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Magazine: Newsweek, May 29, 1995
Section: WHAT YOU CAN DO

HOW TO HELP

Worthy ways to get involved

STRIVE
New York City; 212-380-1100
Trains young adults for entry-level jobs; heavy follow-up.

FOCUS: HOPE

Detroit; 313-494-5500

Offers the disadvantaged training in everything from machinery
skills to high-tech engineering.

JOBS FOR YOUTH
Chicago; 312-782-2086
Tough-love job training.

DELANCEY STREET

San Francisco: 415-957-9800

Residential program for ex-cons; eases them back into life with
school, rehab and jobs.

ALTERNATIVES FOR GIRLS

Detroit; 313-496-0938

Fights teen pregnancy by forming girls’ clubs based on building
self-respect from kindergarten up.

INST. FOR RESPONSIBLE FATHERHOOD

Washington, D.C.; 202-789-6376

Reaches out to young single fathers, teaching parenting and
responsibility skills.

MOM’S PROJECT
Boston: .617-638-5160
Female ex-addicts help pregnant women fight drug abuse.

Washington, D.C.; 800-942-2771

ONE CHURCH -- ONE ADDICT g‘
Teaches churches how to run drug and alcohol rehab programs.

MAD DADS

Omaha, Neb.; 402-451-3500

Area fathers patrol drug markets to report dealers. Volunteers
serve as positive role models.

PRILAPRIDE INC.

Philadelphia; 215-575-2210

Helps communities prevent illegal dumping and clean up existing
environmental hazards.
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Harold Wilson Middle School for Professional Development
A collaborative effort between Montclair State University, the Newark Public Schools. and the Newark Teachers
Union to provide continuing professional development to teachers

Target Population: Teachers in grades K-8,

Description: The Wilson Middle School for Prolessional Development is a Professional Development School operared in
partnership with the Newark Public Schools, Montelair State University, and the Newark Teachers Union. The program
secks to provide professional development to Newark teachers around the themes ol enhancing student performance through

J a focus on higher-order academic goals, developing an understanding ol the role of schools in the enculturation of the young
into a political and social democracy, learning and using appropriate pedagogy. and developing prolessionalism through
stewardship ol best praclices.

Over the years, Wilson Middle Schoaol for Professional Development (SPD) has worked on scveral models of professional
development, including an exchange teacher model providing in-depth experiences lor teachers, a building infusion model
working with a single building at a time. and a "turnkey" approach working with staff" developers in particular schools. The
SPD also operated the district programs for teachers having difficulty in achieving academic success with students.
University faculty from the college of education and the college of arts and sciences have worked in the SPD throughout its
history.

During the 1993-96 school year, approximately 60 teachers participated in the programs ol the SPD.
Evidence of Effectiveness: FEvaluation has been ongoing since 1993, The University evaluation focused on degrees of
mplementation around a series of standards drawn [rom work with the National Education Association and Goodlad's
National Nelwork for Educational Renewal. The methodologies included surveys and focus group imterviews. The District
evaluation included interviews. Data on student performance was also collected by the District.

Implementation Issucs: Several factors contribute (o the elTectiveness of the program: (1) clear focus on the purposes of
schooling and the nature of elfective teaching; (2) a long-term view ol professional development: (3) a commitment to
Follow-up and practice; (4) University commitment to urban education and school venewal; and (5) mutual respect and
responsibitity Tor the work by both the University and the District.

Barriers to efective implementation can be program expense. the failure on the part of some to understand the cost ol high
level professional development, and the lack of recognition by some that Jong-term change i teacher behavior in the
classroom is the only sure way to bring about a mare effective education.

Resources Used: No special matenals or consullants are needed.
Recognition: The Wilson Middle School for Professional Development was selected as one of the sites for development of

the National Standards for Professional Development Schools by the National Council Tor Accreditation of Teucher
Education.

Funding Sources: Annual estimated cost for the program i Maontclair State University ($150,000) and Newark

$255,000/
Public Schoaols ($105.000) support the program. .
Contact: Dr. Nicholas M. Michelli, Dean, College ol Education and Human Services, Moniclair State University. (201)
655-5167 or Dr. Lourdes Mitchel. Principal. Harald Wilson School for Professional Development, Newark Public Schools.
(201) 733-0451.
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Professional Development Schools Project

A collaboration betwceen Temple University and the School District of Philadelphia to increase the number of highly
skilled and practically trained educational professionals, support educational reform. and connect research with
practice in an urban setting

Target Population: Preservice, inservice teachers and other school-based prolessionals, university faculty, students, and
parcnts,

Description: Initiated in 1991, Temple University's College of Education and the School District ol Philadelphia have
worked as partners to improve education in the city on all levels. In the Professionat Development Schools (PDS) Project,
educators work collaboratively to provide the climcal settings necessary for new models of training preservice teachers and
counselors, o provide life-long learning lor scasoned teachers and Gicully, to offer enrichment activities for students in
grades K-12, aid to provide avenues for involving community members in the education process. '

The PDS in the parmership are governed by teams ol teachers, faculty, parents. administrators, and students who oversee
each of the some 20 projects that are a part of the initiative. The PDS Project encourages collaboration and inter-prolessional
praclice as well as promotes synergy between research and practice.

Through the PDS effort, university professors have opportunities to become more practically involved in public schools
rescarch. staft development, and service activitics. School professionals have opportunities to be actively involved in training
people o enter therr professions by working i a consistent and ongoing way with Temple's ficld experience students. Early
and in-depth exposure 1o school restructuring aceurs through student teaching. practicam and internship placements in PDS.

PDS professional preparation efforts include teacher certification courses tcam-taught by university professors. including
faculty from the College of Arts and Sciences, and Professionual Development School teachers. Student teachers are
supervised by PDS weachers appointed as adjunct laculty in the College ol Education. Student teacher seninars and
educational leadership courses are taught by PDS principals.

Examples of stafl development activities include professional development for inservice teachers and staff locused on
alternative assessments, inclusive classrooms, computer-based mstruction, and suslaining parent involvement. Enrichment
activities 1n PDS for K-12 students include the MAALE Project (Male African Americans Learning From Each Other),
conflict resolution and peer mediation traimning and information, and carcer counseling. Community involvement is
encouraged through several projects such as a family literacy center and o parent center in two ol the PDS elementary
schools, and a Comprehensive Suppaort Services Project at another community ¢lementary school.

During the 1995-96 school year, 13 schools participated as part ol the PDS Project. More than 80 teachers, 10 stafl members.
150 parents, and 300 students in grades 1-12 participated were efTecled by the project. In each PDS the focus is on specified
grade levels. There are schools in which specific problems are addressed at selected grades.

Evidence of Effectiveness: Selected aspects of the PDS Project were evaluated in 1996, Interviews and cohort scales in
carcer counseling, group development, behavior management. and peer mediation projects were administered as were
questionnaires of all workshops and family center activities. Questionnaires focused on team laught courses were
administered to preservice students and other protessional preparation students.

tmplementation Issues: Key to effective implementation are constant communication through teams meetings. school
district and university administrative support. and the support of key faculty and teachers. Also nnportant is an agreed vpon
definition of collaboration in practice as well as resources lor development and expansion.

For University faculty, there can be conflicts in priorities related 10 PDS work and other professional roles and
responsibilities. Time management can be problematic for faculty and school district teachers. Changes in school disurict
personnel can also be problematic as can support for university-wide involvement i DS effors.

Resources Used: Computers and written materials for parent centers and stalf development workshops and courses are
needed. Staff to deliver professional development activities is need as are funds Tor attendance at national educational

conlerences.

Recognition: The PDS Partnership has had numerous articles written about it in Tocal newspapers such as the Philadelphia
Ingurirer and the Philadelphia Tribune, as well as in Universily publications such as The Temple Educaior.

Funding Sources: F'unds are provided by Temple University.

Contact: Dr. Jayminn Sanford, Assistant Professor, Temple University, College of Education, (2135) 204-5205,
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Publications: Sewcll, T. ., Shapiro, J. P, Ducette. J. P., & Sanford, 1. S. {1995). Professional Development Schools in the
imner city: Policy imphcations for school-university collaboration. In Petrie, H. (Ed.). Professionaliziion, Parimership and
Power: Building Professional Development Schools. NY: State Untversity of New York Press, 179-197,

Whelan, et.al. (1995). School group effectiveness and productivity. Research Praclice, V6.

Sunford, etal. (19906). Retrospective ol a PDS based urban teacher education program. Contemporary Education, 96,
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Literacy Cluster
A California State University, Los Angeles Charter School of Education and Los Angeles Unificd School District
collaborative cffort to improve teacher preparation and development in literacy

Target Population: Preservice and inservice teachers,

Description: The Literacy Cluster 1s one of several components of the Charter School's Mission and Vision ol coordinated,
multi-disciplinary approaches to cducation. The goals of the Literacy Cluster are to produce teachers who (a) are well
prepared in their subject content; (b) have a sound foundation in methodology and the psychosocial implications of learning,;
and ( ¢) view themselves as dedicated professionals with the ability to transmit information and transtorm schools. The
Literacy Cluster represents a proactive collaborative inttiative involvi ing faculty from all four divisions within the Charter
School of Education.

Since formal approval in December of 1995, three pilol projects have been started in the Literacy Cluster. The Beginning
Teacher Support Nenvork for Literacy mvolves master teachers at school sites as on-gaing support providers for beginning
teachers, as well as hands-on guidance by California State University, Los Angeles (CSLA) reading/language arts specialist
credential-MA candidates under the direction of a faculty member. The project's focus is on the development of exemplary
reading/language arts programs for elementary students in diverse. multicultural. multilingual classrooms. The second pilot
project, Supervised Larly Literucy Field Work, is a special section of’a reading/language arts teaching methods course. The
project involves a super vised observation and participation component. Preservice students have the opportunity to observe
i a model elementary classroom. Students receive one-on-onc guidance in the design of sample lessons, and receive
feedback on their reflections and evaluations ol first attempls 1o teach reading/language arts lessons o younyg students (rom
CSLA reading/language arts specialist eredential-MA candidates. The final pilot program for the 1995-96 academic year 1s
the lmprovement of Literacy Expertise in Stident Teaching Supervision praject. This Literacy Cluster component employs a
"tramer ol tramers” technique to improve the [uture supervision of CSLA student teachers.

Additional components of' the Literacy Cluster are being planned. such as the Distinguished Teachers in Residence Program.
This project will bwild on the Beginning Teacher Support Neowork for Literacy by involving master teacher support providers
in continuing protessional development leading to the ability to co-teach CSLA courses and provide additional model
elementary school classrooms. Also planned are Summer tastitutes for master teachers at school sites, expansion of the
CSLA Reading Clinic, and expansion of Literacy Cluster efTorts to middie and high schools.

[n two academie quarters, the Literacy Cluster has involved approximately 270 diverse, multicultural elementary school
students, 5 experienced multicultural classroom teachers, 4 beginning leachers. 3 CSLA reading/language arts credential-MA
candidates, 1 supervisor of student teachers, and 11 CSLA prolessors.

Evidence of Effectiveness: The Literacy Cluster is in the process of being evaluated. Anecdotal evidence from (ield
supervisors, master teachers, and student teacher supervisors suggests that supervised leld work experience Tor preservice
teachers s beneficial and that increased ficld experiences and feedback are helping preservice students bridge theory and
practice. Preservice students reported that the lield experiences were positive and productive.

Implementation Issues: Key to effective implementation are through planning, good communication between University
faculty and classroom teachers and administrators, as well as a commitment to change and innovation. Possible barriers 1o
cffective implementation are issues of faculty workload and time commitments.

Resources Used: No special materials are required for implementation,

Funding Sources: The Literacy Cluster is supported through internal tunding from the Charter School of Education.

Contact: Dr. Darlene Michener, Literacy Cluster Director, California State University, Los Angeles, (213) 343-4360).
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Clinical Schools Program
A collaborative effort between San Francisco State University and the San Francisco Unified School District to
provide comprchensive and intensive preparation of teachers for urban schools

Target Population: University students enrolled in elementary education weacher preparation credential programs.

Description: In response to current knowledge about the nature ol knowing and learming, the Clinical Schools Program
(CSP) was structured o lacihtate the development of an interdisciplinary approach to prepare urban classroom teachers
reaching multiple subjects in the elementary school. A central feature of the CSP 1s the development ol structures that create
linkages between school practitioners and university faculty on an ongoing basis in the education of prospective teachers.
The CSP inter-institutional, cross-role teams provide an opportunity for teacher educators from both the universily and the
school to work together on a regular basis (o address the preparation of teachers. Each clinical schoal in the CSP has a
University Liaison to mentor interns and consult with classroom teachers and principals. Each clinical school designates a
teacher o'be the Site Coordinator. The Site Coordinator oversees the leacher education activity at the clinical school and acts
a linking agent with the University. Finally. o Leadership Team, composed ol representatives ol all parties, works together to
review progress, discuss issues of concern with respect to preparing teachers for urban schools, solve problems. and
formulate policies.

IFieldwork for student interns is both more intensive and extensive than in traditional teacher preparation programs. Students
in the CSP accure o minimum of 675 hours of supervised field practice in the Sun Francisco public clinical schools. They are
assigned to one of 10 clinical schools ¢ach semester. Interns are placed in a different school. in a different neighborhood each
semester. This rotation allows interns (o have experiences i communities with diflerent cuhures. languages. and social-class
concentrations. [t also gives interns opportunities (o work in both large and small schools. Although interns are assigned to a
"home" classroom and clinical teacher/mentor for a semester, the interns are in elTect members of the whole school
community and participate in the full life of the school. Weekly reflection sessions with the University liaison at the school
site creates opportunities to synthesize expericnces and plan next steps.

Evidence of Effectiveness: Multiple evaluations of the CSP have been done between 1992-94, The evaluations utilized both
quantitative and qualitative methodologics focused on student interns' knowledge and skill derived rom participation in the
CSP and on the student interns and other CSP participams perception ol the sirengths and weaknesses of the program. In
general. student interns felt that they had changed for the better as a result of the CSP, ¢iting an increased awareness of the
"realities” of teaching. In terms of quantitative data. the student imterns gave high ratings to the university haisons and the
clinical teachers with respect to their helptulness. Finally. student interns generally rated themselves as having
well-developed competencies in a variety of teaching arcas.

One evaluarion by an independent consultant found that the CSP offered student interns a comprehensive teaching and
learning experience by providing them with an opportunity to observe and practice teach in a variety of urban clementary
schools. The evaluation further found rhat the curriculum elTectively integrated practice and theory and prepared novice
teachers to work effectively with diverse student populations, colleagues, school administrators, and parents in urban school
districts,

Implementation Issues: Key features for effective implementation are a cohort design for students. intensive field prachice
from the beginning of course work, and parity between university faculty and clinical teachers tn program and policy
decisions. Additionally, it is important to have the support of top administrators of the university and school system and
clinical schools.

Barriers to implementation can be inadequate or continuing funding, release time for faculty liaisons to schools, and
"burnout” of university faculty and clinical teachers. The CSP is complex to administer and time and energy intensive.

Resources Used: Parents, community members, teachers and administrators contribute to training and consultants are used
for TRIBES traming. The CSP also uses video cameorders and the Internet.

Funding Sources: Annual costs are estimated at $67.000 per year. Funds are drawn [rom the San Francisco State Universily
($60.000) and the San Francisco Unified School District ($7,000). Some support has been given by the AT&T Foundation
(Teachers for Tomorrow program).

Contact: Dr. Pat Gallagher, Associate Professor, San Francisco State University, (415)338-0367 or Ms. Linda Davis,
Associate Superintendent, San Francisco Unified School District, (4135) 24 1-6008.
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University of Colorado at Denver Partner Schools
A partnership program between the University of Colorado at Denver and the Denver Public Schools for the
simultancous renewal of K-12 education and teacher preparation

‘Farget Population: University faculty and graduate students seeking initial certification, and teachers. administrators and
stafl in public schools,

Description: The objective of the University of Colorado at Denver (UCD) Parter Schools effort is simultaneous rencwal of
K-12 schools and teacher education. During the 1992-93 school year, a group ol School of EZducation faculty at UCD, public
school personnel and a number of diswricts, including the Denver Public Schools (DPS), and current students in the School of
Education joined forces to redesign the Initial Teacher Education program. One of the major recommendations of the
redesign group was the establishment of new and stronger partnerships with schools. called Partner Schools.

