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A tiny rural school, an aging building and 
eye-popping scores on state tests 

Wrigley students' progress attracts national 
notice 

By Linda B. Blackford 
HERALD-LEADER EDUCATION WRITER 

WRIGLEY Sometimes a car roars by, and once in a while children 
squawk around the playground, but mostly Wrigley Elementary sits in 
the deep silence of an Eastern Kentucky hollow, protected and isolated 
by high mountain ridges. 

This old stone school. with l"cwer than 200 children, has become the 
name to drop in educ1tio11 circles, both in Kentucky and much further 
afield. 

Cited by national publications such as Education Week, praised by 
such national organi1.atio11s as the Education Trust, Wrigley has 
become the Little School That Could, living proof of the central tenet 
of the Kentucky Education Reform Act: 

Poverty isn't a death sentence for student learning. 

Wrigley, where 80 percent or the children receive free or reduced 
lunches, scored high enough on the state test in 1998 to place it among 
the top I 0 elementary schools in Kentucky. 

The students had reading scores second only to Anchorage 
Elementary, the wealthiest school in the state. 

That news, and the high scores that have continued, have prompted a 
steady stream of researchers and pol icy-makers who want to know 
what a poor school like Wrigley is doing so right. 

Principal Sandra Pcli"rey is hcmusecl, to say the least, by all the 
attention. Y cs. Pel i"rL'Y has used the extra money that KERA produced 
to bring in ac;1dcmic prngr~1111s and new books and supplies. She has 
tried to ins ti II in IKT 1L·;1chcrs KLRA's philosophy that all children can 
learn. And shL· thinks lier teachers are dedicated. 
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But she doesn't have ~1 I 0-point plan that led to the school's success. 

"I really can't say why we did well and others didn't," she said. 

'You just get on board' 

Wrigley sits near the intersection of state routes 7 and 711, roughly 
between West Liberty ~md S:incly I-look. The community could not 
even be called a hamlet, surrounded mostly by small frame houses, and 
farther out, homesteads with tobacco or vegetable gardens. 

The school is old. P~trl'nts who went there as children now tramp in 
and out all clay long as volunteers. It was built in 1936 by the Works 
Progress Administration in big blocks of creamy sandstone. The shiny 
wooden floors creak when students walk down the main hallway. 

Wrigley's staff is small about 11 teachers and close-knit. Teachers are 
constantly talking about lesson plans, or this or that child's strengths 
and weakncssl.'s. 

"Everybody has the saml.' mind-set," said teacher Carolyn Bishop. 
"You just get on board: it's catching." 

Teachers say l\:lfrl.'y rnltiv~1kd that mind-set when she arrived as 
principal I 0 yl'ars ~tgP. 

Pelfrey had sprnt 21 yl'ars ~it West Liberty Elementary as the kind of 
teacher who used to try lo ligure out how she could raise her students' 
IQ points by 20 points ewry year. 

Her work led her to understand well before it was put into law that 
"given time, ;ill children c:111 develop," she said. "The No. 1 thing is 
expectations." 

Pelfrey also s<1w KERA as a liberating. rather than inhibiting, guide for 
teachers. 

"For years we werl.' hound lo the textbooks, and you had to use the 
textbooks the board ;1dnptl.'d." she said. "With KERA, instead of 
teaching the ll'xtbooks, you teach the children .... It gives you 
freedom." 

But for that freedom, Pelfrey demands commitment. All the teachers 
had to sign a slaternrnt s;1ying they were committed to getting the 
school where it wan!L'cl to he. "We were not going to be the excuses," 
Pelfrey said. 

Wrigley has a type Pi° prin1ary program that randomly combines first­
and second-gr~1ders, ;llld second- <111d third-graders, then lets kids work 
to their abilities \Vi thin th<tt class. 

Pelfrey has used sumc or the new money from KERA to train teachers 
to recognize the different ways children learn, and the different ways 
they need to he taught. 

Becky Burton teaches a second- and third-grade classroom, where, she 
says, it's hard to tell who is in which grade. On a recent afternoon, she 
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worked with a chi Id on second-grade vocabulary words, while another 
boy read a Jourth-gr<1dc-lcvcl book. 

"It makes you work a lot lwrdcr." Burton said. 

Pelfrey doesn't mind being used as a poster child for KERA, if that's 
what it takes tli show people that the reform act can succeed for poor 
children, for rich chi lclren and for everyone in between. 

''Our children are better thinkers and better problem-solvers," she said. 
"It's a different way of learning than when we were in school, but they 
have different needs than we did." 

E-mail this story to a friend. 
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SUBJECT: 
DATE: 

Kris Balderston 
Diane Rossi 
Terry Peterson 
Proposal for Possible POTUS Two-day Education Tour 
March 21, 2000 

PRESIDENTIAL EDUCATION TOUR TO CONNECT WITH 
BUDGET MESSAGE 

We believe that an education tour should reflect the President's education budget 
message and priorities. We know that the President's budget provides significant 
investments in key priorities that arc essential to our nation's future, like helping to 
provide urgent repairs for 5,000 schools, and to hire 49,000 qualified teachers in public 
schools, essential to reducing class size. 

Even more than the timing and the type of deliverables, it is important to highlight some 
of the overall budget themes in certain key areas to hit the point home that the President's 
budget is in line with what the American people want. 

PROPOSED THEMES OF A PRESIDENTIAL EDUCATION TOUR 

This education tour could center on the following mainstream messages: 
• School Modernization: Help local communities go much further in renovating and 

building needed schools and address overcrowding and offering better technology. 
• Reducing Class Size: Reduce class sizes, especially in grades 1-3 to a nationwide 

average of 18 to give children more personal attention and get them on the right track. 

Other possible themes to include: 
• Teacher Quality Enhancement: Help to fund the growing need to recruit better 

teachers, reward quality teaching achievements, pay higher wages, and provide 
continuous professional development to prepare teachers to teach a more accelerated 
curriculum. 

• Expanding After and Summer School Programs: Help to fund after-school and 
summer programs with community partners as part of a community school. 

• Reaching and Completing College: Provide students with the intellectual and 
financial tools to succeed in college. 

• Reading Excellence: Help children learn to read well and independently by the end 
of the third grade. 

• Turning Around Failing Schools and holding them accountable for poor 
performance. 
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TIMING OF AN EDUCATION TOUR 

The timing of this tour could be in early May (specifically May 2,3 and 4), when there 
are already several significant and appropriate events scheduled. Here are some options 
for school visits and events that the President could host: 

OPTIONS FOR THE PRESIDENT'S EDUCATION TOUR 

I. SCHOOL CONSTRUCTION EVENT(S): 

What: 
Where: 
When: 
Deliverable: 

(A) 
American Institute of Architects Conference, over 7,000 attendees 
Philadelphia, PA 
already scheduled for May 3, 2000 
Release a first time "Citizen's Guide" that is being created to 
provide a '"how-to" manual that provides tips for engaging 
nontraditional partners in this process. 

The POTUS could speak at this event to emphasize the need to invest in the 
construction of new schools and provide better educational facilities in his address 
entitled "Schools as Centers of the Community." Secretary Riley is already 
scheduled to speak. but could then join the President for his speech there. 

What: 

When: 
Where: 
Deliverable: 

(B) 
Second National Symposium on School Design: Schools as 
Centers of Community, 3 50 attendees 
May 3. 2000 
Philadelphi<1. PA 
same as above 

This symposium will educate approximately 20 state teams, composed of 
individuals who are responsible for school facilities, about the importance of the 
design process when building or renovating schools. 

II. REDUCING CLASS SIZE EVENT(S): 

What: 

When: 
Where: 

Reducing cl<1ss size is central to Columbus' efforts to turn around 
low performing schools, so the POTUS could do an event to 
highlight this message. 
anytime 
Columbus. Ohio 

Columbus has hired 58 new, fully certified teachers with its Class-size Reduction 
funds. The district placed these teachers in 13 high-poverty, low-performing 
schools, which reduced class size in grades 1-3 from 25 to 15. 

2 



Ill. IMPROVING TEACHER QUALITY EVENT(S): 

What: 

When: 
Where: 

(A) 
The POTUS could address the new teachers who will be entering 
the Peer Assistance and review Program. 
anytime 
Cincinnati, Ohio 

The Peer Assistance and Review (PAR) program, developed by the Cincinnati 
Federation of Teachers in collaboration with the Cincinnati Public Schools, is an 
example of how a rigorous peer review system can help to ensure teacher quality 
in local school districts. P /\ R has two components--the intern program for all 
newly hired teachers and the intervention program for experienced teachers who 
are having difficulties in classroom teaching. 

What: 

When: 
Where: 

(B) 
POTUS could address the graduating class of the University of 
Cincinnati and highlight the importance of developing and 
recruiting high quality teachers. (Commencement is scheduled for 
June 9111

, this may be a good time to address them if possible. An 
invitation is not pending) 
June 9, 2000 
University or Cincinnati 

IV. EXPANDING AFTER-/SUMMER SCllOOL PROGRAMS EVENT(S): 

What: 
When: 

Where: 
Deliverable: 

"Stamping the f<uture" event 
In early May, the US Postal Service (USPS) will be issuing a new 
"Stamping the Future" summer education kit. The kit includes, 
among many history and craft and design activities, the winning 
designs submitted by 8-12 year-old children around the world for 
new stamp. 
TBD 

A new Summer Education kit. The POTUS, with USPS, could 
make this kit available to every 2l 51 CCLC program (as well to as 
schools around the country). Right now, USPS plans to make it 
available sometime on their own, but it could be released together. 

Partnership event with the 21st Century Community Leaming Centers and the 
United States Postal Service about "Stamping the Future." This is a new 
partnership to increase after-school programs on both the national and local 
levels. The President could speak at this event and encourage more programs like 
this one to increase the number of schools with successful after-school and 
summer programs. 
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v. EXPANDING OPPORTUNITIES TO Go To COLLEGE EVENT(S): 

What: 
When: 
Where: 

(A) 
Chicago GEAR UP Alliance 
anytime 
Chicago. Illinois at any of the schools in the project 

This project is the larges! Ci ear lJ P grant. Student academic improvement is 
keyed off of improved classroom instruction, after-school enrichment and summer 
enhancement programs. and teacher development services. Besides mentoring, 
tutoring, and college counseling, the project will offer education enhancement and 
computer courses for parents. leading to creation of a project website and tapping 
into the Chicago Cable Access Network for instruction, teacher development and 
student interaction. including bilingual services. 
Funding Level: FY'J<J- $3.843.598; total over 5 years- $31,303,371 
Students: 12. 085 students served over 5 years 
Partners: 

What: 
When: 

Where: 

Northeastern Illinois University (lead school); DePaul University; 
Tn1111<111 College; Loyola University; Roosevelt University; City 
Colkge of Chicago; Chicago Public Schools; Working in the Schools; I 
H;1vl'. ;1 Dre;1111 Fo1111dation. 

(B) 
Visit to the Columbia College GEAR UP Project 
GEAR UP grants will be awarded around May Ii'\ so this date 
would make for a good time to visit 
Columbia College. Chicago, IL 

The Partnership serves students in two year-round Chicago schools beginning in 
grade six. The program is structured into three components: in-school, year­
round services designed to emphasize mastery of new college prep curriculum; 
after-school services designed to reinforce in-school curriculum; and, summer 
services focused on academic preparation for the coming year and early 
orientation to college standards and the college experience. 
Funding Level: FY'J'J- $284,044; Total over 5 years - $3,039,200 
Students: N11111her o/students served over 5 years - 1,360 
Partners: Co/11111hia College Chicago; The Academy of 

Commrmicutions and Technology; Chicago Public Schools; 
/Forking in the Schools (WITS) 
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VI. READING EVENT(S): 

(A) 
What: The International Reading Association is having their major 

conference 
When: Indianapolis, IN 
Where: April 30-May 5th 
Deliverable: (Possih/e). Could release a Title I document(s) that gives a 

checklist ror teachers/schools on seeing if they meet up with 
standards so to speak found in Preventing Reading Difficulties 
study. 

(B) 
Other possible presidential events could take place at the following sites, which 
have effective reading programs. 

• Northwestern University Evanston, IL has a great program-112 tutors 
• The Eastern Michigan Program in Ypsilanti, Michigan - has 72 tutors 
• University of Michigan - has 120 tutors. 

OTHER SIGNIFICANT EVENTS TO CONVEY PRESIDENT'S 
EDUCATION MESSAGE 

I. U.S. DEPARTMENT OF El>lJCATION 20T11 
ANNIVERSARY EVENT: 

What: 

Where: 
When: 

A celebration and anniversary of American education and event 
could highlight the importance of education. 
U.S. Department of Education, Washington, DC 
May 4, 2000 

Secretary Riley is already scheduled to speak at a noon event marking the 20111 

anniversary of the DL~part111ent. The event will be folded into an all-day cultural 
fair, sponsored as part ol' the Department's race initiative activities, and featuring 
youth choirs, dance groups and workshops. 

II. BUSINESSES AND PARTNERS IN EDUCATION 2000 EVENT: 

WHAT: 

Where 
When: 

5,000 educators, business representatives, and community leaders 
from across the country are gathered together to talk about the 
importance of involvement in education. This would be a spin-off 
event of the Raising Responsible Teenagers Conference earlier 
that day in Washington and would continue the message of this 
conference. 
New York. NY - Museum of Modern Art 
in the afternoon of May 2, 2000 
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CENTER FOR ADVANCED RESEARCH & TECHNOLOGY 

2555 Clovis Avenue• Clovis, California 93612 

Pat Wright, Chief Executive Officer 

(E-mail; pwrigbt@cmt.org] 

Alice Chute, Executive Assistant 
[E-mail: achute@cert.org) 

Telephone: (559) 291·0120 FAX: (559) 291·0160 

Date: March 14, 2000 

P. l/12 

No. of pages including cover sheet: 12 

Andrew Rotherham From: Alice Chute 

Special Assistant to the President Executive Assistant 

(202) 456-5581 

Phone: (559) 291·0120 

Fax: (559) 291·0160 

•Comments: 

Dear Andy, 

Following please find correspondence and news articles from Pat Wright, Chief Executive 
Officer, which should provide you with some updated information on the Center for Advanced 
Research and Technology (CARD. 

Please do not hesitate to contact us if you need anything further. 

Alice 



AR.14.2000 3:41PM CART N0.198 

' CENTER 
FDR 
ADVANCED 
RESEARCH 
A N D March 14, 2000 TECHNDLDGV 

A Joint Powers project of 
Clovis Unified School District 
Fresno Unified School District 

2555 Clovis Avenue 
Clovis, CA 93612 
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FAX: (559) 291.0160 

De•IJ I'. Wn11hr 
CiilaF ll'.Xt:.C-l.J rrv~ 0FPJC.:!R 

Jnpc H nmmnker 
CHIBP OPEJi.ATINCI OPFl.-RI• 

su .. n T'i5her 
rx,,,,. 1i1· CuRRlt'ULuM & lN!mulCll111< 

.JOINT POWER& 
AUTHDRIT't" BOARD 

Rich.t.1'd Johan .. ..., 
CH•IJl.~111'1 

Rlchll!d L.ike 
VJC"E CH11Ut011\N 

Jcn-y Cook 
M!lo!DER 

Dcl••i~ llicncr 
MBMu1;1; 

Bill Rlddl,,.l"";l!l!C• 
M!MBl!ll 

W~ller 8u11cr, Ed.D. 
SI ll'UKll<TllNDl!NT 
Cwv1a U1<1FT&ll St"'!fn >l. DIJrn1n 

Curios Gard~ 
SurER•NTllNllP-l'IT 
FRESNO llNIPlbP s~'HUOL Dumur.r 

Andrew Rotherham 
Special Assistant to the President on Education 
The White House 
Washington, DC 20502 

Dear Andy, 

Thank you for your call on Monday requesting updated information on the Center for 
Advanced Research and Technology, CART. We are on schedule to open the facility 
on August 28. 

