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President's & Secretary's Priorities 
Major New Initiatives for Fiscal Year 2000 

1. All students will read independently and well by the end of 3!:Q grade. 
2. All students will master challenging mathematics, including the foundations of algebra and 

geometry, by the end of 8~ grade. 
3. By 18 years of age, all students will be prepared for and able to afford college. 
4. All states and schools will have challenging and clear standards of achievement and 

accountability for all children, and effective strategics for reaching those standards. 
5. There will be a talented, dedicated and well-prepared teacher in every classroom. 
6. Every classroom will be connected to the Internet by the year 2000 and all students will be 

technologically literate. 
7. Every school will be strong, safe, drug-free and disciplined. 

Secretary Riley and senior Department officials developed seven priorities (see 
Working Document and the Strategic Plan) for the Department, based on the "Call to 
Action" issued by the President in his State of the Union Address (February 4, 1997). 
These seven priorities are as follows ... 

All students will read independently and well by the end of 3rd grade. 

• America Reads Challenge 
• Readmg Excellence Program 
• The Reading Summit 
• Class Size Reduction and Teacher Quality Initiative 
• America Goes Back to School: Get Involved! 
• Voluntary National Tests 
• Family Involvement 

All students will master challenging mathematics, including the foundations of 
algebra and geometry, by the end of gth grade. 

Visit the America Counts website, where you will find infornrntion such 
as speeches, fact sheets, publications, reports and the Third International 
Math and Science Study (TIMSS). 

By 18 years of age, all students will be prepared for and able to afford college . 

• America's HOPE Scholarship 
• Direct Loan Program 
• Department of Education's Office of Postsecondary Education 
• Project EA.SI 
• Think College-- Learn for a Lifetime 

All states and schools will have challenging and clear standards of achievement 

1125/2000 4:01 l'M 



U.S. Gepa11ment of Education (ED) .. .ident's and Secretary's l'noritics http://www.ed.gov/inits.html 

2 of 2 

' and accountabmty for all children, and effective strategies for reaching those 
standards . 

• Voluntary National Tests 
• Goals 2000 
• School-to-Work 
• Improving America's Schools Act of 1994 -- Elementary and Secondary 

Education Act 
• CompreheilS!ve School Refonn Demonstration Program 

There will be a talented, dedicated and well-prepared teacher in every 
classroom. 

The Teacher Quality Website offers infonnation for policymakers and 
educators on a range of issues -- recruiting and preparing teachers, 
providing professional development opportunities, and raising teaching 
standards. It includes classroom resources, research, and infonnation for 
individuals interested in becoming a teacher. 

Every classroom will be connected to the Internet by the year 2000 and all 
students will be technologically literate . 

• U.S. Department of Education Technology Initiatives 
• The Mid-continent Regional Educational Laboratory (McREL) 
• North Central Regional Educational Laboratory 
• Regional Technology in Education Consortia (R *TEC) 

Every school will be strong, safe, drug-free and disciplined. 

• School Construction and Design 
• Safe & Drug Free Schools Program 
• US Charter Schools 
• Flexibility and Waivers 
• Improving America's Schools Act of 1994 -- Elementary and Secondary 

Education Act 

The Partnership for Family Involvement in Education supports the seven priorities 
through family and community involvement in children's learning. As members of 
the Partnership, thousands of family-school partners, employers, community 
organizations, and religious groups work together to help all children learn to high 
academic standards. 

ED**I!.- .· 
\·~-.-·--··--. 
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FY2000 M·ajor Initiatives and 
Funding Opportunities 

• Summa~ of Department's 2000 Initiatives and Funding Opportunities 
• Class Size Reduction 
• Stec1al Education Grants to States Prowam 

2 st Century Community Learning Cen ers 
• Reading Excellence 
• Safe and Drug Free Schools -- Middle School Coordinators 
• Comtrehens1ve School Reform Demonstration 
• Char er Schools 
• Advanced Placement Initiative 
• Teacher Quality Enhancement Grants 
• Preparing Tomorrow's Teachers to Use Technology 

Bilingual Professional Development 
• GEAR OP 
• Learning Anytime, An~here Partnerships 
• New American High Sc ools 
• 2000 New Initiatives and Funding Opportunities 

• Small Schools 
• E/ementab, School Counseling and Demonstration Program 
• Safe and rug Free Schools -- Aflernat1ve Strategies 
• ACfult Educat1on!Engltsh Literacy C1v1cs Education Grants 

Class Size Reduction 
$1.2 b1ll1on 1n FY1999, $1.3 billion in FY2000 
(a $100 million increase) 

Special Education Grants to States 
Program 
4.31 b1ll1on in FY1999, $4.99 billion in 
FY2000 
(a $p79 million increase) 

21st Century Community Learning 
centers 
$200 m1ll1on in FY1999, $453.7 million in 
FY2000 
(a $253. 7 million increase) 

Readin~ Excellence 
$260 millon 1n FY1999, $260 million in 

FY2000 
(no increase) 

Safe and Dru9i Free 
Schools-Mi die School 
Coordinators 

Helps school districts hire 100,000 
teachers over 7 years to reduce class 
sizes in grades 1-3 to a nationwide 
average of 18. 

A formula grant program to assist the 
50 States and territories in meeting 
the excess costs of providing special 
education and related services to our 
nation's 6.25 million children with 
disabilities. 

Funds school-community 
partnerships to keep schools open 
after-school and summers as safe 
havens for enhanced learning. 

Helps children learn to read well and 
independently by the end of the third 
grade through reading instruction 
based on scientifically based reading 
research, professional development, 
family literacy, and extended learning 
activities. 

Enables Middle Schools to hire 
alcohol, drug and violence prevention 
coordinators. 
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$35 million in FY1999, $50 million ·in FY2000 
(a $15 million increase) 

Comprehensive School Reform 
Demonstration 
$145 m1ll1on 1n Prl999, $220 million in 

FY2000 
(a $75 million increase) 

Public Charter Schools 
$100 million 1n FY1999, $145 million in 

FY2000 
(a $45 million increase) 

Advanced Placement Incentive 
Program 
$4 million 1n FY1999, $15 million in FY2000 
(an $11 million increase) 

Teacher Quality Enhancement 
Grants 
$75 m1ll1on in FY1999, $98 million in FY2000 
(a $23 million increase) 

million in FY2000 

Bilin~ual Professional 
Deve opment 
$50 m1ll1on 1n FY1999, $75 million in FY2000 
(a $25 million increase) 

GEAR UP 
$120 m1ll1on in FY1999, $200 million in 

FY2000 
(an $80 million increase) 

hllp:iiwww.ed.guv/mits/FY2000/index.html 

Helps raise student achievement by 
assisting public schools across the 
country to implement effective, 
comprehensive school reforms that 
are based on reliable research and 
effective practices, and include an 
emphasis on basic academics and 
parental involvement. 

Helps charter schools meet start-up 
costs associated with creating their 
new public schools, such as 
developing curriculum, purchasing 
equipment, or providing professional 
development for teachers. 

Enables States to reimburse part or 
all of the cost of test fees for eligible 
low-income individuals. 

Funds State, Partnership, and 
Teacher Recruitment projects that 
support systemic change in state 
teacher licensure policies and 
practices; projects to promote 
comprehensive and lasting change to 
teacher preparation programs; and 
the recruitment and preparation of 
excellent teachers for America's 
classrooms. 

A national teacher preparation reform 
initiative to ensure that all future 
teachers are technology-proficient 
educators who are well prepared to 
teach 21st Century students. 

Three competitive grant programs to 
meet the need for fully certified 
bilingual and ESL teachers and other 
educational personnel, and to insure 
well-prepared personnel to provide 
services to limited English proficient 
students. 

A long-range early college 
preparation and awareness program 
that gives low-income students and 
their families pathways to college by 
partnering middle and high schools 
with colleges and community 
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Learning Anytime Anywhere 
Partnerships 
$10 m1ll1on in FY1999, $15 million in FY2000 
(a $5 million increase) 

New American High Schools 

~1~~tlion in FY1999, $4 million in 
FY2000 
(no increase) 

New Initiatives 

Small Schools Initiative 
$45 million in FY2000 

Elementary School Counseling and 
Demonstration 
$20 m1l11on in FY2000 

Safe and Drug Free 
Schools-Alternative Strategies 
$10 m1ll1on 1n FY2000 

Adult Education/English Literacy 
Civics Education Grants 
$7 m1ll1on 1n FY2000 

-###-

http://www.ed.gov I in its/FY 2000/mdcx. html 

organizations or through 
State-administered programs. 

Supports postsecondary partnerships 
among colleges, businesses, and 
other organizations to promote 
technology-mediated distance 
education that is not limited by time or 
place. 

Showcases and supports outstanding 
high schools that have committed to 
extensive reform efforts, raised 
academic standards for all students, 
and achieved excellent results. 