A Partner School is a public school in which school and university faculty work together over a fong period ol time on
common goals, centered on a collaborative effort to prepare new teachers for the teaching profession. Through the Partner
School arrangement, school personnel are able to address goals they have identified with the assistance of sile-based
university faculty, in partner schools.

The UCD/DPS Partner School has four functions: (1) teacher preparation: (2) professional development: (3) curriculum and
instructional renewal; and (4) inquiry and research. These four functions are intertwined. The presence of wmversity laculty
and a substantial number of tcacher candidates have the potential to create numerous benelicial opportunities. Among these
arc: (1) schoot renewal that is informed by research, the perspectives of experienced practitioners, and teacher candidates’
lresh perspectives; (2) release time lor teachers 1o engage in prolessional development activities (¢.g.. teacher-researcher
projects, curriculum development. school-university research collaboration) (3) collective problem-solving related o school
community issues: and (4) researching instructional methods to determine their impact on the learning and well-being off
students.

Most UCD faculty have themselves been teachers in public schools. As a result, they are comiortable in school settings and
have respect Tor the issues and dilemmas that teachers and admimstrators in schools face on a daily basis. The UCD faculty
spend a day per week in partner schools rom the opening of school through April working with teacher candidates and
school colleagues. School and university faculty work (ogether on such activities s the teacher education program design,
in-classroom work with teacher candidates, and program and teacher candidate evaluation. At each Partner School, o team
composed of the principal, a UCD prolessor and a site coordinator wark with clagsroom (eachers and teacher candidates and
oversee the implementation of the partnership program.

During the 1995-96 school year, five Denver Public Schools participated m the partnership arrangement. The program has
the capacity lor approximately 160 weacher candidates per year. The program is designed for mature individuals {average age
is approximately 30) who have already completed a B.A. or above.

Evidence of Effectiveness: There have not been formal evaluations in the schools themselves that are consistent across
schools. There is University data from teacher candidates that is formal and rescarch/evaluation data [rom stte coordinators
and teacher interns. Some site coordinators also interview cach teacher candidate 1o determine what needs o be adjusted.
This year a "school portraiture” evaluation will be implemented at one of the participating pariner schools.

Implementation Issues: Key 1o effective implementation are (1) University professors in the schools a day per week all
year; (2) site coordinators who waork full-time on partner school functions; {3) cohorts of teacher candidates in schools all
vear: (4) co-teaching of teachers and teacher candidates; (5) partner school leadership teams: and (0) partner school
principals’ meetings.

Barriers o effective implementation can include (1) difficulty i implementing altl four partner school functions
simultancously: (2) teachers and professors who do not mode! best practice; (3) district and university support (or lack
thereof) m helping faculty and teachers redefine roles so as to truly renew schools and schools ol education: (4) resistunce
from teacher candidates to working in partner schools rather than where they want to: and (5) working out logistics ol
co-taught University courses.

Recognition: The Partner Schools program has been presented at national meetings of the American Association for
Colleges of Teacher Education.

Resources Used: The Partner Schools project is working on embedding protessional development in the job via co-teaching,
coaching, and action vesecarch.

Funding Sources: The Parther School project is supported with Tunds [rom the University as well as support through Goals
2000 funds to the Colorado Partnership for Educational Renewal (CPER) and Eisenhower funds. The Colurado Council of
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Higher Education funded the establishment and planning for partner school leadership reams.

Contact: Dr. Lyvnn Rhodes. Associate Deun, University of Colorado at Denver. College of Education. (303) 556-3330 or Dr.
Mclanie Byers, Principal, Fairmont Elementary School. Denver Public Schools. (303)893-1957,
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TEAMine..HEART of the Middle School

An interdisciplinary thematic professional development summnier institute for teachers in the Boston Public Schools

Targel Population: Teachers o’ 6t rthrough Sih grade.

Deseription: The TEAMing program was established in September 1994 in the Boston Public Schools. The program is an

“interdisciplinary thematic instruction summer institute in which middle school wachers are trained in theory and application
of thematic studies. The major goal ol the program is to commit teuchers to change their styles of teaching making learning
more active for students.

The program establishes interdisciplinary teams ol teachers across all grade levels in middle schools. develops a Teacher
Resources Library, and establishes district-wide "Give and Take" sessions for feachers to network and share experiences and
successful teaching strategies.

During the 1995-90 school year, 19 middle schools, 70 teachers. 38 administrators. and 2000 students participated in the
program.

Evidence of Effeetiveness: The pragram has not yet been evalualed.

Implementation Issues: Several factors contribute to the eflectiveness ol the program, including the effective use of
common planning time, more teacher teaming which provides better student instruction, and betler communication between
teachers and administrators. There are some challenges to the program such as the inability ol some teachers 1o be true team
miembers and the rigidity of some schedules which do not allow for sulficient planning time.

Resourees Used: A computer. printer and scanner were purchased for use in the Teacher Resource Center. The professional
development component of the program includes a three-day summer institute for teams ol teachers, two Saturday
workshops for administrators on teaming and scheduling, and alter school follow-up sessions fur continued teacher support.

Funding Sources: The program is funded by the Boston Plan for Excellence which awarded the program $40,000 in
1994-95 and 1995-90.

Contact: Jean Dorcus. Program Coordinator, Middle Cluster, Boston Public Schools. Telephone: (617) 635-8030. Fax: (617)
(33-8027.
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20/20 Program
A collaboration between the University of Minnesota and the St. Paul Public Schools to support teachers preparing
for National Board Certification

Target Population: Volunteer teachers seeking National Board for Professional Teaching Standards certilication.

Description: The 20/20 program provides support to St. Paul Public Schools' teachers undergoing National Board
Certilication. The St. Paul Federation of Teachers worked with the partnership on this program. University ol Minnesota,
College of Education faculty worked with the teachers on current knowledge and methods. Beginning in December 1994 und
continuing through late March 1995, each participant developed a performance-hased teaching portiolio. These portfolios
included information about their teaching, such as videotapes of their classrooms and examples of how they evaluate student
work. Alter completing their portfolios, the teachers underwent a day long assessment of current knowledge in their field.

During this period of time, 20 teachers participated i the program.

Evidence of Effectiveness: Of the 20 teachers that participated, 13 were granted National Board Certification. This is the
highest number of any group undergotng this process in the country.

Linplementation Issues: Close coordination and strong working relationships between university und school system
personnel help ensure successlul implementation.

Recognition: Numerous articles have been written about the 20720 program in The Link. a publication of the University of
Minnesota. 20/20 has also been mentioned in the lterature of the National Board for Professional Teuching Standards.

Resourees Used: No special materials or resources are needed lor implementation.

Funding Sources: 20/20 has been supported by funds from the St. Paul Public Schools ($50.000). the Uiniversity of
Minnesora ($50,000). and the St. Paul Federauon ol Teachers.

Contact: Dr. Richard Beach. Director of Teacher Education, University of Minnesota, (612) 625-3893 or Ms. Rae Cornelius,
20720 Program Coordinator, St. Paul Public Schools, (012) 224-8380.
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Professional Development Laboratory

A public/private sector collaboration between numerous organizations inctuding New York University and the New
York City Public Schoolsalong with other erganizations, for an innovative urhan teacher d(\vclupment program that
provides a framework for teacher professional development at multiple sites throughout the New York City public
school system

Target Population: Teachers in eight community schools in four boroughs in the New York City Public Schools.

Description: Housed within the School of Education at New York University (NYU). the Professional Development
Laboratory (PDL), has as its long-1erm goal the improvement ol student learning through direct professional development of
teachers. Initiated in 1989, collaborators in the PDL include representatives trom the New York City Board of Education. the
United Federation of Teachers, the Office of the Manhattan Borough President. the Office of the City Council President, P
Morgan & Company, Inc., AT&T Foundation, and the IBM Corporation.

Functioning at various laboratory sites, tcachers go through a process that helps them to identify their own development
interests and needs and to share their expertise with colleagues. The program is completely voluntary: resident teachers and
paraprofessionals are not paid and visiting teachers are not told 10 go 10 PDL or required to go. PDL arranges for teachers
who have identified their own development needs o be paired as visitors in hive, working classroom settings with resident
teachers who are experienced educators. Teachers selected as visitors spend up to three weeks in the clussroom of resident
teachers. observing innovative techniques, practicing new skills, and reflecting on practice.

During the three week visiting cycle, a replacement teacher is hired to cover the visiting teacher's classroom. In order to
minimize disruption and ensure continuity of instruction. the replacement teacher works with the visiting teacher together in
his/her classroom for a period of 1-3 days prior to the visit. In addition, the replacement teacher remains in the teacher's
classroom upon his/her return to provide support and assistance with the application of techniques learned during the visiing
cycle and 1o help implement changes in the classroom. The visiting teacher develops an action plan and works with the
resident teacher (o establish goals and discuss desired fearning outcomes for the visit. Planning time and opportunities (o
debriel during the cycle are provided for both teachers (visiting and resident). At the completion of the cycle. the resident.
teacher makes a follow-up visit to the visiting teacher's classroom 1o assess the implementation of skills, discuss strategies,
and collect feedback.

PDL resident teachers continue to build on their professional development by participating ina year- -long Teacher
Leadership Institute course offered by NYU. The goal of the course is to assure that the resident teachers in the PDL have the
opportunity to enhance their own skills as collaborators, tacilitators. and researchers so that thev can provide the best
possible laboratory experience for visiting teachers.

During the 1995-96 school year, 220 teachers, 12 stall members, and 14 parents participated in the PDL.

Evidence of Effectiveness: PDL has been evalualed every year since 1993, The evaluations addressed three areas: (1) the
organization of the PDL program, including the Teacher Leadership Institute; (2) the impact ol the program on (cachers and
students; and (3) the policy implications of “the program for fostering prolessional development and improving student
learning. Evaluation reports were based upon information obtained lhu)ugh mterviews, survey data. PDL dlsn ict document
reviews, and lfocus groups ol previous participants. Principals were interviewed and the evaluation teams also reviewed
relevant program documents, district plans, coaching and action plans. biernal evaluations were also completed by PDL
participants who had finished the core cycle und revicwed to assess the quality of the PDL experience.

Implementation Issues: Effective implementation requires adequate funding. stalt and organizaiion. 1 is important that the
goals of the PDL connect with major school reform efforts. Time needs (o allocated for conferencing between resident and
visiting tcachers.

Although evidence of changes in tcacher behaviors, atlitudes, and level of professionalism have been documented. strategies
and muhnclologlu to measure the direct outcome of the program on student learning can be problematic.

Resources Used: Training in peer coaching for resident teachers and site facilitators i the program are needed. Additionally,
laboralory space (or a classroom) in one school is necded (o accumulate nstructional materials, a video library and
computers which will be used by teachers in the district and to hold meetings. seminars and fraining sessions for participating
teachers.

Funding Sources: The annual cost for the PDL program lulls into three categories: cost to operate in the District, support for
Central PDL Office, and the Teacher Leadership Institute (course for resident teachers). /\|)|)I'OXilﬂle(. overall costs are
$652,000 per year (District support. $200,000; University support, $233.000; and private support. $190.000). Private support
has come From JP Morgan Bank, Booth Ferris Foundation. 1BM Corporation. and the AT&T F uundullon.

07/08/97 11:17

.him

27



What Works: Professional Development htp:/icges.org/services/whatworksprot/pl8.him

2002

Contact: Ms. Mary Ann Walsh, PDL Project Divector. New York University, (212) 998-3453 or Maria Guasp. Chiel
Executive for Instructional and Student Support. New York City Board ol Education, (718) 935-2767.

Publications: Lerner, 3. M. (1995). PDL-A new perspective on professional development. Jowrnal of the New York Ciry
Association for Supervision and Curricalion Development, 10, 15-17.

Carras, G.. Davis, G. Kelly, AM., & Walsh, M. A. (1993). Foices of PDL: Personal Nurratives and Professional Insights.
NYC: Professional Development Laboratory.
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Beginning Teacher Support and Assessment Project
A collaborative program between San Diego State University and San Dicgo Unified School District to support first
and second year teachers in inner-city classrooms

Target Population: First and second year teachers in ethnically and linguistically diverse schools. This cobort mcludes
regular education, bilingual and special education K-8 teachers.

Description: The San Diego Beginning Teacher Support and Assessment Project (BTSA) was designed to provide support
for beginning teachers working in inner-city schools and to establish a program of formative assessment to guide
prolessional growth as well as to promote collegiality and group problem-solving among beginning teachers 1o inform
teacher preparation programs.

FFaculty members from San Diego State University serve as support providers to the BTSA participants. The Far West
Laboratory Expanded Teacher Portfolio Model guides the process of assessment to inform support Lo beginning tcachers.
Following a series of mitial abservations. confercnces and reflections. an Individuahized Growih Plan (1GP) is developed hy
gach beginning teacher. The IGP identifies a research question which flows from assessment, addresses a relevant area for
professional growth and supports the collection and analysis of evidence o document that growth.

Each beginning teacher is assigned a cluster leader who abserves and conlers individually with group members on a regular
basis. Monthly cluster group meetings promote the development of collegial support networks. encourage rellection and
analysis, build understanding of'the Expectanions for Beginning Teachers in California and provides a safe environment in
which to explore issues of concern. Beginning tcachers garm sdlmy credils for their participation in the project.

zach beginning teacher is also assigned (o a mentor coach from the Sun Diego Unified School District. Mentors work in
partnership with the cluster leaders to provide demonstration lessons, obscervation opportunities, assistance with planning.
and access to District resources. Mentor coaches are released from their classroom assignments for one day a week o
provide support 1o 4-3 beginning leachers.

The California Department of Education and the California Commission for ‘Teaching Credentialing collaborated on the
BTSA project. During the 1993-96 school year, 70 teachers in grades K-8 (rom 15 schools participated i the project.

Evidence of Effectivencss: The BTSA project was evaluated Tor the 1994-95 program year and an evaluation of the 1993-90
program year is in progress. Surveys of beginmng teachers. mentor coaches. and university faculty support providers were
conducted during the 1994-95 evaluation. Additionally, some program participants were interviewed. The data suggested that
the BTSA project 1s ol great value to all those that participate. Beginning teachers saw their cluster leaders and mentor
coaches as valuable support providers. Participating teachers also were positive about their Beginning Teacher Academy
Classes. Atthough portfolio development was viewed as challenging, most new teachers found it to be a positive, useful
undertaking. Many beginning teachers thought that the ratio ol new teachers to cluster leaders and mentor coaches should be
reduced.

Implementation Issues: 1tis important that BTSA project involvement is completely voluntary and that ¢lear expectations
for all participants are provided in written and oral form. One-on-one and small group support informed by assessments, the
development of a classroom research question aboul teachimg practices, and focused porttolio documentation are some of the
keys to effective implementation, 1t is also helpful if beginning teachers wre ussigned 1o schools where support is casily
accessible.

Financing support services without external Tunding can be problemalic as can gaining access to support services of mentors
who are not located at schools where beginning teachers are located. Cureful integration ol resources across departments and
projects is sometimes difficult.

Resources Used: Training for support providers and mentor coaches s necded as well as ongoing prolessional development
opportunities for participating beginning teachers.

Funding Sources: BTSA is funded by the San Diego State University, San Diego Unilied School Drsmu and by state
categorical funding. Estimated cost for the program year is $200,000.

Contact: Dr. Ann Nagel, Co-Director, San Diego BTSA Project, San Dicgo State University. (619) 594-5899 or vir.
Michael Forester. Co-Director, San Dicgo BTSA Project. Sun Dicgo Unified School District, (619) 225-3475.
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Professional Teaching Standards Project

A collaborative ctfort between the University of Toledo and other urban state universities and their respective urban
school districts. including the Toledo Public Schools, and the National Board for Professional Teaching Standards to
assist teachers in preparing for National Board Certification

Target Population: Accomplished teachers in urban school districts.

Description: The goal of the project is to use the work ol the National Board for Professional Teaching Standards (NBPTS)
as a model for professional development. Five Ohio urban state universities (University of Toledo. Ohio State University.
University of Cincinnati, University ol Akron, Youngstown State University) with their respective urban school system
(Toledo Public Schools, Columbus City Schools, Cincinati City Schools, Akron City Schools, and Warren City Schools)
work collaboratively with the NBPTS to assist cohorts ol accomplished teachers prepare Tor Navonal Board Certification.

