacity for approximately 160 leacher candidates per year, 'fhe program is designed Ibr mature individuals (average age 
is approximately 30) who have already completed a B.A. or above. 

Evidence of Effectiveness: "Fhere have not been formal evaluations in the schools themselves that are consistent across 
sehools. "fhere is University dala from teacher candidates lhal is formal and research/evaluation dala from sile coordiiiaiors 
and teacher interns. Some sile coordinators also interview each teacher candidate lo determine what needs lo be atljusted. 
fhis year a "school porlraiture" evaluation will be iniplemenled at one oflhe participating pariiiei schools. 

Implementation Issues: Key lo effeclive implementation are (1) fjniversily professors in lhe schools a day per week all 
year; (2) sile coordinalors who work full-time on partner school functions; (3) coliorls of leacher candidales in schools all 
year; (4) co-teaching of leachers and leacher candidales; (5) ]iarlner school leadership leams; and (6) partner school 
|irincipals' iiieetiiigs. 

Barriers to effeclive implementation can include ( I ) difficulty in implementing all four partner school funciions 
simullaneously: (2) teachers and professors who do nol model best i.iractiee; (3) dislriel and university supporl (or lack 
thereof) in helping facully and teachers redefine rriles so as to truly renew schools antl scho(.ils of education; (4) resisiaiice 
from leacher candidales lo working in partner schools railier lhan where they want to; and (5) working out logistics of 
co-taught University courses. 

Recognition: 'fhe Partner Schools program has been presenied al nalional meelings oflhe .American Associalion for 
Colleges ol "feacher Etiucalion. 

Resources Used: The Partner Schools project is working on embedding prol'essional development in Ihe job via co-teaching, 
coaching, and action research. 

Funding Sources: "fhe Partner School project is supported with funds from lhe University as well as supporl Ihrough Cl(.ials 
2000 funds to the Colorado Partnership f(.ir Educational Renewal (CPEI^j and Eisenhower funds, "fhe Colorado Council of 
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f I igher Education funded lhe eslablishmenl and )5lanning lor parlner school leadership leams. 

Contact: Dr. f.vnii Rhodes. Associate Detui, University of ('iolorado al Denver. C'ollegc of Education. (303) 556-3336 or Dr. 
Melanie Byers, Principal, Fairmont Elementary School. f)enver Public Schools. (303)893-1957. 
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TEAM.ing...HEART ofthe Middle School 
An interdisciplinary thematic prol'essional de\clopinent summer institute foi teachers in lhe Boston Public Schools 

'Targel Population: Feachers of 6ih through Sili grade. 
Description: 'fhe FEAMing program was established in September 1994 in the f3osloii Ptiblic Schools. 'File program is an 
interdisciplinary ihenialie inslniclion summer institute in vvhicli middle school leachers are trained in theory and applicalion 
of lliemalic sttidies. The major goal oflhe pri.igraiii is lo commit leachers to change their styles of leaching making learning 
more active for students. 

"fhe program establishes interdisciplinary leams of teachers across all grade levels in middle sehools. develops a 'feacher 
Resources Library, and establishes district-wide "Give and "Fake" sessions for leachers lo neiwork and share experiences and 
successful teaching strategies. 

During the 1995-96 school year, 19 middle schools. 76 leachers. 38 administrators, and 2000 students participated in the 
program. 

Evidence of Effectiveness: fhe program has nol yel been evalualed. 

Implementation Issues: Several factors contribute to the efiectiveness oflhe program, including lhe efTeclive use of 
eonimon planning lime, more teacher teaming which provides better sludeni inslniclion, and better c(3niiiiuiiicaii(iii between 
teachers aiul administrators. "Fhere are some challenges to Ihc |:>rogram such as lhe inability of some teachers lo be true team 
members and the rigidity of some schedules which do nol allow for sul'fieieni planning liiiie. 

Resources Used: A comptiier. prinler and scanner were purchased for use in die 'feacher Resource Cenler. "fhe prolessional 
developmenl component of the program includes a ihree-tlay summer institute for leams of leachers, Iwo Salurday 
workshops for adniiiiislrators on teaming and scheduling, antl after school l'(.illow-up sessions I'l.ir continued teacher sui.iport. 

Funding Sources: 'fhe proeram is I'unded by the Boston Plan for Excellence which awarded lhe program S40,000 in 
1994-95 and 1995-96. 

Contact: .lean Dorcus, Pronram Coordinator, Middle Cluster, Boston Public Schools, felephoiie: (617) 635-8030. Fax: (617) 
635-8027. 
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20/20 Program 
A collaboration between the University of IVIinncsota and the Sl. Paul Public Schools to supporl teachers preparing 
lor National Board Certification 

'Target Population: Volunteer teachers seeking National Board for Professional Teaching Standards certificalion. 

Description: 'fhe 20/20 program jDrovides supporl lo St. Paul Public Schools' teachers undergoing Nalional Board 
Certificalion. The St. Paul Federation of Teachers worked with the partnership on this program. Universily of Minnesota, 
College of Education faculty worked vvith the leachers on current knowledge and methods. Beginnuig in December 1994 and 
continuing Ihrough lale March 1995, each participant developed a performance-based leaching portfolio. These portfolios 
ineludetl infcirmation about their teaching, such as videotapes of their classrooms and examples of how ihey evaluate student 
work. After completing their portfolios, die leachers underwent a day long assessment of current knowledge in their field. 

f)uriiig this period of time, 20 leachers participated in the program. 

Evidence of Effectiveness: Oflhe 20 teachers thai participated, 13 were granted National Board Cerlification. This is the 
highesi number of any group undergoing this process in the country. 

Implementation Issues: Close coordination ami strong working relationships between universily and school system 
personnel lielj) ensure successful implementation. 

Recognition: Numerous articles have been vvrilten aboul lhe 20/20 program in The Link, a publicaiion oflhe Universily of 
Miniiesola. 20/20 has also been mentioned in the literaUire oflhe National Board for Professional 'Feacliing Standards. 

Resources Used: No special materials or resources are needed for iniplementation. 

Funding Sources: 20/20 has been supponed by funds from Ihe Sl. Paul Public Schools (S50.000). lhe Lhiiversily of 
Miiinesora ($50,000), and the Sl. Paul Federation of'feachcrs. 

Contact: Dr. Richard Beach. Director of Teacher Education, fJniversity of Minnesota, (612) 625-3893 or Ms. fiae Cornelius, 
20/20 Prouram Coordinaior, St. Paul Public Schools, (612) 224-8380. 
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Professional Development Laboratory 
A public/private sector collaboration between numerous organizations including New York University and the New 
York City Public Schoolsalong with other organizations, for an innovative urban teacher development program thai 
provides a framework lor teacher prolessional development at multiple sites throughoiil the New York City public 
school system 

'Target Population: "Feachers in eight communiiy schools in four boroughs in the New York Cily Public Schools. 

Description: floused within the School of Education at New York University (NYU), die Professional Development 
l.,aboralory (PDL.), has as its long-term goal the impiovemenl of student learning through direct professional development of 
teachers. Initialed in 1989. collaborators in lhe I'fJL incluile represematives from the New York Cily Board of Educalion. the 
United Federation of Teachers, tlie Office ofthe Manhattan Borough President, the OITice oflhe Caly Council Presidenl, .IP 
Morgan &. Company, Inc., ,A"f&"f Foundation, and the IBM Corporation. 

Funclioning at various laboratory siles, teachers go through a process thai helps them to identify Iheir own developmenl 
inieresis and needs and to share dieir experlise with colleagues, "fhe program is coniplelely voluntary: resident leachers and 
paraprofessionals are nol paid and visiting leachers are nol told to gci lo PfJ)L or required to go. PDL arranges for leachers 
who have identified their own developmenl needs to be paired as visitors in live, working classroom settings with resident 
le;ichers vvho are experienced educators. Feachers selected as visitors spend up to three weeks in the classroom of resident 
leachers. observing innovative leeliniques, praclicing new skills, and rellecting on praclice. 

l/)uring lhe lliree week visiting cycle, a replacement teacher is hireil lo cover lhe visiling leacher's classroom. In order lo 
minimize tlisi Liplion and ensure continuity of instruction, the replacemenl leacher works widi the visiling leacher logeiher in 
his/her classroom for a perioti of 1-3 days prior lo the visit. In addition, lhe replacement leacher remains in die leacher's 
classroom upon his/her return lo provide support and assistance with the applicalion of techniques learned during the visiling 
cycle and lo help implement changes in die classroom, "fhe visiting leacher develops an action plan and works with the 
resident leacher to eslablish goals and discuss desired learning oulcomes for lhe visil. Planning lime and opporlunilies lo 
debrief during die cycle are provided for bolh leachers (visiting and resident). Ai die completion oflhe cycle, die resident 
leacher makes a follow-up visit lo the visiting teacher's classroom to assess the implcmeniaiion of skills, discuss strategies, 
and collect feedback. 

PDL resident teachers continue to build on lheir professional developmenl by pariicipating in a year-long 'feacher 
Leadership Institute course offered by NYU. "fhe goal oflhe course is lo assure Ihat the resident teachers in lhe PDf. have the 
opporlunily to enhance their own skills as collaborators, facilitators, and researchers so lhal diey can provide the best 
possible laboratory experience for visiting leachers. 

i_")uring the 1995-96 school year, 220 teacheis, 12 slaff members, and 14 pareiiis parlicipaied in lhe •DL. 

Evidence of Effectiveness: PDL has been evalualed every year since 1993. 'I he evaluations addressed three areas: (1) the 
organization oflhe PDL program, including the 'feacher Leadership Insliltiie; (2) lhe impact oflhe program on leachers and 
sludenls; and (3) the policy implicalions ofthe program for fostering professirmal developmenl and improving student 
learning. Evaluation reports were based upon information obtained through inierviews, surv ey data. PF)L. district document 
reviews, and focus groups of previous ]5arlicipanis. Principals were iiilerviewed and lhe evaluaiion teams also reviewed 
relevani program docunieiits, dislriel plans, coaching and action plans. Inienial evaluations were also completed by PF)L 
panicipants vvho had finished lhe core cycle and reviewed lo assess the quality ofthe PDL experience. 

Implementation Issues: Effective implemenlalion requires adequalc funding, staff and organization, l l is imponani that the 
goals oflhe Pt)L connect wilh major school reform efforts, 'lime needs lo allocaled for confeieiicing belween lesidenl and 
visiling leachers. 

.Although evidence of changes in leacher behaviors, altitudes, and level of professionalism have been doeiimeiiled, strategies 
and methodologies lo measure the direct outcome ofthe program on student learning can be problematic. 

Resources Used: "fraining in peer coaching for resident leachers and site facilitators in the program are needed. Additionally, 
laboratory space (or a classroom) in one school is needed lo accumulale instruclioiial materials, a video library and 
computers which will be used by leachers in ihe dislriel and to hrild meelings, seminars and Iraining sessions for parlieipaiing 
leachers. 

Funding Sources: "Fhe annual cost for the Pl.̂ L program falls inlo three categories: cost lo operalc in the District, support for 
Central PDL, Office, and die "feacher Leadership liistilute (course for resident leachers). Aiiproximaie overall costs are 
$652,000 per year (L)islricl support, $200,000; University suppon, S;235,000: and privaie supporl. $ 190,000). Privaie suppon 
has come fiom .IP Morgan Bank, Booth Ferris Foundalion, IBM Corporation, and die A ' f & ' f Foundalion. 
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Conlact: Ms. .Mary .Ann Walsh, PDL Projecl Director, New York University, (212) 998-5453 or Maria Guasp, Chief 
Executive for Instructional and Student Support, New York Cily Board of Etiueation, (718) 935-2767. 

Publications: Lerner, 13. M. (1995). PDL-A new perspective on professional development. .Journal oflhe New York City 
.Associatitni for Supervision and Curriculum Development. 10, 15-17. 

Cairas, CT, Davis, G. Kelly. A.M., & Walsh, M. A. (1995). I'oiccs of PDL: Personal Narratives and Professional Insights. 
NYC: Professional l.')evelopmenl Laboratory. 
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Beginning Teacher Support and Assessment Project 
A collaborative program between San Diego State University and San Diego Unified School District lo support first 
and second year teachers in inner-city classrooms 

'Target Population: First and second year teachers in ethnically and linguistically diveise schools, fhis cohort includes 
regular educalion, bilingual and special educalion K-S leachers. 

Description: The San f)iego Beginning "feacher Supporl and .Assessment Pn.ijecl (B'fSA) was designed to provide sup|3orl 
for beginning teachers working in inner-city schools and lo establish a prograin of formative assessment to guide 
professional growth as well as to promoie collegialily and group problem-solving among beginning teachers to inform 
teacher preparation programs. 

Faculty members fiom San Diego Slate University serve as suppon providers to lhe BTS.A parlicipanls. 'The l''ai" Wesi 
Laboralory Expanded Feacher Portfolio Model guides the process of assessment lo inform supporl lo beginning teachers. 
Frillowing a scries of inilial observalioiis, conferences and reneclions, :in Individualized Growth Plan (IGP) is developed by 
each beginning teacher, "fhe IGP identifies a research question which Hows fiom assessment, adtlresses a relevani area for 
professional growth and supports the collection and analysis of evidence lo documem thai growth. 

Each beginning teacher is assigned a cluster leader who observes and confers individually wiih group members on a regular 
basis. Monthly cluster group meelings promote the development of collegial supporl networks, encourage rellection and 
analysis, build uiidersiandiiig oflhe Expeclaiioiis for Beginning "feachers in California and provides a safe environment in 
which to explore issues of concern. Beginning leachers earn salary credils for lheir parlicipalion in lhe projecl. 

Each beginning leachei is also assigned lo a inenlor coach from lhe San Diego Unified School Dislriel. Mentors work in 
partnership wilh the cluster leaders to provide denionslralion lessons, observation opporlunilies, assislance with planning, 
and access to Dislriel resources. Mentor coaches are released from their classroom assignments for one day a week to 
provide support to 4-5 beginning leachers. 

'fhe California Departmem of Education and the California Commission for 'l eaching Credentialing collaborated on Ihe 
B'fSA projecl. During the 1995-96 school year, 70 leachers in grades K-S from 15 schools participated in the projecl. 

Evidence of Effectiveness: "Fhe B'fSA project was evaluated for the 1994-95 program year and an evaluation of die 1995-96 
program year is in progress. Surveys of beginning leachers. meiilor coaches, and universily facully supporl providers were 
conducted during the 1994-95 evaluation. Additionally, some prograin i^articipants were interviewed, "fhe dala suggested lhal 
lhe B'FSA project is of great value to all those that participate. Beginning teachers saw their cluster leaders and mentor 
coaches as valuable support providers. Parlieipaiing teachers also were positive aboul iheir Beginning 'feacher Academy 
Ckisses. .Although portfolio developmenl was viewed as challenging, mosi new leachers found il to be a positive, useful 
undertaking. Many beginning leachers ihoiiglil thai lhe ralio of new leachers to cluster leaders ;ind nienlor coaches should be 
reduced. 

Implementation Issues: It is importam dial B FS.A projecl involvemeni is coniplelely voluntary and ihat clear ex|K'clalions 
Ibr all participants are provided in written and oral t'orin. One-on-one and small group supporl infoi'ined by assessments, the 
developmenl ofa classroom research C|ueslion aboul teaching practices, and focLised porlfi:)lio dociimeiilation are some ofthe 
keys to effeclive implemenlalion. li is also helpful if beginning leachers are assigneil lo schools where supporl is easily 
accessible. 

f'inancing support services without external funding can be problemaiie as can gaining access lo supi.iort services (.if meiilors 
who are nol located al schools where beginning leachers are located. Careful iiilegralion of resources acn.iss deparlmenls and 
projecis is sometimes difficult. 

Resourxes Used: 'fraining for supporl providers and inenlor coaches is needed as well as ongoing professional development 
opportunities for participating beginning teachers. 

T'nnding Sources: B'FSA is funded by the San Diego State University, San Diego Lhiified School Dislriel, and by stale 
calegorieal funding. Eslimated eosl for the program year is $200,000. 

Contact: Dr. .Ann Nagel. Co-Direetor, San f)iego BTSA Projecl, San Diego Stale Universily, (619) 594-5899 or Mr. 
Michael Forester. Co-Director, San Diego B'fSA Project. San Diego Unified School District, (619) 225-3475. 
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Professional Teaching Standards Project 
A collaborative effort between the Universit> of Toledo and other urban state universities and their respective urban 
school districts, including the "Toledo Public Schools, and the National Board for Prolessional Teaching Standards fo 
assist teachers in preparing for National Board Certification 

'Target Population: Aecomplislied teachers in urban school districts. 

Description: fhe goal ofthe projecl is lo use die work oflhe National Board for Professional 'Feaching Siandards (NBP'FS) 
as a model for professional development. Five Ohio urban slate universiiies (L'niversity of'foledf.i. Ohio State University. 
Universily of Cincinnali, University of Akron, Youngstowii State University) with lheir respeclive urban school system 
("Foledo Public Schools, Columbus City Schools, Cincumali Cily Schools, .Akron Cily Schools, ami Warren City Schools) 
work collaboi alively with the NBP"FS lo assisi cohorts of accomplished leacliers prepare for Nalional Board Certification. 

(^)ualified facully from each oflhe universiiies, in eollaboralion with representatives fiom the adminislration oflhe school 
system and the teacher association, have responsibility for working wilh a cohort of twenty teachers during the school year. 
"Fhe professional developmenl and support program includes: ( I ) meeting on a regular basis: (2) creating forums for working 
together ;ind sharing ideas; (3) interpretation of NI'iP"fS siandards; and (4) assislance in die development of portfolios and 
identification of teaching arlitacts. NBP"fS provides appropriate materials, maintains an elecironic neiwork, and provides 
training lo University faculty to supporl the projecl. 

I'Juring the 1995-96 academic year, 90 teachers participated in the projecl. 

