
'liS^obldy^^^ Junior High School 57, "fewer 
iiione'-piBrcent of the shidents are white,"' 

thelikew Xbrk Times reports, "and more than 
87^oeot are eligible for free lunches." In the 
e i i j ^ grade, only 11.7 percent of the young­
sters are rieading at grade level, 
itThese , kids and many more like them— 

: and Hispanic—in segregated public 
schools around the country were missing in 
thagiresident's "landmark" speech on race 
ri^dns at the San Diego campus of the 
Uiwersity of Califomia. 

lifTfae president wants us to be "one America" 
iq; the 21st century, but he explaiiis, "money 
.qin't do it. It can only come from the human 
/ ^ t . " Hugh Price, president of the National 
'.ffitin League, knows better: "It will take 
S ' f y • • . to provide the resources anfl quali' 
-ffl̂ S^ schooling required for youngsters to 
^Moixed.'' Especially isolated youngsters. 
jH^iiless attention is paid to the students at 
iifiior High School 57 in Brooklyn; th? 21st 

iitiiry will be the same for most of them as 
-̂bleak present. . , , 

tThe president ignored the crucial fact that 
^division of the races is profoundly affected 
I ĉperiences in the most formative ghetto in 

society—the public school. And these 
asingly segregated schools continue to be 

inferior in resources of all kinds, including, 
with exceptions, the teaching staff. 

This continuing discrimination—not by law 
but by indifference—is not only racial but is a 
matter of class.-

Yet ClintoA, in speaking of education in San 
Diego, focused only on colleges as he ritualisti-
cally preached the necessity of affirmative 
action. The 

w°'^Hi&' SWEET L A N D ; 
School ' 57— "•"•""•••"'""••^7 
where attend- • 
ance is less than half in some classes—may 
not get any closer to a college than a job as a 
security guard. Yet the president passioiutely 

• said in his talk that "we must give our children 
the finest education in the world." . 

Which children? Or, more to the point, 
which class of children? 

Much to the president's chagrin, affirmative 
action in colleges is in trouble not only because 
of Proposition 209 in California—which the 
Suprenae , Court is likely to affirm—but in 
courts elsewhere, So, what will happfsn if race' 
and gender preference—as a factor in college 

: admissions—cajQ ho longer continue, howevier 
it is "mended?" 

At San Diego, Clinton said he was willing to 
listen to any altemative to affirmative action. 

("1 would embrace it if I can find a better 
way.") Apparentiy his advisers had neglected 
to tell him what's going on around the country 
in class-based altematives to race-and-gender-
basedaffinnative-action; ——— • 

.Jlevery university of Califomlasĵ temTW 
stance, has created a partnership between the 

etafê a-KQ inw-pprfpnying high schools thatJidlt 
• help itudents 

OF LIB 

admissions on 

aclieve better 
test scores and 
grades; ,and 
thereby qualify 

academic merit. for universî  . 
Many of the high schools involved in these 
college prSaratory; programs have predomi-;: 
nantfy bla^ or Hispanic students. But there are 
also wfa^ and others who have potential that 
neais ,ti6 be nurtured. 

Other colleges and universities—aware of 
tbe dubious nitiire of affirmative action as 
currently practiced—are engaged in similar 
outjeach programs. 

fhe University of California, altemative—a 
mention of which , would have-jgiven some 
•s\lbstance to the • president's-(..superficial' 

ech—is eventually going to include training 
M elementary and middle-school teachers in 
those isolated lower schools. 

Already underway in the Martin Luther King 

jr. Middie High SchoolFrancisco—as 
reportediby Reiie Sahche?. in The Post—is a 
Umversity of Califomia engiiieering and science 
aghieyeffî t grogî iQi for students. The school 
U;ih'{»;yet3î po(»:fl̂  and the principal, 
Jampij Ta:̂ pr4 that for those young-
t̂ers'̂ tô ',quaMe<l%r̂ ;̂̂ ê  "we have to 

Ĉ ;start very^:very^a^ -^lir^ . 
K ; :EThe?*ii]tadents-intiiie programs— 
p i K S ^ ^ ^ d ^ ^ ^ b l t o n - ^ legitimately 
"^aclp^^lf-est«^^td;;.use modish term. 
v;vAj95tjii»p<M^^ they can 
• ' 'Xta i r^^ of many ghetto 
rsdi6c^ leam that they 
, are dum^aftdthey_we not. . 