Qualified faculty Irom each of the universities, in collaboration with representatives from the administration ol the school
system and the teacher association, have responsibility for working with a cohort of twenty teachers during the school year.
The professional development and support program includes: (1) meeting on a regular basis: (2) creating forums for working
together and sharing ideas; (3) interpretation of NBPTS standards: and (4) assistance i the development of portiolios and
identification of teaching artifacts. NBPTS provides appropriate materials, maintains an electronic network, and provides
tratning o University laculty to support the project.

During the 1995-96 academic year. 90 teachers parocipated in the project.

Evidence of Effectiveness: The program 1s in the first year ol implementation and has not yet been evaluated. One measure
that will be used to determine effectiveness will be the success ratio of the teachers who were supported by the program.
Results will be available in 1997, '

Implementation Issues: Key teatures to effective implementation are a cotlaborative support project utitizing the resources
of the university and the urban district central office, thorough planning, and incentives such as academic credit for
participating teachers. Allowing each university and district to develop a professional development support mode! that is
appropriate within that particutar community 1s also important to effective implementation.

There are some dilficulties in coordinating a project with five different urban school systems and universities. It can be a real
challenge to coordinate differing administrutive and political structures toward a common goal. Long-lerm funding is also
problematic; this project was funded on a onc-time basis and it is unclear where longer-term funding would come from (o
support, among other things, the cost ol the assessment process,

Resources Used: Cost lor National Bourd Assessment must be considered.

Funding Sources: Estimated annual cost of the program is approximately $14,000 per site for a total cost of $70.000. The
Ohio State Superintendent ol Schools provided funding lor the initial year ol operation.

Contact: Dr. Jack Maynard, Associate Dean, The University of Toledo, College of Education and Allied Professions, (419)
530-4774,
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Ohio State University Professional Development Schools
A collaborative effort to link reform in the public schools, including Columbus Public Schaools. to teacher education
and professional development

‘Target Population: Classroom teachers. administrators. university faculty and students. school-aged students and parents.

Description: In the Ohio State University Prolessional Development Schools (PDS) inttiative, classroom teachers,
administrators and faculty work collaboratively to: (1} reform teacher education programs; (2) studv new ideas and
approaches to weaching and learning; (3) co-teach university courses and co-supervise student interns; (4) create new
instructional approaches and programs in schools; and (5) inquire into the processes and resulis of PDS work. The sites
participating in the PDS program are diverse in settings and programs. PDS projects vary from single school site projects to
multi-site, cross-district consortiums, to subject matter networks, to a PDS that enables the echnology capabilities of all
PDSs. Across the PDSs there is a strong commitment to multiracial and multicultural education and to addressing the
challenges of schooling and (cacher preparation in urban settings.

The focus in each PDS is delined by the participants in that project and include goals of professional development and
reform. There is a commitment to a collaborative process in defining goals, working through problems/issues and dealing
with the differences between schools and university norms, expectations. and reward systems. There arc continuing eflorts o
restructure roles, time schedules, and curriculunm in ways that support prolessional development as an on-going part of the
teaching day. Each of the PDSs have at least one clinical educator. Clinical educarors are released for some portion ol thetr
classroom teaching (up to half time) to co-coordinate the PDS with a universily faculty colleague. They also provide
leadership for new initiatives in the school site(s) and at the University.

Several PDS projects involve collaboration with the Columbus Public Schools. For instance. The Urban PDS project is
located in five schools in the Columbus Public School District. At these sites, a new undergraduate teacher training program
aimed at preparing teachers For urban settings is being implemented. Another project. ECC: Educators for Collaborative
Change, involves five Columbus elementary and middle schools and one suburban school. This project has a focus on
collaboration and diversity in planning. teaching and learning.

During the 1995-96 school year. 200 teachers, 100 parents. and 400 students participated in PDS efforts in urban scitings.

Evidence of Effectiveness: Evaluation ol the OQhio State University PDS project 1s on-going. From program evaluation and
research studies, the following kinds of activities and support have been found to make the most difference for teacher and
university faculty: (1) scheduled time for substantive discussions and study beyond the time necded for curriculum and
programmatic planning; (2) collegial support of others in the school building and college departments: (3) changes in roles
and responsibilitics where classroom teachers participale in leadership roles. co-teach university teacher education courses
and conduct action research projects in therr classrooms: (4) participating in all phases ol reforming a teacher education
program where teachers and university faculty work together to decide the goals ol the program.

Implementation Issues: The key to successiul implementation is that each PDS is defined collaboratively by all participants.
All voices are represented, heard. and actions arc taken (o meet group needs. A sound evaluation plan as well as the
commitment of sufficient human and material resources to the effort help ensure successful implementation.

PDS programs are labor intensive and time intensive. This may lead o faculty "burn-oul™ and an unwillingness (o participate
in PDS programs. Engaging sufticient numbers of faculty and school personnel to work with programs can be problematic.

Resources Used: All PDSs programs in the project have computers and modems so that all are connected electronically for
communication purposes. Each PDS describes, creates. and delines prolessional development programs, thus needed
TCSOUTCES VATY.

Recognition: Ohio State University's Professional Development Schools initiative was the subject of an article in 7he
Washingron Post aboul reexamining the way teachers are taught.

Funding Sources: Funds to support the PDSs come from Ohio State University and the Columbus Foundation. Annual
estimated cost 13 $300.000.

Contact: Dr. Nancy Zimpher. Dean, College ol Education, Ohio State University, (014) 292-2461 or Dr. Susan Scars,
Associate Dean, College of Educatton, Ohio State University, (614) 292-3790.

Publications: Many muaterials have been developed by the PDS Publication Scries including a quarterly newsletter, Building
Bridges, and Theme losues and Forum Papers are pubhshed frequently. For imformation contact Patricia Brosnan. (G14)
202-8344.
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Lombard Learning Academy Demonstration Center
A systemwide professional development program for middle school teachers. administrators. and staft in the
Baltimore City Public Schools,

Target Population: Teachers, administrators, and staff of grades 6, 7, and 8.

Deerlpll(m The Lombard Learning Academy is a §€liogl=within=a-school -k ocated at Lombard Middle School, the

Academy serves ds an Ghservationand: stafl developmentgite for teachers and administrators. 1t provides participants with an
opportunity to share. examine, evaluate, and reflect on Lcachlm, and learning in order (0 enhance student achievement in the
Baltimore Public Schools. Spcuﬂgal]y participants have inlensive plofussmnal development experiences in the elfective
mlpluncnlallon of Baltimore's Electronic Resources Recommended lor Instruction (BERRI) curriculum. BERRT is
composed ol developmentally appropriate programs conducted in a student-centered environment and is designed 1o enable
students to achieve success in the Maryland School Performance Assessment Program. The Academy program was
infTuenced by the Schenley School of Pittsburgh, PA and there is a significant focus on the explicit teaching ol thinking. The
Academy works in partnership with parents and the community. Also working with the Academy 1nts first year have been
Bank Street College of Education, Coppin State College, and Johns Hopkins University.

Cohorts of live (o ten teachers from other schools in the district visit the Lombard Learing Au(lcmy [or five-day periods 1o
observe instruction, practice strategies, and hone their skills in the use of technology. On Da_v . visiting teachers observe
LLombard Academy teachers in the (.ldSSlO()nlb Days 2 and 3 are devoted to observing and planning a tesson with Lombard
teachers using a strategy or technique that they w ould like 10 implement in their own classrooms. During Days 4 and 3
visiling teachers teach a lesson using a strategy that was planned with an Acudemy teacher. The Academy teacher observes
the visiting teacher to give supgestions or assist with problematic areas.

—

During the 1993-96 school year ov«@leachers and 23 stalf participated in the Academy program.

“Evidence of Effectiveness: The Academy program ol professional development was evaluated for the 1995-96 school year.
Visiting teachers kept journals and their teaching was observed following their participation in the Academy program.

Journal entries indicaled that almost all visiting teachers had higher expectations for student achievement alter attending the

z o an & leachel £ ! b weni ¢ g,
program. Further, obscrvations of visiting teachers indicated that teachers utihzed rechnology more effectively and practiced
more eltfective instructional strategies.

Implementation Issues: Keys o effective implementation include: tcam work by Academy teachers and staffy intensive
on-going training of Academy teachers and staff: ability of Academy teachers and stafT to model! excellent instruction: a five
day visiting period tor visiting teachers; and observation and explicit feedback 1o visiting teachers.

Adcquate computer equipment and funding as well as the difficulty of finding substitute teachers for visiting teachers can be
barriers to cifective implementation.

Resources Used: Maclntosh computers are used o deliver the curviculum. Each teacher has u computer. Special staft’
development is needed to help the teachers become competent in the explicit waching of thinking and effective use of
computers (or nstruction,

kl{ccogniti(m: The Lombard Learning Academy has been recognized by the Fund for Educational Excellence

Toll

Funding Sources: The Acadeny is supported by general funds. The estmaed annual cost ol the progran is $400,000.

Contact: Dr. Marv R, Nicholsonne. Associate Superitendent, Division of Instruction, 410-396-5214.
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Professional Development Training of Trainers Program
A program of the Oklahoma City Public Schools to provide staff development training to teachers, administrators,
and support staff.

Target Population: Classroom teachers, principals, central office administrators, and suppont staft such as classroom
assistants, media assistants, custodians, and secretaries.

Description: The Professional Development Training of Trainers Program is based on the belief that employees should be
involved in establishing their own professional improvement experiences and that employees who have ownership in the
stalT development process are more likely to support it. The goals of the program arce to: (a) develop a cadre of in-district
professional development training experts; (b) empower district personnel to create and implement their own professional
development programs: and (¢ ) increase student achievement by improving the knowledge and skills ol educators who teach
them.

Teachers, administrators, support stalt and other personnel are selected for the program through an application process. The
initial training program is usually taught during one semester and includes two major components 1) effective staff
development research and 2) effective instructional practices. For the support personnel, the training is approximately six
days long. For the certified personnel, there are ten intensive training days. The objective of the training is to have already
goad classroom teachers, administrators and support personnel develop skills in training their peers. The participants learn Lo
be effective staff developers: they gain skills in creating, developing, organizing, and conducting effective staff development
programs and activitics.

Alter successtully completing the initial phase of the program. participants select content areas in which they will do training
and reccive further instruction. For example, the district now has trainers in assertive discipline, cooperative learning. student
motivation. elfective lesson planning, effective communication skills. use ol hazardous materials, effective telephone skills,
and time management.

The participants who successfully complete the program are certified by the Board ol Education. They are expected to
continue their professional growth in order to remain certified. The continuous training includes peer ohservation and
conlerencing skills. ereative training techmques, further content training. and other experiences which the trainers themselves
often identify us necds. Additionally. trainers are provided with a continuous flow of materials and mformation on training
and effective instruction. Trainers are paid an hourly rate Tor the (raining they do and are expected to conduct staff
development activities in the district annually.

Evidence of Effectiveness: The program was evaluated during the 1993-94 school year by an independent evaluator. Results
indicated that participation in stafl development activities tripled and the number of stalT development opportunities provided
in the district increased dramatically. The quality of staft development, as measured by participant evaluations, improved
sienificantly. Additionally. data gathered through a descriptive interview process suggested that the program had positive
elfects on the hives of the traimers. :

Implementation Issues: Keys (o effective implementation are a good application and selection process, a serics ol
prolessional development activities in staff development practice and instructional practices, a training program that
empaowers district personnel to create effective professional development programs, and continued professional development
aclivities tor trainers.

Barricrs (o cffective implementation can be lack of adequate funding to pay trainers to do training, and lack of coordimation
with other departments within the school system who conduct professional development activities (i.e., Title ') in utilizing
the resources of the district’s in-house trainers.

Resources Used: Consultants are sometimes used For 1he training program. A training manual and materials, developed by
the district, are used in the program. The Readiness, Planning, Training, Implementaton, Maintenance model developed by
Wood & McQuarrie is used during training of tramers. Additionally, materials published by the National StalT Development
Center are used.

Recognition: The Professional Development Training ol Trainers Program wus recognized as an Exemplar: Program in
Staff Development and Quisianding Performers in Training Management by the Nattional Council of States on Inservice
Education and Training Dircctor's Forum in 1988, 1991, and 1992,

Funding Sources: Estimated annual cost is $20,000. General funds are used or the estimated annual cost of $20,000.

Countact: Gracy L. Taylor, Director ol Professional Development for Educational Services Divistan. Telephone:
405-297-6528 Fax: 405-207-6705.
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A project of the Boston Public Schools 1o mcrease school effectiveness and success
10. New Designs tfor a Downtown School
A colluborative effort between nine school districts, including Minneapolis Public Schools, and the University off
Minnesota to design and implement a set ol 21st century design specifications for a K-12 interdistrict public school
11. Empowerment
A site-based management program in the Detroit Public Schools
2. Middle School Reform
A reform eflfort of the Memphis City Schools to revise teaching and learning at the middle school level
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An awards and recognition program of the Boslon Public Schools w encourage continued school improvement
20. New Jersey Network for Educational Renewal at Montclair State University
A partnership between Moutclair State University and surrounding school districts. including the Newark Public
Schools. to provide support Tor ongoing renewal of schools and programs in teacher education
21. Middle School Reform
A system-wide clTort by the Cleveland Public Schools to reform middle Jevel education
22, Project Co-Staar (Collaborative School to Achieve Academic Restructuring)
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A long-range planning collaboration between Florida [nternational University and the Dade County Public Schools to

build and operate a public elementary school

NARE (National Alliance for Restructuring Education)

A systemic restructuring program to improve student achievement in the Jefferson County Public Schools

24. University Liaison Project
A parmership program between Nova Southeastern University and Broward County Public Schools o develop and
maintain projects essential to the reform efforts ol cach institution

25. Site-Based Budget Management

A systennc effort to promote effective financial operations in the Richmond Public Schools
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[

Compiled by: Whar Waorks in Urban Education:

Council of the Great City Schools Reform
13071 Pennsylvania Avenue, NoW., Sune 702

Washinglon,D.C.. 20004

(202) 393-2427. (202) 393-2400 (fax)

hitp://www.cucs.org

2012 06/09/97 11:31:09



What Works: Achievement _ http:/icges.org/services/whatworks/achicvement/

pOI’Eﬂf o) wil-to-\WWork STUdEf_I'lT _ . .
/ln'-.-\:vl'-..e rnent\ ﬁchc_l fa “'rh\ [ Retenfion \ [ Technalagy \
J Reform \ fA-:hiovommf \ f [jﬁl-r':‘ée”p,'?wncrlt \ fEc:d-,f Childhl:n:d\ '(E‘PE'-Cid Needg\_
(ST < (W] i1=4sl

Tznbﬂe of Contents

I. Project GRAD (Graduation Really Achieves Dreams)
A school-commumity collaborative to maximize the achievement of academic success and potential of all students
through mstructional reform of the K-12 curriculum in the Houston Independent School District
Schools for Thought
Peabody College of Vanderbilt University and the Nashville-Davidson Metropolitan Public Schools collaborate in
this international project designed to restructure the school day
3. Mathematics and Science Initiative in High Schools
Anmitiative of 1the New York City Public Schools (0 increase levels of achicvement and academic standards in
mathematics
4. Mcmphis Urban Systemic Initiative
A program of the Memphis Pubhc Schools designed 1o increase student success in mathematics. science, and
technology
5. Linden Park/Battelle School and Business Partnership for the Enhancement of
Science/Math Teaching/Learning
A school-business partnership program to increase student achievement in the Columbus Public Schools
-5, 0. Reading Recovery
An carly ntervention program ol the St Louis Public Schools designed to reduce reading failure
7. The Fourth R Program
A system-wide efTort in the Tucson Unilicd School System to prepure students tor postsccondary oppartunitics in the
21stcentury
8. Equity 2000
A national pre-K-12 education reform model implemented in the Metropolitan Nashville Public Schools to increase
the number of minority and other underrepresented students who will enter and succeed in postsecondary education
9. Connections Program
An intercdhsciplinary model arts program in the Boston Public Schools that facilitates student creativity,
understanding, and communications skills
10. Entensified Systemic Instruction
An innovative instructional program developed in the Columbus Public Schools to wid students in mastering reading,
writing and thinking skills
1'1. Indianola Informal Elementary School
An alternative school program bascd on child development theortes and practices and an interdisciphinary curriculum
in the Columbus Public Schools
12. The Alliance of Quality Schools
An instructional model designed to improve student performance in reading, writing and mathematics in the Broward
County Public Schools
[3. Curriculum Standards
A system-wide program to develop curriculum content standards in the St. Paul and Minncapolis Public Schools
14, Goals Initiative
An academic standards and assessment systemwide initliative in the Rochester Public Schools
[5. Core Knowledge Program
A curriculum-based program in the Oklahoma City Public Schools
16. Project ACCEL
A program designed to enable retained students to advance to their appropriate grade level in the Newark Public
Schools
[7. Elementary Empowerment and Enhancement Program
A program (o increase the reading, language, and mathematics achicvement of elementny students in the Toledo
Public Schools
5. Success For All
A national reading program implemented in the Memphis Public Schools For students reading below grade level
19. K-2 Literacy Initiative
A partnership program between the University ol Minnesota and the St Paul Public Schools to enhance the literacy

