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Commun1t1es and their youth seem to 

be growing apart JUSt at a time when they need to be pulling together. Troubling 

signs are everywhere that youth of all descriptions-not JUSt so-called disad-

vantaged youth-find insufficient supports in their communities to be able to 

move confidently and safely toward adulthood. Many schools lock up tightly at 

3 p.m., sending children and youth into empty houses, barren neighborhoods, 

street corners, or malls. Youth interpret a local landscape void of engaging 

things for them to do as adult indifference. For instance, when we asked one 

youth how his midwestern community sees him, he replied, "They don't. I feel 

1nvis1ble." We heard a version of this assessment from youth everywhere. But 

1n a number of communities nationwide, adults are working to develop and 

sustain youth organizations that provide youth placement and opportunity, 

breathing new life into their communities as a result. 



Mo,t adults arL· familiar "ith soml' ,-~rsion ol tcL·nagcrs 

compbints of bored nm. In some cases, such complaint.; 

rdlect little more th,rn an adolescent's contrJ.rian Gist of 

mind. But for many, if not most, of America's vouth, this 

.1sscssment of the dearth of interesting things to do in 

their community rellects reality. And. in the absence nf 

organized activities and imiting youth-focused places, 

:·oung people make haphazard choices for themsckes 

Many teachers, law enforcement officers, social SLT\ ice 

workers, and other adults believe that today's youth ,m.: dif­

ferent from yesterday's. They arc widely percein:d to lw kss 

engaged, less moti,·ated, and more likelv to get into trouble. 

Have kids changed, or has the societ~· changed' \\/ell, 

both. Communities have changed, families have hcen trans­

formed, and workplace demands are fundamentally diflcr­

ent from "hat they were a quarter of a centurv ago. Because 

families, friends, communities, and religious nr ci\'ic 

groups no longer assume primary responsibility for making 

connections, a gap forms in society's supports for its youth. 

Youth lose out. Young people with nothing to <lo 

during out-of-school hours miss ,·aluable chances for 

growth and ck,·clopment. During the most critical 
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\l:,1rs !or moral dc,·c·lopmcnt, thL'SC n>uth miss •>ppnr­

tunit1cs t<> find satisfaction in \\ork !or the good ol their 

cnmn11111ity. Societv lo.;es out "·hen \Outh fall through 

the cracks in institutions that could prepare them !or ,1 

pruductin~ future. Cummunit:· counts-fur better or 

\\orse-in its response to these institutional gaps .rnd 

vnuth's unmet needs for support, care, and opportuni­

ties for health~· cle,·elopm"nt. 

The odd, arc high that a Young person gm" ing up in 

one of the countv's troubled urban communities" ill do 

pour!\ in school. For example, in some urban centers, up 

to 60°/;, of Afric.rn-American boys will not graduate at 

,111.' The odds are high that a young person growing up 

in one of America's struggling rural communities \\'ill 

mme onto \\'elfarc rulls, rather than into productiYe 

crnplnvment. The odds arc high that > outh \\'ith nothing 

positi\e to do am! no\\ here to go \\ill find things to do 

and places to go that negati,cly inlluencc their clc,·elop­

ment and futures. 

This institutional discontinuity exists for young people 

of all social backgrounds. [,en in \\'ell-to-do suhurhan 

communities, mam· ,·outh find thcmseh·cs adrift. 



Some :outh arc lucky enough to h<:l\c someone \\·ho c.rn 

pav for fce-for-SL'rYicc acti\ itics and shuttle them hack 

and forth. Other \outh arc fortunate enough tn live in a 

com mun it: \\ith sufficient l'ngaging, \I urth\1 hilc acti1 i­

tics in the afternoons, on \\cckends, or during the 

>tr-etch of summer months. 

But for too many youth, the odds seemed stacked 

against hopeful futures \\hen thl'ir communities offer 

fc\\ resources for them. For the majorit:·. there arc no 

adults around for sustained acti1e learning opportunities 

during their nonschuol hours. Moreo1·er, man:· commu­

nities lack supervised, educational places to go when 

school is out. In one communitv \\·e came to knm1, \outh 

noted \\ith irony that the onlv public facilitv npcn in 

their community \\as the countv jail. In another urban 

community. the neighborhood \\JS so harrcn and dan­

gerous that, said one youth, "e1en the pizzJ man won't 

deli\cr." Young 1\·omcn gro\\ing up in urhan neighbor­

hoods like this one told us that thev sta1· in.side locked 

apartments after school for fear of 1·iolcncc un the 

streets. Young \1·umcn in some mid\\ estern to\\ ns did 

not feel much more secure. In response to our tjUCstion 

about \\hat ackice she would gin~ a nc\n.:omer to her 

rnid\\cstern to\\n, one said: "Don't trust arwhody. Don't 

talk to am·one. Mind your O\\n business. Be c,1rcful." 

Communit:· organizJtions can make a po\\erful, 

positive difference in youth's lives. A decade of 

research looking into the contributions of community 

youth-based organizations in challenging settings pro­

vides evidence that community-in the form of the 

organizations and activities it supports-can help 

youth beat the odds associated with gaps in traditional 

institutional resources.' In our ten years of research, 

this research team has come to know the rhvthms and 

work of approximately 120 youth-based organizations 

in 34 different cities, from Massachusetts to Hawaii, 

that constructiYely involve young people in their non­

school hours. 

\Ne \\anted to learn about "effecti1·e" community 

based-organizations, and relied on youth to detlne those 

terms. They led us to diverse organizations they identified 

as good places to spend their time. 1 These organizations 

engage young people in challenging but fun things to du, 

offer a safe haven from often dangerous streets, and 

prm·idc 1\,1\'s to s1wnd free tinH· in WJ.\S that contrihutL· 

significJnth· to their lcJrning and thL·ir social deH'lop­

rncnt. In this 11 a1·, these organizations, in :•outh 's 1 iC\1 s, 

were not "typical" of the other organized opportunities 

that may also be a\·ailable in their communities-JL"t1\·i­

ties youth judged as uninkresting, not appropriate f(,r 

them, or nthcn\ ise off-putt mg. 

Neither arc the Youth \\e cJmc to kno\\ in these 

communitv-based organizations ((130s) "t1pical" 

.'\merican vouth, either in terms of the school,; thL'\. 

attend, the communities thn· inhabit, or their familv cir­

cumstances. We found in these CBOs engaged youth \\ho 

J.re t)picallv hard tu reach, clesignJ.ted "high risk," J.nd 

often most isolated from comrnunitv. Almost \\ ithout 

exception, the urban youth 11c got to kno11 came from 

Im, -i1Knrne, high-risk famih and neighborhood .settings. 

Young people 11c met in these mid-si7ecl tm\llS \\·ere tvp­

icJllv of lo\\ er-middle or lo\\Cl' class and, like their urhan 

counterparh, they came from families struggling with 

unemployment and social disruption. The rural youth 

\1 ho participated ir. our research 11·ere generally from 

poor families and \\Tcstled \\ith the unit1uc Jspects of 

their rural communities. 

Our research reports numerous accumplishments 

Jml SUl-Cesses of acti1·e young people engaged in com mu· 

nit)' organizations. Of greatest importance for societ\ IS 

the compelling eYidence from the experiences of these 

vouth that CBOs can play a critical role in meeting the 

needs of today's young people. The:· can flll the gap left 

by families and schools that are stretched to capacity to 

provide supports to young people. One of the most 

appealing aspects of these Cl30s is that they give young 

people the opportunity to engage in positive acti\·ities, 

to de1·clop close and caring relationships, and tu find 

\·aluc in themselves-e\cn in the face of personal dis­

ruption, poor schools, and neighborhoods general!:· 

Je1·oid of supports. 

The impressive accomplishments of these young 

people from diverse communities around the country 

warrant community action. Community-based organiza­

tions offer a means for reaching youth and they can haH: 

a significant impact on the skills, attitudes, and experi­

ences youth need tu take their places as confident, con­

tributing adults. 



Youth pJrticipating in these C:llOs accomplish more 

than many in society \\ould expect of them and, in fact, 

more than most citizens \\ould en:r think po:-sible. Their 

Jchic,·emcnts and triumphs arc of many different kinds­

t'ormal and informal, social and academic. Each of these 

achicn:'ments matters to youth's jnurnev through adoles­

cence to the futures thcv can contemplate and claim. 

Academic success-in terms of high school gradua­

tion, participation in rigorous courses, and good 

grades-plays a major part in a )'Oung person\ ability tn 

land a satisfying job, or C\ en find emplovment at all. Even 

in today's economy, paths to all but the most menial jobs 

are dosed without a high school diploma. 

But a measure of academic success alone is not 

rnough to moth·ate youth to tackle challenges, succeed 

on the job, or effectively navigate the institutions of 

mainstream society. Young people need life skills as well. 

Those skills and attitudes include a sense of personal 

worth, a positive assessment of the future, and the 

knowledge of how to plan for it. They also include atti­

tucles of persistence, reflection, responsibility, and relia­

bility. Self-confidence and a sense of efficacv arc critical , , 
if rnuth are to strive for success in school and societv. 

Enhancing these life skills, in addition to supporting 

more traditional academic outcomes, is at the center of 

the youth organizations we studied. Many of these orga­

nizations, besides benefiting young people, also have a 

positive long-term effect on the community. The young 

people express high levels of civic engagement and a 

commitment to getting inrnlved. They intend to be assets 

to their communities and examples for others to follow. 

ACADEMICS 

To the majorit\· uf the vouth \\C met in effccti,·e com­

munity organizations, their local ,chnols fall short both 

as learning institutions and as places \\'here the) feel safe 

and \alued. Compared to mnst :\mcric·an Youth, the 

youth m this studv arc more likeh· to experience 'io­

lence in their schnoJ.,, to L'nuJuntcr drugs, to hJ\"L' 

something stolen frnm them, .rnd to feel pcrsonJlh 

threatened at school.' 

Yet, compared to American \Outh general". \nung 

people who participate in the communit) nrgJnizatiom 

\\'C came to kno\\' achie,·e at higher leH·ls and hold high­

er expectations for their academic careers. for example, 

youth participating in the community-based organiza­

tions we studied arc: 

26% more likely tu report haYing rccei,·ed recognition 

for good grades th.rn arc American :outh gcnerall)·, and 

\outh with high lncls of participation (se,·cral da\s a 

\\'eek or some) arc more than tn·o times more likch- to 

report recognition for good grades 

nearly 20% more likely to rate their chances of grad­

uating from high school as '\cry high" 

20% more likely to rate the likelihood of their going 

to college as "verv high." 

In other words, despite the challenges they face at 

school, in their neighborhoods, and often at home, teens 

"·ho participate in the CBOs we studied generall)· 

achieYe more in school than typical American youth. 

Further, higher lc\'els of participation in communit)·­

based organizations arc associated with greater likeli­

hood of academic success. 
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(\nicism .1hout till' future is a t·rnnrn"nplJn· .1ttitudl· 

Jnwng \outh in conmnm1tics ,d1nc locJI joh mark.:ts 

arc unstable. "herl' the in.st1tuti"ns intended t<> 'upport 

their de,L·lo1iment .ire "r 11<><>r 'lu.1lit\ "r 1.icking .1lt"­

gether, "r "lwre thLTl' is littll· to suggest th.H thn U>lild 

do other thJn collect uncmplo\ mentor settle- !'cir .i dl·ad­

cnd job.The ~outh we studinl .stornl ()LI\ L'\l'n in the most 

distressed settings In expressing h"pe Im their futures 

Jnd talking animatedlv Jbout their plans_ 

Significant nundwrs "r the \nuth not onh hJd pos­

itiYe ideas Jhout whJ.t the future \\-uuld hold, hut the\ 

also had g.iincd the kn"" ledge and conlidl·ncc tu plan 

.1nd reach for it. In contrast tn the sclf-dl·structi\C 

assessments "' mJn\· l>thcr \'outh from diffiudt erwi­

ronnwnts-\\·lrn _,J.Y things like "the future he dead" <>r 

doubt the L1luc of tr\ing t" succeed h,·caUSl' it's "no 

usc"-young people cngJ.gcd in CBOs hold markl'llly 

different ,-iews from their pc,·rs, and l'\Cn from typical 

American \Outh_ 

Youth participating in these CBOs sa~- that they 

expect to ha\·e a joh they "ill en Joy, that they can do 

things as \\'ell as others, and th.1t plans the~ make will 

work out. Compared to the typical American youth, 

\oung [1L">plc participating in communit\-hased orga­

nizJtions arc: 

signifl,·antl~ more likch to report feeling good Jbout 

themscln:s; 

significant!\ more likeh tu indicHe higher lc\cis uf 

scll-efficacv; 

S% more likeh to "strongly agree" that thn arc per­

sons of \\or th_ Mure notable, thusc "ith high le' els of 

participation in Cl30s .ire nearly I 5% more likch- to 

\ ic" thcmsc h·cs as \\'Orthy persons; 

signific.inth more likely tu report higher lc\'els of per­

sunal agenc\ and clfrcti\·cness. For example, they arc 

significanth rnure likely to "strongh disagrcL·" \\'ith the 

statement that "ch.rnce .ind luck" arc '\-cry important" 

to gl'tting ahead; 

nL'arly I 3'~,;, Tn1Jl"L' likch tn k·cl that the ch.:incc thC\' 

\\ould h.:i,-e .1 joh that they enjoyed was '\er: high." 

Youth whu participated in thL'sc Cl30s, in other words, 

express a sense of personal ,-aluc, hopefulness, and 

.1gcncv far greater than peers in their community, .rnd 

greater C\en than youth growing up in more rcprcsenta­

ti\e American circumstances. These >·outh generally feel 

proud of \\'hat they can do and bclic1·e they can construct 

a pnsiti,-e life. 



CIVIC RESPONSIBILITY 

These youth generally feel they 11ant to "gi1<.: hJCk" to 

their communities, morco1cr, that it is their n·sponsihil­

ity to do so. In contrast to youth alienated from their 

community, these ~"nnh acknoll'le<lgc the important role 

that community, in the form nf their CBO, pl.:iye<l in 

en.ibling their positi1e development, and the~· intend to 

help pro1 ide the same opportunities for other young 

people. For the major it;· of the youth in our study, rn111-

munity sen-ice has become a hahit-one the~· expect to 

keep throughout their li1cs. 

Youth active in the cummunitv-hased organiz.:itions 

in1·oh·ed in our research are significant!; more likeh· 

than typical American youth to bclic1·e that it is impor­

tant to do communitv 1·oluntecr work. For example, 

compared to American 1outh gencr.:ilh, w1uth partil·i-

SENSE OF EFFICACY 

I AM ABLE TO DO THINGS 
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p.:iting in the,e CBOs .:ire more th.:in t\\'< >.:ind J ldf tillll'' 

murc likeh· to think it is '\crv important" tn do L·om 

munitv sen·ice or to \'fllunteer. Youth \\'nrk tn m,1ke 

vnuth-friendlv and .,.:ife umrn1Umtics. 

In p.:irticular, ynuth .:icti1e in cummunit1· orga111zJ­

tions expect to \\'Ork to "correct <'conomic incqu,1litics" 

or tu m.:ike life better for children .:ind 1outh gm\\ ing up 

in their communities. Especially in urh.:in Jre,1s, "here 

mmt of the young 111cn in our -;tud:> haw· been or ,ire ,,till 

in"'.ihccl with gJng-;, this commitment tn en.:ihling J dif­

ferent, safer pJth fi1r children, rnuth, .:ind familic-; finds 

passionate expression. In fict, this commitment tu bet­

tering their communitv is the re.:ison wl11 m.:i111· urhan 

1outh sav thev intend to st.:i1· in their communit1 ,rnd 

make it hetter, r.:ithcr th.:in mo1c JI\ av. 

The-;e .:ittitudes uf ci1 ic rcspunsiliilit;· .:ind hcnefits uf 

L<Hnmunit;· scn·ice ,1fe most Jpp.irent in those l)rg.:iniza­

tions th.:it fe.:iture communitv -;er1·1cc as its focus ur <ts ,rn 

import.:int Jspect of .:inother JCti1it;" Youth \\ho h.:i1<: high 

le1cls of p.:trticipalion in communitv sel"l·ice Jcti1itics­

JS part of .:i.-ts programs, sports, lc.:idcrshi11 initiati1,·s, 

dedicated communit;· senicc projects such as "\\'ccd .rnd 

Seed," \\nrk with elderly re,idents, or reh,1hilit.:itinn 

efforts-arc e1ghc limes more likclv to respond th.it it is 

1cry important tu get imol1<::d with cu111rnunit1 than 

were represent.:iti1e Americ.in youth. 

Youth active in comrnunitv sel"l·icc clc,u-h· deri1·e 

benefits that magnified those associated with p.irticip.1-

tion in a CBO. They bask in the praise of neighbors "hu 

appreciate their clean-up actil'ities, bright murals, or 

imiting community gar<lens. This was the first time many 

of these vouth ha'e received positive feedback from 

.:idults. In fact, manv told us it 11·as the first time thn felt . ' 

valued by their community an<l that this regard fueled 

their self-confidence and optimism about the future . 

These youth provided detailed descriptions of the "ays 

they grew personally as a result of their inrnh-ement in 

community service acti1·ities. They stresse<l how their 

experience changed their attitudes about personal 

responsibility. One said, for example, 

It gives me a sense of responsibility, like what you've got to be 

[when you have a jobl , .. You've got to be t11ere on time, work 

hard at it, and get done what needs to get done. That's wl1y I 

am part of this [program) because I needed that responsibility. 
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Such c"lllnll'fl1' .1h•rnt pl'rsrn1JI gains from commu­

nit\ sen in· .ir,: strong .rnd find consistent support in 

sun<'\ n:sp<llh('s Yfluth with high lc,·els of participation 

in communit ,. S<T\ ice actiYitics arc ncarh twice .is likelv 

to "strongh agrl'c" th.it thn fc.cl positi,cly about thcm­

sehcs. Those" ith high ll'n:ls of particip.ition in commu­

nity .sen ice .ire ncarl;· t1,·o .rncl a h.1lftiml's more likeh to 

'\trongly clisagrc·,:" that the\ l.1..:k enough control "'er 

their li\L'S. In conscquc:ntial 1q\s, the hcncllts of commu­

nit\' scn·ice go in hoth directions-to the curnmunity 

that rccci,cs It .ind to the \outh \\ho pro\iclc it. 

PATH TO SUCCESS 

\Ve ha' e nuintainecl cont.Kt \\ ith nearl\ 60 of the HJuth 

,d10 Wt'IT 11art "f our originJI research in three urhan 

communitil's. \Ve ha,·c hMI a chance to examine how thev 

fared mer a clcc.idc. Contrary to predictions that they 

'rnuld be "dead or in jJil" hcfore they left adolescence, 

the great majoritv of these young men and women, now 

in their 20s, arc firmly set on positive path\\'ays JS \\Ork­

ers, p.irents, .ind community members. A few \\cnt on to 

higher education Jnd arc proud college graduates. Most 

got some kind of training after high school. With frw 

exceptions, these young adults arc employed and active 

members of their communities, giving back as they said 

thn "ould. They uwn small businesses such as a sports 

park concession stand or carpet cleaning enterprise. The1· 

\\ ork in local park and recreation facilities. Thev are 

engaged parents. They uftcn continue with the arts or 

sports acti,·ities that engaged them as teens. 

Would these• youth ha,·c made it anyway? Would they 

haYc' accomplished all of these things without the com­

munity organization th.H nourished and challt'nged thl'm 

in their free time; Little doubt exists in their minds that 

the CBOs where they spent time after school, on \\·cek­

ends, or in the summer months played a critical role in 

nurturing their development and in mediating the risk 

f.ictors in their schools, neighborhoods, and often their 

families and peer groups. These effective community 

org.rnizations, in the words of one urban youth worker, 

llL'lp youth "cluck the bullet," or beat the odds of early 

pregnancies, futures lost to drugs, street 'iolcncc, or 

derailed by school failures. These Cl30s provide rnm­

munin· sanctuaries and supports that enable youth to 

imagine positive paths and embark upon them. These 

community organizations are learning environments 

that boost the success of many youth in school, but just 

as important, teach youth many life skills-1,·ithout 

which academic success would mean little. \Vithout 

these community resources, they too could ha\e faltered 

on their journey through adolescence. 



What kinds of CBOs enable these positi\e outcomes 

for youthJ The community-based organizations as.soL·i­

ated with these successes differ in nearly e\'ery objcc­

ti\e wa~· possible. No one type of program, facility, or 

organizational affiliation was consistently associated 

with positive ~outh development. We found similar 

outcomes across a broad spectrum of type, location, 

.111d size of CBO. Adult leaders-both paid and \olun­

teer-came from \·arious pnsonal and professional 

backgrounds. Some ha\'e been in the military service. 

Others h;we been teachers. Man\' have worked in 

church groups or with athletic teams all their li\'es. 

Funding for the organizations' acti\ities came from a 

wide range of sources: national sponsoring organizations, 

block grants from local cities, federal job-training 

monies, regional foundations and local donors, youth 

fundraisers, and the pockets of adult leaders. Most of 

the organizations live a hand-to-mouth existence, with 

few resources in equipment and personnel. Gi\'en 

these differences, however, the CBOs are similar in 

several wavs. 

INTENTIONAL LEARNING ENVIRONMENTS 

The quality and efTecti\'encss of the communit~·-b,1,ed 

youth organizations we studiL"I ,,;·,· not happenstance. In 

fact, these positi\e outcomes are not found in most ymnh 

organizations or in other organizations that look similar 

on paper. Too many community-based opportunities arc 

"gvm and swim" recreation centers, tutoring <:lforts. or 

drop-in centers set up primarily to "keep rnuth safe .md 

off the streets." While many of these programs makl' an 

effort to pro\'ide young people \\ith qualit\' acti\itJes, 

others merely prm·idc a place to go and a collection of 

things tu do. 

On a casual visit to a youth organization that attr.1Lts 

and sustains youth in\'oh-cment, a \·isitor might sens<: its 

relaxed atmosphere and apparently informal rclJtion­

ships among youth and adults. However, the alti\ ities, 

en\'ironments, and relationships in the vouth <>rganizJ.­

tions where we found these positi\'e outcomes for\ outh 

arc deliberate, distinguishing them from casual drop-in 

centers in both the content of their acti\ities and the 

em·ironmcnts adults create and insist upon. 

DIMENSIONS Of A LEARNING 

ENVIRONMENT 
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C1J111munitv-h.1scd org.111izJt11m' \I ith an l'mphasis 

on le.1rning .in· .1like in some criticJI \\·ays. The core de­

ments of ,111 L:ffl'di\c y·outh organization u1rrL·spond 

directly to the con: elenwnts of ;ir1 elfccti\c learning 

environment as described hy lcJrning thcnri-;h. :\s dif· 

ferent as they ma1 seem on the -;urfacc, the Cl30s y·outh 

led us to arc rcrnarkablv similar in thl'ir qJun and goal-; 

across different agents, spaL·es, Sl'ttings, and acti1·ities. All 

arc youth-centered, knuwledge-centercd, and assess­

ment-centered. 

Youth-Centered. The CBOs that enjo~· the cunildence, 

loyalty, and participation of vouth put youth at the center. 

Adults hold the vnuth in their \·ision for the org:mization 

and the uimmunit1. They know youth's interests anu \\·hat 

they bring to the organization. They knuw ahnut their hes 

at home, in school, and in the ncighhorhood. The CBO 's pro­

grams rdlect this vouth-cl'nterL~d focus. 

RcsponJ r,i Jii-crsc ca/ems, skills. 1mcrcm. Adults m.ike an 

ongoing effort to make acti1·itics hnth acccssihle and 

challenging for al/ youth. Effecti\C youth organizations 

offer activities in ways that make them appropriate and 

imiting to youth with a diverse range of talents, inter­

ests, and skill lncls. Adults take the time to suggest 

activities that are appropriate to di\·erse skill lc\els and 

break acti\·ities down into parts to allow youth with all 

skills to participate. for instance: A theater group brings 

in novice thespians as props managers, stage hands, 

wardrobe tenders, and other roles that allowed those 

beginners to watch, learn, and play a vital role in the 

organization. A sports team de\·otcs special coaching to 

less-experienced athletes, and like the theater group, 

includes novices in the excitement of games as important 

supports for their team members. A literacy program 

that takes up most of a church's basement with newspa­

per production buzzes with acti\·ities from writing lead 

articles, to interviewing sources, to laying out pages. In 

each of these examples, there arc multiple ways a young 

person can join in, regardless of skill level. Adults in 

effective CBOs pay close attention to what the youth can 

do and introduce them to engaging activities that chal­

lenge them to stretch their skills. 

Bui/J on screnarhs. Youth-centered programs identify 

and huild on the youth's strengths. Programs do not aim 

to remedy weaknesses or deficiencies in youth before 

providing opportunities for leadership and risk-taking. 

----- - -·- ----- ----- - -----------------

Contrarv to a "fix then tL:ach" approach (that assumes 

vouth cannot learn somdhing Ill'\\' or engage in a pnsi­

ti\'C~ acti\·ity· until a problem lw. hem remedied), these 

programs aim to idcntil\ what the youth Jo well alrcadv 

and develop those skills. Problem beha\iors that mav 

exist or concerns ahnut school achievement arc 

addressed within this positi\c context. 

This positive approach contrasts with \\hat youth 

encounter in many communities and their organizations. 

