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TRIP OF PRESIDENT CLINTON TO MINNESOTA AND OHIO 
May 4, 2000 

On Thursday, May 4, President Clinton will continue his two-day School Reform Tour with stops in 
St. Paul, Minnesota and Columbus, Ohio. Over these two days, President Clinton will visit schools 
in four cities -- Owensboro, Kentucky; Davenport, Iowa; St. Paul, Minnesota; and Columbus, Ohio 
-- to show what works to close the achievement gap: higher standards, targeted investment, and 
accountability for results. The visits on the tour will underscore the importance of turning around 
low-performing schools, supporting charter schools, boosting teacher quality and funding school 
construction. Throughout the tour, the President will call on Congress to pass an education budget 
and education accountability bill to invest more in our nation's schools and demand more from 
them. 

ST. PAUL, MINNESOTA 

On Thursday morning, the President will visit City Academy where he will address students, 
faculty, community leaders and local elected officials on the importance of supporting charter 
schools. The President also will participate in a webside chat on school reform hosted by 
ChannelOne.com with students from across the country. 

Minnesota passed the first charter school law in the country, and President Clinton will visit City 
Academy -- the nation's first charter school -- to highlight the success of the charter school 
movement. Charter schools are public schools that are granted some freedom from regulations 
governing other public schools in exchange for a commitment to meet or exceed a state's academic 
standards. When the President was first elected, City Academy was the nation's only charter school. 
Today, there are more than 1, 700 nationwide, and thirty-six states and the District of Columbia have 
passed charter school laws. Since 1994, the federal government has invested almost $400 million in 
charter schools and the President's budget this year provides an additional $175 million to help 
reach the President's goal of 3, 000 charter schools by 2002. 

Remarks to City Academy 
President Clinton will make remarks to students, teachers, community leaders and local elected 
officials in the gymnasium at City Academy. The President will be joined on stage by Milo Cutter, 
Principal, City Academy; Representative Bruce Vento; Mayor of St. Paul Norm Coleman, and 
Tomas Gonzales, a 1994 graduate of City Academy. 

Tomas Gonzalez, 24, was born in Mexico City and moved to South Minneapolis when he was 13 
years old. During his early high school years his family moved three times, and he attended three 
different, very large high schools. At each of those schools, Tomas felt as though he had no support 
or encouragement. He found out about City Academy, and immediately went to talk to Milo Cutter, 
the principal, to find out if he could attend the school. He attended the school for two years, and 
during that time was able to take college courses through Concordia University. He feels that the 
biggest benefit to him was the personal attention he received there and the encouragement to utilize 
his skills to reach his full potential. Tomas currently works for US Bank as a project manager for 
the Fraud Prevention Unit. He has worked there for 5 years, and has been promoted several times. 
He plans to begin college courses again in September, with the assistance of US Bank, to finish his 
degree. 



Order of Speakers 
Milo Cutter, Principal, City Academy 
Representative Bruce Vento 
Tomas Gonzalez, City Academy graduate 
President Clinton 

Webside chat with students 
President Clinton will participate in a webside chat hosted by ChannelOne.com with students and 
teachers from around the country to talk about school refonn. The President will take questions 
from students on a range of issues including the role of technology in the classroom, creating strong 
learning environments, improving America's schools, and others. The chat will be moderated by 
Tracy Smith, a Channel One television anchor. 

COLUMBUS, OHIO 

President Clinton will conclude his School Reform Tour at Eastgate Elementary School in 
Columbus, Ohio where he will focus on teacher quality. The President will greet the students of 
Eastgate Elementary before participating in a roundtable discussion on the central role that teachers 
must play in school reform. 

The Columbus Public Schools have led the way in raising standards for teachers. For example, the 
district's Peer Assistance Review program offers mentors for new teachers and helps struggling 
teachers improve or leave the profession. In addition to discussing teacher quality, President 
Clinton also will underscore his agenda of investing in proven strategies such as reducing class size, 
expanding after-school and summer school programs, and raising standards for all students. The 
Columbus Public Schools are using these strategies to boost student achievement in their lowest­
performing schools. The President's budget includes a $1 billion Teaching to High Standards 
Initiative that would support high quality professional development for teachers -- including the 
type of peer review program that the Columbus schools have pioneered. His education 
accountability bill would require teachers in every state to know the subjects they teach. 