Helps LEAs plan, develop and 
implement smaller learning 
communities (goal of not more than 
600 students in a learning 
community) for students in large high 
schools (defined as 1,000 students or 
more) to create a more personalized 
high school experience for students 
and improve student achievement. 

Provides grants to establish or 
expand counseling programs in 
elementary schools. 

Helps school districts identify 
effective procedures, policies, and 
programs that serve to discipline 
students without suspending or 
expelling them. 

Helps states and communities 
provide limited English proficient 
(LEP) adults with expanded access to 
high quality English literacy (EL) 
programs linked to civics and life 
skills instruction, including 
understanding and navigating the 
U.S. government system, the public 
education system, the workplace, and 
other key institutions in American life. 
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THE WHITE HOUSE 

Office of the Vice President 

Contact: 
(202) 456-7035 

VICE PRESIDENT GORE ANNOUNCES NEW INVESTMENT TO CREATE 
SMALLER, SAFER AND MORE SUCCESSFUL HIGH SCHOOLS 

Washington, D.C. - Vice President Gore today unveiled a $120 million initiative to 
create smaller, safer and better high schools. The Administration's Small, Safe and Successful 
High Schools initiative -- which will be included in the Administration's budget for Fiscal Year 
2001 -- exemplifies the Vice President's commitment to refom1ing the American high school, 
and ensuring a world-class education for all of America's students. 

"The idea is simple: small schools give kids a big boost," said Vice President Gore. 
"Smaller schools mean more personal attention to the varied needs of all our children, helping 
both those who arc struggling and those who arc excelling to achieve their full potential." 

The program would offer competitive grants to local school districts to create smaller 
schools or break up larger schools by funding innovative strategics such as autonomous schools­
within-schools, career academics, restructured school days, and other innovations that allow 
schools to ensure that every student receives personal attention and academic support. Funds to 
create smaller schools could be used for planning and implementation costs, including costs to 
reorganize schools, train teachers, renovate facilities, and provide extended learning time and 
support services for students. 

In addition to creating smaller, helter high schools, the grants would help schools create a 
clear focus on student success: innovative, engaging and challenging curriculum integrated 
around a col1ercnt focus; teachers working together lo meet the needs of their students; strong 
leadership; the involvement of families and community; and technology to enhance achievement. 

Research confinns what parents intuitively believe: that smaller schools are safer and 
more productive because students feel less alienated, more nurtured and more connected to 
caring adults, and teachers feel that they have more oppor1unity to get to know and support their 
students. Smaller schools also have better attend:mce records, lower dropout rates and fewer 
discipline problems. Research also shows that small schools can offer a strong core curriculum 
and, in most cases, a level of academically advanced courses comparable lo large schools. 

Recent incidents of school violence, like the tragedy in Littleton, Colorado, arc causing 
serious alan11 among parents and students who arc unsure what has caused such tremendous 
alienation and aggression in some of our teenagers. In addition to the need for more parental 
involvement and stricter discipline policies, many educators arc pointing lo a systemic problem -
- the model of the American high school. 
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In response to these concerns, Representative David Obey (D-WI) included $45 million 

in the Fiscal Year 2000 budget to create smaller high schools. The new Administration initiative 
announced today will build on Rep. Obey's down-payment and will help our children make the 
most of their education. 

"Tragic incidents of school violence make it clear that many of our teenagers need more 
attention than larger high schools can give them," added the Vice President. "We must help 
working families struggling to give their children attention and direction, by ensuring that our 
public high schools offer connections to caring adults as well as high academic standards." 

Since the end of World War II, the number of schools nationwide has declined seventy 
percent, while average enrollment has grown 500 percent, or fivefold. There are more than 
12,400 three and four year high schools in the United States. More than seventy percent of 
students in these schools attend a school with more than 1,000 students, and enrollments of 2,000 
and 3,000 are common. 

"As our economy changes, so must our schools. It's time for the large, factory-like high 
schools of the 20111 century to make way for the smaller, more flexible and i1movative institutions 
that will mark th". 21st century," Gore said. 

### 
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"Today too many of our schools are so old they 're falling apart, or so over-crowded students are learning 
in trailers. Last fall, Congress missed the opportunity to change that. This year, with 53 million children 
in our schools, Congress must not miss that opportunity again. " 

-- President Clinton, State of the Union Address, 1999 

PRESIDENT CLINTON'S FY2001 BUDGET DEMONSTATES A STRONG COMMITMENT TO 
INVESTING IN SCHOOL CONSTRUCTION AND MODERNIZATION. THE FY2001 
BUDGET: 

• RENEWS THE PRESIDENT'S STRONG COMMITMENT TO HIS SCHOOL 
MODERNIZATION TAX CREDIT BOND PROPOSAL 

The President's School Modernization Bond proposal provides $24.8 billion in tax credit bonds over 
two years to modernize up to 6,000 schools. This proposal has an estimated cost of $3.7 billion over 
five years, and is fully paid for in his budget. Within this program, $2.4 billion is reserved for 
Qualified Zone Academy Bonds. 

• INCLUDES A NEW $1.3 BILLION SCHOOL URGENT/EMERGENCY RENOVATION 
LOAN AND GRANT PROPOSAL 

This $1.3 billion program could support nearly $7 billion of(approximately 8,300) renovation projects 
in high-poverty, high-need school districts with little or no capacity to fund urgent repairs over the 
next 5 years. Both loans and grants would be made available, with the smaller grant program directed 
toward the neediest districts. 

NATIONALLY, THERE IS AN URGENT NEED FOR SCHOOL MODERNIZATION 

• One-Third of All Schools Need Extensive Repairs. One third of all public schools - about 25,000 
schools - need extensive repair or replacement. School Facilities. 711e Co11ditio11 u( America's Schools. GAO Report 

Number HEHS-95-<> I, 1995-<i 

• Average School is 42 Years Old. The average public school in America is 42 years old, and school 
buildings begin rapid deterioration after 40 years. How Old arc America's Schools, NCES, 19'J9. 

• $112 Billion Needed Just for Repairs. $112 billion is needed just to repair the existing schools 
across the nation School Faci/i11cs.· '/'lie Co11di1i1111 o(A11u·rica ·.,.Schools. GAO Report Number H EHS-95-(> I, 1995-6. 

• School Enrollment Higher than Ever. A record 52.7 million children arc enrolled in elementary and 
secondary school today, and this number will climb to 54.3 million by 2008 2,400 new public schools 



• 
will be needed by 2003 to accommodate rising enrollments. The Baby Boom Echo: No End in Sight. Department of 

Education, 1999. ' 

SCHOOL MODERNIZATION TAX CREDIT BOND PROPOSAL 

• This new type of bond - a tax credit bond - would provide interest-free financing to help state and 
local governments pay for school construction and renovation to help address issues of aging facilities 
and overcrowding. 

• Instead of paying the interest and principal on school construction bonds, the issuer would only be 
responsible for repaying the principal. The federal government would provide tax credits to the 
bondholders in lieu of interest payments. 

• The Administration's proposal would support nearly $25 billion in bonds over the next two years to 
help states and districts build and modernize up to 6,000 public schools. 

• President Clinton's proposal has an estimated cost of $3.7 billion over five years, and is fully paid for 
in his budget. 

SCHOOL RENOVATION LOAN AND GRANT PROGRAM 

• The School Renovation program would provide interest free federal loans and grants to needy school 
districts to fund urgent renovations - approximately 8,300 renovation projects would receive funding 
over 5 years. 

• The loan program would be targeted to those districts unable to finance the interest cost associated 
with facilities renovation. 

• The smaller direct grant program would provide direct funding to the needy school districts unable to 
finance the capital expenditures associated with school renovation. 

• Renovations funded through loans and grants could include repairs to roofs, climate control systems, 
or plumbing. Loans and grants could also fund school modernization to improve technology 
capability, if no other source of funds is available. 

2 
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Text only 

Funding Opportunities 

If you're interested in applying for a grant or contract, here's infonnation you'll need to 
know . 

• Discretiona1y Grant Application Packages -- lists grant competitions that are 
currently open and provides links to downloadable application packages, fonns, 
and other infonnation you'll need to apply. 

• Federal Register documents -- includes notices inviting applications for grant 
competitions, as well as funding priorities, selection criteria, regulations, and 
relevant workshops and meetings . 

• FY 2000 Forecast of Funding Opportunities under ED Discretionary Grant 
Programs -- lists the dates, estimated number of awards, and funding amounts 
for virtually all the Department's direct grant and fellowship competitions for 
new awards. 

• What Should I Know About ED Grants -- offers a non-technical summary of 
ED's d1scret1onary grants process {application, review, award, administration, 
grant closeout, and audit) and the laws and regulations that govern the process. 

• Guide to ED Programs -- provides a concise description of each of about 175 
programs that ED administers, identifies who may apply, and gives the name 
and telephone number of the ED office to contact for more infonnation. 

• ED General Administrative Re ulations EDGAR -- defines the administrative 
reqmrements for managing projects unded by discretionary grants awarded by 
ED .. 