Ex idence of Effectiveness: fhe program is in the first year of implemenlalion and has not yel been evalualed. One measure 
lhal will be used lo determine effectiveness will be the success ralio ofthe teachers who were supijorled by the program. 
Results will be available in 1997. 

Implemeniation Issues: Key features lo effeclive implemenlalion are a C(.)llaboralive supporl projecl uiilizing the resources 
oflhe university and the urban district central office, thorough planning, and incentives such as academic credil for 
participating teachers. .Allowing each university and district lo develop a professional developmenl supporl model lhal is 
appropriate within that particular community is also imporlani lo effeclive implemeniation. 

'fhere are some difficulties in coordinating a project with five different uiiiau school systems and universities. It can be a real 
challenge to coordinate differing administrative and political structures toward a common goal. i_ong-lerm funding is alsri 
problematic; this projecl was funded on a one-time basis and il is unclear where longer-lerm funding w(:)uld come fi om lo 
supporl, among other things, the cost ofthe assessment process. 

Resources Llsed: Cost for Nalional Board .AssessmenI musi be considered. 

T'linding Sources: Eslimated annual cost oflhe |.nogiaiii is approximately $ 14,000 per site for a tolal cost of $70,000. "1 he 
Ohio Slate Superintendent of Schools provided funding for the inilial year of operation. 

Conlact: Dr. .lack Maynard, Associate Dean, "fhe University of Toledo, C'ollegc of Education and Allied Professions, (419) 
530-4774. 
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Ohio State University Professional Development Schools 
A collaborative effort to link reform in the public schools, including Columbus Public Schools, to teacher education 
and professional development 

'Target Populat ion: Classroom te;ichers, administrators, university faculty and sludenls. school-aged students and pareiils. 

Descr ipt ion: In the Ohio State fJniversity Professional Developmenl Schools (PDS) inii ial ive, classroom teachers, 
administrators and lacully work collaboratively to: ( I ) reform leacher education programs; (2) study new ideas and 
approaches lo teaching and learning; (3) co-teach universily courses and co-supervise sludeni inierns; (4) create new 
instructional approaches and programs in schools; and (5) inquire into the processes and results of Pf)S work, "fhe sites 
parlieipaiing in the PDS piogram are diverse in settings and programs. PDS projects vary from single school sile projects to 
multi-site, cross-district consortiums, to subjeei matter networks, to a PDS that enables die technology capabilities o f all 
Pf)Ss. Across the PDSs there is a strong commitment to multiracial and mull iculiural education and to addressing the 
challenges o f schooling and leacher i^reparation in urban settings. 

'Fhe focus in each PDS is defined by the parlicipanls in dial projecl and include goals of professional development and 
reform. "Fhere is a coi i i i i i i l i i ie i i l lo a collaborative process in defining goals, working lhrr)ugh problems/issues and dealing 
wi lh the differences between schools and universily norms, expectations, and reward systems, fhere are continuing efforts to 
restruciure roles, l ime schedules, and curriculum in ways thai supporl professional developmem as an on-going part o f the 
leaching day. Each o f l he Pf)Ss have al least one clinical educator. Clinical educators are released for some portion o f their 
classroom teaching (up lo half time) to co-coordinale the PDS with a universily facully colleague, "fliey also provide 
leadership for new initiatives in the school sile(s) and al the LJniversily. 

.Several PDS projects involve collaboration with the C'olumbus Public Schools. For instance. The Urban PDS project is 
located in five schools in the Columbus Public School District. A l these siles, a new undergraduate leacher iraining program 
aimed al preparing leachers for urban settings is being implemented. Another projecl, ECC: Educalims for Collaborative 
Change, involves five Columbus elementary and middle sehools and one suburban school, "fhis project has a focus on 
collaboration and diversity in planning, leaching and learning. 

f.)uring the 1995-96 school year, 200 teachers, 100 parents, and 400 sludenls participated iri PfJ)S efi'orls in urban sellings. 

Evidence of Effectiveness: Evaluation o f the Ohio Stale Universily PDS projecl is on-going. From program evaluation and 
research sludies, lhe fol lowing kinds of aciiviiies and supporl have been found lo make lhe most difference for leacher and 
university fticulty: (1) scheduled tune for siibsianlive diseiissii:)ns and study beyond Ihe lime needed for curriculum and 
programmalic planning; (2) collegial supporl o f others in the school building and college departments; (3) changes in roles 
and responsibilities where classroom leachers participate in leadership roles, co-teach universily leacher educalion courses 
and coiiduci aelion research projecis in lheir classrooms; (4) parlieipaiing in all phases of reforming a leacher education 
program where teachers and university facully vvork logeiher lo decide die goals o f lhe program. 

Implementat ion Issues: 'Fhe key lo SUCCCSSI'LII implemeniation is that each Pf)S is defined collaboratively by all panicipants. 
A l l voices are represenied, liearcl, and actions are taken lo meet group needs. .A sound evaluation plan as well as tlie 
commitment o f sufficient human and material resources lo the effort help ensure successful implementation. 

Pf)S programs are labor intensive and time intensive. "Fhis may lead to faculty "burn-oi i l " and an unwillingness lo pariicipaie 
in PDS programs. Engaging sufficieni numbers of facully and school i")ersonnel lo work wilh programs can be problemaiie. 

Resources Used: A l l PDSs programs in die projecl have ei.>niputers and modems so lhal all are connected electronically for 
communication purposes. Each PI')S describes, ereales. and defines professional developmenl i.irograms, thus needed 
resources vary. 

Recognit ion: Ohio Slate University's Professional Developmenl Sehriols ii i it ialive was die sub|eci of an article in 77;c 
Washinguin Post aboul reexamining lhe way leachers are laughl. 

Funding Sources: Funds to supporl die PDSs come from Ohio Slate fJniversiiy and lhe Columbus f oundation. .Annual 
estimaled cost is $300,000. 

Con tac i : Dr. Nancy Zinipher, Dean, College of Education, Ohio State University, ( ( i l4) 292-2461 or F)r. Susan Sears, 
.Associate Dean, College of fldueaiion, Ohio Slate Universily, (614) 292-5790. 

Publ icat ions: Many materials have been developed by the PDS Publicaiion Series including a quanerly newsleiler. Building 
Bridges, and Theme Issues cnnl Forum Papers arc published frequently. For informalion conlaci Patricia Brosnan. (614) 
292-8344. 
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Lombard Learning Academv Demonstration Center 
A systemwide professional development program for middle school teachers, administrators, and staff in the 
Baltimore City Public Schools. 

'Target Po|Hilation: Teachers, administrators, and staff of grades 6, 7, and 8. 

Description: The Lombard Learning Academy is a'sclioiJj-w'iTliiii^a-schoolTji-Ocated at Lombard Middle School, the 
Academy serves as aii'tinDservalBoiOritcFstirtTdevelopmem's^ teachers and administrators, l l provides panicipants with an 
opporlunily lo share, examine, evaluate, and reilecl on leaching and learning in order lo enhance student achievement in the 
Baltimore Public Schools. Specifically, parlicipanls have intensive professional development exiieriences in the effeclive 
implementation of Baltimore's Elecironic Resources Recommended for Insirtiction (BER.RI) curriculum. BER.RI is 
composed of developmentally appropriate programs conducted in a siudeni-cenlered environiiieni and is designed lo enable 
sludenls lo achieve success in the Maryland School Performance AssessmenI Program, "fhe Academy program was 
inllueneed by the Sclienley School of Pillsburgh, P.A and there is a significaiil focus on lhe explicil leaching of ihinking. "fhe 
Academy works in parlnership with parents and the community. Also working with the .Academy in its first year have been 
Bank Street College of Education, Coppin State College, and .lohiis flopkiiis fJniversiiy. 

Cohorts of five to ten leachers from olher schools in lhe district visil Ihe Lombard Learning Academy for five-day periods lo 
observe inslruclion, praclice strategies, and hone their skills in the use oftechnology. On Day I , visiling leachers observe 
Lombard Academy teachers in the classrooms. Days 2 and 3 aie devoted to observing and planning a lesson widi Lombard 
leachers using a strategy or lechnique that they would like lo implement in their own classrooms. During Days 4 and 5, 
visiling teachers teach a lesson using a strategy that was planned wilh an Academy teacher. 'Fhe Academy teacher observes 
the visiting teacher to give suggestions or assist with problemaiie areas. 

During the 1995-96 school year ov (^ r^ teachers and 25 staff parlicipaied in the Academy program. 

Evidence of Effectiveness: "Fhe Academy program of professional development was evalualed for the 1995-06 school year. 
..Visiling leachers kept journals ancl their teaching was observed following iheir parlicipalion in die Academy program. 
.loLirnal entries iiidicaled thai almost all visiting teachers had higher expeelaii(jns for sludeni aehievemenl after aitendiiig the 
prograin. Further, observations of visiling teachers indicated dial teachers ulilized technology more effeclively and practiced 
more effeclive iiisliiiclional strategies. 

Implementation Issues: Keys to elTeclive implementation include: team work by Acatlemy leachers and staff; intensive 
on-going traming of Academy leachers and staff: ability of Academy leachers and staff lo model excellent inslruclion: a five 
day visiting period for visiting leachers; and observation and explicit feedback to visiting teachers. 

.Adequaie computer equipment and funding as well as lhe difficully of finding subsiitme teachers for visiting teachers ean be 
barriers lo effective implementation. 

Resources Used: Macintosh compulers are used lo deliver the curriculum. E.ach leacher has a computer. Special slaff 
developmenl is needed lo help Ihe leachers become conipeieni in the explicit leaching of thinking and effeclive use of 
compulers for instruction. 

^^^vj^ecognition: "Fhe Lombard Learning Academy has been recognized by lhe Fund for Educalional Excellence. 

Funding Sources: fhe Academy is supponed by general fiinds. 'fhc esiiniaied annual cost oflhe prograin is $400,000. 

Contact: Dr. Marv R. Nicliolsonne, Associate Superintendent, Division of liislructioii, 410-396-5214. 

Ŝ  
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Professional Development Training of Trainers Program 
A program of the Oklahoma City Public Schools to provide staff development training to teachers, administrators, 
:iiid support stall. 

'Target Population: Classroom leachers, principals, central office adminislraiors, and supporl staff such as classroom 
assislanis, media assistants, custodians, and secretaries. 

Descriplioii: 'The Professional Development 'Fraining of'Fraiiiers Program is based on the belief dial employees should be 
involved in establishing their own professional improvement expeiiences and that employees who have ownership in lhe 
sttiff development process are more likely to support i l . The goals oflhe program are lo: (a) develo]! a cadre of iii-disirici 
professional development Iraining experts; (b) empower dislriel personnel lo creaie and implemem lheir own prol'essional 
development programs: and (c ) increase student achievement by improving Ihe knowledge and skills of eclueaiors who teach 
ihem. 

"feachers, adminislraiors, supporl staff and other personnel are selected for the program ihrough an application process, 'fhe 
inilial Iraining |3rogram is usually taught during one semester and includes two major components I) effective staff 
developmenl research and 2) elTeclive instructional practices. For the supporl personnel, the training is approximately six 
days long. For the certified personnel, diere are leu intensive Iraining days, "fhe olijeetive ofthe training is lo have already 
good classroom teachers, adminislraiors and supporl personnel develop skills in training their peers, "fhe participants learn lo 
be effective staff developers; they gain skills in creating, developing, organizing, antl conducting efi'eciive siafT developmenl 
programs and aciiviiies. 

Alter successfully compleiing lhe initial phase oflhe program, participants selecl content areas in whieh diey will do training 
and receive further instruction. For example, die district now has trainers in assertive discipline, cooperative learning, student 
motivation, effective lesson planning, effeclive communication skills, use of hazardous materials, elTeclive telephone skills, 
and time management. 

fhe participants who successfully complele Ihe program are cerlified by the Board of Educalion. I hey are exj.iected lo 
continue lheir professional growth hi order lo remain certified. The continuous iraining includes |7eer observation and 
conferencing skills, creative training techniques, further content Iraining, and other experiences which the trainers themselves 
often identify as needs. Additionally, trainers are provided wilh a continuous How of materials and iiifoi nialion on training 
and effective instruction. "Frainers are paid an hourly rate for die Iraining ihey do and are expecled lo conduct slaff 
development aciiviiies in die district annually. 

lividence of Effectiveness: The program was evaluated during the 1993-94 school yeai' by an independent evaluator. Results 
iiidicaled lhal participalion in staff development activilies tripled and die number of slaff Llevelopment opporlunilies provicled 
in die district increased dramatically, "fhe quality of slaff developmenl, ;is measured by parlicipaiil evaluations, improved 
significantly. Additionally, data gathered through a descriptive interview process suggested that the program had positive 
effects on the lives oflhe irainers. 

Implementation Issues: Keys lo effective implemenlalion are a good applicalion and seleciion process, a series of 
professional developmenl activities in staH'development practice and instruclioiial i.iraclices, a training i^rogram thai 
empowers district personnel lo creaie elTeclive professional development programs, and conlinued professional developmenl 
aciiviiies for Irainers. 

Barriers lo effeclive implemenlalion can be lack of adequaie funding to pay tiiiiners to do Iraining, ;iiid lack of coordination 
with olher deparlmenls wilhin lhe school system who condtici professional developmenl activilies (i.e., Fitle I ) in utilizing 
the resources ofthe district's in-house trainers. 

Resources Used: Consultants arc sometimes used for Ihe Iraining program. A Iraining manual and materials, developed by 
the district, are used in the program, fhe Reailiness, Planning, "fraining, Implemenlalion, Mainieiiance model developed by 
Wood & McQuai rie is used during training of trainers. Addilionally, malerials published by the National Staff Development 
Cenler are used. 

Recognition: 'Fhe Professional Developmcnrfraining of Frainers Program was reci:)giiized as an E.xemplarv Program in 
Siajf Developmenl and Onlstauding Perjormers in Training Management by lhe Nalional Council of Stales on Inservice 
Educati(.in and Fraining Director's Forum in 1988, 1991, and 1992. 

Funding Sources: Eslimated annual cost is $20,000. General funds are used for Ihe esiimaled annual eosl of $20,000. 

Contact: Graey L. 'Favlor, t)iieclor of Professional f)evelopineni for Etiucalioiial Services Division. 'Feleplione: 
405-297-6528 Fax: 405-297-6705. 
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1. ACTion 2000 
.̂  system-wide planning and assessment process I'rir the "fucson Unified School Dislriel 

2. Focus on Children 
A coniprehensive refc.irm plan for die Boston Public Schools 

3. Children Acliievino Action Desî n̂ 
A svsiemic reform plan for the School District of Philadelphia 

4. EXCELS 
A process ofthe Omaha Public Schools lo encourage high aehievemenl, school improvement, and to meet 
accrediiaiioii requirements 

5. Systemic Program/Practices Engendering Reform 
A systemic refcM'iii effort ofthe Dade Counly Public Schools 

6. Bay Area School Development Program 
A collaborative inslitutional partnership between San Francisco Universily and several school disiricis, including 
Oakland Unified School Dislriel and San Francisco Unified School Dislriel, to im|)lemenl the School Development 
Ihogram 

7. Decentralization 
A sysiein-wide reform plan in the Seattle Public Schools designed lo increase site-based managemenl 

8. Comer School Development Program 
A collaborative elTort between die San Diego Stale fJniversity and the San f')iego Lliiificd School Dislriel lo 
implemem die Comer School Developmenl Program 

9. Mason School Schoolwide Title I Project 
A project of die Boston Public Schorils lo increase school effectiveness and success 

10. New Designs for a Downtown School 
A collaborative elTorl belween nine school districts, including Minneapolis Public Schools, and the Lhiiversily id' 
M iiiiiesoia lo design and ini])leiiieiii a set of 21 st cenlury design specifications for a K-1 2 inlerdislricl public sch(,)ol 

1 1. Empoweimcnt 
A site-based management program in the Detroit Public Schools 

12 Middle School Reform " 
A reform effort oflhe Memphis City Schools to revise leaching and learning al die middle school level 

13. Educational and Community Change Project 
.A parmership prograin belween lhe Universily of Arizona, College of Etiueation and lhe 'fucson Unified School 
Dislriel to rciiiveiil school slructures, leaching practices, and curricula in elementary and middle sehools. and lo 
develop sludeni evaluation and assessmeiii i.irograms 

14. Restructured Schools llnitiative 
A reform effort ofthe fJallas Public Schools to promote systematic change and conlinuous improvement olTeacliing 
and learning 

1.5. Southern University at New Orleans and New Orleans Public School Pai tnership 
.A collabonilive program lo implemem the Comer School f)evclopniein Program and enhance leacher |)reparaiion 
prcigiams 

16. University of Buffalo-Hamlin Park School #74 Partnership 
A partnership program belween lhe Universily of Buffalo. College of E.ducalion antl Flamlin Park School /r74 to 
supporl efforls to iinprove leaching ;uid learning 

1 7. School-Based Management/Shared Decision-Making 
.'\ reform effon ofthe Boston Public Schools to encourage site-based management aiul shared decision-making 

1 8. New York University/District 19 Partnership 
A parlnership program between New York Universily and Dislriel 19 oflhe New York City Public Schools lo 
develop mechanisms for School of fiducalion facully and siie-based educators lo work logeiher to supi^orl imj^roved 
leaching and learning 

19. School Improvement Awards 
An avvaixls and recognilion program oflhe Boslon Public Schools to encourage conlinued school improvement 

20. New Jersey Network for Educational Renewal at Montclair State University 
.'\ partnership belween Monlclair Stale Liniversity and surrounding school districts, including the Newark Public 
Schools, 1(1 i.irovide sii|.iport for oimoiiiL; renewal of schools and programs in leacher education 

21. Middle School Reform 
.'\ syslem-wide effort by the C:ievcland Public Schools to reform middle level educalion 

22. Project Co-Staar (Collaborative School to Achieve .Academic Restructuring) 
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.A long-range planning collaboration belween Florida Inlernational f Iniveisily and the Dade Counly Public Schools to 
build and operate a public elementary school 