As you know, CART is a public/private m.odel with a focus on combining rigorous 
academic standards with business and industiy standards in selected, high-tech areas. 
We have successfully developed partnerships with Microsoft, Pacific Bell, Cisco 
Systems, Silicon Graphics, Lucent Technologies, IBM, Citrix, and a variety of 
engineering and design companies. 

CART's twelve, high-tech laboratories will not only represent the nation's largest, 
most comprehensive, high school reform effort, but the CART facility itself will be 
the most sophisticated telecommunications center in the Central Valley of California. 
The telecommunications and technology design of CART will allow seamless 
connectivity via the Internet for stakeholders in the Fresno community and 
through.out the country . 

CART's curriculum design has be.en completed. and we are in the process of creating 
templates for web-based cwriculwn and professional development. As of March I, 
over 1200 students from fifteen area high schools have been accepted for_ the f!!!_ 
lerm-:---- -- ----------------

The CART facility, the first iI1 the country to utilize QZAB bonds, is scheduled for 
completion in mid May. Technology staging and integration will occur in the June­
August timeframe. 

CART pilot programs have been in beta for over two years. I would be pleased to 
arrange for several hundred CART students to be on hand in the facility to showcase 
the artifacts and evidence of project-based learning. Many of the projects completed 
by CART pilot programs have won regional and national awards. 

d attached. several recent articles concerning the CART initiative. 

idP. Wright 
Chief Executive Officer 

DPW:ac 

Attachments 

Tile CART'" tu onmpc under aaeuan 501(a)(3J ofrha 1t11aff'1al Ravanr10 Codo. 
Fa~I /0 Number; 71-0496752 
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Schools chief praises new site 
Fresno charter school set to open this 
fal1 is on the 'leading edge' of 
education, state superintendent says. 

BY ANNE DUDI..F.Y ELLIS 
THE FRESNO BEE 

IJclaine l·~tin, Seate SUperintcndcnl of public inSJ.NtQOn, 
whirled through ~veral Fn::sno and Clovis schools TI1ursday, 
praising the Center for Advanced Re!iC3!Ch and Technology M 
"likely the mos\ exc·iting new site in California." 

h was her lirst uip to Fresno since !he fall of 1998 and her 
!irst look al Chwi:; llnificd School District campuses. Elected 
i11 1994., Ea.~tin perio<lirally loun facilities throughout 
Califomi;1 as she grapple5 with che multirude of problems 
school~ fa<'e in eclurating the slal.c's children. 

Eastin hailed the Center for Advanced Research and 
Tcdmulogy an unusual C'harter school scheduled lo open this 
fa.!I as one of che promi5ini; trends in educauon. 

"This is the leading edge, and th.is is where Califomia 
should should be headed for all its high S<'hools,R Eastin said. 
"For many kid~. this hands-on kind of education is how we lind 
1h.: mai;ir." 

The juniors and seniors who will aucncl the Center for 
Ad\'m1l'cd Hcscard1 illld Tedmology will select one of 11 labs 
for clteir studies, working on real-life researrh projects, 

l\usi.ncss and i.ndusuy is working closely with the school, 
operated jointly by the Fresno and Clovis school districts. 

Eastin al.~o briefly discussed with ·nie Bee the n:lease Jan, ~5 
of che AC'ademic Performance Index, the ~ta.tc's lirst 
comprehensive ranking of schoob based on la.91 year's Stanford 9 
lcsl scores. 

Delaine 
Eastin 

;ol hope it's going lo help dislrirn 10 

focus on stan<lanls. making ~urc the right 
slufl's getting mastered,d I::astin said. 

Clovis llniliecl's ~"l-ellem perfum1;uKc 
on the API "validaLes what a lot or us knew 
about Clovis," she said. 

"TI1ey are on lo somethiug." 1·~1s1111 

said. "For ~oine of the 01her dis1ri1·1s. i1's 
Lime to Wi\ke up ancl smell lhc nillcc." 

'When asked about the Fresno Unified Srhool Dislrirt's 1,icncrally 
poor showing on the API, even compared lo sd1ools with similar 
demographics, Eastin r.aid: "They need to 1!0 hc:!lcr. • 
Along with the Center for Advandcd RcscaITh aml Tcdmolo~·, 
Eastin al:r;o vi~ited Clovi5 Unified's Garfield i.:temen1ary School .. 
Alt.a Sierra Inlermcdialc School, Budnu1an High School ;uicl 
Fancher Creek F.lcmentary School. Eastin also swppcd at H;unl 
Middle School in Fresno Unified and the l'"rcsnu County Olfa-c 
of Education . 

. . . ------ -·- -- ------------.. ---------.. -...................................................................................................... -............. -... ----
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More praise for CART 
Innovative high school draws praise 
from state's top education official. 

D dainc: Eastin, stale supenntendent of public 
imtrul'tion, joined a long li:;t of admirers dtis week as 
she praised the Center for Advanced research and 

Tedmolugy as "likdy the most exciting new sire in California." 

We knew thaL. 

The Cl\H.T <'haner school, scheduled lO open this fall, has 
been destined for greamess from - day one and has been 
muned a national model. even though ic will not open witil 
Seplcmber. ll began as a partnersrup between Superintendenr 
Walcc:r Buster of the Clovis Unified School District and 
Carlos c;arria, Superintendent of Fresno Unified School 
Discrin. whirh was an c:tl·iting accomplislunenl in itself. Pat 
Wright, a 101)-notch educator and eager innovruor, was 
rem.1itec1 to he the d1ief executive officer. More cxcilcmcnl 
(iillowi:<l iUt<l lhat very title he holds was an indication dlat this 
wouJrl be no ordinary high school. 

The ronunitment has been impressive. le will cost about 
$:~2 million to build .and swi d1e new 80,000 square foot 
~dauol, scill wulc:r l·unstrul·lion just souJ.hcasl of CAR'T"s 
headquaners in the old Grundfos pump~ facility at Clovii; and 

'Santa Ana avenue5, The school will have l ,.500 11" aml l 2~ 
J;t-adcrs. 

One of lhc must appealing aspcccs of the ,-w1·kulum is clu: 

focus on real-world experience. The focus is teclmoloey and 
lrue-t.o-life experience. Studies will include the glob;i.J economy, 
environmental and agricultural tedmolofn', d1emkal t~dumloi.'Y 
and bioteclmology. Happine11~ for those sLuclenLs is never 
heaving to ask "'What good will this do me iu rca.l lifo;•" They 
will know exactly how their skills will be used in the workplace 
becau~e all their lessons will be based on pral·Lical cxcrrisc. 
Srudenl.5 will al.tend regular high school for half a <lay <ut<I CART 
for three hour.;. 

TI1e school already has received millions in gra1m and 
appropriations lrom the government a:n<l from private 
businesses, including technology leader Microsoft. 

At a time when '° many of our schools have heen m~;1sur~<I 
Rnd found lacking, it is heartening to hear such opcimism for this 
project. The proof of i.rs true success, al' cow'Sc, lies a !Cw yenrs 
down lhe line, when we measure its elTel'C on che dropout •~•le, 
Lhc: reaction of che students, and, or rourse, tho~ rlrea<lecl s1a1e 
tesl scores. 

We awail choge results with great hope. 
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CHARACTER COUNTS! 

; _I'. I"' I_ '\ii 11 

·t 1 tu1u~ 2 '\n_ 1r, Clovis Unified School District Where CHARACTER COUNTS! F__.brnmy 20. 2oou 

tART is on schedule 
By .hnm1 8-tl 

SpecW ra CtJ50 'hay 
c.oomuctian of Iba mw Drility rm 

lhe Ceoter (Oil Adv~ed Reltardi 
11ml Technology (CART) is 
pmcttdillg on llChedule and will be 
oompleled In M1y, 

When CAKT opens in Augut. ii 
will boasl :ao 801housand Jqll8" fool 
facilit~. 11 leBming labolumict aod 
<:111re-or-1he-art lech1mlogy. The 
fncilily will accommodale 750 
""d~nl<: each IJatf day. with 75 
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1bldmb atBi lhme leacbm in each 
of 11 ltmnlng l:aboalruies. 

The 11tW CARI' fmcility ill al the 
loclll:lon of lbe old GruodfO!I pnmp 
planl DD Clo11i11 Avenue, but lbe 
1emodellilg hu been e11teuive. 
'"We're buildiDg u entirely new 
building. This i5 a m1jOI' mDodcL 
takt:ll aU the way daMI to the slab.H 
uid Rick Andreuca, projecl 
llWl28ft' of the f acllities departmcol 
of lbe Fo:suo U aifu:d School District. 

A joint project of lhe F~ and 

., 

Clov u Unified. School Diitrlch, 
CART wiU provide 1 balf-dAy 
program for j 11nio11 a.11d seoion 
inttmtDdin ~sioaal~and 
high ll!cboology. hlstrac!ioo will be 
iotatliJciplinary and project-ba!ed, 
wilh empbasill oo solving ~-world 
problem&. Bcside11 offering au 
enriched curriculum, CART will 
affer srudenl.5 I.he opponunily la 
wotk in a profcWooal t"Dviroameot 

The oew CART b11iidiug wiJI 
undencOR lhe oommitmeor ro new 

teclum&ogy. bolh functiaoally md 
aeslhetically. "F.acb &tudeur will have 
his OT hu DWD c:ompma:. and then: 
wm be plenly of places lo plug inlo 
lhe lnlemeL" &aid Snsan Fu her. 
CART't dem or curriculum md 
insbuction. 

"The overall look •·ill be ncy 
bigh-lech and very miki:ug," said 
Aruln:ueo. "1be communiGalioiu 
cable syslem will be visible all 
through tlle labby ~ All the lhlngs 

Plmse 8ell! CARI', Pap 8 

CART appHca11on deadline 
The Feb. is deadline for CART applic1ti ans is l'ast appmacbi.og. 

Studt:o!s arc enoouraged lo gd" !heir applkalioDll to their COU!IJClor, 
CART siie R~, m lO the CART office as ooou a!I passible. 

'lhe CARI o ttpresenlaliTes im: 
ClaTII lllgb Scboal Lllllrle 11.iJel 
Ihaym@.cart.Cll) 294-LL69 
Cindi bt mp~ Andtta Bendrlx 
lheoddz.@cart.org 2'94-1169 
Clmlll Wed mp School Sode Keipe 
alr.elpei!nrt.org 294-1 L69 
"""'- lll&h School SmH Eodln' 
scmdJcr!l'cart.org 294-1169 
Galnr•:r ·ftieh. School Leslle Thus 
J1£U11@c:art.Drg ' 294- ll69 

lntormalion m~s liar atudenlB Wld parents will be held: 
Feb. 22- Buchanan Ledure Hall at e:ao p.m. 
Feb. 24- CART sit& at 2555 Clovis Avenue al 7 p.J11. 

CART: Center to open on time 
Continued £nm Pap I 
lhal ue usually bidden in the ailing 
will be visil:tlc: ll!I )'OU walk in.." 

Adaptability is anorber key 
fuoctioo of the oc:w building. "'fhis 
£acili1y is designed lo be very Oexible 
lo ad.apt la ongoing recboological 
chan~." said Fisbcc. '"'lilc fumihlnl 
is easily mo\'ablc, to altn clasm>om 
configuraliom r DI'" dilfercol needs." 

"The Jeaming laboralODes YU)' in 
size, but they an: all uppro~ly 
2,SOO square feel each..'' ~aid 
Andn:a3oo. "All ha.,·e an sdjaccnl 
ocmfermcr room. Stodell'5 will be able 
10 work OD 11 variety of projricts at t:be 
same lime. Titen: win aJu, be a lwp: 
demonslralion ..ree or lileaier '''here 

student5 can show their JllOieds. and 
lhat will have folding wills Iha& open 
OOl oolo lhe eotirr. lol:Jl>y artt." 
Coostrucli~ for the new ~ilily 

began in May 1999. The. CART 
project Wi:i Rcciwd 11uppcirt from 
such bisb-tech cQmpanies as 
Microsoft am! Pacific Ikll 

Each di.strict will bU! srudems from 
Lhcir bomcscbool lo CART and bac-k. 

Scmlcnl.s will be ~uired to ildhm: 
w ~ ~ code and rules of ~ir 
botDe dislrict, aldiongh m.denl!I will 
be expec!ed to dless in ~iut:ss ;rttire 
appropriale to Lbeir i11dividua.l 
discipline. 
~ will be no e111r11-cucrit-"Ular 

activittes 111 CAIIT. 
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CART gets 
$1 million 
Radanovich lands federal funds 

B1 Kelly Annis 
CUSD 'lbdaJ 

C~llWl Geof]le Radanavich 
l.'>'BS II! die Center ror Advaoccd Re­
~eart:h and Teclmalcgy in early De­
cernbn' arul be came carting a d:Jec:k 
rnr $I million. 

The Coope215111.an presented lbe 
cht-ck 10 CART CEO Pal Wright md 
mem~~ or the CART Board of Di­
~ctors to sijllify upecial allocation 
i11 the 2<XKl Fednal Budget lo theCco-
'"r 
~;This. i!J lhe largt"St infusion the 
31.RTPII!~ has n:cei.,·ed to dale," 
Wngh1 !a.id, m lhanking Radano\'icli 
for _his work on behalf or tbe join! 
'E:'ll«l of Clovis and fu.mo wtified 
p,,1nnl districCi. The funding comes 
'<:]' •:ut or lhc fock:ral budget For 2000. 
r•i ned by Pn:sidenr Clinlon last 

111" and wiU be used by CART for 
:umc 11 l um de.velopmenL 

~ln·nrding to Wright. the money 
f:a1 JllowCARTtoopen on ~chc:dule 

'<:]' 
.-1 

"This is the largest 
infusion the CART 
program has received to 
date." 

-- Pat Wright 
CART CEO 

in September 2000 with advanced 
cuoicnlum for area high school stu­
dc:ol!. "'This money will allow u~ !o 
do what bas oever bff~ been done 
in public education," be said. 

Those pn:seol at the ceremony 
were tremro lo an CJWnple orlhe high 
tech curriculum Wright has planoed 
for CART. U~ing a laplop computer. 
Wright logged ont1J the Internet. en­
tered the CART web site, aoo vie wed 
en viroomcrwtl cutriculum on r.bc: Pa­
cific Nmthwe.st. The ~ite include~ 
<;elf-directed ~tlldy. amJif)-video fo.11-

Plea.'il' 1;ee CA RT. l'a~e J 2 
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Conpasmm Georxe Radmovlch hrinp e $1 million graol lo thr Center fqr Adnnud Raearch and TrdmolOIJ'. 

CART: Grant survived the budget process 
Continued rrum Pa.ge I hnve access to the technology and 
age and even an ~sessrnenl system. leaching u...;ed at the Cenu:r. Accocd-

'lbe curriculam rombines all ll:te ing lil Wri~t. ~tudcnu will be able to 
'.<ensory learning far studen&s to get acces,s lhe!C "vinual classrooro"l" 
ellcited about 1 project." Wrighl said. from home. the library or even an­
''Tbe curriculum is also alig11ec:l with other classroom anywhere around the 
the California standards aad the ~tan- cra1ioa. 
dardo:oftheother 49 sl&lle.~.- he added. 

This allows I.hose aot ~lected as 
part or lhe 2.000 s1udeats who will 
allend CART 011 a J.ajlv b~-.is to '1ill 

RadanQ\'iCb nm ~ropnsed the al­
lucatio11 lo CART l;t.SI summer l!ld 
workt'rl clmely with the Jrprnpna­
L111n• cr>mm111,·e lr> .,.n,111e lht: ml1ney 

came to the Ceotcr. According to 
Wright. when Radanovtc:h lirsi pro­
po~ I.he special allocation. he Wa.! 

told thal chances were slim. since 
plaru w~ already being made lo cut 
lhe 2000 budgel 

"For the project to make it through 
Wn.li remarkable. but I lb.ink the value 
or I.he pmjecl is dear. Thal i:s wby ii 
mrvived this incredibly difficuJ1 !Jud­
ge• prnce•<. ... Rad3novich <atd. 
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A graduate with a guarantee 
CART school innovations set an 
example for collaboration the entire 
world can learn from. 

