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Literacy Collaborative'" 
The Ohio Sttilt Uniyersity 

RESPONSIBILITIES OF A LITERACY COORDINATOR 

Year 1: Literacy Coordinator Training 

I. Attend one week intensive training programs in August, Septemher. November, 
January, March, May, and June. 

2. Attend and complete assignments associated with 19 guided meetings throughout 
the training year. 

3. Videotape at least one literacy lesson every five weeks. Reflect on each tape, 
share tape and discuss. 

4. Complete all course work assignments. 
5. Lmplement The Ohio State University Framework for Early Literacy Lessons in 

either a classroom or with small groups for at least one half-day, five days per 
week. 

6. Collect and maintain data on children in accordance wilh Literacy Collaborative'" 
guidelines for evaluation. 

Year 2: Field Year 

I. Develop and implement a four-year staff development program for primary grade 
teachers within one building. 

la. 
lb. 

'1 ..... 

Teach an initial course on early literacy for teachers in the building. 
Coach classroom teachers, one half day, five days per week. 
Work with children one-half day, five days per week, implementing The Ohio 
State University Framework for Early Literacy Lessons. 
Coordinate the evaluation of the Literacy Collaborative'". 3. 

4. Make presentalions on the program to interested groups, including parents and the 
board of education. 
Atlend the Summer Institute for Literacy Coordinators. 5. 

6. Perform arranged internship functions designed to help the Literacy Coordinator 
explore his/her full role. 

Years 3- 5 

1. Continue staff development. 
la. Coach teachers one half day, five days per week. 
1 b. Teach another course for teachers that focuses on in-depth study of selected 

topics. 
2. Work with children on a daily basis. implementing The Ohio Slate University 

Framework for Early Literacy Lessons. 
3. Videotape six. - eight literacy lessons during the year. Analyze your teaching. 

Share your analysis with trainers and other literacy coordinators in training. 
4. Attend the Summer Institute for Literacy Coordinators. 

,,,,r,1\ I ,,...... ,, --- .••...• 1..:1:1:. 1/17illll 
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Literacy Collaborative'" 
7h<' 01110 Sia/<! Uniwrslly 

WHAT IS A LITERACY COLLABORATIVE·· SCHOOL? 

Becoming a Literacy Collaborative'" school is a long-term process that involves co111prcl1ensivc school 
change. 

Seminars, institutes. and conferences are provided by the Literacy Collaborative'" lO support early 
literacy education .. Many individual teachers and school staff elect to participate in these educational 
experiences. Although such experiences are a valuable beginning, real school changi.:: requires long-term 
commitment, professional development. and in-school leadership. Those are the purpo-.cs for which the 
Literacy Collaborative'" is organized. 

A Literacy Collaborative'" school is defined as one with characteristics as dcscribecJ bclrn . .,,: 

I. Teachers and administrators in the school and district have entered into a cnllahl1ra1ive 
long-term relationship with a regional university that is implementing a research-based 
Literacy Collaborative'" program. 

2. The school forms a leadership team to support and monitor the program. 

3. The school has a trained Literacy Coordinator (LC) who teaches children daily (30% 10 

50% time) and has received special training to provide staff development (:10% 10 70% 
time). including (a) providing an initial course for primary teachers: (b) providing in­
class assistance to teacht:rs by demonstration. coaching, and reflection on teaching: (c) 
planning and working collaboratively with all teachers in the school. 

-l. From the second year of participation, the majority of primary teachers at a sd1oul arc 
engaged in the Literacy Collaborative'" training and follow-up support. The Likmcy 
Coordinator and primary teachers are continually engaged in updating tht!ir knowlcdg1: 
and refining skills through ongoing training and support. 

5. There are adequate materials to support rich literacy programs in Grades K-3 and to 
implement tht! literacy framework using four kinds of reading and four kinds of writing. 

6. Reading Re1.:ovcry is provided as a safety net for children who. even \vhilc experiencing 
an effective literacy program. are having difficulty in the initial stages of learning to read 
and write. 