Many youth feel that adults do not care about them, do 

not acknowledge their needs or worth, and do not like 

them. "Everyone thinks of us as being bad," said a young 

person in rural America. "But it is not our fault." A police 

officer in a mid-sized town underscored his community's 

tendency to notice the negative, rather than build on the 

pnsitiH'. "You have to he had to he noticed-the 'good 

kid' docsn 't get any attention." An urban social worker 

obsen·cd, "Youth in this community aren't \·alucd, and 

they have few occasions to demonstrate their value." 

Effccti \·c youth organizations notice the strengths uf 

young people and build on them. 

Choose appropriate macerials. Youth-centered organiza­

tions tailor their activities to the interests and strengths 

of the youth with whom they work. For example, lead­

ers of Girls Inc. in the Southwest revised materials thev 

received from the national office to connect with the 

Latinas in their organization. The leader of a Girl Scout 

troop carefully reviewed national programs and curricu­

la from the perspective of her high-poverty girls. "It's 

easy to make assumptions," she said. "Many of our girls 

don't have alarm clocks or even telephones at home, so 

some of the things we get that assume such things in the 

home arcn 't appropriate for them." 

Provide personal a[[entwn. Adults in effective youth 

organizations are contemptuous of what one called "herd 

programming," where youth mo\·e in large groups from 

activity to activity, with little personal attention or con­

nection. This description unfortunately applies to many 

after-school efforts that provide a safe place for youth to 

gather at the end of the day but have insufficient resources 

to do any more than that. 

Reach out. Youth-centered organizations activelv 

reach out into the community to let youth know about 

their- programs. Youth workers in effective CBOs do not 

simply put a notice in a newspaper and sit back to wait 



DANCE 'TIL YOU DROP TWO AFTER·SCHOOL DANCE LESSONS 

David. the dance teacher, is about 30-he is tall. black, dreadlocked. "These are my babies." he tells us. "I was 1ust like them. I come from the same place 

they come from .. The small room buzzes with energy and body motion as dancers pour 1n. peel ott their dark blue and white uniforms and throw on bright 

T-sl1irts and stretch pants. When David finally shuts the door, there are 18 dance students-all African American, nearly all girls. The three boys maneuver to 

the front and wiggle for attention. David moves nonstop and works up a dripping sweat. The group sails through an hour of stretching and shoulder pop­

ping, leg raises and sit-ups. A few dancers slip into dance moves they are familiar with. and David gently redirects them into the routine of the moment He 

keeps them all in view. breaking his routine to squeeze a shoulder or reshape a pose. All eyes are focused intently on him u~td they coast to an exhausted 

but e•hilarated halt Ms Velez dances professionally in the city's well-regarded dance troupe. She spends several afternoons a week teaching dance to 1nner­

c1ty African American youth She has the intensity and high expectations of a professional, and she keeps her class focused and busy. Her directions are clear 

She dances with the students, modeling steps, sequences. and style. The group splits 1n two upon invisible command, and facing each other, they move 

through a fast-paced, lively hip-hop style dance After a set of tough moves. Ms Velez stops the group "That was better but you must give me-BOOM I" 

Her chest pops out and her back arches pretzel-like. Students take 1n the ferocious move Soon they are "popping" for each other. All students wear kneepads 

because. as one student explains. "This is serious stuff1 .. The line of dancers gradually breaks until there are 1ust youth moving in space. It's 3:30. and lhey've 

been dancing nonstop for 45 minutes. A girl looks winded "Five more and then we·11 get a drink of water-five, six, seven, eight. " Ms Velez keeps them 

moving past the promised time, encouraging, "Let's take it from the top. and then we'll get a drink." The young dancers seem happy to do what she says. 

They have an important performance coming up. 

!'or youth to sho" up. They kno\\' that most \·outh do not 

read the ne\\'spapcr. They understand that rnanv ~·outh 

might feel, on the basis of past experiences, that the pro­

gram \\'ould not include acti\ities that interested them. 

These adolescents arc accustomed to programs in \\'hich 

thev're treated as children, or that views them as a prob­

lem. Mo~t of the effecti\·e organizations \\'C came across 

actin:lv reach out to draw youth in. Adults and partici­

pating youth seek out other young people to join. Not 

surprisingly, youth themselves are among the most clfrc­

tive ambassadors and recruiters for their organizations. 

Fcarure youth leadership and mice. Youth \·oice and 

points of view help define youth-centered organizations. 

Youth provide leadership and direction, taking a central 

rule in designing acti\·ities, establishing and enforcing 

formal and informal rules for members. In some organi­

ntions, ead1 year begins \\'ith a process of members 

looking m·er last year's rules, throwing out unwanted 

ones and adding new ones. Youth input into rules adds 

legitimacy and salience to effective CBOs. 

Knowledge-Centered. Community-based organiza­

tions that motivate vouth ancl contribute to their devel-

10 

- 0 8 ') E R 1/ A I I 0 ~J N 0 T E ) 

opment J.rL' kno\\'lcdgc-centcred. Thcv point to learning 

as J. rea.'inn \\'hv \outh should ciet imoh-L'<l, and the\ tJ.kc' 
' - b -

steps to prm idc the rcle\·ant knO\\·ledgc. 

Cl cur J>cu\_ Having a clear program l;JCus is \·ital to ,\ 

kno\\'lcdge-centcred organization_ Each of the dfrcti\t:' 

organizations we examined is about something in partirn­

lar. Thcy arc clearly and intensely about sports, arts, entrl'­

prencurship, community service, or athletics. These cc·ntral 

"topics" prm ide a common purpose and make it possible 

for the members to express their O\\'n emerging identitiL',; 

as artists, athletes, or young entrepreneurs. Club programs 

that appeal to youth similarly offer an assortment of 

focused, tightly organized activities that may \'Jr~· accord­

ing to the interests of youth, but typically include sporb 

teams, community sen-ice, and something arts-related, 

such as teen drama. These efforts arc not merely lonseh­

organized activities to do \\'ith sports or arts or leadership 

that a young person can dip in and out of; they are concen­

trated programs that aim to deepen skills and competence 

through intense engagement in a specific area. 

One generic ;ic_ti\·ity will not !It all youth. Adolescents 

are clear ;ibout wanting to be part of an organization that sup-

1 
I 
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ports their indi,·idual inttTt-sts. :\., .111" lll<' "·h" h,b "<>rk1 ·d 

\\ith J. tccnagL·r undl'rstJ.nds. sll!' \\,111h tn h,· JU't lik1· ,.,,.n·­
onl' l'isl', hut she Jiso "anh to pick lwr "" n i< kntit;-. 

~wlicy cone enc un,/ inscruction. CJ..Jr focus i., not 1·nm1gh 

to hold on to vnuth, hnwe,·1·r, if th1:\' Jl.el Jn .icti,·it\· Ja,ls 

quality. Not C\'Cry .lrts program, sporh l<'J.111, or iLwlcr­

ship club is able to J.ttract the interest of 1oung 1woplc. 

Striking among till' Cl\Os where \outh spend timL' 1' their 

high n·aluation of ,kiJl-huilding acti,·1ti1:s. Youth arL' the 

llrst to notice that g•>od instruction moti1·,1tl» th,·m. 

Exemplary teaching J.nd committed teachers sho\\ .:di 'itU­

dents they an: learners of prumi'e and a ,,1lu1· ti> socictl'. 

High-quality content and in,;truction propel ;<•Uth to 

accomplishment' hcvond tho,;e the' imagined P"s,;ihle. 

Embedded wrrirnlum. H1J\\ that focu.,cd adi' ill' is nm­

cei\"C<l and carried out also mattl'rs cnormuu.,k \Ve sec 

youth in dlccti'c organizations almo,;t al" J.I'' engaged in 

acti1·ities that deliberatelv teach a number nf lcssom. The 

adults within a successful CBO n::co!Jnize the mam kinds of "" . 
knowledge and skills their youth neL·d to SLICL\:ed in school 

and life, and they dcliherateh· try tu pr!J\ ide them. 

Embedded within the organization\ pn >grams arc 

actil'itics that build a range uf acJJcmic competencies 

and life skills. Youth leaders take e\ er~· opportunity to 
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c·xl!'nd tlwse skills. l"m 1:xamplc, an ,lrt' progr.1m ask<; 

Youth tn rc,varch their rnltural history. Young painter'> 

lc,1rn a goud deal of hi,;torl', g.1in pride in thl'ir back­

ground, and gain skills in murJI making. A dance teacher 

encourages her students to keep journals and often starts 

dance sessions hy ha1·ing students read their \\'ritings 

aloud. These dancers pick up habits of" rning and read­

ing" hi le learning to hip-hop or douhle tap. Or in a pro­

ject focused on child earl' in the community, )·nuth read 

news articles on the topic and studv ,·,iriou-, i~sUL'S n·!Jt­

cd tu child care. They read in textbooks about '\tagcs uf 

pla;-" and create \\'rite-ups ha,,ccl on their ob,crl'ations as 

classroom aides. 

E,·en hard-dri1·ing sports organizations !Ind ways tn 

broaden the perspccti\cs and competencies of )'Uuth. For 

example, it is common in many organizations for team 

members to L·ume Lo practice early tn \\'ork 1\ ith 1olun­

tcers on homc1\nrk, study fur exams, nr fine-tune 

specialized units related to their sport. Many coaches work 

academics into topics of great interest to their young 

athletes, such as nutrition and weight training. Ont' year a 

basketball team had six-week unih of studv on the follow­

ing topics: llnances of the National Basketball Association, 

physics in the sport nf basketball, and neurophysiology. 

The Rockets is a winning inner-crty basketball team made up of African-Amerrcan youth from one of the crty's most impoverished neighborhoods. The coach 

sees his goal as gettrng youth ready for Irle and uses basketball expressly to that end. Students are put in charge of coaching each team. In addition, the 

coach pays explicit attention to 1nvolv1ng all students; better players pass to less skilled players even when they could have taken shots themselves The coach 

and players work intensely on developing skills and executing plays. There is no referee-students must take respons1bil1ty for monitorrng themselves. The 

post-game wrap-up focuses on questions of sportsmanship and personal growth. "Can anyone name something good another player did rn practice)" the 

coach asks. "William passed a lot today," an eighth grader who was coaching replies. Alter discussing various players' performance. the program director 

says, "It's time for self-evaluation. Get ready with thumbs up or thumbs down." The director then states different criteria, and the part1crpants evaluate them­

selves "Controlling body and mouth)" Most youth put therr thumbs up. A few put thumbs down. "Teamworkl Coachabilityl" the coach continues. Half 

the thumbs are up, the other half down. "Helping othersl" One boy who has hrs thumb down mutters. "I didn't do anything to help someone today." 

Finally, the coach asks. "Outside of the gym, doing things to improve yourselfl" Again. a mixed result. The young men take this reflective exercise as 

serrously as therr passing drills and practrce at the foul line. 

-OBSERVATION NOTES 
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LEARNING TO BE A LEADER 

Darryl, coordinator of the high school mentor program, starts the session with a game Students d1v1de into groups of three and each team picks a leader. 

He whispers the rules of the game to the leaders. and tells them to return to their group. Groups get active, but after a short time Darryl stops everyone 

and reminds them that each leader was supposed to brief his or her team. The game starts over. Now some team members lose their ability to speak. oth­

ers lose the use of their hands or their eyes But the team has to communicate well enough to build a block tower together. Eventually the tallest tower 

wins, and Darryl "debriefs" the groups about their process "What did 1t feel like to be a leader' What was 1t like working with someone who couldn't see> 

What made 1t easier to work as a team' Harder'" One student said. "Everyone can do a job and be important to the team." Another said. "It was easier 

when someone told us what to do." They talk about feelings. Someone said, "I felt all alone, like 1t was all on me." Another said. "I felt pressure." Darryl 

related the building game back to the group process, and the students' eventual work mentoring young students attending the after-school arts program 

classes. "Communicate with the artists and teachers 1f you are feeling pressure-ask them for help. You are joining a team " A student says, "I really 

didn't know I was feeling pressure when I was building. I just got really quiet and focused on what I was doing." The students are attentive and listen 

closely to Darryl, and to each other. At the- end of the d1scuss1on the young people record in their journals what they learned that day about 

themselves and about leadership. 

Each of these unih inclu<led original research, problem 

sets, discussions of ethics, and decision-making. For exam­

ple, the unit on the NBA covered costs of health insurance, 

uniforms, travel, income from ticket sales, taxes on plav­

ers' salaries, and using probability theory to illustrate the 

youngsters' chances of making it to the NBA. The neuro­

physiology unit discussed steroi<ls, heart rate under exer­

tion and under heat dehydration, and myths surrounding 

"chocolate highs" and "carbohydrate loading." 

Just as important to the development, competence, 

and confidence of the youth, however, are the life skills 

woven into their activities. A basketball coach dcbriefa 

his team after every game on sportsmanship. Talk of per­

sonal responsibility and teamwork always come before 

talk about winning strategies. On the way home from 

performances, a gymnastics coach made a point of stop­

ping for a restaurant meal "so the guys can learn some 

table manners." The director of a Boys and Girls Club 

instituted an annual formal dinner, complete with table 

service. The purpose of this evening was to introduce 

youth to social situations they will encounter and, as he 

put it, "to give the boys some models of how to treat 

young women-hold out their chairs, things like that." 

12 
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1/uluplc "rcuchcrs." In knowlcdgc-ccntcrcd CBCh \\C 

found manv adults actina as teachers. Senior citizens arc 
, /::' 

there as teachers. Peers teach each other. Cummunitv 

members help out "ith homework, hring snacks, or 

coKh teams. The most ,-isiblc teachers we ohscn cd arc 

those with formal teaching roles in the organi1ation--the 

coaches, directors, consultants, organizers, .ind peer 

tutors, among others. But these leaders frcgucntly identify 

other adults am! youth within and outside the urg.111i1J­

tion as advisors and mentors. Peers arc particularly 

powerful teachers in high-guality youth organi1ati1rns, 

and youth leaders know it. Accordinglv, thcv prmide dif­

ferent opportunities fr>r youth to link with adult and peer 

teachers, selecting different "teachers" at different times. 

Assessment-Centered. "How 'cl I do;" "I-km 's this 1" 

"What d'ya think?" Learning and de,elopment rL·quircs 

ongoing feedback. Assessment in such \'aricd forms as 

coaches' comments, public performances, .1 teacher's 

gentle correction of a dance pose or mural technigue, 

peer re\'iews, game outcomes, or self-reflection arc con­

stant in activities that challenge youth, stretch their skills 

and experience, and return benetlts of pride and personal 

growth. In these youth-centered Cn\'ironments, L'\alua-

'• 



ler. 

>ne 

th-

ver 

~e? 

rryl 

am 

illy 

ten 

iut 

El 

ve 

re 

ty 

re 

te 

ly 

s, 

J. 

?" 

~s 

JS 

. 's 

tion i.s nut about c<Jmpl'lition or onc-upman~hip. It i, L·,rn­

did, supporli\l' lccdback on hm\ a rnuth did .ind ho\\ she 

could do hl'lter next time. 

(1·c/c'\ <'{ f'/Unntn,q, f'fdl/ t•c'. dtJ<! f'Crf;'fl11unc·t' l\n·,lll'<L' 

cyL·lcs of pL1nning, pr.ll t il'<'. pnliirmance, ,rnd a'iSL''<S­

lllL'llt ch.ir;ictcrizc lll!>.'t uf the· ,·!lectiH: Y<>uth <lr<'ani-
: b 

zatinns \\T studied, the ,Kti' itics lound there ar,~ ll<Jt of 

the "pick up"' .1riety While- m.rnv cl uh programs h;l\e 

opportunities f<Jr Y•>uth tu stnp hy and ... hoot 'iome 

pool, ha,·e a s\\im, or find ,1 game "ll the h.i'ikL·thall 

court, joining the L·h1h's baskL·thall te,1111 commits 

youth to regular practiL'L'S and g.1mes. Cummunity scr­

\iLe programs ,,1lued bv youth also require LJrci'ul 

planning, ums1stent in,·olH:ment, and follrl\\ -through. 

One girls' L·luh ".l' conLerncd "ith medical svn·ices to 

the eldcrlv. The\ studied c<."ts .ind ,l\ailability uf ser­

,·ice,; within nur'iing homes, assi'<tL·d li,·ing prugrams, 

and the homes of people \\·ho rccei\-cd hornchound 

care. They ,·oluntecrecl in nursing homes, made \isits 

with residents in assisted living, .ind urg.inizccl distrib­

ution of food and gifts tn the homebound for the holi -

d.iys. Throughout the adivities, youth met with adults 

and peers to reflect on their expcrienu:s and devise 

new strategics for work with the elderly. Or, youth 

inrnlvcd in an inncr-citv rehabilitation project 

designed and bui It a model home and ha<l the thrill of 

seeing their plans, calculations, and decisions about 

construction and design standing proud in their neigh­

borhood in the form of attracti\T housing. 

Feedback unJ recognition. Organizations where youth 

accomplish at levels that make th~m an<l their commu­

nity proud devise activities that culminate in cclebra· 

tion aml performance. Adults find any number of ways 

to showcase the talents of their youth. Ms. Velez stages 

an annual dance recital to show off the accomplish­

ments of her young dancers (see sidebar, p. 10). 

Moreover, says the coordinator of the dance program, 

the pride attached to that annual performance spills out 

into the community. She notes the special case of a home­

less family whose, "mother comes to class and stands 

there beaming with pride because she '.s watching her 

daughter dance across the stage. That's why we 're in this 

communitv." 

Youth find feedback anJ pride of accomplishment 

lJ 

i11 ".ws othLT than illrmal pl'rlormancc.'. :\ y·nuth hard 

,Jt \\·ork in ,111 intwr-L·itv gankn and pJ.rk prujcct said, 

fll 1· L' XJlll p le: 

This is how you sl1ow responsibility, and for me, I'm 

doing something for the community which everybody gets 

to see ... I can show people I '111 doing 1t. . They can just 

walk past and see me doing 1t. So that just builds up my 

self-esteem. 

.-\n .1rts organizatiun s1·nds ih members to mcl't \\·ith 

th1: business community to negotiate a contract to p.1int 

murals in a cnrpnratc ofilcl'. A YMCA dispatches young 

llll'll allili,1tcd with thL' gang prl'\ention effort to meet 

with locJ.I l)oliticians and prcsL·nt proposals for funding. 

:\ literacv effort assigns vnuth tn solicit adwrtiscmcnts 

lo su1)p<>rl its cllmmunity nc,npapcr. Each ol these 

assignml'nts requires youth to plan what they will do ,rnd 

C\Jluate alternative strategics. Each pru,·i<les immcdiatl' 

Iced back on their choices and presentation of self. 

These culminating cn-:nts and public displavs arc 

more than important goals and rewards for :muth. The, 

also provide opportunities for youth and adults in their 

c"mmunity to sec each other in new ways. Such pcrfur­

mances go a long way toward strengthening relationships 

among adults and youth in their neighborhoods. 

As the interlocking rings in Figure 2 suggest (sec 

p. 8), the clements of an effective communitv vouth 

organization arc mutually reinforcing. Because adults 

focus on youth, the knowledge they provide !Its \outh 

interests and needs as dcllnc<l in local terms. Because 

adults assess youth's progress on an ongoing basis, thev 

arc able tu tailor activities to stretch, but not intimidate 

uiuth. Continued assessment also lets adults know ahuut 

the merits of their own program choices. Is the program 

engaging? Too hard? Too easy? A youth-centered t'n' i. 

ronment must be flexible-responsive to changing tastes 

of youth and to changes in local labor markets, opportu­

nities, and resources. 

Effective youth organizations take a broad 'ic" of 

essential competencies. As they dance, balance the 

hooks, or reboun<l, youth acquire skills of leadership, 

organization, problem-sohing, and persistence. Young 

people working in their community or lobbying for 

support for their organizations learn political skills and 



\Jluahlc lessons Jhnut h<)\\ t" mmc through. ,rnd \\ ith, 

the "systL'm ." :\s thl'1r pl'l'rs, : nu th kadcr', Jnd the 

public assl'ss thl'ir products ,rnd pl'rliirmancl's, \outh 

cnml' to undl'rstand th,11 <jllJlit\ C'\ohes, and the\ learn 

.1h<>ut the 1mport,111cl' <>i' rL·\·isiun, attention t<> dl't.Jil, 

.rnd pride of L"ffnrt. 

The suci,11 proL'CSS<~s oi' rl'tlcction .1nd L'' aluJtinn 

tc.1ch \'outh ,1hout JitL·rn,lti' ,. ex plan at ions of nut comes 

,111d ho\\' to dc,11 \\ ith thl'm in constructi\c \\a\s. The\· 

k.1rn ho\\' to mme he\·rnHI stereotypes, liJr example. 

rather than IJunching into heated debate. Under thl' 

\\'atchful ne of the Jdults in these orgJnizations, ;·outh 

learn eil'mcn ts ol .. soci.JI etiqucttl'. They It: am ho\\' to prc­

Sl'llt themsch"Cs to the cnmmunit\' and emplm·er:,, hoth 

in person and on p.1per. Gi\·en mcJningful mies in their 

urgJnizations, \outh ic.Jrn ahout trust, responsibilit\·, and 

IHTson,11 K<<•t111t.1hilit,·. Th"' lc.1rn th,H thl'ir .Kti<>ns .ind 

tlwir in,H.'tion.s 111,1tkr. ThL'\' .1n1uir<' J lT1tic.1I s,·11.s" .,r 
.1gcnn· ,111d re,1lis111. Thn· ll',1rn th,1t thn ',lJl rn.1kc 

important ui11trihuti•111. t<> their gnn1p Jnd their cnm­

munit\'. Thn lcJrn th"' · .. lll ,1Ccom1ili.sh st>c·i,1lh ,,1luL'(I 

goals. :\nd tht'\ 1;irm a.s.sL'.s ·11cnt.s <>i' th<'ir i'uturl' .111d h"\' 

to n:,1ch h>r it. Thi.s sort <>I i<'.1rning Jh"ut '"If. '"111rnu­

nit\, .rnd futures nccurs ilm1ul'h JLlion. 

Essvntial ttl this karning, 1rtl\\'e\·n, i.s tlil' pr<'S<'nu: 

of an accepting comnntnit\ \\ i1hin the <1rg.111iz.1ti<>n. 

Suppurti\'e, caring u11nmun1t\ is t•,,,. .:s"·nti,1l "kn1c·nt .,f 

,111 cl kcti \'l: : outh org.111iz,11 ion. 

Caring Community. High-<1u,1litv .'·"uth <>rgani1,1lions 

,1rC first <Jr second l~1milics l(ir ma111· participating 111uth. 

For somc vnuth, thcse CllOs .Sl'l"\'l' a., .1 pr1111,1r\· .s<1ur• .,_. < ,f 

rclati< inships and su1>port. The_,., >11th< irgJni/.1li< >11.s 11n" j, le-
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"famih-like <:1wiro11111cnts"-L'll\'ironnwnts thJt Jlr"' i<k 

m.rnv of the 'upports that, ideall)-, a lamilv ''"uld_ 

Safety. Youth kcl ,,11~: in these org.mintion,_ Urhan 

youth, especial I~'· put SL:curit y at thL· top of the list of 

requirements for a e<>mmunity-k1sed ,-outh organi1atinn 

tfll'y \rnuld .1ttcnd \\ ith conlldence . .-\dult lea<lcr'i of the 

urban youth organi·1ation., we studied undnstand th.11 the 

"boundariL:s" most sig1111lcant to their nKmlh:r' J.rc not 

census tracks or attL:1Hlance arL:as hut gang boundaril·s_ 

The:· take -'pecial c.1rc to L:nsure the ,afcty of their mL:m­

bers. One obtained a Yan with tinted gbss tn tr.rnsport 

their vouth the three blocks Kross so-called "Death Wish 

Park." Another estJ.blished clear rules ahout hours of 

attendance for rival gang members in the same neighbor­

hood. As a result ol this dose attention to saletv, man~­

ynuth report fccling safer and more rL·-;pected in thl' "i'.1111-

ily" of their youth mgani1atinn than the~· do in school. 

Trnsting rclal/onships. Effccti\T Cl30s where )-outh 

congregate prm·icle more than a sale ha\·L:n, howC\'er_ 

They focus un building relationships among youth, 

adults, and the hroader community. 

Many youth in these nrgani1ations talk about the sense 

of unconditional support the\' !Ind in the organi1ation and 

how this sense of belonging fostered the trust and contl­

dence they needed to accept new challenges. Youth contrast 

their experience in these youth organizations ,,-ith other 

experiences where they felt they "ere being treated as 

problems that needed remedy. Youth growing up in the 

harsh corridors of urban communities are particularly 

adamant in stressing the importance of being taken­

without judgment-as they are and helped to mo\'e on to 

more positive places_ Effective community organizations 

for youth focus on huilding relationships and undergird 

those relationships with unqualified acceptance. 

Clear rules. However, the conditions of unqualified 

acceptance them sci ves are qualified_ Features of safety, 

trust, and acceptance are supported by a number of clear 

ruks and responsibilities_ :\n essential set of agreements 

and understandings inn>l\'es the rules of membership. 