• Grants and Contracts Infomrntion -- provides additional infomrntion including 
currently available contract sohc1tations, a forecast of upcoming contract 
opportunities, grants policy bulletins, and databases of contract and grant 
awards. 

• ED Budget -- provides an overview of the Federal role in education, an 
explanation of the Federal budget process, news about ED's budget, and 
program-by-program details of the President's budget request. 

• Some ED offices and programs maintain pages that may provide additional 
infonnation of interest: 

o Bilingual Education and Minority Languages (OBEMLA) Funding 
Opportunities 

o Comprehensive School Refom1 Demonstration Program 
o Migrant Education Grant Infomrntion 
o Rehabilitation Services Administration RSA lication Kits 
o ResOurces or Postsecondary Inst1tut1ons 
o Safe & Drng-Free Schools Program 
o Special Education Programs 
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FOR RELEASE 
December 9, 1999 

Contact: 
Jim Bradshaw 
(202) 401-2310 

NEW WEB SITE AIMS TO HELP TEACHERS FIND LEARNING RESOURCES 

www.thegateway.org 

A new tool is now available to help teachers pinpoint -- from thousands of learning resources on the 
Internet -- the one that is right for their students, U.S. Secretary of Education Richard W. Riley 
announced today. The Gateway to Educational Materials (GEM) at www.thegateway.org is designed for 
teachers to type a topic, grade level, and other inforniation into a search screen that then retrieves -- from 
more than 140 web sites -- lessons, instructional units, and other free educational materials on that topic, 
for that grade level. 

"The web," Riley said, "puts many thousands of learning resources within reach of anyone with Internet 
access. It's no surprise that one of the most popular uses of this new medium, among teachers, is 
searching for resources that can help students learn. But finding the right resource on a particular topic 
for your students can take time. And time is in short supply for our teachers. That's one reason GEM is 
so important." 

GEM lets teachers, as well as parents and students, search instructional materials of more than 140 
federal, state, university, non-profit, and commercial organizations. These materials may also be 
browsed by subject area or key word. Currently, more than 7,000 items are included in GEM with 
hundreds of new resources being added and new consortium members joining each month. 

"GEM is more than a web site," said Linda Roberts, special advisor to the secretary for technology. "It is 
a solution that was developed by a consortium of organizations that got together and said, 'Let's find a 
way to make it easier for teachers to find lesson ideas across all our web sites with one simple search'." 

Roberts noted that GEM is one of the Education Department's responses to President Clinton's April 19, 
1997, call for federal agencies to improve and expand access to teaching and learning resources on the 
Internet. The department and more than 40 other federal organizations also responded by creating a web 

·site that makes teaching and learning resources from across the federal government available in one 
place: the Federal Resources for Educational Excellence (FREE) web site at www.ed.gov/free/. While 
teaching and learning resources arc the aim of both GEM and FREE, FREE focuses only on those 
created with federal support. GEM includes mostly materials not created with federal support. Also, the 
search tools differ. 

"FREE relies on an off-the-shelf tool that searches the full text of each resource," explained Keith Stubbs 
of the National Library of Education, who oversees the depa11mcnt's supp011 for GEM. "GEM works like 
the card catalog system in a library. GEM looks through the card catalog, or what are technically called 
·metadata records,' for resources that match what the teacher requests. The teacher can then read the card 
catalog descriptions of those resources, or go directly to the resources, which reside on the server of the 
organizations that created or own them. A GEM search retrieves fewer resources than most search tools, 
and with more precision. Also, in the future, teachers will be able to search and find resources by state 
academic standards." 

Both GEM and FREE respond to the president's technology goal of improving content and online 
learning resources. The president's technology goals also include Internet access for all students and 
teachers, connections to the Internet for all schools and classrooms, and training and supp01i for all 
teachers, so that all teachers can integrate technology into instruction. 

The GEM Conso11ium is spearheaded by the ERIC Clearinghouse on Information and Technology with 
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support from the National Library of Education in the 'U.S. Department of Education. The ERIC 
Clearinghouse, located at Syracuse University's School of Information Studies, also developed the 
software and architecture for GEM. 

### 

NOTE TO EDITORS: A list of organizations that arc GEM Consortium Members may be found at 
www .gem in fo.org/Consorti um/members.htm I 
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Center on Education Policy 
The Center on Education Policy is the national independent advocate for 

public education and for more effective public schools. The Ccntc1· works lo help 

Americans belier understand the role of puhlic education in a democracy and 

the need to improve the academic quality of public schools. We do nol represent 

any special interests. Instead. we help citizens make sense of the conflicting 

opinions and perceptions about public education and create conditions that will 

lead lo belier public schools. 

Working at the national, state and local levels, the Center achieves its 

mis~ion by producing pulilications. writing articles. convening meetings. making 

presentations and, upon request. providing exp1,rt advice. Tlw Center also 

works jointly with many othe1· education. business. state and civic organizations. 

Based in Washington, D.C .. and founded in January 199;), the Center 

rec1,ives nearly all of its funding from charitable fo111ulations. To learn more 

about our work, pl1,asc visit ou1· web site: www.clredpol.org. 

American Youth Policy Forum 
The American Youth Policy Forum is a nonpartisan profrssional development 

organization providing learning: opportunities for policymakers anti pral'litioners 

working on youth issues at the local. slate and national levels. AY PF\ goal is to 

provide participants with information, insights and networks on issues related to 

tlw developnwnl of healthy and successful young people, produt'livc workers and 

participating citiz1·ns in a democratic society. including: schooling. transition to 

careers and career development. training anti p1·eparation for employment. 

posts1,1·ondary education. national and communit~· scrvic1' and related fo1·ms of 

you I h d1"·clopnlt'nl. 
Sin('t' l99:L AYPF has 1·.0111l11ctcd an average of '10 events 1,ad1 y1,ar for over 

2.000 parti('ipanl.'. including lunchtinlt' nwctings and out-of-town fidd trips and 

fo1·ei:::n study mi,,ions with a themati(' fonts. Forum pa1·ti('ipanb ind11d1• 

Cong1·cssional ,1aff. offi('ials of \'a1·io11.' frdcr;d a:::en1·ics .. ,lat•· and loeal l!'"""l'n­

mt·nt offi('ial.'. poliev111ak•·1·s fru111 11atio11al non-profit a11cl ad\'oca1·~· associations 

a11d nw111lwrs of ti.,. 11wclia who 1·cporl 011 youth isstws. A'Y PF also pulilislws. for 

th•· lw1wfit of poli1·vmak1,.·s. prat'litioncrs and scholars. a witf,. \'ariety of 

i111·xp1·11.,ivc and l11·id polil'y l'l'f'orts and ltackgro1111cl mat1·1·ials 011 youth issu1•s. 

Tlwst~ ma\ lw •·011s11lted 011 0111· wdi silt•: www.avpf.01·::. 

Credits 
This pul1lication was researched and writ1 .. n l1y Na111·\' l\.ol1cr. a freelance 

w1·ikr and ('On.,11ltanl lo llw Cl'nl1·1· 011 Education Poli"Y· and Dian•· Stark l{.,11t11el'. 

tlw CPnlPr"s associalt• din·•·tor. Thev l'C('ei\'t"d assislalltT and ad\'icc from .lack 

.lcnnin::s. tlw C1·111<·1·"s di1·et'lor. a11d from Sa1111wl Halpc~1·in. Betsy lfrand. 

Gl .. nda Part"'' and Uonna \Valk1·1· Janlt's of tlw Ame1·ica11 'Youth Policy Fon1111. 

Cutting Ed:::·~ Craphics of Washington. IJ.C., d1~si:::necl thl' publication. 

Th•· Ccnkr on Ed11eatio11 Policy and the American Youth Policy Fon1111 tha11k 

our 1·cspt'l'lin· funders who support this 1·cporl and the other al'li\'ilies of our two 

ol"~i.llliza t ions. 

t.;. 



Do You Know. 
THE 

GOODNEWS 
AB 0 UT 

AMERICAN 
EDUCATION? 

Introduction ................................................................................. S 
Data Llsl'd in This He port ............................................................. (, 

School Participation and Curriculum 
Fewer stud1•nts arc dn>pping out of school ........................................ 7 

lliµ;h school students are taking 11ion· <"hallcnging 1·ours\•s ..................... B 
More girls arc taking high-1.-vd mathematics and science courses ............ 9 
11 i~.d1 sdwol st udcnts arc takin::; touglwr 111athc111ati<"s and sci1~ncc cou1·scs . . I 0 
Mon: stud1~nh with disal1ilitil's an: l;1·ing 1~ducakd in n'.gula1· <"lassnio111s .... I~ 
'f'/11• II,,,./,· l/11·11({: School Par·ticipation and Cuniculu111 ..................... 13 

Student Achievement 
St1r.k11t 111atlw111ati1:s aclri<'v1•1111•nt is impro\·ing ................................ 14 
Stud1•11t s1·i1•11c1• :t<"hi1~v1•1111·11t is impro\ing ....................................... 1(1 
SAT s<"or<'s irnTcas1~d during tlw l91)0s ........................................... 18 

ACT test s<"on•s an· up ............................................................... 19 
Students an· taking 11101·1· Al' t•xams .............................................. ~O 
'/'/11· \Lir/; \heud: Stud1:nt Ad1icvc1111·nt ......................................... ~I 

Educational Climate 
U.S. stud<'nls n:c1·in· 111on· instnwtional tinw than Europ1·an stud1·nts .. . 