23. NARE (National Alliance for Restructuring Education) 
A systemic resirucluring program to improve student aehievemenl in the JelTerson County Public Sehools 

24. University Liaison Project 
A partnership program between Nova Southeastern Universily and Broward County Public Schools to develop and 
maintain |3r(:)jecis esseniial lo the reform efforls of each institution 

25. Site-Based Budget Management 
A sysiemic effort to promoie elTeclive financial operations in llie Richmond Pulilic Sehools 
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1. Project GRAD (Graduation Really Achieves Dreams) 
.A school-community collaborative lo maximize die achievement of academic success and polenliai ofal l students 
through instructional reform ofthe K-12 curriculum in die Hotision Independent School District 

2. Schools for Thought 
Peabt)dy College of V'andeibilt Llniversiiy antl the Nashville-Davidson Metropolitan Public Schools collaborate in 
this international project designed to restnicitire lhe school day 

3. Mathematics and Science llnitiative in High Schools 
An inifiative oflhe New York City l^tiblic Schools lo mcrease levels of aehievemenl and academic sUuidards in 
mathematics 

4. Memphis Urban Systemic llnitiative 
A program oflhe Memiihis Public Schools designed lo increase student success in mathematics, science, and 
technology 

5. Linden Park/Battelle School and Business Partnership for the Enhancement of 
Science/Math Teaching/Learning 
A school-business parlnership î rogram lo increase sludeni achievement in die Columbus Public Schools 

I 6. Reading Recovery 
All early iiiterveiili(.)n piogram ofthe St. Louis Public Schools designed to reduce reading failure 

7. The Fourth R Program 
A syslem-wide efforl in die Tucson Unified School Sysiem lo prepare sludenls for poslseeondary opportunities in the 
21st cenlury 

S. Equity 2000 
A nalional pre-l<.-l2 education reform model implemented in Ihe Meiropolilaii Nashville Public Sehools lo increase 
lhe number of minority and olher underrepresented sludenls who will enter and succeed in postsecondary education 

9. Connections Program 
An inlerdisclplinary model arls prograin in die Lkislon Public Schools that faciliiaies student creativity, 
underslaiuling, and communicafions skills 

10. Intensified Systemic Instruction 
.An innovalive instructional program developed in the Columbus Public Schools to aul sludenls in mastering reading, 
Wl iling and thinking skills 

1 1. Indianola Informal Elementary School 
An alleriialive school prograin based on child development theories and practices and an inierdiseiplinarv curriculum 
in die Columbus Public Sehools 

12. The Alliance of Quality Schools 
An iiistruelional model designed lo improve sludeni performance in reading, writing and malheiiiaties in the Broward 
Counly Public Schools 

13. Curriculum Standards 
A system-wide prograin lo develop curriculum coiiteiil siandards in the Sl. Paul and Minneapolis Public Schools 

14. Goals Initiative 
.An academic siandards and assessment syslciiivvide iniiialive in the Rochester Public Schools 

1 5. Core Knowledge Program 
A curriculum-based prograin in the Oklahoma Cilv Public Sehools 

16. Project ACCEL 
A program designed to enable retained students to ;idvancc lo their appropriate grade level in die Newark Public 
Schools 

1 7. Elementary Empowerment and Enhancement Program 
.A program lo increase lhe reading, language, and mathcmaiics aehiev emenl of elementary students in the Foledo 
l̂ ublic Schools 

J^S. Success For All 
A nalional reading program implenieiiled in Ihc Memphis Public Schools for sludenls reading below grade level 

19. K-2 Literacy llnitiative 
.\ partnership |3rogram belween the University of Minnesota and Ihe Sl. Paul Public Sehools to enhance the literacy 
skills of al-risk K-grade 2 children 

20. Success For All 
.'\ national reading program for increasing the reading achievement of disadvantaged sludenls in the ("Jolumbus Public 
Schools 

21. Reading Recovery 
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.A reading and vvriiing program for children al- risk of failure in the Boston Public Schools 
Teaching All Children To Read 22. 
A partnership program belween Georgia Suite University and the .Atlanta Public Schools to enhance reading 
performance 

23. Reading Recovery 
An earlv intervention reading program for at-risk sludenls in lhe .Ieflerson Countv Public Schocds 

24. Success For All 
.A national reading prograin for increasing lhe reading aehievemenl of disadvanlaged sludenls in the flouston 
liidependeni School District 

25. Peer-Assisted Learning Strategies (PALS) in Reading 
A program eleveloped by Peabody College al Vanderbili University in cooperation with the Nashville-Davidson 
Meiropolilaii School F)islricl lo increase reading aehievemenl 

26. Literacy Initiative 
,A program lo teach language to language to siudenis and provide professional developmenl in language arls lo 
leachers in the Columbus Public Schools 

27. Standard English Proficiency Program 
A program in die Oakland Unified School Dislriel to lacililale siandarcl English proficiency and promoie self-esteem 

28. Reading Recovery Program 
.An early intervenfion reading program for al-risk sludenls in die (.'hieago Public Schools 

29. Linking Reading Intervention With Cross-Age Tutoring 
A cii:iss-age Itiloring j^rogram lo improve reading achievement in the Saint Paul School Dislriel 

30. Writing Proficiency Standards 
A systemwide program for assessing students writing ability in the Milwaukee Public Schools 

31. SummerLink 
A parlnership program belween Florida International University and lhe Dade C^ouniy Public Schools to provide an 
academic immersion program for iiinlh graders admilled lo leaching magnet programs 

32. Adventure Education 
A program to faeiliiate Ihe physical, social, cognitive, and emotiiinal development cd'sludenls in lhe ("oluinbtis Public 
Schools 

33. .\ Lifelong Literacy Initiative (Hubb Center of Lifelong Learning) 
A program ofthe .St. Paul Public Schools to iinprove pareni literacy, educalion. and communiiy involvemeni 

34. Ramsey /Vdvisory Program 
A junior high school iransilion program in Ihe Saini l̂ aid Public Schocds 

35. Capitol Hill After School Program 
An after school enrichmenl program in die Saint Paul ITiblie Schools 

36. W''ay to Improve Proficiency Test Scores 
A program to increase passing rales on die Ohio Proficiency TesI in the Columbus Public Schools 

37. Two-Year Commitment 
.A eleineiilaiy-middle school Iransilion prograin in the Columbus Public Schools 

38. Building Character Schoolwide 
A proiiiam designed lo faeiliiate sludeni arovvlh and deveK.iprnenl in lhe Daylon l\iblic Schools 

39. Ninth Grade MESH 
A high school Iransilion program in lhe Columbus Public Schools 

40. Comprehensive Instructional Management Systems 
.A piogram lo irnjirove mathematics aehievemenl in lhe New York Cily School Dislriel 

41. Peabody Peer Assisted Learning Strategies (PALS) in Mathematics 
.A program develoi^ed by Peabody College al Vanderbilt University in cooperation wiih Ihe Nashville-F)avidson 
Metropolitan School District lo increase inalhemalics ;ieliieveinenl 

42. Urban Systemic Initiative 
A systemwide efforl in the Fresno Unified School f)istiiel lo improve student achievement in malhematics and 
science 

43. Project SEED 
.'\ program to improve academic achievement in inalhemalics and science m lhe f)allas Public Schools 

Compiled by: 
(.'ouncil of lhe Crent City .Schoojs 
1301 Peiinsvlvania Avenue. N.W.. Suite 702 
Washington.D.C. 20004 
(202) 393-2427, (202) 393-2400 (fax) 
http: .̂ / w w V V. c g c s. 0 rg 

What Wfjrks in Urban Education: 
•Achievement 

2 of 2 06/09/97 ;34:15 



What Wor'fcs: Parent Involvement http://cgcs.org/serviccs/vvhatvvorks/parent/ 

y Reform ^.!^c hi eve me nt \ J^o riy C hi Idho o ^ ; pea d Nee ds 

T 

1. Beethoven School Home Reading Program 
A pareni involvement program to encourage student lileraey aehievemenl in the Boston Public Schools 

2. Families Learning At School & Home (FLASH) Program 
.A program designed by Florida International University, College of Education, in collaboration with the Dade County 
Public Schools antl Broward Cotuily Public Schools, lo Iraiii linguistically and culturally diverse pareiits./earegivers in 
the areas of l^SL/lileracy and school involvemeni 

3. Head Start Transition Demonstration Project 
A mulli-faceletl ]3rograiii ofthe Saint Paul Public Schools lo supporl effective Iransilioiis between flead Start 
programs and elementary school 

4. Even Start 
A program lo enhance the language developmenl of limited English proficient young children in lhe flouston 
Independent School District. 

5. Chicago Child Parent Center and Extension Program 
A program to promoie the academic achievement of al-risk preschool children in the C'hicago Public Schools 

6. National African American Parent Involvement Day 
A pareni involvemeni ]:)rogiani ofthe Sl. Paul Public Schools 

7. Family English Literacy Piogram 
A program designed by Florida Inlernational Liniversity. College of Educalion, in collaboration wilh the f)ade County 
Public .Schools, to tram linguistically ami cullurally diverse parents in the areas of English as a Second 
L.anguage/literacy and school involvement 

8. Fresno Family Counseling Center 
A cidlaborativc program oflhe California Slale Liniversity, Fresno ;ind the Fresno Unified School Dislriel to provide 
counseling and counseling services for the community 
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1. Junior Reserve Officer Training Corps (JROTC) 
A program to facilitate sludeni leadership skills in ihc Boston Public Schools 

2. Pro Tech Financial Services 
.A school/business collaborative prograin to promoie student interest in careers in the financial services area in the 
Boston Public Schools 

3. Chamber of Commerce Academy 
A school-to-vvork collaborative e;ueer develoi.nneiil prograin in the Providence Public Schools 

4. Student & Merchant Achievement Recognition Team (SMART) Grad 
A program to link students to eniploynieni op)X)i"lunilies in the Clark Coiiiity School District 

5. National Merit Semi-Finalist Ladder 
.A proiii am lo increase lhe number of Nalional Merit Scholarship semi- finalist in lhe Norfolk Public Schools 

6 TECH PREP 
A program dial blends vocational and academic coiiisevvork in the Norfolk Public Schools 

7 Maxine L. Silva Magnet High School for Health Care Professions 
A program to encourage students to pursue careers in lhe heallh professions in lhe El Paso Independent School 
f)islrict 

S. Academy of Public Service 
.A program to prepare and encourage students lo enier public service in die Boslon Public Schools 

9. Com mil ii ity I n ter iish ip 
,A communiiy service and voliinleer pmgram in Ihe Columbus Public Schools 

10. TOLEDO" EXCEL 
.A scholarship incenlive program oflhe Universily of'foledo designed lo guide and direct high school sludenls of 
color iow;ird high ac;idemic aehievemenl and a college educalion 

1 I. Potential National Merit Scholars Program 
A prograin lo prepare potential National Merit scholars in die Dislriel of Columbia l\iblie Schools 

12. School-To-Cai eer System 
A sysieinvvide sehool-io-work iransilion iirogram in the 0;ikland l...inified School Dislriel 

13. Roosevelt Renaissance 2000 
A program in the Portland Public Sehools to prepare students for die labor in;irkel in lhe 2 I si cenlury 
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1. Project Headlight 

.A computer-based program lo enhance leaching and learning in the Boslon Public Schools 
2. lnter.4ct-Education and Community Resource Network 

An electronic network in the Clark County School Dislriel 
3. Apple Classrooms of Tomorrow 

A prograin lo iiiiegrate technology in the classroom in the Columbus Public Schools 
4. Nevada Distance Education Consortium 

A distance learning neiwork in die Clark Counly School Disuact 
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1. City-As-School 
.An allernaiive high school education program ofthe New York City Public Schools lhal combines academic learning 
and the world of work 

2. Model School Adjustment Program 
A prevenlion program oflhe Broward Counly Public Schools designed lo identify and serve students considered 
at-risk for non-completion of secondary educalion 

3. Project SOAR (Student Opportunity for Academic Renewal) 
A parlneislni-i prograin between lhe Universily i)f Arizona, College (d~ Education, and lhe 'fucson Unified School 
Dislriel. in coiisiillation with Ihe Tucson Police I.^cparlnieiil and the Pima Counly .luvenile Courl Center, lo provide 
an extensive mentoring neiwork for al-risk middle and high scliO(.)l sludenls 

4. Future Positive 
An afterschool prograin in the Fresno Unified School District designed lo improve self-esteem and responsible 
behavior 

5. 97 for '97 
A partnership |.irograni between the University of Minnesota and the St. Paul Public Schools to increase the 
gradiialioii rale of al-risk hiuli school sludenls 

6. F.A.C.T.S. 
.An alternative dropotit prevention program ibr ai-i isk high school siudenis in lhe Boslon Public Sehools 

7. Fast Track 
A program designed by Peabody C^ollege of Vanderbili Liniversity, implemented in the Nashville-f)avidsoii 
Meiropolilaii School District, lo prevent die development of adcdescenl chrome behavior 

8. STRIVE (Stepping Toward Renewal In Vocational Education) 
.A pull-out instructional program for sludenls al-risk of dropjiing out ofschoiil in the flouston Independent School 
District 

9. Truancy Reduction Program 
,A program lo address the needs of habitually truant students in the Denver Public Schools. 
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1. Lombard Learning Academy Demonstration Center 
.A sysieinwide professional developmenl |iiograin for middle school leachers, administrators, and staff in the 
Baltimore City Public Schools. 

2. Professional Development Training of Trainers Program 
A program of llie Oklaliom;i City Public Schools to provide slaff development training lo teachers, administrators, 
and snpptiri staff. 

3. Harold Wilson Middle School for Professional Development 
A collab(.iralive efforl belween Monlclair Slate Universily, lhe Newark Public Schools, and die Newark feachers 
Union to provide continuing professional development lo teachers 

4. Professional Development Schools Project 
A collaborarion between 'Femple University and the School l^isiricl of Philadelphia lo increase lhe number of highly 
skilled and practically trained educalional professionals, support educalional reform, and conneci rescLireh with 
praclice in an urban setting 

5. Literacy Cluster 
A California Stale Universily, Los Angeles Charier School of Educalion and Los Angeles Unified School District 
collaborative efforl lo improve leacher ijreparalion and developmenl in literacy 

6. Clinical Schools Program 
.A collaboraiive elTorl belween San FiLineiseo Stale Universily and die San Francisco fJnified School L)isirict lo 
provide comprehensive and inlensive preparaiion of le;ichers for urb;in sehools 

7. University of Colorado at Denver Partner Schools 
A pannership pi ogram between the Universily of Colorado at Denver and the Denver Public Schools for the 
simultaneous renewal of K.-I2 education and teacher preparaiion 

8. Ui ban Education Service Corps 
An AmeriCorps ftinded collaboraliv'C projecl belween the Universily of'foledo. School of Education and Allied 
Professions and lhe 'foledo Public Sehools [o improve the educational achievement of school-age children by linking 
communiiy service lo improved leacher reeruilmeiil and develo]inienl pracfices ancl policies for urban sellings 

9. Minority Intern Program 
-A partnership program belween the LJniversity of Nebraska at Omaha and ihe Omaha Public Schools to recruit 
college students of color lo careers in leaching 

10. Paraprofessional Teacher Training Program 
A collaborative efforl belween California Slale University, Fresno aiul the Fresnci Unified School District lo addiess 
the shortane of bilinmial and special education leachers 

1 1. TEAMing...HE,4RT ofthe Middle School 
.An inlerdiscipliiiary thematic professional developmenl summer institute for leachers in lhe Boslon Public Schools 

12. Patrick Henry Professional Practice School 
A collaboration between Patrick Flenry High School, the Univeisily of Mmnesola ("'ollege of Educalion and Human 
Development, and the Minneapolis Federation of'feachcrs lo supporl reneetive praclice within a professional 
community and to enhance the continuum of leacher i.levelopnieiil 

1 3. Discipline-Based Art Education 
.A "trainer of Irainers" model of professional developmenl for visual arls teachers and principals developed by lhe 
Fresno Unified School District 

14. 20/20 Program 
.A collaboration belween lhe Universily of Minnesola and the Sl. Paul Public Schools lo supporl leachers preparing 
for Nalional Board Certificalion 

1 5. Fron tLine Leadersli ip 
A prol'essional development program for adminislraiors and supervisors in Ihe Clark Counly School fJislrict 

16. Teaching, Technology and Restructuring Partnership (T2ARP) 
A partnership program between the San Diego Slale Universily, School of Education and Departmeiit of Educalional 
"feehnology, and O'Farrell Communiiy School, a charter school within the San Diego Unified School District lo 
prei.iare teachers for middle schools 

1 7. Beginning Teacher Support and Assessment Project 
A collaborative program belween San Diego Slate Universily and San Diego Unified School District to suppon first 
and second year teachers in inner-city classrooms 

1 8. Professional Development Laboratory 
.A public./privale sector collaboration between numerous organizalions including New York Universily and die New 
York Cily Public Schoolsalong wilh olhen.irganizalions, for an innovative urban teacher developmenl prograin dial 
provides a framework for teacher professional development at mulliple siles throughout die New York Ciiv public 
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school system 
New Teacher Training Program 
A supporl prograin for beginning leachers in die Clark County Public Schools 
Denver Schools Leadership Academy (DSL.A) 
A parlnership program between lhe Universily of C^olorado al Denver, lhe Universily of f)eii\'er, and lhe Denver 
Public Schools lo develop leadership polenliai in dislriel employees 
Pre-service Educational Leadership 
.A professional developmenl piogram in the Clark County Schocd District designed to develop leadership and 
administrative skills in prospective administrators 
The Future Teacher Institute 
A collaborative jjiogram between California Slate University, Domingiiez Hills and the Los Angeles Unified School 
Dislriel to encourage high school sludenls lo pursue careers as teachers 
Professional Teaching Standards Project 
.A collaborative elTorl belween Ihe University of'Foledo and olher urban slale universiiies and their resj:)eclive urban 
school districts, iiieluding the "Foledo Public Schools, and the Ntitional Board for Professional Teaching Siandards lo 
assist leachers in preparing for National Board Certification 