A ·bout 2,000 Valley student.a will hit the 
equivalent of the educational lott.eey-
next year at th1a time when the student 

body is select.ed for the Center for Advanced 
Research and Technology, a high ach.ool unlike · 
Rnyt.bing this .country has ever seen. 

This is not higb·tech high. Those gadget. 
heavy i.nstitutions are popping up all o"'ver 
America. and deapite millions poured into tech· 
nology, they are failing dismally at moving the 
needle of BOX)mpliehment in the tmditional 
areas we uae to measure lee.rniDg: test ecm-es. 
dropout rates, attendance. 

This institution is difl'Brent. The center is a 
collaboration among the Freano and Olovia 
unified school distric:ts, the Central Valley 
Business Incubator, the Entrepreneurial 
Training Program, the State Center Commu­
nity College District, CaliComia Stat.e Univer­
sity, Fresno, the Fresno County omce of Edu· 
cation and the University of California at 
Merced. It is also getting help from the Fresno 
Business Council. 

David "Pat" Wright - not the principal but 
the chief executive officer - had a blunt re&1> 
tion when he was consideri.Qg the job here end 
saw all the groupe tha.t were going to be re­
quired to cooperate. ''Yeah, right." 

We understand. That is pretty much the re­
action from most of WI when education gurus 
go off on their next fad diet, always promisii::ig 
education with "more flavor, less filling." 

But Wright, Clovis Superintendent Walt.er 
Buster and Fresno Unified Superintendent 
Carlos Gercia are sophisticated educators who 
don't really have a lot of inf.el'811t in spending 
precious money temng out some graduate stu­
dent's doc:toral dissertation. All three men 
have seen behind the edumtional curtain and 
they rea.lize that big learning gaina will be 
made here only with radical new thinking 
about how students absorb and apply. that in· 
formation to the real world, The rest of the 
team is equally commin.d to real change, 

Even the language and culture of CART is 
different. There a.re not claeBroome, but t.ech· 
nology laboratories - including environmen­
tal, agricultuml, chemical and financial IUld 
telecommunications. 

Students will work on real·world projects 
with businesses. The finance students, for in­
stanm, will run their own bank branch, 
Grades will be A, B, "not yet" and "maybe 
never." Forget tho11e dreaded nin~week report 
cards. The CEO will be apprised of each per-

son's performance on a daily basis, 

There will be no bake sales COt" CART. Mi· 
crosof\ ha& a.Iraady taken notice to the tune ot 
$1.2 million; PacBell is investing $125,000 
cash and $125,000 in in-kind services, There is 
ample oppartunicy f'or the Valley's corporate 
community to take on this challenge. 

And CART graduate& will come witb guar· 
1U1teel!. Teens who graduat.e from CART a.re 
guaranteed success in their next step - jobs 
or college, or they can return for more train· 
ing free. 

Thia school, designed 
t.o supplement classes 
in the last two years of 
high ac.hool, is a wel · 
come development for 
a~a,ge atudents, who 
have so long been un­
dersel"Yed in education. 
Millions are poured into 
reeearch for the "gift­
ed, n "talented,. "at­
risk" 8lld "special 
needs" students, leav­
ing a big swath in the 
middle ignored by com· 

parison. For most of the highest-level Btu· 
dents, there probably won't be time Cor CART 
because their schodulee are already pa.eked full 
of Advanced Placement courses. 

CART will be most appealing to the student 
for whom a t.extbook is not enough, for that 
student who really needs to understand why 
algebra is worth her time, for that restless SUY 
who learns best by doing. That's superb. 

The beet contribution for CART, if it is a.s 
euccesaful as we expect. will be the example it 
will set for all public policy in the Valley. This 

. demonstrates that there are visionaries among 
us who CAil help ue occompliah good here that 
the global community can learn from. 

A lot of very impressive and promising 
things are lltJing on here. We have the brain­
power to meet our own challenges.. 

Alree.dy Wright bas spoken about CART oo 
an international meeting of the National Asscr 
ciation of Seconclar,y School Principals in Hel· 
einki, Finland. Even though the school is still 
a year away .t'rom opening, the NAAS.SP has 
s;ven the praject a rare endorsement. 

~Y time you are feeling a little insecure 
about the potential for (!l'eatneee i.Q the Valley, 
drive out to Clovis and Sants. Ana avenues 
"'here the laboratories are being built or bet,. 
t.er yet, sign onto their Web sit.e at 
www.cart.org and get a virtual tour. Watch 
the future under construction. 

t-'.b/l.::'. 
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CART is model program : 
Technology academy will help Valley 
students learn high-tech skills and 
compete in the global economy. 

A forward·thinking partnership between 
San Joaquin Valley educational instiru­
tions and the private sector will give 

students from Fresno and Clovis a head start 
in a variety of technological fields. 

The Center for Advanced Research and 
Technology now operates out of the old 
Grundfos Pump• at Clovis and Santa Ana ave­
nues. But ground was broken recently on 
CART's nearby 80,QOQ.square foot facility that 
will serve as a technology academy for llth­
and 12th-grade students next year, 

The center is a collaboration among the 
Fresno and Clovi& Unified School districts, the 
Central Valley Business Incubator, the Entre­
preneurial Training Program, the State Cen­
ter Community College District, California 
State University, Fresno, the FreSI10 County 
Office of Education and the University of Cali· 
fomia at Merced. 

The program also got a boost recently when 
Pacific Bell made a generous COJ?:.trib~?on of 

$250,000, with half coming in cash and half in 
in·kind donations to fund a telecommunica­
tions technology laboratory. The lab will fea­
ture computers and telecommunications hard­
ware aimed at giving students a real.world 
understanding of the fest-developing telecorn· 
munications field. Pacific Bell has committed 
to hiring students after they have completed 
the training. That's good corporate citizen· 
ship. 

The CART campus will have 11 technology 
labs that will focus on various disciplines. Lo­
cal students are fortun•te to have CART avail­
able to them. It has been called a national 
model for "redefining secondary education'• 
and already has been honored by the National 
Association of Secondary School Principals. 

The CART program not only will prepare 
our students for the technological world, its 
presence also should help attract high·tech 
business to the Valley and help the region 
compete in the global economy. That will ben­
efit the entire Valley and should help make a 
substantial dent in our double-digit unemploy­
ment rate. 

The CART partnership is also a model for 
the Valley, and shows what can be done when 
education and the business communities work 
together. 

. . 

. . . . 

. 

. . . 

. 
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Microsoft grants $1.2 million 
to new high-technology school 

BY GIGI HA~~" 
THE FR.ES!'O BEE 

~licrosoft has don'lted $1.2 million to 
a high-technology program for high 
school students, Fresno and Clovis 
:>chool officials announced Tuesday at a 
1oint news conference. 

The Center for Advanced Research 
and Technology, ieheduled to open in 
2000, wUl use the money to train stu­
dents for the job market. said David 
"Pat'' Wright. the director of CART. 

In his first public appearance u chief 
executive officer of the high·tech school, 
Wright told a group of about 50 busineH 
people and educators that the money 
Wlll help keep the school's programs up 
ta date. 

"If it works now, it's already obso­
lete, ·• Wright said. 

~licrosoft and CART will work togeth· 
er to ensure that students are equipped 
with advanced technological skills and 
praetieal experiences that will help them 
In the business world. The grant in· 
cludea software, training and support 
services. 

CART will gerve up to 1.400- Clovis 
and Fresno 11th- and 12th-grade stu­
dents. The stUdenu will work on proj· 
ects designed by the busineu communi­
ty to challenge them with rigorous 
academic concepce. 

The center will consiat of l 1 "working 
labq_ratories," where students will focus 

• 

on disciplines including biotechnoloiD'. 
manufaaunnri technology, agr1cult1.ire. 
transportation and environmental tech­
noloi)'. It will feature computers and 
digital communication equipment. 

''Micro10ft is stepping forward today 
to say, ·we believe in this project. we 
believe in the Central Valley,' ·· 3a1d. 
Chuck Dietrick. general manager of c he 
company's Northem California district. 

Clovis Unified omcial1 began meeting 
with Microsoft officials two years ago 
about participatinri in a different di.m1ct 
program when they piqued the intere~t 
of a Microsoft employee, now based in 
Seattle, who had been raised in the Cen· 
tral Valley. 

"They need a trained work force. one 
with a strong work ethic and strong 
basic skilla." said Walter Buster, super· 
intendent for Clovia Unified. 

"This give11 them the kind of workers 
they need. It is a150 good. for us because 
it ensures that Fresno and Clovis :>tu· 
dents get the very best. "I've rarely seen 
people in private enterprise so dedicated 
to education," Bust.er said. 

"I thi.nk it's lonii overdue," agreed 
Carlo1 Garcia, Fresno Unified superin· 
tendent. "We need to be mare customer 
oriented. The customer is the student. 
and it's also the business community.·• 

Officials alllO announced that PacBeU 
donated $10,00D to CART. 

• 
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Pacific Bell $125,000 gift brings CART nearer to goal 
't Jennr McGfn 
'"""""- S111tl Wrll11r 
rn1 Wright"s nighls or lo~~ing 

111 111min1t. c.ould soon ~ aur. 
Mflle than b1lrlh1t money and 

1rrhrt nttded ror sl1r1up of lhe 
'Iller for l\dnnced Reuuch 
irl ruhnolo&y hH been 
rcl11<'d, allowing the inm,vative 
"' '<~hool lo oulfit I I stale-of­
•-•HI leclmology l&boralorin. 

W1 i(Eht. CA Rrs rhie r c~ecucive 
ficer.toldboanl mem~rarlin 
is ynr lhar he had lost 1'-Ji 
~rr}'inp. aboul how lo nise lhe 
rm~irnaJrly SI million needed 
r r111Ch l11bora~ory. The 1e'1ocil i~ 
n1rn11i11g In rtteive money and 
·lind donation:und Wri~I said 
~ '<rhne>I is Ml lilllr ahC'acl ctf 

I­
D'.: a: 
u 

E 
Cl.. 
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schedule~ in raising the needed 
fonllls. The Pacific Bell Founda­
lion recenrly 1w11rdedCART 
512S,000 llRd an rqua1 amounl of 
in-tiind donatioru for Khool 
ope: rations. 

Wright said the don1Lion will 
be used lo design rhe sc:t11101'1 
lelecommun ic111ions la bcr:111ory 
and for equipmenl. 

P1c1 lie Be 11 employl!le:S wil I hdp 
dnign lhe cWTH:ulwn in lhe 
lr.lccornmu11icatioru 1re11 and 
lecture- and menlor siudr.nu. 
Pacific Bell'1 don1lioa is similar lo 
don 11ions of equipment and 
upertise CA RT has rl:'Ceived rrom 
111hn- IJ.u5icrsses. 

~Access to technology iJ a 
musl for any communily lo 

s.uc"ed in today's glohal 
economy," Wrighl Hid. ~Pacific 
Hell's gr.ml will help ensure thal 
oor children bave the iechnologi­
c.al ellperlise lo lead California 
inlo the"'"' milh:nniurn." 

In each of the 11 laboralorir.s, 
:1udcmic upcct~lions will !Jr; 
ccmbiaed wilh busi11es,s­
iriduslry !<l.andards. Wrighl said. 

CART, a joinl project oflhe 
Clovis and Fn:sno 11nified 
school diiitricls, is •dminislered 
by a joinl-p<lwers board with 
rcprrscataliwu from each 
school di10trict, the businc~ 
si:clor ;,nd lhe community. The 
S.l:'hool. Ion lrd i" the former 
Gru11dfos rump huildin~ on 
Clovis A\•enue. "'·ill oren in 

Si:plember 
2000with 
t Ith· and 
I 2!h-ll1'3dC 
~tudenls 
from Clovis 
and 
rnsno. 

The 
school will 
hawe 11 
lechnology 
lahoralo-
ries 

focuRd on areas including 
biolechrwlC1gy, en wiron~nla I 
1uhcoh1gy. agricvllu~ mulrime­
dia and gnrhit" design, lelc.com­
mun ioirinn and information 
tcchnnlr>f!.Y· The? ~11.1den1s will 

haR the opportunily 10 lnlin in 
the laboratories usi11tz a currirn­
lum designed by ed'ucalo~ and 
the busi11rs.s community. The 
~chOQI has bcc2i namec:l a National 
Model for Secondary Edoc1tion 
by 1he N:111ion11I i\smcialion of 
Secondary Sch<KJI Principah. 

·cJ\RT su1denls will work 011 

pmjccls desigced by loCi!ll, 
1n1liocal and ialemalianal 
businuses. T'1e labor1\orics 
will allow studenu lo become 
acqu11inrcd wilh lhc bLL01;ine~ 
sr.clor and learn lo apply orher 
subjecl are11 to their work ifl 
the laboratories. CART 'tuderits 
wirl be qnalificd forcntry-le~el 
lechnolor,ic1I jobs. industry­
standilrd certified olhd eligible ror 

univeniLy or college admission 
upon gr11d~11ion. 

Other comp1nir.s dooaiing to 
CART 1rc the Foundarion for 
Clovis. ScJiocrls. the L:11wrence 
Livennt1rc Narionil1 Laboratory, 
AT&T Wirrlns ind Microsoft_ 
Olher major national c.ompanin 
have pledged money 1111d in-kind 
donation~. but these hive not 
been ofrtci1l ly an110W1ced. They 
include S600,000 from :11 financial 
il'lslirvtioc for 1 fin:ancial lecbnol­
ogy lab and 5400.000 pledged by 11 

local shcpping c.enttt for a .-ct1 i I 
merchandising labora1ory. 

Recrui1me111 ror s.ludents is 
scheduled lo begin in December, 
and orien lation ror sludenll will 
be held in !ipriP 1nd May 2000. 
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CART receives $250,000 gift from Pacific Bell 
y Jenny McGiii 
;lependent Staff Writer 
A 5250.000 donation w.ill be used 
design a celecornmunications labo· 
tory and install srate-of-[he-art 
1uipment at the Ce11ter for Ad-
1m:ed Research and Technology. 
The Pacific Bell Foundatior. 

varded CARTS 125.000 lllld an equal 
naum in in-kind donations for ~e 
-w 5chool's operations. Paciflc Bell 
iployees will not only de~ign the 
:>orarory and develop the curricu­
m for the laboratory. but also lcc­
re and mentor studentS. 
··we 1Nill b¢ combing academic 

mdards with business-industry 
indards." said Pat WrighL CART 
tef exec:1.m lfe officer. 
CART. ajo1nt project of the ClolfiS 

.d Fresno unified school districts, 
adrn in mered by a joint power board 
1th representatives of each school 
strict, che business sector and the 
mmWlity. 
The school, located in the former 

n.mdfos Pump buildings on Clovis 
1enue. will open ln September 2000 
1th 11th- and I 2th-grade students 
)m Clovis and Fresno. 
The school will have I l technol­

;y laboratories focused on different ' 
:hnology areas. The srudents will I 
.ve rhe opportUnity to rrain in the 
borarorie~ using a real work force 
:rr1culum designed by educators 
d che business community. 
The school has been named a na· 

inal model for secondary education 
· the National Association of Sec-
1dar) School Principals. 
"Pacific Bell has pledged to serve 

d support the people and ccimmuni­
:s Lll ''hi ch it operates. and they' ~e 
a.de good on chat pledge," Wrighc 
id. "This donation embodies the 
i.rit of Paci lie Bell and its employees. 
d the funding will go a long wa)' ro-

0.1n SlageVThe Clov11 lnClependen 
During a recent renovation groundbreaking ceremony, Pat Wright, chief executive office of ttle Center fo 
Advanced Research and Technology, demonstrates how students will b8 able ta get current Information fro" 
the Internet rattier than locking at old photos in a textbook. 

ward making CART a success." 
Pacific Bell representatives said 

the company has a history of sup­
poning community organizations. 