Many facilities make it known that no gang colors, 

weapons, drugs, foul language, or alcohol may come 
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ruin a' "'·II ,1.'i 'tril't L'xpcctations. If J. playl'r stop.' 

g"ing to slhu"l, hl' l-Jnnot p!Jv_ Missing t\\O practices 

ml'ans the hl'nch ti>r the next game. Not showing up in 

uniform mL:ans thL: hcnch plus push-ups. Youth were 

,1damant ab"ut hJ\'ing Jnd enforcing such rules. For 

exJmplc-. J. h.1skctbzdl coach had a lot of explaining to do 

when hL: LJ.ilcd J hl~nched player into the gamL: agJinst J 

tough opp<HK'nl. ThL· coach rL:Jsonnl, \\Tongly, that the 

tt·am \\·mild consider winning the game more important 

than 'iticking to rules. As they tuld him in angry recrim­

inations after the game, "rules arc rules" and C\cn if it 

meant a loss, the\' should be applied consistently. 

Othn critical rules invohc expectations fur hnw 

llll'mbcrs treat eJch other. "Nothing negati\'e." Members 

.1re expected to hL: supporti\'e, fair, and keep clmc watch 

on thl' sa!Ct~· "f the grnup. In group' with a sp.rn nf ages, 

youth care for, ml'.ntor, wurk with, and induct younger 

members into the organization just as older sisters and 

hrothcrs might. 

We noticed other things about the ruks at work in an 

dlecti\c youth-based ,1rganization_ Thev .1re, in vnuth's 

assessment, fair and kcv to the sense of trust and sJ.i"c:t\ 

they felt there. The rules are youth-centered in their flex 

ible applicJ.tion. \Ve were stunned, for exJ.111ple, to watch 

the coach of a baseball team quietly retrieve a youth's 

mitt from the train tracks, where it had been hurled in a 

silent rage and in direct affront of the club's rules about 

equipment. In response to our unasked c1uestiun about 

rules, the coach told us about a night of particular 

violence in the young man's home, how the youth needed 

to, "get it out. ... We' II talk about it later." 

l\c1ponsibi/iues for 1he organizauon_ Youth also ha\C 

n·sponsibilitics of place. Everyone picks up. o;hares, and 

tJ.ke, responsibility at high-quality CBOs. One J.dult 

leader explained how he wanted to keep a home-like 

J.trnosphcrc going that depended on members actively 

thinking of the youth facility as a place where the~· 

hL:longcd. "This is their house_ ThcrL: arc no 'Bovs' and 

'Girls' signs on the bathroom doors here any more than 

there would be at home. They should know or ask_ They 

should treat this place like their own house .. _. Keep it 

through the door. Almost all of the effective youth orga- clean and know that what they do will determine to a 'I 

nizations we studied set clear expectations for members' grc,H extent how people sec us. If their house is a pig pen, 

attendance arr<l participation at meetings, practices, or then that's how people arc going tu perceive us." Part of ] 

J\lt==:=o=t=h=e=r=g==ro=u=p==s=e=s=si=o=n=s=.=S=c=v=e=ra=l=a=t=h=l=c=ti=c=g=r=o=u=p=s==h=av=c='=Sp==e=ci=f=1c=====t=h=is==r=c=s=p=o=n=s=ib=i=li=ty===in=\="=)l=v=c=s==ta=k.i='=n=g==c=·a=re===o=f=t=h=e==g=r=o=u=1==>''~ 
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cciuipmcnt. Young people in these c"mmunit\· "rgani1<1-

Liuns arc in charge ol" e\'erything fr"m the 1<",1111 ·, hash·t­

balls, to expensiH: audio c<1uipmcnt, t" the cluh ,·an, tfl the 

.scraphouks that chronicle an org:mization 's performances. 

Like\\i.se, CLlOs that attract Jnd keep ~·<>uth cng<1gc 

them in the <L1y-to-day realities of "pu-ating the <>rg<111i­

zation. Fur example, youth ui"t<:ll h<1\T to raise extra 

money and help decide ho\\' \fl 'pend the group's 

regular budget. Athletic organintions pl.1ying teams 

outside their ncighborh<>od hand m·cr tra\"L:I plans 

to older team members. These rnemhcrs clt:cidc mode, 

route, departure times, pick-u1) Jrrangements, and 

..;pending muncy. The rc.spun,ihilitics Lhcmseln'.s Lcad1 

y·uuth important lessons about lcadc.:rship, rc.:sponsibilitv, 

trust, and <lecisinn-making. Beyond that, stronger 

engagement in running the youth organization means 

more intensive tics to the group. Sharc.:d prohlc.:m-soh·ing 

builds communitv. 

Conscanc access. As in the ide.:d family, adults provide 

caring, consistent, and dcpc.:ndablc supports for youth 

and arc a\·ailablc as needed. In reality this usually means 

that these adult staff open their li,es to youth and arc 

<nailable to them anytime. In the Y"uth organi1ations we 

studied, we found blurred boundaries between adults' 

professional and personal liH~s. Organizations with facil­

ities provide access to adults and .spaces to meet <l.Iily and 

often in the e\·enings and on weekends. In many of these 

places, youth come and go at all hours. Many youth sim­

ply come to the youth organization after school, curl up 

on the floor or \\·orn furniture, do homework, talk with 

friends, and wait for rehearsals or practice to begin_ 

Some come to work on special projc.:cts connected with 

a show or product <levclopment. 

For those groups with no facilities, adults usually 

hold other jobs and meet with the young people only 

several times each week, usually when borrowed space is 

available or when the weather allows meeting in an open 

field or at a park. Nonetheless, these adults make them­

selves accessible to youth hy giving out their work and 

home phone numbers and being avail.Ible outside the 

formal activities of the youth organization. One coach of 

a winning inner-city basketball team has to schedule 

formal meetings of the team around his job as a high 

s.:hool social studies teacher. But hardly J. day goes by 

that he docs not have contact with a team member-

..;orn,· "'" '' h<>m n·gul.irh ,·,1111p "Lit in hi' apartnl<:nt \\'hen 

thl' going get., too \"ugh .1t honll'. 

:\ <'tJll11llOll i'inding of rcse;u-d1 into the re . ..;ilicnn' of 

\outh at risk-:ind <>Ill' that the P"licv curnmunity 

kno\\ s hut keeps rcdiscm·cring-i' the crucial role of 

•lilt: adult in en,1hling a Y"ung IH-rson tn manage the 

treach,-rous terr,1in of d\'si"undional neighborhoods and 

families, in.Itkquate in,titution,11 supports, ,111d pec.:rs 

headed in negative directions. Our 1Tse<11-ch adds anoth­

er rnice to that refrain. A caring adult can nuke all the 

difference in thL' life.: of a :outh. Thus, vlfccti\e youth 

organizations pay particular .1ttentio11 to su.st,1ining 

connections with vuuth. 

Soual car11cal. ElfectiH~ CRCh al,o huild relatiomhips 

among youth, their cnmmunit\, and societ:-thc.:v 

prm idc youth social c;ipital in sud1 forms as introductions 

to community leaders, tips on ]<Jhs, meetings with local 

businesspeople, .rnd contacts in policy and sc.:n ice 

systems_ Adults in these youth organizations work \\ ith 

youth on job applications, call l'ri,:nds to set up inter­

' ie\\·s, and arrange transport.Ilion. Youth in a nun1ber of 

organizations shadow adults to learn rnurc.: ah1_1ut their 

work and to cst.Iblish person<1I n·lationships with some­

one outside the immediate cornmunit\'. [f'frcti\'e u•mmu­

nity organizations prn,·idc particular relational rcsour,.,_., 

that foster links across an otherwise often-unbridgc.1hk 

gulf between youth and society's institutions. 

Figures 3. I and 3.2 illustrate significant differem<'S 

in how youth sec the cm ironments of school and thL·ir 

youth organization (sec P- 14 ). These differences arL' par­

ticularly significant for African-American adolescents, 

who often experience school .Is a hostile cn\·irnnment 

and their neighborhood streets as dangerous. Eilcctin· 

youth organizations im·oh·ing African-Amc.:rican rnJlcs 

seem to provide.: an especially valuable and rare resource 

for their development and safe passage through adoles­

cence in urban America. 

Adults tend to think of us as trouble ... they just want to get us 

off the streets and out of sight, throw us sornewhere ... just let 

them 'do something,' throw them a ball, you understand what 

I am saying 7 Nobody seems to give a shit about what would 

help us find a good path ... 

These youth organizations \\'here young people 

imagine, plan, and achieve care deeply about the (juality 

• 
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of opp1Jrtunities f1Jr youth. For rcJ.suns of fiscJ.I J.nd 

organizational capacity, or conceptualization, these 

organizations arc the exception in their communities 

and around the country. Youth led us to programs and 

organizations they considered "hest."Thc social, .lCacle­

mic, and ci\·ic outcomes we found "ithin those organi­

zations celebrate their many tastes. 

Waiting lists also tell of the speciJ.1 features of these 

youth orgJ.nizations. Most of the effccti\'C organizations in 

this study arc overflowing, with \\ aiting lists of cager 

youth. Some of the small groups-such as those featuring 

sports, the arts, or a leadership initiati\'c-have appli­

cants numbering more than two times their J.\'ailablc 

slots. Perhaps the most dram,1tic was the high-demand, 

high-performance urban tumhling team that rcpnrts a 

waiting list of 3000 ~1Jung people. HowC\"Cr, in these 

same communities, other youth urganizJ.tions go empty 

and resources unused hccause young people assess their 

programs as uninspired and their settings impersonal. 

They head instead for the streets or empt)· h1Jmes. Youth 

will not migrate to just .rny 1Jrgani1.ation. Content matters. 

Anyone who has worked cxtensi\·clv with voung 
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people knm,·s th.it no one answer can respond to all 

c1ucstions, and no one program \\·ill meet the needs of 

those between the ages of 8 and 18. Yet some principles 

uf' design arc C\ ident. The community organizations 

that encourage and enable these positi\e outcomes arc 

cr1\'ironmcnts deliberate!) created to engage youth in 

ambitious tasks, to stretch their skills, experiences, and 

imaginatiom. The work of an cllccti\'t'! youth organiz.1-

tion is neither easy nor merely just for fun. These 

organizatinns arc communities of learning and care, 

.limed at enriching the indi\idual~-~·outh and adults­

who belong to them. 

Community-based organizations of the kin<l we 

describe here m.lv he the institution of last resort for 

youth in depicted inner-city en\ ironmcnts-where fail­

ure is perceived as insurmount.lble and young people feel 

paralyzed hy their lack of hclief in themselves. Youth 

organizations can provide bridges to other paths and 

opportunities to find self-\·aluc and success. In all com­

munities, youth-h.lscd organizations th.lt create engaging 

learning L'll\'ironmcnts for young people comprise 

critical resources for \'outh in out-of-school hours. 

···~~'. 
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vVhat docs it take to foster and 'iLl';tain more of these 

communitv nrganiz.:itions \\'here youth c.:in find inll'rcsting 

things to do, sccuritY, .rnd Kcomplishmcnts th.:it equip 

them for producti\c lin·s; These \·nuth organization,; \\L' 

studied arc unusual resources for kids-too many orga­

nized programs fur _rnuth look quite different in ''hat 

the: offer, hm\ the: interact \\'ith rnuth, and the kind of 

l'n,·ironment they construct. It's not surprising that the 

cflccti,·cncss of these organizations differs in important 

''a.vs, too. More<Aer, these differences in program histo­

ries and supports run counter to some cnmcntional ,,·ays 

nf funding and assessing youth organizations. In order to 

make community count for ,·outh, communities need 

to rethink strategics for their youth-directed CBOs. 

LEADERSHIP AND PASSION 

Each nf the programs \\'C studied build from an indi,·id­

u.il 's passion-a passion for kids, an Ktivity, or a com­

munity's \\'ell-being. This is true even for local .11Tiliates of 

national organizations such as the YMCA or Boys .rnd 

Girls Clubs. Effecti\e programs are led by adults deeply 

committed to young people and their futures. 

These youth organizations arc not cst.:iblishcd pri­

marilv for purposes of safety, providing youth somepl.icc 

to go, or as .:i strategy for addressing an academic, health, 

or social problem. The enthusiasm of adults associated 

\\'ith the organization bring-; essential beginnings and cle­

ments of stability. In instances \\'hen we saw a ,·ital youth 

nrg.:inization C\uh·c into the dull fare that youth rc1ect, 

''e saw a change of leadership. A le.Hier moti,·ated by 

p.:ission .rnd commitment was replaced \\'ith an individual 
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who s.:iw the pmition as a responsibility tn manage rather 

than a mi-;sion to Khicvc. 

The prominence of passion in effecti\'C' :·outh orga­

nizations signals the need to identify and hack that 

penchant and energy in the community-. In addition 

to supporting established organizations, policies that 

clfcctiYcly support youth organizations seek <lUt and 

underwrite committed individuals and enable their '' ork 

,,·ith young pc<lpll>. Policies in 'upport of pa-;si"n for 

vouth get the ''nrd out that funds arc a\·ail.1hk for .1dults 

in the communitv ''ho have enthusiasm for '' orking '' ith 

rnung people. 

Yet, most local l)olicies encourage established in,ti­

tution~ as carrier-; of public interest and imc-;tmcnts in 

Y"uth. This strategy may defeat the t:-pc qf fund.1111cntal 

rethinking urged here. The risk for polic:· resides in new 

forms of accountability, untried relationships, .111d the 

loss of le,erage that accompanies relations ha,;l·d in con­

tracts with organizations. Communities need t" hack 

these possibly riskv investments. Youth's Ull\\ illingm·" to 

get inrnh-cd in the usual offerings hears '' itncss t<> the 

low return on more conventional strategics. 

COMMUNITY CONTEXTS 

• 

Guiding principles underlie effecti\"C youth "rg.111iza­

tions, but there arc no cookie-cutter prJLtiLD. The 

work of a high-c1ualitv youth organization i' tlwrnughly 

local and therefore unique. Surface similariti«> .11nong .,. 

communities mask differences that matter t1l \nuth and }~~­
the organizations that nurture them. En:ry c11mmunity; 

has similar institutions, but they arc un~krstood and 
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npcr.ltl·.J in di'ilincti\e \\a\s. Sl·h .. ol-; in t1rhan areas, 

for in.stJn<T, are sometimes seen a-; agent' nf the svs­

tem and h"'tilc tlJ \outh and their families ScholJls in 

urban arL·as often arc impersonal and di'iurnnected 

from the ClJlllmunit_v, since le"· ii anv of the prnlcs­

sionals ""rking inside them know much ahout the 

ncighhorho<HI or the pL·tiplc who Ji,c there. Rural 

schools, un the other hand, pro,·ide umspicuous con­

trast to thcsc urhan ohscr\·ations. Schol)ls in rural areas 

often lorm the huh of the Cl)mmunit:·· They g.1thcr all 

generations ol community memhers, and school staff 

know not onlv the children and vouth in their care hut 

also their extended families. Although urban schools 

make a difficult and not .1lways appropriate partner to 

youth-scning con1munitv organizations, rural schools 

arc natur;iJ ,·1.!laborators. 

Morcu' er, "1thin communities of similar descrip­

tions, institutions may mean different things to residents. 

\Ve found signillcant differences among urhan communi­

ties, in particular, in :·outh's perceptions of the local school. 

Youth "ho rate their schools a.-; hostile or unsupportivc arc 

less like!:• to stay there lur after-school functions than are 

;outh who find their schools a comfortable, sate environ­

ment. School may not be sale after school-largely due to 

the realities of street lite rather than the school itself. 

Questions of where to locate after-school activities need 

to be amwcred by the community, not resolved by stan­

dardized policy directives. Program location can make a 

vital difference in vouth 's inrnlvcment. 

Communities around the country also have different 

issues or shortcomings with which to contend. Urban 

areas find space for youth activities in short supply, 

while mid-sized towns and rural areas generally count 

space as an asset. Rural and many mid-sized towns 

struggle with inadequate libraries or other cultural 

resources, resources that most urban areas can build 

upon. Problems of inadequate transportation frustrate 

plans for :·outh activities in rural communities where 

youth live miles apart down country roads. Urban youth 

organizations confront not a lack of transportation but 

its cost and safctv. 

Therefore, most initiatives to build effective CBOs 

need to he based in local knowledge and conditions. 

Those hoping to replicate effective youth organizations 

nationwide must work within local contexts. These 
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programs "ill not transfer intact from one location to 

.mother, nor can thn be "taken to scale" hy simpl:· 

repeating \\·hat worb in one communit:·· 

COMMUNITY MENU. 

II one \\·ere tu 1udge :outhful idcas ahout incli' idualitv 

mnely lrnm their Lhoicl' ol' clothing, one might con­

clude that all ;·oung p<:oplc \\J.llt to be the same. The 

haggy pants, oversized T-shirts, .rnd backward-turned 

hats seem a \ irtual unii()rm for American youth at the 

end of the t\\ entieth centurv. Yet the choices and voices 

of the youth \\ l' came to know advise that indiviclual pref­

erc1Kes matter enormously. Youth's evoking sense of 

identity and competence call for programs suitable to 

them. The Y"ung "·oman "ho brightened her neighbor­

hood's spirits with her cheerful murals \\nuld not likely 

jllin ;i local basketball team. The vouth hard at work 

planting, tending, and selling their vegetables probablv 

will not be attracted by membership in a drama troupe. 

The youth Ji, ing on one side of "Death \Vish Park" will 

not participate in acti,·ities with youth who live on the 

other side, C\Tn though the physical distance betwern 

them is only a few blocks. A necessary strength of the 

CI30s attractive to youth in a community is their variable 

offerings. Opportunities for youth of different tastes, tal­

ents, and peer artlliations make up a menu of learning 

from which vouth can choose. 

A surprise early in our research was the dearth of 

opportunities for young women. We found only a hand­

ful of programs for them. Public and philanthropic dol­

lars often focus on the non-school hours of young men, 

especially African-American boys in the inner-cities 

who arc thought to be most "at-risk" and most threat­

ening to society's goals. In many coeducational settings, 

especially formerly boy-serving organizations gone 

coed, girls seem like afterthoughts as plans are made for 

equipment or acti,·ities. In too many club programs, for 

example, an afterschool activity for girls involves stand-

111g around watching the boys play pool rather that one 

constructed specifically for and by the young women. 

We found both an absolute level of underservice to 

girls overall in communities, and too many instances of 

girls being treated as second-class citizens in coeduca­

tional programs. 



.11 l«nd 111 thc·sc' diffcn::tll'L'S .rnd 1)r<>1·id<· 11ccJsi11ns l11r 

111uth I<> ,·ng.1g<' .is .H:tin· lcarncr.s. \Vhat <>ll<' 111uth 

kadn tnnwd "llL'rd programming"--·-t.:iking in IJrgc' 

11UlllhLTS of) <JU th ·-··\\ill not pr<>q<le dfectill' L'lll·irun­

ments for learning Jnd dell'l<>11ment. It is unfc1rtL111.11<'lv 

the L·ase that fiscJI and other constraints in mam com­

munitiL's .1ppJrcnth pn~cludc· support lor the intentiunal 

lc.1rning c·111 ironmL'nts "L' dL'scnhe hen·. \Vhile these arT 

11c·ll-mc.111t efforts, .:ind ma;· he better than nothing l1>r 

1oung people in depicted neighborhood . .,, communities 

must he dear th.lt thcv cann<>t i<>ster the vouth nutcomL'S 

\\·e d<>ntmc·nt here. 

This prescription l<>r 1·aried programs and occasions 

l<>r learning run., contran· to such polie1· 1·irtues as cost­

dlecti 1cncss. Funding and m crsceing a k" larger l'uuth­

hased programs "ithout question is J -,impler task than 

supporting J 1 .:iriet;· of smaller ones. But the strength nf 

the dlurt lies in its suitability from J ;·outl1 pcrspccti1·c. 

Choice and attention to indi1·idual differences are kev. 

A menu from 11hich youth can choose also asks a commu­

nitv to address its di1ersity-to acknn11ledgc the cultural 

and gender differences in interests that shape ;m1th 

prckr<'nL'l'S .:ind deYelopmental needs. 

DIVERSE EXPERTISE 

\Vhat matters in the successful organizations we studied 

is a commitment to young people, to a community, and 

honest cngJgement with both. Adults having these quali­

fications sometimes have credentials of .:in olwious 

sort-as teachers, youth. workers, social workers. But 

111.:iny-espccially insiders with a passion for helping create 

hcttcr environments for youth than they grew up in­

ha1·e no such credentials. Some lack a high school 

diploma. Yet, as one youth leader put it, these caring and 

competent staff have a "Ph.D. in the streets." Youth lead­

ers in many organizations point to the critical knowledge 

these H>lunteers hring to the organization. Their experi­

ence lies not only in understanding families, hut also in 

11 .1ys to get adults involved-how to engage seemingly 

una1·ailablc community resources. A dilemma for policy­

makers and funders is how to "certifv" these talented 

individuals in an era of credcntialism and legitimate con­

cerns ahout who works with youth. A lesson not to he 
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111·1-rl11< ik1·tl .11110ng thes« .1n·om11lishml'nts is th« impnr­

ta11c1· <>I' 1111>1 ing h<·1·01HI the domination of so-called 

1'x11nt<., hoth in response to unic1uc rcsourcl's of other 

.vlult.s and to community doubts ahout outsiders' exper­

tise. In urban arc.:is cspcciall;·. distrust of puhlic institu­

tions .rnd their representati1cs runs deep. Community 

11rg.111i1.Jtions hJIT a \'JS! resource of COllllllUnity mem­

bers from "hich to draw if the•\ don't limit them,c·l1es to 

so-called experts_ 

:\11 .:idditional challenge to dneloping expl'rtisc and 

L'Xlending the \\'C)rk or CBOs is the need tn pn>1·idc sup­

port for the manv roles staff arc pl.:iying in employment 

counseling, job-training, and business dnelupmcnt_ 

These adults need different kinds of training fur these 

cfi'<>rts to 'ttccecd consistently. One impediment is that 

mam adults in these 1·nuth nrgani1ations ha1·c no profes­

sional identitv. Structural shifts that affect institutions 

tl'pically come from J constituency that h.1S a nationally 

ack now led ged role. Teachers, administrators, and par­

L'nts can push for school reform. Welfare workers and the 

husmess community can speak to \1elfarc-to-11ork issues. 

No such idcntifiahlc cadre nf supporters currcnth reprc 

sen ts youth organizations-neither the adults 11 ho work 

there, nor those who advocate on behalf uf non-school 

learning em·ironments. Adults 11 ho 1\ork in these orga­

nizations ha1·e no professional recognition beyond the 

doors of their organization. Adults who come into these 

organizations do so through their sense of potential in the 

;outh and in the organization's mission_ Established com­

munity stakeholders like local education funds can take 

the lead in providing training for adult volunteers. LEFs 

"ork daily with 1·olunteers, parents, and community 

leaders. They ha1·c much to teach these llcdgling groups 

ahout managing a CBO and its volunteers. 

I-low then might the policy community and those 

institutions granted authority to credential rethink pre­

requisites and programs of study to include these young 

adults and adults who fall outside the conventional certi­

fied pathways? How might communities mol'c beyond 

either I or discussions of the merits of lay or professional 

roles to embrace and legitimize the contributions of 

hoth1 Here, too, LEFs arc critical. Local educ.:ition funds 

arc currently working to change the face of professional 

del'elopment within schools across the nation. If the 

learning community is expanded beyond schools, the 
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lt:s,"n' LEFs haH' le.:irned in a"c"ing training programs 

for teachers arc applicahlc to t r<1ining prngra111s for all 

adults im·ol1..-d in supporting incn·ased \flUth karning. 

L I S T E ~J I N G T 0 Y 0 U T H 

Ynuth learn ciuickly about the supports .:incl constraints of 

their communities. Org.:inizations often 1:1il hccause the: 

h.:ivc incorrect information about the li1·cs nf the )oung 

people they scne. This lack of youth pc:rspective le . .:ids 

adults to make wrong assumptions about such important 

things as "safe" streets, 11clcnming organizations, or pos­

sihlc partners. A lack of input from rnuth snmctimcs 

leads adults to wrong cnnclusions. For example, the 

well-intentioned adult mentor in an urban setting was 

furious when vouth from the organization he sponsored 

failed to keep appointments he had arranged i(lr them. 

What he didn't know, howe1·er, was that the young men 

did not know how to read or use the citv's bus schedule 

to get downtown. An adult might view a youth's poor 

school performance or .:ittcndance as a sign of apathy, 

while )'Outh might explain it diffcrentlv-in terms uf a 

1 iolent school setting, indifferent teachers, or boring 

classes. Adults may explain teen pregnancies in terms of 

insufficient information about safe sex or lack of disci­

pline. But the young women we talked to referred to 

"having someone to love." Or, one young woman living in 

a home for pregnant teens in the Midwest told us, "It's 

boring. What can you do? You can join a gang, use drugs, 

or have sex. We chose sex. It's free, and it's not d.rnger­

ous." A youth-centered .community listens to the nature 

of problems and about positive responses. As long as a 

community ignores the opinions of youth or secs itself as 

detached from them, opportunities for vouth de1·elop­

ment are unlikely to change. 

SUPPORT FOR CORE ACTIVITIES 

Communities need to invest in resources to engage youth's 

free time and attention. These community-based environ­

ments for learning matter as much for youth as do 

schools and other institutions-in many cases, more so. 

