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THE PRESIDENT HAS SEEN 

Nation's Wealthy^ 
Take Steps to Aid 

By JACQUES STEINBERG 

Long dismissed as the runts in the unwilllng^f 
family of philanthropy, public 
schools and their students are 
ting fresh attention from high-pi 
donors plainly concerned about the 
nation's academic future. 

Rather than donating only to their 
college alma maters, the wealthy 
givers — including George Lucas, 
the film maker, Theodore J. Forst­
mann, the Wall Street financier, and 
Leonard Riggio, the chairman of 
Bames & Noble — are increasingly 
bestowing their largess on those indi­
viduals struggling just to make it 
through high school. 

Their gifts were trumped last 
week by a $1 billion scholarship pro­
gram for disadvantaged minority 
students announced by William H. 
Gates 3d, the chairman of the Micro­
soft Corporation. 

And yesterday, Eli Broad, chair­
man of Sun America, a Los Angeles-
based financial services company, 
said he was setting aside $100 million 
for urban school systems, primarily 
to help train superintendents, princi­
pals and staff. 

Though the motives vary, the 
thread through all of these gifts is a 
conviction that government has been 

ition s f j f a n and 
r, many of the 

'success 

the publii 
dents. Mi 
^believe tha 

leiT^Siinesses — 
theii^wealth — hinges 
WOR^ force. 

" I think the national comi 
has realized it Isn't enough just 
give to higher education," said Eu­
gene Lang, who may have sowed the 
seeds of this movement when he 
adopted 54 sixth graders at a Harlem 
school In 1981 and committed to send 
them to college. "You've got to catch 
children before they fall Into that 
abyss," Mr. Lang said. 

Though gifts to universities show 
no sign of abating — an annual sur­
vey tallied $18.4 billion in donations 
to higher education last school year, 
a national record — fund-raising con­
sultants say that the broader spec-

itional institutions, in­
cluding- el^Rientary and secondary 
schools, havo^Tegun to attract the 

irt, the donaAljRhwe been 
the neetT^oiTSihelging 
seen as th^fespons'ibil-

Javers, the problems and 
Is Pf^pAa^on's put^c school 

sTOOents increiqNgly *em to be too 
ovenaAlVlng for Ggfernment to ad-
dress. fl^Ilme when politicians are 

j l l i i "' 

bee 
lists 

erh; 

^is^chool budgets, the 
"jrOcipals have never 

;er:"bnnons of dollars have 
icsted'^iuy computers, 

stzes^^fato teachers 
jpost imjjpfcnt, close 

betwlteiij-ich and poor stu-

e, ihtrpctable problem 
that out*tiP6mmefit and public insti­
tutions can't s^e alone," said Nan­
cy Raybinj^management consult­
ant who specializes in nonprofit insti­
tutions. " I think we're seeing the 
philanthropists trying to get the 
money to organizations and individ­
uals directly, without too much bu­
reaucracy in between." 

In committing to provide $1 billion 
In college scholarships to the needi­
est high-school seniors over 20 years 
— with hopes of subsidizing at least 
1,000 students a year — Mr. Gates 
and his wife, Melinda, chose to do so 
not through a university or a group of 
universities but through the United 
Negro College Fund along with the 

Hispanic Scholarship Fui)d and the 
American Indian College Fund. 

By identifying talented but needy 
students before they reach college, 
Mr. Gates is following Mr. Lang, 
whose idea'has been replicated in 64 
other cities through the 1 Have a 
Dream Foundation, and Walter H. 
Annenberg, whose contributions to 
public education have exceeded $800 
million since 1993. 

They have been joined by many 
others. 

Mr. Forstmann, the financier, last 
year committed $50 million to a $200 
million effort that would permit at 
least 40,000 inner-city public-school 
students to attend private schools 
over the next four years. 

Mr. Broad of Sun America, who 
had previously contributed to Mr. 
Forstmann's private voucher pro­
gram, said that almost all of his 
latest donation, the $100 million that 
he committed this week, would go to 
public schools. He said he had not yet 
decided how the money would be 
distributed. 

The George Lucas Educational 
Foundation, founded by the creator 
of "Star Wars," has spent $10 million 
since 1991 to help elementary and 
secondary school teachers find cre­
ative ways to teach students, largely 
through film and technology. 

Mr. Riggio, the chairman of 
Barnes & Noble, convened a cam­
paign last year to raise $10 million 
for Brooklyn Technical High School, 
the public school from which he 
graduated. 

And expanding a program that 

they began a decade ago, Michael 
Milken, the Wall Street financier who 
was convicted of six counts of securi­
ties fraud, and his brother, Lowell, 
will award $25,000 grants to 172 ele­
mentary and secondary school 
teachers next month — bringing to 
nearly $40 million the amount that 
the Milken Family Foundation has 
given to teachers. 

Like Mr. Gates, who said he want­
ed to demonstrate that "private phi­
lanthropy can be part of making sure 
there is equal opportunity," each do-

Donors tie the future 
of their businesses to 
better public schools. 

nor has entered the educational 
arena for particular reasons — rea­
sons that don't include having their 
names emblazoned on a college li­
brary (though in some cases, like 
Mr. Gates', the scholarships will 
bear the names of the donors). 

In an interview conducted via E-
' mail, Mr. Lucas said he was trying to 
help students avoid the "frustrating" 
experiences that he had as a child 
growing up in Modesto, Calif. 

" I was often bored," he wrote. " I 
often found myself wondering, 'Why 
can't school be more interesting?' " 

To that end, Mr. Lucas's founda­
tion is providing schools with 30,000 

copies of a documentary he pro­
duced. The film, "Learn and Live," 
profiles five innovative school pro­
grams, including a fourth-grade 
class at a California charter school 
that studies insect anatomy with an 
electron microscope. 

Mr. Forstmann, a senior partner 
in Forstmann Little & Company, an 
investment firm, and the chairman 
of Gulfstream Aerospace, has said 
he intends to use his program, which 
would transfer students to private 
schools from public schools, as a 
wake-up call to force public schools 
to improve. 

His initiative has been seen as an 
effort to establish a foothold for the 
school-voucher movement, which 
would use taxpayer money for pri­
vate-school tuition, a proposition that 
has pleased parents whose students 
are languishing in inner-city schools 
but has angered teachers unions. 

Mr. Gates has not escaped criti­
cism either. Though praised by the 
president of the United Negro Col­
lege Fund for raising the prospect of 
minting hundreds of minority 
Ph.D.'s, Mr. Gates has been criti­
cized for excluding white students. 

"I f you give money to the public 
schools, you're going to make the 
private schools unhappy," said Peter 
Dobkin Hall, a senior research schol­
ar at the Yale Divinity School who 
studies the history of philanthropy. 
"If you give money to particular 
groups within the public schools, oth­
er groups will feel left out. 

"Philanthropy is, intrinsically, not 
even-handed," Mr. Hall said. 
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THE PKFSIOENT HAS SEEN 
ETHNIC OUTREACH Q _ i "jf - ^ ^ 

Irish Americans Quick To Release Statements of Support for Commitment to Northern 
Ireland. Following your speech in Ottawa last Friday, leading Irish Americans released 
statements upholding their confidence in your personal commitment to the Northern Ireland 
peace process and in your Administration's initiatives to put the Good Friday Agreement back on 
track. Support also came from Ireland with UUP MP David Irvine saying "the President is right" 
in his description of foot dragging in implementing the agreement. 

HEALTH OUTREACH 

American Academy of Pediatrics (AAP) Honored with First-Ever Address by a President. 
AAP representatives reported back that their membership was very pleased with your comments 
on Congress, the budget, and the debt. 

Mrs. Clinton Addressed New York Hospital Association. The NYHA commented that her 
entire speech on Thursday was well-focused on all of the important health care issues facing 
society. Her address covered several of their key priorities in a very positive manner. They were 
pleased that she spoke about the need for BBA relief and resolution ofthe Medicare DSH issue. 

JEWISH OUTREACH 

Presidential Commission Finds US Troops Kept War Victims Assets. According to the 
Presidential Commission on Holocaust Assets in the U.S., property looted from Hungarian Jews 
was seized by American forces on May 16,1945 from the 'Hungarian Gold train.' The objects, 
mostly pieces of art and valuables, was subsequently taken by generals and soldiers in the U.S. 
Army, deemed unidentifiable and, in some cases, auctioned off or sold through Army Exchanges 
stores. \ 

Supreme Court Case Refusal Upsets Parochial School Supporters. The Court voted 6-3 nok/ 
to review a lower-court decision invalidating New York's latest attempt to create a school district 
to serve the chasidic community of Kiryas Joel in upstate Orange County. That effectively 
knocked out the state's third effort to provide special education to a group of special needs 
children in the Satmar enclave. Concerned that special needs children in religious schools are 
not being served well by the IDEA, Orthodox Jewish groups vowed to improve the federal law. 

RELIGIOUS OUTREACH 

Religious Groups Share Our Dismay Over CTBT. While directing their anger at the Senate, 
groups are quietly questioning our strategy, fearful that it will be much harder to change the ( ) 0 X^^sro^ 
votes of those now on record opposing the treaty. 

Methodist Bishops Reflect Concern Over Vieques. OPL hosted a briefing with NSC for a 
group of Methodist bishops, including Bishop Vera of Puerto Rico, who are preparing to issue a 
new statement on Vieques. They have opposed our military presence there since 1980, but there 
is potential for their being helpful to us as we move toward a transitional phase. 
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MEMORANDUM FOR THE PRESIDENT 

FROM: Bruce Reed 
Andrew Rotherham 

VP 

SUBJECT: Analysis of Bush Education Speech and Its Impact on ESEA 

Attached is a detailed side-by-side of Bush's education speech, comparing his 
proposals with current law and with your ESEA plan. 

The speech itself is more a triumph of centrist packaging than of substance. 
Much of what Bush proposed, such as state testing of Title I students, became law in 
1994. His call for consequences in failing schools is less ambitious than your proposal -
or for that matter, his own efforts in Texas. He said nothing about ending social 
promotion (again in contrast to his record in Texas). His most newsworthy proposal, to 
punish failing schools by turning federal funds over to parents, won praise from a 
segment of the elite press, but leaves him vulnerable to the Democratic attack that his 
plan will drain funds from public schools and the conservative attack that he's soft on 
vouchers (he deliberately avoiding mentioning the word). 