Leadership institute for Teaching Elementary Science 
.A program of professional development to enhance lhe teaching and integralion of science in the elemeniary 
curriculum in Ihe Oakland Unified Schi.iol District 
Ohio State University Professional Development Schools 
A collaborative effort lo link reform in Ihe public schools, including Columbus Public Schools, to teacher education 
and professional development 
San Diego Mathematics Enrichment Project 
.A ccdiaboration belween San f)iego Slale University and the San Diego City Sehools lo enhance lhe mathematical 
concepls and leaching melhods of teachers of elementary and middle school students in mathematics 
Students' Generation of Visual Aids in Mathematics Processes 
A collaborative project belween the Universily of Minnesola, the Minneapolis l\iblic Schools, and the Sl. Paul Public 
Schools to Irain teachers lo encourage sludenls lo generate visual aids in mathematics learning 
Project THISTLE: Thinking Skills in Teaching and Learning 
A project of Montclair Slale Liniversity and the Newark Public Sehools to develop leaching skills in erilical thinking 
Houston Consortium of Urban Professional Development and Technology Centers 
A consortium of nine institutions including die Universily of Flouslon and the flvuislon Independent School District lo 
produce leachers vvho are effective in cullurally diverse urban environments 
Project FUSE 
.A prograin developed by Florida International Universily and iniplemenled in lhe f^ade C'ouiily Public Sehools to 
prepare leachers for urban classrooms 

On-tlie-Job Urban School Teacher Prepai atioii Program 
A partnership ]3rogram belween the California Slale Lhiiversily, Northridge and the Los .Angeles Unified School 
District lo address die erilical shoriage of fiilly cerlified special educalion leachers and the need for alternative 
preparaiion programs lo prepare on-lhe-job leachers 

Teachers for Chicago 
A colkiboralive effort ofthe Chicago Public Schools, Loyola fJniversity, Chicago antl eighi other instiiutioiis of 
higher educalion, the Chicago "feachers fliiion, lhe (Council of C'hicago .Area f)eans of ficlucaiion, and die Golden 
Apple Foundalion lo recruii, pre]3aie. and retain quality leachers 
Long Beach Partnership for B/CLAD Internship 
.A collaborative program between the Long Beach Unified School District and the Califomia State Universily, 
f)omiiiguez Flills lo provide an allernaiive certificalion program 
Minority Teacher Recruitment Project 
A collaboration belween the Universily of Louisville, School of Educalion and lhe .lelTeison (Counly Public Schools 
lo encourage minorities lo pursue a career in teaching 

Portland Teachers Program 
A collaboraiive efforl belween Portland Slale Liniversity and the Poiiland Public Schools to increase lhe numberof 
riiiiKirily leachers 
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1. Full-Day Kindergarten Program 
A developmentally appropriate prograin oflhe Jefferson County Public Schools 

2. K-2 Literacy Initiative 
.A partnership program beivveen the University of MinnesoUi and the Sl. Paul Public Schools to enhance lhe literacy 
skills of at-risk K-grade 2 children 

3. Elementary Empowerment and Enhancement Program 
A program to increase the reading, language, ;iiid malhematics ;iehieveinenl cd"elemeniary students in the Toledo 
Public Schools 

4. Focus on First Graders 
.A program lo reduce lhe retention rale of firsl grade sludenls in the El Paso Independem School District 

5. Head Start Transition Demonstration Project 
A multi-faceted prograin oflhe Saint Paul Public Schools to supporl effeclive Iransilioiis belween flead Start 
programs and elementary school 

6. REPACE Program 
.An early childhood prograin dial facilitates the inclusion of children with disabilities in the I'-'resno fJiiilled School 
f)isnict 

7. Special Instructional Assistance (SIA) Program 
An innovative instructional prograin oflhe .Atlanta Public Sehools for primary-aged at-risk sludenls 

8. HIPPY (Home Instruction Program for Preschool Youngsters) 
A home-based program for parents of preschool children in die Flouslon Unified School Dislriel 
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1. Bilingual All Day Kindergarten 
.A program lo increase school readiness for monolingual Spanish speaking young children in the St. Paul Public 
Schools 

2. .Adelante ...con Ganas! A Title VH Transitional Bilingual Program 
A prograin for limiled English proficient receni inimigrani sludenls in the 1 lousioii Independent School District 

3. Compartiendo Cultura.s/Sharing Cultures 
A dual language program in the Flouslon Independent School f)is1i icl 

4. Instructional Consultation Team Consortium 
A collaboraiive efforl belween Ihe Liniversity of Maryland, College Park and the Baltimore City Public Sehools to 
provide supporl services to classroom leachers and siiKleiils 

5. Transition Planning for Students with Disabilities 
.A program oflhe .lefferson Counly Public Schools to enhance iransiiional jilanning for all students with disabililies. 

6. Intervention Based Assessment Team 
An intervention program designed for students vvith behavioral and academic problems in die Cleveland Public 
Schools 

7. Day School Program 
An iniei venlioii program lo addiess the needs of sludenls with discipline problems in lhe f-'resiio Unified School 
f)isiiicr 

8. Mary Lyon Model School 
A program lo provide educalional services in reguhir classrooms lo siudenis wilh emolion;d distiirbaiices in lhe 
BostiHi Public Sehools 

9. Full Inclusion Prograin 
A program to mainslream moderately disabled students into Ihe regular classroom in the Boslon Public Schools 

10, Inclusion Model 
A program lo mainslream sludenls wilh speci;il needs in lhe regular classroom in die l3osion Public Sehools 

Compiled by: 
Ccnincil ofthe d e a l C'ity Schools 
1301 Pennsvlvania Avenue, N.W., Suile 702 
W'ashinmon'',D.C. 20004 
(202) 35)3-2427, (202) 393-2400 (fax) 
htlp://wwvv,cucs.oru 

iVhal Win-ks in Urban Educalion: 

Special Needs 

of 06.'09/97 11:45:05 



Date: Wednesday Feb 14, 1996 Sec: F SPORTS p: 11 
Length: Long (838 words) Type: Column 

Subjects: Sexual harassment; Behavior; Children & youth; G i r l s 
Names: Stein, Nan 

Abstract: Judy Mann discusses Nan Stein's p r o j e c t 'Bullyproof,' whic 
helps teach young girls how to handle bullies at an early ( M y 
age in order to learn how to handle sexual harassment at a V J^y 
later age. — ^ 
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A r t i c l e Text: 
How much courage does i t take t o s t i c k up f o r somebody you don't know 

very well? 
This i s one of the questions t h a t was posed t o a group of f o u r t h - and 

f i f t h - g r a d e students who helped develop a cur r i c u l u m c a l l e d 'Bullyproof.' 
So named by a f i f t h - g r a d e r , the p r o j e c t i s the b r a i n c h i l d of Nan Stein, 
d i r e c t o r of the Sexual Harassment i n Schools Project at Wellesley 
College's Centers f o r Research on Women. According t o Stein, sexual 
harassment, which i s a major problem i n schools f o r many g i r l s from 
seventh grade on up, s t a r t s w i t h b u l l y i n g behavior i n e a r l i e r grades, and 
the way t o stop the bigger problem i s t o n i p the smaller one i n the bud. 
She began the p r o j e c t i n 1992, and working w i t h seven teachers i n three 
schools has developed a teacher's guide on teasing and b u l l y i n g t h a t i s a 
j o i n t p u b l i c a t i o n of the National Education Association's Professional 
L i b r a r y . I t includes 11 classroom lessons and homework assignments, the 
l a s t one r e q u i r i n g students t o w r i t e a l e t t e r t o a f r i e n d about the most 
important t h i n g they learned from the class. Some samples from 
f i f t h - g r a d e r s show the impact of the program, as w e l l as a s u r p r i s i n g 
degree of psychological savvy: 

' I t h i n k i t takes courage as the witness t o confront the people who are 
teasing someone else. I t i s e s p e c i a l l y hard i f i t i s your f r i e n d s who are 
doing the teasing and i f the person who i s being teased i s someone you 
don't l i k e t h a t much. One reason i t i s hard t o confront your f r i e n d s i s 
because you are a f r a i d they won't l i k e you anymore and w i l l s t a r t teasing 
you, too. I f t h a t happens you should get some new f r i e n d s . I t i s easier t o 
confront the teasers i f they are not popular or w e l l - l i k e d and the boy or 
g i r l they are teasing i s a popular person because i t won't matter much t o 
your r e p u t a t i o n i f you get teased i f you are popular. I t i s also p r e t t y 
easy t o confront someone i f you are the popular one because you know i t 
won't h u r t t h a t much or do anything t o your r e p u t a t i o n . ' 

And t h i s : ' I do see a d i f f e r e n c e i n the way t h a t a l l of the boys i n the 
class are t r e a t i n g the g i r l s now. 1) They have mostly stopped teasing us 
and chasing us down the hallways while we are coming back from recess. 2) 
The boys have also mostly stopped i n s u l t i n g a l l of the g i r l s and t r y i n g t o 
dis us. I t h i n k t h a t the g i r l s have also mostly stopped teasing and 
b u l l y i n g a l l of the shrimpy or short boys.' 

I n the course of developing the program, St e i n says, she learned a l o t 
about the impact of p o p u l a r i t y . 'The kids brought t h a t up,' she says. She 
found -that k i ds could not answer questions t h a t were posed i n the 
abst r a c t , such as: How much courage does i t take t o intervene? '[The 
question] gets mediated by p o p u l a r i t y . ' She also has learned t h a t , i n 
e a r l y stages, a great deal of the teasing and b u l l y i n g behavior i s 
p r a c t i c e d and learned w i t h i n the same sex. 

'When l i t t l e boys get t o the seventh grade, they s t a r t g e t t i n g 
chastised [ f o r harassing g i r l s ] , and then they say. Why d i d n ' t anyone say 
anything about t h i s before?' ' 

Stein says she always has t r i e d t o t a l k about harassment from the 
vantage of the p e r p e t r a t o r , the t a r g e t and the bystander. Smaller 



c h i l d r e n , she says, 'don't want t o be t a t t l e r s . So the p o i n t i s not t o 
have them go running t o a d u l t s , but t o have the courage t o intervene and 
h o p e f u l l y . . . t o have [other c h i l d r e n ] who are helping put a stop t o 
some k i n d of u n j u s t behavior. 

'This i s also teaching democracy. B u l l y i n g , t o me, i s fundamentally 
undemocratic,' she says. An a c t i v i t y c a l l e d 'be a researcher i n your 
school' i l l u s t r a t e s her p o i n t . Teachers take the class t o the playground 
or c a f e t e r i a and c h i l d r e n observe who i s included and who i s excluded. 

' B u l l y i n g i s not against the law the way sexual harassment i s , ' S t ein 
says, 'but i t i s probably j u s t as impeding t o r e c e i v i n g an education. . . 
. I f we're about teaching k i d s t o p a r t i c i p a t e i n a democracy, i t doesn't 
j u s t mean having student c o u n c i l e l e c t i o n s . I t ' s about what i s the 
democratic way t o t r e a t people.' 

The l i t t l e research t h a t has been done on b u l l y i n g i n the United States 
has focused on p r i s o n e r s who are i n therapy, t h e r e i n p a t h o l o g i z i n g the 
problem as opposed t o changing the climate i n schools, S t e i n says. ' I t ' s 
something everybody hopes k i d s w i l l grow out of.' She t h i n k s lessons about 
b u l l y i n g should be incorporated i n t o the character education movement t h a t 
i s sweeping the country. As she p o i n t s out, kids know t h a t good character 
i s more than a l i s t of good a t t r i b u t e s . I t i s fundamentally about how we 
behave toward one another, and i n the case of b u l l y i n g i t i s about having 
empathy, respect, compassion and the courage t o intervene and help another 
person out of a t h r e a t e n i n g s i t u a t i o n . I f c h i l d r e n l e a r n t h a t e a r l y on, 
t h e y ' l l save themselves and the r e s t of us a l o t of g r i e f l a t e r . 
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Abstract: As p a r t of a series t h a t w i l l t r a c k the progress of three 
f i r s t - y e a r p u b l i c schoolteachers as they confront the 
demands of today's classroom, the mentoring program t h a t i s 
t a k i n g place at f i r s t - y e a r teacher Lucinda Couto's 
elementary school i n Greenwich V i l l a g e NY i s discussed. 
The b i r t h of the mentoring movement, a concept t h a t has 
only j u s t taken root i n the teaching profession, i s 
described. 
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A r t i c l e Text: 
NEW YORK-- F i r s t - y e a r teacher Lucinda Couto's elementary school i n 

Greenwich V i l l a g e i s one of many across the country t h a t are o f f e r i n g 
young teachers an organized shoulder t o cry on, p a r t of a growing 
r e c o g n i t i o n t h a t teaching - - a t l e a s t i n the American t r a d i t i o n -- i s an 
i s o l a t e d and l o n e l y business. 

That n o t i o n seems implausible t o anyone who has watched a young teacher 
l i k e Couto, 29, manage a classroom -- the poised, confident a u t h o r i t y 
f i g u r e before a sea of demanding t h i r d - g r a d e r s . But education experts 
describe a sense of ' c o l l e c t i v e depression' t h a t o f t e n sets i n among 



teachers as soon as the children go home. Teachers -- especially new 
ones -- exist i n a world i n which the only adults to enter t h e i r 
classrooms are usually there to judge them. I f they ask questions about 
t h e i r c r a f t , the rookie teachers fear they w i l l be viewed as incompetent. 
And instead of sharing t h e i r struggles and r i s k i n g c r i t i c i s m , some 
teachers f i n d i t easier j u s t to keep to themselves. 

' I t ' s about not wanting to t e l l anyone you're having problems,' 
explained Barbara Radner, a teacher t r a i n i n g s p e c i a l i s t who directs DePaul 
University's Center f o r Urban Education i n Chicago. ' I t ' s i r o n i c to be 
surrounded by people a l l day long but to be extremely lonely. The system, 
the schools and the bureaucracies have created t h i s . Many teachers have 
never learned how to work together.' 

These feelings have given b i r t h to a mentoring movement i n U.S. 
schools, a concept of learning through shared experience that i s common i n 
many s k i l l e d jobs but only now taking root i n the teaching profession. 

The most successful programs, said Michigan State Prof. Sharon 
Feiman-Nemser, who has studied mentoring f o r the National Center f o r 
Research on Teacher Learning, are those that follow the model of similar 
e f f o r t s i n China, a pioneer i n teacher mentoring. 

Instead of establishing a b r i e f relationship between a new teacher and 
a veteran, these programs take a long-term view of mentoring. New teachers 
work almost as interns during t h e i r f i r s t few years, consulting t h e i r 
mentors on teaching technique. These programs f i n d ways to help new 
teachers 'develop habits of mind, ways to think about the teaching process 
and learning' through a more permanent relationship with an older teacher. 

Committed school d i s t r i c t s , Feiman-Nemser said, ' t r y to develop the 
habit of thoughtful conversation among teachers. I t ' s part of improving 
the practice of teaching over time.' 

States such as V i r g i n i a , where Fairfax County has been a leader, 
Connecticut and Michigan have been the vanguard nationally i n recent years 
by devoting teacher development funds to mentoring programs. Other states 
are only experimenting with them, using less expensive group workshops or 
volunteers to encourage the practice. 

Some schools, l i k e teacher Stacey Cosgrove's af f l u e n t middle school 
near suburban Armonk, N.Y., assign every new teacher a one-on-one 
teacher-mentor who becomes a sounding board and i n s t r u c t i o n a l guide as the 
rookie teacher begins working with a new, often confusing curriculum. 

Couto's school, P.S. 41, promotes a weekly group discussion session for 
pressured new teachers, headed by assistant p r i n c i p a l Lois Weiswasser. 
Sometimes there's a b r i e f program to kick o f f the Tuesday session; 
sometimes Weiswasser j u s t shuts the door and l e t s Couto and a handful of 
f i r s t - y e a r teachers vent. ' I t e l l them to j u s t l e t i t a l l out,' the 
administrator said, 'and i n about 10 minutes, they fee l a l o t better.' 

Their l i t a n y of complaints i s long and largely irresolvable: long 
hours, low pay, unreasonable parents, children whose day-in, day-out 
demands sometimes become overwhelming. But occasionally, i n a l l of the 
ta l k i n g , an answer emerges -- a lesson that can be s i m p l i f i e d , a 
d i s c i p l i n e problem that becomes less daunting, a paperwork hassle that can 
be handled with a c a l l to d i s t r i c t headquarters. 

Though some teachers complain that they are too stressed to even leave 
t h e i r classrooms f o r the sessions, and the school has to juggle schedules 
to make sure t h e i r students are supervised, Weiswasser has found that t h i s 
hour of shared f r u s t r a t i o n often makes i t easier for teachers l i k e Couto 
to face not only the day but also the demanding careers before them. 

'They become a community among themselves,' Weiswasser said. 'They make 
l i f e l o n g friends and a l i f e l o n g network of support.' 

Formal mentoring programs, of course, come at a cost, which some states 
have found hard to absorb. In New York, state teachers' unions ranked 
mentoring as a top funding p r i o r i t y and fought to get $4 m i l l i o n b u i l t 
i n t o the state education budget to cover personnel costs associated with 



mentoring programs. The money was quickly frozen, however, a f t e r the 
budget-cutting administration of Republican Gov. George E. Pataki took 
control t h i s year. 