Yet, communities generally do not provide sufficient 

support for their youth in nonschool hours. Research and 

experience tell us that many youth organizations run on 

-- --------·---- ·- ---- ------- --· ·-- -··----=---=-=====-==-

shen 11 ill, u>11.,t.111tk scr.:imhling liir funding. Thcv \1re,tlc 

\\ ith hrnkcn pipes, crumbling lloors, .111d in.1clcquatc space 

and supplies Their adult lc.:iders ha1e to spend ,111 inordi­

nate ,rn1ount of time searching for funding and thinking of 

new wavs tu make their tried and successful work match 

the latest "lh1nr of the mnnth" rcl1ucsts from tilundations 

nr other gr<intm.:ikers. 

l'vloreoHT, much of the !uncling for 1·rrnth nrganiza 

lions supports st.:irt-up acti1itics, nCJt ongoing opera­

tions. As a result, many )·outh organizations liH' from 

thrl'L"'.'T,lr gr.:int to three-year grant, often directing sig­

nificant staff resources ,11\·a1· from 1w>rk 11·ith youth to 

grant \\Titing. Funding for growth and sustainability 

means funding the work these organizations currently do 

and extending the time frame within which funds may he 

used. It also means general funding for less glamorous, 

d.:iv-to-cbv duties such as back"round checks i(Jr staff ; . b • 

snacks lcJr participants, and T-shirts and other symbols of 

membership so important to vouth. 

Funding for 1·outh organizations often comes frum 

multiple sources. One organization in our research, fur 

example, received funds from 01 er I 00 separate sources. 

Paperwork multiplies accordingly and can strangle small 

organizations with scant time, resources, and expertise 

to manage it. The great majority of the effective rnuth 

organizations \\'e profile here ht into that categorv-a 

grassroots group getting by on sheer will and persistence 

but with few administrative resources. Many of the agen­

cies that fund CBOs have similar goals but separate 

applications, timelines, and reciuirements. Private foun­

dations run gr ant programs appropriate for youth 

organizations through multiple program areas (e.g., 

~·outh development, community development, and edu­

cation). Public funders similarly operate multiple funding 

streams out of different offices. A state department of 

education, for instance, might administer funds to youth 

organizations through service learning and community 

service initiatives, after-school programs, school-linked 

services, safety programs, or drug prevention programs. 

These uncoordinated good intentions turn into a morass 

of paperwork and confusing requirements for youth 

organizations. A more supportive system of funding for 

quality CBOs would work with the community to coor­

dinate funding requirements, technical assistance, and 

schedules to minimize the time youth organizations spend 
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lln .1dmi111str,ltiH· ,,·ork J.nd fundrJ.ising ,rnd ma:-;1mizc thL' 

tinw thL·\ s1wnd ,,.l)rking d1rn:tl:· '' ith \outh. l\urgconing 

l>urL·,1t1<T.1ci<·s ,rnd compli,1ncc-k1scd L<>ntracts .ire incnm· 

ll.1tihlc '' ith the tru.sting n·htionslups that 111,1ttcr for 

c<>mrnuniti<:s and their loc.11 <>rg.rnizJ.ti<>ns. 

MAKE rOUTH A LINE lfEM 

\Ve ,1,kL·d lc,1dcrs in ,·astl; different communities almut 

lllcal priorities for \<>uth. l{L·sp()nses tn <>Ur question 

,,·ere ,·onsistent across region and communitv. Yes, youth 

arc J. l)ri<>rity fr>r the communit:·· Llut somchcl\\ there 

arc J.h\ ays more prL·ssing items, like police protection 

anJ wad repairs, on the community agenda. Yuuth 

senices lrequentlv fall to fourth nr fifth on J. list uf 

community priorities, hut budgets Jccomm<Hlatc univ 

the top three. In local hudget struggks, .vuuth ha\e incf­

lcctin: 'uicc anJ claim upon communit~· resources. 

Implicit arc assumptions that youth arc the responsibility 

of schools and families, not of the entire community. 

Communities serious about making community count 

for youth ''ill bolster supports lor rnuth organizations. 

Communities serious about supporting >outh in their 

non-school hours will make that support a line item in 

till' lncJ.I budget r.Hhn thJ.n une contender in J.nnual 

budget battles. LocJ.l educatiun funds arc \\cll-\crscd in 

,rnalyzing buJgets-J.nd in educating the comrnunit 1 un 

ho" to read budgets and request ch.111gl'S D"ing so 

doesn't nccessJ.rily reljuirc financiJI JCUl1len. llut it dues 

require a desire tu a<h ocate fur y<>uth. Cher thl· l)Jst 

decade of navigating lucal politics, l"L·JI cducatiun fund, 

h,1\·e earned a re1iutati<>n J.s Jn illll)Jrtial ad\'C>catc i'<>r 

youth and \·outh programs. 

ESTABLISH MEANINGFUL MEASURES 

Of ACCOMPLISHMENT 

Youth org;mizations, like other rnmrnunity ,1gcncies, .1re 

often held accountable for achie,·ing outcomes that Jrc 

spccilled by agents out,ide the comrnunit:·· TllL'sc dcsig-

11,1\ed "utcorncs arc frequently unrelated to ,,·hat thl·: d" 

dJ.y -to-day. Or they call for indicator-; that make little sense 

in the context of an organization's program. The experi­

ences of the effective youth organizations we studied offer 

a number of suggestions for more meaning!UI c\·aluation. 

Effective organizational processes-as \\'Cll as murc 

locally defined youth outcomes-should be considered. 

Some organizations start in places with few guides or 



supp"rts. Just opening their do"rs .111d getting '"uth 

ill\oh1·d nMrks ,1 m,11"r ,ll"C()llllllishmenl. 

1vkJningful mcasun:s ,1c-k11<>\\·kdg1: th.11 man\ "lit 

u >mes im 11ort,111t I( >r \outh to Jchi1:n·-c·"nl idcncl', 

Jgc11C;·, il'J<lcrship, rc.,pon.c;ilJilit \ -Jrc difficult t" ,1ssc<;<;, 

L'speci,dly in the ,hort run. "l'rucc" is Product" in a 'luJl­

it\ \outh nrg.111i1Jtion. McJninglul mcJsurc., gaugl' the 

cm·ironment l(>r youth dl'\cl<>pnwnt-to wh.1t cxtl'nt is 

it \<lllth-ccnt1:rc<P Knrn' ledgl·-cenll'red' Assl·ssml·nt­

ccntcrcd' Doc' the org.111i1Jtion emhodv a respl'Ltful, 

Jffirming community ,,r adults ,rnd rnuth? 

L"oking Jt csp"u'cd organiz.H1on go.1ls pr<>,·idL» 

insufficient c\·aluation. Sh"rt-term prc>JClls l·annot tc.1ch 

cono:ntrJtion, re\·is1on, Jnd persi.slL'nce. Pr"grams tl1Jt 

Jrc mere!) "fun" cannot ch.11lcngc ;·nuth to learn Ill.'\\ 

things. imagine futures, nr achieH: goJls. Mnremcr, \\<' 

SJ\\ how programs th,Jt appeJrcd the same un paper "ere 

in practice different opportunities. According!;, mcJ­

sures of these organization quJlitics and actual "fferings 

arc important indicators of their potential l(Jr enabling 

positive outcomes for ;outh. Yet these meaningful mea­

sures typically Jrc not captured in grant application> and 

e\,1lu,1tions, l"Slh'tl.1ih th"·''' <>f tilt' thcckli,t ,,iri1·t 1 

b.1h1,ll1011s tlut 1·111ph.1sill' suth itcm.s ,1' p.1rti,·ip.1tio11 

r,llc' <>r 't.lt1·d 11r<lgr.11n .,j,j,·c"ti1·1·s r.1thcr th,111 'tu1l1·11h' 

expcricnn·, ,111d tht·ir ,1ss1·ssm,·nts "f ,·,1luc <"Jllll<>t hl·lp 

fundns "r stJll. 1111·111hcr.' 11kntif1· strl·ngths <>r ,11T,1s for 

i111pr<>\ <'nwnt. 

Y<>uth k,1dn, l·<>nsisll'nth point t<> 11rohli:111.s <lf"fit" 

hct11·ccn ,,.h,ll fundlT' ,1-;k thl'm to ,·<>unt ,1s <>llll"<J1111·s 

,111d tlw g<l,11, the\ ,1i111 tll ,1d1icl<'. M,1111· ol the •>llll"<>llll'S 

1;,r 11 hid1 ;·<>uth org.111i1,1tion' ,ire li('ld ,JCL<>unt,1\ik lJll 

t,1kc J 'ignii"it_,lllt .11110unt of time Jnd clfort t<> chJ11g1· 

'i<llll<' C110s ,1n: .1skc·d ,1h<>ut th<' impJct till·\ h.11·,. "11 

'<.h""' gr.1dc, "·lil·n thn· might he fll()J"l' ,JL"Cl11",1t1·h· 

judgl'd h,· their pr"grl'ss ,1l"ng interim measures such JS 

de1elopment nl k.1dl'rship skills, l'lllotion,11 L<ll11pcte11-

cfrs, ,rnd Jttitud1·s <>I. n·spunsihilit \. 

Outun1ll·s mig,ln not ,·aptlll"l' 'ucccss liccau.sc th1·1· 

tend to he static rather th Jn dl'\ dopment.:d in ll'rms ol 

the organizall"n. \\'hen J \"()uth nrgan1zJtion first 11pens 

its doors, it might he forced to prc.l,·idl' a r.rnge ',f unf"rl'· 

seen scn·ices in an effort to be .1cu:ssiblc ,rnd r1·l1·1.111t t<> 

its neighburho"ds. \Vhcn H>uth organizations first st.Jrt 
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an effective rnuth organization. Youth leaders in the effec­

tive organizations we studied agree that "problem-free 

docs not mean fully prepared. Young people arc suld short 

\\hen sights arc set so low. Adults must state positively 

what their goals arc for young people."" 

As a consequence of these ill-fitting evaluations, 

some CBOs feel pressure to change course in order to 

satisfy funders: to provide more direct academic time or 

to focus on reduction of high-risk behaviors, even if those 

are contrary tu the "best practices" of effective CBOs. 

GROWING YOUTH-BASED RESOURCES 

The community organizations we studied arc exception­

al and generally not part of any self-conscious association 

of resources for youth. The majority of the effective 

organizations we came to know were "home grown" and 

isolated clements in an uncoordinated voluntary, youth­

based non-school sector. But these organizations need 

not be exceptional and rare, and dependent on the pres­

ence of an exceptional leader. Evidence exists around the 

country that effective youth-based organizations can be 

built by engaging community members and staff in 

vision-building activities for youth development, con­

necting them to "best practices,'' inviting genuine youth 

participation in assessing needs, designing programs, and 

evaluating their contributions.' Public policymakers and 

private funders can realize significant benefits for youth 

and their communities though investments in capacity­

building efforts and organizations. These investments 

might underwrite networks for youth organizations and 

youth workers, organizations dedicated to sharing ideas and 

stratl'gics, .1.ssi-;tanu: ,,·ith l'\·alu.1tion and program 

1ksign. or C>CCasinns li>r H>uth tu ,,·mk \\·ith cummunitv 

mcmhcrs on issue-; of constructing and cunnl'cting com 

munity supports for vouth. Adults working in rnuth­

hJsed organizations express a sense of disconrwctinn and 

"going it alone" that could he ameliorated bv resources 

dedicated to connection and shared goals. These indi,·id­

uals, like the youth they work with, need an intentional 

learning environment-one that is centered on their 

needs, focuses nn their karning, and prm ides opportu­

nities for im·cntion, reflection, and feedback. 

COMMUNITY YOUTH DEVELOPMENT 

Youth dcn:lopmcnt means communitv de\-clopmcnt. 

A community bereft of adults \\ho care about and pro­

vide acti\ ities for youth can pro,·idc only rocky and 

inadequate support for ~outh Je,-clopmcnt and healthy 

learning environments. 

Seeing youth deYclopment as community de,elop­

mcnt refocuses policy and practice beyond the specifics 

of opportunities prm·idcd for youth to the communitv 

relationships that nurture and sustain those opportuni­

ties. In many of the community-service programs we 

came to know, for example, the relationships among 

adults engaged in the program continued beyond the 

specific activity to benefit them and youth. Some of these 

benefits to adults arc direct, as in the church-based liter­

acy program that hires local residents as receptionists, 

aides, or general supervisors for after-school programs. 

Many organizations involve community members as 

\·olunteers. ·In more than one instance this volunteer 

work and the evidence of rcliabilitv and talent it estab­

lishes gives adults the confidence to seek paid jobs. These 

extended relationships fostered in many CBOs illustrate 

the "strength of weak ties"-the ways in which social 

networks can contribute to personal success and well­

being. These tics arc community development at its core, 

and they make up an essential web of mutual account· 

ability and responsibility for young people. 

Understanding youth development in terms of com­

munity development raises new challenges for policy. 

One challenge is building on community assets-

strcngthening those features of community that alreacly i 
contribute to the well-being of youth and families. I 

~==============-
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Strength-based strategics ,1irn f<> ho1wr .rnd <'Xt•·nd 

,·ommunitv strengths, so that the; can hl' sustained .rnd 

st.1blc after the lifr of the grant-too <>ften the ,:.1se 

''hen initiatiH·s arc intended onk to repair or respond 

to community <kficits.' 

As sensihlc as a strateg;· that starts lrom cummunit\ 

strengths might sound, it can pose chalkng,·s to funders 

,md policy makers. In many uHnmunitics, import..11lt 

assets sit in faith-hased institutions, institutions precluded 

from 1>ublic o;uppnrt hy First :\mendnwnt gu.l!'Jntecs 

<>f separation of church and state. Mnre()\cr, in manv 

commu11ities, norms resist spending public dollars un 

urg.rnizati<>ns or .icti,·ities \\ith anv ideolog1c..1I st..1nce. Yet 

1;1ith-hased organizations arc often among the mmt avail­

able and sus;,1ining resources for .1 cnmmunitv's youth and 

Jdults. Econ< >111ic pressures and a gro,,·ing sens~· of 

urgcnc;· .11-e bringing churches and o;chools together in 

pursuing a common goal of nurturing healthy children. 

Not only are religious organizations regularly the heart 

and center of communities, they often furnish the onlv 

coherent system of positive ,·aluc, in the distressed con­

texts of poor neighborhoods. Na' igating the legal and 

normati,·e terrain that separates puhlic support from 

faith-based organizations poses a hurdle for communities 

.1iming to build on their assets. 

One particularly ironic challenge to strategics for 

youth development lies in the call to see vouth as 

resources. The typical "youth as pr•ihlcm" stance of policy 

has been identified as a dead-end strategy, yet alternatives 

have proven difficult to support. The idea of youth as a 

constructive agent rather than a "targ,:t" often discomfits 

officials and others worried about losinl.'. control. Yet the 

experiences we relate here make evident that youth arc 

resources to their peers and to their community-and 

effective community organizations intention.illy cast them 

as such. The successful outcomes we detail ar<c hascd on a 

deep and articulated faith in the capacity of young people 

to be resources f(x the community and energet 1<: agents 

in their O\\n positive futures. Advice to fundamentally 

rethink the ,·aluc and roles of vouth mav be difficult to . . 
sell, however, especially in violence-plagued urban areas. 

Still other barriers exist to approaching youth de,1:1-

opment as community development as a matter of policy 

and support. Youth-based community development must 

engage all of the institutions through which youth move 

26 

if .1 1 it,11 uinl<'xt tiir tlwir grm,th is to IH' u1n,truL·ted. 

Yd. o;chrnils, the S<Halll'rl "uni1,·rql 1n,tituti<>n" tiir chil­

cln:n ..1nd youth, tvpicallv ,l!'(' lclt out of huth cnmmunitv 

and vouth dnclnpment efforts. 

This omission soml'tinws is hv design .rnd sometimes 

hv default. In 111ost urhrn L<Jlll111unities, .rnd in many 

mid-sizl'd towns and rur.11 arc·as, .sdwul.s and communi­

ties han· gro\\n apart. In urh.rn arl'as, schools and com­

munities often operate in J climate nf mutual mistrust 

rather than <>nc of collahor;il!lln. In rural arc.is, pulicic, 

th,11 h,1n· consulidated .sm.1lll'r schools into larger region­

al high schools han: fr,1durcd the spirit ol placl' m,111\ 

schools held for their communities. 

Positi,·c sd10ol-com111unitv cunnections Jrc unusual, 

..1ncl ;is one youth advocltc put it "the-re is an abundance 

of Jrrogance ,rnd ignorance <>n huth sides." :\clults 

working \\ith youth organizations lrequcntl:; belic1·,'. that 

school people clo not respect or 1 .ilue their ;·nung 

people. Educators, fnr their part, gencr;ilh sec ;·uuth 

organizations as mere "fun" and a.s h.l\ ing little to con· 

tribute to the business of scl1cJC>k 1\lorcuH·r, cduc..1tnrs 

often establish professional hounrhrics around learning 

..1nd tc,1ching, considering them the sole punie'' 'ii 

teachers. Yet adults working in cummunitv organizations 

know that youth have man;· teachers and that lc.1rn1ng 

docs continue in non-school hours. 

In many \\ays, hoth arc right. \Ve heard man) 

accounts from adults working in youth urganization' 

about the damage done in school to th<" ;·nung people 

they cared for. "I need to spend two hours after school 

making up for what happens to my kids in school," >aid 

nne. "They are made to feel they 're no good and can't 

.iccomplish anything." Educators, commenting cm HlUth 

organizations, say that many of the acti\ ities a\ailahlc to 

young people in their non-schools hours arc insub,,tan· 

tial, lacking in opportunities for learning. 

Yet fostering more crcatiYc efforts of cooperation 

between schools and youth nrg.rnizations is critical. f'e\\ 

of the groups we studied rnuld entertain this idea, ho" -

ever, for when they had done -;o, they ran into bun·au­

cratic snags. In one urban community, school regulation 

precluded cooperating artists from using the spaces they 

needed. Barred from the gym ur hard\\ood floored hall­

ways because of insurance pro' isions, the dance program 

struggled on a concrete lunchroom floor. PrO\·ided no 
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assistance from the school's janitors, a mural artist des­

perately mopped up after her \ uung artists "' teachers 

\\'nuld not return to tloors marked \\'ith finger paints, 

sticky paper, or other evidence of youthful creation. By 

the artists' reports, school ofllcials \\'ere deaf to requests 

to talk about \\'ays the after-school program and the 

school could collaborate in the interest of ,·outh. 

The \\'astc of precious resources depn,cs \uuth of 

valuable opportunities to learn, practice, and achieve. 

Schools arc repositories of spaces and materials to sup­

port learning. Communities, on the other hand, offer 

fertile resources that can extend the classroom into the 

non-school li,·es of vouth. More effective school-com­

munitv connections must resolve these turf battles. 

Creative efforts also require grounding in expanded 

notions of teaching and learning opportunities. These 

new understandings await conversations among educa­

tors and community members, discussions that cannot 

e\·en begin without suspension of their mutually held 

arrogance and ignorance. Communities need to attack 

this culture of distrust and bring schools to the table. The 

challenge for schools is to think about what happens 

outside the classroom and consider resources for teach­

ing and learning in the rnmmunity. The challenge for 

communities is to think about ways thev can support 

what happens in the cla~sroom in nonschool hours. 

In addition to these largely horizontal relationships 

among community institutions and their youth, effective 

community organizations also must depend on vertical 

relationships to support their goals-that is, relation­

. ships between activities at the neighborhood b·el and 
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those at the city level. Opportunities for youth are 

shaped-for better or \\'Orse-by larger political and 

regulator: contexts. \Ne encountered many examples, 

gL·nerally negati\'e, of how youth organizations arc affected 

bv their settings. In one urban area, for example, youth 

\\ere disappointed and finally angered by the failure of 

the city to fulfill its promise of resources for their com­

nrnnity-scn·icc project. Their anger was o\·er more than 

just scuttled plans. It expressed their reinforced belief 

that the system had no respect for poor, African­

American youth. They believed that "the suits" did not 

honor their pledge and could not be trusted. Belief in 

adults, constructed within the nurturing en\'ironment 

of the organization "family," is easily eroded by mixed 

signals and broken promises. 

Indi\'iduals and organizations with compelling public 

\'Oice will ha\·e to become con\·inced of the need for, 

and the effectiveness of, these youth-based organizatiom 

and their potential for creating positi\'e climates for 

young people. Those interested in education, ci\ ic 

responsibility, and creative approaches to working \\ ith 

youth will have to step forward to acknowledge )Outh­

based organizations and the youth they embrace as 

powerful, positive allies in community dc\'elopment . 

Ellecti\'e community youth organizations such as 

those featured here go a long way to answer the concep­

tual challenge of how to make community count for 

youth. A more difficult challenge is a political one: how 

to mobilize ad\'ocates with diverse pcrspecti\·cs into more 

producti\'e relationships around youth de\clopment and 

opportunities for young people . 



How can communities count for youth <levelopment?' 

Support for effective youth organizations will require 

a coordinated effort across sectors and interests. City 

councils need to get involved. Schools need to act, as 

do di\'erse community groups, funders, and youth. The 

following is an attempt to translate the pre\·ious argu­

ments and findings into action steps. The long-term 

strategics indicate the support youth organization' 

need to make community count for youth. The ·'hort -

term strategies suggest beginnings. 
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COMMUNITY 

YOUTH 

ORGANIZATIONS 

SC HOO LS 

FUNDERS AND 

POLICYMAKERS 

- ------------

MEANINGFUL MEASURES OF YOUTH OUTCOMES 

LONG TERM 

Develop local capacity to assess the needs 

of youth on a regular basis. 

Develop a local database of resources for 

vouth development and concrete evidence 

of consequences for youth competencies 

and at lltudes 

~11ake information on youth needs and 

community resources for their development 

a central element of deliberations 

on budgets and policies affecting youth. 

Document and share what you do specifically 

as it relates to learning outcomes This does 

not only mean expanding the academic supports 

you provide, but studying and understanding 

how the work you already do with youth con­

tributes to their performance 1n school. 

Include the role of youth organizations in 

your assessments of what contributes to the 

performance of certain youth 1n school. 

Recognize/reward youth for their participa­

tion 1n youth organizations. For example, 

consider awarding community service credit 

for community service performed through 

youth organizations 

In evaluations and other reporting require­

ments for youth organizations that you fund, 

give credit for process as well as outcomes 

Ensure the outcomes that you measure are 

meaningful measures of the performance of 

youth organizations. and ask for strengths­

based outcomes. 

Establish channels for ongoing dialogue with 

your youth organizations and other grantees 

about what outcomes you should reason­

ably expect a youth organization to achieve 

after certain periods of time. 

zq 

SHORT TERM 

Involve youth and community 1n ident1fy1ng, 

documenting, and assessing opportun1t1es for 

youth and supports for youth development 

Document your successes with youth in 

terms that are meaningful to you as well 

as funders, schools, and other potential 

collaborative partners. 

Conduct an inventory of opportunities to 

record work with youth as part of the regular 

day-to-day operation of the organization. 

Help youth organizations access the public 

1nformat1on you have on the school perfor­

mance of the youth with which they work. 

This will help them document outcomes 

·for the youth they serve. 

Fund the development of evaluations and 

evaluators who can work 1n youth organizations. 

Help grantees negotiate evaluations and out­

come measures that are perceived to be useful 

to the organization. 

Conduct an inventory of data already available at 

youth organizations and other organizations that 

serve your neighborhood youth. Consider these 

sources of available information first when 

choosing evaluation and reporting requirements. 

Support collaboration between communities 

and universities to develop local capacity 

to document and assess youth needs and the 

outcomes of CBOs. 



----- - ---- -- -------·-·--------· -------

SMARTER FUNDING AND POLICY STRATEGIES 

COMMUNITY 

YOUTH 

ORGANIZATIONS 

SCHOOLS 

LONG TERM 

Offer a diverse .. menu .. of organizations 

and programs for youth 

Provide a web of reinforcing supports 

for youth that includes all the institutions 

that affect youth development 

Develop a local action-base for youth. 

Make youth a line item 1n the community 

budget. 

Develop environments that are youth, 

knowledge, and assessment-centered. 

Establish systems w1th1n the organization 

to document and share promising work 

Important documentation includes 

day-to-day pr act1ces, outcomes for youth, 

and actual program budgets. 

Include youth organ1zat1ons as integral parts 

of strategies to improve learning. 

Provide 1ncent1ves for teachers to learn about 

their students' work 1n youth organizations 

For example, support professional development 

time and stipends or credits to visit youth 

organizations and other non-school settings 

where youth learn. 

Develop curricula that integrates community 

resources for learning and teaching 

JO 

SHORT TERM 

Identify assets for youth w1th1n the community 

in terms of caring adults, spaces for programs, 

and expertise that can assist youth organizations 

Access resources needed to provide h1gh­

qual1ty programming. This may include 

formal professional training, visits to other 

youth organizations, and joining professional 

associations. 

Familiarize funders and schools with the 

organization's work. Invite them to open 

houses, tours, and performances by youth. 

Conduct an internal assessment of points 

1n the day-to-day operation of the 

organization where work with youth 

can and should be documented. 

Expand board membership to include youth. 

school principals, school district personnel, 

foundation program officers, and 

representatives of city/county government 

Begin to establish relationships with the 

schools your youth attend and other 

eligible recipients of state and federal after­

school funds. 

Include youth organizations and other 

community organizations 1n assessments 

of resources for learning. 

Establish a dialogue with youth organiza­

tions 1n the neighborhood. 

Participate 1n community meetings. 

See schools as providers of last resort for 

after-school programming. 

Encourage students to share their work in 

youth organizations during the school 

day Publirne the work of students in youth 

organizations. Consider devoting a regular 

portion of your newsletter and school bulletin 

boards to news of local youth organizations. 