(R

— skills of at-risk K-grade 2 children
20. Success For All
- A national reading program for increasing the reading achievement of disadvantaged students in the Columbus Public
Schools
/2 I. Reading Recovery
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Aveading and writing program lor children at- risk of failure in the Boston Public Schools
22. Teaching All Children To Read
- A partnership program between Georgia State University and the Atanta Public Schools to enhance reading
performance
25. Reading Recovery
An early intervention reading program for at-risk students in the Jefferson County Public Schools
24. Success For All
A national reading program for increasing the reading achievement of disadvantaged students in the Houston
~ Independent School District
25. Pcer-Assisted Learning Strategies (PALS) in Reading
A program developed by Peabody College at Vanderbilt University in cooperation with the Nashville-Davidson
Metropolitan School Districl (o increase reading achievement
20. Literacy Initiative
A program (o teach language to language to students and provide professional development in language arts to
tcachers in the Columbus Public Schools
27. Standard English Proficiency Program
A program in the Qakland Unified School District to Tacilitate standard English proficiency and promote self-esteem
28. Reading Recovery Program
An carly intervention reading program lor at-risk students in the Chicago Public Schools
29. Linking Reading Intervention With Cross-Age Tutoring
A cross-age (utoring program to mmprove reading achievement in the Saint Paul School District
30. Writing Proficiency Standards
A systemwide program for assessing students writing ability in the Milwaukee Public Schools
31. SummerLink
A parmership program between Florida International University and the Dade County Public Schools to provide an
academic immersion program (or ninth graders admitted to teaching magnel programs
32. Adventure Education
A program to facilitate the physical, social, cognitive, and emotional development of students in the Columbus Public
Schools :
33. A Lifelong Literacy Initiative (Hubb Cenfer of Lifelong Learning)
A program of the St. Paul Public Schools to improve parent literacy, cducation. and community involvement
34. Ramsey Advisory Program
A junmior high school transition program in the Saint Paul Public Schools
35. Capitol Hill After School Program
An after school enrichment program in the Samt Paul Public Schools
30. Way to Improve Proficiency Test Scores
A program to increase passing rates on the Ohio Proficiency Test in the Columbus Public Schools
37. Two-Year Commitment
A elementary-middle school transition program in the Columbus Public Schools
38. Building Character Schoolwide
A program designed to facilitate student growth and development in the Dayton Public Schools
39. Ninth Grade MESH
A high school transition program in the Columbus Public Schools
40. Comprehensive Instructional Management Systems
A program o improve mathematics achicvement in the New York City School District
41. Peabody Peer Assisted Learning Strategies (PALS) in Mathematics
A program developed by Peabody College at Vanderbilt University m cooperation with the Nashville-Davidson
Metropolitan School District to increase mathemalics achievement
42, Urban Systemic Initiative
A systemwide effort in the Fresno Unified School District (o improve student achievement in mathematics and
science
43. Project SEED

A program Lo improve academic achicvement in mathematics and science in the Dallas Public Schools

)
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I. Beethoven School Home Reading Program
A parent involvement program to encourage student literacy achicvement in the Boston Public Schools
2. Families Learning At School & Home (FLASH) Program
A program designed by Florida International University, College of Education, in collaboration with the Dade County
Public Schools and Broward County Public Schools, 1o train |1nwnslmal|y and culturally diverse parents/caregivers in
the areas of ESL/hteracy und school mvolvement
Head Start Transition Demonstration Project
A multi-Taceted program ol the Saint Paul Public Schools to support efTective transitions between Head Start
programs and clementary school
4. Even Start
A program o enhance the language development of fimited English proficient young children in the Houston
Independent School District.
S. Chicago Child Parent Center and Extension Program
A program to promote the academic achievement of at-risk preschool children in the Chicago Public Schools
6. National African American Parent Involvement Day
A parent involvement program of the St. Paut Public Schools
7. Family English Literacy Program
A program designed by F Iundd International University, College of Education, in collaboration with the Dade County
Public Schools, to train linguistically and culturally diverse parents in the areas of English as a Second
Language/literacy and school involvement
8. Fresno Family Counseling Center
A colluborative program of the California State University, Fresno and the Fresno Unilied School District o provide
counseling and counseling services for the community

(OS]
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I. Junior Reserve Officer Training Corps (JROTC)
A program to facilitate student leadership skills in the Boston Public Schools
Pro Tech Financial Services
A school/business collaborative program to promole student interest in carcers in the financial services arca in the
Boston Public Schools
3. Chamber of Commerce Academy
A school-to-work colluborative cureer development program in the Providence Public Schools
4. Student & Merchant Achievement Recognition Team (SMART) Grad
A program fo link students to employment opportunities in the Clark County School District
5. National Merit Semi-Finalist Ladder
A program io increase the number of National Merit Scholarship semi- finalist i the Norfolk Public Schools
6. TECH PREP
A program that blends vocational and academic coursework in the Norfalk Public Schools
7. Maxine L. Silva Magnet High School for Health Care Professions
A program to encourage students to pursue careers in the health professions in the El Paso Independent School
District
8. Academy of Public Service
A program to prepare and encourage students to enter public service i the Boston Pubtic Schools
9. Community Internship
A comimunity service and volunteer program in the Columbus Public Schools
10. TOLEDO EXCEL
A scholarship incentive program ol the University of Toledo designed 1o guide and dircet high school siudents of
color toward high academic achievement and a college education
I'l. Potential National Merit Scholars Program
A program to prepare potential National Merit scholars in the District ol Columbia Public Schools
2. School-To-Career System
A systemide school-to-work transition program i the Qakland Unified School District
3. Roosevelt Renaissance 2000
A program in the Portland Public Schools to prepare students Tor the labor market in the 2 1s century

D
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I. Project Headlight
A compurer-based program (o enhance teaching and learning in the Boston Public Schools
2. InterAct-Education and Community Resource Network
An clectronic network in the Clark County School District
3. Apple Classrooms of Tomorrow
A program to integrate technology i the classroom in the Columbus Public Schools
4. Nevada Distance Education Consortium
A distance learnimg network in the Clark County School District
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I. City-As-School _
An alternative high school education program of the New York Ciy Public Schools that combinces academic fearning
and the world of work
2. Model School Adjustment Program
' A prevention program ol the Broward County Public Schools designed to identify and serve students considered
at-risk for non-completion of secondary education
Project SOAR (Student Opportunity for Academic Renewal)
A partnership program between the University ol Arizona, College of Educauon, and the Tucson Unilied School
District. in consultation with the Tucson Police Department and the Pima County Juvenile Court Center, to provide
an extensive mentoring network for at-risk nuddle and high school students
4. Future Positive
An alter school program in the Fresno Unilied School District designed 1o improve self-esteem and responsible
behavior
5. 97 for '97
A partnership program between the University of Minnesota and the St. Paul Public Schools 1o increase the
graduation rate of at-risk high school students
6. F.ACT.S.
An alternative dropout prevention program for at-risk high school students in the Boston Public Schools
7. Fast Track
A program designed by Peabody College of Vanderbill University, implemented in the Nashville-Davidson
Melropolitan School District, to prevent the development of adolescent chronic behavior
8. STRIVE (Stepping Toward Renewal In Vocational Education)
A pull-out instructional program for students at-risk of dropping out of school in the Houston Independent School
District
9. Truancy Reduction Program
A program to address the needs of habitually truant students in the Denver Public Schools.

J
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[. Lombard Learning Academy Demonstration Center
A systemwide prolessional development program lor middle school teachers, admimistrators. and stafl in the
Baltimoare City Public Schools.
2. Professional Development Fraining of Trainers Program
A program of the Oklahoma City Public Schools 1o provide stalT development training (o teachers, administrators,
and support stafT.
3. Harold Wilson Middle School for Professional Development
A collaborative effort belween Montelair State University, the Newark Public Schools, and the Newark Teachery
Union to provide continuing professional development to teachers
4. Professional Development Schools Project
A collaboration between Temple University and the School District of Philadelphia o increase the number of highly
skilled and practically trained educational professionals, support educational reform, and connect research with
practice m an urban setting
5. Literacy Cluster
A California State University., Los Angeles Charter School of Education and Los Angceles Unified School District
collaborative efforc to improve teacher preparation and development in literacy
6. Clinical Schools Program
A collaborative etforl between San Prancisco State University and the San Franciseo Unilied School District o
provide comprehensive and intensive preparation of teachers for urban schools
7. University of Colorado at Denver Partner Schools
A partnership program between the University of Colorado at Denver and the Denver Public Schools for the
simultaneous renewal of K- 12 education and teacher preparation
8. Urban Education Service Corps
An AmeriCorps funded collaborative project between the University ol Toledo, School ol Education and Allied
Protessions and the Toledo Public Schools to improve the educational achievement of school-age children by linking
community service to improved teacher recruitment and development practices and policies for urban scttings
9. Minority Intern Program ' _
A partnership program between the University ol Nebraska at Omaha and the Omaha Public Schools to recruit
college students ol color 1o carcers in teaching
0. Paraprofessional Teacher Training Program
A collaborative effort between California State University, Fresno and the Fresno Unified School District to address
the shortage of bilingual and special education eachers
[1. TEAMing..HEART of the Middle School
An miterdisciplinary thematic professional development summer institute for teachers in the Boston Public Schools
[2. Patrick Henry Professional Practice School
A collaboration between Patrick Henry High School. the University of Minnesota College of Education and Human
Development. and the Minneapohis Federation of Teachers to support reflective practice within a professional
community and to enhance the continuum of teacher development
3. Discipline-Based Art Education
A "tramer of trainers” model of professional development Tor visual arts teachers and principals developed by the
Fresno Unified School District
4. 20/20 Program
A collaboration between the University of Minnesota and the St. Paul Public Schools o support teachers preparing
for National Rourd Certification
I5. FrontLine [.eadership
A professional development program lor adminisirators and supervisors in the Clark County School District
[6. Teaching, Technology and Restructuring Partuership (T2ARP)
A partnership program hetween the Sun Diego State University. School of Education and Department of Educational
Technology. and O'Tarrell Community School, a charter school within the San Diego Unilicd School District (o
prepare teachers for middle schools
I'7. Beginning Teacher Support and Assessment Projecet
A collaborative program between San Diego State University and San Diego Unified School District to support first
and second vear teachers in inner-city classrooms
I8. Professional Development Laboratory
A public/private sector collaboration between numerous organizations including New York University and the New
York City Public Schoolsalong with other organizations, for an innovative urban tcacher development progran that
provides a framework for teacher professional development at multiple sites throughout the New York City public
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19. New Teacher Training Program
A support program for beginning leachers in the Clark County Public Schools

20. Denver Schools Leadership Academy (DSLA)
A parinership program between the University of Colorado at Denver, the University of Denver, and the Denver
Public Schools to develop leadership potential in district employees

21. Pre-service Educational Leadership
A professional development program in the Clark County School District designed to develop leadership and
administrative skills in prospective administrators

22. The Future Teacher Institute
A colluborative program between California State University, Dommguez Hills and the Los Angeles Unilied School
District to encourage high school students to pursue careers as teachers

23. Professional Teaching Standards Project
A collaborative effort between the University of Toledo and other urban state universities and their respective urban
school districts, including the Toledo Public Schools. and the National Board for Professional Teaching Standards o
assist teachers in preparing for National Board Certification

24. Leadership Institute for Teaching Elementary Science
A program of professional development to enhance the teaching and mtegration of science in the elementary
curriculum m the Quakland Unified School District

25. Ohio State University Professional Development Schools
A collaborative effort 1o hink reform in the public schools. imcluding Columbus Public Schools, to teacher education
and professional development

20. San Diego Mathematics Enrichment Project
A collaboration between Sun Diego State University and the San Diego City Schools to enhance the mathematical
concepls and teaching methods of teachers of clementary and middle school students in mathematics

27. Students' Generation of Visual Aids in Mathematics Processes
A colluborative project between the University of Minnesota, the Minneapolis Public Schools. and the St. Paul Public
Schools (o train teachers (o encourage students to generate visual aids in mathematics learning

28. Project THISTLE: Thinking Skills in Teaching and Learning
A project ol Montclair State University and the Newark Public Schools to develop teaching skills in critical thinking

29. Houston Consortium of Urban Professional Development and Technology Centers
A consortium ol nine institutions including the University of Houston and the Houston Independent School District to
produce teachers who are effective in culturally diverse urban environments

30. Project FUSE
A program developed by Florida International University and implemented in the Dade County Public Schools o
prepare teachers lor urban classrooms

31. On-the-Job Urban School Teacher Preparation Program
A partnership program between the California State University, Northridge and the Los Angeles Unitied School
District to address the critical shortage of Tully certified special education teachers and the need for alternative
preparation programs to prepare on-the-job teachers

32. Teachers for Chicago
A collaborative effort of the Chicago Public Schools. Loyola University, Chicago and eight other institutions ol
higher education. the Chicago Teachers Union, the Counail of Chicago Area Deans of Education, and the Golden
Apple Foundation to recruit, prepare, and retain quality wachers

33. Long Beach Partnership for B/CLAD Internship

A collaborative program between the Long Beach Unified School District and the Culilornia State University,
Pominguez Hills to provide an alternative certification program

34. Minority Teacher Recruitment Project
A collaboration between the University of Lowsville, School ol Education and the JefTerson County Public Schools
o encourage MINorites 1o pursue a carecr in teaching

35. Portland Teachers Program
A colluborative effort between Portland State University and the Portland Public Schools to increase the nuniber ol
minority teachers
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Full-Day Kindergarten Program

A developmentally appropriate program ol the JelTerson County Public Schools

K-2 Literacy Initiative

A partnership program between the University of Minnesota and the St. Paul Public Schools to enhance the literacy
skills ol at-risk K-grade 2 children

Elementary Empowerment and Enhancement Program

A program Lo increase the reading, language, and mathematics achievement ol clementary students in the Toledo
Public Schools

Focus on First Graders

A program to reduce the retention rate of first grade students in the El Paso [ndependent School District

Head Start Transition Demonstration Project

A muln-Taceted program of the Saint Paul Public Schools to support clTective transitions between Head Start
programs and clementary school

REPACE Program

An carly childhood program that facilitates the inclusion of ¢hildren with disabilities in the Fresno Unified School
District
Special Instructional Assistance (SIA) Program

An innovative instructional program ol the Atlanta Public Schools (or primary-aged at-risk students
HIPPY (Home Instruction Program for Preschool Youngsters)

A home-based program for parents ol preschool children in the Houston Unilied School District
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I. Bilingual All Day Kindergarten
A progran to mcrease school readiness Tor monolingual Spanish speaking young children in the St. Paul Public
Schools
Adclante ...con Ganas! A Title VII Transitional Bilingual Program
A program tor limited English prolicient recent immigrant students in the Houston Independent School District
3. Compartiendo Culturas/Sharing Cultures
A dual Tanguage program in the Houston Independent School District
4. Instructional Consultation Team Consortium
A collaborative effort between the University ol Maryland, College Park and the Baltimore City Public Schools to
provide support services to classroom teachers and students
Transition Planning for Students with Disabilities
A program of the lefterson County Public Schools to enhance transitional planning for a1l students with disabilities.
6. Intervention Based Assessment Team
An intervention program designed for students with behavioral and academic problems in the Cleveland Public
Schoals
7. Day School Program
An intervention program o address the needs of students with discipline problems in the Fresno Unified School
District
§. Mary Lyon Model School
A program to provide educational services in regular classrooms (o students with emotional disturbances in the
Boston Public Schools
9. Full Inclusion Program
A program to mamstream moderately disabled students into the regular classroom in the Boston Public Schools
10. Inclusion Model
A program to mainsiream students with special needs in the regular classroom in the Boston Public Schools
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Article Text:

How much courage does it take to stick up for somebody you don’t know
very well?