While he may offer specifics later, Bush has said little about what supports he 
would offer to tum failing schools around. By contrast, your plan includes a series of 
specific interventions that states and/or school districts must undertake in failing schools 
and sets aside resources for this purpose. Second, like any voucher scheme, his school 
choice plan holds failing schools accountable, but offers parents no way of measuring the 
performance of private schools, which won't subject themselves to the same tests. This is 
like giving Social Security recipients individual accounts without telling them the annual 
return on private investments. Third, the very education programs Bush proposed 
reforming - Title I and Head Start - would both face severe cuts in the out-years of the 
Republican tax and budget plan which Bush has said he supports. 

In the next few weeks, as part of the House's piecemeal effort to reauthorize 
ESEA, Goodling will offer a Title I bill. We expect it to track Bush's approach, although 
conservatives' reaction to the Bush speech may keep Goodling from billing it that way. 
(Pat Buchanan says one of his main reasons for considering a third-party candidacy is 
that Bush even wants to "enlarge the Department of Education.") We will oppose the 
Goodling bill over vouchers, but try to pocket any progress we make on accountability. 



George W. Bush Education Proposals 

Issue Bush Proposal Current Law Current Clinton Proposals 
(ESEA, FY 2000 Budget Request, 

or other proposal) 

Title I State 
Assessments 

Title I schools required to 
test students on academic 
basics each year— 
provides no definition of 
"academic basics." 
Choice of tests left to the 
states. 
Assessments must be 
disaggregated by 
demographic group. 

• Requires all states to have final 
assessment systems in place to 
measure performance of Title I 
schools/students against state 
standards in at least math and 
reading/language arts by 2001. 
Students must be assessed at a 
minimum at some point during 
grades 3-5, 6-9, and 10-12. 

• Requires assessment data to be 
disaggregated by demographic 
group by 2001. 

No change. 

Rewarding 
Performance 
in Title I 
Schools 

States that make the 
greatest progress in 
closing the gap for 
economically 
disadvantaged students 
and schools within each 
state that make the greatest 
gains in moving Title I 
students toward the state 
standards will be rewarded 
"significantly" through an 
"Achievement in 
Education" bonus fund. 

States designate schools as 
distinguished if the school has 
exceeded the state's definition of 
adequate yearly progress for 
three straight years. These 
schools can then act as 
models/mentors for other Title I 
schools and are eligible for 
additional funds from the state. 

States must set criteria for 
designating schools and 
school districts as 
"distinguished." Criteria 
include measures such as 
gains in student 
performance, consistently 
high performance on state 
assessments, or 
improvements in 
participation. 
Secretary will reward states 
that demonstrate significant 
achievement gains in core 
subjects for three straight 
years, close the gap between 
low and high performing 
students, have strategies in 
place for continuous 
improvement including 
reducing social promotion 
and retention. Rewards 
include priority in ESEA 
grant competitions, bonus 
funds to states, or increased 
flexibility. 

Turning 
Around Low 
Performing 
Title I Schools 

States will have three 
years to reform failing 
Title I schools by 
restructuring the 
management structure, 
changing personnel, 
reallocating money, taking 
over the school or school 
district, transferring 
education dollars to the 

Establishes a process for school 
and school district improvement 
that requires that (1) districts 
identify schools not making 
adequate progress for two 
consecutive years; (2) identified 
schools revise Title I plans in the 
year after being identified; (3) 
school districts help the 
identified schools to improve 

Requires a change in Title I 
plan within three months of 
a school being identified for 
improvement with school 
district intervention 
beginning immediately. A 
school district may take 
corrective action at any time 
after a school is designated 
for improvement. 



parents and/or 
implementing a school 
choice program. 

• I f after three years 
students at the school still 
do not demonstrate 
progress toward the state 
standards the state will be 
required to (1) give Title I 
students in the school the 
option of (fully paid for) 
transferring to another 
school that is closing the 
achievement gap or (2) 
offer parents a portable 
fund of $1,500 per child 
for use at the school or 
supplemental education 
service of their choice. 

• If a state adopts a private 
school choice program at 
any time, students in 
failing schools would have 
the option of taking a pro 
rata share of Title I funds 
with them to a private 
school. 

Note: No information is 
provided about how the "fully 
paid for" transfer will be 
financed. The $1,500figure in 
option 2 is an average and will 
be financed by the student's 
pro rata share of Title I 
resources matched by an equal 
amount from the state (either 
state or federal dollars). The 
student will be entitled to these 
resources for the duration of 
the time they would have been 
enrolled at the failing school. 

and ultimately take corrective 
action against schools that 
consistently fail. Corrective 
actions include curtailing a 
school's decision-making 
authority, transferring staff 
and/or students to other schools, 
or reconstituting the school. 
States use a similar continuum 
with regard to failing school 
districts. 

• Sets aside 2.5 percent 
allocation at the state level 
(about $200 million total) 
for states and school districts 
to carry out corrective action 
and help low-performing 
schools. States reserve a 
share of this money but the 
majority is sent to the district 
level to facilitate rapid 
action. 

• Corrective action must 
include at least one of the 
following measures: 
implementing a new 
curriculum, redesigning or 
reconstituting the school, 
reopening the school as a 
charter school, or closing the 
school. 

• State and districts must also 
allow students to transfer out 
of schools identified for 
corrective action and must 
provide transportation or 
cover transportation costs for 
these students to attend other 
public schools. 



Move Head 
Start To the 
Department of 
Education 

"To ensure that Head Start 
makes education a priority 
and focuses on building 
skills for school readiness, 
especially pre-reading and 
numeracy, the Department 
of Education will oversee 
the administration and 
evaluation of local Head 
Start programs." 

• The 1998 reauthorization 
requires that Head Start 
programs develop performance 
standards to ensure that at a 
minimum children participating 
in the program develop 
phonemic, print and numeracy 
awareness, understand and use 
an increasingly complex 
vocabulary, develop and 
demonstrate an appreciation of 
books, and in the case of non-
native English speakers, progress 
toward English acquisition. 

• HHS and the Head Start Bureau 
cooperate with the Department 
of Education to: 

•Revise Head Start performance 
standards to include effective 
transitions for children and families 
moving from Head Start to schools. 
*Ensure that all preschools funded 
with Title I meet the Head Start 
Program performance standards for 
education 
*Co-chair the America Reads 
Challenge workgroup on early 
childhood 
•Conduct joint training on literacy 
issues 
•Provide resources to ensure that 
grantees are working closely with 
their local elementary school. 

Require Head 
Start Programs 
to Adopt a 
Proven Core 
Curriculum 

The federal government 
will identify model 
curricula and effective 
methods of teaching pre-
reading and school 
readiness. These research-
based best practices will 
be made available to local 
Head Start programs so 
they can better prepare 
youngsters to enter school 
ready to leam. 

Head Start grantees must have a 
curriculum that supports the 
development of each child's 
cognitive and language skills but 
there is no specified model. 



Award Head 
Start Contracts 
on a 
Competitive 
Basis 

• New Head Start grants 
will be open to 
competition and awarded 
on a selective basis. 

• In the speech he said that 
unsuccessful Head Start 
contracts would be put out 
to bid and "someone else, 
including churches, 
synagogues and 
community groups" could 
bid on them. 

• Upon renewal of each 
existing Head Start 
contract the program will 
be evaluated based on its 
effectiveness. If a 
program is found 
ineffective in teaching pre-
reading and school 
readiness, its contract will 
be opened up for 
competitive bid. 

• Competitions are currently held 
for Head Start grants regularly 
when the program expands into a 
new area, when a failed program 
is shut down, and for Early Head 
Start grants. 

• Current law allows community 
groups, churches, and 
synagogues to bid on Head Start 
contracts. 

• Programs are reviewed at least 
once every three years. The 
Administration has been clear 
that all Head Start programs 
must provide high quality 
services. Programs found to be 
deficient must correct the 
problems within a specified time 
period not to exceed one year. 

Head Start 
Funding and 
Expansion 

• Republican tax cut would 
have cut funding in half, 
resulting in 430,000 fewer 
children served. 

• Since 1993 Head Start funding 
has increased by 68 percent, 
resulting in 200,000 more 
children served. 

• FY 2000 budget request 
includes a $607 million 
increase. 

Reform the 
Office of 
Education 
Research and 
Improvement 

Overhaul OERI and make 
it independent and operate 
it in accord with scientific 
standards 
Eliminate the regional 
education laboratories. 

• The forthcoming OERI 
reauthorization proposal 
contains reforms to make the 
agency more independent 
and ensure that all research 
conduced is rigorous, sound, 
and publicly accountable. 
The agency will become the 
Institute for Education 
Research and will be 
governed by an independent 
board appointed by the 
President. 

• The OERI reauthorization 
proposal continues to 
support the regional 
laboratories. 



Require that 
the federal 
investment in 
education 
demonstrates 
results 

• Evaluate the 760 federal 
education programs and 
insist that every program 
boost student achievement 
or replace it with other 
programs that succeed in 
reducing the achievement 
gap. 

• Most ofthe "760 federal 
education programs" cited deal 
with specific purposes such as 
boating safety, aviation safety, or 
health and are not administered 
by the Department of Education 
and are not intended to raise the 
achievement of elementary and 
secondary students. 

• The President has eliminated 
or consolidated more than 60 
redundant or ineffective 
education programs during 
the past six years. 

• Almost every Clinton budget 
has proposed eliminating or 
consolidating redundant or 
ineffective programs. 
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A Kindergarten Crowd 
47 Share Classroom in Prince George's 
By DAVID NAXAMTOA 
Wuhutgun PuxSugWAer 

Teachfr Michdle Miyfield wah-
den uch d«y hew to best fit her tta-
dents into her dusroom at Flint-
stone Elementwy School M they 
hive enough space to leam aajan-
ibly. 

On the plus side, kindergartnera 
tendtobeveiysnuIL On the down 
aide, she haa 47 of them. 

Here they were yesterday morn­
ing crammed in the 3fHiy-25-foat 
roam: groups of six seated at seven 
tahfa and five more at individual 
desks, fidgeting in their 47 tiny seats 
u Mayfield tried to teach them to 
use. of all things, 47 pain of minii-
ture hhint-uosed scissors. 