Often, however, the mentoring concept can be pushed at minimal cost. 
In New York City's D i s t r i c t 2, which includes Couto's school and 

beginning teacher Colleen Morgan's elementary school on Governors Island, 
f i r s t - y e a r teachers from around the d i s t r i c t were i n v i t e d i n each week 
during the f a l l f o r an afternoon session with a p r i n c i p a l experienced i n 
teacher coaching. The meetings at a school on the Upper East Side explored 
common problems and provided time f o r feedback and discussion, but they 
cost the d i s t r i c t only a few hundred dollars, explained Mamie Johnson, who 
directs the d i s t r i c t ' s teacher i n s t r u c t i o n programs. 

'The idea i s to catch them before they f a l l , ' Johnson explained. ' I 
could be going nuts out there i n the classroom, but when I s i t i n a room 
with others facing the same issues I realize I'm not alone.' 

Teachers often develop t h e i r own informal mentoring networks, even i f 
t h e i r schools are already providing such help. Algebra teacher Celita M. 
Lewis, who was named an outstanding f i r s t - y e a r teacher l a s t year for her 
work at the d i s t r i c t ' s Jefferson Junior High School, said she was lucky 
enough to have an assigned mentor from the d i s t r i c t and turned to the 
older teacher often f o r advice. 

But her more frequent mentoring contact -- on every issue from 
organizing f i l e s to grading papers -- was her mother, 27-year d i s t r i c t 
teaching veteran Cecilia Lewis. 'Let's put i t t h i s way,' said the 
daughter. ' I f I had a problem with mathematics, I went to my mentor. For 
anything else, I went to my mom.' 

Couto has developed a bond with her across-the-hall neighbor at school, 
second grade teacher Gary Shevell, another new teacher at the school. 
Weiswasser's weekly therapy sessions help, she said, but Shevell has been 
a sounding board since the f i r s t day of school about her problems, big and 
small. 

Shevell, likewise, depends on Couto, who i s always f u l l of ideas and 
organizational strategies. 'The f i r s t year they j u s t throw you i n , ' he 
said. ' I ' d see the other new teachers i n the o f f i c e , and they'd j u s t have 
t h i s look of desperation on t h e i r faces. I'd look at them and my eyes 
would say, I know. I know.' ' 

Shevell remembered c a l l i n g an experienced teacher he had come to know 
soon a f t e r school started when he had a panic attack, r e a l i z i n g he had no 
idea what he would teach the next day. The voice of calm experience, he 
said, 'set me i n the r i g h t d i r e c t i o n . After that f i r s t week, I thought I 
was sinking, but then I started to swim.' 

Caption: 
About This Series 

Over the school year. The Washington Post w i l l track the progress of 
three f i r s t - y e a r public school teachers as they confront the demands of 
today's classrooms. Their success - - o r f a i l u r e -- w i l l r e l y heavily on 
t h e i r a b i l i t y to navigate the often competing interests of students, 
parents and administrators and to overcome t h e i r own ins e c u r i t i e s i n one 
of the country's lowest paid but most important professions. 

Caption: 
Gary Shevell, l e f t , working with second-grade students, and Lucinda 

Couto, above, with students Maurice Duhaney and K i r i Martin, are new 
teachers at P.S. 41 i n Greenwich Village. Beside's the school's weekly 
group discussion f o r newcomers, Couto and Shevell bounce teaching 
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Ohno biadget Imidiiiiclles boniMS for teactiers 
COLUMBUS, Ohio, .iune 30 (UP!) _ 'Teachers in Ohio vvho pass a lough nalional leaching lesl will 
receive a $2,500 annual stipend for 10 years. 

The bonus is part oflhe state's new $36-billion, Iwo-year budgel lhal lakes elTecl Tuesday, The 1997-98 
budgel sets aside $1.6 million to pay leachers' applicalion fees and lhe stipends. 

Twenly-two Ohio teachers have already received lhe Nalional Board for Professional Teaching 
Standards certificate. During a yearlong examination, Ihey showed how ihey deal wilh students' needs 
and use the classroom and communiiy daily lo aid leaming. 

Pal Sinelli, vice presidenl ofthe national board, told the Columbus Dispatch, "ll's really lo produce 
better leachers. This is a nalional consensus on what teachers should know and be able lo do." 

Gov. George Voinovich was one of 63 educators, business leaders and lawmtikers who set up lhe lest in 
1987. 

.lohn Rochester, assistant direcior oflhe Ohio Department of Educalion, said there are no restrictions on 
the $2,500 stipend, and the money is taxed the same as salaries. 

Othei- slates also reward certilled leachers, the siandards board reported. Norlh Carolina gives a 
percentage raise, while Oklahoma gives $5,000 annually and Mississippi, $3,000. 

Copyright 1997 by United Press International. 
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IVIinority Intern Program 
A partnership pro<j;riiin between the Uiilvei sity of Nel)raska at Omaha and the Onialia Public Schools to recruit 
college students of color to careers in teaching 

Target Population: Minority college students enrolled in the leacher preparaiion prograin ai lhe University of Nebraska, 
Omaha. 

Description: 'fhe Minoriiy Inlern Program provides minorily college sludenls an opporlunily to consider leaching as a career 
while serving as inierns for 15-20 hours a week in a classroom in the Omaha Public Schools. Interns receive a $2000 stipend 
for each school year, 'fhe pn.igraiii was designed lo expand the number of minority sludenls enlering leaching and lo develop 
a leaching workforce for lhe Omaha Public Sehools ihat relleels the racial diversity oflhe communiiy. 'fo be eligible for the 
program, a sludeni must be a member ofa racial/ethnic minorily, aiiend die University as a full-lime student, and mainlain a 
2.5 Grade Point Average. 

The program has lieen in operation since 1985, and during Ihe 1995-96 academic year, 33 Minority Interns vvorked with an 
estimaled 660 Kindergarien-grade 12 srudeiiis. Interns work with classroom teachers and others who provide specialized 
assistance lo sludenls. f)Liriiig die inlernship, students learn about classroom management, human lelaiioiis skills, pupil 
assessment, eoiiuiiunily awareness and human and culuiral awareness. 

Evidence of Efi'ectiveriess: Summary statistics for the period 1985-86 through 1995-96 indicate lhal 100 students of color 
have pariieipaleil in die program, 'fo date. 48 Mmoi ily Inierns have graduated and 3 1 are leaching or have contracled to 
teach in the Omaha Public Schools. 14 Inierns have moved away. Observational data indicates that the internship experience 
helps 'graduates develop effeclive leaching iechnic|ues and relleciive praciices for use during the firsl vear of leachinu. 

^ f - inipiemenlation Issues: Program coordinalors nole thai selection ol classrooms and leachers lor inlernship placements is 
imponani to Ihe success ofthe program. Furlher. il lakes time for principals antl teachers lo undersiand their role in lhe 
internship process. 

Resources U.sed: 'fhe program is coordinated through the Department of Human-Communiiy Relations of Omaha Public 
Sehools. Staff lime is coiiiribuied by the Universily of Nebraska al Omaha, College of Educalion. 

Costs: 'fhe Minorily Intern Program is funded by monies from the regular operating budgets of bolh the IJiiiveisilv and OPS. 
The estimated annual cost (d'lhe program is ,S66,000 in direci cosis for inlern slipends and $18.0(10 in eoniribuied time by the 
slaff of OPS and UNO. 

Contact: Dr. ,lim Ramirez, I liiman-Comniunily Relalions Specialisi, Omaha Public Schools, (402) 557-2146 or Ms. Becky 
Schnabel, C:ooi dinator of Sludeni Services, L'niversiiy of Nebraska at Omaha, (402) 554-2718. 
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Washiimton.D.C. 20004 
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Paraprofessional Teacher Training Program 
A tollahorative effort between Calilornia State University, Fresno and (he Trcsno Unilieti School District to address 
Ihe shortage of bilingual and special cducaticui teachers 

Target I'opulation: Paraprofessional employees oflhe Fresno Unified School l.")isiiict. 

Description: 'fhe Paraprofessional 'feacher fraining Program was developed lo increase die number of bilingual and special 
educalion leachers needed lo meel erilical shorlages in die Fresno Unified School District in grades K-12. Participants for the 
program are drawn from paraprofessionals employed by the district, 'fhe curriculum oflhe prograin shortens the time lo 
employment aiul certificalion and there is an emphasis on inlernship placements. 

During lhe 1995-96 school year, thirty paraprofessionals parlicipaied in die program. 

lividence of Effectiveness: 'fhe program was evalualed in 1996. Objeclives lo produce a specified number of crendenlialled 
bilingual or special educalion leachers from the Dislricfs pool of paraprofessionals wilhin a specific lime frame were 
assessed. All beiicliniarks were niel al die firsl evaluaiion. 

Iniplementation Issues: Keys lo elTeclive implemenlalion include universily/dislriei collaboration and commiimeni at the 
management level, careful selection of iiarticipanis, and supporl services for participants such as academic counseling and 
advisiiig, tutoring, and stiijends for books and tuition. Costs and the ability lo deliver needed services and support need to be 
considered for efTeclive implemenlalion. 

kesouixes Used: 'fhe program ret|tiires CBLS'f instructors and academic lulors. A consultant from the California 
Commission on feacher Credentialing advises the program. 

h'unding .Sources: 'fhe Paraprofessional 'feacher fraining l^rogram is supported bv funds from lhe l'-'resiii;i Unified School 
Dislriel (,$189,000). 

Contact: Dr. Steve Price. Direcior. Center for Lducational Research & Services, California State University, Fresno, (209) 
278-0259 or Mr. Jerrv Marc]uez. Implemenlalion Specialisi Bilingual Advisor, l-resiio Lhiified Schoril Dislriel", (209) 
441-3114. 

Compiled by: 
(Council of (he Gi ea( City Schools 
1301 Pennsvlvania Avenue. N.W., Suite 702 
WashingtoihD.C. 20004 
(202) 393-2427, (202) 393-2400 (fax) 
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Beginning Teacher Support and Assessment Project 
A collaborative program between San Diego Stale Univei sily and San Diego Unified School District to support first 
and second year teachers in inner-city classrooms 

T'argel Population: Firsl and second ycai leachers in ethnically and linguistically diverse schools, fhis cohort includes 
regular educalion, bilingual and special educalion K-S leachers. 

Description: 'fhe San Diego Beginning 'feacher Su])port and .AssessmenI Projecl (B'FSA) was designed to provide supporl 
for beginning leachers working in inner-cily schools and lo eslablish a program of foi nialive assessment to guide 
professional grovvih as well as to promote collegialily and group problem-solving among beginning leachers to inform 
teacher preparation jjiograms. 

Facully members fi'om San Diego Slate LJniversity serve as supporl providers lo lhe B'fSA participants. The Far West 
Laboralory f Apanded feacher Porlfolio Model gnides the ]iroeess of assessment lo inform supporl lo beginning teachers. 
Fi.illowing a series of inilial observalioiis, conferences and refleclions, an Individualized Growth Plan (IGP) is developed hy 
each beginning leacher. 'fhe IGP identifies a research c|ueslioii which Hows from assessmeni, addresses a rele\'aiii area for 
prcdessional grovvih and supporls Ihe collection and analysis of evidence lo document that growth. 

Each beginning teacher is assigned a elusler leader who observes and confers individually with group members on a regular 
basis. Monlhlv elusler group meetings promoie the developmenl of collegial supporl networks, encourage refleclion and 
analysis, build understanding oflhe Expeclalions for Beginning 'feachers in California and provides a safe environment in 
which lo explore issues of concern. Beginning teachers earn salary credils for lheir pai licipation in die project. 

Each beginning teacher is also assigned to a mentor coach from the San Diego Unified School District. Mentors vvork in 
partnership wilh die cluster leaders to provide demonsiralioii lessons, observation opponunities, assistance wilh planning, 
and access to District resources. Mentor coaches are released from their classroom assignments for one day a week to 
provide supporl lo 4-5 beginning teachers. 

'fhc California Deparnneni of Education and Ihe California Commission for Teaching C'redenlialing collaborated on the 
B'fSA iMojccl. During die 1995-96 school year. 70 leachers in grades K-8 from I 5 schools parlicipaied in the project. 

Evidence of Effectiveness: fhe B'fSA project was evaluated for lhe 1994-95 program year and an evaluaiion of lhe 1995-96 
l.irogram year is in progress. Surveys of beginning leachers. nienlor coaches, and university faculty support providers were 
conducled during die 1994-95 evaluaiion. Aildilionally, some prograin participanis were inierviewed. 'fhe data suggested that 
die B'fSA proiecl is of meat value to all those lhal participate, lieginiiing teachers saw iheir cluster leaders and mentor 

"\ w'fc.r coaclics'as valuable support providers. Parlieipaiing leacher's also were posiiive aboul lheir Beginning 'feacher Academy 
^ ^ Classes. .Although portfolio development was viewed as challenging, most new leachers found it to be a positive, useful 

undertaking. Many beginning leachers Ihoughi lhal lhe ralio of new leachers ii:i elusler leaders and mentor coaches should be 
red u ceil. 

Iinplenientalion I.ssues: It is imporlani that BTS.A piojecl involvemeni is completely volunlary and lhal clear expeclalions 
for all parlicipanls arc provided in wrilien and oral foi in. Oiie-oii-one and small group support informed by assessmenis, die 
developmenl ofa classroom research question about teaching praciices, and focused portfolio documenlalion are some oflhe 
keys to elTeclive implementation, ll is also helpful if beginning teachers are assigned to schools where support is easily 
accessible. 

Financing supporl services wilhoul external funding can be problematic as can gaining access lo support services of mentors 
vvho are not located al schools where beginning leachers are located. Careful integration of resources across departments and 
projects is soniclimes difficult. 

riesources Used: 'fraining for support providers and mentor coaches is needed as well as ongoing professional development 
oppoi tunilies for |3arlicipaling beginning leachers. 

Eundiiig Sources: B'fSA is I'unded by lhe San f)iego Slate University, San Diego Unified School L)istricl, and by slale 
categorical funding. Estimated eosl for lhe program year is $200,000. 

Conlact: Dr. Ann Nagel, Co-Direelor, San Diego BTS.A Projecl, San Diego Siaie Universily. (619) 594-5899 or Mr. 
Michael forester, Co-Direclor, San fJiego B'fSA Project. San Diego Uniffed School Distiici, (619) 225-3475. 
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The Fnture Teacher Institute 
A collaborative program between California State University. Doiniiiguez Hills and the Los .\iigeles Unified School 
Dislriel lo encourage high school studenis lo pursue careers as teachers 

Targe l l 'o | )u lat ion: Minor i ly high school sludents in grades 9-12. 

y Descr ipt ion: ' fhe f'ulure feacher Insliiule (F'FI) is a minori ly leacher recii i i imeni model which was initiated and field-tested 
Yt)^ . ai die California Slale LJniversily, Domiiiguez f l i l ls (CSUDH) over a five-year period, 'tdie major goal o f die FTl is to 

^(r*^ involve promising minority high school sludents in a direci leaching/learning experience in order lo increase the likelihood 
lhal ihey wi l l eventually choose a career in educalion. A secondary goal ot lhe |.irogiani is lo faniiliarizc fourlli ihrough sixlh 
grade minority students and their parents wilh a college environment so that they wi l l view higher educalion as possible and 
desirable. 

'fhe program recruits sludenls from local high schools through future teacher clubs and classes and ihrough lhe career and 
college counseling offices at lhe schools. Program students receive three weeks o f "leaching training" from bolh Los .Angeles 
Unif ied School Dislriel (L.AUSD) leachers and coordinators and from CSUDFI education faculty. F'fl partici|:)ants are then 
formed inlo leaiiis of live and leach classes of I 5 fourlh graders from neighborhood schools on Saturdays for seven weeks, 
designing lheir own lessons in the areas of mathematics and science. For ten Saturdays, F'fl participanis l ive the life of 
leachers. planning lessons, dealing widi classroom management issues, analyzing iheir success and failures, consulting wilh 
pareiils, and assessing academic growth in the children. 

' fh i r iy high school studenis pariicipaie in die f' f l each year and since 1986 ov'er 250 high schocd students have participated 
in die program. Nineiy-f ive fourlh graders were laughl by die l ' ' f l ijarlicipanis during die 1995-96 school year. 

Evidence of Effectiveness: 'fhe program is evalualed yearly. Changes in parlicipani aliitudes toward iiueresi in leaching 
careers as well as changes in self-efficacy wilh regard lo perceived effectiveness are evaluated vviih a reirospeelive allilude 
survey. Slalisiically significani changes were noted in the retrospective attitude survey measuring perceptions of greater 
self-efficacy and more positive attitudes toward careers in leaching. In pre-posl FTl questionnaires, die numbero f 
parlicipanls who iiidicaled they were "very inleresied" in leaching as a career rose from 4 1 % lo 68%. 

Q) Ai^^/^ longitudinal study of former parlicipanls was slarled during die 1995-96 academic year. O f 200 former FTl participants, 
-"IN (t I 138 were localed and wi l l be conlacicd annually, along with new alumni. Preliminary resuhs show nearly all former 

. ^ j V ^ parlicipanls vvho graduated from high school are currently enrolled in colleges and universiiies, and nearly 70"/o are still 
' iWir 1 \ considerine, careers in leachiim. 

'^^ ' > ln ip le inentat i (n i Issues: Keys lo effeclive implemeniation include: ( I ) choosing program stall (teachers and universily 
^ faculty) who can vvork well wi ih high school sludents; (2) selecting F'fl parlicipanls with a high probability of college 

aliendance and some inilial inleresi in leaching; and (3) having groups of 4ili graders brought to the program by lheir parents 
helps assure a group o f srudenls lo leach and provides a higher probabili ly o f success for Ihe Salurday teaching sessions. 

Instabihiy o f funding is problematic in implementing lhe program, 'fhe program "falls benveen die cracks" o f lhe primary 
missions of bolh the Universily and LAUSD and consequemly die F'fl has experienced gaps in operalion due lo lhe lack of 
external funding, l l is also di f f icul t to maintain comact and support program parlicipanls during die years belween high 
school and eiiiranee inlo college and die leaching profession. 