7. There is a home reading program with parent outreach. 

8. Teachers in the school collect and analyze data to assess the elfcctivcness 1>f th~: 
program. Data are collected yearly and provided to The Ohio State University. 

9. The school is registered ,.,.·ith The Ohio State University as an active Literacy 
Collaborative'· school. With the regi:;tration, schools are granted permission tu use 
Literacy Collaborative·~ training materials within the school and to use thl· traJ.:markcd 
name on a royalty-free basis. 

Copyright. Limmy 1'>'17. lh.: Larly l.i1.:racy l.c:iming lnitimive :Jl lh~ Ohio Stalt: lJ11iver,ity 
Subj..:cl tt> R.:vis1011 Y .:arly 
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Literacy Collaborative'" 
Th( Ohio Stal< l.'n1vers19· 

ROLE OF THE SCHOOL-BASED PLANNING TEAM 

The school-based planning team is a leadership group which will communicate, suppon, and monitor the 
implementation of the Literacy Collaborative'" over the next several years. 

The team is comprised of approximately six representatives, including the school principal and other 
faculty who represent the range of grade levels and programs offered in the school. The primary 
members of the team who will be concerned with the Literacy Collaborative'" project may include the 
kindergarten, first, second, and third grade teachers along with the school administrator. the Reading 
Rt.:covery teacher. special education teacher, Title I reacher, ESL teacher and bilingual teacher. In some 
cases, the school-based planning team for the Literacy Collaborative'" may be the same as the school 
building team for Reading Recovery. 

The rcsponsibi Ii ties of the team include the following: 

I. Attend 5 full-day seminars during which team members are introduced to the litt::racy 
framework and focus on building a school plan for implementing the Literacy 
Collaborative·· and raising the literacy achievement in their school over the next several 
years. 

2. Between seminars. complete assigned tasks to experience the elements of the literacy 
framework and share a brief summary of experiences with colleagues in the school. 

3. Conduct regular sharing sessions (e.g., a breakfast meeting or a portion of the: staff 
meeting) to give an update on the Literacy Collaborative'" work or to share children's 
products. 

4. Work with your school literacy coordinator to dcvi:lop an efficient schedule and plan for 
fall testing (Grades K. I, and 2) and spring testing (Grade 2) Meet together to discuss 
what was successful in your testing plan and what recommendations you have for 
improvement. 

5. Make a schedule for regular in-school planning team meetings (e.g .. once per month) to 
communicate with the literacy coordinator and each other. Some issues you will want to 
discuss include budgeting for and ordering materials, organizing the guided rc<1ding 
collection. making schedules that support a large literacy block, reviewing assessment 
data, and identifying target students. 

6. Work with your school principal to plan ahead for staffing possibilities so that your 
literacy coordinator will have 50% to 70% time to work in classrooms demonstrating, 
coaching. and supporting colleagues who are participating 111 the Literacy Collaborative'" 
training (release time is needed during the year following literacy coordinator training). 

7. Discus<> together the plan for the initial training course and continued profcssit)nal 
developmt:nt in your school. Issues of class days and times. faculty v.·ho will participate. 
and topics most needed year-by-year will require the input of your broad-bJsed team. 

Copyng.hl. J:rnuary 1997. Th.: 1-:arly L.11.:raLy L..::.iming lnitia11ve ~t l"h.: Ohio S1:1t1: Lln1vcrsi1y 
SubJ<:ll lo K<:'l~10n Y.:;1rly 
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Literacy Col/aborative'u 
The Ohiu S11.1t<' L'ni1•a.<m· 

8. As opponunities arise for special funding. work together to submic grants that will 
support the building of the materials collection. 

9_ Periodically review your lists of target students and assessment data to stay focused on 
the results of your teamwork to improve literacy achievement. 

10. Support your literacy coordinator through ongoing participation in planninj!. dec1sion­
making, problem solving and communication. 