"This donation will help make it 
possible to ceach srudents about the 
late5t advancements in teleconununl­
cations technology. so they arc bet• 
ter equipped co enter the work force 
or aaend college- whatever cheir pref­
erence," said Eric Johnson, Pacific 
Bell external affairs e>1ecutlve direc­
tor. "Pacific Bell is conunirrecl to local 

communities like Fresno and Clovis 
where our own employees liw and 
work. and where our children go to 
school." · 

While !he telecommunications I~ 
ratory "'111 offer cQltlJTlunications uain­
ing. other labs will focus on agricul­
cun:, biomedic.al, chemic.al, engineering 
and design, information. environment, 
financl!S. logistics, maaufactwins and 
multimedia and marbting. 

CART students will work on 
projects designe4 by local, national 

and International businesses. ThL 
laboratories will not only allow srn 
denlJ to become acquainted with ch, 
business sector but also how to ap 
pl:f other subject areas to [heir ~orl 
in the laboraiories. CART studen~ 
will be qualified for entcy-level tech· 
nological jobs. and the~ w1ll be 1n· 
dusny-Stillldard certified for um,er 
sity or college admission when the~ 
have graduated. 

Pacific Bell has joined the Foun· 
dation for Clo~is Schools. tht 
Lawrence Livermore National L.:ibo-

, ramry, AT & T Wireless and Micro~ot 
in donating co CART. Ocher majo1 
national companiH hav~ pl~dgec 
money and in-kind donauons. bu 
their offers ha~e not been official!~ 
announced, Wright said. 

"fl is an exciting and challengin~ 
time,'' Wright said. in explainin,; 1ht 

ongoing work to secure money anc 
materials for the new school. He saic 
thai businesses "seem to I ike r~e ap· 
proach we have taken" in the: desigr 
of me school 

~-------------------

' • 
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AT&T donates $10k to CART 
By Scott A. Mmyw 
lndll*'dlnl Sllll WrtW 

ATl:T Wireleu tnc. has donmed I l0.000 co !he Centar for Advanc::cd 
Research and Technoloty. The CART balld of dinic:1on honored AT &.T 
for mo don11ion 11 iu monlhly baud meetin1 Jww 2. 

No spe::ific direction hll t.en desi1nawt for rhl money ll this time. 
The school i1 still l8 monlh.I away from ill fin1 semesmr. 

"As we'l"91•mn1 ready ro launch ll differenl labl. AT&T wu 1enuous 
enou1h ro step up to dw pl11a and say, ...,e want ro be put of CART," said 
Kathy Eidl, communicauons and iranu consulcant to chi Clovi1 Unified 
School Disaic:L "'They realize studenES [who aaend CART) will have a 
hisher cducalion bue than a sWMlard hilh school curriculum.'' 

CART board chairman Dick Sohanson said th• donation shows a 
definite reluionship between business and cduca1ion. "We're very 
1raleful lo AT&T. no1 only for a 1enero1111ifL bu1 it emphasizes 
the relationship tha1'11oin1 to uisl between business and educa­
tion once th• CART is operational." he said. "This is an eumplc of 
the spirit betwccft business and educa1ion we hope w•'ll continue 
ca sec as we ao alon1. We're most apprecialiwe of ATikT'.s 1enero1-
ity.'· 

Richard Dauila. project man11er for AT~T. said the compuy doesn't 
plan to mm any specificalion1 on lhe L&M of the money. 

"We'd like ro see ii 10 ta a telecommunica1ion1 lab. but they will 
puc the money 111herev•r it's necessary 10 aet thin11 ua"cd. They 
need the ability to put th• money whcr1ver tbey need it to 111 
(CARTl off tbe around." 

Dou1lu said ATcl:T donated 1b1 money because they believe in 
what CART standa for. "h's ri1h1 in line with AT&T's goals," he 
said, "education and 11cbnolo11 developmenL W1 juH be line in 
CART." 

P. ll/12 
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Pacific Bell 
donates $250,000 
to new faclHty 

l8J Wendy Nlll"fll 
CUSDTodlJ 

f1 ;, cchxalion rar 1111: flll~ :.s v;dl 
"' 1!11• I 111,.c fo1· cihl01liu11_ 

llw C'mrcr for Ad~cd Rr<ean:h 
'Intl ·rccbnaltlfly. 11 radical coocepl in 
'"mbminj! =iiiemic.~ will! mll2prisr, 
w:L" L.,unched 111 a pnwwlbrnliing 
""fClllllltY OH M:iy 211-

"We•re designing en enrironmenl that connects 
lhe dJmroom lo the real world and b~ all the 
1ooas of technology to teaching and learning .• , 

Uniled Slal8 and pedaps I.hr w..td. 

Tuo ycm in Ifie mmki»J.!. CART c~ 
a joirn c!Tartof liM: ODVis Unified and 
fR:mo Unifted 5Choal distri~ 0111a 

- edtli:arion:al puCllen are die F1uno 
Ccu111.y Office of Educal.ioo; Stare 
Cc:lllCT Community College Distril.1; 
CBlifo111'8 SIBie Uni"RBny. Frnno; 
and U11ivenilyorcatifomi:i. 

-Pal Wfi\111. CART CEO 

"We·.., ma1Wi11 hi.\Ulry !Jen,_" 

ThecrnrcrhH fanrJfd ~ps 
wilh compuiics aod busmrss lead­
rr.< who will provide !uidancr. These 
inclllde Ille Fn:sno BLl.!limess COLJ11-
cil. F~ Oumbrr of Cammcra:, 
ClmisCbamberof~ l'lmlo 
Worlrorcc Dnclopmcot Bou:d, 
L11~LI~ Nalioaal l...abo­
ralorics. Microsofl, Pacific Bell. 
AT&.TWin:l65 and fGl.R_Odlrr lo­
c:d. national aad inl.cmabonlll busi-
11es1u wiD iruppm1 CA.AT activities. 

He .said tbar Pacmc HcU '• coa1n'b11-
tion is ID help picpan: mtdenb for 
the llCIU c:emury and ID mili Ille 
fRsoo rqioa ccooomically div=c. 
Tue doolilioo la CART is lbc llrlftl 
contribulion ever ~ iD lhc S110 

J-iuiu Valky by Pacific lleU. 
To be housed 1111 Clav8 aruf Santa 

Ana ... _ io II rcnin- Grundfll5 

~ building. !be facility wm °""" 
'J'!J.000 ~ b:l The buildin& is 
lhara1 by lwo 1111e CART parllltis. 
Ille &mp:~iitUrial Tnliniag P'nlgrnr1 
111111 lhi! ~ Valley llminess l.rt­
cubator. Planned arT bbon.tarin 
c:civeri111 11 SlllJiecl ueas (~u bo~ 
an Pal~ 7J. C AKrwill IK' a ~1.ak-cf-lbe-arl n:­

•~;m:h and &ei:haolon racilily in 
...,hi<·h •ludc:nts wort 011 real-wodd 
rn•i•"d~ ~'R::lled by busifleUl:!I_ ~ 
l?""I 11f lbe ven1urc i' lo prTpa.n: 
~UllOj!: rcop~ fall' Ille wmrkpb:r or 
h..- w1i~01;i11 1rudio; b)' providing 
ai·maf h.intl•-an ~"ipimcnt5_ Sched­
ul,oJ 111 "r""' ill AUlUSI WllO. the ra­
' •I 11~- c• 1114! lirsa or iu ki.1111 111 °"' 

'"Thhi is 1111 H!Rmel)' ciu:il ing day. 
not only for lhe Clovii;. Unified 
School Di5lna and 1111: Fms110 Uni­
rird School Dimkr. bulforlhecnlirT 
comm11aily," mid Pal Wri,tir. CART 
chief r.u:c:uli\'e officer. •ID \he d;iy of 
1hc gmuodbrcali111.11 ceremony. 

EricJalm.~oo.uecwri~diRcmror 
ClllCmoJI :dfairs al Pacilic ~ .. pre­
_o;cnicd a $150.(100 donalio111o CART 

Thercabo will Ir informalian CCD­

li:n coma.ioina complllfr° ltalianl ror 
'ondoc:li11,1 eleclronk ratan:h. A 
hi~~ .. idroDd'1nrl 
with lrderllcl llCOC!S will link labs, 
OOmmDll lllm!i, ofliOC! and iln :amphi­
lheille1. 

"We're ~i!nio~ im uvironmenl 

Plalw SK CART, Pa~ 1 

OOSD T"*"r pl1DID br W9ldl Nugent 

Pd Wrljdtl, llLlchanl l...llb, DldL~llllll Carh Glniaml lhc 
rthlJon t115tad c:01151nidDI m l.br-CART rlldlily.· 
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CART laboratories 
CART will ~"" I I ,,__..,,_....,_..,., lat>< f•lf • .,;,a. ran~ of 
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Prolas9ionlll Sclanca; 

Global Eoonoma 

lt:Jl"c..,11Li119 tlir CART •itionuy 
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to CART's success 
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Teacher Peer Review 

Cities 

Boston 
Cincinnati 
Cleveland 
Columbus 
Hammond, Indiana 
Minneapolis 
New York City 
Philadelphia 
Pittsburgh 
Ponway, CA 
Rochester 
Toledo 
U.S. Virgin Islands 

**Approximate list! 

Ah1~rlc0J1 
Fed.cro.±'1oYl 

o-9-
L~a.c~rs 
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Resolution on Improving Teacher Quality 

The following resolution was passed in July 1998 at the biennial AFT convention. 

"The AFT believes that it is the union's responsibility to work to improve teacher quality 
and enhance the teaching profession." 

The Context 

The goals of American education are to assure that children of all races, religions, 
classes and national backgrounds master a demanding core curriculum and other 
material to prepare them to assume their civic and social responsibilities in a 
democratic society, to compete in the global economy, and to benefit from 
postsecondary educational opportunities. Rising expectations about what all students 
should know and be able to do, breakthroughs in research on how children learn, and 
the increasing diversity of the student population have expanded the knowledge and 
skills teachers must have to achieve these ambitious goals. 

These new demands on student learning put increasing demands on teacher unions to 
assist in assuring that all children are taught by qualified, competent and committed 
teachers. The AFT believes that teacher quality is an essential union responsibility, and 
so do our members. 

The Teacher Development Continuum--A Need for Change 

The quality of the teacher workforce is influenced by a number of factors, including, in 
particular: who is recruited into the teaching'profession; the preparation recruits receive; 
the standards that are set for entry into the profession; the work environment of 
teachers; and the professional development available to them. A glance at the current 
process of teacher education, licensure and continuous professional development 
reveals a system in flux, generally devoid of high standards and in serious need of 
improvement. 

Preservice Preparation. For the past decade, teacher education has been subject to 
much scrutiny, and there have been continual calls for reform. Too often, a four-year 
undergraduate education provides little time to educate prospective teachert; deeply in 
both the discipline that they will teach and the knowledge and skills of the teaching craft 
that they will need to be successful. Furthermore, changes in student populations, 
changes in the workplace, new knowledge about how students learn, and the need to 
educate all students to high levels of achievement have all created a need for systemic 
changes in teacher preparation. 

Entry-Level Standards. In America, each state sets its own standards for teacher 
preservice preparation and licensure. In most instances, these standards are not very 
high. Until a decade or so ago, teacher licensure, with the exception of a few southern 
states, was based almost entirely on "seat diplomas." State departments defined 
licensure by the number of credits taken by teacher candidates in required subject 
areas. Although the vast majority of states now require that prospective teachers take 
an examination to demonstrate content mastery, these examinations are not sufficient 
to assure a teaching force with deep subject matter knowledge. Often the content 
assessed is unchallenging, and the standard used to declare that teachers have 
mastered the content is too low. Yet, in the face of rising student enrollments, even 
these low-level entry standards are frequently waived by districts frantically seeking to 
hire staff to fill classrooms. 
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Induction Programs and the Granting of Tenure. If we look at countries with 
high-achieving school systems, we find that beginning teachers not only have solid 
liberal arts backgrounds, deep expertise in their subject areas, and sufficient education 
in pedagogy, but they also are inducted into the profession through a clinical, real-world 
training process. Inductees are able to develop and perfect their teaching skills by 
relying heavily on the expertise of their more experienced colleagues. As they become 
more expert, they assume more and more responsibility in the classroom. 

By contrast, it is only in recent years, and in a few places, that anything resembling an 
induction system for new teachers has been put in place in the U.S. Induction is 
customarily a "sink-or-swim" event for the beginning teacher. New teachers get their 
teaching assignments -- often including classes or students that more experienced 
teachers are glad to avoid -- and they are told, "You're on your own." 

Standards for granting tenure should be rigorous. Unfortunately, school districts are 
generally lax about initial assessments of teachers and often lack meaningful methods 
of teacher evaluation, as well as the personnel trained to do such evaluations. 

Continuing Professional Development. Compared to practices in American business 
and in other countries, most school districts in the U.S. invest inadequate sums in 
professional development. Furthermore, the dollars that are spent are generally 
invested unwisely. They are often spent on one-shot workshops, unconnected to the 
needs of students and teachers. For professional development to be effective, it must 
offer meaningful intellectual content; take explicit account of the various contexts of 
teaching and experiences of teachers; offer support for informed dissent; and be 
ongoing and embedded in a meaningful way in the day-to-day work of teachers. 

The Union Role in Assuring Quality Teaching 

To assure a high-quality teaching force, the union must play a role in developing and/or 
implementing quality preservice teacher education, effective recruiting and hiring 
practices, strong induction and mentoring programs, high-quality professional 
development, meaningful evaluation, and, when necessary, fair, timely intervention and 
dismissal procedures. Many AFT affiliates around the country are doing just that. 

Preservice Programs. Teacher unions are taking an active role in working with 
policymakers and the higher education community to strengthen teacher preparation. 
They work to ensure quality by advocating, at the state and local levels, for policies and 
programs in regard to teacher development, licensure and continuing professional 
development. Teacher preparation must include a firm foundation in subject matter, a 
clinical, field-based approach to pedagogical knowledge and rigorous assessment of 
both. 

Hiring Practices. Setting high standards for teacher preparation and entry into the 
profession will be undermined if those standards are abrogated in the face of teacher 
shortages or ineffective teacher recruitment efforts at the district level. To assure 
teacher quality, unions must work with the administration to halt the practice of hiring 
uncertified staff and of assigning present staff to teach in areas for which they are 
uncredentialed. Unions around the country--for example, in Los Angeles, New York 
City, Rochester, N.Y., Cincinnati, Philadelphia, Seattle and Minneapolis--have 
bargained for rights to participate in the hiring process. 

Peer Assistance and Peer Review. In the early 1980s, teacher unions began 
collective bargaining for peer assistance and/or review programs. These programs 
address many of the weaknesses in the teacher development continuum identified 
earlier and speak to teachers' expressed desire that unions play a role in the 
improvement of teaching. These programs recognize a legitimate role for teachers in 
establishing and/or enforcing standards in their own profession. Programs to assist 
beginning or struggling teachers have also been instituted in Toledo, Cincinnati and 
Cleveland, Ohio; New York City and Rochester, New York; Minneapolis, Minnesota; 
Pittsburgh and Philadelphia, Pennsylvania; Poway, California; the U.S. Virgin Islands 
and elsewhere. 

These programs have much in common. First and foremost, they are all the product of 
collective bargaining agreements. In addition, they all: 

• provide the union with at least an equal voice in the policies, 
practices and decisions involved in the implementation and 
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evaluation of the program; 

• provide assistance and/or review to new teachers and/or tenured 
teachers who are not performing at acceptable levels; 

• have a process for identifying and training qualified teachers to 
provide peer assistance and/or review; 

• have resources dedicated to implementing the program; and 

• of particular importance, they all have safeguards to due process, 
should dismissal or other disciplinary action be necessary. 

The programs vary in regard to: who is served; the extent and kinds of services 
provided; whether peer assistance is confidential; whether peer assistance is 
mandatory; whether mentors evaluate as well as assist teachers; whether it is 
permissible to use such evidence in subsequent disciplinary procedures; and, whether 
mentors make recommendations regarding termination or continued employment. 