"Betore you get your • sdssora," ' 
Mayfield betfin, " I want you to prac­
tice. . . •• 

But she was est off fcy a chonis of 
chatter 1 want blue onea." 1 want 

green ones." 1 want pink." •'' 
Shetriedagainbutwasintemipt.' 

TWs is ridicnloua,'Mayfield i i d 
hter. -They can't fcan, l i b that 
many. On the firet day. one girt had 

I 0 . 1 1 0 ? 6 h e c , u s e ^ wun't 
usedtoalllhepeopJe." 

&owded classrooms are » mob; 
lem m schools throughout the \ftsl> 
J?Slan region, but on this day, In this 
Oxon Hill chisroom. the conditions 
had reached near overload. 

Not that offidah weren't con-
cenitd Sc ; board tnenbera got 
in earful tc--. :: l Sry Flintstone par-
en^ at a c ^ d meeting Thmiar 
night. But th.- .^ueisa compBcated 
tme m Pnn^ George'a. Although 
the county is building 13 to 26 new 
"tools in the next sic years. County 
Executive Wayne K. Cmy (D) £ 

»u«d i montorium on buying m 

stniflbon iaidj can be devoted io the 
new btiudinfi. 

So. official, ur. they are acram-

UQ tnitn torn less crowded to 
men crowded schools. I f , i uopgip 
measm that la compliaied bj lZ 

113,000 studenu miidied scheris 

arotherRama. 

frJ^u1*^ to • » * »*»ls 
torn the most ovmnmrded to the 

aaid Bill Greene, Ihe synten's 
^ of acxxtunthT^ 
wpiVed iS summer on it because 

fioelcoghisbea^riSfl^ 
^«° I^ e„ eno<i£hinitiestitutei 0f 
school enroIlnienL MiyfieU aiid she 
wuexpectiDgaSkindenprtaat.but 

ni showed up on the fint day. Aroth-
er student arrived ycstmUy. 

Tmagine having to take a ttendance 
^ ^ o r l u v i n g t o f i j u n ; ^ ^ 

of the « childrm n«d, to buy i 
^ K»thy Fbulx. another f L 
I ? " ^ told the ^ I t ^ d 
Thundy night, as parents held signs 
tonad -46.- -Mayte)«i w m t X 
a «jbstitiiu in there ftr i dv?" 

Durdl King, whose daughter 
KXrauin the d a s ^ T f T ^ 
to^Tliere'snowayflieyan teach 46 
Aildren at the June time. They must 
beoverwhehned-

Huilstont has a butint opadty 
$JC6 and . c W a S t a S T S 
fi8i Four tnilQ, behind the buDdinf 
"oomniodale some al the overfow 
hutaff icalshrf toOTvert^fc 
room and the compoKr bh to cii»-
rooms. 

CoippEatinfmitteninJntFEnt 
sfooe ts a magnet adiool with a Moo-
asson program, whoje daKi ire' 
tapped at 25 studtno. * 

OSdaia say itCef is on the way. 

Twotnaer,are due at FBn tW on 
Monday, ^ L O ^ ^ ^ 
P^nsot of support aerrios. A *cofid 
J ^ ^ t a c ^ l s b e l p i n S ^ 

diss of her own when the trailer ar-nvts. . | ( J 

"Hie tnDera probihfy wiB-come 
from somewhere else that meeds 
thaK* a i i school board Chainnan 
^ l ^ ? , D t " (Suitiind). H f t t 
pinful that hot at some pdnt we 

to Stop Ulldng ihooTit.ig , 
school here or. dass romU^^d 
^ t tas .poin t u. talk in t m ^ t f , 
WemicisBae." . 

L h a h e l p ^ M a y f i d d ^ D d o 
^ ^ ^ ^ t e of prodding 
y<»«erday, her students raised.thdr 

In onisnr "Open. ckae. Open. ckBe." 
M»y£eld exhaled , hiTridv^d 

^ t o p i d c u p a p i S X t ^ 
omsfmctioQ papa She darted to 
«Pe«agam,butilwastoolate.i r 

want btaL- n want g r ^ T 

SATURDAY, S Z P T E M B E H n , i 9 9 q 
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Chartering a Course 
Students Settling Into Woi-ks-in-Progress 
By VAUXIH STXAUSS 
ViulUnflm fMI Stuff H'rilcr 

Undeterred by workmen liutall-
inK windows and sawing wood two 
floors below, Lei Kendale got on 
with the business at liand: "Itach-
inc his new fourth^rado students 
the "Code ot CiyOHy" they were 
expected to honor. 
. Pointing to the blackboard, he 
asked the uniformed boys and 
girls, "What's the word?" then 
snapped his flngters. "Responsibili-
tyl" they answered. He moved to 
the next word, snapped again and 
the response came back louder, 
"Rcspectl" And so it went this 
week in the opening dayi o( the 
new Robert Louis Johnson Arts'& 
Technology Academy Public Char­
ter School for kindergarten 

through Itflh grade In Northeast 
Washington. 

Across town, at the Booker T. | 
Washington Public Charter School 
(or Teuhnlcfll Arts in Northwest , 
Washington, the construction 
work was closer and louder, With 
the hutzing •( electric saws filling 
the air In the partially built room, 
22 teenagers sst in chain with no 
desks aa they began a high school 
program of traditional subjects 
and training In the construction 
nnd building trades. 

The schools—both worka-in- 1 

progress—are two of 10 public 
charter schools opening this and 
next week In the District. They 
join 19 others already In operation, 
part of i "public education move- — 

•••-'mant that advocates say will have a pro-
• found impact on education in the nation's 

'• capital. 
.•• .itThe District, where two charter schools 
< begin operating in fall 1996, now lias the 
' . fastest-growing charter school movement 

. of any dty in the country. With a congrea-' 
sional mandate that nllovn 20 new schools 

.•' to-open each year, proponents ny it may 
hot'take long before the number ot in-

' . depfendent charter schools comes dose to 
' , rivaling the city's 145 traditional public 

scHools, which serve about 71,000 stu-
. • dciite. 
. " iThere are more than 1,100 charter 
•.schools across the country, with some 

250,000 students. There were about 3,500 
students in D.C. charter schools last year, 
and supporlen say enrollment could dou­
ble this year. 

. —The Icaming-unid-constructlon atmos­
phere ia typical of new charter schools, 
which operate with public funds, are free 
to students and enjoy a great deal of auton­
omy. 

Proponents say that such schools otTer 
parents an option within the public system 
and wiU force traditional schools to im­
prove to keep students. Opponents say 
charter schools drain resources from tradi­
tional schools, making It difficult for them 
to Improve. 

Charter school programs In the District 
are diverse—so much so that they don't all 

J
have regular 180-day school yeara. Cesar 
Chavex Public Charter High School In 
Northwest Washington, br example, oper-
a t « All a 221-|fayygf«nd gives atudents 
jnly a montlTotf loo-aummer vacation, 
Some scHdBtnreTfcsigned for children-
vWtfi learning disabllltiea, adjudicated 
youths snd Ugh school dropouts. Others 
rmphasiie technology, math and science, 
language immersion, the arts or vocational 
training. 

Booker T. Washington, which has about 
100 students in grades 9 through 12, offers 
(raining in trades Induding carpentry, 
plupibing, electrical wiring and bricklajr-
irig.as well aa computer skilla. Tt also haa a 
night program for adults. 
''^The school offers me a chance to leam 
the skills I am Interested in," aaid Alicea 
Bland, 18, a senior who last year attended 
a cturtef school that didn't reopen this 
year. She opted for charter schoota, she 
said, becnuse her neighborhood public 
high school has no vocttional training, an 
example oi how vocational education in 

the District has all but disappeared In re­
cent years. I 

Students ot Booker T. Wasliington said 
the first few days there were marked by 
diaorganiistion, with stall members feel­
ing their way through what many Sken to 
the atart-up of a new business. But the stu­
dents said they expected improvements 
and were willing to take a chance on Ihe 
new school. 

Booker T. Washington was founded by 
Ed Pinkard, a construction and real estate 
consultant who said he wants lo 101 the 
dty's vocational education gap. Robert L 
Johnson was started by parents who were 
upset In 1997 when D.C school officials 
closed their neighborhood elementary 
school. They won approval to open a char­
ter school in the same building, 

Both schoola are experiencing the same 
first-year growing pains most charter* 
face. 

" I sympathiie with those people just 
starting to open schools now because 1 was 
there a year ago," said Irasema Salddo, 
founder of the well-regarded Cesar Chavez 
high school, now In Its second year and lo­
cated In the same building as Booker T. 
Washington. 

"It is hard, impossibly hard. You can t 
imagine l ix diflkultiei," she said. "Now. 

the second year la very different. Vfe are 
not dealing with lh« unknowns You 
know what you have control over and what 
you don't." 

Sflje tDasljington |3ost 
SATURDAY, SEPTEMB£II n , iggq 
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Chicago-Area Students Witness 
How Disparities Affect Education 
irWimai Cuisoun 
rutagon rou Staff Vnur 

[• CHICAGO, Stpt 10-Thfte buiiotds of 
Studoiti from i down-tt-the-herii, 90-yaar-
old Mgh Khaol in Chicago's South Side and 
their teenage countequrts from a new, t&2 
minion atateof-thurt Khool in the wealthy 
suburb of Naperville had a close encounter 
today with an adage from legendary song-
•trfss Sophie Ttjctar. 
^•Tve been poor and I've been rich, and I 
but tell you that rich is bettec" 

. >The two groups of students, spent the day 
(inking each other's ladlities and getting a 

. diajfrup leaaon In the inequities of educt-
typUl funding, tn other words, seeing how 
tttfotherhalfUves. 