This is one of the questions that was posed to a group of fourth- and
fifth-grade students who helped develop a curriculum called ’Bullyproof.’
So named by a fifth-grader, the project is the brainchild of Nan Stein,
director of the Sexual Harassment in Schools Project at Wellesley
College’s Centers for Research on Women. According to Stein, sexual
harassment, which is a major problem in schools for many girls from
seventh grade on up, starts with bullying behavior in earlier grades, and
the way to stop the bigger problem is to nip the smaller one in the bud.
She began the project in 1992, and working with seven teachers in three
schools has developed a teacher’s guide on teasing and bullying that is a
joint publication of the National Education Association’s Professional
Library. It includes 11 classroom lessons and homework assignments, the
last one requiring students to write a letter to a friend about the most
important thing they learned from the class. Some samples from
fifth-graders show the impact of the program, as well as a surprising
degree of psychological savvy:

‘I think it takes courage as the witness to confront the people who are
teasing someone else. It is especially hard if it is your friends who are
doing the teasing and if the person who is being teased is someone you
don’t like that much. One reason it is hard to confront your friends is
because you are afraid they won’t like you anymore and will start teasing
you, too. If that happens you should get some new friends. It is easier to
confront the teasers if they are not popular or well-liked and the boy or
girl they are teasing is a popular person because it won’t matter much to
your reputation if you get teased if you are popular. It is also pretty
easy to confront someone if you are the popular one because you know it
won’'t hurt that much or do anything to your reputation.’

And this: ‘I do see a difference in the way that all of the boys in the
class are treating the girls now. 1) They have mostly stopped teasing us
and chasing us down the hallways while we are coming back from recess. 2)
The boys have also mostly stopped insulting all of the girls and trying to
dis us. I think that the girls have also mostly stopped teasing and
bullying all of the shrimpy or short boys.’

In the course of developing the program, Stein says, she learned a lot
about the impact of popularity. ’‘The kids brought that up,’ she says. She
found that kids could not answer questions that were posed in the
abstract, such as: How much courage does it take to intervene? '’ [The
question] gets mediated by popularity.’ She also has learned that, in
early stages, a great deal of the teasing and bullying behavior is
practiced and learned within the same sex.

‘"When little boys get to the seventh grade, they start getting
chastised [for harassing girls], and then they say, Why didn’t anyone say
anything about this before?’ '’

Stein says she always has tried to talk about harassment from the
vantage of the perpetrator, the target and the bystander. Smaller



children, she says, ’‘don’t want to be tattlers. So the point is not to
have them go running to adults, but to have the courage to intervene and
hopefully . . . to have [other children] who are helping put a stop to
some kind of unjust behavior.

‘This is also teaching democracy. Bullying, to me, is fundamentally
undemocratic,’ she says. An activity called ’'be a researcher in your
school’ illustrates her point. Teachers take the class to the playground
or cafeteria and children observe who is included and who is excluded.

’Bullying is not against the law the way sexual harassment is,’ Stein
says, ’‘but it is probably just as impeding to receiving an education.

If we’re about teaching kids to participate in a democracy, it doesn’t
just mean having student council elections. It’s about what is the
democratic way to treat people.’

The little research that has been done on bullying in the United States
has focused on prisoners who are in therapy, therein pathologizing the
problem as opposed to changing the climate in schools, Stein says. ’‘It’s
something everybody hopes kids will grow out of.’ She thinks lessons about
bullying should be incorporated into the character education movement that
is sweeping the country. As she points out, kids know that good character
is more than a list of good attributes. It is fundamentally about how we
behave toward one another, and in the case of bullying it is about having
empathy, respect, compassion and the courage to intervene and help another
person out of a threatening situation. If children learn that early on,
they’ll save themselves and the rest of us a lot of grief later.
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Article Text:

NEW YORK-- First-year teacher Lucinda Couto’s elementary school in
Greenwich Village is one of many across the country that are offering
young teachers an organized shoulder to cry on, part of a growing
recognition that teaching -- at least in the American tradition -- is an
isolated and lonely business.

That notion seems implausible to anyone who has watched a young teacher
like Couto, 29, manage a classroom -- the poised, confident authority
figure before a sea of demanding third-graders. But education experts
describe a sense of ‘collective depression’ that often sets in among



teachers as soon as the children go home. Teachers -- especially new
ones -- exist in a world in which the only adults to enter their
classrooms are usually there to judge them. If they ask questions about
their craft, the rookie teachers fear they will be viewed as incompetent.
And instead of sharing their struggles and risking criticism, some
teachers find it easier just to keep to themselves.

‘It’s about not wanting to tell anyone you’re having problems, ’
explained Barbara Radner, a teacher training specialist who directs DePaul
University’s Center for Urban Education in Chicago. ’'It’s ironic to be
surrounded by people all day long but to be extremely lonely. The system,
the schools and the bureaucracies have created this. Many teachers have
never learned how to work together.’ .

These feelings have given birth to a mentoring movement in U.S.
schools, a concept of learning through shared experience that is common in
many skilled jobs but only now taking root in the teaching profession.

The most successful programs, said Michigan State Prof. Sharon
Feiman-Nemser, who has studied mentoring for the National Center for
Research on Teacher Learning, are those that follow the model of similar
efforts in China, a pioneer in teacher mentoring.

Instead of establishing a brief relationship between a new teacher and
a veteran, these programs take a long-term view of mentoring. New teachers
work almost as interns during their first few years, consulting their
mentors on teaching technique. These programs find ways to help new
teachers ’‘develop habits of mind, ways to think about the teaching process
and learning’ through a more permanent relationship with an older teacher.

Committed school districts, Feiman-Nemser said, ‘try to develop the
habit of thoughtful conversation among teachers. It’s part of improving
the practice of teaching over time.’

States such as Virginia, where Fairfax County has been a leader,
Connecticut and Michigan have been the vanguard nationally in recent years
by devoting teacher development funds to mentoring programs. Other states
are only experimenting with them, using less expensive group workshops or
volunteers to encourage the practice.

Some schools, like teacher Stacey Cosgrove’s affluent middle school
near suburban Armonk, N.Y., assign every new teacher a one-on-one
teacher-mentor who becomes a sounding board and instructional guide as the
rookie teacher begins working with a new, often confusing curriculum.

Couto’s school, P.S. 41, promotes a weekly group discussion session for
pressured new teachers, headed by assistant principal Lois Weiswasser.
Sometimes there’s a brief program to kick off the Tuesday session;
sometimes Weiswasser just shuts the door and lets Couto and a handful of
first-year teachers vent. ‘I tell them to just let it all out,’ the
administrator said, ‘and in about 10 minutes, they feel a lot better.’

Their litany of complaints is long and largely irresolvable: long
hours, low pay, unreasonable parents, children whose day-in, day-out
demands sometimes become overwhelming. But occasionally, in all of the
talking, an answer emerges -- a lesson that can be simplified, a
discipline problem that becomes less daunting, a paperwork hassle that can
be handled with a call to district headquarters.

Though some teachers complain that they are too stressed to even leave
their classrooms for the sessions, and the school has to juggle schedules
to make sure their students are supervised, Weiswasser has found that this
hour of shared frustration often makes it easier for teachers like Couto
to face not only the day but also the demanding careers before them.

'They become a community among themselves,’ Weiswasser said. ’‘They make
lifelong friends and a lifelong network of support.’

Formal mentoring programs, of course, come at a cost, which some states
have found hard to absorb. In New York, state teachers’ unions ranked
mentoring as a top funding priority and fought to get $4 million built
into the state education budget to cover personnel costs associated with



mentoring programs. The money was quickly frozen, however, after the
budget-cutting administration of Republican Gov. George E. Pataki took
control this year.

Often, however, the mentoring concept can be pushed at minimal cost.

In New York City’s District 2, which includes Couto’s school and
beginning teacher Colleen Morgan’s elementary school on Governors Island,
first-year teachers from around the district were invited in each week
during the fall for an afternoon session with a principal experienced in
teacher coaching. The meetings at a school on the Upper East Side explored
common problems and provided time for feedback and discussion, but they
cost the district only a few hundred dollars, explained Mamie Johnson, who
directs the district’s teacher instruction programs.

‘"The idea is to catch them before they fall,’ Johnson explained. ‘I
could be going nuts out there in the classroom, but when I sit in a room
with others facing the same issues I realize I'm not alone.’

Teachers often develop their own informal mentoring networks, even if
their schools are already providing such help. Algebra teacher Celita M.
Lewis, who was named an outstanding first-year teacher last year for her
work at the district’s Jefferson Junior High School, said she was lucky
enough to have an assigned mentor from the district and turned to the
older teacher often for advice.

But her more frequent mentoring contact -- on every issue from
organizing files to grading papers -- was her mother, 27-year district
teaching veteran Cecilia Lewis. ’‘Let’s put it this way,’ said the
daughter. 'If I had a problem with mathematics, I went to my mentor. For
anything else, I went to my mom. '’

Couto has developed a bond with her across-the-hall neighbor at school,
second grade teacher Gary Shevell, another new teacher at the school.
Weiswasser’s weekly therapy sessions help, she said, but Shevell has been
a sounding board since the first day of school about her problems, big and
small.

Shevell, likewise, depends on Couto, who is always full of ideas and
organizational strategies. ’‘'The first year they just throw you in,’ he
said. 'I'd see the other new teachers in the office, and they’d just have
this look of desperation on their faces. I’d look at them and my eyes
would say, I know. I know.’ '

Shevell remembered calling an experienced teacher he had come to know
soon after school started when he had a panic attack, realizing he had no
idea what he would teach the next day. The voice of calm experience, he
said, ‘set me in the right direction. After that first week, I thought I
was sinking, but then I started to swim.’

Caption:
About This Series

Over the school year, The Washington Post will track the progress of
three first-year public school teachers as they confront the demands of
today’s classrooms. Their success -- or failure -- will rely heavily on
their ability to navigate the often competing interests of students,
parents and administrators and to overcome their own insecurities in one
of the country’s lowest paid but most important professions.

Caption:

Gary Shevell, left, working with second-grade students, and Lucinda
Couto, above, with students Maurice Duhaney and Kiri Martin, are new
teachers at P.S. 41 in Greenwich Village. Beside’s the school’s weekly
group discussion for newcomers, Couto and Shevell bounce teaching
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Ohio budget includes bonus for teachers

COLUMBUS, Ohio, June 30 (UPI)  Teachers in Ohio who pass a tough national teaching test will
receive a $2.500 annual stipend for 10 years.

The bonus is part of the state's new $36-billion, two-year budget that takes effect Tuesday. The 1997-98
budget sets aside $1.6 million to pay teachers' application fees and the stipends.

Twenty-two Ohio teachers have already received the National Board for Professional Teaching

Standards certificate. During a yearlong examination, they showed how they deal with students’ nceds
and use the classroom and community daily to aid learning,

Pat Sinelli, vice president of the national board. told the Columbus Dispatch. " It's really (o produce
better teachers. This is a national consensus on what teachers should know and be able to do."

Gov. George Voinovich was one of 63 educators, business leaders and lawmakers who set up the test in
1987.

John Rochester, assistant director of the Ohio Department of Education, said there are no restrictions on
the $2.,500 stipend, and the money is tuxed the same as salaries.

Other states also reward certified teachers, the standards board reported. North Carolina gives a
percentage raise, while Oklahoma gives $5,000 annually and Mississippi, $3,000.

Copyright 1997 by United Press International.
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Minority Intern Program
A partnership program between the University of Nebraska at Omaha and the Omaha Public Schools to recruit
college students of color to careers in teaching

Parget Population: Minority college students enrolled in the teacher preparation program at the University of Nebraska,
Omaha.

Deseription: The Mmority Intern Program provides minority college students an opportunity to consider teaching as a carecr
while serving as interns for 15-20 0 hours a week in classroom in the Omaha Public Schools. Interns receive a $2000 stipend
for each school year. The program was designed (o expand the number ol minority students entering teaching and o develop
a teaching workforce for the Omaha Public Schools that reflects the racial diversity of the community. To be eligible for the

program, a student must be a member of a racial/ethnic minority, attend the University as a full-time student. and maintain a

2.5 Grade Point Average.

The prograny has been in operation since 1983, and during the 1995-96 academic year, 33 Minority Interns worked with an
estimated 660 Kindergarten-grade 12 students. Interns work with classroom teachers and others who provide specialized
assistance to students. During the internship, students learn about classroom management. laman relations skills, pupil
assessment. communily gwareness and human and cultural awareness,

Evidence of Effeetiveness: Summary statistics for the period 1983-86 through 1995-96 indicute that 100 students of color
have participated in the program. To date. 48 Minority Interns have graduated and 31 are teaching or have contracled to
teach in the Omaha Public Schools. 14 Interns have moved away. Observational data indicates that the internship experience

N‘)‘ helps graduates develop elfective teaching technigues and reflective practices lor use during the Tirst vear ol teaching.
X

yo®

1ol

Implementation Issues: Program coordinators note that selection ol classrooms and teachers for internship placements is
mportant to the success of the program. Further. it takes ume Tor principals and teachers 1o understand their role in the
internship process.

Resources Used: The program is coordinated through the Department of Human-Community Relations of Omaha Public
Schools. Stall time is contributed by the University of Nebraska ol Omaha, College of Education.

Costs: The Mmority Intern Program is funded by monics from the regular operating budgets of both the University and OPS.
The estimated annual cost ol the program is $66.000 in direct costs on intern sllpcn(ls and $18.000 in contributed time by lhc
staff ol OPS and UNO.

Contact: Dr. Jim Ramirez. Human-Community Relations Specialist, Omaha Public Schouls, (402) 557-21406 or Ms. Becky
Schnabel, Coardinator of Student Services, University of Nebraska at Omuaha, (402) 554-2718,

Compiled by. What Works in Urban Education:
Council of the Great City chumls Protfessional Development
1301 Pennsylvania Avenue, N.W ., Suite 702

Washington,D.C. 20004

(202) 393-2427. (202) 393-2400 (1ax)

hup/www . cocs.org
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Paraprofessional Teacher Training Program
A collaborative cffort between California State University, Fresno and the Fresno Unilied School District to address
the shortage of bilingual and special education teachers

Target Population: Paraprolessional employees of the Fresno Unified School District.

Description: The Paraprofessional Teacher Traimng Program wags developed (o increase the number of bilingual and special
education teachers needed to meet critical shortages in the Fresno Unified School District in grades K-12. Participants for the
program are drawn from paraprofessionals ecmployed by the district. The curriculum ol the program shortens the time 1o
employment and certification and there 1s an emphasis on mternship placements.

During the 1995-96 school year. thirty paraprofessionals participated in the program.

Evidence of Effectiveness: The program was evaluated in 1996, Objectives 1o produce a specified number of crendentialled
bilingual or special education teachers tfrom the District's pool of paraprofessionals within a specific time frame were
assessed. All benchmarks were met at the lirst evaluation.

Implementation Issues: Keys (o elfective implementation include university/district collaboration and commitment at the
management level, careful selection of participants, and support services for participants such as academic counscling and
advising, tutoring, and stipends for books and tuition. Costs and the ability to deliver needed services and support need to be
considered for effective implementation.

Resources Used: The program requires CBEST instructors and academic witors. A consultant from the California
Commission on Teacher Credentialing advises the program.

Funding Sources: The Paraprofessional Teacher Training Program is supported by funds (rom the FFresno Unified School

District ($189.000).

Contact: Dr. Steve Price. Director. Center tor Educational Rescarch & Services, Calilornia State University, Fresno, (209)
278-0259 or Mr. Jerry Marquez, Implementation Specialist Bilingual Advisor, Fresno Unilied School District, (209)
441-31 14

Compiled by Whear Works in Urban Education:
Council of the Great City Schools Professional Development
1301 Pennsylvania Avenue. N.W., Suite 702

Washington,[D.C. 20004

(202) 393-2427_(202) 393-2400 (fax)

hitp//iwww.cgcs.org
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Beginning Teacher Support and Assessment Project
A collaborative program between San Dicgo State University and San Diego Unified School District to support fivst
and sccond year teachers in inner-city classrooms

Target Population: First and second year teachers in c‘llmiC'llly and linguistically diverse schools. 'This cohort includes
regular (duum(m bitingual and special education K-8 tcachers.

Deseription: The San Diego Beginning Teacher Support and Assessment Project (BTSA) was designed to provide support
for beginning teachers working in inner-city schools and to establish a program of formative assessment to guide
professional growth as well as to promaote collegiality and group problem-solving among beginning tcachers to inform
teacher preparation programs.