The widespread adoption of joint union-administration-directed peer intervention 
programs to help weak teachers gain the skills they need or, if that is not possible, 
counsel them into other lines of work, would do a great deal to raise the status of the 
profession. In addition, it would help reverse the public misperception that the union, 
and its advocacy of due process and a fair tenure system, works to protect incompetent 
teachers. 

Tenure and Quality. While the public and AFT members agree that the overall quality 
of the teacher workforce is good, both believe that weak or incompetent teachers 
threaten the reputation of the profession and the quality of education children receive. 
Unfortunately the existence of some failing teachers in our schools -- and the 
exploitation of this situation by the media, some school boards and anti-teacher forces 
-- has given the public the impression that tenure laws inherently protect and perpetuate 
poor teaching. The AFT believes such a conclusion is erroneous and distracts attention 
from the real reforms that must be undertaken. 

One problem stems from the public's misunderstanding of tenure laws. For the 
education system to be effective, all teachers need a fair dismissal process -- one that 
protects them from capricious, political and intemperate firing. Tenure laws do not 
guarantee life-time employment: They neither protect teachers against lay-off due to 
lack of work, nor prevent firing for incompetence or misconduct. They are designed to 
protect teachers from arbitrary dismissal without just cause or due process. 

Where dismissal proceedings are time consuming, costly and inefficient, they need to 
be streamlined. In some states and districts, streamlined due-process safeguards have 
been legislated and/or negotiated to protect both teacher quality and individual rights. 

Protecting tenure and assuring high standards of teacher quality are not mutually 
exclusive sectors of union endeavor. Just as teachers must be defended against unfair, 
unreasonable, arbitrary and capricious threats to their employment, so too must the 
efficacy of the profession be maintained. Peer assistance and/or review programs are 
designed to do just that. Peer assistance programs benefit teachers and the public by 
reducing the incidences of tenure cases through successful interventions or counseling 
out of the profession. 

No one knows the difference between good teaching and poor teaching better than the 
best teachers themselves. Peer assistance and/or review programs allow teachers in 
trouble to be evaluated by people with expertise in their teaching field, to get help and to 
be observed over time -- instead of the widespread evaluation practice of a single 
observation, usually by the principal or vice principal. Peer assistance and/or review 
programs provide a fairer and more comprehensive review system than most traditional 
teacher evaluation systems currently in use in school districts. Under peer assistance 
and/or review, the union balances the protection of individual teachers, the protection of 
the profession and the public interest. 

But, some have questioned whether union involvement in peer evaluation programs, 
where teachers make judgments of other teachers, interferes with the union's 
responsibility to provide duty of fair representation to all of its members. This issue has 
been grappled with by affiliates involved in peer assistance and/or review. The union is 
not obligated -- with regard to any issue -- to take every grievance filed, nor is it obliged 
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to contest every dismissal or disciplinary action taken against a teacher. As long as 
unions apply consistent, reasonable and fair principles and procedures for determining 
whether to contest a grievance, and as long as they make an independent investigation 
of the grievance, it is well within their authority to reject a poorly performing teacher's 
request for union assistance in a termination for poor performance case. For example, 
the Cincinnati Federation of Teachers meets its imperative to protect individual rights 
and the competence of the profession by operating two parallel structures. One arm of 
the union participates in and governs the peer review process, another makes 
determinations about grievances including any that stem from the peer review process. 
Provided that no individual serves at the same time on both arms or that the union 
leadership does not arbitrarily weigh in on one side or the other, the union meets its 
obligation to members with regard to the duty of fair representation. 

Recommendations 

The AFT believes it is the union's responsibility to work to improve teacher quality and 
enhance the teaching profession. Therefore, we urge teachers and their unions to: 

• work with universities to assure that preservice programs for 
teachers have high standards for entry and exit, require rigorous 
preparation in pedagogy and the academic disciplines, and have 
strong clinical components that involve exemplary teachers both at 
the field sites and on the clinical faculty of education departments; 

• work with universities and preservice institutions and the 
organizations representing them, such as the National Council for 
Accreditation of Teacher Education, to support the development of 
a stronger core curriculum in teacher preparation tied to the best 
research knowledge about effective practice; 

• work with licensing bodies and professional standards boards to 
require that entering teachers meet high standards that include 
knowledge of their discipline, knowledge of how students learn and 
knowledge of the liberal arts and sciences as measured by valid 
and reliable assessments; 

• work with legislators and local school district policymakers to 
assure that beginning teachers are given a well-supervised 
induction period, that all new teachers have the opportunity to 
observe and be observed and mentored by highly accomplished 
teachers; and that only teachers who meet professional standards 
are awarded tenure; 

• work through the collective bargaining process to develop 
programs that promote and assure teacher quality, such as: 1. Peer 
assistance programs that provide mentoring to new teachers and 
provide assistance to tenured teachers whose teaching has been 
identified as in need of improvement. 2. Internship programs that 
enable master teachers to assist new teachers, review their 
practice and recommend whether the quality of their teaching 
merits their being awarded tenure. 3. Peer review programs that 
assure that teachers who are not performing competently are 
identified in a fair, noncapricious manner, have the opportunity to 
improve their practice with intense help provided by expert peers, 
receive competent, fair review by peers and, if unable to meet the 
standards of competence, are counseled out of the profession or 
otherwise terminated following due-process proceedings. 4. Other 
methods to help assure the quality of teaching; 

• negotiate contract provisions and advocate state policies that 
encourage teachers to seek National Board for Professional 
Teaching Standards certification by offering financial incentives and 
preparation programs; and 

• support state tenure statutes that provide strong due-process 
safeguards, with an efficient process that ensures the protection of 
both individual rights and high standards for the profession. 
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The Wrong Target 

by AFT President Albert Shanker 
September 15, 1996 

Many people believe that getting tenure guarantees a teacher a lifetime 
job, even if the teacher's subsequent performance is lousy. So they listen 
sympathetically to calls for abolishing tenure. But tenure does nothing of 
the sort. It simply guarantees that there will be some form of due process 
before a teacher can be dismissed. The real problem lies in the 
evaluation process that leads to tenure and monitors the performance of 
tenured teachers. 

Tenure decisions are typically based on evaluations made by an 
administrator. He probably pays a flying visit to a new teacher's 
classroom a couple of times a year, which gives him very little basis for 
deciding whether or not a teacher is doing a good job. As a result, novice 
teachers who need help don't get it; instead, they are likely to receive a 
satisfactory or even an excellent on their evaluations. After three or four 
years, when the probationary period is over, they probably get tenure. 

Because evaluations of tenured teachers are even skimpier, 
administrators are also unlikely to notice that someone's teaching is not 
up to par. So they often don't have any firm basis for recommending that 
a tenured teacher be let go. 

"Don't Let Teacher Evaluation Become a Ritual," an article directed to 
school administrators (Executive Educator, May 1988), minces no words 
in describing how worthless evaluations often are. The authors cite their 
survey of 35 school districts in eastern Pennsylvania, which showed that 
98 percent of the teachers were given a perfect score of 80 by the 
administrators who evaluated them; 1.1 percent got scores between 75 
and 79; and fewer than 1 percent scored below 74. Was there something 
in the Pennsylvania water that made for perfect teaching? The authors 
thought it more likely that the evaluations were sloppy--and they didn't 
think this was a local problem: "We suspect that inflated scores on 
teacher evaluations are common. And these scores are a sign that 
teacher supervision and evaluation are in trouble in many school 
systems." 

Everybody loses with a system like this--other teachers, who have to live 
with the results of bad teaching by a colleague, as well as students. But 
there is an alternative that works. Peer review or peer intervention--it 
goes by various names--is a system developed by teacher unions, in 
collaboration with their school districts, in which experienced and 
excellent teachers observe probationary teachers and offer them help 
when they need it. At the conclusion of the probationary period, these 
master teachers make recommendations about who should be offered 
tenure and who let go. Peer review also includes assistance to tenured 
teachers who need help with their teaching and, in some cases, advice to 
quit the profession. 

Toledo Federation of Teachers' peer review program, perhaps the first in 
the country, has been in operation since 1981. In Toledo, consulting 
teachers spend up to three years helping to train and evaluate new 
teachers, and they play a major role in deciding which new teachers will 
get tenure. Tenured teachers who are in trouble get the same kind of 
one-on-one help from colleagues, and it continues until the troubled 
teacher has either improved to the point of being successful or a 
termination is recommended. 
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But aren't teachers likely to be even easier on their colleagues than 
administrators? Both the Toledo Federation of Teachers and the 
Cincinnati Federation of Teachers, which has had a peer assistance and 
evaluation program since 1985, have found the opposite to be true. In the 
Cincinnati program's first year, consulting teachers rated 10.5 percent of 
their new teachers less than satisfactory, compared to 4 percent by 
administrators. And 5 percent of beginning teachers under peer review 
were recommended for dismissal as compared to 1.6 percent of those 
evaluated by principals. Results for subsequent years have been similar. 

Cincinnati has an arrangement similar to Toledo's for veteran teachers 
whose teaching is not up to par. After two years of support and 
assistance, the consulting teacher makes a final report, recommending 
dismissal if necessary. This system salvages teachers who can be 
helped, but there is another important plus. It greatly reduces the number 
of dismissals that lead to lengthy and expensive disputes. According to 
Tom Mooney, president of the Cincinnati Federation of Teachers, this is 
because the teachers who are advised to leave can't blame their 
termination on sloppy or unfair procedures by management. They have 
been offered help by their colleagues and given a chance to improve. At 
best, the decision to terminate represents a consensus among the 
various parties. At the very least, the teacher sees that he won't have 
much of a court case. 

Teachers (and teacher unions) don't hire, evaluate or tenure teachers: 
administrators do. But the whole process would be a lot better if teachers 
were able, as a profession, to take responsibility for themselves. The 
programs in Toledo and Cincinnati, and similar ones sponsored by the 
Minneapolis Federation of Teachers and the Rochester Teachers 
Association, show that this idea can work. Instead of getting rid of tenure, 
we should be moving to give teachers more say about who becomes--and 
remains--a tenured colleague. 

American Federation of Teachers, AFL•CIO - 555 New Jersey Ave, NW - Washington, DC 20001 

Copyright by the American Federation of Teachers, AFL•CIO. All rights reserved. Photographs 
and illustrations, as well as text, cannot be used without permission from the AFT. 
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The Toledo Plan 
Home I Peer Review I TFT Career Development Plan I Educational Links 

History 

The Toledo Public School system has achieved national recognition for its 
Intern-Intervention Program. The Toledo Plan is an effective teacher performance tool 
based on peer coaching and evaluation. Boldly different from traditional evaluation 
procedures in use by other school systems, intern-intervention has generated considerable 
national and international attention for Toledo. This recognition has resulted in over 3000 
requests for information from school systems and others interested in peer review and 
higher classroom performance standards. 

This pacesetting program, which was started in 1981, provides a formula for professional 
development of beginning teachers and an evaluation system that detects and screens out 
those who show little aptitude for the classroom. Additionally, experienced teachers who are 
severely deficient in performance are given intensive peer assistance to bring their work to 
acceptable standards. This intensive system of evaluation is aimed at those most in need of 
professional help--beginners in our system and those experienced teachers in trouble. For 
these individuals, intern-intervention delivers the very finest professional help 
available--peers who are themselves excellent teachers. 

The Intern Program 

All teachers newly hired by Toledo Public Schools are subject to inclusion in the Intern 
Program. Each new teacher's status is determined by the co-chairs of the Intern Board of 
Review. Those designated as interns are assigned a consulting teacher (mentor teacher) for 
the purpose of professional development and evaluation. The Intern Program allows the 
consulting teacher the time to conduct a complete evaluation of the intern's progress and 
ultimate success (or lack thereof) in meeting the performance standards of the Toledo Public 
Schools. 

The evaluation process is one of continuous mutual goal-setting using classroom 
observations and follow-up conferences where the intern and consulting teacher can analyze 
and set practical goals for improvement based on detailed evaluation criteria. A consulting 
teacher may use any of a number of methods to assist the intern in meeting the goals set 
such as demonstration lessons, video taping, observations of other teachers. 

The consulting teacher assigned to each intern will have final responsibility for the 
evaluation of the intern. Evaluation reports are filed by each consulting teacher on or before 
December 20 and March 20. Evaluations are based largely on the intem's progress toward 
meeting specific goals as determined by the consulting teacher. At the last evaluation date, 
the intern consulting teacher recommends to the Intern Board of Review the future 
employment status of the intern teacher. This board accepts or rejects the recommendation 
of the consulting teacher. The nine member board is composed of five teachers and four 
administrators. Six votes are required to reverse a consulting teacher's recommendation. 

Consulting Teachers 

• Full-time mentors/evaluators who are limited to 3 years in the program 
• Receive an additional $5,165 in salary 
• Minimum of 5 years of outstanding teaching service 
• Conduct new-teacher orientation 
• Provide workshops for interns on current teaching procedures and classroom management 

3/13/2000 2:38 PM 



the_ toledo _plan http://www.tn250.org/the _ toledo _plan.htm 

2 of 4 

techniques 
• Submit periodic reports to the Intern Board of Review regarding the status of each intern 
• Attend all meetings of the Intern Board of Review 

Intern Board of Review 

• Governs Intern Program 
• Consists of 5 union representatives and 4 management representatives 
• Chairmanship is rotated annually between the president of the Toledo Federation of Teachers and 

an assistant superintendent 
• Assigns consulting teachers 
• Approves applicable inservices 
• Manages the budget 
• Monitors and scrutinizes the work of each consulting teacher 
• Accepts or rejects the evaluation recommendations of the consulting teachers 

Evaluation Procedure 

• Preliminary Conference is held between the consulting teacher and the intern teacher to discuss 
supervision, evaluation, and goal setting process. 

• Goal-Setting Observation is made by the consulting teacher to observe and make assessment of 
the intern's teaching performance. 

• Goal-Setting Conference between the consulting teacher and the intern teacher is held to establish 
specific performance goals. 

• Growth Period is given to allow the intern teacher time to follow through on the performance 
goals identified during the Goal-Setting Conference. 

• Summary Evaluation is completed using performance goals as a basis for overall evaluation. 

Status Report of Intern Teachers 

Resignations do not include normal transfers out of district. Resignations are result of interns 
failing to meet standards. 
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Performance Review/Intervention 

Performance Review 

A performance review is designed for teachers who have been identified as needing assistance in 
addressing serious teaching problems. A performance review will result in one of the three following 
actions: 

1. Assignment to intervention component of the Toledo Plan. 

2. Assignment to the School Consultation Program which is a mentoring and teacher 
assistance program. 

3. No remediation needed. 

Identification of a teacher in need of a performance review may take place in three different ways: 

1. Both principal and Federation building committee may jointly identify and recommend. 

2. Individually, a principal may identify and recommend. 

3. A Federation building committee may independently identify and recommend. 
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Description of Intervention 

The Intervention component is designed to assist non-probationary teachers who have been identified as 
performing in a way so unsatisfactory that improvement or termination is imperative. A system of 
checks and balances is used to avoid abuse of intervention by either union or management. 

If intervention is recommended by the Intern Board of Review, the following procedures are used: 

I. The teacher may file an appeal of the process within five (5) days of notification of 
placement in intervention to an impartial arbitrator. 

2. If the impartial arbitrator determines that procedures have been correctly followed and 
that intervention is the proper program, intervention will proceed. 

3. Confidentiality will be maintained at the school and at the Intern Board of Review. 
4. Consultant works with teacher with the goal of bringing the teacher to satisfactory 

level of teaching performance. 
5. There are no artificial time limits imposed. 
6. The consulting teacher decides when intervention ends. 
7. At that time, a status report is filed with both school management and the union. 
8. Representation and due process rights and procedures exist for intervention teachers 

who are subject to termination. 