. VOrchestnted by Jesse L Jadcnn and hia 
RhlhbowFUSH CoaUUon, the event wis i t -
stglied to throw a spotlight on the huge dis­
parities that odst around the country be-
tyvben the quality of public eduisllon 
^etveml to poor students va. that showered 
onihe rich. While most of the national edn-
catioo debate has focused on taxpayer-fund­
ed vouchers for private schools, the more im­
mediate concern in many communities i i 
how to address what many argue ia the un-
Uuness of htvtag children in one part of the 
dty get a i v better educadon than those in 
another. The amount of fun ding in suburban 
school districts, Jackson argues, ia often 
three times higher than that in inner-dly 
neiRfiborhonda. 
•: For the mostly white, weD-ofl students at 
NaperriUe's Neuqua Valley High School, 
about 35 itda aotithwest of the dty, the tye-
openen from their visit to Harper High 
School In the economically depressed Engje-
wood neighborhood were the peeling paint 
in a load service dissroom, a sdence bb-
oratory devoid of water or gu connections 
and any visible sign of dionistry equipment, 
a music room without soundproofing or uni­
forms for the school hand, s gymnasium with 
dilapidated bleachers and a onmpuber room 

/withmrt ennnectioos to the Internet 
- " I just want to cry," said Lures Drane, a 

Ijunior from Neuijua Valley, as she 
[waltad (hrough the dimly lit corridore of 
| Harper High with her doaimatea. This la ao 
out of this wrid, 1 can't believe i t I'm juat so 
hidqt to have what vn have." 

Out she was no less astonished than Sarre-
ka VWker, 15, an African American aopho-
raon at Harper High School, upon seeing 
the Neuqua Valley school's three gleaming 
new gymnasiuitu, two Otymphssized swim­
ming pools, daboratciy equlppeti laborato­
ries and lavishly appointed music rooms and 

computer centen. ' 
The 2.S004tudent school, aituxted on a 

landscaped, SOacrc campus, baa a Ueourt 
tennis complex, fitness rooms with row upon 
raw of exercise equipment, and even s func-
tioning bonk tor use in business and econom­
ic counn 

It has a handaome new stadium Cor its 
Wildcata football team; Harper'a athleUa : 

have to walk more than a mile to a dty park 
for doily practice. 

•7 I n some ways it makes me jealous, be- i 
I /causa Harper Is a very old school and they ' 
('have more materiala to help them succeed is 

if life,' Walker said. "1 cant feel angry with 
II them if they happen to have this advantage, 
\but I sure tan see myself In i school like this.* 

But the inequities between Harper High, 
whose enrollment Is 99.3 percent black, and 
Neuqua Valley, which la 85.6 percent white, 
go beyond the physical plants, Jackson 
streaaed in in interview while riding In a 
school but between the two schools. 

At Neuqua Valley, almost 94 percent of se­
niors graduate, compared lu 52 percent for 
Harper High. Chronic truancy is 12 percent 
at Harper ond zero at Neuqua Valley. And on­
ly 1 percent ol Harper's students who took 
the sUmdardited proGdency test lost year 
exceeded the state avenge in reading. Thlr-
ty*even percent of Neuqua Valley 10th-
gradendid. 

Most telling of i l l , Instrurtionsl snd oper­
ating expenditures per pupil an nearly 
52,300 more at Neuqua Valley than at Harp­
er High, according to school ofSdala. 

The Inequity in funding hen ia typical of 
imbolanca across the country that have con­
tributed to wide gaps In the quality of educa­
tion between dty and auburban schoola. The 
annual par pupil expenditure In some sub­
urban schoola neeeds 115,000, Jackson 
taid, while many dty school districts spend 
less than $5,000 per student 

Jackson said the pip in education between 
dty and suburban schools is wider than be­
fore the landmark Bmun u Board of Educa­
tion Supreme Court decision in 1934 over­
turning separate hut ostensibly equal 
schooling and the integration of Central 
High School in Little Rock in 1957. 

As Sarah Monahan, 16, a Neuqua VaOey 
junior, searched in vain for chemistry equip­
ment and diauctisg tables at Harper1! sd­
ence class lab, the reality of what innerdty 
students face began to sink In, She looked 
even more uneasy when Harper science 
teacher David FJnUe gamely told the stu­
dents, "We make do with what we have by 
making supplie* out of simple materials. You 
don't neocaaarily need a p i line in the lab tp 

leam about adence." 
"We hava to much more. It's not fiir," Mo­

nahan said. When asked why she IhouetU 
her school wai so much better equipped, she 
replied, "VfcU. in the suburba, the parent n 
juat have more money. The kids are just 
more privileged, I guess." 

Jacksoo said administntors at Harper 
High have tried hard to make their school 
more attractive with fresh paint, new lockers 
and other cosmetic improvements within a 
limited capital budget. But, he said. "You 
can't paint a new lab or a decent band raom. 
and you can't paint decent textbooks and 
computers that work. 

He waa critical of federal and state educa­
tion policy which, he sid. favors -faddish" 
solution! such aa school vouchers to send 
some students to private schools, or charur 
schoola operated with public funds. 

Stale Rep. Monique Davis CO), who 
joined the tour, said she would call (or a spe­
cial seaaioa of the state legislature lo debate 
the issue of inequitjea in school funding. "It's 
unfair for some kids to start out in audi) 
competitive wortd with such an obvious di.v 
advantage. We've got to change the way vw 
fund education."-

Betore the end of their long day of rode 
awakenings, the students were talkins ear­
nestly about starting astudenteichangeprn-
Bam. and some Neuqua Wiley music atu­
dents said they wanted to share their t 
room and some of their equipment with the 
Harper students. 

Jackson said he was touched by the inter­
action between the students that he saw and 
overhnrd along the way, But looking sut a 
school bus window at boarded-up slum 
dwellings aa the group drove through Englc-
wood, Jackson said wearily, "There's no 
doubt in my mind that this area haa been red-
lined fbr capital., .and when you cut off cap­
ital, it sfleeta everything." .. . 

Slje tUasfjtagtoii post 
SATURDAT, S rmMKj u . 199c) 
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The New York Times 
Sunday, Seplember 12,1999 

Denver Teachers Accept 
Plan Linking Pay to 
Performance 
By THE ASSOCIATED PRESS 
DENVER — The ciiy\ teachers union has approved a two-year 
pilot program - (he first of its kind in the nation - to tie teachers' 
pay raises to how well studentt do on tests. 

"It's an experiment, and T think i f t worth the experiment," iaid 
Laurie Bourg, a fourth-grade teacher who voted for tha pnet. 

The program, proposed by the Denver Classroom Teachers 
Association, will involve only a small group of volunteers at first. 
At the end of the two years, a decision will be made on whether to 
expand the program to all teachers. 

"The teachers of Denver have decided lo eive it a try," said Becky 
Wisiink, union vice president. She would not give totals from 
Friday's vote. 

"From teachers' perspective, the real value of this pilot is that they 
can be involved from the ground up in the design, implementation 
and evaluation ofthe study," said teachers union president Andrea 
Giunta. 

The nent step is the appointment of a design team that will create 
and oversee the study. 

Many teachers are now asking how classroom performance can be 
measured, especially when so many variables are out of their 
control. 

" I was in the printing business for IS years, and you cant run 
schools like a business," said Soxonne Rhodes, a high school sociul 
studies teacher. "If 1 bought paper in my printing business and it 
wasn't up to quality, we could send it back. You can't do that with 
students." 

In Denver and many other districts around the country, teachers 
automatically get raises based on length of service. 

Some districts around the country have offered merit Increases or 
bonuses, but they base the decision on schoolwide achievement or 
factors such as a teacher's work outside the classroom. 

The Denver prograjn. In contrast, would reward teachers for how 
well the children do in their individual classrooms. 

The participants in the pilot program would get bonuses, rather than 
raises. However, if the program is enacted permanently, the 
teachers whose students do well will be rewarded with actual salary 
increases. 

Their pay would not be docked if their students didn* measure up. 

"This program is truly different. Ills not a bonus. If i t i enacted in 
two years, it changes where you are in the salary schedule based on 
student achievement," said Kathleen Lyons, a spokeswoman for the 
National Education Association, the nation's largest teachers union 
with 2.4 million members. 

Starting teachers in Denver make $30,000. The top salary, which 
requires a doctorate, is $60,362. 

About 450 ofthe district^ 4,300 teachers in 12 elementary and 
three middle schools would volunteer for the pilot program. 
Teachers who want to volunteer must get the support of their 
principal and 85 percent of the other teachers in their school. 

measure student performance differently. One would use students' 
scores of the Iowa Test of Basic Skills. Another would use scores 
on a standardized test created in the district. The third would 
somehow test how much students improve after their teachers have 
taken classes to enhance their skills. 

Over the past year, Denver schools reported higher test scores 
among while students. But minority scores lag behind, and the 
67,000-student district is underpressure from Ihe federal 
govcmmeni to reduce the gap between whites and minorities. 

Last spring, five of 11 grades failed to meet the reading average on 
the Iowa Tests. Five years ago, not one grade level was above the 
average. 

END 

The volunteers would be divided into three groups, which would 
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THE NEW YORK TIMES 
SATURDAY. SEPTEMBER 11, 1999 

Two Views on How to Get 
Johnny to Read and Think 
School began this week for most students, and so has another 
round of debate over how it should be ran. 

So The New York Times posed a question to two education gurus: 
Haw can schools produce educated students? 

Howard Gardner, a Harvard professor and the author of Ihe new 
.. book "The Disciplined Mind: What All Students Should 

Understand" (Simon &. Schuster), Gardner argues that critical 
thinking and analytical skills in various disciplines should be the 
backbone of any educational approach, and that these do not 
depend on studying a particular subject matter or using a core 
curriculum. Gardner, who ia perhaps most well-known for his theory 
of multiple Intelligence, which posits a broader kind definition of 
intelligence than can be measured by IQ scores, e proposes a focus 
on a limited number of subjects. Such case studies - like the theory 
of evolution, Mozart's "Marriage of Figaro" nnd the Holocaust -
would teach students how to think, respectively, like a scientist, and 
artist or u historian. 

E.D. Hirsch Jr., Ihe audior of "Cultural Literacy," (Houghton-Mifflin, 
1987), is a professor of education and humanities at the University 
of Virginia and president of the Core Knowledge Foundation. 
Hirseh, whose book "The Schools We Need and Why We Don't 
Have Them" was published by Anchor in paperback last month, 
argues that to function well in socidty, people need a vocabulary of 
common information, of - tacts, stories and skills that make up a 
shared literacy. His approach is being used in some of New York 
City's newest charter schools. He argues (hat (he progressive 
tradition in education, which Gardner represents, has miserably 
failed students, particularly disadvantaged ones, and thnl a school 
combining drills nnd practice where necded with a demanding core 
curriculum will continue to produce the most successes. 