Offer space to youth organizations for perfor­

mances, art shows, sports, and other activities 
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----- ·- - -- ---

FUNDERS AND 

POLICYMAKERS 

--- --- -------

SMARTER FUNDING AND POLICY STRATEGIES 

LONG TERM 

Fund people. not 1ust programs. This may 

mean restructuring funding streams around 

fellowships for youth workers and directors, 

and/or making funding more discretionary. 

Fund intra- and inter-city networks of youth 

workers and youth organizations 

Support development of alternative 

pJthways of training and credentialling 

for youth workers. 

Reframe policy debates around after-school 

programming. This may include making 

community-based organizations eligible for 

federal and state after-school dollars typically 

reserved for schools 

Ensure that community-based organizations 

are aware of and applying for available 

after-school funds. 

Fund ongoing operations. not 1ust start-up 

costs This may involve educating youth 

organizations and other CBOs about how 

they can access existing funding streams 

in education and other areas. 

Work with funders of similar programs to 

streamline or otherwise coordinate grant 

application procedures and eligibility requir­

ments. Pursue the feasib1l1ty and usefulness 

to applicants of releasing joint requests 

for funding. 

Create a local education fund to advocate 

for school and community improvements at 

the public policy level. 
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SHORT TERM 

Make a pool of private funds available as 

grants or loans to draw down public funding 

Learn about youth organizations in 

the community I jurisdiction. Participate 

1n community meetings. 

Identify intermediary organizations and other 

potential convenors of youth workers. 

Set broad goals for after-school programs and 

policies For example. be flexible on the number 

of youth served. hours of operation, and type 

of act1v1t1es provided The main criterion for 

funding should be that applicants demonstrate 

that their approach to after-school 

programming matches the needs. resources. 

and contexts of the youth they intend to serve 

In grant applications. ask youth organizations 

and their partners to conduct an assessment 

of their community needs and strengths related 

to these goals. Ask the youth organizations. 

schools, and other community agencies how 

they will build on these strengths and address 

some of these challenges 

Make planning grants or other funds available 

to schools and youth organizations to conduct 

community assessments 

Actively collect information on what youth 

organizations do to support learning. 

Put representatives of youth organizations 

on your advisory boards for your programs 

1n education, as well as community develop­

ment and youth development. 

Research and make connections to other 

grantmakers and policymakers with similar 

goals and applicants 
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www.parentingresources.ncjrs.org 

Parenting Resources for the 21st Century 
puts you in touch with the information you 
need to meet the challenges of raising a 
child today. 

Find out: 

t How to find child care for your 
newborn. 

t What to do when your child 
misbehaves. 

t How your child can benefit from 
playing organized sports. 

t Who can help when you suspect 
your teenager is using drugs. 

t Where to find information on 
college scholarships. 
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-and'suppofttfroM~t~e;:Otticif of ·Juveriile>Justice-and'~,,-, ·:-
DelinqLi~hty:-Pre~~~tid~. (OJJDP)' a~d- th~ Cdordi~ati~g . 
Council on Juvenile Justice and Delinquency Prevention. 

Those without Internet access can learn about the 
resources featured on the Web site by calling OJJDP's 
Juvenile Justice Clearinghouse (800-638-8736) for 

additional information and assistance. 

The Parenting Resources for the 2 lst 
Century online guide links you with answers 
to these questions and many more in a user­
friendly and easy-to-access format. Just go 
to www.parentingresources.ncjrs.org (online 
June 2000) and find the parenting informa­
tion you need by choosing any one of the 
site's eight categories: 

t Family Dynamics 

t Health and Safety 

t Child Care and Education 

t Family Concerns 

t Youth Development 

t Out-of-School Activities 

t Resources 

t What's New 

Whether you're a parent, a grandparent, 
or any other person who cares for-or 
about-children, this Web site will 
provide the resources you need. 
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Parents Matter: Tips for Raising Teenagers 

Being a parent is one of life's most challenging - and rewarding -
responsibilities. But the parents of teenagers may have the toughest job 
around. Adolescence is the journey from childhood to adulthood, from relying 
mostly on the judgment of others to learning how to make responsible 
decisions independently. It can be a difficult transition for both teens and 
their parents, especially in a society in which young people are confronted 
daily with the serious risks that come with sex, violence, drugs, alcohol, 
smoking, and school failure - risks that science and common sense tell us 
are often related. Because the various risks teens face are so closely 
connected, so too are the solutions. 

It's easy for parents of teens to believe that they've lost their influence 
over their kids once they reach adolescence. The power of peers and the 
media can seem overwhelming. But research and experience both make 
clear: parents do matter in the lives of their teens. Teenagers need support, 
guidance, and caring from their parents as much as younger children do. 
And teens themselves say they want to hear from their parents about the 
challenges they face growing up, even if they don't always act like it. 

While each of the organizations that have helped develop this publication 
has a different focus, we offer many of the same messages to parents. 
Parents can do so much to foster their kids' talents and skills and guide them 
toward healthy development. Parents can also shape the communities their 
children grow up in. Whether you're concerned about drinking, drugs, 
violence, trouble in school, smoking, or sex (or all of the above), the best 
advice for parents is the same: stay closely connected to your teenage sons 
and daughters. The following ideas can help parents make a difference in 
the lives of their teens. 

1 
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Spend time with your 
children and teens. 
Spend time with your kids, engaged in activities 
that suit their ages and interests. Shared 
experiences build a bank account of affection and 
trust that forms the basis for future communication. 
Eat together as often as you can. Meals are a 
great opportunity to talk about the day's events and 
to grow closer with your children. Use the time for 
conversation, not confrontation. Read, watch TV or 
movies, and surf the internet together. Exercise or 
play sports as a family. Get involved in community 
service with your kids. 

Help teens gain a sense of 
self-confidence. 
Self-confidence is earned, not given. Give 
kids opportunities to learn skills and gain 
confidence. Offer praise for jobs well done, 
accentuate the positive, emphasize the things 
your children do right. If they fall short, 
suggest ways to improve; don't criticize. 
Affection and respect will reinforce good 
behavior (and change bad) far more 
successfully than fear or embarrassment. 

Encourage your teens to get involved in fun, safe, fulfilling 
activities. 
Help your children to identify their strengths, talents, and interests and to find opportunities in which these 
assets can be developed. Encourage them to volunteer in the community, join a youth group, or 
participate in arts or sports. It'll give them a sense of accomplishment, connect them to positive peers 
and adult leaders, and - not least of all - keep them busy. 
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Help your teenagers set goals and understand that they have 
options for the future. 
Help kids understand how the choices they make now can affect their whole lives. Introduce them to successful 
people in your community who can explain what it took to succeed. Teens with long-term goals for education or 
work will be less likely to compromise their futures by engaging in risky behavior. 

Let your kids know that you 
value education highly. 
Stay involved in your children's education and let 
them know it is important to you. Explain to them 
how their education will reward them later in life 
and why it is so important for them to take it 
seriously now. School failure is often a warning 
sign of other problems. If you notice a drop in 
performance, talk to your teen and his or her 
teachers immediately. 

Stay involved with your teens' 
schools. 
Parents are often very connected to their children's 
elementary schools but disengage as the kids get older. 
Try to stay involved right through middle and high school. 
Pay attention to the classes your teens are taking and the 
homework they are being assigned. Join the PTA or 
another parent organization. Volunteer to be a tutor, 
mentor, or guest lecturer. Meet your teens' principals, 
teachers, counselors, and coaches. Attend back-to­
school nights, student exhibitions, plays, band and chorus 
recitals, and sporting events. If you don't show up, your 
kids will be the first to notice. 

Know where your kids are and what they're doing. 
Set clear rules for your kids about what they may do and with whom they may spend time, and talk to them about 
why these rules are important. Establish curfews and make unchaperoned parties off-limits. Make a special 
effort to know where your children and teens are on the weekends and after school, since those are the "danger 
zones" when unsupervised young people may have many opportunities to use drugs, commit crimes, and engage 
in other risky behavior. The goal is to be an attentive parent without being authoritarian. Remember, knowing 
where your kids are and what they're up to doesn't make you a nag; it makes you a caring parent. 
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Get to know your children's friends and their families. 
Friends have a strong influence on each other, so it is important to get to know your children's friends and their 
parents. Much peer pressure is actually positive. Encourage your teens to hang out with healthy, positive 
friends. Welcome their friends into your home and talk with them openly. 

Talk with your children early and often about the pressures of 
growing up and the risks they may encounter: sex, drugs, alcohol, 
smoking, and violence. 
Although it may be difficult to initiate a conversation, start when your children are curious and begin to ask 
questions. Make it clear that everyone experiences pain, fear, anger, and anxiety, and talk with them about the 
appropriate ways to deal with troubling emotions. Make sure your kids know the dangers of tobacco, drugs and 
alcohol, and sex. Frequent communication on such issues should begin early in childhood and continue 
throughout adolescence, as questions and situations continue to change. Of course, with teens in particular, you 
may have to take the initiative in keeping communication going. Create an ongoing two-way dialogue by 
respectfully answering each question or topic thoughtfully. Talk to kids, not at them. 

Be clear about your own values and attitudes. 
Communicating with your children about difficult issues is most successful when you, as a parent, are certain 
about your own feelings. By being open and honest, you can express your values in a caring way. Many 
parents worry about seeming hypocritical, particularly if they engaged in risky behavior as teenagers 
themselves but are now urging their children to take a different path. While most teens have a very well­
tuned "hypocrisy radar," they are often sophisticated enough to realize that, in this age of AIDS, automatic 
weapons, and other dangers, new standards are appropriate. 
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Set the right example. 
Be a living day-to-day example of your values and standards. Show the compassion, honesty, 
discipline, and openness you want your children to have. If you abuse drugs or alcohol, know that 
your kids are watching and what they observe may undercut your good intentions to keep them 
substance-free. Don't smoke or allow smoking in your home. Model non-violent behavior. If you 
want young people to shun violence, you need to demonstrate how. Parents who are dating should 
know that their kids see what they do, not just hear what they say. 

Pay attention to kids 
before they get into 
trouble. 
Programs and support for teens in trouble 
are great, but all kids benefit from 
encouragement, attention, and support. 
Don't focus attention on them only when 
there's a problem. Let your kids know you 
are proud of them for doing the right thing -
even when it seems like no big thing. 

5 

Watch for signs that your 
teenager needs help. 
Learn the signs of drug and alcohol use, school 
failure, depression, and violence. Here are 
some clues to watch for: large amounts of time 
spent alone in isolation from family and friends, 
sudden changes in school performance, drastic 
mood swings or changes in behavior, lack of 
interest in hobbies or social and recreational 
activities, and changes in your child's peer 
group or separation from long-time friends. 
Don't be afraid to step in and seek outside help. 
Most communities have resources to help 
parents help their kids. 
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Make your home safe and 
teach your kids the 
importance of safety. 
If you own guns, make sure that they are 
kept locked up. Don't bring illegal drugs into 
your home, and keep your liquor cabinet 
locked. Don't smoke around your kids or 
allow others to do so. Make sure your teens 
wear seatbelts, get good drivers' education, 
and know the danger of drinking and driving. 

Get involved in your community. 

Know what your kids are 
watching, reading, and 
listening to. 
It is your role as a parent to serve as a filter 
between the media and your child. Even teens 
need guidance to become educated media 
consumers. Watch television or listen to music 
with your children and help them understand the 
difference between real life and what gets 
portrayed in the media. Look for teachable 
moments; characters and stories shown in the 
media often provide opportunities for talking 
about issues that concern you or your children. 

Parents can make a real difference in the lives of their children and teens, but parents can't fix all the 
problems their kids face. Parents must get involved in changing the environment in which teens face 
tough challenges and choices. The more your community supports the positive development of teens, 
the easier it will be for you to do your job as a parent. Encourage schools and other organizations to 
adopt and enforce tobacco- and drug-free campuses. Advocate for teen-friendly and safe places that 
are drug-free, alcohol-free, and smoke-free. Join community organizations that promote policies to 
help kids, like restricting the marketing of tobacco to children or reducing community violence. 
Patronize businesses that promote healthy choices by teens. Help other teens in your community by 
becoming a mentor or employing teens at your place of work. Get involved with the youth group at your 
place of worship or local community center. 
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Resources: 

Campaign for Tobacco.free Kids 
1707 L Street, NW, Suite 800 

Washington, DC 20036 
(202) 296-5469 

www.tobaccofreekids.org 

National Campaign Against Youth Violence 
33 New Montgomery Street, 20th Floor 

San Francisco, CA 94105-9781 
(415) 512-4008 

www.NoViolence.net 

National Campaign to Prevent Teen Pregnancy 
1776 Massachusetts Avenue, NW, Suite 200 

Washington, DC 20036 
(202) 478-8500 

www.teenpregnancy.org 

National Clearinghouse on Families and Youth 
PO Box 13505 

Silver Spring, MD 20911 
(301) 608-8098 
www.ncfy.com 

For information on parenting skills and other ways to 
raise a drug-free child, please visit www.theantidrug.com. 

For printed or audiovisual materials, call the National Clearinghouse 
for Alcohol and Drug Information at (800) 788-2800. 
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The White House Conference on Teenagers: 
Raising Responsible & Resourceful Teens 

May 2, 2000 

Morning Session/East Room 

Opening Video 

Remarks by the President and First Lady 

Keynote 

Panel I Who are today's teens and what do they need? 

.. 

Panel II What can parents do to help teens? What can communities do to help 
teens and parents? 

Closing Remarks by the First Lady 

Luncheon/State Dining Room 

Breakouts/White House Complex 

• Family Time 
• The New Media 
• Education 
• The Village 
• Closing the Gap 
• Youth as Resources 
• A Healthy Start 

Closing Reception/Indian Treaty Room 
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White House Conference on Teenagers 
Break-Out Assignments 

May 2, 2000 

Breakout 1/ The Jackson Room in the White House Conference Center 
Family Time: What can we do to make it easier for parents and teenagers to spend time 
together? 

Moderators: Director Janice LaChance, OPM 
Member of Congress 

Panelists: Stanley J. Botts, Bell Atlantic 
Ken R. Canfield, National Center for Fathering 
The Malone Family (Donnie & Fonda) 
Laurence Steinberg, Temple University 
Amy Swisher, First Day Foundation 

Participants: Lisa Benenson, Working Mother 
Janet Chan, The Parenting Group 
William J. Doherty, University of Minnesota 
Ellen Galinsky, Families and Work Institute 
Shirley Igo, National PT A 
The Malone Family (Tameka & Lakeeya) 
The Silcox Family (Deborah, Drew & Dylan) 
Ruth Wooden, The National Parenting Association 

Breakout 2/ The Eisenhower Room in the White House Conference Center 
The New Media: How is the information age shaping youth today? 

Moderators: Deputy Director Donald Vereen, ONDCP 
Member of Congress 

Panelists: Zoe Baird, Markle Foundation 
Jim Browne, GetNetWise.org 
Robert J. Davis, Lycos, Inc. 
Judith A. McHale, Discovery Communications, Inc. 
Kathryn C. Montgomery, Center for Media Education 
Justin Newland, National Campaign Against Youth Violence 

Participants: Patrice Adcroft, Seventeen Magazine 
Susan Bales, Frameworks Institute 
Jeffrey Bleich, National Campaign Against Youth Violence 
Sarita Brown, White House Initiative on Educational Excellence for Hispanic 
Americans 
Peggy Conlon, The Advertising Council 



Karen Hein, William T. Grant Foundation 
Katharine Heintz-Knowles, Children's Media Research and Consulting 
Sheila Johnson, Black Entertainment Television (BET) 
Rachel Jones, National Public Radio 
Lisa Paulsen, Entertainment Industry Foundation 
Karen Pittman, International Youth Foundation 
Ellen Seidman, Seventeen Magazine 
William Treanor, Youth Today 
Meredith Wagner, Lifetime Television 
Mildred Wurf, Girls Incorporated 

Breakout 3/ The Truman Room in the White House Conference Center 
Education: How can we build school climates that work for teenagers? 

Moderators: Secretary Richard Riley, U.S. Department of Education 
Senator John Kerry (D-MA) 

Panelists: Sarah Austin, Decatur High School, Atlanta, GA 
Gene Bottoms, Southern Regional Education Board 
Jay Engeln, MetLife/NASSP National Principal of the Year 
Susan Gaddy Greene, I.S. 218, New York City 
Larry Hurt, 1999 Indiana Teacher of the Year 
Robert S. Rivera, Project GRAD 

Participants: Karen Austin, Parent 
Susan Ballard, Newton-Connover City Schools, North Carolina 
The Barrett Family (William, Betsy & MaryGrace) 
Pam Betheil 
Martin Blank, Coalition for Community Schools 
The Bosques-Smith Family (Maria, Khyanna & Anastasia) 
Kathleen Burgess 
Michael Casserly, Council of the Great City Schools 
Clarice Chambers, National School Boards Association 
Anthony Colon 
Philip Coltoff, The Children's Aid Society 
Mary Kate Cullen 
Steven W. Edwards, East Hartford High School, East Hartford, CT 
Amitai Etzioni, The Communitarian Network 
Maria Cristina Fernandez 
Elinor Goldberg, Maine Children's Alliance 
Linda Gordon 
Susan Gorin, National Association of School Psychologists 
Beatrix A. Hamburg, Cornell Medical College 
Margaret Hamburg, Department of Health and Human Services 
Carole Hankin 



Stacy Holmes 
Clifford M. Johnson, Institute for Youth, Education & Families 
Lois Harrison Jones, National Alliance of Black School Educators 
David Kaplan 
Louis King, Summit Academy 
Kristen Kingdon, Parents, Families & Friends of Lesbians and Gays (PFLAG) 
Judith Lichtman, National Partnership for Women and Families 
Guillermo Linares, New York City Council 
Bill Milliken, Communities in School 
Sydny Miner, Simon & Schuster 
Kristin Moore, Child Trends 
Gail Nayowith, Citizens Committee for Children of New York 
Amy Paulsen, Teen People 
Robert Pynoos, UCLA School of Medicine 
Nancy Safer, The Council for Exception Children 
Katheryn Lee Shaw, Carnegie Mellon University 
The Speaker Family (Edd & Edwin) 
Laura Stepp, The Washington Post 
Sue Swaim, National Middle School Association 
Gerald N. Tirrozzi, National Association of Secondary School Principals (NASSP) 
William S. White, Charles Stewart Mott Foundation 
Stephanie Williams 
Mark Walker 
Richard Yep, American Counseling Association 

Breakout 4/ The Lincoln Room in the White House Conference Center 
The Village: How can the community better support parents and teenagers? 

Moderators: Deputy Attorney General Eric Holder 
Rep. Ellen Tauscher (D-CA) 

Panelists: Jeffery L. Brown, Ten Point Coalition 
LaToya Gardner, Maplewood Comprehensive High School, Nashville, TN 
Kenneth L. Gladish, YMCA of the USA 
Milbrey W. McLaughlin, Stanford University 
Katherine Newman, Harvard University 

Participants: Kent Amos, Urban Family Institute 
Shay Bilchik, Child Welfare League of America 
J. Ben Casey, Dallas YMCA 
Debra Delgado, Annie E. Casey Foundation 
Danny Devito 
Eden Fisher Durbin, YMCA of the USA 
Willa Gardner, Parent 
Cora Greenberg, Westchester Children's Association 



Victor Hernandez, City Council of Lubbock , Lubock, Texas 
Michele D. Kipke, National Academy of Sciences 
Sarah Ann Long, American Library Association 
Daniel Marcus, U.S. Department of Justice 
Patrick McCarthy, Annie. E. Casey Foundation 
The McDonald Family (Emily & Veronica) 
Matthew L. Myers, National Center for Tobacco Free Kids 
Rhea Perlman 
Diana Zuckerman, National Center for Policy Research for Women & Families 

Breakout 5/ Eisenhower Executive Office Building 476 
Closing the Gap: How can we provide positive opportunities for all teenagers? 

Moderators: Secretary Alexis Herman, U.S. Department of Labor 
Rep. Ruben Hinojosa (D-TX) 

Panelists: Peter L. Benson, Search Institute 
Talmira L. Hill, Annie E. Casey Foundation 
Lan-Ahn Phan, Woodrow Wilson High School, Washington, D.C. 

accompanied by Sandra Hoa Dang, Asian American LEAD 
Dorothy Stoneman, Executive Director, YouthBuild USA 

accompanied by Ameir Ramadan, Y outhbuild USA 
Kathleen Sylvester, Social Policy Action Network (SP AN) 

Participants: Jeanne Brooks-Gunn, Teachers College 
Vernon Gray, National Association of Counties 
Samuel Halperin, American Youth Policy Forum 
Grace Hou Ovnik, Chinese Mutual Aid Society 
Della M. Hughes, National Network for Youth 
Ruth-Ann Huvane, Creative Artists Agency Foundation 
Alan Khazei, City Year 
Jodie Levin-Epstein, Center for Law and Social Policy (CLASP) 
Rae Linefsky, YWCA 
Sister Mary Rose McGeady, Covenant House 
Richard Murphy, AED, Center for Youth Development and Policy Research 
David Saltzman, Robin Hood Foundation 
Susan Shaffer, The Mid Atlantic Equity Center 
Hillary 0. Shelton, NAACP 
Roxanne Spillet, Boys & Girls Clubs of America 
William Spriggs, National Urban League 
Susan Sygall, Mobility International USA 



Breakout 6/ Eisenhower Executive Office Building 472 
Youth as Resources: Can teenagers be resources in their own development and for their 
peers? 

Moderators: Harris Wofford, CEO, Corporation for National Service 
Member of Congress 

Panelists: Kathleen Lee, Turner Middle School, Philadelphia, PA 
Michael Preston, Gila River Youth Council 
Robert D. Putnam, Harvard University 
Nicole Salinas, Antonian High School, San Antonio, TX 
Andrew Shue, Do Something 
Gary Walker, Public Private Ventures 

Participants: Dr. Robert Wm. Blum, University of Minnesota 
John Calhoun, National Crime Prevention Council 
Geoffrey Canada, Rheedlen Center for Children and Families 
The Contreras Family (Gabriella & Grace) 
Deborah Craig, Y outhNet 
Terry Cross, National Indian Child Welfare Association 
William Damon, Stanford University 
Alan Freedman, B'nai B'rith Youth Organization 
Anthony Jackson, Disney Leaming Initiative 
James Kielsmier, National Youth Leadership Council 
Richard Lerner, Tufts University 
Eric Liu, White House Domestic Policy Council 
Catherine Milton, Save the Children 
Patrick J. O'Connor, Chicago City Council 
Gorden Raley, National Collaboration for Youth 
Ramona Sabori, Parent 
Frank Salinas, Parent 
Richard J. Sauer, National 4-H Council 

Breakout 7 ff he Roosevelt Room 
A Healthy Start: How can we help teenagers stay healthy? 

Moderators: Secretary Donna Shalala, U.S. Department of Health & Human Services 
Rep. Sheila Jackson Lee (D-TX) 

Panelists: Sarah S. Brown, The National Campaign to Prevent Teen Pregnancy 
Brandi Chapple, Trinity College, Washington, D.C. 
Harold S. Koplewicz, NYU Child Study Center 
Carole Morris, Mt. Vernon Neighborhood Health Center 
Michael D. Resnick, University of Minnesota School of Medicine 



Participants: Bernard S. Arons, Center for Mental Health Services 
Linda Bearinger, University of Minnesota 
Susan Blumenthal, U.S. Assistant Surgeon General 
Jon Butler, Pop Warner Little Scholars 
Michael Caplin, Childhelp USA 
Rodney Chapple, Parent 
Steven Culbertson, Youth Service America 
Sally Cunningham, National Council of Youth Sports 
William C. Dement, Stanford University 
Angela Diaz, Mt. Sinai Adolescent Health Center 
Jacquelynne S. Eccles, University of Michigan 
Michael Faenza, National Mental Health Association 
Jay Giedd, National Institute for Mental Health 
David A. Hamburg, Carnegie Corporation ofNew York 
Barbara Huff, Federation of Families for Children's Mental Health 
Julius Richmond, Harvard Medical School 
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ALEXIS M. HERMAN 
Secretary 
Department of Labor 

Administration Officials 

Since she was sworn-in May 1, 1997 as the nation's 23rd Secretary of Labor and the first African 
American to head the department, Alexis Herman has led the U.S. Department of Labor focusing 
its work on three goals: a prepared workforce, a secure workforce and a quality workplace. 

Before joining President Clinton's Cabinet, Secretary Herman served in the administration as 
assistant to the President and director of the White House Public Liaison Office. In 1992, she 
served as the deputy director of the Presidential Transition Office. 

As founder and president of A.M. Herman & Associates, she advised state and local 
governments, as well as private corporations during the 1980's. An expert on reducing and 
eliminating formal and informal labor market barriers, she guided corporations on human 
resources issues related to training, mentoring and reducing turnover. 

Secretary Herman first joined government during the Carter Administration. Secretary of Labor 
Ray Marshall recruited her to serve as director of the Women's Bureau, a Senate confirmed 
position in which she became a trusted advisor to Secretary Marshall on workplace policy. 
Previously, she was National Director of the Minority Women Employment Program of R-T-P, 
Inc. in Atlanta, where she established programs to place minority women in white-collar and 
nontraditional jobs. 