For more information about Peer Review, please contact Dal Lawrence or Joan Kuchcinski at: 

TFT Phone: (419) 535-3013 
TFT Fax: (419) 535-0478 

You are visitor: 

~I 
~J> _J I 

since September I, 1998 

Home I Peer Review I TFT Career Development Plan I Educational Links 
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Who Should Teach? 
The States Decide 

Good teaching matters. Savvy parents 
have long known this, and research is 
confirming it. With U.S. schools 
needing to hire about 2 million teachers 
in the next decade, the push is on to 
make sure that the people who take 
those jobs are qualified to teach to the 
higher academic standards now expected 
of students. 

States are not 
doing enough to 
attract, screen, 
and retain 
competent 
teachers. 

Quality Counts 2000, the fourth annual 50-state report by Education 
Week, looks at one of the most critical questions in education: What 
are states doing to attract, screen, and keep good teachers? The 
answer, based on the most exhaustive survey of state teacher 
policies to date: Not enough. 

Despite universal agreement that teachers should have basic literacy 
skills and know the subjects they teach, Quality Counts found states 
playing an elaborate shell game. While they set standards for who 
can enter the profession on the front end, most keep the door 
cracked open on the back end. As a result, millions of students sit 
down every day before instructors who do not meet the minimum 
requirements their states say they should have to teach in a public 
school. And far too many teachers who have acquired basic 
credentials are not receiving the training, support, and 
encouragement they need to remain-and grow-in their 
profession. For example: 

Thirty-nine states require prospective educators to pass a 
basic-skills test. But 36 of those states have loopholes that allow at 
least some people to teach who have failed such exams. 

Twenty-nine states require high school teachers to pass tests in the 
subjects they plan to teach, and 39 require them to have a major, a 
minor, or an equivalent number of course credits in their subjects. 
Yet all of those states, except New Jersey, can waive those 
requirements, either by granting licenses to individuals who have 
not met them or by permitting districts to hire such people. 

The situation is even worse for middle school teachers. Fewer than 
half the states expect middle school teachers to earn secondary 
licenses in the subjects they plan to teach. The rest allow them to 
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use "generic" elementary school certificates. Only nine states 
require all middle school teachers to pass tests in their subjects. 

Moreover, even licensed teachers are often assigned classes for 
which they have not been trained, a practice known as "out of field" 
teaching. Eleven states do not require special permission for 
teachers to spend part of the day teaching outside their areas of 
expertise. Only 22 states have the authority to penalize schools or 
districts for having out-of- field teachers, such as by revoking 
accreditation or cutting state aid. Only one state requires 
notification of parents when their children are taught by out-of-field 
teachers. And no state has published information about out-of-field 
teaching on school report cards for the public. 

Quality Counts 2000 also looked at the incentives states offer to 
attract bright college graduates into teaching. It found that most 
such incentives are weak and rarely focus on the schools or subjects 
where teachers are needed most. 

Only Massachusetts offers "signing bonuses" to lure talented people 
into teaching. Maryland will begin doing so next school year. 

Twenty-seven states have scholarship or loan-forgiveness programs 
for prospective educators. But only 18 target such programs to 
specific shortage fields, such as math and science. Only 10 aim 
those programs at candidates who are willing to work in urban or 
rural schools, schools in impoverished neighborhoods, or 
low-performing schools. 

Forty states have programs that provide an accelerated pathway into 
teaching, particularly for career-switchers and liberal arts graduates. 
But with the exception of California, New Jersey, and Texas, such 
alternative routes serve few comers. 

Twenty-seven states have Web sites that list teacher vacancies in 
their states, but most do not require all districts to participate. Only 
nine permit teachers to submit resumes, job applications, or related 
personnel information electronically. 

Beyond such shortcomings in the "pipeline" for beginning teachers, 
states are not doing nearly enough to help teachers reach their full 
potential as educators and to keep them from quitting the 
profession. 

A special study conducted for Quality Counts, based on data from 
the U.S. Census Bureau, found a growing salary gap between public 
school teachers and other college graduates. 

Teachers ages 22 to 28 earned an average $7,894 less per year than 
other college-educated adults of the same age in 1998. The gap is 
three times greater for teachers 44 to 50, who earned $23,655 less 
than their counterparts in other occupations. 

The gap is worst among those with master's degrees ages 44 to 50. 
Teachers in that category earned $43,313 in 1998, compared with 
$75,824 for nonteachers-a difference of $32,511. 
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From 1994 to 1998, the average salary for master's-degree holders 
outside teaching increased 32 percent, or $17,505, after adjusting 
for inflation; the average salary for teachers with master's degrees 
increased less than $200. 

Moreover, salaries alone won't keep teachers in the classroom, and 
studies show that far too many leave the profession within the first 
five years. Many states have induction programs that give new 
teachers support and advice from more experienced colleagues. But 
while 28 states have laws that require or encourage districts to offer 
such programs, only 19 states require districts to provide that help 
to all beginning teachers; of those states, only 10 foot some or all of 
the bill. 

Though 27 states require principals or other individuals to observe 
and evaluate beginning teachers, only four states require that the 
evaluations be conducted by a team that includes someone outside 
the school. And only Connecticut and New York require novice 
teachers to pass a state-administered performance assessment. 

Together, these piecemeal policies and lackluster incentives steer 
people away from teaching. The result is a teacher pipeline that 
more closely resembles a leaky faucet. 

For Quality Counts 2000, Education Week conducted a special 
analysis of the first federal study to follow college graduates into 
the workplace. 

Based on that analysis: 

Nearly half(49 percent) of the 1992-93 college graduates who 
prepared to teach while in school had never worked in a K-12 
public school four years later. 

At every step of the way, the less academically able chose teaching, 
as measured by college-entrance exams. Both those who prepared to 
teach as undergraduates and those who went on to do so were less 
likely to have scored in the top 25 percent on such tests than their 
peers who chose other professions. 

Of the college graduates who began teaching by 1993-94, nearly 
one in five had left within three years. 

The brightest novice teachers, as measured by their college-entrance 
exams, were the most likely to leave. 

Poor working conditions contribute to the high turnover. Teachers 
who did not participate in an induction program, who were 
dissatisfied with student discipline, or who were unhappy with the 
school environment were much more likely to leave than their 
peers. 

This year's edition of Quality Counts also continues to chart the 
progress--0r lack of progress-toward education improvement in 
the 50 states. In addition to the analysis of teaching policies, here is 
what Education Week's reporting found: 
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Achievement- Seven states posted significant gains from 1992 to 
1998 m the percentage of 4th graders reading at the "proficient" 
level or above on the National Assessment of Educational Progress: 
Colorado, Connecticut, Kentucky, Louisiana, Maryland, Minnesota, 
and Mississippi. 

Standards, Assessments, and Accountability-Every state but 
Iowa has adopted academic standards in at least some subjects, and 
44 have standards in all four core areas. 

The number of states that administer tests matched to their 
standards in at least one subject climbed from 35 in 1997-98 to 41 
this school year. The number of states that test whether students are 
meeting standards in all four of the core academic subjects rose 
from 17 to 21. Less movement occurred on the accountability front. 
For example, while California added monetary rewards for 
successful schools, Oregon and South Carolina killed funding for 
such programs. 

School Climate- Since last year, three more states have passed 
laws permitting charter schools. And 29 states now allow parents to 
shop among public schools within a district or across the state. But 
few states have made noticeable gains in increasing parent or 
student involvement. 

Resources-Forty-three states increased their per- pupil spending 
from 1997 to 1998. In 38 of those states, the increase was large 
enough to at least keep pace with inflation. Twenty-two states 
increased per-pupil spending by more than 5 percent, and eight had 
gains of more than 10 percent. 

Quality Counts 2000 is divided into two sections. "Who Should 
Teach?" focuses on our theme for this year. "The State of the 
States" looks at student performance and more than 75 indicators of 
the health of each state's public education system. State-by- state 
updates relate state policy changes in education over the past year. 

-The Editors 

Quality Counts is produced with support from the Pew Charitable 
Trusts. 
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Finding and Keeping 
Competent Teachers 

By Lynn Olson 

Rachel had been teaching for seven years in 
Massachusetts when she decided to move to 
New York City to be near her family. 
That's when the problems began. 

Although the 34-year-old educator was 
fully licensed to teach in Massachusetts, 
with master's degrees in both teaching and 
public policy, she had to sit through 12 
hours of testing to earn her professional 
license in New York state. She also had to 
submit a videotape of her classroom 
performance and, to work in the city, 
complete a course on how to recognize 
child abuse.All that to take a $17 ,000 pay 
cut-from $58,000 to $41,000-to teach in 
the New York City schools. 

The Gatekeepinq Challenqe 

Recruiting 
·· SweeteninQ the Pot 

Minority Teachers 

A Oitrerent Road to Teaching 

· The Salary Gap 

, One State's Success 

Rachel began applying for her teaching license in October 1998, but 
by July oflast year, she still had not completed the paperwork. And 
without proof of employment, she couldn't rent an apartment. "It 
was just a nightmarish process," she recalls. 

"I know plenty of people go through it," adds Rachel, who requested 
that only her middle name be used, since she may sti II want to teach 
in the city someday. "But I wasn't a 25-year-old teacher anymore. I 
was a person in my mid-30s with a lot of experience. And it really 
made me angry." 

Across the nation, districts are on the prowl for good teachers. 
Estimates are that schools will need to hire about 2 million public 
school teachers in the next decade. But far from enticing people into 
the profession, states erect hoops and hurdles for prospective 
candidates that can keep people like Rachel out of the classroom. 
And those hurdles often do not even achieve their goal of 
guaranteeing competence. 
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charts m 
Building a 
Stronger 
Teaching Force 

As the ultimate arbiters of who is permitted to 
teach, states can help recruit and attract 
candidates. They can also keep good teachers 
in the classroom and weed out bad ones by 
providing support and evaluating performance. 

But in each of those roles, states are falling 
down on th.e job. When it comes to teaching, 
many states play an academic shell game. Attracting the 

Best and 
Brightest? They raise standards for who can enter the 

profession on the front end, while keeping the 
door cracked open on the back end to ensure that every classroom 
will be staffed come September. 

"Every kid, in some sense, will have a teacher," says Ken I. Wolpin, 
a professor of economics at the University of Pennsylvania and a 
member of the National Research Council's committee on 
assessment and teacher quality. But not every child will have 
someone who should be in the classroom. 

While Rachel spent the summer filling out forms and taking tests, 
New York state permitted districts to hire thousands of teachers on 
temporary, or emergency, licenses, some of whom were much less 
qualified than she. In 1998-99, the state granted some 10,200 such 
licenses. 

Meanwhile, the incentives most states offer prospective teachers and 
the support they give those who enter the profession are so weak 
that the country is losing many of its best candidates. 

An analysis of federal survey data for Quality Counts found that 
about half the undergraduates who prepare for teaching careers have 
not entered the K-12 public schools four years later. Of those who 
begin teaching, about one in five leaves after three years in the 
classroom. And, the analysis shows, top undergraduates, as 
measured by their scores on college-entrance tests, are less likely to 
become public school teachers and more likely to quit, if they do. 

Teaching Matters 

Quality Counts 2000, the fourth annual 50-state report card 
published by Education Week, focuses on attracting, screening, and 
keeping talented teachers for the nation's schools. 

Read a related 
story: 

"A Picture of the 
Teacher 

Pipeline: 
Baccalaureate 
And Beyond." 

About 2.8 million public school teachers 
are working in the United States. 
Clearly, every one of them is not going 
to be a nuclear physicist or come from 
the uppermost ranges of tested ability. 
But good teaching matters. And pressure 
to improve the quality of the teaching 
force has never been greater. 

Today, research is confirming what 
common sense has suggested all along: A skilled and 
knowledgeable teacher can make an enormous difference in how 
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well students learn. 

One Tennessee study found that students who had good teachers 
three years in a row scored significantly higher on state tests and 
made far greater gains in achievement than students with a series of 
ineffective teachers. 

Another study by Linda Darling-Hammond, a Stanford University 
education professor, found that the strongest predictor of how well a 
state's students performed on national assessments was the 
percentage of well-qualified teachers: educators who were fully 
certified and had majored in the subjects they taught. 

Such findings make sense to the public: Nine of 10 Americans say 
"ensuring a well-qualified teacher in every classroom" is the second 
most important step that could be taken to lift student achievement, 
outranked only by ensuring school safety, according to a 1998 
public opinion poll conducted by Recruiting New Teachers, a 
nonprofit organization in Belmont, Mass. 

As states expect more of students-and base promotion and 
graduation on how well they perform-policymakers have an 
obligation to ensure that teachers are up to the task. "We're raising 
the stakes for kids," says Patte Barth, a senior associate at the 
Washington-based Education Trust, "and we've got to make sure 
that our kids have teachers who can bring them to those high 
standards." 

Unfortunately, the demand for more and better teachers couldn't 
come at a worse time. Enrollment in public elementary and 
secondary schools is projected to grow by 4 percent between 1997 
and 2009, to 48.1 million. And 40 percent of those students will be 
members of minority groups, compared with only about 12 percent 
of the current teaching force. More than 20 percent of newly minted 
teachers leave the profession after four years, creating a constant 
demand for new hires. And with the average teacher now 44 years 
old, districts are bracing for a wave of retirements in the coming 
years. 

All this at a time when job opportunities for women and minorities 
in other professions and fields are greater than ever. Schools are 
forced to compete for talent in ways they never have in the past, 
especially in high-demand subjects such as mathematics and 
science. Although the average salary for a nonteacher with a 
master's degree increased by $17 ,505 from 1994 to 1998, after 
adjusting for inflation, the average salary for a teacher with a 
master's degree inched up by less than $200. 

The good news is that interest in teaching is on the rise. More than 
10 percent of college freshmen say they want to teach in elementary 
or secondary schools, the highest percentage since the early 1970s. 
Applications to many of the nation's top graduate schools of 
education are climbing. And Teach for America, a nonprofit 
organization that recruits liberal arts graduates to teach in poor 
urban and rural schools, says applications have soared 37 percent 
since the program began 10 years ago. 
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Viewed in this light, states have a critical choice: They can take 
steps now to ensure a qualified teaching force for years to come, or 
they can scramble to fill classrooms with mere warm bodies and be 
stuck with the results of those lax policies for decades. 

Research suggests that, at a minimum, teachers should have a solid 
general education and know their subjects. If states do nothing else, 
the experts say, they should guarantee that children have teachers 
who meet those requirements. 

Studies have found that teachers with higher verbal ability, as 
measured by test scores, produce greater student learning. The 
evidence also shows that students whose teachers know their 
subjects perform better than students whose teachers lack 
subject-matter preparation. There is far less evidence that 
pedagogy-or knowing how to teach-is important, although part of 
the problem may be a lack of good measures of pedagogical skill. 

Knowing Their Subjects? 

To guarantee that teachers have basic cognitive skills, 39 states 
require prospective educators to pass a basic- skills test. But acing 
such tests is hardly a feat: In general, critics maintain, they measure 
verbal and mathematical achievement at about the 10th grade level. 
And many states set their passing scores so low that virtually anyone 
can succeed. Even so, 36 states provide loopholes that allow at least 
some people to enter the classroom even if they fail such exams. 

When it comes to guaranteeing teachers' subject-matter knowledge, 
states have been most vigilant about high school teachers, generally 
taking steps along two lines: 

Thirty-nine require high school teachers to have a major, a minor, or 
the equivalent number of college credits in the subjects they teach. 

Twenty-nine require beginning high school teachers to pass tests in 
their academic disciplines. 

Yet all but New Jersey tum around and waive those requirements, 
either by granting licenses to individual teachers who have not met 
them or by permitting districts to hire such candidates. 

States are far less stringent about whether middle school teachers 
know their subjects. Only 17 states expect middle school teachers to 
obtain secondary-level licenses in the academic subjects they plan to 
teach. The rest permit middle school teachers to earn an elementary 
school certificate. Only nine states require all prospective middle 
school teachers to pass tests in their academic disciplines. 