., ., 
Sl'hool l'rinw is d1•di11i11g .......................................................... .. 
'/'111• \1,,,./,. .1/1e11d: Edut"ational Cli111at1· ......................................... . 

Teachers 
1'11 I iii.- sd1ool kadwr" an• wo·ll-o·d 1wa It'd .......................................... :!<1 
l'ulili.- ,._cf10ol t1'.adwr" an· lwtlo'.1· o·d1wat1·d than pr·ivato· s.-hool kad11'.1·~ .. 

To•a1·lwr" han· lit1•1·acY l1•v1·I~ comparalilo· lo other 1"oll1·g•· gr·aduat1'.s ....... . 
'fill' \1,,,./, ll11•1Jtl: T1:a<"lwrs ......................................................... . 

Higher Education 
1\101·•· st11d1·11ts an· going 011 to higlw1· o·.!1..-ation ................................ . 
Moro· vo1111g adults an· co111pl1·ting ·l-Y1·ar col11'.gl'. d1'.gl'l'.1:s ..................... . 
Mon· wo11w11 an· earning grad11at1'. and prof1·ssional d1·gn"'" ................ . 
'/'/,.. II 111·/, 1111·111!: lliglwr Education .............................................. . 

. ,-
-' 
-)C) _,, 
:!') 

Conclusion .......................................................................................... :H 



INTRODUCTION 

Many people believe American pul1lic schools arc failing. Such views arc not 

surprising, since critics of pul.lic education emphasize only what's wrong with 

pul1Lic schools, and negative stories about education appear frequently in the 

media. Seldom do people hear the good new.~ about public education. 

There's no quc:stion that our public: schools must lwcornc l1e:ttc1·. But the 

p1d1ljc: also needs to rc:cognizt' that there have /wen major i111prove111e11ts i11 

/Jttblic ed11catio11 .~i11ce the early 1980s. wlwn the nation started foc11si11µ; scri­

oush· on school re.form. 

The Cc·11k1· on Education Policy and tilt' American Youth Policy Fon1111 

publish this n:port l1cca11sc i11fon1lt'd c:itiz1:11s need to lw aware of these positive 

trends. This booklc•t higlilights important i111provc111cnts in puhli<' education ovc:r 

tlw past IS-~O years. along with otlwr positiv1: data al11111t the stak of publi!' 

education. This rc:po1·1 updat1•s and expands on the 1110nthly on1·-pagc: l1ri1•fs 

issuc:d by tilt' Cc•nt1:r on Education Polic:~· in l99B and 1999. Tiii' only findings 

i1H:lud1•d arc: those· supported l1y objcctive national data l1a11ks. such as till' 

National Cl'nll'r for Edut"ation Statistics. lh laying out tlw fat"ts in a s11l'ci11t:I. 

straightforward way. we: hopl' to dispd so111c· wid1-ly-lll'ld misc:onc:cptions about 

public schools and µ.in• <"iti:r.1·.ns solid 1·\·idc:nc1· to inform tlll'ir opinions. policy 

dc•c:isions and future· actions. 

\Ve· prc·sc·nt inclit'alors tlwt we· lwlic:,·c· arc· nll'aningful and intc:n:sting to 

parc·11ts and tlw ;,!t:nc·ral p11l1lic. Ir an ;1spc:ct of 1·ducation is not c!iscuss1:d in this 

rc·port. that d1ws not 111t·a11 it is nt';,!alivc:. Man\· positive: trc:nds wcrt• not in1·l11clt-d 

for Lwk of span'. Otlwr arc:as. s1wh as rc:adinµ. a<"hic•\t•nwnt. ha\·I' not lw1:n 

incli1tlc-d l1t't'a11,.;c· tlw trc·nd,.; art' n1ixc·d or \·ar\" hv a;.!•' groups. 

Enqd1a,.;izin;.! tlw positi,-,._ wc· do not ignorc• tlw prohlc·111s facing p11ldic 

,.;('hool,.;. 1'11hli" sdiool,.; 11111st lw impro\·1:d. and man\ 111orc: st11d1•11ts lll:t•d lo 

lwnc·fit fro111 tlw g•·nc'l'al progrc:ss aln·ady rnaclc:. For that n·aso11. we· i11d11dc· a 

b1·ic•f disc·11~sion of '/'/11• \r'l1rh- :\li1•11tl at tlw c~ncl of c:acl1 group of inclic:ato1·s. 

Tlw,.;C' sc·1·tions disc·uss so111t• of tlw \'arious ad ions that stalt:s. sC"hool distriC"ts 

a11d citizen"' l'an tak1· to l111ild 011 tlw proµ.n·"'s already 111ad1:-for c•xamplt:, 11~· 

paYi11µ: spc·t"ial attention lo groups of st11dc•nt,.; who an: not doing as wdl. or l1y 

c·li111i11ati11;.:. c>lhtac·lc•s that stand i11 tlw wa\" of µ.n·a1t:1· proµ:n·ss. 



By foatur·inµ; ol1jcctively good rwws in this l1ricf report, we hopl' to restore 

public confidence that school reform can make a diffcrl'ncc and to encourage 

cv1~ryone to keep working to make public schools better for all students. 

DATA USED IN THIS REPORT 
This report includes a variety of statistics showing positive trends in education. 
These statistics are grouped into five broad categories: 

• School Participation and Curriculum. Trends in school dropout rates, 
student course-taking patterns, and participation of students with disabilities. 

• Student Achievement. Trends in student performance on the National 
Assessment of Educational Progress, various college entrance exams and other 
nationwide measures. 

• Educational Climate. Data on school safety and crime and other 
environmental factors that affect student learning. 

• Teachers. Statistics on the qualifications and experience of K-12 teachers. 

• Higher Education. Trends in postsecondary enrollment and completion of 
degrees. 

The higher education data and a few of the K-12 indicators include data for students 
in both public and private institutions. Since 89% of K-12 students and 76% of 
postsecondary students attend public institutions, these indicators still reflect 
improvements in public education. 

To the extent possible. we have compared baseline data from the early 1980s with 
the most recent year available. The specific years vary depending on which data are 
available for a particular indicator. In some cases. we also include data earlier than 

the 1980s to show longer-term trends. For several indicators. reliable data on 
trends over time are not available, but we include current data showing positive 
aspects of public education. 

We chose the early 1980s as our primary baseline because that's when school 
reform became a ma1or national issue. Since then, educational improvement has 

remained a high priority at the local. state and national levels. although the specific 
strategies have changed as the school reform movement has matured. Most 
recently, nearly all states have adopted standards to define what students should 
know and be able to do by the time they finish high school, along with new state 
tests to measure student progress. Most of these standards-based reforms are too 

new to have influenced the trends discussed in this report, but their effects on 

student learning should soon begin to appear. 
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THE FACTS 

FEWER STUDENTS ARE 
DROPPING OUT OF SCHOOL 

Two-thirds of citizens suney1~d mistakenly lwli1~ve that high school dropout 

rates an~ going up and arc higher than th!'y w1•rc 25 y1~ars ago (7997 /'hi Delta 

K<1J>/Ut-Gall1111 Poll). In fact, dropout rates are lower today than they were in the 

1970s and 1980s. Especially noteworthy is the sharp decline in the dropout rate 

of hlack youth. 

Percentage of 16- to 24-Year-Olds Who Were Not 
Enrolled in School and Had Not Completed 
High School or a GED 

By Race/Ethnicity, 1972, 198 l, and 1997 

15% 

10% 

00• 
lo 

Total White Black 

• 1972 

• 1983 

[ill . 1997 

Hispanic 

Nott•: This chart shows the "status dropout rate.'· the percentage of the US population ages 16-24 who 
wcr·e nol enrolled rn school. had not complcled high school. and did not possess a general educatiori 

development (GED) certificate. 

Source: U.S. Department of Educ.Hion. National Center for Education Statistics. Digesr of Educouon Srausrics 
1998. Table I 05. 
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HIGH SCHOOL STUDENTS ARE TAKING 
MORE CHALLENGING COURSES 

THE FACTS 
The education reforms of tltc l 9BOs focused on raising the coursework 

requirements for high school students. As a result, more students today arc 

taking tougher courses than their predecessors did in the early 1980s. The 

percentage of students completing a core academic curriculum that includes 

4 yca1·s of English and 3 years each of social studies, science and mathematics 

more than tripled Let ween ] 9B2 and 1994, with large increases across all racial 

and ethnic groups. 