Toward Good Thinking 
On Essential Questions 
By HOWARD GARDNER 

As one concerned with precollege education, I'm gratified by the 
attention paid to this topic over the last two decades. At the same 
time 1 have to signal my uneasiness that so much of the discussion 
centers on means: should we have charters, vouchers, teachens' 
unions, national tests etc. I think it is essential that we step back, at 
least periodically, and ask about the ends or aims of education. 
My own answer can be stated succinctly. A dozen or more years of 
education should yield students who can think well about the 
essential questions of human life: who are we, where do we come 
from, what's the world made of, what have humans achieved and 
what can we achieve, how does one lead a good life? Many people, 
institutions and experiences ear contribute lo formulating fliese 
questions and the onswere. The distinct contribution of formal 
education is to equip students with the ways of thinking, the 
scholarly disciplines, that have been constructed over the years to 
allow individuals to think well and deeply about these questions 
and some viable answers. 

In speaking of disciplines, I have something specific in mind. 
Disciplines did not always exist; they are human-created methods 
and structures for approaching long-standing puzzles. Historians 
evaluate documents and testimony to reconstruct plausible 
accounts of past events. Scientists generate hypotheses about how 
the world works, collect data relevant to those hypotheses, analyze 

the data objectively and then revise or endorse the original 
hypotheses or theories. The arts are also disciplines: they involve 
clear procedures for production (how does one write a fugue, stage 
a ballet, render a portrait) and for interpreting the productions of 
nthera. For those inclined to dismiss the disciplines, imagine a world 
without such mental furniture. 

By t convenient pun, the attainment of disciplines requires 
discipline. This is because our natural, common-sense ways of 
making sense ofthe world are non- or even anti-disciplinary. Only 
through years of asking questions and following well-honed 
strotegies can we replace common-sense accounts (e.g., human 
beings have always existed, the best portraits are photographs) with 
more nuanced and grounded disciplinary accounts. 

The disciplines are arguably the most important human inventions 
ofthe last two millenniums. Yet their importance lends to be 
obscured, eapeciitlly in the rhetoric-filled discourse of education. 
Instead, we hear a lot about facts, skills, tests and subject matter. 
None of these terms should be dismissed, but they attain fresh 
significance when they are considered in a disciplinary context. 

First, skills. I know no one who opposes the acquisition of basic 
(kills: reading, writing, calculation. One cannot even enter the 
disciplinary worlds unless one has mastered the three R's. Basic 
skills are the means for acquiring the disciplines, just as the 
disciplines (and ultimately interdisciplinary amalgams) provide the 
meons for thinking well about important issues. 

Next, facts. You cannot (hink well about a topic or question unless 
you have information, data, facts. However, that information should 
be acquired not fbr its own sake but as a means of finding a better 
answer to a consequential question. Facts can only be well used if 
Ihey relate to one another in a meaningful way: otherwise, to use 
Alfred North Whitehead's term, they are simply "inert knowledge." 
Facts need the connective tissue of disciplines, or Ihey are 
undisciplined, rote infonnation. 

Subject matter is typically collapsed with disciplines, but it is 
important to honor a distinction. One can have lots of facts in a 
subject without having any disciplinary understanding. Too often a 
person is considered a master because she or he has (aken a certain 
number of courses, often called Camegie units. A person 
understands to the extent that he or she can apply knowledge 
appropriately in a new situation. Only an individual in possession 
of disciplinary moves can do this. 

Which brings us to tests, or assessments. There may be some who 
oppose assessments, but I am not in their ranks. Not in the least) At 
the same time, I reject as inadequate most ofthe short-answer 
instruments currently being adopted at the state level, These 
instruments may probe factual or subject-matter knowledge, but 
they typically fall short of probing disciplinary mastery and 
understanding. In life no one presents us with four choices, Ihe last 
of which rends "none ofthe above." 

I favor instruments that actually determine whether a person can 
think in a disciplined way. So rather than ask students to name nine 
Civil War battles, I would ask them to assess two historical 
accounts based on the same primary documents (or create their 
own). Rather than asking students to recall a chemical formula, I 
would provide (hem with data from an experiment and ask them to 
extract the regularities (and perhaps indicate which other data need 
to be collected next). Rather than asking students to memorize 
authors or lines from a poem, 1 would ask them to edit or complete 
an unfinished poem. 

Every educational philosophy reflects a certain knowledge base and 
a certain value system. My educational regimen builds on findings 
from cognitive science. These findings Indicate (hat, when young, 
individuals develop intuitive theories tliat are very powerful and 
difficult to eradicate, While some are on the mark, most are remote 
from the disciplines. Only a concerted effort over years to establish 
disciplinary ways of thinking can eradicate or educate the 
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unschooled mind. My own belief is (hat this guul is besuchieved 
by focusing in depth on certain important topics; not only does one 
come to understand those topics well, but in the process one gains 
incipient mastery for what it is like to use the methods of a 
discipline. 

This incipient mastery can be built upon for the rest of one's life. 1 
am idealistic enough to believe that once individuals hove 
genuinely understood a theory like evolution, a historical period like 
the Holocaust, a work of art like "The Marriage of Figaro," they will 
insist on commensurate understanding of other topics in the future. 

Pursuing this line of reasoning, I find myself out of sympathy with a 
preordained canon. One can acquire disciplinary ways of thinking 
from a variety of topics, and it simply does not matter that much 
which ones happen to be used. It is more important, in my view, to 
use examples that are valued by the community and that come alive 
for students than to insist that everyone read the same play or •' 
master the same theorem or leam Ihe same topics in science. I don't 
care lhat much if one can name the planets; one can always request 
that information from a Palm Pilot. I care mightily that half of the 
American population (and perhaps some of our recent Presidents) 
can't distinguish astronomical from astrological ways of thinking 
and that two-thirds of Americans don't see the disciplinary 
difference between evolutionary and creationist accounts ofthe 
origins of human beings. 

tn putting forth these views, t find myself at odds with much uf the 
program put forth by E.D. Hirsch Jr. Perhaps it is possible to 
reconcile our work to some extent - for example, by emphasizing his 
"Care Knowledge" in early grades and my disciplinary focus for the 
later grades. I have admiration for his democratic vision, his belief in 
public education and his sponsoring of progmms in our schools. 
Still I think it is valuable to put forth these quite different 
educational visions: one focusing on questions and on ways of 
thinking, the other nn factual answers and on shared knowledge. 
The value is in part epislemological, different views of the mind's 
use; in part cultural, different views of an educated society. 

Finding the Answers 
In Drills and Rigor 
By E.D. HIRSCH Jr. 

he most interesting debate about American education concerns why 
the United States has not fulfilled the egalitarian aims of schooling 
as well AS other democracies have. The moin cause of inequality In 
American schools, I have argued, has been the dominance of the 
progressive-education tradition, which has seriously misconceived 
itself as the guardian of social progress and democratic ideals. I 
hope Howard Gardner is right that my work poses a threat to the 
assumptions ofthe progressivisl tradition. 

If we are lucky, the end of Ihe 1990s will mark the end of spurious 
connections between educational ideas and political affiliations. 
During the last two decades, when Democrats have controlled a 
school board, Ihe district has tended to favor (he whole-language 
method of teaching reading, to encourage Ihe use of calculators for 
"math understanding" (instead of memorizing the multiplication 
table) and to disparage multiple-choice tests, all positions 
connected with progressive education but not logically with Ihe 
platform of the Democratic Party. 

By contrast, when a majority of school-board members huve been 
Republican, the district has tended to favor the explicit teaching of 
phonics, the memorization of (he multiplication table and the use of 
standardized tests, positions properly associated with educational 
conservatism but not necessarily with political conservatism. Oil the 
contrary, political conservatism, understood as the preservation of 
the social statu) quo, is best achieved by progressive educational 
methods. 

There have been recent signs that the politics of education is 
belatedly becoming more sophisticated. As long ago as the 1930s, 
Antonio Gnmsci, a brilliant Communist opponent of Mussolini, 
denounced the new "pnigressive" ideas lhat were being introduced 
into Italy from the United States. He argued that sociul justice 
required educational conservatism because only if the poor worked 
hard in school to accumulate the "intellectual baggage" of the rich 
could they earn money and wield the levers of power. Gramsci, Ihe 
Communist, serving on a modem American school board, might 
surprise fellow board members by voting with Republicans. 

So might James S. Coleman. Progressive methods failed 
disadvantaged students, he concluded after a decade of inquiries 
into the implicationaaf his famous 1966 report, "Equality of 
Educational Opportunity." V/hat people remember about his 1966 
report is lhat schools appear to count fbr little in determining 
educational achievement, whereas family background matters a 
great deal, Tliis statistical fact upset many people, including 
Coleman, because it dashes the democratic hope of giving all 
students an equal chance by simply putting rich and poor together 
in the same common school. If the common school does not in fact 
reduce the advantages of wealth and privilege, then the premises of 
democratic education must be re-examined. 

After the Coleman report, one had a choice of two positions: one 
could become an advocate of compensatory education to narrow 
the achievement gap between groups, or one could adopt the 
determinist view that the schools can do little to rectify the ills of 
the wider society. The deterministic position, which excuses (he 
schools for failing to reduce the test-score gap between groups, is 
widely held in the American educational world. But after further 
research, Coleman adopted the compensatory position. 

Published in the 'go's, that research showed that most Roman 
Catholic schools were better at achieving equity than most public 
schools. Catholic schools followed a rich and demanding 
curriculum, required a lot of drill and practice, and expected every -
child lo reach minimal goals in each subject during the year. As a 
result disadvantaged children prospered academically, as did (heir 
advantaged peers, and Ihe schools narrowed the gap between races 
and social classes. 

This deeper inquiry of Coleman's started a controversy almost as 
fierce as the one surrounding his 1966 report, ft was seen as an 
attack on public schools, but, as Coleman unanswerably pointed 
out, his findings were not limited to Catholic schools; die very same 
democratic results were being achieved by the few public schools 
that defied progtessivist doctrine. Consistent with that finding is 
the fact that recent improvements tn equity have been achieved 
only by school reforms that use conservative methods like drill and 
practice (e.g., the Success for AU program at Johns Hopkins) and a 
demanding curriculum (e.g., the "Core Knowledge" series of books). 