As a result, a substantial chunk of U.S. teachers lack a solid 
grounding in the subjects they teach. According to the National 
Center for Education Statistics, 66 percent of high school teachers 
have either an undergraduate or graduate major in an academic field, 
compared with 44 percent of middle school teachers and only 22 
percent of elementary teachers. 

Elementary educators also tend to be less academically able than 
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their middle or high school counterparts, and than other college 
graduates, as measured by college-admissions tests. 

The same is true for college students majoring in education, instead 
of in academic disciplines. In 1992-93, 30 percent of college 
students graduating with education majors scored in the bottom 
quartile on their college-entrance exams, compared with 18 percent 
of humanities majors and 14 percent of those majoring in math, 
computer science, or the natural sciences. 

Education Week's analysis of longitudinal data for Quality Counts 
looked at every major decision point in the pipeline: It identified 
which students chose a major in education, decided to student-teach, 
entered the classroom, and remained in the profession at the end of 
four years. In general, the less academically able candidates, as 
measured by SAT and ACT scores, were the ones still teaching after 
three years. 

Through the Back Door 

Of course, standards mean nothing if schools can wiggle around 
them by hiring people who don't meet the requirements whenever 
there's a spot to fill. As a result, millions of students sit down each 
day before teachers who don't have what their states consider the 
most basic requirements for being there. 

Standards mean 
nothing if 

schools can 
wiggle around 

them. 

That common practice-known by such 
euphemisms as "emergency" Iicensure, 
"incidental teaching," or "misassignment 
approval"-is used to fill classrooms 
when teachers in a particular subject 
can't be found, or when 

teacher-candidates haven't passed a test or finished their 
coursework. 

More than one-fourth of teachers enter the profession without 
having fully met state licensing standards, according to the National 
Commission on Teaching & America's Future. Twelve percent of 
new teachers are hired with no license at all, while another 15 
percent hold temporary, provisional, or emergency licenses. 

Some states have started to crack down on the widespread practice. 
New York, for example, has decreed that by September 2003, 
schools will not be allowed to employ teachers with temporary 
licenses. New Jersey did away with emergency licensure, except in 
such fields as bilingual and special education, in 1985. And 
Maryland has set new limits on the number of years teachers can 
work without meeting all its requirements. 

But in many other states, the gates are open wide. An unintended 
consequence of California's popular effort to reduce class sizes, for 
example, was an explosion in the number of unlicensed teachers. 

"Americans wouldn't dream of entrusting our homes or our health to 
an unlicensed professional-or one with fly-by-night training," says 
Bob Chase, the president of the National Education Association. 
"Yet time and again, we entrust the education of our children to 
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teachers without adequate licensure. Such a lack of quality control 
would be considered criminally negligent in any other profession." 

Moreover, emergency permits are not the only way unqualified 
teachers find their way into classrooms. More common is a practice 
known as "out of field" teaching, in which teachers are allowed to 
spend at least part of their day teaching subjects in which they have 
little or no training. About a third of U.S. teachers each year are 
assigned at least one class a day for which they have not been 
trained. 

As with emergency licenses, such teachers are not distributed evenly 
across schools. Out-of-field teaching is more common in 
high-poverty schools and small schools, among beginning teachers, 
and for middle school students and children of all ages who are in 
lower-track academic classes. 

Eleven states permit teachers to instruct students for part of the day 
outside their content areas without obtaining special permission. 
Only 22 have the authority to levy penalties against schools or 
districts that exceed limits on out-of-field teaching, such as a loss of 
accreditation or funding. 

But given the high demand for teachers and widespread shortages 
even of substitute teachers, such policies are rarely enforced. Only 
Florida requires by law that parents be notified if children are 
enrolled in a class taught by an out-of-field teacher. And no state so 
far has put that information on school report cards released to the 
public. 

Tests, academic requirements, and other prerequisites for entering 
the profession are designed to shield children from incompetence. 
But from the perspective of a potential educator, they also cost time 
and money. The higher the barriers, the greater the investment a 
candidate must make before ever drawing a paycheck. 

Some critics, moreover, challenge the idea that the convoluted 
licensing structures found in most states actually guarantee 
competence. And they suggest that many of the screens deter bright 
college graduates and would-be career-switchers-particularly 
requirements that lengthen the time and money it takes to become a 
teacher. 

"I think that the new credentialing movement is wrong-headed," 
says Eric A. Hanushek, a professor of economics and public policy 
at the University of Rochester in Rochester, N.Y. "All of the actions 
are likely to reduce the supply of teachers but unlikely to increase 
student performance." 

Scholarships, Signing Bonuses, and Stipends 

To entice people into teaching, states and districts are dangling 
incentives that range from scholarship and loan-forgiveness 
programs to cash bonuses. Some offer housing and moving 
assistance, free graduate-level courses, and stipends for teachers 
who have earned certification from the National Board for 
Professional Teaching Standards, a national program designed to 
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recognize accomplished teaching. Massachusetts made headlines in 
1998 when it decided to offer signing bonuses totaling $20,000 over 
four years to about 60 people who otherwise might not have 
considered careers in education. The state plans to offer 125 signing 
bonuses this year. 

Many states also are trying to retain their veteran, master teachers. 
Twenty-four states and about 85 districts provide extra money for 
teachers who have earned national-board certification. Thirteen 
states give cash awards to successful schools, although only about 
half allow the money to be used for staff bonuses. 

Yet most incentives are small, piecemeal efforts that serve relatively 
few comers. Only a handful of states, for example, have created 
clearinghouses to coordinate their recruitment efforts. Only 
Massachusetts has created a permanent endowment fund-$60 
million-to support its incentives. 

Few of the incentives are aimed at the areas where teachers are 
needed most: either by subject or in hard-to-staff schools or districts. 

Contrary to popular belief, the United States does not have an 
overall "teacher shortage." But it does have problems of distribution 
in the supply of teachers. 

Too few teachers are available in such subjects as special education, 
bilingual education, mathematics, and science. And too few people 
are willing to work in schools that are underfunded or in rundown or 
isolated areas. Studies suggest that new teachers, especially, prefer 
to work near where they grew up. 

In California, 24 percent of the state's schools do not have a single 
underqualified teacher. But in another 20 percent of the schools, 
more than one in five teachers is underqualified. Urban schools and 
those with many poor, minority, and limited-English-proficient 
students are far more likely to have high concentrations of such 
teachers. 

"What's happened is the distribution of qualified teachers has been 
radically skewed," says Patrick M. Shields, a researcher at SRI 
International, a nonprofit research and consulting group based in 
Menlo Park, Calif. That, he adds, "has in some places started to tilt 
the scale to create an extremely dysfunctional system." 

Although the state has initiatives to increase the supply of teachers, 
Shields says, "none of this is targeted at the places that are most in 
need." 

Much the same could be said about teacher supply nationwide. 
While 27 states have scholarship or loan-forgiveness programs for 
prospective educators, only 18 target them to specific high-demand 
fields, according to a 50-state Quality Counts survey. And only 10 
aim their programs at candidates willing to work in hard-to-staff 
schools or regions. Few states offer incentives for colleges and 
universities or districts to train or retrain teachers in subjects where 
educators are most needed. 
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Alternative routes permit candidates who already hold bachelor's 
degrees to become teachers without completing a traditional 
education program. Such candidates typically complete their initial 
coursework during the summer before assuming full responsibility 
for a classroom under the supervision of a mentor teacher. 

Such programs have shown success in attracting more minority 
teachers, math and science teachers, and candidates willing to work 
in urban schools. Few data, however, are available on how such 
teachers actually perform in the classroom or their effect on student 
achievement. But they generally score at least as well as traditional 
candidates on teacher-licensure exams. 

Forty states have created alternative- route programs. But most are 
small in scale and differ widely in the support they offer novice 
teachers. 

Moreover, easing red tape and offering signing bonuses cannot 
overcome a bigger problem: Too many teachers make too little 
money. to stay in the profession over the long haul. 

Opportunity Costs 

Research conducted by Education Week for Quality Counts suggests 
that there are long-term costs associated with going into teaching, 
and that those costs grow as teachers get older. 

The gap between the average annual salary of a young teacher with 
only a bachelor's degree and a nonteacher with a comparable 
education was $8, 192 in 1998. But for those ages 44 to 50 with a 
master's degree, the gap ballooned to $32,511--or $43,313 for 
teachers vs. $75,824 for nonteachers. 

"You cannot be living in the United States in 1999 and not believe 
that teacher salaries are a great disincentive to educated people 
entering the profession," argues Sandra Feldman, the president of 
the American Federation of Teachers. A recent survey of AFT 
members found that 39 percent were working second jobs to make 
ends meet. 

Recognizing the problem, some states have raised salaries across the 
board, while others are paying beginning teachers more. 

But critics suggest that the basic salary structure for teachers is 
flawed. Rigid salary schedules, which pay teachers based on 
coursework and years of experience, fail to reward performance. 
And they do not reflect the demands of the labor market. 

For example, mathematics and science teachers-who typically are 
in high demand-frequently do not earn any more than teachers of 
other academic disciplines. 

Some experts believe states should pay extra for teachers in 
high-demand subjects; those willing to work in hard-to-staff schools 
or districts; those who graduate from better colleges or post higher 
test scores; and those who possess greater knowledge and skills or 
raise student achievement. 
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Richard J. Murnane, an education professor at Harvard University, 
suggests that taxpayers would be more likely to support significant 
pay hikes for teachers if the salary structure were tied to 
competence. 

Keeping Teachers on the Job 

Higher salaries might broaden the pool of potential teachers. But 
pay alone won't keep them in the classroom. Retention, rather than 
recruitment, may lie at the heart of the teacher-quality issue. 

Research has found that new teachers improve dramatically during 
their first few years on the job. For that reason, experts say it is 
critical to retain teachers for at least five or six years so that they can 
reach their full potential. 

"It doesn't really solve the problem to recruit thousands of new 
people into the occupation if, in a few short years, many of them 
leave," Richard M. Ingersoll, a sociologist at the University of 
Georgia, observes. "The data tell us that the vast majority of hiring 
that takes place in any given year is simply replacements for 
teachers who have just left." 

Salaries are just one of the reasons teachers bail out. A Quality 
Counts analysis of data from a five-year federal study known as 
Baccalaureate and Beyond provides insights into the other reasons 
teachers stay or go. 

It shows that teachers leave schools that have discipline problems 
and ones where they perceive a poor overall school environnment. 
Teachers get fed up with schools in which they are likely to be 
assigned to subjects they're unprepared for, and schools with poor 
administrative support. 

The analysis found that nearly 20 percent of the 1992-93 college 
graduates who began teaching by 1993-94 had left after three years. 
Teachers who were dissatisfied with student discipline quit at twice 
the rate of those who were not. Teachers who were dissatisfied with 
the school environment also were twice as likely to leave. 

Such findings come as no surprise to Irene. When she left her job in 
Prince George's County, Md., for neighboring Montgomery County, 
in 1999, she got nearly a $5,000 pay hike and better benefits. But, 
on balance, says Irene, who asked that her last name not be used, it 
was the working conditions that drove her decision. In Prince 
George's County, the 2nd grade teacher had 28 children at all times. 
In Montgomery County, she has 21, and only 14 pupils for reading 
and language arts. 

Her room is bigger, she has more supplies, and the roof doesn't leak. 
She has more planning time, and is free from lunch or playground 
duty. 

"I wouldn't have remained in the classroom very long ifl had 
stayed," says the four-year veteran. "Most people don't go into 
teaching to make a lot of money. The working conditions are 
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probably much more important than salary." 

To support teachers during the crucial first few years, 28 states now 
require or encourage districts to create induction or mentoring 
programs for new teachers, in which veterans provide them with 
structured support while they gain experience. The analysis of 
Baccalaureate and Beyond data found that teachers who had not 
participated in such a program were nearly twice as likely to leave 
after their first three years of teaching. 

But only 19 states mandate that districts offer induction programs to 
all beginning teachers, and, of those, only 10 foot some or all of the 
bill. Almost no state safeguards working conditions for novices by 
ensuring that they're not teaching out of field or assigned 
nonteaching duties. Only North Carolina requires that local boards 
adopt policies prohibiting new teachers from being assigned any 
extracurricular duties without their written permission. 

Moreover, few states tie support for beginning teachers to 
assessments of their classroom performance to determine whether 
they should receive a license to remain in teaching. 

Twenty-seven states require the school principal or another 
individual to observe and evaluate new teachers. An additional 
four-Kentucky, Louisiana, Oklahoma, and South 
Carolina-require new teachers to be evaluated by teams that also 
include someone outside the school. And only Connecticut and New 
York require that the performance of novice teachers be assessed by 
independent, state-trained evaluators who do not work in the 
teachers' schools or districts. New York requires beginning teachers 
to submit a videotape of a classroom lesson, which is assessed using 
a common rubric. Connecticut requires novices to submit a portfolio 
of work-including videotapes of their teaching, evaluations of 
student work, lesson plans, and other elements-to the state. 

Most experts suggest that such evaluations would be far more 
effective at judging teachers' competence than written exams. 

Where Next? 

But James W. Stigler, the co-author of The Teaching Gap, a 1999 
book that compares videotapes of teachers' classroom instruction in 
the United States, Germany, and Japan, says the problem in the 
United States is not teachers but teaching. "When we look at 
videotapes, we do not see evidence of incompetent teachers," he 
says. "We do see teaching methods that are just less effective." 

American teachers, for example, rely more on rote procedures and 
memorization, and are less likely to push students to solve problems 
or gain understanding of underlying concepts. The current emphasis 
on licensure, Stigler argues, won't address that gap. Instead, 
teachers' working conditions must be improved so that schools 
become places where teachers have the time and support to 
examine, share, and revise their lessons. "What we need to do is not 
identify special people to become teachers," Stigler says, "but figure 
out how to take the average teaching method and improve it." 
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Some observers say the existing system of teacher recruitment, 
assessment, and licensure is so cancerous it requires radical surgery. 

"The paucity of solid evidence pointing to the effectiveness of 
teacher licensure is striking: There is little connection between 
licensing requirements and high-quality teaching," the Thomas B. 
Fordham Foundation concludes in a 1999 report, "The Quest for 
Better Teachers: Grading the States." 

The report from the Washington-based research organization 
proposes keeping regulation to the barest minimum-by verifying 
that teachers are not criminals, have a solid general education, and 
know their subjects. Principals would be free to hire the people they 
wanted and pay them based on performance and marketplace 
demands. Accountability for school performance would ensure that 
they sought competent teachers. 

Others take the opposite tack. The National Commission on 
Teaching & America's Future is working with a dozen states to 
improve teacher preparation, licensure, and assessment, by raising 
standards, encouraging more professional preparation, and providing 
more support for novices. 

While the two approaches are widely divergent, they do share some 
common ground. Both agree that teachers need to know the subjects 
they teach. Both agree that more learning about how to teach should 
take place in real schools, under the supervision of master teachers. 

And virtually everyone agrees that the 
existing system is broken. It fails to 
attract enough good teachers to the 
schools where they are needed. It does 
not screen out those who shouldn't work 
with children. And, too often, it does not 
keep good teachers like Rachel in the 
classroom. 

And virtually 
everyone agrees 
that the existing 
system is 
broken. 

After weeks of agonizing debate, Rachel decided not to take any of 
the jobs she was offered last year. Instead, she has gone back to 
school full time, working on her doctorate in education. 

"The thing is that I love teaching," she says. "I was just tired of 
struggling. I think if the teaching profession were structured so that I 
could enjoy livable working conditions and make, at the very least, a 
lateral move, I would very happily have stayed." 

on the Web 
Read the report, "The Quest for Better Teachers: Grading the States." from the 
Thomas B. Fordham Foundation. 

PHOTOS: Novice teacher Lisa Van Ness, left, at the Arthur S. Dudley Elementary 
School in Antelope, Calif., gets advice from veteran Suzi Culbert.Rich Pedroncelli 
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EDUCATION WEEK on tht WEB 

·1""'i:"'ll ... 1tl"'l\·~11""!tll!i!ltlii T£ACHER MAGAZINE SPECIAL REPORTS PRODUCTS & sm1CES 

Teaching has always been more an occupation than a profession. 
Traditionally, important decisions affecting classrooms have been made 
not by teachers, but by administrators and policymakers. They have 
determined the content of the curriculum and how it should be taught, 
selected textbooks and materials, and decided which standardized tests 
would be administered. Teachers exercised limited freedom, behind the 
closed doors of their classrooms. 