;̂  i^^^jyio^^ adniissions directors wiD 
> - -no/i6n̂ ^̂  gâ e in 

•̂ !if5i Uijliis'^^ to the pres-
" enwlS piiite HoiiSe aide Thurgood Marshall 
Jir. GHnton;did Marshal 

.;;Sr,!ai insist^ the racial 
, isoiation.?̂ ^ Nor did he 
addrew tti^ cnt i i i^ bf Charles Rangel 
<D-N/Y3;%ho:li^^ wants a 

•Ajerag^^wcel^^ibi^^ in 
•%ubUc:^bols;i'*'!^ • . • 

! To the student̂ '̂ ^̂  Brcioklyn's Junior High 
57;'-the'l)resideiit%as far more distant than 
San Diego. 

Ft '-: ^, 

J 

6 •" ^?-?7 



THE PRESIDtNT HAS SEEN 

Study on Education of Blacks Finds Problem 
By WILLIAM H. HONAN 

A new reference book devoted to the preschool 
and secondary-school education of bl?ick studehts 
offers less that is encouraging than an earlier vpluitie 
about higher education. Both are part of a planned 
three-part senes. 

"The news in this volume is not as good as it was. 
in the first," said William H. Gray III, president of the 
United Negro College Fund, which raised $5 million to 
support the publications. 

"The first volume showed things like the re­
markable growth in the college graduation rates of 
black women," he said. "This study has more nega­
tives. Our next task is to find out why." 

The 370-page book, being releaised tbday in Wash­
ington by. the college fund's Frederick D. Pattefson 
Research Institute, compiles,, but does not analyze, 
decades of informatiori from 40 archivies. The first; 
volume was released in March and the third, tp be 
published this summer, will focus on the traiisltion of 
black students from high school to work or to college. 

Michael T. Nettles, a professor of education on 
leave frorn the University of -Michigan who has 
devoted nearly a year to the project, said there were 
a number of unexpected revelations in the latest 
volume, which used data gathered throiigh 1994, 
including: 

.̂ Contrary to the widespread belief that black 
students are a dominant-presence in urban public 
schools, Mr. Gray said, less than one-third of bla!ck 
public school students attend schools in large cities. 

; !9Young black children paillfcipate In preschool 
programs at; a higher rate, or 53 percent, than White 

, students, who. represent 44 percent. 
qBiack preschoolers display: a 

ble with those'of white students In; verbal meniory, 
social behaviof and physi(;al development, hut fall 
behind in vocabulary skills. i .i v : : : ; 

fl!Black; students are - rapre fearful of physical 
harm £̂t school than whites, aind mii'st cope with moire, 
security guards, gangs, weapons ajid tiietal detectqrS' 
And moi"e black studehts in suburban, schools worry, 
about being harmed while trayeliiig and from school 

^Although blacks are 12.5 percent of the,popular 
, tion of the United States, they represent more than 16 
percent of; all public school students. The graduation 
rate of Africkri-American students, however, is lower 
—12.5 percent, in proportion with their percentage of 
the population. * ; , /; 

flBlack students represent a disproportibnate 
28.7 percent of students In specieil education schools. 

The compilations were cpnceiyed by ̂ M̂^̂  
former Congressman from Philadelphia who became 
the first black House member tp seryê as_the Demo­
cratic whip. ' ^ ' 

"Congressmen, policy-makers and others can't 
do their jobs unless they have, this raw material 
available to them," h^ said; , 

Soiirces in thg hook include the Department of 
Education, the Ceriisus Bureau and the National Sci­
ence Foundation. 

: An article and an entry irt the 
News Summary yesterday about 
Malcolm .Shabazz, the 12-year-oid 
grandson of Malcolm X who .ls aĉ  

. cused of having set the fire that 
critically injured the boy's grand­
mother, referred incorrectly to a. 
court hearing in the case on.Monday. 