After so many practical failures, few educational experts overtly 
label themselves progressivists, but one can delect de facto 
progressivists by certain distinctive trails. First, there is their belief 
that knowledge and skill will be gained incidentally IVom intensive 
study of a few subjects. This incidental method claims, against all 
evidence, to achieve greater depth, as if there were a simple 
trade-off between depth and breadth. A claim is nude under various 
labels and slogans such as "the project method" and "less is more" 
that exposure to a few complex experiences will cause 
understanding lo occur naturally, an idea that first gained currency 
during Ihe Romantic movement 

The persistent attractions of this "natural" method may possibly be 
explained by the vestigial Romanticism of American culture, but as 
Lisa Delpit observes in her book "Other People's Children," the 
progressivist mode of teaching has consistently failed to benefit 
African-American children (and many advantaged children as well). 

Another mark of progressivism (and another vestige ofthe 
Romantic movement) is its criticism of on "overemphasis" on 
language. Emerson said: "We are shut up in schools and college 
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recitation rooms for 10 or 15 years and come out at lost with a 
bellyful of words and do not know a thing." But as Ms. Delpit 
points out, these nntiverbal ideas have done the most harm to the 
most disadvantaged students. Their greatest deficits are in 
vocabulary nnd the conventions of literate language; Ihey make up 
math deficits much more readily than language deficits. 

Keith Stanovich and his colleagues have shown that a score on a 
standardized reading test in first grade is the best predictor of 
11 th-grade academic achievement, a shocking indictment of 
present-day schools and a powerful illustration of the accuracy of 
standardized tests and ofthe centrality of verbal training for 
determining life chances. 

Disparagement of objective tests is s third way to detect 
progressivists. Their hostility to tests is not surprising, given that 
progressive methods fail to improve test scores. Yet standardized 
reading tests are among (he most valid and reliable assessments 
that exist and among the most important Instalments for measuring 
excellence and fairness in education. To take a reading test, a 
student has to perform the very skill being assessed. These tests, 
even in their mucli-maltgned multiple-choice forms, are highly 
correlated with each other and with real-world reading skills. 

Competence in reading (that Is in comprehension) is central to 
academic achievement and to participation in economic and political 
life. High school graduates who read well enough to get into top 
colleges know about 100,000 words, which means an average 
learning rate of more than 1S new words a day, an astonishing 
number attainable only by wide reading and by psychological 
mechanisms that are only beginning to be understood. 

K broad vocabulary is an Index to broad knowledge, and broad 
knowledge, extended over time, is the key to depth of knowledge 
and to a general ability to learn new things. 

Since the late '60s it haa been known that high literacy entails prior 
baukground knowledge over many different domains. Within a 
given literate culture, the most literacy-enhancing background 
knowledge can be identified and taught to all students. Theory 
predicts that (caching such a high-octane curriculum will raise 
everyone's reading and learning levels and narrow the achievement 
gup between social groups. This prediction has now been confirmed 
by independent researchers. 

Teaching a curriculum lhat produces high literacy for all is a potent 
wny of fostering the egalitarian goal of democratic education. But 
before we can advance toward lhat goal on a broad front, many 
progressivist ideas will have to be discarded. 

END 
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September 1,1999 

President Bill Clinton 
The White House 
1600 Pennsylvania Ave. 
Washington, DC 20500 

Dear Mr. President: 

You are using the full weight of your office to bring 
nationwide improvement in the education of our young. I 
applaud you. 

I have written my seventh book - "Young Heroes of the Bible", 
which will be published shortly. It is a retelling of some of the 
best known Bible stories through my eyes and in my language, 
no "thou wouldst - thou couldst". I want to encourage young 
people to read the Bible as a story of adventure. 

But I didn't write the book to make money. I wrote it to 
intrude on our national preoccupation with violence, to 
awaken our youth to the knowledge that they, like those in the 
book, can decide to be on the side of the angels and do heroic 
things. 

All revenues from the book go to a program inaugurated by 
my wife Anne. This program freshens and refurbishes school 
campuses in Los Angeles. We work with the Unified School 

l' District, but ours is a completely private operation, privately 
funded. It's a simple idea - a clean, appealing campus beckons 
students to it. It makes school a desirable place to be and 
stimulates the appetite to learn, as well as play. 

? 

? 
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This venture is successful because the effect on any given 
school yard is immediate. The new cleanliness, foliage and 
equipment suggest new thinking, harmony rather than 
violence. Up till now, 61 playgrounds have been completed. 
31 more will be ready by the end cf the year. We hope to 
make this program national in the next millenium. If there is 
anybody on your team who can help us with this project, I 
would appreciate it. 

In Judaism, a man begins a new life after seventy. On 

\

- December 9th, my birthday, I will have my second Bar 
Mitzvah (God willing). I will be eighty-three, but I will be 
standing with the young. 

f there is anybody on your team who can help us 

Mr. President, let's pick up our trumpets (or saxophones) and 
all play together the music of a more beautiful tomorrow. 

Sincerely, 

Kirk Douglas 
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Education Standards 
Gaining Momenttnrf: 
Third of States to Unveil New Skills Tesfc 
Bxtxmtml Coom 
VaiAuifm Potttiejf Vm 

AcroM (he country, from N«w 
York to Alula, wudenti returning 
lo school this fall win £iec new jod 
hudtr sdutrcment ttjtt thst sre 
bane phased ia ttatt by sutt, 
grade by padt subject by sutytct. 
The culton of standardiud hating 
has filtered all the wtydawa to Ion-
derguteen In Tbns nd Mabanu, 
where younptm art beinf closely 
monitored to make sure the/D be 
ready for academic burdlea that lie 
yean ahead. / 

Duriag the cotmn; school War, 
. about a third of the sMMwffiio. 
troduce new ttsu for public school 
studentt at a variety ot grade levtb, 
aeeorduif to "Makia} Sundada 
Msttet" an annual survey coodurt-
ed^y dvc Amerieaa PcdentioB ol 

This ynr'a burst of new tnts in 
16 atatta represcm a githeriae of 
momentum In what Deputy Secre­
tary of Education Manhall Smith 
calls the "sandardstaod move­
ment,' which has seen nearly tvny 
state Erst adopt' academic atan-
dardsand thea begin creatinr cuy 
totmad testa to determine wheth­
er studeno' have mot those 
standards. ' 

But with experience, state ond 
local ichoel oflirisli are leaminf 
that the standards movement is go­
ing to require more than just tests 
to ret result*. 

"We're at (he point where most 
of the sutee hove got standarda 
and are beginnmc to ehangt their 
assessments snd. hopefully, their 
eum'ailum and instnieb'on," laid 
Wovne Martin, a tcstinf sptciillst 
at the Counea of Chief Sua School 
Officers. "Ihey keep discovering 
there are more and more plocst to 
addon." 

Comculum, teaehiaf isechod* 
and even ttxtbooka are bcinf ad-
jtuud to fit the new tbi* itan-
dards. with teachers recerrinf ad­
ditional tralmne to pull there all 
together. And Cor the students who 
don't pou the use. tdteol systems 
an taking remedial mctnurtj tucH 
at loflgcT school yean, nandatoiy 
sannner seuioAS and extra tutor­
ing before, darinc or after ie(ul«r 
dUSM. 
' H e biggest challengtia getting 
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twehera to where Ihey bet eotp-
loruble taehinc to different ^a-
darda than they hw* In the past,' 
said Smith, who wu an education 
proftsaor belore commg te Wl\sh-
Incton. 

For example, North Carolina. 
wMeh Implemented much of its 
tntnte program In tht put i t* I 
yean, found that farther traimnfiOlil 
high school teachers ID real 
slnetion would bt needed I 
some rtudents jtai have ; 
problems after passln; 
Lower gndtt in lea aead 
strict timet, said Marvin 1 
the state's as&unt s 
ol education. 

Tht adoption of sttttwidt tjcxnr 
darda alio has led to tighter a(n> 
tsziar of curriculum and grtpter 
unifomityafwtuitia taught in Mch 
gndt. In Houston, for instaneilht 
achool district he taken (he Ifeui 
sondard] and devoloped mart k)c-
dfie curricalum guides (or aeadon-
ic subjects at every gndtlevek, ••. 

"This is the firet time weV $»i 
a common undcnUnding of-wttu 
is to be taught la aach grade mA iD 
each suhjtet across the distnct" • 
•lid Susan SclaCani, the district's 
chief of educational acrrioa. ' , . 

Ona side effect of more deflaed 
eurricBla, hewrttr. hu best (hat 
teach ere have less flexibility titobt 
expanaivety on a favorite topic' or 
let a spirited daaroom diacuuidn 
race sway. In Florida, tcaehen in 
TMlihassM hive cut bad en dm* 
students have to work on science 
er history foir prq|eaa and this 
year anlldpate tskvoc classa on 
fewer field trips. The tnliect* aad 
activities of a genetal school lap*- i 
rience ... in many of our schools 
art btlng diminished or eUmiau- ; 
ed." said David dark, spokesman 
Car tht Florida afiDiite of the N* 
donal Education Association. '• 

Sven duo textbooks uc being 
altered u keep pact with the'staa-
dirds revolimon Text book-pab-
Sshtra art chinginr their wtt-
books in accord with icate 
standards fat hdluantnl states:... 
California, Tom. Yvtirvi and 
MMnduacUx' Mid CUbertX Se-

director ofthe Aroeriean TbtV 
book Coondl. J naearch or^uiio-
thm baaed » New Ybrk. 

Sefiool district* ia Cililbnui far 
erunple, are apeBdlag up to S2S0 
milium this year ts buy new ttxtj 
thatwill mateh new stntc standards 
In radinff and mithemada. TtiMt 

' wndwdi require that yonn̂ or itn-
dtnubt taught te read using ph> ' 
,mci, rather than the Vholi In-' 
cuaee" approach bistd on 
Ettratare that had been in uie for a 
doeade. Stmlhrly, the stsu's naih 
•Studardj have Jhifted away from 

• soMiw problems rdattd to ewy-. 
day lilt and toward leanunf basic 
sknie lathe eirty grades and sptdf-
ie theorems in hter ones. 