11. Look for opportunities to showcase your school's Literacy Collaborative'" worl-.. with 
others in the profession. Be cautious in presentations when other educators visit the 
school. lnfonn all that you are only beginning I .iteracy Collaborative'" impleml!ntation 
and that your professional development is a long-term process. 

12. Continually provide input to the Literacy Collaborative'" staff about what is working 
well in your implementation and what areas you feel require further support. The 
Literacy Collaborative'" is continually under development. At every level of the Literacy 
Collaborative'" project, constructive criticism is valued. 

Copyrig.lit. January l 997. Thi: Early l.iti:racy Li:nrning lnitiativi: JI The Ohio Stalt: Univ..:rsit~· 
Subject to R.:v1'<iun Yi:arly 
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Overview 
The Literacy Collaborative is a long-term professi()nal development program 
designed to provide a comprehensive, school-wide approach to literacy instruction 
in the primary grades. The goal of this program is to raise the hase of instruction 
for all students. Participation in this program helps schools achieve this goal in 
three ways. First, the Literacy Collaborative developers provide a dynamic 
framework for literacy lessons that build connections hetween rtading and writing. 
Second, the Literacy Collaborative participation develops local capacity by training 
a building-level literacy coordinator. The literacy coordinator then assists the 
primary scaff in learning how to teach for skills and strategies within the Literacy 
Collaborative framework. Third, the Literacy Collaborative developers require 
that the safety net of Reading Recovery be available for children in the first grade 
who are at-risk of reading failure. 

·.:.:: 

Historical Perspective 

The literacy Collaborative began in 1986 when a group of Reading H.ecovery 
teachers from the Columbus Public Schools and staff fr!lm The Ohio State 
University formed a study group co look at more effective ways co teach children. 
In the ensuing years they develored and refined the literacy Collaborative 
framework for literacy lessons. During that time OSU personnel also developed 
a delivery system for training local leaders who would be called literacy 
coordinators. The first class of literacy coordinators was trained in 1993 - 1994 . 

Program Participation 

Schools that participate in the Literacy Collaborative make a five-year commitment. 
This commitment includes supporting the literacy comdinacor :.is sht.1he works 
with teachers in the huilding, training of a literacy coordinator, releasing the literacy 
coordinator half-time to coach teachers, and rnlkcting data to monitor the 
progress of children during the implement:.nion of the Literacy Colbborative in 
the huilding. 
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Framework 
Teachers implementing the Literacy Collaborative Ltse Jn integrated Jppmach to 
teaching the bnguage arts. The Literacy Colbborarive framl'work for litt.:racy \es,..,ons 
consists of a numher of elements that provide massive amounts of reading :rnd 
writing. These authentic opponunitil'.s for reading ::ind writing :.ue arranged on a 
continuum based on more or less teacher support. Some reading anJ writing tJ)ks 

are demonstrated by the te:icher. Others are accompli.;hcd with the: support of the 

teacher. A few are done indtpendemly by rhe child. 

There are four contexts for READING 
• Reacting Aloud to Children 
• ShJred Reading 
•Guided Reading and Reading Wurkshup 
• lndepenclem Reading 

And four contexts for WRITING 
•Language Experience and Shared Writing 
• lnteraqive Writing 
•Guided Writing and Writing \Xiorkshup 
•Independent \'hiring 

• conneucd through 3.Uention to Letters, \Vnrcls, and How Thev \Vmk: 
• inttgr:Hcd thrnugh Themes and Extensions; 
• assr.>.-.ed through Documentation of Progress; and 
• hnkeLI to families through Home and Community Involvement. 



Components 
The principles on which the Literacy Collaborative operates are b'ased on effective 

. district, school, and teacher change and include components related to literacy 
learning and teaching, school-based leadership, professional development, and 
assessment and research. 

. ... 
~: 

Literacy Learning and Teaching Component 

•Theoretical Base The theory regarding how children learn is 
Linked to classroom practice in that teachers systematically 
observe students and use the knowledge they obtain to inform 
instruction. 