A native of Mobile, Alabama, Herman began her career as a Catholic Charities social worker, 
developing training opportunities for unemployed youth, unskilled workers and new entrants to 
the Mobile labor force at lngall's Shipbuilding, Inc., in Pascagoula, Mississippi. She graduated 
from Xavier University in New Orleans in I 969. 

RICHARD W. RILEY 
Secretary 
Department of Education 

President Clinton chose Richard Riley to be Secretary in December I 992 after Riley won 
national recognition for his highly successful effort to improve education in South Carolina. 
During the President's first term, Secretary Riley helped launch historic initiatives to raise 
academic standards, improve instruction for the poor and disadvantaged, expand grants and loan 
programs to help more Americans go to college, prepare young people for the world of work and 



improve teaching. He also helped to create the Partnership for Family Involvement in Education, 
which today includes over 4,000 groups. 

Secretary Riley's efforts were so successful that President Clinton asked him to stay on in his 
second term to lead the President's national crusade for excellence in education. He and the 
President agree that education must be America's number one priority in the years ahead. 
Already in the second term, Secretary Riley has helped win an historic ruling by the F.C.C. to 
give schools and libraries deep discounts for Internet access and telecommunications services 
and helped win major improvements in the Individuals with Disabilities Education Act. 

Secretary Riley's goals now include helping all children to master the basics of reading and 
math, making schools safer, reducing class sizes, modernizing and building new schools, helping 
students learn to use computers and expanding after-school programs. 

Secretary Riley was born in Greenville County, S. C., on Jan. 2, 1933. He graduated cum laude 
from Furman University in 1954 and served as an officer on a U.S. Navy minesweeper. In 1959, 
Riley received a law degree from the University of South Carolina. He was a state representative 
and state senator from 1963-1977 and was elected governor in 1978 and reelected in 1982. 

DONNA E. SHALALA 
Secretary 
Department of Health and Human Services 

In Donna Shalala's seven years as Secretary, the Department has guided the welfare reform 
process; made health insurance available to an estimated 2.5 million children through the 
approval of 50 state and territory Children's Health Insurance Programs (CHIP); raised child 
immunization rates to the highest levels in history; led the fight against young peoples' use of 
tobacco; created national initiatives to fight breast cancer, racial and ethnic health disparities, and 
violence against women; and crusaded for better access and better medications to treat AIDS. 

Secretary Shalala is one of the nation's foremost advocates for children and families, and has 
made improving the quality of life for America's children her highest priority. Before joining the 
Clinton Administration, Secretary Shalala served for more than a decade on the board of the 
Children's Defense Fund, succeeding Hillary Rodham Clinton as chair in 1992. As a member of 
the 1991 Committee for Economic Development, she contributed to bipartisan reports on the 
basic health, welfare, and educational needs of our youngest children. 

Throughout her career, Secretary Shalala has been a scholar, teacher, and a public administrator. 
As Chancellor of the University of Wisconsin-Madison from 1987-1993, she was the first 
woman to head a Big Ten University and was named by Business Week as one of the five best 
managers in higher education. During her tenure at UW, she helped to raise over $400 million 
for the university's endowment and spearheaded a $225 million state-private partnerships 
program to renovate and add to the university's research facilities for its world class scientists. 

Prior to that, Secretary Shalala served as president of Hunter College for eight years, and as an 



Assistant Secretary at the Department of Housing and Urban Development during the Carter 
Administration. From 1975-1977, she served as Treasurer of New York City's Municipal 
Assistance Corporation, the organization that helped rescue the city from the brink of 
bankruptcy. An acknowledged scholar of state and local government and finance, Secretary 
Shalala earned her Ph.D. from the Maxwell School of Citizenship and Public Affairs at Syracuse 
University in 1970. She has also served as a Peace Corps volunteer in Iran. 

JANICE R. LACHANCE 
Director 
Office of Personnel Management 

Janice R. Lachance is the Director of the U.S. Office of Personnel Management (OPM). She was 
sworn-in as Director by Vice President Al Gore on December 10, 1997, after a unanimous 
confirmation by the U.S. Senate on November 9. 

Prior to becoming the agency's Director, Ms. Lachance was appointed OPM's Director of 
Communications in 1993 and its Director of Communications and Policy from 1994 to 1996. 
Ms. Lachance subsequently served as OPM's Chief of Staff from 1996- 1997. She was 
appointed Deputy Director by President Clinton in August 1997 and served briefly in that 
position before assuming the position of Acting Director. 

From 1987 until she came to OPM, Janice Lachance served as the Director of Communications 
and Political Affairs for the American Federation of Government Employees, AFLCIO, where 
she directed the political, media and public affairs programs for the nation's largest federal 
employee union. Her early career includes extensive Congressional experience, including 
Communications Director for Congressman Tom Daschle (D-SD), Administrative Assistant to 
Congresswoman Katie Hall (D-IN) and Staff Director and Counsel for the House Small Business 
Subcommittee on Antitrust and Restraint of Trade. 

Born in Biddeford, Maine, Ms. Lachance holds a Bachelor of Arts degree from Manhattanville 
College, Purchase, New York, and a Law degree from Tulane University School of Law, New 
Orleans, Louisiana. 

ERIC H. HOLDER JR. 
Deputy Attorney General 
Department of Justice 

Eric Holder began his career of public service by joining the Department of Justice as part of the 
Attorney General's Honors Program. He was assigned to the newly formed Public Integrity 
Section in 1976 and was tasked to investigate and prosecute official corruption on the local, state 
and federal levels. In 1988, Deputy Attorney General Holder was nominated by the President to 
become an Associate Judge of the Superior Court of the District of Columbia. 



In 1993, President Clinton nominated Mr. Holder to become the United States Attorney for the 
District of Columbia. Mr. Holder was confirmed in October of that year and served as the head 
of the largest U.S. Attorney's Office in the nation for nearly four years. As U.S. Attorney, Mr. 
Holder created a new Domestic Violence Unit, implemented a community prosecution pilot 
project to work hand-in-hand with residents and local government agencies in order to make 
neighborhoods safer, supported a renewed enforcement emphasis on hate crimes so that criminal 
acts of intolerance will be severely punished, developed a comprehensive strategy to improve the 
manner in which agencies handle cases involving the abuse of children, launched a new 
community outreach program to reconnect the U.S. Attorney's Office with the citizens it serves, 
and developed "Operation Ceasefire," an initiative designed to reduce violent crime by getting 
guns out of the hands of criminals. 

On April 14, 1997, President Clinton nominated Mr. Holder to be the Deputy Attorney General. 
As Deputy Attorney General, Mr. Holder is responsible for the supervision of the day-to-day 
operation of the Department of Justice. He is now the highest ranking African American in law 
enforcement in the history of the United States. Deputy Attorney General Holder is active in the 
organization Concerned Black Men, which seeks to help the youth of the District of Columbia 
with the problems they face. 

Deputy Attorney General Holder received his undergraduate degree from Columbia College and 
his law degree from Columbia Law School. 

DR. DONALD R. VEREEN, JR. 
Deputy Director 
Office of National Drug Control Policy 

Donald Vereen began duties as ONDCP Deputy Director on June l, 1998. Prior to that time, he 
served as Special Assistant to the Director for Medical Affairs at the National Institutes of Health 
(NIH), National Institute on Drug Abuse (NIDA). 

During his tenure at NIH, Dr. Vereen worked on the development of new research strategies to 
address public health issues like violence, drug abuse, and addiction. From 1992-1994 while at 
the National Institute of Mental Health, he was charged with the development of community­
based research projects on violence. Dr. Vereen carried this interest over to the National 
Institute on Drug Abuse where he worked on interdisciplinary research projects dealing with the 
causes and consequences of drug abuse. This work lead to the development of research 
partnerships within NIDA, NIH, and HHS as well as with other institutions, most notably the 
Departments of Justice and Education. In addition, he was appointed to represent NIH on the 
District of Columbia Task Force on Health Affairs and worked with the Mayor's Health Policy 
Council. 

Dr. Vereen was born on Keesler Air Force Base in Biloxi, Mississippi. After graduating from 
Harvard College in 1980 with an A.B. in biology, he attended Tufts University School of 
Medicine in Boston where he received his M.D. degree. He then completed an internship in 
internal medicine at Salem Hospital, followed by a residency in psychiatry at Massachusetts 



General Hospital where he was appointed Chief Resident. His post-graduate work included a 
Masters in Public Health (M.P.H.) at the Harvard School of Public Health, an associate 
fellowship in health services research at Johns Hopkins School of Public Health and Hygiene, 
and a research fellowship in "Clinically Relevant Medical Anthropology" in the Department of 
Social Medicine, Harvard Medical School. 

Dr. Vereen has held membership and leadership positions in several professional societies. He 
serves on the board of directors of a number of District of Columbia health organizations. 

HARRIS WOFFORD 
Chief Executive Officer 
Corporation for National Service 

Head of the Corporation for National Service since the fall of 1995, Harris Wofford has 
dedicated much of his career to the goal of making citizen service a common expectation and 
experience for all Americans. As a U.S. Senator from Pennsylvania from 1991 to 1994, he 
played a key role in both crafting and working to pass the trailblazing legislation that created the 
Corporation with broad bi-partisan support. 

Wofford's role in The Presidents' Summit for America's Future is in keeping with that bi­
partisan spirit. A national service summit was the brainchild of former Michigan Governor 
George Romney, who shared his vision with Wofford shortly after Wofford was named as the 
Corporation's CEO. Wofford and Points of Light Foundation President Bob Goodwin agreed to 
enlist their organizations in initiating the unprecedented meeting. What has become the 
Presidents' Summit was born. Romney did not live to see the realization of his dream, but he 
died knowing that the Summit would go forward. 

Since helping to launch the Peace Corps in 1961 under the Kennedy Administration, Wofford 
has been in the forefront of the nation's service movement. In the 1970s, he formed and chaired a 
panel to study the idea of national service, which in 1979 produced the landmark report Youth 
and the Needs of the Nation. In 1987, as Pennsylvania's Secretary of Labor and Industry, he 
established and led Governor Robert Casey's Office of Citizen Service, which promoted school­
based service-learning and youth corps, and managed the Pennsylvania Conservation Corps. 

In 1993, then-Senator Wofford worked with President Clinton's task force, headed by Eli Segal, 
on both drafting and passing the National and Community Service Trust Act, which created 
AmeriCorps and the Corporation for National Service. 

Wofford played a key role in the civil rights movement with Dr. Martin Luther King. Under 
President Eisenhower, he was counsel to the Rev. Theodore Hesburgh of Notre Dame on the first 
U.S. Commission on Civil Rights. In the Kennedy years, he was a Special Assistant to the 
President and chaired the subcabinet group on civil rights. While on the White House staff, 
Wofford helped Sargent Shriver plan and organize the Peace Corps and in 1962, he became the 
Peace Corps' Special Representative to Africa and director of its large Ethiopia program. In the 
Johnson Administration, he took on the post of Peace Corps Associate Director. 



Wofford has been both a law professor and president of two colleges, the State University 
of New York at Old Westbury and of Bryn Mawr College. An alumnus of the University of 
Chicago, and both Howard University and Yale Law Schools, he has also practiced law and 
authored several books, including Of Kennedys and Kings. 

SEN. JOHN KERRY (D-MA) 

Members of Congress 
Confirmed (4/30/00) 

Currently serving his third term as United States Senator from Massachusetts, John F. Kerry has 
consistently shown independence and leadership in challenging Washington to respond to the 
concerns of all Americans. 

Senator Kerry was born on December 11, 1943. He graduated from Yale University in 1966 and 
then enlisted in the Navy, becoming an officer on a gunboat in the Mekong Delta in Vietnam. 
Among the decorations he received for his service are a Silver Star, a Bronze Star, and three 
Purple Hearts. He also received two Presidential Unit Citations and a National Defense Service 
medal. Upon his return home, he became an active leader of the Vietnam Veterans Against the 
War and a co-founder of the Vietnam Veterans of America. 

Senator Kerry graduated from Boston College Law School in 1976, then worked as an Assistant 
District Attorney in Middlesex County. He was elected Lieutenant Governor in 1982 and elected 
to the Senate in 1984. Over the years, Senator Kerry has worked to ensure that all Americans 
have access to a good education, a clean environment, safe streets, and a decent wage that honors 
hard work. He has fought to balance the budget responsibly, create a regulatory environment 
friendly to small business, and prepare the United States to meet the new demands of 
international economic competition. 

Senator Kerry believes that government has a proper role in safeguarding vital services for our 
neediest citizens, young or old. He also believes that any American working diligently day after 
day to put food on the table should be able to earn a livable wage. In the last year alone he has 
fought to protect Medicare, expand health coverage for children not covered by Medicaid, and 
increase the Federal minimum wage from $4.15 to $5.25. 

As a member of the Senate Commerce and Foreign Relations Committees, Senator Kerry is 
deeply involved in the effort to develop better ways for American companies to access 
international markets so they can create more jobs at home. He authored legislation to create new 
incentives for investment in start-up companies and to promote advanced and environmental 
technologies. He successfully pushed legislation for targeted preferential capital gains treatment 
of permanent research and development tax credit. Since coming to the Senate, he has sought 
prudent reform of U.S. export controls. 



REP. RUBEN HINOJOSA (D-TX) 

Ruben Hinojosa (0-TX) was first elected to represent Texas' 15th Congressional District in 
November 1996. Prior to his being elected to the 105th Congress, Congressman Hinojosa served 
twenty years as President and Chief Financial Officer of a family-owned food processing 
company, H&H Foods. With over 300 employees, H&H has received national awards of 
recognition by the U.S. Department of Commerce and the Small Business Administration. 

The Congressman serves on two House committees, Education and the Workforce, and Small 
Business. His Education Committee assignment and his appointment to chair the Congressional 
Hispanic Caucus Education Task Force, were critical to the success of his first major legislative 
initiative entitled "The Higher Education for the 21st Century Act." This bill secured an 
increased authorized funding level of $62.5 million for Hispanic Serving Institutions (HS Is), 
enhanced visibility of HSis within the Higher Education Act, relaxed the restrictions for 
institutional eligibility for HSI designation and improved the ways and financial means by which 
HSis strengthen curriculum development, academic instruction, mentoring, and college libraries. 

As a member of the House Small Business Committee, Congressman Hinojosa has been very 
active on the Tax, Finance, and Exports Subcommittee as well as the Subcommittee on 
Government Programs and Oversight. He increased access to capital and loans for small 
businesses, removed tax and regulatory burdens and promoted business growth and opportunity 
in economically depressed areas through new and improved SBA government programs. He also 
led a successful effort to create a Womens' Business Center at the University of Texas-Edinburg. 

Born in Edcouch, Congressman Hinojosa attended Mercedes High School and earned a BBA and 
an MBA from the University of Texas in Austin and in Edinburg, respectively. 

REP. SHEILA JACKSON LEE (D-TX) 

Sheila Jackson Lee's swearing-in as a Member of the 106th Congress marks her 
third term in the U .S House of Representatives where she continues to be an highly active 
member of Congress, pursuing and successfully achieving a number of legislative objectives. 
She has distinguished herself as a staunch defender of the Constitution, civil rights and 
African-American interests. 

Congresswoman Jackson Lee, a veteran of both corporate and private law practice, is a 
member of the House Committee on the Judiciary where she serves on the subcommittees 
on Crime and Immigration and Claims. She was recently appointed as the Ranking Member of 
the Immigration and Claims subcommittee. This role establishes her as one of the key 
policymakers on immigration matters. 

In addition, the Congresswoman is also a member of the Committee on Science, where she 
serves on the subcommittee on Space and Aeronautics. In recognition of her outstanding 
contributions to Science, the National Technical Association (NT A) of Scientists and 
Engineers honored the Congresswoman as one of their 1998 TOP Women in the Sciences. 



During her tenure in Congress, Congresswoman Jackson Lee has served as a member of 
the Congressional Human Rights Caucus, the Congressional Caucus on Women's Issues, the 
Congressional Black Caucus, The Aeronautics and Space Caucus, and House Democratic 
Caucus Task Forces on Hunger, Welfare Reform, House Internet Caucus, Economic 
Renewal, Affirmative Action and Travel and Tourism. In addition, she is the founder and 
chairperson of the Congressional Children's Caucus. This caucus continues to advocate on behalf 
of children nationwide. 

Before her election to Congress, she served two terms as one of the first African American 
female At-Large members of the Houston City Council. Prior to her Council service, she was an 
Associate Municipal Court Judge for the City of Houston. 

Congresswoman Jackson Lee received her undergraduate degree from Yale University, 
graduating from the Honors Program in Political Science. She went on to receive her Juris 
Doctorate from the University of Virginia School of Law. 

REP. ELLEN TAUSCHER (D-CA) 

Ellen Tauscher, a Democrat representing California's 10th Congressional district, launched her 
career in public service by winning election in a Republican district in San Francisco's East Bay 
suburbs. As a New Democrat and Blue Dog representing a key swing district, she has made her 
mark as a moderate in California and in Washington, DC. Her fiscally responsible, bi-partisan, 
independent brand of leadership was coined "Tauscherism" by Time Magazine. During her first 
term in office, she was selected Co-Chair of the Democratic Congressional Campaign 
Committee (DCCC) and currently is one of only two women to hold a leadership post among 
House Democrats. 

For those who have known Congresswoman Tauscher, her short path to leadership is nothing 
new. At just 25 years of age, she was the youngest woman to hold a seat on the New York Stock 
Exchange for Bache Securities. During 14 years on Wall Street, she also joined current SEC 
chairman Arthur Leavitt as an officer of the American Stock Exchange. 

Congresswoman Tauscher has used her leadership posts and her 20 years of private-sector 
business experience to serve the working families and businesses in her district. An author and 
advocate on child care issues before serving in Congress, she wrote the Democrats' 
comprehensive bill to guarantee America's working families safe, affordable and accessible child 
care. She also introduced the State Infrastructure Banks for Schools Act to provide innovative 
approaches to rebuild our nation's aging schools and libraries. As the co-chair of the NDC's 
Entitlement Reform Task Force, she participated in the White House Conference on saving 
Social Security and has been appointed by her peers to co-chair the Democratic Caucus Task 
Force on Campaign Finance Reform. 

Congresswoman Tauscher earned a degree in Early Childhood Education from Seton Hall 
University. A proud resident ofTassajara Valley, California, she has one daughter, Katherine. 



After moving to California in 1989, she founded the ChildCare Registry -- the first national 
research service to help parents verify the background of child care workers. She published her 
first book, The ChildCare Sourcebook, to help working parents make informed decisions about 
their own child-care needs. 

Additional Members to be Confirmed 
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SARAH AUSTIN 
Student 

Morning Program and Breakouts 

Decatur High School, Atlanta 

Sarah Austin is a 15-year-old sophomore at Decatur High School, near Atlanta. She has served 
as president of her school's Gay-Straight Alliance for two years and is also on the school 
newspaper staff. She is involved in several community action groups, including the Gay, Lesbian 
& Straight Education Network (OLSEN) and Youthpride Atlanta. Ms. Austin lives in Atlanta 
with her mother and two sisters. 

ZOE BAIRD 
President 
Markle Foundation 

Zoe Baird is president of the Markle Foundation, an organization that works to realize the 
potential of communications, media and information technology to improve the quality of life for 
all Americans. The Markle Foundation pursues its goals through a range of activities, including 
analysis, research, public information and the development of innovative media products and 
services. Markle creates and operates many of its own projects - using not only grants but also 
investments and strategic alliances with non-profits and businesses. 

Ms. Baird was recently senior vice president and general counsel of Aetna Inc. She has also 
served as associate counsel to President Jimmy Carter, attorney in the Office of Legal Counsel of 
the U.S. Department of Justice and law clerk to U.S. District Judge Albert Wollenberg in San 
Francisco. In 1993, President Clinton appointed her to the President's Foreign Intelligence 
Advisory Board. Ms. Baird founded and currently chairs the nonprofit organization Lawyers for 
Children America, which addresses the impact of violence on children. 

Ms. Baird holds a law degree from the University of California at Berkeley's Boalt School of 
Law and an undergraduate degree from Berkeley with majors in communications and public 
policy and political science. 

SUSAN NALL BALES 
President 
FrameWorks Institute 

Susan Nall Bales is president of the Frame Works Institute, a project of the College University 
Resource Institute in Washington, D.C., which conducts communications research on social 



issues. Current projects involve interdisciplinary teams of scholars working on public 
perceptions and media portrayals of adolescence, global issues, violence prevention, gender 
equity and other children's issues. This work is supported in part by the Annie E. Casey 
Foundation, the Caroline and Sigmund Schott Foundation, the Aspen Institute and the W.T. 
Grant Foundation. 

Ms. Bales is a founder of the Coalition for America's Children and helped create the "Who's for 
Kids and Who's Just Kidding?" campaign. She serves on the board of the National Funding 
Collaborative for Violence Prevention, is a fellow of the Advocacy Institute, and is a member of 
the Adolescence 21 51 Century Study Group of the Society for Research on Adolescence. 

For six years, she served as director of Strategic Communications and Children's Issues at the 
Benton Foundation, where she was the founding editor of www.connectforkids.org, an award­
winning website on children's policy issues. She is editor of Effective Language for Discussing 
Early Childhood Education and Policy ( 1998) and Effective Language for Communicating 
Children's Issues ( 1999). Ms. Bales received her M.A. degree from Middlebury College and 
B.A. from the University of California, Los Angeles. 

PETER L. BENSON 
President 
Search Institute 

Dr. Peter Benson is president of Search Institute in Minneapolis, a national nonprofit research 
organization dedicated to promoting the well-being of children and adolescents. As a lecturer, 
author, researcher and consultant, Dr. Benson's work focuses on strengthening communities, 
social institutions and public policy on behalf of America's youth. His research and writing have 
generated new thinking and action in hundreds of cities across the United States on how 
communities can mobilize and unite to raise healthy, successful and caring children and 
adolescents. 

Dr. Benson is an adjunct professor in the Department of Educational Policy and Administration 
at the University of Minnesota and is the author of nine books on children, adolescents and the 
community forces that shape their lives. His books include Beyond Leaf Raking: Learning to 
Serve, Serving to Learn; What Kids Need to Succeed; All Kids are Our Kids: What Communities 
Must Do to Raise Caring and Responsible Children and Adolescents; and The Fragile 
Foundation: The State of Developmental Assets among American Youth. 

He received his B.A. at Augustana College, Rock Island, Illinois; an M.A. from Yale University; 
and both M.A. and Ph.D. degrees in social psychology from the University of Denver. He joined 
Search Institute in 1978 following academic appointments at Eastern Michigan University and 
Earlham College, and has been president since 1985. In 1991, he received the William James 
Award for career contributions to psychology from the American Psychological Association. 



ROBERT Wm BLUM 
Director, Division of General Pediatrics & Adolescent Health 
University of Minnesota 

Robert Blum is director of the Division of General Pediatrics and Adolescent Health, and 
director of the WHO Collaborating Center in Adolescent Health, both at the University of 
Minnesota. He was co-investigator for the National Longitudinal Study on Adolescent Health 
(Add Health), a study of adolescents in grades 7 through 12, designed to measure the social 
settings of adolescent lives, the ways in which adolescents connect to their social world and the 
influence of these social settings and connections on health. 

Dr. Blum was the 1998 American Public Health Association's Needleman Award recipient for 
"scientific research and courageous advocacy for children." He is a past president of the Society 
for Adolescent Medicine and currently serves as chair of the Alan Guttmacher Institute Board of 
Directors and on the Scientific Panel of the National Campaign to Prevent Teen Pregnancy. Dr. 
Blum's research interests include adolescent sexuality, chronic illness and international 
adolescent health care issues. He has edited two books and has written over 180 journal articles 
and numerous special reports. 

In addition to his M.D. from Howard University College of Medicine, Dr. Blum has a Masters in 
Public Health in Maternal and Child Health, and a doctorate in Health Policy, both from the 
University of Minnesota. Dr. Blum also acts as a consultant to the World Health Organization, 
Pan American Health Organization and UNICEF. 

GENE BOTTOMS 
Senior Vice President 
Southern Regional Education Board 

Gene Bottoms is director of the Southern Regional Education Board's High Schools That Work 
program, the largest effort in the United States to improve high schools for career-bound 
students. Currently, over 950 high schools in 22 states are participants in the program, and many 
more are adopting the goals and key practices of the program. 

Prior to his work with SREB, Mr. Bottoms served as executive director of the American 
Vocational Association, where he emphasized academics in vocational education. He has also 
served as director of Educational Improvement for the Georgia Department of Education, where 
he oversaw improvement efforts in the same field. Mr. Bottoms has also been a local school 
teacher, principal, and guidance counselor. 

In 1995, Secretary of Education Richard Riley appointed Mr. Bottoms to the National 
Educational Research Policy and Priorities Board. This board helps to create and evaluate a 
national consensus with respect to a long-term agenda for educational research, development and 
dissemination. In the same year, he received the Harold W. McGraw, Jr. Prize in Education, an 
award presented annually to individuals who have made significant contributions to the 
advancement of knowledge through education. 



STANLEY J. BOTTS 
Senior Specialist, Office of Ethics and Corporate Compliance 
Bell Atlantic 

Stanley Botts is a senior specialist in the Office of Ethics and Corporate Compliance of Bell 
Atlantic. He began his career with C&P Telephone Company in 1981 as an account executive 
and held positions in product management and external affairs prior to his current position at 
Bell Atlantic. Mr. Botts has held various positions in the federal government and District of 
Columbia Government, including 13 years in management positions at the Office of Personnel 
Management and D.C. Government. He is involved in numerous company, community and civic 
activities with local school districts, college alumni and local county leadership programs. 