Percentage of High School Graduates 
Compl.etlng a Core Curriculum 

By R:icc/Ethnlclty, 1982, 1990 and I 994 

60% 

50% 
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30% 

20% 

10% 

0% 
Total White Black Hispanic 

56~; 

Asian 

• 1982 

• 1990 

mill . 1994 

Native 
American 

Note: The "core curriculum" consists of 4 ycJrs of English and 3 years each of social studies, science and 
mathematics. 

Source: US Department of Education, National Center for Education Sutistics, The 1994 High School 
Tronscripr Srudy Tabularions. Comparative Omo on Cred11s Earned and Demographics (or I 994, I 990, I 98 7, and 
I 98 2 High School Graduates Rev1Sed. 1998 

.• 
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Do You K1un()? 

MORE GIRLS ARE TAKING HIGH-LEVEL 
MATHEMATICS AND SCIENCE COURSES 

THE FACTS 
The gender gap in mathematics anrl science that had limited educational and 

career opportunities fo1· girls and women is disappearing. The percentage of girls 

taking rigorous high school mathematics and science courses, such as algebra II, 

trigonometry, chemistry and physics, has gone up significantly since 1982. For 

example, 59% of the girls who graduat1~d in 1994 had completed a chemistry 

course, compared with only 30% of the girls in the class of 1982. In fact, gender 

patterns have reversed for some courses, with girls enrolled at higher rates than 

boys in courses lih algebra II and chemistry. Boys still had slightly higher rates 

of enrollment in physics and calculus in 1994. 

Percentage of High School Graduates Completing 
Algebra II, Trigonometry, Chemistry and Physics 

By Sex, 1982 :ind 1994 

61% 

Algebra II Trigonometry Chemistry 

• 1982 

• 1994 

Physics 

Source: U.S. Department of Education. National Center for Education Starn tics. The I 994 High Schoof 
Transcripc Scudy Tabulations. Comparative Data on Credit5 Earned and Demographics for I 994, 1990, 1987, and 
1982 High School Graduates Revised. 1998. 
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Do Y{Ju Know? 

HIGH SCHOOL STUDENTSARETAKING 
TOUGHER MATHEMATICS AND 

SCIENCE COURSES 

THE FACTS 
Hecent e<lucation reforms emphasize thl' need for students to takl' more 

rigorous matlwmatics and scicrn:e courses. Sinct~ 1982, tlw percentages of students 

taking higher-level courses, such as algdna II, t1·igonomctry, chemistry and physics, 

have gone up significantly. (Enrollments havP also gone up for other courses not 

shown here, from algebra I to calculus, and from biology to astronomy.) 

Tlwse incrcast•s in higher-level course-taking occurred across all racial and 

ethnic groups. Especially impressive is the growth in the numl1crs of l1lack and 

I lispanic students taking courses like algebra II and chemistry . 

Percentage of High School Gl"aduates 
Completing Algebra II and Trigonometry 

By Race/Ethnicity, 1982 and I 994 
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0% 
All White Black 

• Algebra 11, 1982 

D Algebra 11, 1994 

• Trigonometry, 1982 

D Trigonometry, 1994 

Hispanic Asian 

Note: These percentages do not include students who took these courses before they entered high school. 

Source: US. Department of Education. National Center for Education Statistics, T/1e 1994 High School 
Tronscripr Srudy Tabular ions. Comparorive Dara on Credits Earned and Dcmogropl11cs (or 1994, 1990, 198 7, and 
1982 High School Groduaces Revised. 1998. 
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Percentage of High School Graduates 
Completing Chemistry and Physics 

By Race/Ethnicity, 1982 and 1994 

80% 

• Chemistry, 1982 

D Chemistry, 1994 

• Physics, 1982 

Q Physics, 1994 

70% -+----------------------------- 69% 

60% 58% 
56% 

53% 

50% 
46% 

40% 

30% 

20% 

10% 

0% 
All Hispanic Asian 

Nore: These percenugcs do not include students who took these courses before they entered high school. 

Source: US. Department of Education, National Center for Education Sutistics. The 1994 High School 
Transcripr Scudy Tabulations. Comparative Dara on Cred11s Earned and Demographics (or 1994, 1990, 198 7, and 
1982 High School Gradua!es Revised. 1998 



MORE STUDENTS WITH DISABILITIES ARE 
BEING EDUCATED IN REGULAR CLASSROOMS 

THE FACTS 
The federal lwLYiduals with Disal1ilitiPs Education Ad n•quircs childn•n with 

disalJilitics to be edt1<'at1•d in the: ''l1:ast 1·1:stril'liYe enYironmcnt" and encourages 

thcm to Ill' ed11cat1:d in general elassroom settings, with appropriate services and 

s11ppo1·ts. \\'hen studcnts with disal1iliti1:s arc cd11catcd alongside otlwr children 

in 1·cg11lar classrooms. they hav1: i11<or1:ast>d oppo1·t1111itics to study tlw same 

curriculum as tlwir pc1:rs. med higher p1:rfor111a111:c expectations. and l1:arn the 

knowl1:dgc and skills 1wc1•ssary for ind1·pcndent adult life. This approach also helps 

children without <lisal1ilitit>s aYoid dantafdng stcn:otypcs and und1•rstand how much 

peopl1: have in common. 

Rctw1•cn 1986 and 1996, the pcrC"cntagc of children with disahilities who weTc: 

cd11cakd in regular classrooms incn:ased from ~(,c/c to 4Sl7£l. Tiu: proportion of 

childrc:n \~ith disabiliti1:s scrvcd in n:so111Tc rooms or scparatc dasscs d1:1T1•asc1L 

1:xcq1t for students with c·crtain se:vc•n: disaliilitie•s, such as autism. Tlw p1·rc1•nta;..:1· 

e·d11cat1·d in sq1arnte· fac:ilitie:s, suc:h as state: institutions for tlw disalil1:d, droppe:d 

from /Cle to 4r1c. Tlws1: t1·ends rc:pn:s1·11t significant progress from 2S y1:a1·s ago. 

wlwn <)()o/r, of de•vt:lopnwntally disal1l1:d d1ildrc·n were housed in state institutions 

and approximat1·ly I million <'hildn:n with disal1ilitie·s wen• shut out of sd10ols 

altoge:tha (U.S. Dq1art11w11t of Ed1watio11. Offic·1· of Sp1:cial Education and 

Hdiahilitativ1: Se·1·,·ie:C's. //)[.\ G,•111:rn/ /11.fi1rn111tiu11: 01,<>rvierc, 1997) . 

Percentage of Students with Disabilities, Ages 6-21 
Placed in Various Learning Environments 

I 986 and I 996 
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Sow·re: U.S Department of Education. National Cenrer for Education Statisrics. The Cond11ion a( Educocion 
1999. lnrl1cJtor 20. Percentages do not total I 00% due to rounding 



THE WORK AHEAD: 
SCHOOL PARTICIPATION AND CURRICULUM 

The U. S. job market has changed considerably since the early 1970s. Young people 
without a high school diploma are limited mostly to low-paying jobs with little 
chance for advancement. Indeed, some economists .predict that the only way to get 

a well-paying job and have a secure career will be to complete additional study 
beyond high school. So the first step of the work ahead is for states and school 
districts to ensure that all students earn at least a high school diploma. 

Students need more than a credential, however, to be ready for the workplace or 
higher education. They also must have high-level knowledge and skills, which are best 
learned by pursuing a rigorous high school curriculum. In a technology-dependent 

workforce, a strong mathematics and science background is especially important. 

The growth in the number of students taking challenging coursework is a promising 
trend. The work ahead should include aggressive efforts to encourage all students 
to complete four years of English and three years each of social studies, science and 

mathematics before they graduate. These efforts should begin in middle school. with 
strategies that encourage students to take gateway courses like algebra before 9th 
grade. At the high school level, states and school districts should eliminate the 
"general track" of courses that do not adequately prepare students for either the 

workplace or higher education. High schools should also offer advanced courses 
like calculus and physics, so that students are not hindered from progressing because 

these key courses are not available. 

Some students will need extra help to meet graduation requirements and succeed 
in a rigorous curriculum. States and school districts should adopt strategies that 
have proved to be effective with students who are struggling to keep pace or who 
learn in different ways. These strategies include: 

• counseling and mentoring programs that connect students with caring adults 
who can guide their academic progress; 

• teaching methods that emphasize how academic knowledge applies in real-world 
contexts; 

• "tech-prep" programs that integrate academic and technical education and lead 

directly into a two-year college or technical certificate program; and 

• '"career academies" that teach high-level academic skills through a curriculum 
centered around particular employment sectors. such as health care, hospitality, 

or finance. 