Resources Used: Malerials and ec|uipmenl depend on Ihe eurrieulum; science supi^lies, malhemalics nianipulaiives, drawing 
and wr i l ing materials are purchased lo supporl the lessons designed by the F'fl participants. Computer software is used where 
appropriatc. Regular space on lhe ccdiege campus for Saturday teachings sessions is needed. 

Recognition: fhe Future 'feacher Insliiule has been recognized m Teaching's Next Generation, a report by Recruiting New 
'feachers, Inc., and by lhe California Commission on 'feacher CJiedeniialling in a Report on Teacher Reeruitine.ni 
L'intncrships. 

Eunding Sources: Funding for the f-'fl has varied over the years of operalion. MosI recendy, it has been supponed by 
Universily funds and a graiil from lhe L'.S. Depanmeni o f Educalion. Malchij ig funds in die form of in-kind services come 
from bolh ('JSUDFI and L.AUSD. l olal esiimaled cost is $55,000 per vear. 

Contact : Dr. .loscph Brauii, Professor of ' feacher Education, California State University. Dominmiez Hil ls, (310) 516-4100 
or Ms. Charlotte Sampson, feacher, Los Angeles Unif ied School District. (310) 327-5900. 
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Teachers for Chicago 
A col laborat ive elTort o f t h e Chicago Public Schools, Loyola Universi ty. Chicago and eight olher inst i tut ions of higher 
educat ion, the C'hicago Teachers IJnioi i , the C'ouiicil of Chicago .Area Deans of Educat ion, and the Golden Apple 

^ 1 j ' o i i nda t i on to recru i t , prepare, and retain qual i ty teachers 

^ j ^ y ^ i j t Targel Populat ion: .A diverse cadre of adults to become teachers for urban classrooms. 

\ ( r Descr ipt ion: Slarled in 1992. Teachers for Chicago (TEC) is in ils fourth year of operation in die Chicago Public Schools. 
• ' fFC adheres to fundamentally different premises lhan traditional university leacher education programs: the program is build 

ai\)und selection, apprenticeship and eollaboralion. 'ITC candidales are nol typically receni college graduales. bul 
career-changing adults vvho bring business and professional backgrounds inlo schools. Candidates musi have a baccalaureale 
degree with a 2.5 CPA and been accepted into one idTlie nine coiisorlium institutions of higher educalion. 'fFC candidates 
are selected fiy CPS teachers using Flabermaii's Urban Teacher Selection Interview. 

'feacher education for lhe selected candidates incoiporates on-the-job training under the tutelage o fa highly experienced 
mentor teacher plus over two years of universily inslruclion leading lo a masler's degree. C'andidales entering the TFC proiecl 
are assigned in groups o f four to a Chicago Public Sehools elemeniary or secondary classroom. The menlor leacher is a 
successful, experienced leacher who is relieved o fa l l leaching responsibilities, and whose sole responsibility is lo oversee 
'FFC apprentices, providing a role model and personal and professional support. fFC apprenlices remain in the same school 
for two years. Upon completion o f l he prograin, ' fFC graduates are committed to leaching for an addilional Iwo years in the 
Chicago Public .Schools. 

Since die inception o f l he prograin, TFC has recruiied, placed and developed over 500 leachers in Ihe Chicago Public 
Schools. During lhe 1995-96 school year, 65 schools and approxinialely 250 classrooms were siles for 'I FC candidales. 

Evidence of Effectiveness: FFC has been evalualed monlhly and yearly since die 1992-93 school year. Evaluaiions have 
eenlered on c|ualilalive and survey evaluations of eantlidates, C|ualiiauve and survey evaluations o f mentors and the 
mentoring process, lhe university./nienior linkage, relenlion o f ' f F C graduates, and examinaiion of sludeni scores in 'FFC 
classroonis. 

Vj/>y__ Results o f the evaluaiions indieale Ihat llic relenlion rale among TFC parlicipanls is relatively strong. O f those who have 
f finished dieir first ihree years, 87% plan lo remain in the L-P5) past their lour yeai obiigaiioil. Tiie lolal drop out rale for the 

group has been 25%) over three years. .Aliendance and lesl scores of sUidenls in fFC erassiooms were evaluated for the 
„ iy \ . ° 1995-96 school year. While nol statistically significant, atiendanee rales and patterns of lesl scores seem promising in TFC 
^ classrooms. Generally, die lowa Fest o f Basic Skills reading and math scores for classrooms in the sample, indicated that 
^\/ children in ' fFC classrooms often test beller lhan siudenis in classrooms of iradil ionally Irained novices and better than the 

grade level averages for their schools. 

InipleiDenlat ioi i Issues: Key fealures thai make ' f f 'C elTeclive are choosing novices from a populalion of caieer-eliaii.uiii.u 
j id i i l l s . use o f the Llabernian Urban i'eacher Selection Interview, plus the mcnior/appreniiceship component o f l he program. 
Addi l ional fealures o f successful imiilemeiilaiion are lhe jo in ing of area universities in lhe iraining o f ' f F C candidales, Ihe 
backing o f the Chicago feachers Union, and the idenli l lcalion of excelleni menlors and committed principals. 

Problematic can be f i l l ing this complex program widi in Ihe even more complex siruclure o f lhe Chicago Public Schools, ll 
has sonieiimes been dilTicull to identify vacancies in schools in a timely enough niannei to allow a 'fFC' candidate lo begin 
wi lh die school year and di f f icul t to protect those posilions from other teacheis in the system looking for a job. .Additionally, 
menlors have sonielinies been used for lasks olher lhan ' fFC. 

Resources Used: .An outside evaluator is need for monlhly and yearly evaluaiion repoils. 

Eunding Sources: Slarl-up funds for 'I'EC were eoniribuied by lhe Chicago Communiiy fnis l and funds for recruitment 
were provided from lhe Searle l''aniily Foundaliriii. Grants have alsi.i been received from the Gcddeii Apple Foundation. "FFC 
apprentices are paid al the subsliliile leacher level and tuition for the university course work associated with die program is 
paid for by die school sysiem. Estimated cosis lo CPS is $ 1 50,000 |.ier year. 

Con lac i : Mr. Ered Chesek, Coordinator, 'feachers for Chicago, Chicago Public Sehools, (312) 535-4774 or Sr. Mary 
Wojnick i . Loyola University. Chicago. (847) 853-3355. 

Publ icat ions: Kaniin. C. (1996) Teachers for Chicago: Fourdi Year Evaluation Report. Chicago, ILL : 'feacher for Chicago. 

Kai i i in, C . Koeii ier, M. & Olson, G. (1996). Menloring partnerships. I'hcorv.'Praclie.e: Whai guides the w'ork o f mentor 
/CY/e//w.v.''Submitted for publicaiion. 
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Long Beach Partnership for B/CLAD Internship 
A collaborative program between the Long Beach Unified School District and the California State University, 
Doiningue/. Mills to provide an alternative certification program 

' I 'argel Po|)ulat ion: Emergency permit teachers who mainly teach in K-S bilingual classrooms. 

Descr ipt ion: B /CLAD Inlernship program is a sehotd-based eerlincalion piouram. 'fhe regular university eiedenliahng 
prograin is offered in an intensive formal al a sile in die Long Beach Uni l ied School fJisiricl. Courses are laughl by 
University faculty and qualif ied district personnel. .Advisement, supervision, and mentoring are provided by lhe University 
aiul District cooperatively. Financial assistance in the form of grants and loans are provided bv lhe f) islr icl lo qualified 
interns. 

During the 1995-96 school year, 26 leachers from 9 sehotds parlicipaied. 

Evidence of Effecliveness: The program is currenily under evaluation. Survey questionnaires aboul the effectiveness o f the 
program, logisrics o f implemenlalion, and recommendations for change were distributed to program interns. 

Implementat ion Issues: Keys to effeclive im|ilementalion include focus on bilingual strategies, strong adviseineni and 
menloring o f inierns, and adequaie siaffing. A lack o f resources to eoordinalc a larger prograin, bolh al Ihe Universily anil 
school district level can be problematic. 

Resoui'ccs Used: No special materials or coiisullanls are lequiietl. 

Eunding Sources: The B/C'LAf) program is supponed by funds from the Ctil i foinia Stale Lhiiversily. f^ominguez Hil ls 
($3,000) and die Long Beach Unified School L')istrict ($8,500). 'fhe Universily also conlribuies in-kind release lime for 
facully leaching in Ihe program. Estimated cost per year is $ I 1,500. 

Contact : Dr. Leni Cook, Associate Professor. California Slale LJniversily. f)ominguez Hills. (310) 516-3905 or Ms. Patricia 
Kishi, SiJccialist, f luman Resource Management, Long Beach Unified School Dislriel, ('3 10) 436-993 1. 
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Council of lhe Great City Schools 
1301 Pennsylvania Avenue, N.W'., Suile 702 
Washinmon.D.C. 20004 
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Minority Teacher Recruitment Project 
A collaboration between the University of Louisville, School of Education and the JelTerson County Public Schools to 
encourage minorities to pursue a career in teaching 

T'arget Population: Programs are designed for all ages, from middle school sludenls to mature persons considering a 
mid-life career change. 

Descriplion: 'fhrough a variety of programs the Minority 'feacher Recriiilment Projecl (M'fR.P) encourages minorities to 
pursue a career in teaching, 'fhe iVIiddle School Teaching .Awareness Program was h^um in I 988. 'Feachers in participating 
.schools design activities to sustain inieresl in leaching among seventh and eighlh grade students who have expressed a desire 
to learn more about the field, 'fhese activities inckide campus lours, careci uays, and plOViuing opportunities for students lo 
tutor and acl as teacher assislanis. 

'fhe High School 7'cache.r/Menlor Prograin has ideiilified over 600 minorily sludenls in local schools vvho are inierested in 
preparing lo be leachers. School system and liniversity personnel provide training for leacher/nieniors selecled from 21 
.Ieflerson Counly Public Schools (.ICPS) high schools. Mentors encourage sludenls to build plans for aUending college and 
provide information abotit the pre-college eurrieulum. Students are broiighi lo the Universily lo aiieiid workshops and 
liresenlalions designed specifically Ibr ihem. In addidon, die projecl sponsors a districl-wide pareni night lo preseni 
information on the minorily teacher shoriage, job availability, leacher cerlification requirements, and M'FRP programs. 

fhe Post Lligh School Participant Program includes many whose previous work or study experience has included 
paraprofessional slalus in die school system, non-professional work at the university, or eiirollnieni in iwo-year education 
programs al .lefferson Cciiiirniinily College. For ihese parlicipanls, projecl staff provide extensive counseling and advising, 
workshops to develop personal attitudes and skills, and seminars on professional development. Over 100 studenis, assisted 
by M'fRP, have earned leacher certificalion al the University of Louisville since lhe program began in I ̂ '85. 

Evidence of Effectiveness: Evaluaiion data was nol available. 

Eunding Sources: fhe MTRP receives supporl for its programs from the U.S. Department of Education, the Kentucky 
Dcpartmenl of Educalion, and olher outside sources. 

Contact: Dr. Bill Flusk, Professor of Educalion, Universily of Louisville, School id'Educalion, (502) 852-7697 or Ms. 
Monlesl Eaves, Assisianl Superintendent for Human Resources or Dr. Rita Greer, Personnel Specialisl-Cenified, VanHoose 
Educalion Cenler, ,lefferson County Public Schools, (502) 485-3229. 
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Portland Teachers Program 
A collaborative effort between Portland Slale University and the Portland Public Schools lo increase the number of 
niinoi'ity teachers 

Target Population: Middle and high school minority students. 

Descriplion: fiegtin in 1990, the Portland 'feachers Program is a "pipe-line" program which encourages middle and high 
school minority sludenls lo consider careers in leaching. Hie program provides poslseeondary suppon to these sludenls. 
Pordand Communiiy Cfdiegc Collaborales in die program. 

f)uring die 1995-96 school year, six schools and 140 sludenls participated in the program. 

E.vidence of Effectiveness: 'fhe prograin has undergone inleriuil evaluation. Parlieipaiing studenis are surveyed and the 
number of graduales completing die prograin and subsequendy being employed by the Portland sehools are tracked. 

Implementation Issues: Keys lo successful implemenlalion are attention lo and menloring of sludenls dirough the "pipeline" 
as well as persons who conlinuotisly advocale for the program, ll is imporlani lo have one person at each partner iiisiiluiion 
vvho is committed lo si:)lving problems. Allritioii rales need lo be monilored, pariiculariy al lhe lower-division level. 

Resources Used: Slaff developmenl focused on multicultural awareness and educalion. 

Eunding Sources: Esli.malcd annual cosis for lhe program are $350,000. Portland Slale conlribuies $250,000 and the school 
system conlribuies $ I 00,000. 

Contaci: Dean Robert Everhari, Pordand Slale Universily, (503)725-4697 or Deborah Coglirave, f)ireclor, Porlland 
feachers Program, Portland Community College. (503) 978-5444. 
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BYLINE: ROB CHEPAK; of The Tampa Tribune 

BODY: 

SUMMARY: Get ready, students. Under measures passed Thursday, the s t a t e w i l l 
ask a whole l o t more of you i n the classroom next f a l l . 

TALLAHASSEE - With n e a r l y 4 0 percent of the stat e ' s high school students 
scoring below a C average l a s t year, s t a t e leaders on Thursday took t h e i r 
biggest step yet t o r a i s e expectations i n the classroom. 

The F l o r i d a L e g i s l a t u r e passed i t s f i n a l v e r s i o n of a plan t h a t r a i s e s the 
grade p o i n t average f o r high school graduation, requires students t o take 
Algebra I , l i f t s the bar f o r passing classes and mandates e x t r a reading 
i n s t r u c t i o n f o r some elementary school students. 

And t h a t ' s o nly the beginning of measures designed t o demand more of 2.3 
m i l l i o n p u b l i c school students. Others p a r t s of the b i l l touch every segment of 
classroom l i f e , making i t one of the most sweeping education reform plans passed 
i n years. 

"Awesome," House Speaker Daniel Webster, R-Orlando, remarked Thursday upon 
begin handed the f i n i s h e d proposal by Senate President Toni Jennings, also an 
Orlando Republican. 

Jennings and Webster presented Gov. Lawton Chiles the b i l l i n h i s C a p i t o l 
o f f i c e . Chiles s a i d he would sign the plan, even though i t contained the 
c o n t r o v e r s i a l measure t o l e t teachers d i s p l a y the w r i t i n g s of h i s t o r i c a l 
f i g u r e s , such as the Founding Fathers, i n t h e i r classrooms. 

A v i r t u a l l y i d e n t i c a l b i l l died l a s t year from a Chiles veto because i t 
allowed p u b l i c school prayer. This year, school prayer was gone, but some South 
F l o r i d a lawmakers objected t o the h i s t o r i c a l documents p r o v i s i o n . They consider 
i t a back door t o teaching C h r i s t i a n i t y since many of the nation's founders 
wrote about t h e i r C h r i s t i a n b e l i e f s . 

Chiles hasn't objected, however, and lawmakers have added a r u l e t h a t says 
teachers must r e f r a i n from p o s t i n g documents t h a t advance a p a r t i c u l a r r e l i g i o u s 
b e l i e f . 
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Supporters of the b i l l , who come from both p a r t i e s , are most e x c i t e d about 
i t s impact on standards and grading. 

The minimum grade p o i n t average f o r high school graduation and p a r t i c i p a t i o n 
i n e x t r a c u r r i c u l a r a c t i v i t i e s moves from 1.5 (D+) t o 2.0 (C). A l l students w i l l 
need t o pass Algebra I . H i l l s b o r o u g h and 48 other counties c u r r e n t l y r e q u i r e a 
2.0 f o r graduation, but lawmakers wanted the 2.0 standard t o a f f e c t every 
student. 

Beginning next f a l l , students w i l l face tougher numerical grades, too. The 
plan r a i s e s the minimum score f o r a C grade from 75 out of 100 t o 77 out of ICQ. 
The D grade moves from 65-74 t o 70-76. 

Meanwhile, elementary schools could r e t a i n students whose reading s k i l l s 
aren't up t o par by f i f t h grade. At the same time, they're supposed t o o f f e r 
e x t r a help i n the previous grades t o make sure t h a t doesn't happen. 

For many s t a t e o f f i c i a l s , the philosophy behind the move i s simple: I f 
F l o r i d a wants more of students, i t should demand more. Everyone from Chiles t o 
Republican Education Commissioner Frank Brogan has espoused some form of t h a t 
philosophy i n the l a s t two years. 

The F l o r i d a Department of Education reported 252,000 out of 647,000 students 
i n grades 9 t o 12 d i d not have a GPA of at l e a s t 2.0 (C) i n 1995-96, a s t a t i s t i c 
Jennings and Webster have c i t e d repeatedly i n making t h e i r case f o r higher 
standards. 

I n the past, "We've crushed f a i r n e s s a l l the way down t o the p o i n t t h a t every 
person could meet the standards. Well, i f t h a t happens, there's no standard at 
a l l , " Webster said. "What we've done i s r a i s e the bar. I t h i n k t h a t ' s the key. 
We've added personal r e s p o n s i b i l i t y back t o education." Or, as Jennings rhymed, 
"Less than C sounds poor t o me." 

But as Jennings and Webster acknowledged Thursday, higher academic standards 
won't solve a l l of the problems. 

The s t a t e s t i l l needs more schools, as new b u i l d i n g s haven't kept pace w i t h 
growing enrollment, p a r t i c u l a r l y i n large counties such as Hillsborough. 

Because the b i l l r equires high school students t o achieve a 2.0 GPA i n t h e i r 
remaining courses beginning next f a l l , i t could send waves of students i n t o 
e x t r a help or remedial courses at an unknown cost t o the s t a t e . 

Then there are ever-present budget issues t o contend w i t h as school d i s t r i c t s 
i n the next month plunge i n t o the annual f i g h t f o r a share of the $ 11 b i l l i o n 
education budget. 

Chiles accepted the standards b i l l Thursday r e a l i z i n g there's s t i l l work t o 
be done. 