. It was a detention hearing, to deter­
mine whether the boy would reniain-
in custody ; technically, there are no 
arraignments in Family Court. The 
summary .also misstated the status 
of the hearing. It was'adjourned until 

• "Corrections 
yesterday; It was not completed ion 
Monday. \ . ' 

In addition, articles ybsterday and 
•on Monday misstated the date of 
Malcolm X's assassination. It waŝ  
Feb. 21,1965, not May 21. 

An article yesterday abput the 
survivors of the Oklahoma City 
bombing misstated the number of 
days a 5-year-old boy, Brandon Den­
ny, speiit in intensive care for his 
injuries.; It was 7l days, not 17. 

An firt review on Friday about an, 
exhibition of works by Joaquin To-
rres-Garcia at the Jan Krugler Gal­
lery in Manhattan through July 30 • 
misstated the gallery's address. It is 
..̂ t 41 East 57th Street, not East .57th.• 

The: credits with a television re­
view yesterday aboiit "Bill Clinton:. 
Rock 'n' Roll President" on VHl-
misstated the given name of the pro­
gram's Washington producer. She Is 
Joy Roller, not Jay. 
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EDUCATION "^^TEK on the WE.B 

Raceand D( 
BY LYNN OLSON 

udlily Covnis focuses on vvhal slates can do lo raise llic 
achievemeni ofall sludenls. Slress Ihe word "all." Raising 
slandards, improving leaching, and dealing beUer schools ai"c 

only the Hrst steps. Slates also musl ensure thai all cliildren have access 
lo a demanding curriculum, high-qualily inslruclion, and nourishing 
classrooms. 

Subscribe to 

Education Weeklj 

Last month, a revealing report from the 
Education Trust underlined just how far 
slales have lo go lo Puinil lheir obligation 
lo all students. The Washinglon-based 
nonprofit organization directs ils eflbrls 
toward closing the performance gap 
between children Irom poor and minority 
families and lheir more advantaged peers. 

It found lhat afler decades of progress, the achievemeni gap belween 
while and minority students is widening again. 

Belween 1970 and I9S8, minority students made striking gains in 
academic performance, while the achievemeni of white sludenls 
remained flat. 

During lhal time, the difference in performance belween while and 
African-.A^merican sludenls on the Nalional .Assessment of Educational 
Progress—which tests a representative sample of students 
nationwide—narrowed by about one-h; 
Hispanic sludenls closed by one-third. 

The gap belween while and 

Bul beginning in 1988, this progiess stopped. And in some subjects al 
some grades ihe gap began to yawn once more. Today, 
African-.'\merican, Hispanic, and American Indian sludenls slill 
perform well below other sludenls in all subjects at all grade levels 
tested. In some cases, the gap has widened because the scores of 
minority students have declined; in olher cases, the performance of 
white students has improved, while the pei formance of minority 
students has remained relatively stable. 

"The fact lhal progress in minority achievement has slopped at a time 
when minorities comprise a growing portion olThe student population 
should sound a wake-up call lo the whole country," ihe Education Trust 
says in ils report, Educalioii Wtiich: The 1996 EJucniion Tntsi Suite 
and Nalional Data Book. "For while virtually all minority students 
master basic skills by age 17, disproportionately few master the 
higher-level skills Ihey need to assume productive roles in society," 

Researchers attribute the dramatic gains ol'the 1970s and early 1980s, 
in part, to changes in family characteristics and demographics. In 
particular, more black parents wei'e bettei" educated, had fewer children, 
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and were less likely to live in poverty by the late 197()s. .And all of 
these characteristics are slrongly coi'related wilh higher test scores. 

But David Grissmer, a senioi' research scientist al the R.AND Corp., 
argues that changing family characteristics alone cannot explain the 
large gains made by minority students. He calculates lhat changes in 
families accounted for only about a third ofthe total gain, 

"Teachers and schools wilh large numbers of minonty students may 
have been responsible for the most significant gains in lest scores over 
the past 20 years," he suggests. 

Massive desegregralion of the schools, federal programs focused on 
boosting the basic reading and mathematics skills of disadvantaged 
sludenls, and increased public spending on education all may have 
conlributed lo the academic progress of minority childi-en. 