•Instructional Framework Students learn literacy skills 
during authentic reading and writing experiences that include 
reading aloud to children, shared reading, guided reading, 
independent reading, shared writing, interactive writing, 
writing workshop, and independent writing. 

•Flexible Grouping Teachers work with both heterogeneous 
and homogeneous groups of students depending on the 
teacher's instructional purpose. When it is appropriate, for 

· example during reading aloud or writing workshop, teachers 
work with the entire cl.ass. At other times they meet with small 
groups or individual students. 

•Safety Net Students needing more help receive one-to-one 
Reading Recovery tutoring. 

•Home Outreach Program A parent outreach program 
includes inexpensive little books that children first read in . 
school and then take home called KEEP BOOKS™. 

•Materials The schools must invest in two kinds of book 
collections. Teachers must have access to carefully selected 
children's books that can serve as s.pf4lgboards for literacy 
activities.. There must also be an adequ~e supply Of leveled . 
books housed in a central location for t~chers to use in gukkd. 
reading le~ns. . · 

P.09 
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School-Based Leadership Component 
•Commitment School leaders pledge a five-year 

commitment ro the training and participarion of rhe sraff. 

•Local Leadership A trained literacy coordinator i;vorks 
with a literacy ream composed of primary classroom 
reKhers, Reading Recovery reachers, Title I teachers, 
reading specialists, special ecJuc:Hiun !eachers, and 
school principals ro develop and implement a local plan 
to support professional development. 

Professional Development Component 
•Staff Development Teachers rxirticipate in a long-term 

professional devclupmenr program that inregrates rhcury 
and practice and is cunclucced hy :i ~pecially trJined literacy 
coordinator. 

•Staff Support Liter:icy coorcJimtors offer lung-term 
support to che staff through study groups, in-class 
demonstration lessons, and coaching. 

•Professional Development of Literacy Coordinators 
Literacy coorclinarors in-training participare in a year-long 
course that includes six weeks of training at OSLI After their 
initial year of rrJining, literacy coordinators ;mend yearly 
professional development institute~. 

Assessment and Research Component 
•Reflective Practice Teachers rnntinuallv rcfleu nn 

the effecciveness of their tl'.aching through 
discussions. videotaped analvsis, and systematic 
obserTarion of sruciencs' progress. 

•Systematic Assessment Both f( irmal aml informal 
measures are used ro munitur student rrugrt.'is. 
These measures include tasks found in 'in 
Ohserration Sun·e;· of Ear~v Litemcv Achiecemenr 
(Clay 1993), running records uf te\t re::iding, anu 
standardized tests. Teachers use rhe information 
gathered to inform their instrnui()n. 

•Research and Development f\ five ye;_ir data 
rnllccrion program analy7e~ ch~tngcs in studL·nf.'i' 
literacy learning :mcl evJILwc; sch1 >ol clungt over 
time. 

·"'r.·, 
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Implementation 
Participation in the l.iteLJCr Collaborative reprcsems a lung-term commitment tu 
reshaping primary educttion in a school or distrin. Implementation cakes place 
in five phases. For LJth phase, local planning and decision-making is required. 
The following list is Jl'U llTI plished with litcr:.icy rnurdinator suppcll1, schuul-ba.sl'.d 
literacy team input, :ind staff participation. 

Phase 1 Awareness and Planning 
•investigate models for tl'.aching and professional development 
•achieve broad uwnershi[1 
•develop a luc1l plan 
•submit an application 

Phase 2 Literacy Coordinator Training and Start-Up 
•train ;min-school leader called a literacv coordinator 

•create a school-based literacy ream made up of classroom teachers, 
Reading Recovery teachers, Title I te:.Ichers, reading specialists, 
special education teachers, and principals whu rnllahorate to 
rrnvide le:.Jclership for the program 

•provide awareness sessions ro capture teachers' interest 
•begin to build :1 . .;;chool book cullection 
• introduce personnel tu the framework 