The work ahead must also include continuing attention to students with disabilities. 
Although these students have benefitted from inclusion in regular classrooms and 
are graduating at higher rates than 15 years ago. they still drop out at twice the rate 

of their peers (OSERS. /DEA General Information: Overview, 1997). States and school 
districts should hold students with disabilities to high standards. while recognizing 
that they often need intensive assistance to graduate and make the transition from 
school to work or further education. Effective strategies include building relation­
ships between students and caring adults, teaching problem-solving strategies and 

monitoring student behavior. 



Do You Know? 

STUDENT MATHEMATICS ACHIEVEMENT 
IS IMPROVING 

THE FACTS 
Between 1982 and 1996, students improvt•d their achit~vcment in mathematics, 

as nwasurcd by the National Assessment of Educational Progress. (NAEP is the 

only national testing program that mcasun~s trends in student achievement in 

key subject areas.) Averag<~ NAEP mathematics scores rose for all three ag1~ 

groups tcslt'd, with 9-year-old students making the most progress. Black and 

Hispanic students have made significant gains so that racial/ethnic differences in 

achiPvcmcnt have narrowed sine1~ 1982. 

Trends in Average NAEP Mathematics Scale Scores 
By Race/Ethnicity, 1982 and 1996 

9-YEAR-OLDS 

Total 

White 

Black 

Hispanic 
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• 1982 
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300 350 

Note: NAEP uses a scale of 0-500. Students who score at or above 200 on the NAEP mathematics scale 
can add and subtract two-digit numbers and recognize relationships among coins. Those who score at or 
above 250 can add. subtract. multiply and divide using whole numbers and solve one-step problems Those 
who score at or above 300 can compute with decimals. fractions and percents; recognize geometric figures; 
solve simple equations; and use moderately complex reasoning. 

Source: US Department of Education, National Center for Education Statistics, NAEP 1996 Trends in 

Acoder111c Progress and The Cond1rion o( Education / 998. Indicator 18 
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Trends In Average NAEP Mathematics Scale Scores 

By Race/Ethnicity, 1982 and 1996 

13-YEAR-OLDS 

Total 

White 

Black 

Hispanic 

0 50 100 150 200 250 

Trends in Average NAEP Mathematics Scale Scores 

By Race/Ethnicity, 1982 and 1996 
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Note: NAEP uses a scale of 0-500. Students who score at or above 200 on the NAEP mathematics scale 
can add and subtract two-digit numbers and recognize relationships among coins. Those who score at or 
above 250 can add. subtract, multiply and divide using whole numbers and solve one-step problems Those 
who score at or above 300 can compute with decimals. fractions and percents; recognize geometric figures; 

solve simple equations; and use moderately complex reasoning. 

Source: U.S. Department of Education. National Center for Education Statistics, NAEP 1996 Trends in 
Academic Progress and The Condiuon of Education I 998. Indicator I 8. 



STUDENT SCIENCE ACHIEVEMENT 
IS IMPROVING 

THE FACTS 
Bctwc('n 1982 and 1996, science achievement increased for all tl1n~c age 

groups tested hy NAEP. with the grcall'st gains among black and Hispanic 

students. (NAEP is the only national testing program that measures trends in 

student achievement in key subject areas.) 

Trends in NAEP Average Science Scale Scores 
By Race/Ethnicity, 1982 and 1996 

9-YEAR-OLDS 

Total 

White 

Black 

Hispanic 

0 50 100 150 200 

• 1982 

• 1996 

250 300 350 

Note: NAEP uses a scale of 0-500. Students who score at or above 200 on the NAEP science scale under­
S[and simple scientific principles; for example. they show some knowledge of the structure and functions of 

plants and animals. Those who score at or above 250 can apply general scientific information; for example. 
they can interpret data from simple tables and make inferences about the outcomes of experiments. Those 
who score at or above 300 can analyze scientific procedures and data 

Source: US Deparcment of Education. National Center for Education Statistics. The Condition o( Educarion 

/ 999, Indicator I 
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Tt"ends In NAEP Avet"age Science Scale Scot"es 

By Race/Ethnicity, 1982 and 1996 
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Note: NAEP uses a scale of 0-500 Students who score at or above 200 on the NAEP science scale under­
stand simple scientific principles; for example, they show some knowledge of the structure and functions of 
plants and animals Those who score at or above 250 can apply general scientific information; for example, 
they can interpret data from simple tables and make inferences about the outcomes of experiments. Those 
who score at or above 300 can analyze scientific procedures and data. 

Source: U.S. Department of Education. National Center for Education Statistics. The Condiuon of Education 
1999, Indicator I 
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SAT SCORES INCREASED DURING THE 1990s 

THE FACTS 
High school students who plan to apply to college often take the college entrance 

examination known as the SAT, or Scholastic Assessment Test. Although some 

people are under the impression that SAT scores arc falling, scores actually went 

up during the 1990s. The 1999 SAT matlwmatics avcrag«> is markedly big;lwr 

than the average for either 1983 or 1989. The 1999 VPrbal average isl point 

higher than it was in 1989 an·d has remained the same for the past four years. 

This is good news, since the proportion of test-takers who did not speak English 

as a first language increased from 6% in 1989 to 8% in 1999. It is also encouraging 

that mathematics and ved)al scores have increased even as the population of 

test-takers has grown much larger an<l more racially an<l ethnically diverse. 

Mean SAT Scores for College-Bound Seniors 

1983, 1989 and 1999 
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Caution: College emrance exams. such as che SAT and ACT. are designed only to be predictors of college 
success Jnd should not be used JS indicators of how well American schools and students are doing. Further. 
since students voluntJrily choose to take chese rests. the results are not based on a representJtive sample. 

Note: The SAT uses J scale of 200-800. 

Source: The College BoJrd. News From the College Board, "College Board Reports 'Decade of Promise' for 
America's College-Bound Students As Record Numbers Take the SAT and Advanced Placement Courses." 
August 31. 1999. 



ACT TEST SCORES ARE UP 

THE FACTS 
Tlw ACT is another popular collei;e entrance CAamination taken by high school 

students who want to go to college. In 1999, tlw national average composite score 

on tl11~ ACT remained the sa111t~ as in 1998, continuing; a JO-year trend of stable 

or i11cn•asing scores. Tlwsc results have occurn·cl at a ti11w when record numbers 

of students an~ taking the exam-a fac:lo1· that normally would cause scon~s to 

drnp. Tlw ACT program has concluded that the st11dc•11ts taking the exam today 

must lw al l1:asl as well pn~pan:d as those lc'stcd in till' past. 

ACT National Average Composite Scores 

1981, 1990 and 1999 
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Caution: College entrance exams. such as the ACT and SAT. are designed only to be predictors of college 
success and should not be used as indicators of how well American schools and students are doing. Further. 
since student' voluntarily choose to take these tests. the results are not based on a representative sample. 

Note; The ACT uses a scale of 0--36. 

Source" ACT August 17. 1999 press release; and US Depar·tmcnt of Educatron. Oigesr o( Educarion Sraurncs 
1997 
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D{J You .Know? 

STUDENTS ARE TAKING MORE AP EXAMS 

THE FACTS 
Between 1984 and 1997, the numLer of Advanced Placement (AP) exams 

taken Ly high school students nearly tripled, growing from 50 exams per 1,000 

twelfth-grade students to 131. Since then, tlw numlwrs have continued to rise. 

Minority students now comprise 30% of all AP test-takers, up from 22% a d1~cad1~ 

ago (Tlw College Board, 1ness rel1~asc, August 3J. 1999). AP exams arc annual 

test,; offered in many different subject areas that give students an oppo1·tunity to 

denwnstrntc college-level achievement. Many institutions of higher education 

offer college credits lo students who score at least a 3 on a scale of 0 to 5 . 

Number of AP Exams Taken Per 1,000 
Twelfth-Grade Students 

By RaceiEthnlcity, 1964, 1990 and 1997 
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Source: U.S. Department of Education. National Center for Education Statistics. The Condi[lon o( Educa[lon 
/ 999, Indicator 14. 
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THE WORK AHEAD: 
STUDENT ACHIEVEMENT 

Although U.S. students have made promising achievement gains during the past 15 
years, the nation still has a way to go before all young people are academically well 
prepared. This is especially apparent at the secondary level. In a recent international 
achievement study. U.S. 4th graders performed above average in math, but our 8th 
and 12th graders lagged behind students from many other countries. In science, 

U.S. 4th graders performed in the top tier of nations, and our 8th graders achieved 
above the international average, but our 12th graders performed below average 

(U.S. Department of Education, Third International Mathematics and Science Study, 1998). 

States and school districts should persist in their efforts to raise achievement in all core 
subjects. Students who take rigorous academic courses have higher test scores than 

other students. All students, whether headed for the workplace or higher education, 

should be encouraged to take challenging academic courses. Other critical steps for 
states and school districts include: 

• setting high standards for student learning; 

• strengthening the secondary school curriculum to provide more focus and depth; 

• ensuring that subject-matter courses are taught by qualified teachers with 
credentials in the field they are teaching; 

• encouraging all students to take college entrance examinations and providing 
extra help to prepare them for these tests; and 

• making AP courses available in the 44% of high schools that do not offer them. 