Faculty members from San Dicgo State University serve as support providers 1o the BTSA participants. The Far West
Laboratory Expanded Teacher Portfolio Model guides the process of ussessment to inform support to beginning teachers,
I—n”(i\\’lng a series ol initial observations, conferences and reflections, an Individuatized Growth Plan (IGP) is developed by
each beginning tcacher. The 1GP identifies a research question which [Tows [rom assessment, addresses a relevant area for
professional growth and supports the collection and analysis of evidence (o document that growth.

Each beginning teacher 1s assigned a cluster leader who observes and confers individually with group members on a regular
basts. Monthly cluster group meetings promote the development of collegial support networks. encourage reflection and
analysis, build understanding of the Expectations for Beginning Teachers in California and provides a safe environment in
which to explore issues ol concern. Begimning teachers earn salary credits for their participation in the project.

Each beginning teacher is also assigned to a mentor coach from the San Diego Unified School District. Mentors work in
|)dl[|]\_lhhlp with the cluster leaders to provide demonstration lessons, observation opportunities, assistance with planning.
and access o District resources. Mentor coaches are released from their clagsroom assigniments for one day a week 10
provide support to 4-5 beginning teachers.

The Calitornia Department of” Education and the California Commission for Teaching Credentialing colluborated an the
BTSA project. During the 1993-96 school year. 70 teachers in grades K-8 from 13 schools participaled in the project.

Evidence of Effectiveness: The BTSA project was evaluated for the 1994-93 program year and an evaluation ol the 1995-96
program year is in progress. Surveys of beginning teachers. mentor coaches, and university laculty support providers were
conducted during the 1994-95 evaluation. Additionally. some program participants were interviewed. The data suggested that
the BTSA projectis of great value to all those that participate. Beginning tcachers saw their cluster leaders and mentor
coachesas vatuable support providers. Participating teachers also were positive about their Beginning Teacher Academy
Classes. Although portlolio development was viewed as challenging, most new teachers found it o bc a positive, uselul
undertaking. Many beginning leachers thought that the ratio of new teachers o cluster leaders and mentor coaches should be
reduced.

Implementation Issues: Hois important that BTSA project involvement is completely voluntary and thal clear expectations
[or all purticipants are provided in written and oral form. Onc-on-one and small group support informed by assessments, the
development ol a clussroom research question about teaching practices, and focused portiolio documentation are sonie of the
keys to elfective implementarion. It is also helplul if beginning teachers are assigned 10 schools where support is casily
accessible.

Financing support services without external lunding can be problematic as cun gaining access 1o support services ol mentors
who are not located at schools where beginning teachers are located. Careful integration of resources across departments and
projects is sometimes difficult.

Resources Used: Training for support providers and mentor coaches is needed as well as ongoing professional development
opportunities for parlicipating begimning teachers,

Funding Sources: BTSA is funded by the San Diego State University, San Diego Unified School District, and by state
categorical funding. Estimated cos! for the program year is $200.000.

Contact: Dr. Ann Nagel, Co-Director, San Diego BTSA Project, San Diego State University. (619) §

594-5899 or Mr.
Michael Forester, Co-Director, San Diego BTSA Project. San Diego Unified School District, (619)225-2

50
225-2475.
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The Future Teacher [nstitute
A collaborative program between California State University, Domingucz Hills and the Los Angeles Unified School
District to encourage high school students to pursue careers as teachers

Target Population: Minority high school students in grades 9-12.

Description: The Future Teacher [nstitute (FT1) 1s a minority teacher recruitment model which was inidated and field-tested
at the California State Umiversity, Dominguez Hills (CSUDHY) over a five-year period. The major goal of the FT1 s to
involve promising minority high school students in a direct teaching/learning experience in order Lo increase the likelihood
that they will eventually choose a carcer in education. A sccondary goal of the program is to Familiarize fourth through sixth
grade minortty students and their parents with a college environment so that they will view higher education as possible and
desirable.

The program recruits students from local high schools through future teacher ¢lubs and classes and through the carcer and
college counseling oftices at the schools. Program students receive three weeks of "teaching training” from both Los Angeles
Unified School District (LAUSD) teachers and coordinators and from CSUDH education faculty. I'F1 participants are then
formed into eams of five and teach classes of 15 fourth graders from neighborhood schools on Saturdays for seven weeks,
designing their own lessons in the areas ol mathematics and science. For ten Saturdays, FTT participants live the life of
teachers. planning lessons, dealing with classroom management issues, analyzing their success and laitures, consulting with
parents, and assessing academic growth in the children,

Thirty high school students participate in the F'T1 each year and since 1986 over 250 high school students have participated
in the program. Ninety-five fourth graders were (aught by the FT1 participants during the 1995-96 school year.,

Evidence of Effectiveness: The program is evaluated yearly. Changes in participant attitudes toward interest in teaching
careers as well as changes in sell-efficacy with regard (o perceived effectiveness are evaluated with a retrospective attitude
survey. Statistically significant changes were noted in the retrospective altitude survey measuring perceptions ol greater
sell-efTicacy and more positive atutudes toward carcers in teaching. In pre-post FT1 questionnaires, the number of
participants who indicated they were "very interested” in feaching as a carcer rose from 41% 1o 68%,

Sk\\/-\ longitudinal study of Tormer participants was started during the 1995-96 academic year. Of 200 former FTI participants,

138 were located and will be contacted annually, along with new alumni, Preliminary results show nearly all former
participants who graduated [rom high school are currently enrolled in colleges and universities, and nearly 70% ave still
considering carcers in teaching.

Implementation Issues: Keys (o effective implementation include: (1) choosing program stafT (teachers and university
laculty) who can work well with high school students; (2) selecting FT1 participants with a high probability ol college
attendance and some initial interest in teaching: and (3) having groups of i graders brought to the program by their parents
helps assure a group of students o teach and provides a higher probability of success for the Saturday teaching sessions.

Instability of funding 1s problematic in implementing the program. The program "falls between the cracks" of the primary
nussions of both the University and LAUSD and consequently the FT1 has experienced gaps in operation due to the lack of
external funding. [ris also difficult to maintain contact and support program pariicipants during the years between high
school and entrance into college and the teaching profession.

Resources Used: Materials and equipment depend on the curriculum; science supplics. mathematics manipulatives. drawing
and writing materials are purchased to support the lessons designed by the FT1 participants. Computer software is used where
appropriate. Regular space on the college campus for Saturday teachings sessions is needed.

Recognition: The Future Teacher Institute has been recognized in Teaching's Next Generarion. a report by Recruiting New
Feachers, Inc.. and by the California Commission on Teacher Credentialling in a Report on Teacher Recruivment
Parinerships.

Funding Sources: Funding for the FT1 has varied over the years of operation. Most recently. it has been supported by
University Tunds and a grant from the U.S. Department ol Education. Matching funds in the form of in-kind services come
rom both CSUDH and LAUSD. Total estimated cost is $55,000 per vear.

Contact: Dr.Joseph Braun, Professor of Teacher Education, Califurnia State University, Domingucz Hills, (310) 516-4100
or Ms. Charlotte Sampson, Teacher. Los Angeles Unilied School District. (310) 327-3900.
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Teachers for Chicago
A collaborative effort of the Chicago Public Schools, Loyola University. Chicago and eight other institutions of higher

Youndation to reeruit, prepare, and retain quality teachers

.g(lucmiun, the Chicago Teachers Union, the Council of Chicago Arca Deans of Education, and the Golden Apple

Target Population: A diverse cadre ol adults to become teachers for urban classrooms.

Deseription: Started in 1992, Teachers for Chicago (TFC) is in 1ts fourth year ot operation in the Chicago Public Schools.
TIFC adheres to fundamentally different premises than traditional university eacher education programs: the program is build
around selection. apprenticeship and collaboration. TFC candidates are not typically recent college graduates. but
career-changing adults who bring business and professional backgrounds mnto schools. Candidares must have a baccalaureale
degree with a 2.5 GPA and been accepted into one of the nine consortivm institutions ol higher education. TFFC candidates
are selected by CPS teachers using Haberman's Urban Teacher Selection Interview,

Teacher education for the selected candidates incorporates on-the-job training under the wtelage of a highly experienced
mentor teacher plus over two years ol university mstruction leading (o a master's degree. Candidates entering the TFC project
are assigned in groups of four to a Chicugo Public Schools elementary or secondary classroom. The mentor (eacher is a
successlul, experienced teacher who is relieved ol all teaching responsibitities, and whose sole responsibility is 1o oversee
TEFC apprentices, providing a role model and personal and professional support. TFC apprentices remain in the same school
lor two years. Upon completion of the program, TFC graduates are committed to teuching for an additional two years i the
Chicago Public Schools.

Since the inception of the program, TIFC has reeruited, placed and developed vver 300 teachers in the Chicago Public

Schools. During the 1993-96 school year, 63 schools and approximately 250 classrooms were sites for TIC candidates.

Evidence of Effectiveness: TIC has been evaluated monthly and yearly since the 1992-93 school year. Evaluations have
centered on qualitative and survey evaluations ol candidates, qualitauve and survey evaluations of mentors and the
menloring process, the universiry/mentor tinkage. retention of TFC graduates, and examination of student scores in TFC
classrooms.

Results of the evaluations indicate that the retention rate among TFC participants is relatively strong. Of those who have
finished their first three years, 87% plan lo remany i the CPS past therr Tour year obiganon e to@l drop out rate for the
group has been 25% over three years. Attendance and test scores of students in TFC classrooms were evaluated tor the
1993-96 school year. While not statistically signilicant, attenduance rates and palterns ol {est scores seem promising in TFC
classrooms. Generally, the Towa Test of Baste Skills reading and math scores for classrooms in the sample. indicated that
children in TFC classrooms often test better than students in classrooms ol traditionally trained novices and beter than the
grade level averages for thetr schools.

Implementation Issues: Key features that make TFC effective are choosing novices from a population of career-changing
adults. use of the Haherman Urban Teacher Seleciion Inrerview, plus the mentor/apprenticeship component of the program.
Additional leatures of successful implementation are the joining ol'arca universities in the wraining of TFC candidates, the
hacking ot the Chicago Teachers Union, and the identification of excellent mentors and committed principals.

Problematic can be fitting this complex program within the even more complex structure of the Chicago Public Schools. It
has sometimes been difficult to identify vacancies in schools in a timely enough manner to allow a TFC candidate to begin
with the school year und difficult to protect those positions-from other teachers in the system looking or a job. Additionally,
mentors have sometimes been used for tasks other than T'FC,

Resources Used: An outside evaluator is need for monthly and yearly evaluation reports.

Funding Sources: Stari-up funds lor TFC were contribuied by the Chicago Community Trust and funds lor recruitment
were provided from the Searfe Family Foundation. Grants have also been received from the Golden Apple Foundation. TFC
apprentices are paid at the substitute teacher level and tuition for the university course work associated with the program is
paid for by the school system. Estimated costs to CPS is $150.000 per year.

Contact: Mr. Pred Chesek, Coordinator. Teachers for Chicago, Chicago Public Schools. (312) 533-4774 or Sr. Mary
Wajnicki. Loyola University, Chicago. (847) 853-3355.

Publications: Kamin. C. (1990) Teachers for Chicago: Fourth Year Evaluation Reporr. Chicago, 111: Teacher for Chicago.

Kamin, C

- Koerner, Mo & Olson, G. (1996). Mentoring partnerships. Theorv/Practice: What guides the work of mentor
teachers:

Submitted for publication,

06/09/97 11:40:03



What Works: Professional Development hitp:/icges.org/services/whatworks/prot/pi3.him

Parent % eb ml-to ek Student <t nalagy
[ St O\ fchoatio-wan) [ Shdent TN [ eehnolgy \
" Retform \ ,}' Srhiegrment ,‘DP:'VS‘O;E?“’:J'::*‘ "EGd'y’ Childh::nju‘pedd Heeds\‘
Long Beach Partnership for B/CLAD Internship

A collaborative program between the Long Beach Unified School District and the California State University,
Dominguez Hills to provide an alternative certification program

Target Population: Emergency permit teachers who mainly teach in K-8 bilingual classrooms.

Description: B:CLAD Internship program is a school-based certification prouram. The regular university credentialing
program is offered in an intensive formal at a site in the Long Beach Unihed School District. Courses are taught by
University faculty and qualified district personnel. Advisement, supervision, and mentoring are provided by the University
and District cooperatively. Financial assistance in the form of grants and loans are provided by the District to qualified
intermns.

During the 1993-96 school year, 20 teachers from 9 schools participated.

R, -
Evidence of Effectiveness: The program is currently under evaluation. Survey guestionnaires about the effectiveness ol the
progran, logistics of implementation, and recommendations for change were distributed o program interns.

Implementation Issues: Keys to effective implementation include focus on bilingual strategies. strong advisement and
mentoring of imterns, and adequate stalling. A lack of resources to coordinate a larger program, both at the University and
school district level can be problematic.

Resources Used: No special materials or consuliants are required.
Funding Sources: The B/CLAD program is supported by funds from the California State University. Dominguez Hitls
($3.000) and the Long Beach Unified School District ($8,500). The University also contribules in-kind release time for

faculty teaching in the program. Lstimated cost per year is $11,500.

Contact: Dr. Leni Cook, Associate Professor. California State University. Dominguez Hills, (310) 316-39035 or Ms, Patricia
Kishi. Specialist, Humuan Resource Management. Long Beach Unilied School District. (310) 436-9931.

Compiled by: Whar Works in Urban Education:
Council of the Great City Schools Professional Development

1301 Pennsylvania Avenue, N.W. | Suite 702
Washinglon,D.C. 20004

(202) 393-2427,(202) 393-2400 tlax)
htip:/Awvww.cpes.ory
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Minority Teacher Recruitment Projec
A collaboration between the University of Louisville, School of Education and the Jefferson County Publie Schools to
encourage minorities to pursue a carcer in teaching

Target Population: Programs are designed for all ages, lrom middle school students o mature persons considering a
mid-tife cureer change.

Description: Through a variety of programs the Minority Teacher Recruitment Project (MTRD) enecourages mnorities o
PUISUC d Career in lmdnnu The Middle School Teaching Avearcncss Program was begun in 1988, lmchus in participating
schools design activitics to sustain interest in teaching among seventh and eighth gudL students who have expressed a desire
o learn more about the field. These activities include campus [OUTS, Carcer aays. amel proviving opportunities for students (o
tutor and act as Lleacher assistants.

The High School Teacher/Mentor Program has identified over 600 minority students in local schools who are interested in
preparing (o be teachers. School system and university personnel provide training for teacher/mentors selected from 21
Jelfersan County Public Schools ( 1CPS) high schools, Mentors encourage students to build plans for attending college and
provide ilormation about the pre-college curriculum. Students arc brought to the University (o attend w olk&hop\ and
presentations designed specifically for them. n addition, the project sponsors a district-wide parent night tw present
information on the minor ity teacher shortage, job a\allalnllly teacher certification requirements, and MTRP programs.

The Paost High School Participant Program includes many whose previous work or study experience has included
paraprofessional status in the school system, non- professional work at the university, or enrollment in two-year education
programs al Jefferson Community College. For these participants, project stalt prov ide extensive counseling and advising,
workshops to develop personal atticudes and skills, and seminars on professional development. Over 100 mldLnls assisted
by MTRP. have carned teacher certilication at the Univ ersity of Louisville since the program began in 1985,

Evidence of Effectiveness: Evaluation data was not available,

Funding Sources: The MTRP receives support For its programs from the U.S, Department of Education. the Kentucky

Department of Education, and other outside sources.

Contact: Dr. Bill Husk, Prolessor of Education, University of Louisville, School of Education, (502) 832-7697 or M.
Montest Eaves, Assistant Superintendent for Human Resources or Dr. Rita Greer, Personnel Specialist-Certified, VanHoose
Education Center, Jefferson County Public Schools, (502) 485-3229,

Compiled by: What Works in Urban Education:
Council of the Great City Schools Professional Development
1301 Pennsylvania Avenue, N.W . Suite 702

Washington,D.C. 20004

(202) 393-2427, (202) 393-2400 (fax)

hitp//www.cges.ory
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Portland Teachers Program

A collaborative cffort between Portland State University and the Portland Public Schools to increase the number of
minority tcachers

Target Population: Middle and high school minority students.

Description: Begun in 1990, the Portland Teachers Program is a "pipe-line” program which cncourages middle and high

school minority students to consider careers in teaching, The program provides postsecondary support to these students.
Portland Community College ¢ollaborates in the program.