But perhaps the greattst chon* 
broagtat stroat hy tho stwdirdi 
movemait thus tar hu been a tif-' 
alfleant shift in the attitude tduca-i 
ton hold about student faOun. The 
Badnal imposition of stricter ao-. 
demie standards—eoopltd with1 

state threats of serious coese-
.quence* far Btudcab who (all abort 
on tests and for schools with largt 
'numbers of failing student*—haa 
nude It more difOcult (or ttichtri 
and ndministnitorj to write off as 

beviublt the hQart of ttudtnts 
with serious aducatiooil defldaa-
ciet. InMead, many ofthe notion's 
school qmtcma are priming them-
aeWts to prevent speh students 
from failing the aU-importanti 
tela—in many placet ynn before 
(hey wdl havt to take them. At of 
last yen; 20 states required local 
districts te intcrrMt to help atnif-
gling atndenb and provided fund­
ing for tnch projfrtBtt. 
: Tht standards and woouitabil-
ity bcinf put is place aoou the 
comvy Is maldng it a lot deartr 
that pmmtim taihire ia easier 
than making up (or it ifter it hap­
pens,' sild Sndn Foldman, prei-
dant of the American Fedtnbon of 
.TVacheta. 
! Scartinf thil yen, Alabama's 
high school Jonlon wOl htve to 
pass tow new cam in rending, 
writuif-and gnmmu; math, and 
adenot before they can gnduU. 
fa prtparatioii, tashtn gave the 
new teats to last year*! acphotnorea 
•m i trial run to identity students in 
peed of remedial help, which tuton 
'are to provide thu year after 
achooL 
i This faL Ahbum tehools are 
taking that prtemptire approach to 
a now Icrd, tea ting Idadcrgan-
nert—who went be taldnr the 
graduarioo enmi for a doien 
yeara—to determine their rtadl-
ncss for school Fb» ud Second-
gradtn will take other ttata i f 
signed to soot reading problems 
early. 
, Thoec snd other imti»ti»ct, Har­
ris explained, add up to "finding 
ww) we can juanmtee to k c t i i L 
students in Alakuna on track to | 
Cradnithm." 1 
' Similarty. in That, tdueaton 
have begun to locus on prtpplng 
kutderprtners for a third-gradt 
state proficiency test tint kicks in 
in 2003, which pupils will hive to 
pass to bo promoted to the next 
crnde. This soamcr, ntorty all Idn-
derssrttn leach em in Teus partid-
pated In four-day woriohop* m 
which they studied the Utcn re-
Mirch on reading, tunpltd differ­
ent teaching methods nd worked 
on diagnotinf reading prsbloni 
early. 'Next auouncr, well be can-
etntrating on training firsHtidei 
teaehera.- taid Dibble Crave* Rit-l 
diffe, a tpokowormn for the Ibne 
Education Agency. 
' That tort of methodical prep-
hntlon and Implementation haa 
meant that the standard* move­
ment, though proceeding at a 
heady pane, will take yean to work 
all the way through the nation'i 
SCHOOIA. 
, One of the last groups of stu­
denu -ho wOl have to take new 
nate tcrts. aceording to on APT 
survey last year. wH be those in 
Maryland. When mcmben of the 
Jtate'a ebas of 2007 reach high 
school, they will have to bee new 
cams in American history, world' 
history and English. 
' Dy that time, more thin a decide 
will tutvt passed since i commie-
sion created by Coneren urged 
that profietency teeti bt lUgnod. 
with academic ttandardl 
' Tt takes ytanmQy to get thoat 
itaadards implmwnted.' taid Su­
san Agnuo, ataie mttag dirtctor 
in Sooth Carolina. TCs ongoing 
fbrtver." 



PRESiDEiNT HAS SEEN 

(LJI 



New York Begins Test 
Of Charter School Plan 
1,000 Students in the State Are Entering 
Privately Run, Publicly Financed Classes 

By ANEMONA HARTOCOLLIS 
This summer, Annie Harris, a 

P.T.A. vice president at Public 
School 65 in the South Bronx, put her 
daughter's name in the lottery for 
New York City's first charter school, 
a new kind of experimental school 
that supporters portray as the salva­
tion of public education. The oniy 
person she told was her husband, a 
limousine driver, and she swore him 
to secrecy. 

Although P.S. 65 is a failing school, 
Ms. Harris felt guilty about deserting 
it. She is a leader in the effort to fix it, 
and proudly confides that she is on a 
first-name basis with Chancellor 
Rudy Crew. But Loretta's future 
came first. 

No matter that the new school was 
in a church building in Harlem that is 
on a street as forlorn as any in the 
South Bronx. Its promise transcend­
ed geography. 

"One of our kids is making it out of 
the Bronx," Ms. Harris said, over­
joyed when Loretta won the lottery. 

This week, about 1,000 schoolchil­
dren, Loretta among them, will enter 
the first three schools to be created 
under New York State's new charter 
law. Two are in New York City, and 
one is in Albany. 

A year ago, Ms. Harris and the 

'One of our kids is 
making it out of 
the Bronx.' 

other families, many of them among 
the state's poorest and most disad­
vantaged, would have had no choice 
but to go to traditional public schools. 
They switched because they are 
searching for new hope for their chil­
dren, and because educators and pol­
iticians have given them faith that 
charter schools can cure everything 
that the stereotype says public 
schools lack: good teachers, higher 
test scores, discipline and safety. 

It is far too soon, to say whether 
charter schools, which are publicly 
financed but free of the Board of 
Education control and union rules, 
will work or be one more broken 
promise for families who feel they 
have been betrayed before. 

But the dreams of parents and 
educators are just one face of t!-i: 
fledgling charter-school movem- c. 
As Loretta's new school, th? ' :ulu 
Children's Academy, opens ; :y, a 
day ahead of other New York City 
public schools, it is also the story of 
millions of taxpayer dollars going to 
a private start-up company with no 
track record anywhere. 

The company, Victory Schools 
Inc., is run by a Wall Street financier 
better known for his billion-dollar 
leveraged buyouts than for his edu­
cational credentials. It promises to 
outperform surrounding public 
schools not by spending more, but by 
using novice, relatively low-paid 
teachers trained in a packaged cur­
riculum, based on the popular "core 
knowledge" books by E. D. Hirsch 

Jr. and on another method, direct 
instruction, which dictates what 
teachers will do and say almost ev­
ery minute of the day. 

Victory intends to propagate 
schools as efficiently — and if its 
owner realizes his ambition, nearly 
as profitably — as McDonald's 
makes hamburgers. 

Along the way, it has struck an 
informal pannership with a major 
institution in Harlem, the Canaan 
Baptist Church. By renting the 
church's nearly unused community 
center, the school is helping to reju­
venate the church. For its part, the 
church, led by the Rev. Wyatt Tee 
Walker, who lobbied for charter 
schools in Albany, is lending the 
school its credibility. 

A decade ago there were no char­
ter schools anywhere in the country. 
(The first was in Minnesota in 1992.) 
Now there are more than 1,200, from 
schools in Arizona that have been 
investigated for financial impropri­
eties to schools In Boston and Los 
Angeles that have been widely 
praised for their innovations. 

When New York passed its chaner 
school law last December, it entered 
the scene fairly late, becoming the 
34th state to allow them. 

The law imposes a limit of 100 on 
the number of charter schools that 
can be created, but there is no limit 
on the number of existing public 
schools that can convert to charter 
status. The schools face monitoring 
by the State Board of Regents, not 
local boards of education. 

Sisulu has promised to do better 
than other public schools in the 
neighborhood, which are among the 
lowest-performing in the city. Even 
if the school fails to meet its test-
score targets after three years, there 
is an escape clause: if 70 percent of 
the families approve of the school, 
the contractor may remain. But if it 
does not meet its targets within five 
years, Mr. Klinsky said, the state can 
revoke its charter. 

Since the school goes up only to the 
second grade, children will not be 
required to take state tests, which 
begin in the third grade, this year. It 
is to expand by one grade each year. 

Sisulu is the creation of Steven B. 
Klinsky, a partner in the Investment 
firm of Forstmann Little & Compa­
ny, which has no stake in the charter 
school. Mr. Klinsky said he started 
the school for a combination of altru­
istic and unabashedly capitalist rea­
sons. 

Quoting Martin Buber, he tells how 
he believes that everyone was placed 
on this earth to accomplish one good 
thing. " I can't invent a new medi­
cine," Mr. Klinsky said. "But I can 
do something in education." 

In 1993, he started an after-school 
program in memory of his brother, 
Gary, in East New York, an impover­
ished part of Brooklyn. That pro­
gram, now serving 460 children, is 
nonprofit. Sisulu plans to use a simi­
lar after-school program, open until 
6 P.M. 

But Mr. Klinsky contends that de­
spite the populist veneer of charter 
schools, only a contractor with signif­
icant assets can overcome the finan­
cial and logistical hurdles needed to 
open one. Even before the first stu-
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Marshall Mitchell, a trustee at Sisulu Children's Academy, "one of New'York City's first charter schools, 
greeted Inemesit Essien, a first grader, last month at an o'rientatiop for parents and students. 

Shaquille John and his mother, 
Carlene, at the Sisulu orientation. 

dent has arrived, Mr. Klinsky said, 
he has invested hundreds of thou­
sands of dollars in the school. To 
make a profit, he needs to achieve 
economy of scale by opening other 
charter schools. 

Mr. Klinsky has capitalized on his 
political connections. The board of 
advisers to the school includes Er-
skine B. Bowles, former chief of staff 
to President Clinton, and the Rev. 
Floyd W. Flake, a former Congress­
man. 

When Mr. Wai,' proposed to 
start a school but aced questions 
about the separation of church and 
state, Mr. Klinsky came to the rescue 
by agreeing to rent the community 
center, on 115th Street between 
Lenox and St. Nicholas Avenues, for 
$160,000 a year. After the first year, 
the business plan contemplates ex­
panding to an adjoining church-
owned building. 

The church has been the lure for 
some parents. 

"It should be pretty good," said 
Valerie Banks, whose son, James, 
will go to first grade at Sisulu. "It 

can't be too wrong, because Canaan 
Baptist won't let anything go too 
wrong." 

Anyone living in the city Vas eligi­
ble to enter a bingo-style lottery fbr 
admission. Some parents waited 
more than two hours for the names 
of the lucky children to be fished 
from a drum. Despite the showman­
ship, almost every child who applied 
found a place. 

The school hired teachers through 
newspaper ads and word of mouth, 
receiving 150 applications and hiring 
11. Three of the teachers are uncerti­
fied. School leaders would not dis­
close the salaries offered, but many 
of the teachers are beginners who 
have never led an elementary school 
classroom and will need consider­
able support to succeed. 