To some degree, the low-status nature of teaching has prevailed because it 
has largely been women's work. Before the 1960s, a woman aspiring to a 
career had essentially two choices: nursing or teaching. Public schools had 
no trouble staffing their classrooms with women who were willing to 
work in unappealing conditions for low wages. Though women have more 

......... ....--.------r:icareer options today, eight out of I 0 beginning teachers are still female. I Other Issues Pages: !..:..! 
Other Issues Pages: Main h fi ti · 
Issues Page America Reads And while many teac ers md the pro ess1on: 
~~~~~i~~h~i~~~~a~hools challenging and rewarding enough to make 
ChoiceNouchers Class Size up for low salaries and frustration, many , 
College Access Community leave the classroom for better pay--and ~~· · 
Partners Community Service . . . ~l!"°' 
Distance Learning better workmg conditions. After all, ~· ,, , ,- . ,, 
Deseg!egation ~a~ly Le~rning classroom teaching conditions are a lot like '"· '' ·al · 
Evolut1on/Creat1onism Gifted 
Education Gender Equity those of blue-collar workers. Teachers rarely 
Guidance Counseling Hi~tory have their own offices and lack the services 
Standards Home Schooling . 
Inclusion The Internet that other professionals have access to, such 
National Standard:; Parental as a secretary telephone typewriter fax 
Involvement Phonics . ' . ' , ' 
Privatization Prof. . . machme, or copier. The teachers work day ;,;; 
Development Reconst1tut1on is highly structured, with little or no time for~~:: 
Reform Networks . II I . · · h II !••JR 
School-Based Mgmt School mte ectua mteract1on wit co eagues. ·~ 
Construction School Finance 
School-to-Work Teachers 
Tracking Uniforms Violence 
Vouchers 

Glossary 

Since the early 1980s, when the current 
drive to improve American education began, 
teaching has been a central focus. Many 
policymakers have become convinced that 
schools will not be able to produce better 
educated students without highly skilled, "· , •·~-'~ 
knowledgable teachers who are treated as ~~~a~-~;, .. '., 
professionals. As a first step, many states set ;t~m~"~,~~ · 

a cc red itation 
master teachers 
merit pay 
pay equity 
teacher 
certification 
teacher licensure 

stiffer requirements for entry into and graduation from teacher-preparation 
programs. They raised beginning teachers' pay, hoping to attract 
better-quality candidates. They also created incentives, such as forgiveable 
loans, to encourage good high school students to pursue careers in 
teaching. And some states required experienced teachers to pass 
minimum-competency tests to retain their licenses. 

In 1986, a landmark report issued by a task force of the Carnegie 
Corporation of New York called for radical changes in teaching to make it 
a true profession. The authors envisioned a different kind of 
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Colleges for 
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Education 
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Higher Education 
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Federation of 
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Educators 
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Foundation for 
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Teaching 
Center for 
Education 
Renewal 
National Board 
for Professional 
Teaching 
Standards 
National Center 
for Innovation 
National Center 
for Restructuring 
Education. 
Schools. and 
Teaching 
National Council 
for Accreditation 
of Teacher 
Education 
National 
Education 
Association 
Teach For 
America 

a true profession. The authors envisioned a different kind of 
teacher--flexible, up-to-date, able to lead children into deeper learning. 
The next step was for teachers to be mentors and coaches rather than 
dispensers of facts. Students would take more responsibility for their own 
education, and teachers would collaborate with them in a search for 
knowledge and understanding. The school structure would change so that 
teachers would be deeply involved in decision-making: Within broad 
curricular frameworks, teachers would decide how best to meet their 
goals. They would participate in the development of new 
performance-based assessments. They would be empowered to make 
decisions that affect instruction, budget, personnel, and scheduling. At the 
same time, though, the teachers would be much better educated and would 
be eased into their jobs with help from experienced mentors. 

Since the Carnegie report, there has been slow and steady work on a 
variety of fronts to improve the quality of the nation's teaching force. A 
consortium of 38 states is working together to devise new, rigorous 
standards for beginning teachers and to come up with new ways of 
measuring whether candidates deserve a license to teach. This is in 
contrast to the current system, which focuses on what coursework 
candidates have completed--a piece of information which tells little about 
their ultimate performance with students. The national organization that 
accredits education schools has stiffened its standards and is pressing 
programs to submit themselves to scrutiny. And the National Board for 
Professional Teaching Standards, an outgrowth of the Carnegie report, has 
begun setting standards of accomplished practice and certifying expert 
teachers who can meet them. 

These steps, advocates say, eventually will put teaching on a similar 
footing with other professions, such as law, medicine, and architecture. In 
those fields, members of the profession set their own standards for entry 
into the field. In return for this relative freedom from outside regulation, 
their members strive to uphold high standards and discipline one another 
when they fail. In education, 11 states have created autonomous standards 
boards to set standards for teaching, rather than leaving the task to the 
state board of education. 

Teaching is one of the country's most unionized occupations. The National 
Education Association, the nation's largest teachers' union, boasts 2.2 
million members. Its rival, the American Federation of Teachers, has 
900,000 members. And there are signs that the teachers' unions are 
interested in playing a greater role in ensuring that their members are well 
prepared for the job. A group of union leaders from both organizations is 
meeting regularly to discuss the future of teacher unionism, with an eye 
toward school quality rather than employee protections and benefits. 

But in some cases, the unions are seen as an obstacle. Many people, 
including some teachers, are frustrated that pay scales are so rigid. But 
union opposition has stifled attempts to institute merit-pay programs, 
which would give administrators the ability to reward teachers they 
consider to be performing well. Union members believe that might result 
in arbitrary decisions. 

And the next big educational battle may be over the issue of teacher 
tenure. Teachers usually earn tenure after two or three years of acceptable 
service, giving them tremendous job security. A district that wants to fire a 
tenured teacher must typically undergo a lengthy process of hearings and 
appeals. One purpose of tenure laws is to protect teachers from being 
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dismissed because of political or personal views. Opponents, however, 
argue that tenure makes it difficult for districts to fire unqualified teachers. 

On a similar front, several studies are also now being conducted to 
examine ways to dramatically overhaul the entire teacher-compensation 
system--not just change a bit of it here or there. 

Undeniably, much remains to be done. A major report issued in September 
by the National Commission on Teaching and America's Future offered a 
scathing indictment of current practices, including inadequate teacher 
education, bureaucratic hiring procedures, and the placement of 
unqualified teachers in classrooms. 

The report set the price tag for remedying these problems within a decade 
at nearly $5 billion a year in new federal, state, and local money which 
should be spent on upgrading teacher education, subsidizing people to 
teach in high-need fields and locations, reforming the licensing and 
induction process, and better professional development. 

Please also see our Issues Page on Professional Development. 

On the Web 

"What Matters Most: Teaching for America's Future." September 1996, 
from the National Commission on Teaching & America's Future. 

Talented Teachers in Every Classroom is the second point of President 
Clinton's 10-point plan for education in his second term. 

Reinventing Teacher Compensation Systems. This September 1995 
brief from the Consortium for Policy Research in Education presents a 
detailed argument about why and how teacher comper:isation should 
be restructured. The goal: wide worker acceptance, better employee 
morale, improved organizational performance, and higher individual 
salaries. See in particular "History of Teacher Pay Changes." 

"Realizing New Learning for All Students Through Professional 
Development," from the North Central Regional Educational 
Laboratory's Pathways to School Improvement, sets out how schools 
can go about in.stituting succesful professional development programs. 

"Excellent Teachers Rewarded: Re-Designing Compensation,"1995, 
from the Wisconsin Center for Education Research at t'.he School of 
Education at the University of Wisconsin-Madison. Argues for "an 
ob,ective standard of measur .. excellence i~' 

Mil!:f~ ill:IMIJ:Mnii*f.11!1MUjiJ:f!C ~--
© 1999 Editorial Projects in Education 
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Charter Schools 

West of the Mississippi 

State Number Enrollment 

Alaska 16 2,047 
Arizona 166 32,209 
California 149 73,905 
Colorado 59 13,911 
Hawaii 2 790 
Idaho 2 57 
Kansas 15 1,545 
Louisiana 11 1,598 
New Mexico 5 4,601 
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The State of Charter Schools 2000- Fourth-Year Report, January 2000 

School Size I Grade Level Configuration I 
Student to Teacher Rat10n I Computers for Instruction 

Enrollment by State 

As in past years, charter schools enrolled a relatively small percentage of public school students 
nationwide. Only three states had 2 percent or more of their public school enrollment in charter schools, 
with the District of Columbia enrolling the greatest percentage of students in charter schools. However, 
the number of students enrolled in charter schools continued to grow, with California charter schools 
continuing to enroll the greatest number of students. As the number of charter schools increases and 
student enrollment in charter schools expands, their potential impact on public education also 
increases . 

• In 1998-99, the Study estimated that charter school enrollment totaled 252,009 in the 27 states 
with open charter schools. This enrollment was 0.8 percent of all students in public schools in the 
27 charter states . 

• With 73,905 students in charter schools, California had the most charter school students of any 
state. More than half of all charter school students (52 percent) are enrolled in charter schools in 
three states: Arizona, California, and Michigan . 

• The District of Columbia, with an estimated 3,364 students enrolled in charter schools, had more 
than 4 percent of its public school students enrolled in charter schools, the highest percentage of 
public school students enrolled in charter schools in all 27 charter states. Arizona had 4 percent of 
their public school students enrolled in charter schools, while Colorado had 2 percent. 

• The percentage of public school students enrolled in charter schools increased in all 27 charter 
states in the 1998-99 school year as compared to the 1997-98 school year. 

Estimated Enrollment in Charter Schools and All Public Scools in the 27 Charter States 
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Percentage of students in all public schools 

I We do not have 1998-99 data for Idaho, Mississippi, and Ohio because their charter schools were not open at the time of 
our 1998-99 survey. In 1997-98, the number of students enrolled in South Carolina charter schools was too small to register 
on the scale. 

-###-

A. States and Charter Schools 

·--=:~:;:.':":.77.--:--::=:-:::--::::=-.:...~:~::::.':"=.~·':".-:"·-·-:·:-.-:~-· ... ~ =~= 

B. Basic Characteristics of Charter 
Schools (cont'd) 
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The State of Charter Schools 2000 - Fourth-Year Report, January 2000 

Newly Created and Pre-Existing Charter Schools 

Charter school legislation allows charter schools to be created in several different ways. Groups of 
parents, teachers, and community members can start newly created schools. In addition, public and 
private schools may be able to convert to charter school status. Because the types of authorized charter 
schools vary state by state, characteristics of charter schools often differ from one state to another. 
Some states have many charter schools that were pre-existing public schools, while in other states there 
are few. 

• As of the 1998-99 school year, 72 percent of all charter schools were newly created schools. An 
additional 18 percent had been pre-existing public schools before becoming charter schools, while 
10 percent had been pre-existing private schools . 

• Newly created schools continued to make up the majority of charter schools created in each year. 
Pre-existing public schools, which constituted 44 percent of all charter schools opened in the 
1994-95 school year or earlier, constituted only 15 percent of charter schools opened in the 
1998-99 school year. This decline in the percentage of charter schools that converted from 
pre-existing public schools were located in California and converted in the first years that 
California had a charter school law . 

• Legislation in the 27 states with operating charter schools in 1998-99 permits the conversion of 
existing public schools to charter schools. In 26 of these states, state charter legislation allows the 
creation of new charter schools as well. Twelve states permit pre-existing private schools to 
become charter schools, although some states require that the private schools disband and 
reconstitute themselves before applying for a charter or limit the geographic areas in which private 
schools may convert to become charter schools. 

Estimated Percentage of Charter Schools, by Creation Status 

Na•w~ nr.tl rd 1 J'X. 

NOTE: These data are based on responses from a/1975 open charter schools that responded to the survey. Although Nevada 
had one open charter school as of the 1998-99 school year, that school did not respond to the survey. 

Estimated Number and Percentage of Newly Created and Pre-existing Charter Schools, by Year of 
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NOTE: These data are based on responses from all 975 open charter schools that responded to the survey. 

State! 

I NA indicates that the state's legislation did not allow for that type of charter school when the schools that responded to our 
survey received their charters. Several states have since changed their laws to allow more types of charter schools. 

2 Colorado does not allow private schools to become charter schools, hut one charter school was a pre-existing program for 
adjudicated youth. 

3 Although Florida's law does not allow private schools to apply directly to become charter schools, private schools may 
disband, reincorporate as new organizations with new boards, and apply for charters if they agree to enroll students through 
a public lottery. 

4 The original charter laws in Georgia. New Mexico, and Arkansas did not permit newly created charter schools, but 
legislative changes in 1998-99 have resulted in laws that now allow newly created charter schools. 

5 Illinois charter legislation stipulates that a private school must cease operation as a private school before applying for 
charter status. 

6 Kansas law does not allow private schools to become charter schools. We are still clarifYing the status of one school that 
reported it was previously a private school. 

7 New Mexico legislation was amended in 1999 to allow newly created schools, but this change was too early for newly 
created schools to be surveyed for this report. 

8 Wisconsin's law allows for the conversion ofprivateschools only in Milwaukee. 

-###-
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about this site 

School Status: 

Year of Opening: 

Mission 
Statement: 

Current Number 
of Students: 

Current Grades 
Served: 

Geographic Area 
Served: 

Facilities: 

Principal or Lead 
Administrator: 

Title: 

http://www.uscharterschools.org/uscs _ l /visit?x-a=v&x-id=738 

CHAR"'~OOLS 
P.S. 1 

1062 Delaware Street 
Denver , CO 80204 

http://www. ps 1 charterschool .org 

General Information 

Operating 

1995 

P.S. l's mission is to enrich life in the urban core of 
Denver - to add to its attractiveness, increase its 
economic viability, enliven its cultural life and bring 
out its hospitality. P.S. 1 will make its contributions to 
this mission by enabling young people to work together 
as a learning community on challenging projects that 
make a difference in the quality of city life and, in the 
process, draw students toward higher and higher 
standards of character, conduct, work, academic 
achievement and community service. 

under 500 

5, 6, 7, 8, 9, I 0, 11, 12 

Denver Metro area 

P.S. I is moving to a newly remoldeled, historic 
building in August of 1998. Our new home includes 16 
learning areas, a Community Action Center, a 
professional development center and plenty of space of 
community use. Stop by and see our beautiful new 
building if you are in Denver! 

Rexford Brown 

Executive Director 

Instructional Program & Students 

Instructional This school is designed as an urban learning 
Program Overview: community. Approximately 240 students attend from 

throughout Denver and the metro area. The school 
features open learning, an extended day, personal 
learning plans, and the city of Denver as the campus. 

Student Assessment Porfolios, Degrees of Reading Power Test, ITBS 
and Grading: reading and math, SCANSKILLS 

Overview of Student P.S. I wants our student body to reflect the diversity of 
Demographics: the city around us. Our student body is approximately 

50% ethnic minority and 50% anglo. 
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Percentage of 0 - 5 
Limited English 
Proficient Students: 

Percentageof 11 -15 
Special Education 
Students: 

School Organization & History 

School Type: New School 

Chartering Agency: District 

Name of Partner Colorado Youth at Risk 
Organization(s): 

School Founded by: Rex Brown, Linda Reilly and 40 Founding Families 

General Contact 
Person: 

Phone 

Fax 

E-Mail 

This Profile 
Managed by: 

For General Inquiries About School 

Robin Russel 

(303) 575-6690 

(303) 575-6661 

rbrown@usa.net 

Additional Comments 

Linda Reilly, Profile Editor 

This School Profile Last Updated: Mon Feb 14 14:03:06 2000 

Update this Profile 
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