During the [995-96 school year, six schools and 140 studenis participated in the program.

Evidence of Effectiveness: The program has undergone mternal evaluation. Participating students are surveyed and the
number of graduates completing the program and subsequently being employed by the Portland schools are tracked.

Implementation Issues: Keys 1o successful implementation are attention to and mentoring of students through the "pipeline”

as well us persons who continuously advocate for the program. It is important 1o have one person at each partner institution
who is commutted 1o solving problems. Attrition rales need to be monitored, particularly at the lower-division level.

Resources Used: Staflt development focused on multicuttural awareness and education,

Funding Sources: Estimated annual costs Tor the program are $3350,000. Portlund State contributes $2350,000 and the school
system contributes $100,000.

Contact: Dean Robert Everhar, Portland State University. (503)725-4697 or Dehorah Coghrave. Director. Portland
I'eachers Program, Portland Community College. (503) 978-5444,

Compiled by: What Works in Urban Educarion:
Council of the Great City Schools Professional Development
1301 Pennsylvania Avenue, N.W ., Suite 702

Washington.D.C. 20004

(202) 393-2427,(202) 393-2400 (fax)

hitp://www.cges.org
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SECTION: FLORIDA/METRO, Pg. 1 M

LENGTH: 906 words
HEADLINE: State cracks down on scholastics
BYLINE: ROB CHEPAK; of The Tampa Tribune

BODY:
SUMMARY: Get ready, students. Under measures passed Thursday, the state will
ask a whole lot more of you in the classroom next fall.

TALLAHASSEE - With nearly 40 percent of the state's high school students
scoring below a C average last year, state leaders on Thursday took their
biggest step yet to raise expectations in the classroom.

The Florida Legislature passed its final version of a plan that raises the
grade point average for high school graduation, requires students to take
Algebra I, lifts the bar for passing classes and mandates extra reading
instruction for some elementary school students.

And that's only the beginning of measures designed to demand more of 2.3
million public school students. Others parts of the bill touch every segment of
classroom life, making it one of the most sweeping education reform plans passed
in years.

"Awesome, " House Speaker Daniel Webster, R-Orlando, remarked Thursday upon
begin handed the finished proposal by Senate President Toni Jennings, also an
Orlando Republican.

Jennings and Webster presented Gov. Lawton Chiles the bill in his Capitol
office. Chiles said he would sign the plan, even though it contained the
controversial measure to let teachers display the writings of historical
figures, such as the Founding Fathers, in their classrooms.

A virtually identical bill died last year from a Chiles veto because it
allowed public school prayer. This year, school prayer was gone, but some South
Florida lawmakers objected to the historical documents provision. They consider
it a back door to teaching Christianity since many of the nation's founders
wrote about their Christian beliefs.

Chiles hasn't objected, however, and lawmakers have added a rule that says

teachers must refrain from posting documents that advance a particular religious
belief.
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Supporters of the bill, who come from both parties, are most excited about
its impact on standards and grading.

The minimum grade point average for high school graduation and participation
in extracurricular activities moves from 1.5 (D+) toc 2.0 (C). All students will
need to pass Algebra I. Hillsborough and 48 other counties currently require a
2.0 for graduation, but lawmakers wanted the 2.0 standard to affect every
student.

Beginning next fall, students will face tougher numerical grades, too. The
plan raises the minimum score for a C grade from 75 out of 100 to 77 out of 100.
The D grade moves from 65-74 to 70-76.

Meanwhile, elementary schools could retain students whose reading skills
aren't up to par by fifth grade. At the same time, they're supposed to offer
extra help in the previous grades to make sure that doesn't happen.

For many state officials, the philosophy behind the move is simple: If
Florida wants more of students, it should demand more. Everyone from Chiles to
Republican Education Commissioner Frank Brogan has espoused some form of that
philosophy in the last two years.

The Florida Department of Education reported 252,000 out of 647,000 students
in grades 9 to 12 did not have a GPA of at least 2.0 (C) in 1995-96, a statistic
Jennings and Webster have cited repeatedly in making their case for higher
standards.

In the past, "We've crushed fairness all the way down to the point that every
person could meet the standards. Well, if that happens, there's no standard at
all," Webster said. "What we've done is raise the bar. I think that's the key.
We've added personal responsibility back to education." Or, as Jennings rhymed,
"Less than C sounds poor to me."

But as Jennings and Webster acknowledged Thursday, higher academic standards
won't solve all of the problems.

The state still needs more schools, as new buildings haven't kept pace with
growing enrollment, particularly in large counties such as Hillsborough.

Because the bill requires high school students to achieve a 2.0 GPA in their
remaining courses beginning next fall, it could send waves of students into
extra help or remedial courses at an unknown cost to the state.

Then there are ever-present budget issues to contend with as school districts
in the next month plunge into the annual fight for a share of the $ 11 billion
education budget.

Chiles accepted the standards bill Thursday realizing there's still work to
be done.

(CHART) Higher standards

Florida lawmakers and Gov. Lawton Chiles have worked for two years to raise and
reform academic standards in public schools. Thursday, they agreed on a final
product that will:
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- Increase the minimum grade-point average for high school graduation and
participation in extracurricular activities from 1.5 (D+) to 2.0 (C).

- Require all high school students to complete Algebra I.

- Limit access to lower-level classes.

- Allow students who are below ninth grade to take courses for high school
credit.

- Mandate the study of Florida government in high school.

- Revise the high school grading system by raising the numerical score for
letter grades of C, D and F.

- Require additional instruction for elementary school students who are
deficient in reading. Schools can retain those students in fifth grade if the
deficiencies aren't corrected.

- Create a merit pay program for teachers and schools.

- Permit the posting of historical documents and writings of historical figures
in public schools, but only in a nonsectarian manner.

Source: Florida House of Representatives

GRAPHIC: PHOTO (C); CHART,

(C}) Gov. Lawton Chiles, left, greets House Speaker Daniel Webster and Senate
President Toni Jennings as they deliver the academic standards bill to his
office Thursday. COLIN HACKLEY, Tribune photo

LOAD-DATE: March 29, 1997
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Green Eggs and Hamlet

For Literacy To Bloom: Plant Early and Water Often

Bob Chase
P/Ls/(/(:n/ NEA

v Something very interesting 1s happening in Philadelphia. Two public
“1elementary school kindergartens have been transformed into little literacy

rmmersion centers. And the results, as reported by Richard Jones of the

| Philadelphia Inquirer, have been spectacular.

These kindergartners come from the city's most impoverished neighborhood,
L and they are now scoring well above the national average -- many even in

choti) 4 the top 10 percent -- on lests measuring early chlldhood vocabulary, reading,
and wntmﬂ slxlllq

One of their teachers, May Berger, reports: "The difference in the kids has been amazing.
All of the children are making progress. At first they were all interested in reading about the
Power Rangers. Now, they say we only read good hooks."

Designed by a nonprofit called the Children's Literacy Initiative, the Philadelphia program
lg,alunes two vital ingredients: a generous supply of good books that fill every spare space in
the kindergarten classrooms, and teachers who have complu.cd a special seven-week
trainng session.

The cost of the books and teacher training? Just $250 per kid. Considering the terrible social
and economic costs of functional iliteracy, that's a pittance.

Innovative literacy programs arc springing up across the country. Education Secretary
Richard Riley recently praised a reading initiative in Atlanta by the city's churches and
synagogues. President Clinton has called lor one million volunteer tutors in our schools.
And the private "Everybody Wins" program is sending hundreds of downtown office
workers into schools to read to city kids.

Such efforts are, of course, enormously encouraging.

Forty-one percent of American fourth-graders are reading below grade level. Far too many
children still begin school never having had an adult read a book to them. Too many fourth
and fifth graders fall behind and never catch up, because they are stll tearning how (o read
when they should be reading (o learn. Forget Medea or Macheth. For true tragedy,
contemplate the living, breathing child who cannot read or write well enough to partake in
the world's richest economy or in the world's oldest democracy.

Is the new literacy crusade merely the latest educational fad du jorr? That worries me. For
any educational crusade to really make a difference in America, il must take root in our
local public school systems.

We must demand more from our local and state politicians. They love the photo
opportunities with cute children. But we must help them remember those very same
children after the campaigns.

Every child in America should have access to a full-day kindergarten in a public school. We

should identify the children in kindergarten and first grade who are having trouble reading
and mtervene immediately. We now know that one in five children will have substantial

1ol2 ()7/0|/‘)7 13:33:32
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difficulty learning to read. Fortunately, long-term studies show about 96 percent of
reading-impaired children improve after intensive help.

We should demand classes of twenty children or less, especially in the early grades, as
teachers and citizens in California have done. And there should be a fully qualified teacher
in every classroom.

Like the late Al Shanker, we must set our expectations high. There is no reason on earth
why a child reading Green Eggs and Ham in kindergarten shouldn't be reading Aesop's

Fables by the fourth grade, Frederick Douglass by the eighth grade, and Shakespeare's

Henry Voand Hamlet by the 10th grade.

If your politicians plead lack of resources, tell them to take it out of the prison budget. Tell
them to take it out of school administration overhcad. Tell them (o put more money where 1t
really counts -- into the classroom.

Bob Chase

President, Nattonal Education Association
1201 10th Street, N.'W.

Washington, D.C. 20030

(202) 822-7200

Articles [rom Tormer NEA President, Keith Geiger
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Peer-Assisted Learning Strategies (PALS) in Reading
A program developed by Peabody College at Vanderbilt University in cooperation with the Nashville-Davidson
Metropolitan School District fo increase res wding achicvement

Farget Population: Title | students, students with learming disabilitics, and students performing at varying grade levels
within the saume classroom in grades 1-0

Description: Pecr-Assisted Learning Strategies (PALS). began in 1991, PALS m Reading was designed 10: (1) monitor
student progress in grade level reading 0h|uu\ es: (2) prov ide fecdback to teachers lkbdldln\' sLudme reading performance;
(3) accommaodate smduu diversity in mainstream classes by providing opportunities for students to work with partners at a
wide variety of skill levels: and (4) include students with learning disabilities in regular classroom reading activities. Students
in PALS take a weekly computerized reading test. Computer-based measurement soltware generates reports-from these
assessments for teachers.

The reports arc used by leachers to both inform their reading instruction and to paiv students for tutoring. Using training
scripts, students are taught o work cooperatively on reading (luency, reading comprehension. and in the case of first graders,
on phonemic awareness and decoding activities. After (raining, partners work together three times a week for 33 minules per
session for at least 13 weeks using lext appropriate o the weaker reader.

PALS Reading is scheduled during normal reading time when all students in the class are present. Students are paired in the
following manner: Teachers rank order their students from strongest to weakest readers, then split the group in hallt The
top-ranked student in the higher-performing halt'is paired with the top performer in the lower-performing half. Within cach
pair, the roles of (utor und reader are reciprocal: that is, cach student ineach pair will serve as a reader for part of the time

and as witor for an equal portion of ume. The stronger reader reads (1rst or cach activity and serves as a model for the weaker

reader. Any reading material can be used. Not all pairs in the class must read from the same book. and teachers may
individuahize reading assignments.

During the 1995-96 school year, 100 (cachers, 30 statl members and approximately 3.000 students participated in the PALS
Reading program. :

Evidence of Effectivencess: PALS Reading has been evaluated over several years. Expertmental and quasi-experimental
designs have been used to evaluate student progress i reading across 15-20 weeks ol intervention. Measures have mcluded
the € “omprehensive Assessment Prograneand Comprehensive /\uu/m“ Assessmenr Buriery. Effect sizes have ranged between
30 and .70, Lvidence indicates that PALS Reading is effective lor average-achievers and low-uchievers as well as students
with fearning disabilities. It appears that PALS Rmdmg teachers allocate considerably more clussroom time 10 peer-mediated
instruction and to one-to-once instruction and fess time o independent seatwork. Teachers also Ieh that participation in the
PALS program was worthwhile and contributed to their own professional development.

Iimplementation Issues: Keys to effective implementation are: (2) traming for university und schoaol district personnel; (b)
lunding tor on-going technical assistunce; ( ¢) manuals with expheit directons on how 10 organize the classroom for PALS
and how to feach students to implement all activitics; and (d) structured procednres for student interactions, including how to
make corrections and provide help.

[nsufTicient computers for the computer-based management. the lack of o variety of books at different reading levels, and
insufficient funding can have a negative effect on successtul implementation.

Resources Used: Professional development training for university and school district personnel is required to implement the
PALS Readmg program. A one-day inservice is reccommended as well as a part-time (20 hours per week) consultant for
every 6-7 classrooms for the first year of implementation. Maclntosh computers and Monitoring Basic Skifls Progress
software and accompanying manuals are used in the program. The Peabodv Poer-Assisted Learning Strategies (PALS)
Reading Mcihods (oring manual is needed.

Recognition: The LS. Department of Education's Program Effectiveness Panel designated PALS Reading an "effective
instructional program in 1995, Articles about PALS Reading have uppeared in The Temiessean. the Fanderbilt Regisier, and
the Kenncdv Center News newspapers.

Funding Sources: PALS Reading is supported by University. school disirict and federal funds (UL, Department of
lducation). Annual costs are estimated at between $5.000 and $20.000 per school.

Contact: Dr. Douglas Iuchs, Professor. Peabody College. Vanderbilt University, (613) 343-4782 or Ms. Shirley tHolt, Title |
Director. Nashville-Davidson Metropolitian School District, (615) 239-8684.

Publications: Fuchs. D, Fuchs. L., Mathes. PGl & Simmons, D, C. (in press). Peer-Assisted learning stratesies: Making
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Success For All
A national reading program for increasing the reading achievement of disadvantaged students in the Houston
Independent School District

Target Population: Students in grades Pre-K- 6.

Description: A national reading program developed by the Johns Hopkins Unmiversity. Success For AIH(SIA) was intiated in
the Houston [ndependent School District in 1994, The goals of the program are to reduce retention, improve student reading
achicvement and support school restructuring. The program began as a summer pilot program and has grown into a year-
round reading and restructuring program. The SFA program emphasizes prevention, intensive carly intervention and the
expeclation of success for all students.

The major components of the SFA program include: (1) Reading Roots, which includes oral language development,
structured Srory Telling and Retelling (STAR)! Extended STAR. and bc"mnmo reading with xpnudll) developed shared
stories: (2) Beyond rhe Busics, which uses regular basal readers or children's bnol\s, facuses o comprehension skills that are
taught lh|0u5h a set of stiuctured activities; ( 3) one-on-one (utoring: and (4) Fimily support which involves parents in their
child's education.

Evidence of Effectiveness: [n 1995 the SI'A program was evaluated. Resulis indicated that students in the SFA progrum
had significantly higher composite post-test achievement scores than the students i comparison schools and that 9 (38%) of
SFA schools were rated as having average or above average implementation of facilitator support. regroupmg. and Reading

" Roors.

Implementation Issues: Keys Lo effective implementation include comprehensive ongoing assessment. immediate
intervention, and individualized instruction when needed. Challenges to elfective 1|nplumnmuon include the complicated
and costly nature ol the program and that different approaches o teaching are required.

Resourees Used: The program uses Reading Roots, Bevond the Basics, and STAR techniques and materials. The services off
consultants from Johns Hopkins University and in-house consultants for training arc used for professional development of
tcachers and stall.

Funding Sources: The SFA program is supported by general I‘undﬁ state categorical. federal Tide 1, bilingual education and
vocational education. The estimated cost of the program is $2.5 to 5 million.

Contact(s): Joc Stubbs, Manager, School Planning. Houston Independent School District. Telephone: (713) 892-6024. Fax:
{713) 8926554,

Compiled by: What Works in Urban Education:

Council of the Great City %clmuls‘ Achievement
301 Pennsylvania Avenue, N.W . Suite 702

\\/ushlnglon,l).C. 20004

{202) 393-2427, (202) 393-2400 (fax)

hup/iwww.cecs.org
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Success For All
A national reading program for increasing the reading achievement of disadvantaged students in the Columbus
Public Schools

Target Population: Title | students in grades K-5.