(CHART) Higher standards 
F l o r i d a lawmakers and Gov. Lawton Chiles have worked f o r two years t o r a i s e and 
reform academic standards i n p u b l i c schools. Thursday, they agreed on a f i n a l 
product t h a t w i l l : 
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- Increase the minimum grade-point average f o r high school graduation and 
p a r t i c i p a t i o n i n e x t r a c u r r i c u l a r a c t i v i t i e s from 1.5 (D+) t o 2.0 (C). 
- Require a l l high school students t o complete Algebra I . 
- L i m i t access t o l o w e r - l e v e l classes. 
- Allow students who are below n i n t h grade t o take courses f o r high school 
c r e d i t . 
- Mandate the study of F l o r i d a government i n high school. 
- Revise the high school grading system by r a i s i n g the numerical score f o r 
l e t t e r grades of C, D and F. 
- Require a d d i t i o n a l i n s t r u c t i o n f o r elementary school students who are 
d e f i c i e n t i n reading. Schools can r e t a i n those students i n f i f t h grade i f the 
d e f i c i e n c i e s aren't corrected. 
- Create a m e r i t pay program f o r teachers and schools. 
- Permit the p o s t i n g of h i s t o r i c a l documents and w r i t i n g s of h i s t o r i c a l f i g u r e s 
i n p u b l i c schools, but only i n a nonsectarian manner. 
Source: F l o r i d a House of Representatives 

GRAPHIC: PHOTO (C); CHART, 
(C) Gov. Lawton Chiles, l e f t , greets House Speaker Daniel Webster and Senate 
President Toni Jennings as they d e l i v e r the academic standards b i l l t o h i s 
o f f i c e Thursday. COLIN HACKLEY, Tribune photo 
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Green Eggs smd Hamlet 
For Literacy To Bloom: Plant Early and Water Often 

Bob Chase 
Presidenl. NEA 

Someliiing very intercsling is happening in Philadelphia. Two public 
elementary school kindergartens have been transformed into little literacy 
immersion centers. And the results, as reported by Richard .lones ofthe 
Philadelphia Inquirer, have been spectacular. 

These kindergartners come from the city's most impoverished neighborhood, 
and they are now scoring well above the national average -- many even in 

Jthe top 10 percent -- on tests measuring early childhood vocabulary, reading, 
and writing skills. 

One of theii' feachers. May Berger, reports: "The difference in fhe kids has been amazing. 
All ofthe children are making progress. At Hrst they were all interested in reading about the 
Power Rangers, Now, they say we only read good books." 

Designed by a nonprofit called the Children's Lileracy Initiative, the Philadelphia program 
features two vital ingredients: a generous supply of good books thai fill every spare space in 
the kindergarten classrooms, and teachers who have completed a special seven-week 
training session. 

The cost ofthe books and teacher iraining? .lust $250 per kid. Considering the terrible social 
and economic costs of functional illiteracy, that's a pittance. 

Innovative literacy programs are springing up across the country. Education Secretaiy 
Richard Riley recently praised a reading initiative in /\tlanta by the city's churches and 
synagogues. President Clinton has called Ibr one million volunteei- tutors in our schools. 
And the private "Everybody Wins" program is sending hundreds of downtown office 
workers inlo schools to read to city kids. 

Such efforts are, of course, enormously encouraging. 

Eorty-one percenl of American fourth-graders are reading below grade level. Far too many 
children sfill begin school never having had an adult read a book to them. Too many fourth 
and fifth graders fall behind and never catch up, because ihey are still learning how to read 
when they should be reading to learn. Forget Medea or Macbeth. For true tragedy, 
contemplate the living, breathing child who cannot read or write well enough to partake in 
the world's richest economy or in the world's oldest democracy. 

Is the new literacy crusade merely the latest educational fad dii jo i i r l Thaf worries me. For 
any educational crusade to really make a difference in /Xmerica, it must take root in our 
local public school systems. 

We must demand more from our local and state politicians. They love the photo 
opportunities wilh cute children. But we must help them remember those very same 
children after the campaigns. 

Every child in America should have access to a full-day kindergarten in a public school. We 
should identify the children in kindergarten and firsl grade who arc having trouble reading 
and intervene immediately. We now know that one in five children will have substantial 
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difficulty learning to read. Fortunately, long-term studies show aboul 96 percent of 
reading-impaired children improve after inlensive help. 

We should demand classes of twenty children or less, especially in the early grades, as 
leachers and citizens in California have done. And there should be a fully qualified teacher 
in every classroom. 

Like the late Al Shanker, we must set our expectations high. There is no reason on earth 
why a child reading Green Eggs and Ham in kindergarten shouldn't be reading Aesop's 
Fables by the fourth grade, Frederick Douglass by the eighth grade, and Shakespeare's 
Henry K and Hamlet by the 10th grade. 

i f your politicians plead lack of resources, tell them to take it out ofthe prison budget. Tell 
them to take if out of school administralion overhead. Tell them to put more money where i 
really counts ~ into the classi'oom. 

Bob Chase 
President, National Education /Xssocitition 
1201 16th Street, N.W, 
Washington, D.C. 20036 
(202)822-7200 

Articles from former NEA President, Keith Geiger 
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Peer-Assisted Learning Strategies (PALS) in Reading 
A program developed by Peiibody College al Vaiulerbilt University in cooiienititin with the iNashville-Davidson 
Meti opolitan School District lo increase rending achievement 

Target Population: Title I sludenls. sludenls with learning disabilities, and sludenls perfornung at varying grade levels 
within lhe same classroom in grades 1-6. 

l)esci-i|)lion: Peer-Assisted f.eariiing Strategics (PALS), began in 1991, PAf.S in Reading was designed to: ( I ) monitor 
sludeni progress in grade level reading ol.ijeciives: l2) provide feetlback lo leachers regarding students' reading performance; 
(3) accommodate stiideni diversity in mainslream classes by proviiling opporlunilies for sludenls lo work with partners al a 
wide variely of skill levels; and (4) include sludenls wilh learning disabililies in regular classroom reatling activilies. Students 
in PAf.S lake a weekly computerized reading lesl. Com])iiler-l.iased measurement software generates reports from these 
assessments for leachers. 

'fhe reptiris are used by teachers to both inform lheir reading iiisiruclion and to pair sludenls for tutoring. Using tiaining 
scripts, sliitleiits are laughl to wcirk cooperatively on reading lluency, reailiiig comprehension, and in the case of firsl graders, 
on phonemic awareness and decoding activilies. .Alter Iraining, partners work logeiher three times a week for 35 minuies per 
session for at least I .s weeks using te.Kl appropriate lo the weaker reader. 

P.Af.S Reading is scheduled during normal reading lime when all stULlents in the class arc present. Sludenls are paired in the 
following manner: 'feachers rank order iheir sludents from slrongesl to weakest readers, then split the group in iialf. The 
lO|.vi"aiiked sURleul in llie highci-perforniing half is paiietl wilh the lop performer in Ihe lowci-perlVirmiug half. Wilhin each 
|.iair, Ihe roles of lulor and reader are reciprocal: lhal is, each sludeni in each pair wiil serve as a reader for part oflhe time 
and as lulor for an equal portion olTime. 'I he stronger reader reads first for each aciivity and serves as a model for the weaker 
reader. Any reading material can be used. Not all pairs in lhe class must read from the same book, and leachers may 
individualize reading assignments. 

f)uring the I99.S-96 school year, U)0 leachers, 30 staff members and appro.\imaiely 3.000 sludenls participated in the P.ALS 
Reading program. 

Evidence of Effectiveness: PALS Reading has been evakiated over se\'ei"al years. L.xperimenlal and quasi-e.\pei imcnl;il 
tiesigns have lieen used to evaluate sludeni progress in reading across L5-20 weeks of intervention. Measures have included 
the Comprehensive .Assessment Program and Comprehensive Reading .Assessment Battery. Effect sizes have ranged beivveen 
.30 and .70. Evidence indicates that PALS Reading is effeclive for average-achievers and low-achievers as well as sludenls 
wilh learning disabililies. ll appears lhal PALS Reading leachers allocate considerably more classroom lime to peei-medialed 
instruction and to one-to-one instruclion and less time lo independeiil seaivvork. Teachers also fell lliai |5arlicipatiou in the 
P.Af.S piDgram was worthwhile and eoniribuied lo their own prolessional elevelopmeiil. 

Iinplenienlalioii Issues: Keys lo effeclive imi.ilemeniaiion are: (a) training for university ancl school district jieisonnel; (b) 
funding for on-going technical assislance; ( c) manuals with explicit direciions on how lo organize the classroom fcir P.ALS 
and how to leach students lo implement all aciiviiies; and (d) siriietured proeediiies for sludeni iiileraelions, including how to 
make eorieetions and provide help. 

Insufficient conipuleis for the computer-based managemem. the lack ofa variety of books at different reading levels, and 
insufficicni funding can have a negative elTeclon successful implemenlalion. 

Resoin-ces L'sed: Professional development Iraining for universily and sclu.iol district personnel is iei.|uired lo implement Ihe 
P.ALS Reading |3rogram. A ime-day inservice is recommended as well as a parl-timc (20 hours per week) consullani for 
every 6-7 elassiiioms for the firsl year of implemenlalion. MaclnU)sh compulers aiul Monitoring Basic Skills Progress 
sofivvare and accompanying manuals are used in ihe program. 'ITie Peahodv Pcer-.Assisted Learning Strategies (PALS) 
Reading Melhods Itiloring manual is needed. 

kecogiiilion: 'fhe I.J. S. IDcparlmeni of Education's Program E.ffeciiveness Panel tlesigiiaieii P.'\LS Reading an "elTecliv e 
instructional program" in 1995. Arlicles aboul PALS f<eading have a|.ipeaied in The rennessean. lhe Vanderbili Register, and 
the Kenncdv Cenler News newspapers. 

I''un(ling Sources: P.Af.S Reading is supported by Universily. school dislriel and federal funds (U.S. Department of 
fiducalion). Annual ct)sls are estimaled al belween ."ii.̂ .OOO aiul ,S20,000 per school. 

Conlaci: f)r. Douglas Euchs, Professor, Peabod)' College, Vanderbili Universily, (615) 3-13-4782 or Ms. Shirley I loll, 'fille I 
Director, Nashville-Davidson Melropolilian School Dislriel, ('615) 259-S6S4. 

I'ublications: Euchs. D., Euchs. L., Malhes, P. G., & Simmons, D. C. (in press). Peei-.Assisied learning siraiegies: Making 
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Success For All 
A national reading program for increasing the reading achievement of disadvantaged students in the Houston 
independent School District 

Target I 'opulat ion: Sludenls in grades Pre-K- 6. 

Descri i ) t ion: A nalional reading program developed by lhe .lolins f lopkins Universily, Success f'or A l l (SE.A) was initialed in 
the flouslon Independent School Dislriel in l')94. The goals o f lhe program are lo reduce relenlion, improve sludeni reading 
achiev emeni and sup]5orl school resirucluring. The program began as a summer pilot program and has grown inlo a year-
round reading and resirucluring program. The SP.A program emphasizes prevention, inlensive early inlervenlion and the 
e.xpeclaiion o f success for all sludents. 

Tlie maior components o f l he SEA program include: (1) Reading Roots, which includes oral language developmenl, 
slruclured Story Tell ing antl Retelling (ST.AR)/ E.xiendcd STAR, and beginning reading with specially developed shared 
stories: (2) Beyond the Basics, which uses regular basal readers or children's books, focuses on comprehension skills lhal are 
laughl ihrough a set of structured activilies; (3) oue-on-one lutoring: and (4) lamily supporl wli ich involves parents in their 
cliild's education. 

Evidence of Effectiveness: In 1995. the SEA program was evaluated. Results indicated that sludenls in the SEA piogram 
had significantly higher composite post-test achievement scores lhan the sludenls in comparison schools and lhal 9 (38%) of 
SE.A schools were rated as having average or above average implementation of facilitator sup|.iori, regrouping, and Reading 
Roots. 

Implementat ion Issues: Iveys to effeclive im|.ilemenl;ition include comprehensive ongoing assessmeni, immediate 
inlervenlion, and individualized inslruclion when needed. Challenges to effeclive implementation include lhe complicated 
and costly nature o f the prograin and that different approaches lo leaching are requireil. 

Resources L'sed: The program uses Reading Pools, Bevond the Basics, and STAR techniques and malerials. fhe services of 
consullanls from ,lohns Hopkins Universily and in-house consullanls for Iraining arc used for professional developmenl of 
teachers and staff. 

Eunding Sources: fhe SEA program is supported by general funds, state calegorieal, federal f i t le I, bil ingual educalion and 
vocational educalion. ' fhe eslimated cost o f the program is S2.5 lo 5 mi l l ion. 

C(Hitacl(s): ,loe Slubbs, Manager, School Plannim;, f louslon Independent School Dislriel. 'feleplione: (713) 892-0024. Ea.K: 
(713) 892-6554. 

Com/died by: 
Council of the Great CMty Schools 
1301 Pennsylvania Avenue, N.W.. Suile 702 
Washington.D.C. 20004 
(202) 393-2427, (202) 393-2400 (fa.x) 
litlp:.''/vv WW.egcs.org 
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Success For All 
A national reading progr-ani for increasing the reading achievement of disadvanlaged students in (he Columhus 
Public Schools 

'I 'argef I 'opulat ion: ' f i t le 1 sludents in grades K.-5. 

Desci ' ipt ion: A national reading program developed by Ihe .loliiis f lopkins Universily. Success Eor A l l fSE.A) was initialed in 
the Columbus Public Schools in .lanuaiy 1994. 'the goal o f the program is lo ensure thai all disadvantaged students wi l l 
suceeetl in reading and lo increase lhe reading achievement for all sludenls. SE.'\ focuses its resources on i jreveii l ion and 
early inlervenlion strategies, ' fhe key elements o f lhe SEA i^rograni are: (1) oiie-on-one tutoring in reading by certified 
teachers; (2) regrouping uilo homogeneous, cross-ahilily groups during the language arts period; (3) reduced class sizes in 
language arts; (4) a systematic reading program integrating Story Telling and Rc-ielling (S I'AR), phonies in beginning 
reading, vocabulary bui lding, coiiipreliensioii skills, and cooperative learning: (5) reading assessmenis every eight weeks in 
which sludents are tested lo determine progress and needs for lutoring or grou|.i changes; (6) Family Sup|.xirl feam to provide 
parenting education and assistance for children experiencing personal or lieallli problems; (7) an on-site program facililalor 
who coordinates the program: and (8) in grades K - l . die program emphasizes development of language skills and the use of 
phonetically vvrillen storybooks: in grades 2-5 the program focuses on opporlunilies lo read, discuss and vvrile. 

During the 1995-96 school year, the SEA program was implemented in one sclioi.il. 410 students. 23 teachers, 5 staff 
members and ISO parents were involved iu the program, 

lm|) lementat ion Issues: Keys lo effective implemenlalioii include; (a) Ihe reading and wi l l ing progrLim (i.e., 90 minuies of 
comprehensive direci reading inslruclion to one group); (b) the use of tutors as reading teachers; ( e) the is.-1 emphasis on 
developmenl o f language skills and Ihe use o f phonetically written storybooks; (d) coo|3cralive learning; (e) family support; 
(f)eighl-week assessmenis; (g) an on-site facilitator; and (hj professional development for teachers and staff. .A potential 
challenge to effective implemeutalioii is inadequate funds for malerials and niii:irs. 

Resoui'ces E'scd: Special reading instruclioiial materials for the Reading Roots componenl and the libraries are needed for 
the Sr.A pnigram. In addition, Ihe program requires three days of i)rofcssional developmenl for all teachers prior ni the 
beginning o f l he program. A consultant is used to train the teachers, conduct several fol low-up visits, and to provide 
addilional in-service workshops. 

Eunding Sources: 'fhe SE.A program is supported by general funds, slale calegorieal funds, and federal Eille 1 monies. In 
: iddil ioi i , the program has received su|.)port from the .Adopl-A-School Parlner program and Star Bank, fhe estimated annual 
cost o f lhe |.irogram during the 1995-90 school year was ,$65,000. 

Contacts: Carolyn Rogers, Principal, Norlh Linden Elemeniary School, Columbus Public Schools. Kathy Kessler. 
Eaeililalor, Ni^rlli Linden Elementary School, Columbus Public Scho(.)ls. feleplione. (614) 365-6055. Ea\: (614) 365-6054. 

Compiled bv: 
Council of the Great C:ity Schools 
1301 Pennsylvania Avenue. N.W., Suite 702 
Washington,D,C, 20004 
(202) 393-2427, (202) 393-2400 (fa.x) 
luip;/.''www.cges.org 
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Reading Recovery 
An early in tervent ion p rog ram o f t h e St. Louis Public Schools designed ((» reduce reading fa i lure 

'I 'argel Populat ion: Cirade 1 sludenls lhal are exhibiting dilTiculr\' or incoiisisleiicy in acliievenieiil. 

Descr ipt ion: Begun in 1995, the Reading Recovery is an intensive inlerveiiii(.)ii prograin for first graders vvho have di f f icul ly 
achieving or are inconsisteni in their learning, particularly in reading. The program is based on the work o f Marie Clay 
(1975), an .Australian educator, ' fhe obiective o f the pi ogram is to make instruction consistent for children experiencing 
academic diff icult ies. In addition to regular classroom activilies, Reading Recov ery sludents are provided one-on-one lessons 
for 30 minuies every morning by a leacher specially Irained to help the sludeni develo|.i effeclive reading strategies. Each 
teacher has four students assigned lo him or her for 20 weeks. 

Instruction is intensive and individualized, 'fhe teacher sets up a differenl iiistruelional program for each child. Ehe student 
engages in holistic reading and wri t ing lasks during these sessions, fhrongh writ ing, the sludeni develops siraiegies for 
hearing sounds in words and for monitoring and checking his/her own reading. Generally, students complete one book a 
week. Each lesson includes five eomponenls: ( I ) reading many known stories; (2) reading a story that was read once the day 
before; (3) wri t ing a slory; (4) working with a ciil-up sentence; (5) including a new book thai is read indepeiideiilly the ncNl 
day. 