Mr. Botts received his bachelor's degree in Business Administration from Central State 
University in Ohio. 

JEFFERY L. BROWN 
Co-Founder 
Ten Point Coalition 

Reverend Jeffrey Brown is co-founder of the Boston Ten Point Coalition, which was started in 
1992. The Ten Point Coalition is an ecumenical group of Christian clergy and lay leaders 
working to mobilize the Christian community around issues affecting black youth--especially at­
risk youth issues such as violence, drug abuse and other destructive behaviors. 

In 1997, Reverend Brown helped launch the national Ten Point Leadership Foundation, an 
umbrella organization for churches interested in the Ten Point Plan. In 1999, Brown founded 
Ten Point International, designed with the same mission and focus as its parent organization. It 
serves as a technical resource entity for churches and faith-based groups around the world. In 
addition, Reverend Brown created Positive EDGE in 1993, which provides city street advocacy, 
court advocacy and outreach ministry for at-risk youth. 

Reverend Brown is a Master of Divinity graduate of the Andover Newton Theological School. 
He also attended Harvard Divinity School, concentrating in American Church History. He is a 
recipient of numerous awards commending him on his dedication to the betterment and security 
of his community including the national Lyndhurst Prize for Outstanding Leadership and 
Community Service. He is the author of several articles on religion, youth and violence, a 
columnist for the Cambridge Chronicle, and is currently writing a book on the importance of 
innovative faith-based institutions in confronting violence and rebuilding community. 



SARAH S. BROWN 
Director 
The National Campaign to Prevent Teen Pregnancy 

Sarah Brown is director of the National Campaign to Prevent Teen Pregnancy, a private and 
independent initiative organized in 1996 to stimulate and support actions nationwide to reduce 
adolescent pregnancy. Prior to joining the Campaign, she was a senior study director at the 
Institute of Medicine, where she completed a major study on unintended pregnancy, resulting in 
the report, "The Best Intentions: Unintended Pregnancy and the Well-Being of Children and 
Families." While at the Institute, she directed other projects on topics related to maternal and 
child health. 

Ms. Brown serves on the boards of several organizations, including the Alan Guttmacher 
Institute, and is a member of the Early Life and Adolescent Health Policy Working Group of 
Harvard University. She is on several advisory councils, including Teen People Magazine, the 
Division of Health Promotion and Disease Prevention at the Institute of Medicine, the 
Department of Maternal and Child Health at Johns Hopkins University and the Maternal and 
Child Health Advisory Council of the March of Dimes. Ms. Brown has received numerous 
awards, including the John MacQueen award for excellence in maternal and child health from 
the Association of Maternal and Child Health Programs and the Martha May Elliot Award of the 
American Public Health Association for unusual achievement in the field of maternal and child 
health. 

Ms. Brown holds undergraduate and graduate degrees from Stanford University and the 
University of North Carolina. She has recently been elected to Delta Omega, the public health 
honorary society. 

JIM BROWNE 
Director 
GetNetWise.org 

Jim Browne is the director of GetNetWise.org, a service brought to the public by internet 
industry corporations and public interest organizations to help ensure that families have safe, 
constructive, educational and entertaining online experiences. Prior to directing GetNetWise, he 
served as co-director of New Initiatives at the Communications Consortium Media Center, which 
serves to make both electronic and print media available to nonprofit organizations and 
collectively helps them use "strategic media" to advance common issues. At CCMC, Mr. 
Browne launched the Coordinated Campaign for Learning Disabilities, a major effort to 
recognize and address learning disabilities in children. 

Previously, Mr. Browne was the senior program officer of the Field Foundation of New York, 
where he focused on youth development, voter participation, and issues of civil liberties. Mr. 
Browne was also a senior fellow at the Robert F. Kennedy Memorial where he helped to conduct 
an inquiry into the state of high school journalism for the Memorial. 



GEOFFREY CANADA 
President & CEO 
Rheedlen Centers for Children & Families 

Geoffrey Canada has been president and Chief Executive Officer of the Rheedlen Centers for 
Children and Families since 1990. Rheedlen' s mission is to contribute to the renewal of some of 
New York City's most devastated communities by providing quality preventive social services to 
children, families and their neighborhoods. Among its many activities is demonstrating the 
correlation between child abuse, neglect and dropping out of school and a later life of 
dependency. 

Mr. Canada enjoys a national reputation as both an advocate for children and expert on issues 
concerning violence, children and community redevelopment. He is the acclaimed author of Fist 
Stick Knife Gun: A Personal History of Violence in America, and was the recipient of the first 
Heinz Award in 1994 for his passionate concern for children and his selfless determination to 
make their lives safer and saner. The Robin Hood Foundation's Heroes of the Year Award and 
Bowdoin College's Common Good Award have also recognized him for his dedicated work. 

Mr. Canada is the founder of the Chang Moo Kwan Martial Arts School, a nationally recognized 
model for violence prevention efforts. Prominent among his many efforts are Rheeden's Beacon 
School, Harlem Peacemakers Program and Community Pride Initiative. His newest initiative is 
the Harlem Children's Zone, which will work with all of the children and families in a 23-block 
area in Central Harlem. In addition, he serves as the East Coast Regional Coordinator for the 
Black Community Crusade for Children. He holds a B.A. from Bowdoin College and an M.A. in 
Education from the Harvard Graduate School of Education. 

KEN R. CANFIELD 
President & Founder 
National Center for Fathering 

Ken Canfield is president and founder of the National Center for Fathering, a Kansas City-based 
nonprofit education and research center dedicated to inspiring and equipping men to be 
responsible fathers. A research scholar specializing in the area of fatherhood and the history of 
the family, he serves as a consultant to state and local community officials on ways to engage 
and equip fathers in local programming. In addition to his work with the National Center for 
Fathering, he is one of the founding members of Vice President Gore's "Father to Father" 
initiative. 

Dr. Canfield is the author of books and magazine articles on fathering skills and research, 
including the award-winning 1992 Seven Secrets of Effective Fathers, and has been interviewed 
on numerous television and radio programs about his work. In conjunction with a number of 
scholars, he developed the Personal Fathering Profile, one of the largest ongoing databases on 
fathering in the country and a tool for men to inventory their strengths and opportunities as 
fathers. 



Dr. Canfield received his bachelor's degree from Friends University in Kansas, an M.C.S. degree 
from the University of British Columbia - Regent College, and his Ph.D. in education from 
Kansas State University. In 1993 the National Congress for Men and Children awarded Father of 
the Year to Dr. Canfield. 

J. BEN CASEY, JR. 
President 
YMCA of Metropolitan Dallas 

J. Ben Casey is the President of the YMCA of Metropolitan Dallas, which serves 259,000 
members in the Greater Dallas area, 25 percent of area families. One of the largest YMCA' s in 
the United States, the YMCA of Metropolitan Dallas is a human care organization based on 
Christian values that promotes, through its programs, the physical, emotional and spiritual well­
being of individuals of all religions, races, ages and communities. Mr. Casey oversees 22 branch 
locations and 145 program centers that serve five counties. Mr. Casey also participates in 
administering the Dallas Coalition for character values and the Mayor's Summer Youth 
employment program. 

Mr. Casey is the son of a Voice of America U.S.I.A engineer and grew up in the Philippines and 
Munich, Germany. He received his B.A. degree in Psychology at the University of California, 
Los Angeles and M.A. degree in Counseling at Chapman College. 

BRANDI CHAPPLE 
Student 
Trinity College, Washington D.C. 

Brandi Chapple is an 18-year-old freshman at Trinity College, where she is the president of her 
class and is pursuing a double major in Spanish and Communications and a minor in 
International Studies. She serves on the Youth Leadership Team for the National Campaign to 
Prevent Teen Pregnancy through which she has given numerous speeches on how to reduce teen 
pregnancy. Ms. Chapple is also a co-host of Black Entertainment Television's "Teen Summit," a 
teen talk show that focuses on various issues of interest to teens. She is a native of Laurel, 
Maryland. 

GABRIELLA CONTRERAS 
Student 
Roskruge Elementary and Middle School, Tucson, AZ 

Gabriella Contreras is an eighth grader at Roskruge Elementary and Middle School in Tucson, 
Arizona. Having witnessed firsthand the horrors of school violence when drug-related riots broke 
out opposite her school's playground in third grade, she founded Be Alert and Don't Do Drugs 
(BADDD), a community-service club whose motto is "Even as youth we can make a positive 
difference in our home, neighborhood, school and community." She has taken this message 



beyond her school, serving as the Arizona Youth Delegate at the President's Summit for 
America's Future in 1997, and by organizing a citywide Youth Summit in Tucson. 

Most recently, Ms. Contreras led a community-wide peace march involving more than 500 
people in response to local copy-cat violence that occurred following the Littleton tragedy. She 
also serves on several national boards, including the 4-H Council, and is a representative for the 
Department of Health and Human Service's "Girl Power!" initiative, a national public education 
campaign to encourage girls 9 to 14 years of age to make the most of their lives. 

Ms. Contreras has received more than $30,000 in scholarship funds for her community service. 

ROBERT J. DA VIS 
President & CEO 
Lycos, Inc. 

Robert J. Davis, president and Chief Executive Officer of Lycos, Inc., was the company's first 
employee in June 1995. Since that time Davis has transformed Lycos from an Internet search 
engine to one of the most powerful Internet hubs and media companies worldwide. In less than 
four years, Davis has led Lycos from a company with $2 million in venture capital to a multi­
billion dollar business. In addition to Lycos, he serves on the board of directors of Boston 
College High School, the Greater Boston Chamber of Commerce, the Massachusetts Interactive 
Media Council and The Man.com. 

Through a string of strategic partnerships and investments, along with eight major acquisitions, 
Mr. Davis has led Lycos in developing the Lycos Network, a pioneering Web media model that 
delivers mass reach and diversity of audience and programming. This community-based, 
integrated network of complementary websites and entities includes three top 10 websites and is 
one of the most visited hubs on the Internet, being used by one out of every two web users each 
month. 

Mr. Davis holds a Bachelor of Science degree, summa cum laude, from Northeastern University 
and an MBA, with high distinction, from Babson College. 

DANNY DEVITO 
Writer, Director, Actor and Producer 

Danny De Vito is a prolific actor with upcoming appearances in four films. In addition, he is a 
filmmaker who directs, writes and produces. He is also the co-founder of Jersey Films. 

Mr. De Vito started his career on stage and eventually was cast as Martini in the production of 
"One Flew Over the Cuckoo's Nest," a role that would lead to many others. Like many 
accomplished actors, De Vito became an "overnight success" after years of hard work. He has 
accrued numerous credits in television, cable and film and has won a Golden Globe and Emmy. 
He is now considered one of the entertainment industry's most successful filmmakers. 



With his wife, Rhea Perlman, DeVito helped found the Colonnades Theater Lab and is also 
involved in the Children's Action Network 

Mr. De Vito graduated from the American Academy of Dramatic Arts. 

ANGELA DIAZ 
Professor 
Mount Sinai Adolescent Health Center 

Angela Diaz is a professor and vice chair of the Department of Pediatrics at Mount Sinai School 
of Medicine where she is responsible for the Division of General Pediatrics and the Division of 
Adolescent Medicine. She is also director of Health Services for the Children's Aid Society of 
New York. 

Dr. Diaz served as a White House Fellow in 1995, where she examined health care policies in 
the U.S. Territories in the Pacific and the Caribbean. She has been very involved in issues of 
international health, as well as advocacy issues and policy in the United States. Her research has 
covered adolescent reproductive health, teen pregnancy prevention, childhood sexual 
victimization and adolescents in the Juvenile Justice System. Dr. Diaz has been the recipient of 
numerous honors and awards and has authored a number of professional articles. She received 
her medical degree from Columbia University College of Physicians and Surgeons and her 
postdoctoral training from the Mt Sinai School of Medicine. 

JACQUELYNNES.ECCLES 
Wilbert McKeachie Collegiate Professor of Psychology 
University of Michigan 

Jacquelynne Eccles is the Wilbert McKeachie Collegiate Professor of Psychology, Women's 
Studies and Education, as well as a research scientist at the Institute for Social Research at the 
University of Michigan. She also serves as the Interim Chair of Psychology at the University of 
Michigan. Over the last 30 years, she has conducted research on a wide variety of topics 
including gender-role socialization, teacher expectancies, classroom influences on student 
motivation and social development in the family and school context. Much of this work has 
focused on the adolescent periods of life when health-compromising behaviors such as smoking 
dramatically increase. 

Dr. Eccles has served as the past chair of the Advisory Committee for the Social, Behavioral and 
Economic Directorate at the National Science Foundation. She is a member of the MacArthur 
Foundation Network on Successful Adolescent Development and Chair of the MacArthur 
Foundation on Successful Pathways through Middle Childhood. Dr. Eccles has been the 
associate editor of Child Development and is co-author of Women and Sex-Roles and Managing 
to Succeed. She received her Ph.D. in developmental psychology from the University of 



California, Los Angeles in 1974. Dr. Eccles has served on the faculty at Smith College, the 
University of Colorado, and the University of Michigan. 

JAYENGELN 
MetLife/NASSP National Principal of the Year 2000 
William J. Palmer High School, Colorado Springs, CO 

Jay Engeln is principal of William J. Palmer High School in Colorado Springs, Colorado. He is 
also the MetLife/NASSP National Principal of the Year 2000. 

In 1974, Mr. Engeln began his career in education as a science teacher and soccer coach in 
Colorado Springs. He taught biology and environment science at Mitchell High School and 
human anatomy and physiology at Doherty High School, always placing strong emphasis on 
student interaction and involvement in the learning experience. While at Doherty High School, 
Engeln was a finalist for Colorado Teacher of the Year. He organized the first high school 
soccer team in Colorado Springs and in 1985 was named National High School Soccer Coach of 
the Year. 

In 1993, Mr. Engeln was named principal of William J. Palmer High School. The school, 
located in the heart of downtown Colorado Springs, included aging buildings, a declining and 
transient population base, a ninth grade failure rate of 45 percent, an overall student dropout rate 
8.4 percent and a negative image within the community. Mr. Engeln felt strongly that as the 
principal, his role was to provide direction and support for initiatives that focused on improving 
student achievement through the creation of programs that met all students needs. Under his 
leadership and with the dedicated support of staff, students and community members, enrollment 
has almost doubled since Engeln assumed the role of principal, construction projects are 
underway to provide new and better facilities, graduation rates have steadily increased, dropout 
rates have declined and test scores (ACT/SAT and TAP) are consistently among the highest in 
any public or private school in the region. 

In addition, Mr. Engeln has been involved in several unusual methods to obtain support for 
school programs. Last year, Engeln rode his bicycle 324 miles across the state of Colorado to 
raise money for programs at the school. 

Mr. Engeln received his undergraduate degree in biology from Colorado College. He continued 
his education at the University of Colorado to receive his Master's degree in Science Education. 

ELLEN GALINSKY 
President & Co-Founder 
Families and Work Institute 

Ellen Galinsky is the president and co-founder of the Families and Work Institute, a Manhattan­
based nonprofit organization conducting research on the changing family, workplace and 
community. Ms. Galinsky co-authored the 1997 National Study of the Changing Workforce, a 



nationally representative study of the U.S. workforce updated every five years, and the 1998 
Business Work-Life Study, revealing the trends and prevalence of business initiatives that 
support the family and personal life of employees. 

As a leading authority on work-family issues, she was a presenter at the 1997 White House 
Conference on Child Care and appears regularly on television and in the media. Ms. Galinsky is 
the program director of the annual work-life conference co-convened by the Conference Board 
and Families and Work Institute. As a past president of the National Association for the 
Education of Young Children, she has also served on many boards, commissions and task forces. 
Her work with numerous companies and governments extends globally. 

For 25 years Ms. Galinsky was on the faculty at the Bank Street College of Education, where she 
helped establish the field of work and family life. She has authored over 20 books and reports 
and published more than 100 articles in academic journals, academic books and magazines. Her 
newest book, Ask the Children, is considered a landmark investigation of how to succeed at work 
and parenting. 

Ms. Galinsky received her B.A. in child studies at Vassar University and an M.S. in Child 
Development from Bank Street College. She holds a New York State Teacher Certificate. 

LA TOY A GARDNER 
Student 
Maplewood Comprehensive High School, Nashville, TN 

Latoya Gardner is a junior at Maplewood Comprehensive High School and has been an active 
member and volunteer at the YMCA of Nashville and Middle Tennessee. She volunteers with 
the YMCA's P-TAP (Positive Theory Awareness Program) and Teen Leadership Council. 

The YMCA' s P-T AP is an arts program that enables teens to communicate to other teens about 
making good choices in difficult circumstances through drama, dance and music performances. 
The YMCA's Teen Leadership Council is made up of teen leaders from the Nashville area's 19 
YMCA's and features teen leadership weekends, educational sessions and citywide community 
service projects. 

Ms. Gardner is a member of her school's track and tennis teams. She also serves as a member of 
the National Honor Society and ROTC. 

JAY N. GIEDD 
Chief of Brain Imaging at the Child Psychiatry Branch 
National Institute of Mental Health 

Jay Giedd is chief of Brain Imaging at the Child Psychiatry Branch of the National Institute of Mental 
Health, where he is using magnetic resonance imaging to study brain development in healthy and 



unhealthy children and adolescents. He is also a practicing clinician and is board certified in General 
Psychiatry and Geriatric Psychiatry as well as Child and Adolescent Psychiatry. 

Dr. Giedd has written extensively in medical and science journals on the biological basis of behavioral, 
cognitive, and emotional disturbances, and lectures nationally and internationally on these topics. His 
publications include works on autism, depression, dyslexia, eating disorders, learning disabilities and 
pediatric autoimmune neuropsychiatric disorders associated with streptococcus, Sydenham's chorea, 
and Tourette's syndrome. He has also published seminal papers in the areas of attention 
deficit/hyperactivity disorder and childhood-onset schizophrenia. Dr. Giedd's recent work has focused 
on healthy brain development and the factors that guide and influence this process. 

KENNETH L. GLADISH 
Chief Executive Officer 
YMCA of the USA 

Kenneth Gladish is the chief executive officer of the YMCA of the USA. He joined the YMCA 
after serving six years as executive director of the Indianapolis Foundation and William E. 
English Foundation and three years as president of the Central Indiana Community Foundation. 
He has also served as president of the Indiana Humanities Council, director of the Indiana 
Donors Alliance and taught at Indiana University in Indianapolis, as well as Butler University. 

Dr. Gladish began his career as the assistant director for youth and community programs at the 
North Suburban YMCA outside of Chicago in the mid-1970s. During the last 20 years, he has 
served on the boards of the three local YMCAs, as well as on the National Board of the YMCA 
of the USA from 1977 to 1983. He also served as a U.S. delegate to the YMCA World Alliance 
Executive Committee in Geneva, Switzerland. 

Dr. Gladish received his bachelor's degree from Hanover College in Indiana and his masters and 
doctorate degrees in foreign affairs from the University of Virginia. 

SUSAN GADDY GREENE 
Teacher 
l.S. 218 in New York City 

Susan Greene teaches dance for the New York Public Schools at l.S. 218/Children's Aid Society 
Community School, where she is also the director of the SUMA/C.A.S. Dance Company. 
Opened in March 1992, LS. 218 is one of four community schools run by the Children's Aid 
Society in Washington Heights in partnership with the New York City Board of Education, the 
local school district, and many community-based organizations. 

Community Schools are open six days a week, 15 hours a day, year-round. The comprehensive 
services provided include medical and dental care, mental health, recreation, supplemental 
education, youth programs, family life and parent education and weekend and summer camp 
services. The schools perform health and dental screenings for 96 percent of students plus their 



siblings, preventing many absences related to medical appointments and illnesses. Examples of 
extended-day programs include individual tutoring, the student-run school store, "Peace Teams," 
which pairs students with police officers for cross-cultural learning and a student-initiated day 
care center at a local welfare office. Average attendance rates are over 90 percent and reading 
and math scores are 15 percent higher than comparable schools. 

Ms. Greene received her B.A. in Dance from the University of Maryland and her M.A. in Dance 
Education from Teachers College at Columbia University. In 1998, she was selected for Who's 
Who Among American Teachers, and she has recently published an article in AAHPERD, an 
international journal, titled Mourning Into Dancing- The Transformation of Lives, A Personal 
Journey. 

T ALMIRA L. HILL 
Program Associate 
Annie E. Casey Foundation 

Talmira Hill is a program associate with the Annie E. Casey Foundation since 1995, where her 
research has focused on youth development and economic opportunity for vulnerable young 
adults making a transition to adulthood. Prior to joining Casey, Ms. Hill worked in the U.S. 
Department of Education focusing on high school education reform and workforce education and 
training, and in the policy advocacy field with the Center for Law and Education on issues of 
education for low-income children and youth. 

Ms. Hill also gained experience in international health issues as research coordinator for the 
Johns Hopkins University, as a practitioner with Africare and as a specialist on literacy issues in 
Senegal, West Africa. She holds a Master of Education degree from Harvard University and a 
Bachelor of Science degree in International Politics from the School of Foreign Service at 
Georgetown University. 

LARRY HURT 
1999 Indiana Teacher of the Year 
Ben Davis High School, Wayne Township, Indianapolis 

Larry Hurt is an art teacher at Ben Davis High School in Indianapolis and was named the 1999 
Indiana Teacher of the Year. Using his year away from the classroom to serve as Teacher in 
Residence/Teacher Ambassador in the Indiana Department of Education, Mr. Hurt is 
participating in a variety of projects in Program Development while speaking to education 
students and student teachers throughout the state about becoming and remaining a passionate 
teacher. 

In Wayne Township, Mr. Hurt has been chosen by students 15 years in a row for the Senior's 
Choice Awards. He was Ben Davis Teacher of the Year in 1991 and 1998, and Teacher of the 
Year of Wayne Township in 1998. He received the Prelude Awards/Kightlinger and Gray 
Outstanding Arts Educator Award in 1998, the Governor's Art Award in 1999, and was one of 



three visual arts teachers honored by the Walt Disney Company's American Teacher Awards in 
1992. 

At Ben Davis High School, Mr. Hurt is credited by colleagues with 25 years of innovative arts 
outreach programs. He co-founded the Special Arts Club, an outreach program that brings 
special needs students and art students together in a peer-tutoring environment. Mr. Hurt is also 
the Ben Davis school improvement chair, chairs the North Central Association and Performance­
Based Accreditation committees, and has served on the district Strategic Planning Team. 

Mr. Hurt earned the B.A. degree in art education at Purdue University in 1973 and his M.S. in 
education at Butler University in 1983. He is currently working on his Ph.D. in art education at 
Purdue. 

HAROLD S. KOPLEWICZ 
Founder & Director 
New York University Child Study Center 

Harold Koplewicz is founder and director of the NYU Child Study Center, vice-chairman of the 
Department of Psychiatry, professor of Child and Adolescent Psychiatry and a professor of 
Clinical Pediatrics at the New York University School of Medicine. Dr. Koplewicz has appeared 
frequently on national television shows to discuss child and adolescent psychiatry. In addition, 
he has authored several books, including the textbooks Depression in Children and Adolescents, 
It's Nobody's Fault: New Hope and Help for Difficult Children and their Parents and Childhood 
Revealed: Art Expressing Pain, Hope and Discovery. 

He has won several awards for his work, including the 1997 Exemplary Psychiatrist Award from 
the National Alliance of the Mentally Ill and the 1997 Reiger Service Award from the American 
Academy of Child and Adolescent Psychiatry in recognition of his work in the development of 
school-based mental health programs. He serves on the National Advisory board of Parents 
Magazine, and since 1997 has been editor-in-chief of the Journal of Child and Adolescent 
Psychopharmacology. 

KATHLEEN LEE 
Teacher 
John P. Turner Middle School, Philadelphia, PA 

Kathleen Lee has been an English teacher at John P. Turner Middle School, West Philadelphia 
Improvement Corps (WEPIC), since 1989. She is an award-winning teacher, a leader in her 
community and an expert on service-learning. 

Ms. Lee serves as a board member for various community organizations, including the YMCA of 
Philadelphia, Columbia North Branch and the Pennsylvania Middle School Association. 



Ms. Lee is a graduate of the University of Pennsylvania and holds a masters of Education from 
Temple University. Recently, she has been nominated for the Time Warner Cable Teacher of the 
Year Apple Award. 

THE MALONE FAMILY 
Laurel, Maryland 

Donnie and Fonda Malone live in Laurel, Maryland with their four children: daughters Lakeya, 
Temaka and Alivia, and son Donnie. Lakeya and Temaka are both active teenagers, involved in 
their schools and in numerous extracurricular activities. Between Donnie and Fonda's career 
responsibilities and Lakeya, Temaka, Alivia and Donnie's busy schedules, the Malones often 
struggle to find quality time together. 

Mr. and Mrs. Malone both believe that their first priority, as parents, is to help their children 
make healthy decisions and learn the value of responsibility. The Malones recognize that they 
must remain focused and firmly committed to the essential responsibility of nurturing their 
relationship with their children. 

Mrs. Malone is a teacher at Laurel Woods Elementary School in Howard County, Maryland. 
During her tenure as an educator, she has received praise and thanks from her students, parents, 
and co-workers for her enthusiasm in the classroom and her dedication to her students. 