" I left corporate America," said 
Cathy Inniss, one of the teachers, a 
former commercial insurance un­
derwriter. Her previous teaching ex­
perience, she said, - as as a mentor 
to students in 1: Catholic high 
school and as a Girl Scout leader. 

School officials have worked hard 
to instill a sense of ownership in the 
parents. The principal, Berthe Faus-
ttn, a petite, authoritative woman, 
promised that parents could visit 
their children's classrooms when­
ever they wanted. Some teachers, 
she said, would even give out their 
home phone numbers. 

But in other ways, Sisulu is like 
any other public school. Class sizes 
are larger than thos in elite private 
schools, and about :nr with those 
in surrounding city •»- •;. 

The contract Ir . n ig per pu­
pil, including te; sal: ies, text­
books, supplies .d aides. ' $3,110, 
compared with an avera .̂ n Har­
lem public schools of $3,500 

The curriculum — Direct Instruc­
tion for reading and math; Core 
Knowledge for history and science — 
is focused on helping children pass 
the standardized tests, leaving as 
little as possible to chance. 

In Direct Instruction, teachers are 
expected to follow a script, word by 
word, gesture by gesture. A consult­
ant, Jane DeNapoli, spent seven days 
before school opened training the 

new teaching staff in the verbal 
prompts and hand gestures that Di­
rect Instruction uses to cue children. 
"Get ready," the teachers intoned 
again and again, copying Ms. DeNa-
poli's inflection exactly. 

Core Knowledge, developed by Dr. 
Hirsch, a professor at the University 
of Virginia, tries to define cultural 
literacy, from nursery rhymes to his­
toric events. Dr. Hirsch is the author 
of the commercially successful se­
ries of books "What Your First 
Grader Needs to Know," and so on 
for each grade. 

To many parents, the cookie-cutter 
approach was reassuring, and par­
ents seemed beguiled by the opportu­
nity to try something new and differ­
ent. 

Valerie Banks, who is on public 
assistance, would send her only son, 
James, to private school if she could 
afford it. She knows that her neigh­
borhood school, P.S. 144 in Harlem, 
ranks among the lowest in the city, 
with 21.7 percent of students reading 
at grade level and 12.5 percent doing 
math at grade level in 1999. 

When she spotted a flier promoting 
Sisulu, she jumped at the opponuni-
ty. "It's a risk, but what caught my 
eye was that it said discipline," she 
said. "When you're a poor person, 
public school is usually your only 
option." 

Sisulu has given James a scholar­
ship for his uniform, supplying two 
pairs of pants, two shirts, a sweater 
and a tie. Ms. Banks's mother, a 
retired transit cleaner, contributed 8 
long-sleeved white shirts, one short-
sleeved shirt and 24 pairs of so ks. 
Now all he needs are the black sh ,es 
(his good Easter shoes are blue). 

Last week, James received a wel­
coming card from his teachers. 
"Can't wait to see you," it said, 
signed, "Mr. Henderson and Miss 
Ortiz." His cousin, who will also go 
the school, got a postcard, too, but 
with a completely different message 
on it. Ms. Banks was pleased by the 
difference, concluding that the teach­
ers had written the cards them­
selves. 

"It sounds pretty good," she said. 
"You just got to wait and see." 
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September 30, 1999 

The Honorable William Jefferson Clinton 
President of the United States 
The White House 
Washington, DC 20500 

Dear Mr. President: 

As we enter into another serious appropriation fight over education priorities with 
Congress, I thought you might be interested in an analysis of various recent polling data. 

• EDUCATION HAS STAYED AS THE TOP PRIORITY THROUGHOUT THE POLLS THIS 

SEPTEMBER. 

• THERE IS SUBSTANTIAL SUPPORT FOR INVESTING IN EDUCATION IMPROVEMENT. 

• ON A NUMBER OF EDUCATION ISSUES, THE REPUBLICANS ARE NOT IN SYNC WITH 

T H E M A J O R I T Y O F A M E R I C A N S , P A R T I C U L A R L Y D E M O C R A T S A N D I N D E P E N D E N T S . 

There is much stronger support from Americans for the President's education budget and 
agenda than for those proposed by the majority in Congress. I have attached a series of 
powerful and interesting results from recent polls and surveys. The public wants 
investments in serious changes to fundamentally improve education at all levels of 
government. At the federal level, they want flexibility while addressing nationwide 
priorities such as reducing class size, fixing and modernizing schools, expanding after-
school programs, getting technology into the classroom, improving teacher quality, and 
helping students prepare for and pay for college. 

The Republican leadership in Congress seem to be basing almost their entire argument on 
opposing all of the President's initiatives by arguing that education should be left to 
locals and states, for example block grants, and/or that money should be taken away from 
public schools for private school vouchers. What these polls show is that these 
arguments not only do not appeal to Democrats, but also do not hold with Independents, 
or even with some Republicans. 

The bottom line is the President's agenda resonates especially well with Democrats and 
Independents, and even with a substantial number of Republicans. 

Sincerely, 

Richard W. Riley 

Attachment 



A T T A C H M E N T A 

EVIDENCE OF SUPPORT FOR INVESTMENTS IN THE PRESIDENT'S PUBLIC 

E D U C A T I O N A G E N D A 

A. Support for Education over tax cuts. We find that "improving education 
and the schools" will be "very important" to 79 percent of Americans when 
choosing a president next year, more than any other issue. Only 44 percent say 
"cutting taxes is very important, making it 14th out of 15 issues. 

Top 5 issues Bottom 5 issues 
1. Improving Education 79% 11. Helping Middle Class 61% 
2. Handling the Economy 74% 12. Handling Gun Control 56% 
3. Managing the Budget 74% 13. Handling Foreign Affairs 54% 
4. Handling Crime 71% 14. Cutting Taxes 44% 
5. Protecting Social Security 68% 15. Campaign Finance Reform 30% 
Source: ABC NEWS poll, released on September 5, 1999 

B. Public is equally split on spending for "social programs" or "cut taxes", but when 
"education" is inserted as a partial definition of social programs, the support for 
"social programs" then becomes 2 to 1 overall, but 3 to 1 for Democrats, and 3 
to 1 for Independents. 

If you had to choose, would you prefer using the budget surplus to cut taxes or to pay for 
social programs? 

Primary Voters 
Half sample A Total Dem GOP Indep./Other (estimates) 
Cut taxes 44% 31% 62% 40% 
Pay for social programs 42 54 27 44 
Both (Vol.) 5 7 3 5 
DK/NA 9 8 8 11 

If you had to choose, would you prefer using the budget surplus to cut taxes or to pay for 
social programs such as education and welfare? 

Primary Voters 
Half Sample B Total Dem GOP Indep./Other (estimates) 
Cut taxes 28% 21% 42% 22% 
Pay for social programs 58 65 42 66 
Both (Vol.) 8 7 11 6 
DK/NA 6 7 5 6 

Source: CBS News Poll, released September 23, 1999 



C. At least three-quarters of Americans support five education priorities: 

Here is a short list of possible changes that could cost more money and require additional tax 
dollars. Please tell me if you would favor or oppose making each of the following changes in 
your community to improve your public schools. 

Favor Oppose Don't Know 

Fixing run-down schools 92% 7% 1% 

Reducing class sizes 86 13 1 

Placing more computers in the classroom 81 16 2 

Paying teachers more 77 20 3 

Adding more security at schools 76 22 2 

Source: National Public Radio/Kaiser Family Foundation/Kennedy School of Government Survey of 1,422 
adults nationwide (Sept. 7, 1999). The error margin is 3 percentage points. 

D. Programs like expanding after-school also resonate extremely well with the 
public. 

Adults were asked: To provide kids in your community with access to good 
after-school programs and early childhood development programs like Head 
Start, would you be willing to pay more taxes or pass up a tax cut? 

Pay more taxes? 

Those who were unwilling to pay more taxes, but who were willing to pass a 
tax cut: 
Total percent of those willing to pay more taxes, pass up a tax cut, or both: 

50% 

24% 

74% 
Source: Fight Crime: Invest in Kids, August 12-15, 1999 

E. Little support for vouchers over investing in public schools 
improvements. 'Some have proposed taking money from public schools to 
pay for tuition at private and parochial schools. Despite widespread 
support for education reform, however, only 31 percent of Americans 
support private school vouchers according to the Kaiser poll. 



These attitudes have been remarkably consistent over the past half-century, 
according to a Life Magazine poll on whether the U.S. government should 
fund public or church schools (September 1999). 

In general, would you say you are in favor of the idea of federal money being given to 
schools run by churches, or should federal money be given just to public schools? 

1950 1999 

Church schools too 30% 30% 

Only public schools 45 56 

Against all federal aid 8 3 

Don't know/no answer 17 11 

Source: Life Magazine/Yankelovich Education Poll (September 1999) 

F. Democrats and Independents Support an Education Agenda and Funding In 
Line with the President's Agenda. The two areas where the Republicans differ 
greatest with Democrats and Independents is leaving education to the local and state 
levels and supporting vouchers. The Republican argument connects principally to 
their base without much room to grow. While the President's agenda resonates with 
Democrats, Independents, and even some Republicans. 

Note: A CBS poll recently released asks for just one priority that the President 
should do to improve education. The numbers are much smaller here compared to 
other polls because people polled could only pick one, but you will find that here, too, 
you see much stronger support for the changes being proposed by the President 
versus the majority in Congress. 



What is the most important thing a President could do to improve EDUCATION in this 
country? 

Primary Voters 
Total Dem GOP Indep./Other (estimates) 

Increase school funding 17% 20% 16 15 
Need better teachers 11 12 8 13 
Increase teacher salaries 9 9 9 9 
Funding college/scholarship 6 7 3 8 
Discipline/truancy 5 5 3 7 
Smaller class size 5 5 4 6 
Improve curricula/standards 5 7 6 8 
Facilities/computers 4 3 3 3 
Leave it to locals/states 4 3 10 1 
Parental involvement 2 1 2 3 
Vouchers/school competition 2 1 6 1 
School safety 2 2 2 2 
Enact national standards 2 1 2 3 
President CANT do anything 5 2 9 4 
Other 8 9 7 8 
DK/NA 13 13 10 16 

Source: CBS News Poll, released on September 23, 1999 