The problem now, says the Education Trust report, is one of will. 
E.xperiences from real schools show lhal poor and nnnorily students 
can excel if they are laughl al high levels. "Bul most schools don't leach 
all students at the same high level," the report says. "In fad. we have 
constructed an educational sysiem so full of inequities that il actually 
exacerbates the challenges of race and poverty, rather lhan ameliorates 
them. Simply put, we take students who have less to begin with and 
i'lve them less in school, loo." 

The Education Trust report documents the following disparities: 

Poor and minority students are less likely to be in classes with 
teachers who at least minored in their fiekls. In the 1990-91 school 
year, for example, only 42% of math classes in high schools wilh 
majority-minority enrollments were taught by teachers who were math 
majors. By comparison, in high schools with few minority 
sludenls—less lhan 15% of enrollment—69%i of math classes were 
taught by math majors. More than two-thirds of .African-American and 
Hispanic students attend predominantly minority schools. 

In schools where more lhan 30%) ofthe students are poor, .59%, of 
teachers report that they lack sufficient books and other reading 
resources. By contrast, only 16% of teachers in more afHuent schools 
report such shortages. 

Poor and minority students are more likely to be taught a low-level 
curriculum wilh low slandards for performance. Only one in four 
sludenls from low-income families is placed in a college-preparatory 
sequence of courses. In contrast, poor and minority students are 
overrepresented in less challenging general and vocational education 
programs. 

Roughly 55 out of every 100 white and Asian students complete 
.Algebra 2 and geometry. Only 35%) of Afi-ican-American and American 
Indian seniors lake this math. Although one in four white seniors takes 
physics, only one in si.x black senioi's and one in se\'en Hispanic seniors 
completes this course. 

Some stales provide disadvantaged students with better teachers and a 
more challenging curriculum lhan others do, the report says. For 
example: 
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In Tennessee, 23'M) of public K-12 students were black in 1992, and 
24%) of students in Advanced Placement mathematics and science 
courses were black. By contiast, in Virginia, 26%i of public K-r2 
sludenls were black, bul only 1% of students in AP math and science 
courses were black. 

In New York state in 1992, 20% of public K-12 sludenls were 
A frican-Americans, and 20'I'u of students in gifted-and-talenled 
programs were black. In Mississippi, 5\% of public K-12 students were 
black, but African-Americans made up only 7%) of those in 
gi fled-and-lalenled programs. 

Poor and minority students also achieve significantly more in some 
slales than in others. 

Mr. Grissmer calls these "value added" stales because their sludenls 
perform belter on national assessments lhan their family and 
demographic characteristics would predict. 

Take the case of Texas and California. Both states have a similar 
percentage of poor and black students. And Texas has a higher 
percentage of Hispanic students. 

Yel on the National Assessment of Educational Progress, poor and 
minority sludenls in Texas perform significantly belter lhan similar 
sludenls in California. 

For example, in Texas, 44%) of 4lh graders 
in disadvantaiicd urban schools performed Visit our new 
at the "basic"''level or above on the 1992 POLITICS WATCH 
NAEP math assessment, compared with overview of .! 
only 27%) in California. President Clinton's '• 

Education plan 
Hispanic 4th graders also fared - . . -
significantly better in Texas than in 
California. On the 1994 NAEP reading assessment, about one-third of 
the sludenls tested in both states were Hispanic, But in Texas, 41%) read 
at the "basic" level or above; in California, only 22%) did so. 

Mr. Grissmer speculates that one reason for the difference may be the 
investment Texas has made in reducing class sizes in the early grades. 
About 90%) of Texas' elementary teachers now have fewer lhan 25 
children. Until this year, that was true for only 7%) of California's 
elementary leachei's. 

The point is that while stales cannot control the demographic oi" family 
characteristics of their students, some slates do a much better job 
providing a decent education lo all of their stutients than othei s do. 
When it comes lo education, quality counts—for all children. And states 
should be held accountable for how well all students perform. 

9')7 l.'dilorial I'l'ojccls in r:iliiciilii)ii Inc. 
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