Mr. Malone is the executive director of the Druid Hill Family YMCA, located in a high poverty, 
high crime neighborhood in the city of Baltimore, Maryland. He has dedicated his career to 
carrying out the mission of the YMCA to build strong children, strong families, and strong 
communities. 

EMILY McDONALD 
Student 
Clarkrange High School, Clarkrange, TN 

Emily McDonald is a junior at Clarkrange High School. A participant in Appalachian Teen 
Leaders for the past three years, she has risen in the ranks to the position of facilitator at Save the 
Children conferences. Her teen group in Fentress County calls themselves THE-Teens Helping 
Everyone. Among the many service activities THE has been involved in is the building of an 
outdoor playground at a local community center. THE has participated and aided in the 
packaging and distribution of over 500 emergency assistance kits including toiletries and first aid 
supplies for survivors of disasters such as floods and hurricanes. It has also challenged other 
youth groups in the area to match or exceed their output. 

This past summer, Ms. McDonald served as a Child Youth Intern for Save the Children and will 
return again this summer to volunteer for the Summer America Reads program and the summer 
arts program at South Fentress. 



She plans to attend a four-year university after graduation. 

JUDITH A. McHALE 
President & COO 
Discovery Communications, Inc. 

As President and Chief Operating Officer of Discovery Communications, Inc. (DCI), Judith 
McHale is responsible for overall strategic direction, business development and operations of all 
DCI resources and properties in the United States and around the world. Under her leadership, 
DCI has grown from its core property, the Discovery Channel, to become the leading global real 
work media company. 

Ms. McHale has led DCI's extensive efforts to fulfill its social responsibilities. She created the 
Discovery Channel Global Education Fund, which provides advanced satellite technology to 
deliver free educational programming to over 40,000 students at 43 schools and community 
centers throughout rural Africa and Latin America. In 1999, following the tragic shootings in 
Littleton, Colorado, she committed DCI to provide media literacy training to every public school 
in Maryland. 

Before joining Discovery in 1987 as its general counsel, she served as general counsel for MTV 
Networks, where she was responsible for legal affairs for MTV, Nickelodeon and VH-1. Ms. 
McHale graduated from Fordham Law School and earned her undergraduate degree in politics 
from the University of Nottingham in England. 

MILBREY W. McLAUGHLIN 
Professor of Education 
Stanford University 

Milbrey McLaughlin is the David Jacks professor of education at Stanford University, and serves 
as the co-director of the Center for Research on the Context of Teaching. She is also co-principal 
investigator of a multi-year project that examines community-based resources for at-risk youth in 
diverse community settings and directs the Pew Forum on Educational Reform. Prior to joining 
the faculty at Stanford University, Dr. McLaughlin served as a senior social scientist at the Rand 
Corporation. 

Dr. McLaughlin is the author or co-author of numerous books, articles and chapters on education 
policy issues, contexts for teaching and learning, productive environments for youth and 
community-based organizations. Her recent book, Community Counts: How Youth 
Organizations Matter for Youth Development, calls for communities to rethink how they design 
and deliver services for youth, particularly during the non-school hours. 

Dr. McLaughlin received her B.A. from Connecticut College and her Ed.M. and Ed.D. from 
Harvard University. 



KATHRYN C. MONTGOMERY 
President & Co-Founder 
Center for Media Education 

As president and co-founder of the Center for Media Education (CME), Kathryn Montgomery is 
an authoritative and influential voice for creating a quality media culture for children, their 
families and the community. She directs CME's Research and Public Education Initiative on 
New Media, Children, and Youlh which is designed to both stimulate research and act as a 
clearinghouse on research and policy developments for academics, industry, the public and 
policymakers. 

Dr. Montgomery's research, writings and testimony have helped frame public policy on critical 
media issues, including online safeguards for children through the Children's Online Privacy 
Protection Act (COPPA), a content-based ratings system for television programs and the 1996 
FCC rule requiring a minimum of three hours of educational programming for children. Dr. 
Montgomery's book, Target: Prime Time -Advocacy Groups and the Slruggle Over 
Entertainment Television, is the definitive study of the relationship between advocacy groups 
and network television. 

Dr. Montgomery has served as a consultant to the Center for Substance Abuse Prevention, U.S. 
Department of Health and Human Services and as a guest scholar at the Woodrow Wilson 
International Center for Scholars. She was a professor of film and television at the University of 
California, Los Angeles. She received her Ph.D. in film and television from UCLA. 

CAROLE MORRIS 
Founder & CEO 
Mount Vernon Neighborhood Health Center 

Carole Morris is founder and CEO of the Mount Vernon Neighborhood Health Center in Mt. 
Vernon, New York, a comprehensive health facility which provides multifaceted health services 
to over 52,000 patients. A nurse by training, Ms. Morris has been working to improve the public 
health in her community for over thirty years. She has served as Chairman of the National 
Association of Community Health Centers and founded the Community Health Care Association 
of New York State. 

Ms. Morris is also President of Community Choice Health Plan of Westchester, a Medicaid­
managed care plan. Ms. Morris received her B.A. at Iona College and is a registered nurse from 
Mount Vernon School of Nursing. 



JUSTIN NEWLAND 
Member 
National Youth Action Council, National Campaign Against Youth Violence 

Justin Newland (age 19) is a sophomore majoring in Agriculture Education, with a minor in 
Agriculture Business, at Coffeyville Community College. From rural Kansas, Mr. Newland 
joined Future Homemakers of America (FHA) in junior high school where his work emphasized 
family and community development. From FHA, he joined other state and national 
organizations and was a high school athlete, competing in football, basketball and track. He is 
currently an intern with the National Safety Council and serves as their youth representative to 
the National Organizations for Youth Safety. 

Mr. Newland is a Member of the National Youth Action Council of the National Campaign 
Against Youth Violence. He wrote in his application to the National Youth Action Center, "We 
have been stereotyped as a violent generation, with no regard for human life. I think it is very 
important for today's youth to stand up and take a voice in issues that surround them." 

KATHERINE NEWMAN 
Malcolm Wiener Professor of Urban Studies 
Harvard University 

Katherine Newman is presently the Malcolm Wiener professor of urban studies at Harvard 
University's John F. Kennedy School of Government. She chairs the National Science 
Foundation training program on "Inequality and Social Policy" and the joint doctoral programs 
in sociology, government and social policy. 

Dr. Newman is the author of several books on middle class economic insecurity. Her 1999 book, 
No Shame in My Game: The Working Poor in the Inner City, focused on job search strategies, 
work experiences and family lives of African American and Latino youth and adults in Harlem. 
No Shame in My Game has been named the winner of the Sidney Hillman Book Prize and the 
Robert F. Kennedy Book Award for 2000. 

Dr. Newman holds a Ph.D. in anthropology from the University of California, Berkeley. 

RHEA PERLMAN 
Writer, Actress & Producer 

Rhea Perlman is an Emmy-award winning actress with a wide variety of television, cable and 
film credits. She is currently starring in the television drama "The Further Adventures," a pilot 
being developed for the fall season. Although Ms. Perlman is most widely known for her role on 
NBC's "Cheers," she has written and produced numerous projects as well as founded her own 
development company, New Street Productions, with her husband Danny De Vito. 



Ms. Perlman helped found the Colonnades Theater Lab and is a strong supporter of many 
children's charities including LA's Best, the Westside Children's Center, Children's Action 
Network, the Children's Defense Fund and the Pediatric AIDS Foundation. 

Ms. Perlman received her bachelor's degree from Hunter College. 

LAN-ANH PHAN 
Student 
Woodrow Wilson High School, Washington, D.C. 

Lan-Ahn Phan's family came to the United States from Vietnam in 1995 when she was 14 years 
old. Within a year after her arrival, and with the help of a mentor, Ms. Phan became an honor 
student, won first place for a Science Fair Project, and was honored as the Student of the Year in 
English at Woodrow Wilson High School, in Washington, DC. Since then, she has served as 
President of the Asian American Student Association, co-captain of the Girl's Cross Country 
Team and coordinator of the National Honor Society. 

In addition to her academic achievements, Ms. Phan has been a leader in her community, helping 
other refugee children in her neighborhood. She has organized and taught Vietnamese classes to 
elementary school children and was a founding board member of Asian American LEAD (a 
nonprofit service provider for refugee and immigrant families) where she works with parents, 
youth, staff and other professionals to develop youth programs. In 1998, Ms. Phan founded the 
Youth Power Group with the mission to engage youth in developing educational, cultural and 
recreational programs for refugee youth. Ms. Phan also serves as an advisory board member for 
the National Campaign to Prevent Teenage Pregnancy. 

Ms. Phan plans to attend the University of Virginia at Charlottesville in the fall. 

KAREN JOHNSON PITTMAN 
Senior Vice President 
International Youth Foundation 

Karen Pittman is senior vice president of the International Youth Foundation (IYF), an 
organization dedicated to improving conditions for children and youth worldwide by enabling 
them to care more responsibly for themselves, their families, their communities and the world. 
In 1999, she established IYF-US, an arm ofIYF committed to bringing international lessons and 
perspectives to U.S. conversations about youth development and youth policy. 

An accomplished sociologist and recognized leader in the youth development field, Ms. Pittman 
began her career at the Urban Institute. She spent six years at the Children's Defense Fund 
promoting an adolescent policy agenda through the development of a bimonthly report series that 
linked pregnancy prevention to broader youth development strategies. Ms. Pittman was the 
founder and Director of the Center for Youth Development and Policy Research until 1995, 



when she accepted a position with the Clinton Administration as director of the President's 
Crime Prevention Council. 

Ms. Pittman has written three books and dozens of articles on youth issues and is a regular 
columnist and public speaker. Currently, she sits on the boards of the E.M. Kauffman 
Foundation, Educational Testing Service, American Youth Work Center and is a member of the 
National Research Council's Forum on Adolescence. In the course of her career she has also 
served on the board of the Carnegie Council on Adolescent Development. 

Ms. Pittman received her B.A. in Sociology and Education at Oberlin College and her master's 
in Sociology at the University of Chicago. 

MICHAEL PRESTON 
President 
Gila River Youth Council 

Michael Preston is a freshman at Scottsdale Community College, majoring in Administration and 
Justice. Mr. Preston, a Native American, has worked to educate his fellow peers about his tribe's 
history. Currently, he serves as president of the Gila River Youth Council, an organization 
focused on getting youth involved with the community in a positive way while educating young 
Native American adults on the system of tribunal government. 

Mr. Preston is a passionate advocate for the rights of tribes. He oversees Gila River Close-Up, a 
three-day hands-on program involving youth from around the area to educate them on the inner 
workings of the tribunal government system. Mr. Preston is also actively involved as a member 
of the Office of Juvenile Justice and Delinquency Prevention's National Youth Network and 
leader in his local Boys' and Girls' Club in Sacaton, AZ. 

ROBERT D. PUTNAM 
Peter & Isabel Malkin Professor of Public Health 
Harvard University 

Robert Putnam is the founder of"The Saguaro Seminar: Civic Engagement in America," a 
program that has brought together leading practitioners and thinkers to develop broad-scale ideas 
to fortify our nation's civic connectedness. Dr. Putnam is also the Peter & Isabel Malkin 
Professor of Public Health at Harvard University, where he teaches undergraduate and graduate 
courses in American politics, international relations, comparative politics and public policy. 

As an accomplished writer, Dr. Putnam has authored and co-authored ten books and more than 
thirty scholarly works, including Making Democracy Work: Civic Traditions in Modern Italy; 
which has been published in twelve languages. In June 2000, Dr. Putnam's study of civic 
engagement in the United States will be published as Bowling Alone: The Collapse and Revival 
of American Community. 



Currently, Dr. Putnam is a member of the Council on Foreign Relations and the Trilateral 
Commission and is a fellow of the American Academy if Arts and Sciences. Dr. Putnam was 
recently nominated as President of the American Political Science Association for 2001-2002. 
Before beginning his career at Harvard University in I 979, Dr. Putnam served on the staff of the 
National Security Council and is a former dean of the John F. Kennedy School of Government. 

Dr. Putnam attended Balliol College, Oxford and received his BA from Swarthmore College and 
Ph.D. from Yale University. 

MICHAEL D. RESNICK 
Director of Research, Division of General Pediatrics & Adolescent Health 
University of Minnesota School of Medicine 

Michael Resnick, a sociologist, is a Professor of Pediatrics and Director of Research for the 
Division of General Pediatrics and Adolescent Health in the School of Medicine at the 
University of Minnesota. He is also Director of the National Teen Pregnancy Prevention 
Research Center. He was lead author on the first paper published from the National Longitudinal 
Study of Adolescent Health (Add Health), and is particularly interested in the identification of 
the factors, experiences and events in the lives of young people that protect against involvement 
in behaviors that are dangerous to adolescents and to others. 

Dr. Resnick has earned four awards for outstanding teaching, including one from the Society for 
Adolescent Medicine. He is a reviewer for over 20 scholarly journals and serves on the board of 
the Journal of Adolescent Health. 

ROBERT S. RIVERA 
Associate Director 
Project GRAD 

Robert Rivera is the Associate Director of Project GRAD, a school-community collaboration that 
focuses on improving the instructional quality, school environment and the college entrance of 
at-risk children in Houston. The model for the Administration's GEAR-UP program, Project 
GRAD has emerged as a leading school reform effort in the United States for public schools in 
distressed urban communities. 

Previously, Rivera served as project manager and cluster leader for Communities in Schools at 
Jefferson Davis High School in Houston, Texas. In these capacities, he supervised staff in 
delivering a multitude of services to students, including mentoring, tutoring, health care and 
employment, for at-risk high school students. 

Rivera is a graduate of Texas Southern University. 



NICOLE SALINAS 
Antonian High School 
San Antonio, TX 

Seventeen-year-old Nicole Salinas, a senior at Antonian College Preparatory, is the student 
director of City Year City Heroes, a student-led volunteer program affiliated with City Year 
AmeriCorps. A bright and energetic young teenager, she devotes most of her spare time to 
contributing to the betterment of the community around her. She is affiliated with many service­
oriented organizations and sits on several youth advisory boards around the city of San Antonio, 
including the United Way Youth Council and the Family Services Youth Advisory Board 

Ms. Salinas was recently selected to represent the U.S. at the Global Youth Leadership 
Conference this summer. She was also selected for the 1999 Congressional Youth Leadership 
Conference, the Global Youth Leadership Conference to be held this summer, and received the 
prestigious San Antonio "Express News" Jefferson Award for her contributions to her 
community through leadership and service. For National Youth Service Day, a nationwide effort 
led by Youth Service America, she recently organized a youth summit and graffiti clean up 
project for 500 youth in her community. 

Ms. Salinas will be attending the University of Texas at Austin in the fall where she hopes to 
major in communications. 

ANDREW SHUE 
Co-Founder & Chairman 
Do Something 

Andrew Shue is co-founder and chairman of the national non-profit organization Do Something, 
a nationwide network of young people creating solutions to the challenges facing their schools 
and communities. Over the last seven years, he has been instrumental in guiding the strategic 
direction of Do Something, as well as the formation of strategic partnerships with a variety of 
corporations, including McKinsey & Company, Arnold Corporations, MTV, Fox Television, 
Blockbuster Entertainment and Applied Materials. 

Mr. Shue's passion for community involvement developed in high school when he founded 
Students Serving Seniors, a group dedicated to matching students with senior citizens. Thirteen 
years later the organization is still thriving. In 1990, he spent a year teaching high school in 
math in Bulawayo, Zimbabwe. Most recently, he has co-founded ClubMom, Inc., a national 
membership organization that serves and celebrates Moms. 

Mr. Shue has played professional soccer and served as a pioneer player and spokesperson for the 
Los Angeles Galaxy and Major League Soccer. He co-founded International Sports Publishing, 
Inc., which produces MLS Gameday programs. He also co-founded Shue Media, Inc. with his 
brother and is currently co-producing an IMAX movie about World Cup Soccer. For six years 
Mr. Shue starred in the popular television show Melrose Place. 



Mr. Shue graduated from Dartmouth College. 

EDD L. SPEAKER 
Senior Claims Consultant 
Marsh USA 

Edd Speaker is a Senior Claims Consultant at Marsh USA, Risk & Insurance Services in Los 
Angeles. He is a member on the Board of Trustee of Brookins Community AME Church. Mr. 
Speaker also has ten years of association with Challengers Boys and Girls Club of Los Angeles 
and is a past member of the Los Angeles Commission on Assaults Against Women. He has also 
served as a counselor for victims of rape and domestic violence. 

Mr. Speaker's commitment to his family and his active participation in the community have been 
recognized by numerous commendations, including a Parent of the Year Award in 1993 and a 
Volunteer of the Year Award in 1994. Both the IRS and Franchise Tax Board have 
acknowledged his volunteer work with the low income and elderly in the preparation of tax 
returns. Mr. Speaker was also a past nominee for a national Community Service Award given by 
Sedgwick, Inc. Currently, Mr. Speaker resides in Los Angeles, CA with his wife and four 
children. He attended Texas Southern University on a football scholarship, majoring in business. 
He served in the United States Air Force and the Strategic Missile Command at Vandenberg 
AFB, California. 

EDWIN SPEAKER 
Student 
Taft High School, Los Angeles, CA 

Edwin Speaker was born and raised in California and is currently a senior at Taft High School, 
where he is an active participant in various extra-curricular activities. Edwin is an accomplished 
musician specializing in drums and percussion. He is a member of the Taft High School 
marching band, concert band and jazz band, and has served as drum line captain for two years. 
In his spare time, he is a back-up drummer with the Brookins AME Church. 

Mr. Speaker's interests include restoration of antique cars and working part-time as a host at Red 
Lobster Restaurant on the weekends. He plans to attend West Los Angeles College in the fall. 

LAURENCE STEINBERG 
Laura H. Carnell Professor of Psychology 
Temple University 

Laurence Steinberg is a Distinguished University Professor and Laura H. Camell Professor of 
Psychology at Temple University. A nationally recognized expert on psychological development 
in adolescence, Dr. Steinberg has focused his research on a range of topics in the study of 



contemporary adolescence, including parent-adolescent relationships, adolescent employment, 
high school reform and juvenile justice. 

Dr. Steinberg has taught previously at Cornell University, the University of California at Irvine 
and the University of Wisconsin at Madison. He is a fellow of the American Psychological 
Association, has been a Faculty Scholar of the William T. Grant Foundation, and is currently 
Director of the John D. and Catherine T. MacArthur Foundation Research Network on 
Adolescent Development and Juvenile Justice. Dr. Steinberg is past-president of the Society for 
Research on Adolescence, the major professional organization of social and behavioral scientists 
interested in adolescent growth and development. 

Among the many honors Dr. Steinberg has received are the John P. Hill Award for Outstanding 
Contributions to the Study of Adolescence, given by the Society for Research on Adolescence, 
and the Society for Adolescent Medicine's Gallagher Lectureship. 

Dr. Steinberg was educated at Vassar College, where he was elected to Phi Beta Kappa and 
graduated in 1974 with honors. In 1977, he received his Ph.D. in human development and 
family studies from Cornell University. 

LAURA SESSIONS STEPP 
Journalist/ Author 
The Washington Post 

Laura Sessions Stepp is a Pulitzer Prize winning journalist specializing in the coverage of 
teenagers and the adolescent years for the Style Section of the Washington Post. Ms. Stepp has 
written about children and families for more than a decade, and her work has appeared in such 
publications as Parent, Child, Working Mother, Reader's Digest and Nieman Reports of Harvard 
University. 

Ms. Stepp served as a member of the U.S. Surgeon General's Healthy People 2000 Panel on 
Adolescence in 1998 and 1999 and chairs the board of advisors of the Casey Journalism Center 
for Children and Families at the University of Maryland. She authored Our Last Best Shot: 
Guiding Our Children Through Early Adolescence, which will be released in June and has 
already been highly acclaimed by experts in the field. 

After receiving her bachelor's degree from Earlham College in Richmond, Indiana, Laura Stepp was 
awarded a masters degree by the Columbia University Graduate School of Journalism. From 1996-98, 
Ms. Stepp was a visiting scholar at the National Academy of Sciences' Board on Children, Youth and 
Families. 



DOROTHY STONEMAN 
President & Founder 
YouthBuild USA 

Dorothy Stoneman is president and founder of YouthBuild USA, a national non-profit support 
center for YouthBuild programs to provide construction skills, education and leadership training 
for unemployed and undereducated youth, while producing affordable housing for low-income 
individuals. Dr. Stoneman also chairs the YouthBuild Coalition, with 650 member organizations 
in 49 states. Prior to founding Y outhBuild USA, she spent 25 years running day care centers, 
community-based schools, housing development corporations and youth programs in East 
Harlem. 

Dr. Stoneman and colleagues developed the prototype YouthBuild in East Harlem between 1978 
and 1990. Encouraged by young people, visitors, and program officers from the Charles Stewart 
Mott and Ford Foundations, Stoneman founded YouthBuild USA in 1990 to replicate the success 
her program in New York City had demonstrated. Legislation authorizing YouthBuild programs 
under HUD was passed in 1992. There are now 145 programs in 44 states. 

Dr. Stoneman has a bachelor's degree in biology and American history from Harvard University, 
a masters degree in early childhood education and a doctor of humane letters from Bank Street 
College of Education. She is a 1996 MacArthur Fellow, and currently serves on the board of 
trustees of Wheelock College for teachers and as a member of Harvard's Saguaro Seminar on 
civic engagement. 

AMY SWISHER 
Communications Coordinator 
First Day Foundation 

Amy Swisher works with Hemmings Motor News as communications coordinator for the First 
Day Foundation in Bennington, Vermont. Founded and funded by Hemmings Motor News, the 
foundation's purpose is to promote a "First Day of School Holiday" initiative launched by 
Hemmings and the Bennington community in 1997. The program has since been adopted by 
nearly 400 schools in 35 states. The First Day of School Holiday is a simple and effective way 
to encourage greater parental involvement in education, starting on day one each year. Through 
her newsletter stories, group presentations and workshops, Ms. Swisher shares the First Day 
Firsthand accounts she has gathered from participating schools to illustrate the positive impact 
this "holiday" on the relationships among parents, teachers, schools and communities. 

In addition to her work with First Day, Ms. Swisher is an experienced group facilitator who leads 
a self-advocacy course for teens at the high school in Bennington. She writes a monthly teen­
issues column for the local newspaper in which she integrates the perspectives and insights of 
her students. 



KATHLEEN SYLVESTER 
Director 
Social Policy Action Network 

Kathleen Sylvester is director of the Social Policy Action Network (SPAN), a non-profit 
intermediary that promotes effective social policy by transforming the findings of research and 
the insights of front-line practitioners into concrete action agendas for policymakers. SPAN 
builds public support for ideas through clear messages for the public and the news media. 

Previously, Ms. Sylvester was vice president for domestic policy of the Progressive Policy 
Institute, where she directed the institute's work in a variety of domestic policy areas, including 
family policy, education, and governance. Ms. Sylvester served as a consultant to Vice President 
Gore's National Performance Review and she advises federal, state and local officials on a 
variety of domestic social issues. She serves on the Board of Visitors of Georgetown 
University's Graduate Public Policy Institute and is a founder and past president of Jobs for 
Homeless People of Washington, D.C. 

Ms. Sylvester began her professional career teaching in New Haven, Connecticut and also 
worked as a community organizer on a South Dakota Indian reservation. She spent the next two 
decades as an award-winning journalist and was a senior writer at Governing, the leading 
national magazine of state and local public policy, which she helped found in 1987. She also 
reported for NBC News, National Public Radio and The Washington Star and has contributed to 
numerous publications including The Washington Post, USA Today, Newsday and Policy and 
Practice. 

She is the author of Preventable Calamity: Rolling Back Teen Pregnancy (1994), Second Chance 
Homes: Breaking the Cycle o/Teen Pregnancy and Reducing Teen Pregnancy, A Handbook/or 
Action. Most recently, she wrote Seeking Supervision: Second Chance Homes and the TANF 
Minor Teen Parent Living Arrangement Rule. 

Ms. Sylvester earned an undergraduate degree from the Georgetown University School of 
Foreign Service and a master's degree from Wesleyan University. She also studied at the Yale 
Law School and spent a year at Stanford University as the recipient of a John S. Knight 
Fellowship. 

GARY WALKER 
President 
Public/Private Ventures 

Gary Walker is president of Public/Private Ventures, a national non-profit organization whose 
mission is to improve the effectiveness of social policies and programs, especially in the areas of 
youth development, violence prevention and workforce development. Public/Private Ventures 
carries out its mission through national demonstrations, program evaluations and technical 
assistance. 



In the I 970's, Mr. Walker began his social policy work by setting up a New York firm that hired 
recovering addicts, ex-convicts and welfare recipients. The success of this business led to the 
creation of the National Supported Work Research Demonstration, a multi-site experiment 
supported by various federal departments. In the l 980's, Mr. Walker conducted a study of the 
Job Training Partnership Act which led to his conviction that more effective policies for youth 
and young adults were greatly needed. 

Currently, Mr. Walker serves as a member of the boards of the William Penn Foundation, The 
Reinvestment Fund, Civic Ventures and Replication and Program Services, Inc. He serves on 
advisory boards to The Aspen Institute's Roundtable on Comprehensive Community Initiatives, 
Harvard University's Future of Philanthropy Executive Session, the Ford Foundation's 
International Leaming Groups on Youth Development and the National Institute of Science's 
Forum on Adolescent Health. 

Mr. Walker is a graduate of the University of Kansas and Yale Law School. 