•collect baseline data 
Phase 3 School-Level Implementation 

• provide 3 year-long professional developmen1 course 
• provide demonstrations, coaching, and analysis uf teaching 
• purchase more books for reading aloud and guided reading 
•begin a home outreach program with the use of KEEP BOOKS 
•collect and analy-Lc data 

Phase 4 Refinement 
• concinue professional development 
•provide ongoing :-;uppon to staff members 
•develop program for the intermediate grades 
•acid tu the book collections 
•continue the hnn1e outreach program with the use of KEEP BOOKS 
• collect and an:1lvzl' data 

Phase 5: Independent Implementation 
•continue professiun:.!I teamwork 
•continue devl'lc.lpmenr nf intermediate grade program 
• provide ongoing suppurc to sraff members 
•continue rhc home outreach program with the use of KEEP BOOKS 

• collect and anal\'Zt dau 
I 
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Training 
The Literacy Collaborative staff development model builds local capacity by 
training a literacy coordinator who in tum supports teachers in the building as 
they take on new instruccional practices. 

Literacy Coordinator 
During pha5e 2 of implementation literacy coordinators are trained at Ohio State 
while simultaneously implementing the Literacy Collaborative framework in their 
classrooms. 
In the training year (phase 2) the literacy coordinator 

•attends 6 weeks of training at OSU (spaced across the calendar year); 
•teaches primary-aged children for at least a half day each day using the 

Literacy Collaborative framework; 
•participates in locally-held guided meetings; 
• videotapes and analyzes his/her teaching during literacy lessons; 
• gathers baseline data; and 
•provides awareness sessions. 

In the implementation year (phase 3) the literacy coordinator 
• provides a year-long professional development course for primary grade 

staff in one school; 
•demonstrates and coaches in classrooms in the Literacy Collaborative 

school; 
•teaches primary-aged children in the Literacy Collaborative school for at 

least a half day each day using the literacy framework; 
•attends the Literacy Collaborative Institute; and 
•gathers and analyzes data. 

In subsequent years (phase 4 & 5) the literacy coordinator 
•provides continued professional development and classroom support for 

participating teachers in the Literacy Collaborative school; 
• teaches primary-aged children for at least a half day each day using the 

literacy C<lllaborative framework; and 
• trains teachers new to the school. 

.. ..... 
Classroom Teacher 
Classroom teachers and other members of the primary literacy team are trained by 
their building literacy coordinator. Program panicipants 

•join a year-long study group led by the literacy coordinator; 
•videotape and reflect on their teaching of reading and writing; 
• work with the literacy coordinator to refine teaching practices in their 

classrooms; and 
•collect, analyze, and use data to inform instruction. 

• '• I•• I~ • ,. •.. ' .... "'' • 

District-Level Trainer of Literacy Coordinators 
A program to train district-level literacy coordinators at Ohio Stace is currently 
under study. More informacion is available upon request 

~ ~,.:-·.;..~ 
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Literacy Collaborative University Training Centers 

Literacy Collaborative 
The Ohio State University 
. 200 Ramseyer Hall 
· 29 West \Voodruff Avenue 
Columbus. Ohio 'd210 
Conrau: Andrea McC1rritr 

Phone (614) 292-1759 
Fax (614) 292-7547 

Training centers affiliated with the 
Literacy Collaborative 

Literacy Collaborative 
Lesley College 

1815 tviassachuscus Avenue, Suite #)78 
: Cambridge, Massa ch uscrts 02140 
Contact: Irene Founras 

; Phone (617) 349-842·1 
'LLX (617) 349-8490 

Lit~racy Collaborative 
Texas Tech University 
: Box 41071 
! Lubbock, Tex:is 79409- Hrn 
Conran: Katie Bunon 
Phone (806) 742-199"7 x267 

. Fax (806) 7142-4066 

Literacy Collaborative 
Georgia State University 
j ECE/llniversity Pl:J.1.a 
: 30 Pryor Srreec -·5th Arenuc 
I 

: Aclanra, Georgia 30303-3UR3 
; Contact: Kue Kirby 
Phone (404) 651-1216 
Fax (40·1) 651-"1356 

I 
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