Strategies to raise achievement should also include extra assistance or different 

teaching methods for students who are struggling to meet high academic standards. 
In science and math, for example, many students do better when teachers make 
clear how the content and skills being taught apply to real-life problems and careers. 

Closing the gap between white and Asian students and their black and Hispanic 
counterparts should be a major thrust of the work ahead. Although minority 
students have made considerable gains, a gap still remains. Socioeconomic factors. 
such as racial-ethnic differences in family income and parents' educational levels, play 
a role in this gap. Poverty has a negative correlation with school achievement, and 

black and Hispanic children are more than twice as likely to live in poverty as white 

children (NCES. The Condition of Education 1997). Yet teachers in schools with high 
minority enrollments or high poverty are somewhat less likely to have a master's 

degree or a college major or minor in their main field of assignment than teachers 
in schools with few minority children or low poverty (NCES, Teacher Quality: A 
Report on the Preparation and Quali(lcations of Public School Teachers. 1999). 

To close achievement gaps. states and school districts should make special efforts to: 

• recruit and hire teachers for high-poverty and high-minority schools who have 
academic backgrounds and full certification in the fields they are teaching; 

• encourage all middle school students to take rigorous coursework; and 

• make low-income students aware of programs to help finance the costs of AP 
exams. as well as the costs of postsecondary education. 



Do You Knou;? 

U.S. STUDENTS RECEIVE 
MORE INSTRUCTIONAL TIME THAN 

EUROPEAN STUDENTS 

THE FACTS 
Students in the UnitPd Stall's receive more instructional tinw than students 

in the s«~vcn European countries studied by tlw Organization for Economic 

Coopcrntion and Dcvclopnwnt. In 1994. U.S. primary schools provid1·d an 

av1:ragc of 9.58 lt'aching lwun; p1:r y1:ar. co111pan~d with 923 in F1·anc:c and 760 

ho111·s in G1~rmany. The U.S. secondary school av1:ragcs wc1·c also higlw1·. 

Number of Teaching Hours Per Year in Public Schools 
Primary Level, 1994 
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Source: Organization for Economic Cooperar1on and Development. Education at a Glance: OECD lnd1calors. 
1996. and US Dcpartmenl of Education. National Center for Educacion Statiscics. The Condirion o( Educalion 
I 998. Indicator 38. 
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Number of Teaching Hours Per Year In Public Schools 
Lower Secondary Level, 1994 
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Do Y{1u Ktzo1v? 

SCHOOL CRIME IS DECLINING 

THE FACTS 
The ov1~rall school crime rate d1~crcased between 1993 and 1997. In 199:1, 

there were 155 school-related crimes for every 1,000 students ages 12 to 18, 

while in 1997 there were 102 such incidents. The most common crime at school is 

theft, rather than violent crime. 

Although rt•cent. tragic school shootings have rcmind1~d the nation that 

violent d1~ath at school is intol1~rablc no matter how ran~ an event. children arc 

safer in schools than in the community or at home. Less than 1 % of the 2.500 

child homicides and suicides during the last 6 months of 1997 took place at 

school or on the way to and from school. There were also significant d1'c1·eascs 

l1etwcen 199:3 and 1997 in the percentages of high school students who carri1~d a 

weapon on school propc1·ty or wen~ involved in a physical fight at school (U.S. 

Department of Education, 1999 Att1111al Re11ort 011 School Safi-'ty) . 

School-Related Crimes Against Students 
Ages 12 to 18 
I 993 :ind 1997 
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Note: Serious violent crimes are defined as rape, sexual assault. robbery and aggravated assault. Violent 
crimes include serious violent crimes and simple assault 

Source: U.S. Departments of Education and Justice. lnd1cotors o( School Crime and Sa(cty 1999. 



THE WORK AHEAD: 
EDUCATIONAL CLIMATE 

Creating a safe climate that promotes learning is a joint responsibility of the 

community. schools, educators, parents and students. Continuing steps to reduce 

crime and violence at home and school should be part of the work ahead. Even 

though serious crime is down, students seem to feel less safe at school than they did 

a few years ago. In 1989, 6% of students ages 12 to 19 feared being harmed at 

school, but by 1995, this figure had risen to 9%. Street gangs and drugs on school 

property continue to be a problem at some schools. In 1995, 28% of students 

reported that there were gangs at their school, and almost one-third said they had 

been offered, sold, or given an illegal drug on school property (U.S. Departments of 

Education and Justice, Indicators o( School Crime and Safety, 1999). 

Parents and families need to teach children respect for others and help them to 

resolve conflicts through non-violent means. States, communities and schools 

should ensure that schools have and enforce strict codes of student behavior and 

have in place preventive approaches, such as conflict resolution strategies. counseling 
for troubled students and character education. States, communities and schools 

3TSO should develop special strategies to improve the safety of children in urban 
areas, who are more vulnerable to serious violent crime than suburban or rural 
children. 

Time devoted to teaching and learning is another factor that both educators and 

parents can influence. Recently many schools have sought to boost the amount of 
time spent on instruction, and the international data cited above suggest these 

efforts may be paying off. Whether added instructional time translates into higher 

achievement, however, depends on how well the time is used. To improve the 
educational climate, states, communities and school districts should: 

• organize the school day so that students have adequate instructional time to 

learn core academic sub1ects; 

• keep interruptions to a minimum; 

+ • provide teachers with professional development in effective use of classroom 
time; and 

4- • offer before- and after-school activities in a safe and structured environment. 

Students themselves must also make a serious effort to stay focused and learn while 

in class. 

Parents can shape the learning environment by setting clear guidelines for children 
about study, homework, television, and other recreational activities. Childr·en who 

spend several hours a day watching TY or playing computer games obviously have 

less time to spend on homework. reading and other active pursuits. In addition, 
parents can help to create a learning climate at home by reading aloud to their 
young children and having their children read to them, and by talking with therr 

children about the television programs they watch and the books they read. 
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Do You Knm.u? 

THE FACTS 

PUBLIC SCHOOL TEACHERS 
ARE WELL-EDUCATED 

Puhliic school tcarhcrs an· well-educated, according to a 1998 national 

survey l1y the National Center for Education Statistics. Virtually all public 

school teachers have a baclwlor·'s degn•e, and nearly half (45o/c) hold a master's 

degree. One percent have doctor·ates. These percentages have remained mucl1 

tlw same since 199:~-94. 

Other good news about teacher qualifications ramc out of this survey: 

• Teachers have str·onger liackgrourrds in acad1·111ic disciplirws than tTitics hav1• 

asserted. Two-third~ of high school 1t'acl1t•1·s. 44o/c of middle school teachers 

and 22% of elementary teachers have an undergraduate or graduate major 

in an academic field (such as En~dish or matlwmatics). rather than a major 

in an education fidd (such as gt~ncral education or matlwmatics education). 

• Nirwty-tl11·e1• percent of gcrwral el1~mcntary tcael1crs and 9~o/c of sul1jcct-

111atlt'r teachers an~ full~· ct~rtifiPd in the field of their main teachirrg assig11111ent 

(in other words. tlw fidd in which tlwy taught most ofll~n). 

Percentage of Full-Time Public School Teachers 
Who Hold Various Degrees, I 998 
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Source: US Departmenc of Education, National Cencer for Education Statistics. Teacher Qual1ry A Report on 
rhe Preparorion and Quali(icorwns o( Public School Teachers. I 999. 
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PUBLIC SCHOOL TEACHERS ARE 
BETTER EDUCATED 

THAN PRIVATE SCHOOL TEACHERS 

THE FACTS 
In 1993-94, virtually all public school teachers (99.:3%) had completed at 

least a bachelor's degree, compared with 9:3.4% of private school teachers. 

Public school teachers also had more experience on average: 14.8 years of 

experience for public school teachers versus 12.2 years of experience for private 

school teachers. 

Educational Attainment of Public and Pt"lvatc 
School Teacher's 
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Source: U.S. Department of Education, National Center for Education Statistics, Schools and $[offing in [/Je 
Uni[ed $[ales. A Sra[imcal Pro(ile, I 993-94 and The Condi[ion of Educarion I 998. 

Note: Although data on teacher education were updated for public school teJchers in 1998. comparable 
dJtJ were not collected that year for private school teachers. 
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TEACHERS HAVE LITERACY LEVELS 
COMPARABLE TO 

OTHER COLLEGE GRADUATES 

THE FACTS 
Some critics of public education contend that school teachers have low 

literacy skills, hut this isn't the case. Data from a 1992 national study of adult 

likracy suggest that tcachen have a level of literacy comparable to that of otlwr 

college graduates. The prose literacy of kachcrs is not significantly difforcnt 

from that of engineers, physicians, writers, sales rcprcscntativl's. registt'rl'd 

nurses and other collcge-cd11cated professionals. ("Prost• literacy" means tlw 

ability to understand, analyzt> and synthesize information from written texts.) 