During the 1995-96 school year, IS schools partieipaied in the Reatling Recovery program. Sixteen specially tiained leachers 
worked wi lh 170 firsl grade children. A long-range objective o f lhe school district is lo have Iwo treading R.ecoveiy teachers 
assigned to each elementary school, ' fo dale, two training sites have been established in the disirici. 

Evii lence of Effectiveness: 'fhe firsl full year of implemeniation was during the 1995-96 school year. Results of evaluation 
dala is not yet available. 

(mplementat ion Issues: Keys lo effective implemenlalion o f lhe Reading Recovery program are individualized, intensive 
inslruclion for sludents. use of specialized reading and vvriiing malerials, well-lraii ied leachers, and a financial commitment 
lo Ihe i.iiogram. A barrier U) effective implementation can be the expense o f lhe program in lerms o f providing Iraining to 
teachers and Ihe cost of malerials. 

Uesources Lsed: Special reading and vvriiing materials such as "l i l l ie books" are used by lhe program. Professional 
development in the method is needed Ibr leachers. Each leacher identified as a Reading Recovery teacher receives one year 
o f iraining at the same lime as they are implemenii i ig the program, 'feachers work with studenis in lhe morning and receive 
traii i i i iu ;ifler Ihe close o f the school dav. 

iMinding Soui'ces: ' fhe Reading Recovery program is supported by federal 
determined foi the 1995-96 school year. 

Con lac t : Dr. Beaulon Roberts, Director of Slale and Federal Programs, 

'feleplione: 314-361-5500 x232. 

f i t le I fundinu. Annual eosl has nol vel been 

Compiled by: 
Council of Ihe Gi'cat City Schools 
1301 Pennsvlvania Avenue, N.W., Suite 702 
Wasli inelon,D.C. 20004 
(202) 393-2427, (202) 393-2400 (fax) 
ll l l p: .'• / w w vv. cgc s. o rg 
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Reading Recovery 
A reading and writing pi ogram for children at- risk of failure in (he Boston Public Schools 

Target Populat ion: First grade Eille I sludenls, l imiled English proficienl sludenls, and children in the bottom 20% of lheir 
firsl grade classroom. 

Descr ipt ion: The Reading Recovery program was iniliaied in the Boston Public Schools in Augusi 1990. The goal o f the 
program is lo help firsl graders at- risk o f reading and writ ing failure lo learn sli tiicgies lo become good readers and writers, 
'fhe Reading Recovery Program has four key com|ioneiils: (1) a program of aceelei.iied learning for children in the lowest 
20";] o f lheir f irsl grade classrooms; (2) a program for educators that includes a full year o f university-based training, 
followed by continuous coaching; (3) ongoing research and evaluation which includes collection and analysis of dala for 
every child servetl in the Reading f'iccovery program; and (4) the development of an early literacy neiwork by Reading 
Recovery educalors, adminislraiors, and insiitulions. which is dedicaied lo making it possible for all children lo become 
literate. 

During the 1995-96 school year, 24 schools participated in the Reading Recovery piogr:im. .Approximately 260 fust graders 
were served by this program. 32 Reading Recovery teachers and 260 parenis parlicipaied in lhe prograin. 

Evidence of Effectiveness: The f<.eadiiig Recovery program in Boslon Public Schools is evalualed annually, fhe maior 
findings o f l he 1994-95 evaluation indicated ihat: 

A total o f 155 children received the full Reading Recovery program in 1994-95. Of th is lolal, 89'/" o f lhe pn.igram children 
were successfully disconlinued (i.e., those who received 60 or more lessons) and were reading al or above the average o f lhe 
lust grade and functioning as independent learners in their classror)ms. 

O f l he 155 program participants, 17 did nol discontinue; however, lhe children who lesled al the end o f lhe school year did 
make progress in vvriiing, vocabulary, diclalion. and lext reading. 

A l l Reading Recovery program parlicipanls made significaiil gains form fall lo spring lesting on wr i l ing. vocabulary, 
diclal ion, ancl lexl reading. 

fhe 67 children who were successfully discontinued from the program ]irior lo Apri l continued lo make progress. In May 
and .lune of 1995, 65 o f these children made gains in lheir wri l ing vocabulary, phonemes, diclalion and in lexl reading. 

Implementat ion Issues: Professional development ofteachers and slaff are key lo elTeclive implementation o f l he Reading 
Recovery program, 'fhe ]Drofessional develo]imeiil program allows leachers lo develop keen obseivalieni skills. I hese skills 
enhance the teacher's abil ity lo ulil ize iiidivadual chiklren's slrenglhs in iiislruclional decision making. .As a resull, lhe 
children's reading and vvriiing skills acceleiale because Ihe teachers tailor iheir iiislriictK)n lo the specific slrenglhs and needs 
o f the child. 

Several factors may impede effeclive implemenlalion o f the Reading Recovery program: a lack of undersianding of the 
effectiveness and educational value of Reading Recovery by some wilhin the school system; the nuctuaii i ig I ille I status of 
indi\ddual schools; die policies o f seniority and excessing ofteachers: and the lack of internal iiistilutionalizetl funding for 
training and salaries. 

Recogni l ion: Nationally, the Reading Recovery model has been selected as a demonsirator project in 1987 and since 1988 
has been cited as an exemplary ]?rogram by lhe fJ.S. f)eparimeiii o f Educandii's Nalional Diffusion Neiwork. 

Eunding Sources: 't1ie Reading Recovery program is supported by general funds, ' f i l le I antl l^ilingual E.ducalioii monies. In 
addil ion. the program received funding from lhe Noyce Foundation in 19'M-95. fhe district eslimates thai ihere is no actual 
annual cost added to the school's budgel, radier il is a reconfiguralion ofex is t ing resources, 'fhe annual cost for Iraining a 
leacher for one year is $5,000. 

Contacts: ivlarlha Gi l l is, Reading Recovery Sile Coordinaior, Senior Program Coortliiiator for Reading/Language .Arls 
Curr iculum, Boston Public Schools, 'feleplione: | 6 I7 ) 635-9704. Eax: 635-9704. 

' f 2 07./09/97 13:49:42 



What Works: Achievement 111 tp://cgcs.org/serv ices/what WOl ks,'achievenieiil.''p22.lilm 

/ , Parent \ A,rhool-to-V''<'orA f ~ F F ¥ ^ \ / Technology \ 
I In VP lv« rnent \ / A / FJete n tio n A / "̂ J, i 

Reform y Arfi iovomcnt ^ J \ J^o riy C hi Id ho o pea d Mee d ; ^ 

Teaching All Children To Read 
•A partnership program between Georgia Slate liniversity and the .Allania Public Schools lo enhance reading 
perl'oi'mance 

Tai"gel Population: Sludenls in grades 1 lluough 8. In some sclu)ols, only lliose students scoring below the 50lli |.iercentile 
in reading on a standardized aehievemenl lest are included. 

Desci'iplion: Begun in 1993. Teaching All Children lo fvead uses Ihe Direci liisiruetioii reading materials published by SRA. 
Teachers are irained in the implemenlalion oflhe method. The method provides phonemic awareness, letter-sound 
relationship, blending skills, and comprehension skills which are all laughl to mastery and lliiency. Regular checks for 
mastery are done so thai a student does not fall behind in reading performance. 

'fwelve teacheis and 170 students in grades I ihrough 8 in nine schools participated during the 1995-96 school year. 

Evidence of Effectiveness: Eeaehing .All C:hildren lo Read was evalualed in 1995 and 1996. Rate of academic gain was 
caleulalei.1 prior lo the program and during the program using the results of |.ire- and ]xisl-tesi adminislrtilioiis oflhe 
Wiiodeock Reading Maslery l esl (Revised Edilion). 

Implementation Issues: Effeclive implemenlalion requires leachers lhal wani lo participate and principals who vvill support 
lhe program, 'fime needs lo be given lo reading iuslruction on a daily basis. 

Initially, il may be difficult for leachers to implement the metlioti and some leachers may be resistant lo leaching reading on a 
daily basis, flowever, as teachers begin lo see results in sludeni performance and become more familiar with leaching 
reading with this melhod these obstacles are overcome. 

Resources Used: Special malerials are needcfl for this program: Reading A7i/.v/e/ \- and Corrective Reading from SR.A, 
leacher presentation materials, student storybooks and workbooks. Facuily from George Slale finiversily provide training in 
the rnellunl al Ihe start of die school year and |irovide follow-up training al four months and seven nionihs. 

[''unding Sources: 'feaehine All Children lo Read is supported by university :uid school svstem funds as well as funils IVCMII 
f lfJD. 

Conlact: f)r. Laura Eretlrick, Georgia Slale Universily, (404) 651-01 12 or Ms. Pam Patterson. Atlanta Public Sehools. (404) 
792-5900. 

Compiled bv: 
C.'onncil ofthe Great City .Schools 
1301 Pennsvlvania Avenue, N.W.. Suite 702 
Washineton'.D.C. 20004 
(202) 393-2427, (202) 393-2400 (fax) 
htlp://www.cgcs.org 
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Reading Recovery 
An early intei'vention reading ])rograni I'oi' at-risk studenis in the .leffei son County Public Schools 

Target Populalion: 'Eille I and olher firsl grade sludenls al-risk for reading lailure. 
Descriplion: .A nalional model, lhe Reading Recovery program was iiiiliatetl in .lefferson Counly Public Schools in 
September 1988. 'fhe Reading Recovery program is an early inlervenlion piogram designed to reduce reading failure. Ehe 
Reading Recovery |.irogiam is based on the assumption thai liigli-qualily help fluriiig lhe early years ol'scliooliiig is the most 
productive i.iivestmeni of resources, 'fhe |.irogram targets the poorest readers in the firsl grade. 

In addition lo regular classroom aciiviiies, the siLideiii is provitled one-on-one lessons for 30 minuies each day by a leacher 
specially Irained lo lielp the sludeni develop effeclive reading siraiegies. 'fhe sludents arc consisleiilly engaged in holistic 
reading and writing lasks and each day the sludeni is iiilrodueed to a new "liuie bo(^k" and wriling. a story, 'fhrough writing 
the sludeni develops siraiegies for hearing sounds in words and for moniioring and checking his/her own reading, fhe 
I.iiogram conlinues unlil the sludeni has develoi.ied effeclive strategies for independeiil lileracy learning and can funclion 
satisfactorily in regular classroom reading activilies without any extra help. 

fhe program uses iwci delivery mi.idcls; the shared classroom model and the collaborative model. In the shared classroom 
model, first-grade leachers are paired vvith Chapter I Reading teachers in an arrangement that allows leachers lo spend one 
hall'-day working with individual sludenls on Reading Ivccovery lessons ami one half-day le;icliing in the first grade 
classroom, fhe collaborarive model allows eacli teacher to spend one half-day working wilh individuals sludenls on Reading 
Recovery and one-half day leaching individuals or small groups. 

During lhe 1995-96 school year, lhe Reading Recovery prograin was implemented in 41 schools. Approximately 340 
sludents, 54 leachers. and 4 staff members participated in the program. 

Evidence of Effectiveness: 'fhe Reading Recovery Program has been evalualed annually since I9S9-90. The most recent 
evaluation indicated lhal: ( I ) in 1994-95, oflhe 268 Reading Recovery prograin students, 209 were successfully 
disconliiuicd, representing 7S'Mi oflhe program's populalion; (2) the prgporlioii of successfully disconlinued sludents who 
achieve end of llie year scores equal lo or exceeding lhe average band oi' Louisville siudenis was 95'.'u on writing vocabulary, 
99% on hearing and recording sounds in vvorrls, and 99.5':-i'i on text reatling level. 

Teachers were surveyed to obtain insights and opinions regarding the Reading Recovery progiLim. .Among the teachers who 
responded tri the survey. 95'Mi indicated that Reading f'vecovery affected the sludents in lheir classrooms posilivelv and 
ranked lhe piogram as having a "large " lo a "very large" impact on lhe sludenls' classroom performance. 

iiiiplementatiou Issues: Key to effective implemenlalion is lhe ongoing iraining and professional developmem received by 
leachers. Further, teachers' classroom praciices are monitored i:iii an on-going liasis by the Reatling Recovery 'feacher 
Leaders. Inadequate funding can have a negative impact on iniplementation. 

Resources L'sed: 'fhe Reading Recovery program uses approximately 400 "lillie " book titles. (")lher materials used in the 
program include pencils, slim markers and paper bouiul into a blank wriling book, magnetic alphabet letters and an upright 
magnetic chalkboard, ' fo implemem the f<eadiiig Recovery program, leachers receive s|iecial training over a period of one 
year. 'Eliiougli clinical experiences and peer-crilit|uing guided by a skilled leacher leader, leachers learn lo use observation 
lecliiiic|iies and leaching procedures for conducting Reading Recovery lessi:)ns. 

Eunding Sources: .lefferson Counly Public Schools funds the Reading Recovery prograin using geiier.il and 'fille I monies. 
The estimate annual cost oflhe program is !t;2,1 82,000. 

Contaci: Carol L. flail , ({.eadiiig Specialisi, Curriculum and Assessment, .leffersviii Countv Public Schools, 'feleplione: (502) 
485-3052. Fax: (502) 485-8976? 

C(.impiled by: 
Council of the Great City Schools 
1301 Pennsylvania Avenue. N.W'., Suile 
Washintilon.D.C. 20004 
(202) 393-2-127, (202) 393-2400 (fax) 
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MASTER WOODLAND MANAGER 
Ames, Iowa; 515-294-4465 
Teaches landowners how t o p r o t e c t f o r e s t s . 

' I HAVE A DREAM' FOUNDATION 
New York C i t y ; 212-293-5480 
C o l l e g e - t u i t i o n help promised f o r poor kids who manage t o graduate 
from high school. 

COURT APPOINTED SPECIAL ADVOCATES 
Se a t t l e ; 206-328-8588 
Volunteers i n v e s t i g a t e child-abuse cases t o r e l i e v e burden on 
overworked bureaucrats. 

ROBIN HOOD FOUNDATION 
New York C i t y : 212-227-6601 
Provides seed money f o r s t r e e t - l e v e l c h a r i t a b l e entrepreneurs. 

LOCAL INITIATIVES SUPPORT CORP. 
New York C i t y ; 212-455-9800 
Cuts through red tape t h a t blocks a f f o r d a b l e housing developments. 

ALLIANCE FOR NATIONAL RENEWAL 
Denver; 308-571-4343 

Links grass-roots a c t i v i s t s t o share ideas and approaches. 

SUCCESS BY 6 
Minneapolis; 612-340-7628 or, t o volunteer: 612-340-7596 
Focuses on ear l y - c h i l d h o o d issues and education. 
CENTER FOR COLLABORATIVE EDUCATION 
New York C i t y ; 212-348-7821 
Advocates small schools, choice. 

BUILDING CHARACTER SCHOOL-WIDE 
Dayton, Ohio; 513-224-7364 
Classroom 'character education.' 

GOOD SHEPHERD HOUSE 
Phi l a d e l p h i a ; 215-843-5413 
Educates k i d s about how t o resolve c o n f l i c t s without v i o l e n c e . 

TEACH FOR AMERICA 
New York C i t y ; 212-425-9039 
Recruits recent college grads t o spend two years teaching i n 
understaf f e d p u b l i c schools. 

STAR PROGRAM A 
Pasadena, C a l i f . ; 818-792-8130 / J 
'Stop, Think, Act, Review': a school primer on personal ' f / 
r e s p o n s i b i l i t y . L-̂  
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CARING COMMUNITIES 
St. Louis; 814-231-3720 
Helps schools f u n c t i o n as round-the-clock community centers. 

THE CHOICE PROGRAM 
Baltimore; 410-455-2494 
Offers j u v e n i l e offenders d a i l y supervision and home drop-by 
v i s i t s . 

PARENTS AS TEACHERS 
St. Louis; 314-432-4330 
V i s i t s homes t o promote p a r e n t a l involvement w i t h k i d s ' educatiori. 

CHATTANOOGA VENTURE 
Chattanooga, Tenn.; 615-267-8687 
Organizes f e s t i v a l s and r a l l i e s the community behind major renewal 
p r o j ects. 

DALLAS AREA INTERFAITH 
Dallas; 214-351-6595 
Brings together churches t o set up things ranging from job 
t r a i n i n g t o a f t e r - s c h o o l programs. 

NEW COMMUNITY CORP. 
Newark, N.J.; 201-623-2800 
Offers job t r a i n i n g , housing. Encourages business development. 

CALIFORNIA HUMAN DEVELOPMENT CORP. 
Woodland, C a l i f . ; 916-668-5160 
Operates l o c a l Head S t a r t , f a m i l y - l i t e r a c y and b i l i n g u a l 
child-abuse-prevention programs. 

NATIONAL RETIREE VOLUNTEER COALITION 
Minneapolis; 612-341-2689 
Helps corporations e s t a b l i s h programs t o channel r e t i r e e s i n t o 
u s e f u l c h a r i t a b l e work. 

WHO CARES MAGAZINE 
Washington, D.C; 202-628-1691, info@whocares.org 
Provides i n f o on community a c t i v i s t groups rounded by young 
people. 

PLUGGED IN 
East Palo A l t o , C a l i f . ; 800-225-7584, info@pluggedin.org 
Introduces disadvantaged kids t o computers. 

LEAP 
New Haven, Conn.; 203-773-0770 
College students operate a summer camp f o r i n n e r - c i t y k i d s - - i n the 
inner c i t y . 

CITY YEAR 
Boston; 617-350-0700 
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One-year i n t e n s i v e community service f o r ages 17 t o 23. 

PHOTO (COLOR): ' A l t e r n a t i v e s f o r G i r l s ' : At a weekend r e t r e a t outside 
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