Description: A national reading program developed by the Johns Hopkins University. Success For A1l (SFA) was mitiated in
the Columbus Public Schools in January 1994, The goal ol the program 1s to ensure that all disadvantaged students will
succeed n reading and to increase the reading achievement for all students. SIFA focuses its resources on prevention and
early intervention strategies. The key elements of the SFA program are: (1) one-on-one tuloring in reading by certified
weachers; (2) regrouping into homogeneous, cross-abifity groups during the language arts pumd (1) reduced class sizes in
language arts: (4) a systematic reading program integrating Storv /U.//mg and Re- /:_//mf_; (STAR), phonics in beginning
reading, vocabulary building, comprehension skills. and cooperative learning: (3) reading assessments every eight weeks in
which students are (ested to determine progress und needs for wiloring or group changes; (6) Family Support Team to provide
parenting education and assistance for children experiencing personat or icalth problems; (7) an on-site program lacilitator
who coordinates the program: and (8) in grades K- 1. the program emphasizes development of language skills and the use of
phonetically written storybooks: in grades 2-3 the program focuses on apportunities to read, discuss and wrile,

During the 1995-96 school year. the SFA program was implemented in one schiool. 410 students. 23 teachers, 5 stall
members and 180 parents were involved m the program.

Implementation Issues: Keys to clTecoive implementation include: (d ) the reading and writing program (i.c.. 90 minutes ol
comprehensive direct reading instruction to one group); (b) the use ol tutors as reading teachers: ( ¢) the K-1 emphasis on
development ol language skills and the use of phonctically written storybooks; (d) cooperative learning; (¢) family support:
{Neighl-week assessments; (g) an on-site facilitator: and (h) professional development for teachers and stall. A potential
challenge to effective implementation is inadequate funds for materials and tutors.

Resources Used: Special reading instructional materials tor the Reading Roots component and the libraries are needed for
the SI'A program. In addition. the program requires three days ol professional development for all weachers prior 1o the
beginning of the program. A consultant is used to train the Ic.ld]crs conduct several follow-up visits, and to provide
d(ldlll()ndl in-service workshops.

Funding Sources: The SIFA program is supported by general funds, state categorical funds, and Federal Title T monies. In
addition, the program has received support from the Adnpl A-school Parter program and Star Bank. "The estimared annual
cost of the program during the 1993-96 school vear was $65.000.

Contacts: Carolyn Rogers, Principal. North Linden Elementary School, Columbus Public Schouls. Kathy Kessler.
Facilitator, North Linden Elementury School. Columbus Public Schools. Telephone. (614) 363-6033. Fax: (614) 365-6034.
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Reading Recovery
An early intervention program of the St. Louis Public Schools designed (o reduce reading failure

‘Target Population: Grade I students that are exhibiting difficulty or inconsistency i achievement,

Description: Begun in 1993, the Reading Recovery is an intensive intervention program for first graders who have difficulty
achieving or are inconsistent in their IL.JII]II]E, particularly in reading. The program is based on the work of Marie € lay
(1973), an Australian educator. The ()b]LLlI\’ of the program is to muke instruction consistent for children experiencing
academic difficuldes. In addition w regular classroom activitics, Reading Recovery students are provided onc-on-one lessons
for 30 minules every morning by a teacher specially trained to help the student develop effective reading strategies. Fach
teacher has four students assigned to him or her tor 20 wecks.

Instruction is intensive and individualized. The teacher sets up a different instructional program for cach child. The student

engages in holistic reading and writing tasks during these sessions. Through writing. the student develops strategies for

hearing sounds in words and for monitoring and checking histher own reading. Generally, students complete one book a

week, Each lesson includes five components: (1) uadmu many known stories: (2) reading a story that was read once the day
-

betore; (3) writing a story: (4) working with a cut-up sentence: (5) mcluding a new book that ts read independently the next

day.

During the 19953-96 school year, 18 schools participated in the Reading Recovery program. Sixteen specially trained teachers
worked with 170 first "Ia(lk, children. A long-range ohjective of the school district 1s (o have two Reading Recovery wachers
assigned to cach elementary school. To date, 1wo training sites have been established in the district.

Lvidence of Effectiveness: The first full year of implementation was during the 1995-90 school year. Results of ¢valuation
data is not yet available.

[mplementation Issues: Keys wo elTective implementation of the Reading Recovery program ave individualized. intensive
instruction for students. use of specialized reading and writing materiats, well-traed reachers. and a financial commitiment
to the program. A barrier to effective implementation can be the expense ol the program in terms of providing lraining to
reachers and the cost of malerials.

Resourcees Used: Special reading and writing materials such as "little books™ are used by the program. Professionul
development in the method is needed for teachers. Each teacher identified as a Ruading Recovery teacher receives one year
ol training at the same time as they are implementing the program. Teachers work with students in the morning and receive
training after the close of the school day.

IFunding Sources: The Reading Recovery progrant is supported by tederal Title | funding. Annual cost has not yvet been
determined for the 1995-96 school year.

Contact: Dr. Beauton Roberts, Dircctor of State and Federal Programs.

Telephone: 314-361-3300 x232.
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Reading Recovery
A reading and writing program for children at- risk of Lailure in the Boston Public Schools

Target Population: First grade Title | students, limited English proficient students, and children in the bottom 209 ol their
firat grade classroom.

Description: The Reading Recovery program was inttiated in the Boston Public Schools in August 1990, The poul of the
program is to help first graders at- risk of reading and writing failure to learn sirategies © become pood readers and writers.
The Reading Recovery Program has four key components: (1) a program ol acceleraied learning for children in the lowest
20% of their first grade classrooms; (2) a program for educators that includes a [ull year of university-based training,.
Tollowed by continuous coaching: (3) ongoing research and evaluation which ncludes collection and analysis of data for
every child served in the Reading Recovery program: and (4) the development of an carly literacy network by Reading
Recovery educators, admimstrators. and institutions. which is dedicated to making it possible for all children to become
lerate.

During the 1993-90 school vear, 24 schools participated 1 the Reading Recovery program. Approximately 200 fust graders
were served by this program. 32 Reading Recovery teachers and 200 parents participated in the program.

Evidence of Effectiveness: The Reading Recovery program in Boston Public Schools is evaluated annually. The major
(indings ol the 1994-95 evaluation indicated that:

A total o 155 children received the full Reading Recovery program in 1994-93. O1 thig total, 89% of the program children
were successlully discontinued (1.e.. those who received 60 or more lessons) and were reading at or above the average of the
first grade and functioning as independent learners in their classrooms.

Of the 155 program participants, 17 did not discontinue; however, the children who tested at the end of the school vear did
make progress in writing. vocabulary, dictation. and text reading,.

All Reading Recovery program participants made significant gains form fall (o spring (esting on writing. vocabulary,
dictation, and text reading.

The 67 children who were successfully discontinued rom the program prior to April continued to make progress. In May
and June of 1995, 65 ol these children made gains 10 their writing vocabulary, phonemes, dictation and in text reading.

[mplementation Issues: Professional development of teachers and staff are key to effective implementation of the Reading
Recovery program. The professional development program allows teachers 1o develop keen observation skills. These skills
enhance the teacher's ability to utilize individual children's strengths in instructional decision making. As a result the
children's reading and writing skills accelerate because the teachers tattor their instruction to the specific strengths and needs
of the child.

Several factors may impede effective implementation of the Reading Recovery program: a luck of understanding ol the
effectiveness and educational value of Reading Recovery by same within the school system: the Quetuating Title | status of
individual schools; the policies of seniority and excessing of teachers: and the lack of internal institutionalized funding for
training and salaries.

Recognition: Nationally, the Reading Recovery model has been selected as a demonstrator project in 1987 and since 1988
has been cited as an exemplary program by the U.S. Department of Education's National Diffusion Network.

Funding Sources: The Reading Recovery program is supported by general funds. Title T and Bilingoal Education monies. In
addition. the program received fundimg from the Noyee Foundation in 1994-95. The district estimates that there 1s 1o uctual
annual cost added to the school’s budget, rather it is a reconfiguration ol existing resources, The annual cost Tor training
tcacher for one year is $5,000.

Contacts: Martha Gillis. Reading Recovery Site Coordinator. senior Program Coordinator for Reading/Language Arts
Curriculum, Boston Public Schools. Telephone: (617) 6335-9704. Fax: (017) 633-9704.
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Teaching All Children To Read

A partuership program between Georgia State University and the Atlanta Public Schools (o enhance reading
performance

Target Population: Students in grades 1 through 8. In some schools, only those students scoring below the SOth percentile
in reading on a standardized achievement test are included.

Description: Begun in 1993, Teaching All Children to Read uses the Direct Instruction reading materials published by SRA,
Teachers are trained in the implementation of the method. The method provides phonemic awareness. letter-sound
relationship. blending skills, and comprehension skills which are all taught to mastery and fTuency. Regular checks for
mastery are done so that a student does not fall behind in reading performance.

Twelve teachers and 170 students in grades | through & in nine schools partictpated during the 1993-96 school year.

Evidence of Effectiveness: Teaching All Children (o Read was evaluated in 1995 and 1996, Rate ol academic gain was
calculated prior to the program and during the program using the results of pre- and post-test administrations of the
Woodcock Reading Mastery Test (Revised Edition).

Tmplementation Issues: Eflective implementation requires teachers that want to participate and principals sho will support
the program. Time needs to be given to reading instruction on a daily basis.

fnitially, it may be difficult for teachers to implement the method and some teachers may be resistant w teachmy reading on a
daily basis. Hewever, as teachers begin to see results in student performance and become more familiar with teaching
reading with this method these obstacles are overcome.

Resources Used: Special materials are needed for this program: Reading Mastery and Corrcctive Reading [rom SRA,
teacher presentation materials, student storybooks and workbooks. Faculty from George State University provide training in
the method at the start of the school vear and provide follow-up training at four months and seven months,

Funding Sources: Teaching All Children to Read is supported by university and school system Tunds as well as funds from
HUD.

Contact: Dr. Laura Fredrick, Georgia State Universily, (404) 651-0112 or Ms. Pam Parterson, Atlanta Public Schools, (404)
792-3900.

Compifed by Wher Works in Urban Education:
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Reading Recovery
An early intervention reading prograni for at-risk students in the Jefferson County Public Schools

Target Population: Title [and other irst grade students at-risk for reading failure.

Deseription: A national model, the Reading Recovery program was initiated in JelTerson County Public Schools in
September 1988, The Reading Recovery program is an early intervention program designed to reduce reading lfailure. The
Reading Recovery program is based on the assumption that high-quality help during the carly years ot schooling is the most
productive investment of resources. The program targets the poorest readers in the first grade.

[n addition to regular classroom activities, the student is provided one-on-one fessons for 30 minutes each day by a teacher
specially trained to help the student develop eifective reading strategies. The students are consistently engaged im holistic
reading and writing tasks and cach day the student is introduced to a new "little book™ and writing. a story. Through writing
the student develops strategies for hearing sounds i words and for monitonng and checking histher own reading. The
program continues until the student has developed effective strategies for independent hieracy learning and can function
satisfactorily in regular classroom reading activities without any cxtra help.

The program uses two delivery models: the shared classroom model and the collaborative model. In the shared classroom
model. first-grade teachers are paired with Chapter | Reading teachers in an wrangement thut allows teachers to spend one
halr-dav working with individual students on Reading Recovery lessons and one half-day teaching in the first grade
classroom. The cotlaborative model alfows each eacher to spend one half~day working with individuals students on Reading
Recovery and one-half day teaching individuals or small groups,

During the 1995-96 school yeur, the Reading Recovery program was implemented in 41 schools. Approximately 340
students, 54 teachers. and 4 stall members participated in the program.

Evidence of Effectiveness: The Reading Recovery Program has been evaluated annually since 1989-90. The most recent
evaluation indicated that: (1) in 1994-95. of the 208 Reading Recovery program students, 209 were successfully
discontinued. representing 78% of the program's population: (2) the proportion of successtully discontinued students who
achieve end of the year scores equal Lo or exceeding the average band of Louisville students was 93% on writing vocahulary
992 on hearing and recording sounds in words. and 99.5% on text reading level.

Ll

Teachers were surveyed to obtain insights and opinmons regarding the Reading Recovery program. Among the teachers who
responded o the survey. 95% indicated that Reading Recovery alTected the students in their classrooms positively and
ranked the progran as having a "large " to a "very large™ impact on the students' classroom performance.

Implementation Issues: Key to effective implementation is the ongoing traiming and professional development received by
teachers. IFurther. teachers' classroom practices are monitored on an on-going basis by the Reading Recovery Teacher
Leaders. Inadequate funding can have a negative impact on implementation.

Resourees Used: The Reading Recovery program uses approximately 400 "little " book titles. Other materials used in the

program include pencils, slim markers and paper bound into a blank writing book. magnctic alphabet letters and an upright
magnetic chalkboard. To imptement the Reading Recovery program, (cachers receive special training over a period of one
year. Through clinical experiences and peer-critiquing guided by u skilled teacher leader, teachers Tearn to use observation
technigues and teaching procedures for conducting Reading Recovery lessons,

Funding Sources: Jefferson County Public Schoals funds the Reading Recovery program using general and Title | monies.
The estimate annual cost of the program is $2.182,000.

Contact: Carol k. Hall. Reading Specialist. Curriculum and Assessment, Jefterson County Public Schools. Telephone: (302)
485-3052. TFax: (302) 485-89706.
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MASTER WOODLAND MANAGER
Ames, Iowa; 515-294-4465
Teaches landowners how to protect forests.

"1l HAVE A DREAM’ FOUNDATION

New York City; 212-293-5480

College-tuition help promised for poor kids who manage to graduate
from high school.

COURT APPOINTED SPECIAL ADVOCATES
Seattle; 206-328-8588

Volunteers investigate child-abuse cases to relieve burden on
overworked bureaucrats.

ROBIN HOOD FOUNDATION
New York City: 212-227-6601
Provides seed money for street-level charitable entrepreneurs.

LOCAL INITIATIVES SUPPORT CORP.
New York City; 212-455-9800
Cuts through red tape that blocks affordable housing developments.

ALLIANCE FOR NATIONAL RENEWAL
Denver; 308-571-4343
Links grass-roots activists to share ideas and approaches.

SUCCESS BY 6
Minneapolis; 612-340-7628 or, to volunteer: 612-340-7596
Focuses on early-childhood issues and education.

CENTER FOR COLLABORATIVE EDUCATION
New York City; 212-348-7821
Advocates small schools, choice.

BUILDING CHARACTER SCHOOL-WIDE
Dayton, Ohio; 513-224-7364
Classroom ’'character education.’

GOOD SHEPHERD HOQUSE
Philadelphia; 215-843-5413 .
Educates kids about how to resolve conflicts without violence.

TEACH FOR AMERICA
New York City; 212-425-9039

Recruits recent college grads to spend two years teaching in
‘understaffed public schools.

STAR PROGRAM !
Pasadena, Calif.; 818-792-8130 ' ,/

‘Stop, Think, Act, Review’: a school primer on personal
responsibility. V
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CARING COMMUNITIES
St. Louis; 814-231-3720
Helps schools function as round-the-clock community centers.

THE CHOICE PROGRAM
Baltimore; 410-455-2494

Offers juvenile offenders daily supervision and home drop-by
visits.

PARENTS AS TEACHERS L///ﬁ
St. Louis; 314-432-4330
Visits homes to promote parental involvement with kids’ education.

CHATTANOOGA VENTURE

Chattanooga, Tenn.; 615-267-8687

Organizes festivals and rallies the community behind major renewal
projects.

DALLAS AREA INTERFAITH

Dallas; 214-351-6595

Brings together churches to set up things ranging from job
training to after-school programs.

NEW COMMUNITY CORP.
Newark, N.J.; 201-623-2800
Offers job training, housing. Encourages business development.

CALIFORNIA HUMAN DEVELOPMENT CORP.

Woodland, Calif.; 916-668-5160

Operates local Head Start, family-literacy and bilingual
child-abuse-prevention programs.

NATIONAL RETIREE VOLUNTEER COALITION

Minneapolis; 612-341-2689

Helps corporations establish programs to channel retirees into
useful charitable work.

WHO CARES MAGAZINE

Washington, D.C.; 202-628-1691, info@whocares.org

Provides info on community activist groups rounded by young
people.

PLUGGED IN
East Palo Alto, Calif.; 800-225-7584, info@pluggedin.org
Introduces disadvantaged kids to computers.

LEAP
New Haven, Conn.; 203-773-0770

College students operate a summer camp for inner-city kids--in the
inner city.

CITY YEAR
Boston; 617-350-0700
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One-year intensive community service for ages 17 to 23.

PHOTO (COLOR): ’'Alternatives for Girls’: At a weekend retreat outside
Detroit
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