Scientists were the only profossionals who had measurably hig;lwr prose likracy 

skills titan teachers. 

Prose Literacy of Teachers and Adults In Other 
Occupations, 1991 
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THE WORK AHEAD: 
TEACHERS 

Public school teachers have the education. certification and academic backgrounds 

necessary for teaching. States, school districts, colleges and universities must next 
address the issues of out-of-field teaching. recruitment and retention, competitive 

compensation, teacher preparation and professional development. 

Although the vast majority of public secondary school teachers have an undergraduate 
or graduate major or minor in their main field of assignment, some still teach 
courses outside their field. In 1998. 18% of mathematics teachers. 14% of English 
teachers and 12% of science teachers in grades 7 through 12 did not have a major 
or minor in their main field of assignment (NCES, Teacher Quality. 1999). These 

figures probably understate the problem because they omit teachers who teach 
most of their courses in their major field but teach a few courses outside their field. 

Issues of teacher qualification are most acute in low-income areas, central cities, and 

schools with high minority enrollments; teachers in these settings are somewhat less 
likely than other teachers to have full (rather than provisional) certification, to have 
a master's degree. or to have a major or minor in their assigned field. States, higher 
education institutions and school districts should work together to ensure that a// 
teachers-especially in schools with the greatest needs-have at least a major in the 
subject they are teaching. 

Large cohorts of experienced teachers are approaching retirement age at the same 
time that secondary school enrollments are about to surge-a combination that could 
intensify existing teacher shortages. College graduates with good literacy skills can 

choose from a wide range of occupations. including many that pay better than teaching. 
In 1992. for example. teachers who scored at prose literacy level 3. the middle range of 

the National Adult Literacy Survey. had median weekly wages of $475. compared with 
$603 for other college graduates scoring at level 3 (U.S. Department of Education. 
National Adult Literacy Survey / 992). School districts should raise teacher salaries and 

offer other incentives to attract and keep highly qualified candidates. States and higher 
education institutions should develop incentives, such as alternative certification. to 

encourage knowledgeable. experienced people from other fields to become teachers. 

State and local reform initiatives have raised the bar· for student learning. which 
places greater demands on teachers. To prepare new cohorts of teachers for these 

heightened expectations will require reforms in teacher education programs. 
Colleges and universities should strengthen the academic course requirements for 
prospective teachers and should provide them with high-quality education and 

practice in effective teaching methods. School districts should provide supports for 
new teachers. such as mentoring and sustained professional development. 

School districts should also provide all teachers with more sustained professional 
development. rather than short-term workshops. Teachers need professional 
development in such areas as teaching to high standards. integrating the use of 
technology into their teaching. acquiring deeper content knowledge in their field. 

teaching students with limited English proficiency, and teaching students with 
disabilities in the regular classroom. Currently. 37% of teachers said they felt only 
somewhat well prepared or not at all prepared to address the needs of children 

with disabilities (NCES. Teacher Quality). 
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MORE STUDENTS ARE GOING ON 
TO HIGHER EDUCATION 

THE FACTS 

Compared with young peoplt- of thl' 1•arly 1980s, many mon~ studt~nb today 

are going to coUcg;e soon after they complete high school. Especially noteworthy 

arc the increases among hlaek students and women. 

College Enrollment Rates of High School 
Graduates Ages 16-14 

By Sex and Race/Ethnicity, 198 l and 1997 
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Note: Chart shows percent.1ge of high school completers (including GED recipients) ages 16-24 who were 

enrolled in college during the October after they finished high school. Due to small sample sizes. the 
percentages shown fo1· bl;ick and Hispanic students are subject to relatively large sampling errors 

Source: U.S. Department of Education. National Center fo1· Education Statistics. Oigesr o( Educa1io11 S!O!ls!lcs 

/ 998.Tables 183 and 184. 
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Do You Know? 

MORE YOUNG ADULTS ARE COMPLETING 
4-YEAR COLLEGE DEGREES 

THE FACTS 

Between l 985 and 1998, then· was an increase in the percentage of young 

adults who had completed a bachelor's d(~g.-.~c or higher hy age 29. The completion 

rates rose for· whitt> and l1lack students, but decreased for Hispanic students. 

Particularly noteworthy is the rising rate among women, who arc now more 

likt>ly than nwn to complete a college degree. 

Percentage of Adults Age 2.5-29 Who Had 
Completed a Bachelor's Degree 

By Sex and Race/Ethnicity, 1983 and 1998 
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Sollrce: U.S. Department of Education, National Center· for Education Statistics. Condiuon of Educal1on / 999, 
Table 59-3. 



MORE WOMEN ARE EARNING GRADUATE 
AND PROFESSIONAL DEGREES 

THE FACTS 

Since passage of Title IX of tlw Education Amendments of 1972, which aimed 

to bring about equal educational opportunity by gender, the number of women 

earning graduatP and profossional degret'" has gone up significantly. Women now 

constitute a laq;er· share of medical. dental and law graduates, and of doctoral 

degre1~ holders, than tlwy did two decad1~s ago. For example. wonwn t'arncd 4:~Cft-, 

of the law degrl'cs grankd in l 994, compared with only 7% in J 972 . 
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/ 998. Tables 244 and 259. 



THE WORK AHEAD: 
HIGHER EDUCATION 

More students are enrolling in college than ever before, but only about 31% of high 
school graduates ages 25 to 29 had completed a bachelor's degree or higher in 1998 
(U.S. Department of Education, Condition of Education 1999). About 9% had completed 
an associate's degree (U.S. Department of Commerce, Current Population Survey, 
March 1998), although this figure does not include students who left higher education 

with a technical certificate or who transferred from a two-year to a four-college to 
pursue a bachelor's degree. 

Higher education institutions and secondary schools must work together to ensure 
that more students who start college complete a technical certificate or an 

associate's or bachelor's degree. This is especially important for black and Hispanic 
students, who have lower college completion rates. States and school districts 
should implement programs in middle and high schools to: 

• let students know early on which courses they need to take-particularly 
mathematics, science and language courses-to prepare for success in 
postsecondary education: 

• provide more intensive academic help for students who are struggling: and 

• strengthen counseling programs to help students better understand the kinds of 
preparation required for various jobs, make wise choices about courses of study 
and types of institutions, and be well-informed about access to financial aid. 

Although gender and racial-ethnic gaps have narrowed in higher education, women 
and minorities are still underrepresented in mathematics. engineering and the 
physical sciences. A mathematics or science degree often leads to a high-paying 
career and is good preparation for a 1ob in fast-growing technological fields. Schools 
and higher education institutions should take steps to: 

• kindle early interest in mathematics and science among girls and boys. and 
particularly students of color: 

• be aware of and address gender and racial differences in attitudes about 
mathematics and science; 

• provide better counseling about course decisions and career options related to 

mathematics and science: and 

• provide supports so that students Giil persist in a challenging curriculum all the 
way through high school and postseconda1·y education. 
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CONCLUSION 

Tlw statistics highlighted in this brief report arc a sample of the many benefits 

emerging from a decade and a half of sd10ol reform and sustained investment in 

our schools and our teachers. What is pt'rhaps most remarkable is that our 

nation has made these improvements with a very diverse population, a strong 

tradition of local control of edu('.ation. and enormous variation among stat1•s and 

school districts in. their student population, policies and practices. 

Ameri('.ans should give credit to public education for the progn~ss made thus 

far in course-taking. school completion. student aehievemcnl, school safoty, 

t1~aehc1· quality and access to hi:dwr Pducation. But this is just a beginning. 

Tlll'n~ arc still many areas wlll'n'. our· nation should improve or fine-tune 1'.ducation 

refonns. Exampl1·s of needed inq1rov1~mcnts i11clud1~: 

• closing racial and ethnic gaps in ad1i1~\·1~111ent. high school graduation and 

completion of postsecondary degrees; 

• en1·ou1·aging 111on• stud1~nts to tak1~ hardl'r 1·ou1·scs at an earlier age; 

• impro\'ing student achi1·\'\·nwnt in r1•ading. writing and otlwr key sul1jPt:1s and 

accd1~rat i ng tlw gains al n·ad y mad1· in mat lwma tics and sei1~nc1•; 

• t'.ontinuing tilt' dn1p in school 1Tinw and diminaling violent crime; and 

• strcn:-,rtlll'ning tlw preparation of 1ww l1"adw1·s and 1~ns11rinµ: that all cou1·scs an· 

taught liy lt'.a('lw1·s with a 1'.e1·tif'i1·ation or major in that field. 

As tilt' data in this report d1·n1onstral1'. .. du('ational impn1vem1~nt 1s an 

ad1i1•valil1· goal. P11l1lic cducation is 1110\ ing in tilt' right din~dion. Contin1wd 

support from citizcns and political l1~ad('rs 11 ill maintain this wdconlt' 111om1•nt11111. 

.. 
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