Roundtable Discussion on Teacher Quality 
President Clinton will participate in a roundtable discussion with teachers, parents, students and 
local officials to discuss the important roles that teachers play in school reform. Joining the 
President in this discussion will be Columbus Mayor Michael Coleman; Columbus Schools 
Superintendent Rosa Smith; Barbara Blake, Principal, Eastgate Elementary School; Darrell Byrom, 
teacher, Eastgate Elementary School; Shirley Goins, teacher, Monroe Middle School; Linda 
Hoetger, parent; Laura Avalos-Arguedas, City Year-Americorps volunteer in Columbus; Heather 
Knapp, teacher, East Linden Elementary School; and John Grossman, President, Columbus 
Education Association. 

Order of Speakers 
Barbara Blake, Principal, Eastgate Elementary School makes remarks 
President Clinton makes remarks 
Rosa Smith, Superintendent, Columbus Public Schools, opens and moderates discussion 

### 



PRESIDENT CLINTON VISITS NATION'S FIRST PUBLIC CHARTER SCHOOL, 
ANNOUNCES NEW STEPS TO SUPPORT CHARTER SCHOOLS 

May4, 2000 

Today President Clinton will visit the City Academy public charter school in St. Paul, Minnesota, to 
highlight the success of the charter school movement and to unveil new steps to help charters. City 
Academy is the nation's first charter school and was the only charter school in operation when the 
President was first elected in 1992. Thanks in part to the Administration's leadership, there are now 
over 1,700 charter schools. Today the President will meet with students from City Academy, release 
an Executive Memorandum directing ~he Secretary of Education to develop guidelines for businesses 
and faith-based organizations to help charter schools succeed, announce the release of $16 million in 
new grants and $121 million in continuation grants for charter schools, and participate in an online 
webside chat with students from around the country. May 1-5 is National Charter Schools Week and 
the President will take this opportunity to challenge communities to create more high quality public 
charter schools to increase choice and competition in public education. 

CHARTER SCHOOLS: IMPROVING PUBLIC EDUCATION AND EMPOWERING 
PARENTS. Public charter schools exemplify a standards-based approach to education. Every charter 
school works with a public authority to establish clear performance standards. A charter school that 
fails to meet the terms of its charter is closed down. The federal government helps fund charter 
schools through the Department of Education's Public Charter Schools Program. The program, 
reauthorized with the President's leadership in 1998, gives priority to states that have strong standards 
for academic accountability Charter schools receiving funding from the federal government must be 
measured by the same state assessments as any other public school. A recent national survey found 
that 65 percent of parents rated their child's public charter school as better than their former public 
school (only 6 percent rated them worse), and the Education Department reports that seven out of ten 
charter schools have a waiting list of students who want to enroll. 

AWARDING NEW GRANTS TO EXPAND THE CHARTER SCHOOL MOVEMENT. 
President Clinton has long been a champion of charter schools. When he was first elected, there was 
only one public charter school open in the United States. Now, thanks in part to almost $400 million 
in federal funding and efforts to disseminate effective strategies, there are now 1, 700. Thirty-six 
states, Puerto Rico and the District of Columbia now have laws on the books that enable the creation of 
charter schools. The President's FY 2001 budget includes a $30 million increase in funding for 
charters, bringing total funding to $175 million annually. Today, the President will announce the 
release of $16 million in new grants to charter schools and $121 million in continuation grants. Local 
charter schools use federal funding for planning, development, and start-up costs. 

DRAWING SUPPORT FROM BUSINESSES AND FAITH-BASED GROUPS. The President 
today will also release an Executive Memorandum that calls on the Secretary of Education to develop 
guidelines explaining how business groups and faith-based organizations can be involved with charter 
schools. The President believes that employers can play a key role in helping launch and sustain 
charter schools, and the proposed guidelines will help local businesses understand how they can be 
involved. There are now more than 100 employer-linked charters nationwide. Likewise, although 
charter schools must be non-sectarian in their admissions and practices, faith-based groups can play a 
positive role in creating and supporting public charter schools. There are successful partnerships 
between public schools and faith communities across the nation in after-school programs, school 
safety, discipline and student literacy. 



ONLINE WEBSIDE CHAT WITH STUDENTS FROM AROUND THE COUNTRY. While at 
City Academy, the President will participate in a live "Webside Chat," hosted by ChannelOne.com, 
with middle school and high school students from across the country. In the tradition of President 
Franklin Roosevelt's Fireside Chats, the President will use the latest technology to communicate 
directly with students on a range of topics. Last fall, the President conducted his first live Internet 
chat. He plans to host other "Webside Chats" on other vital issues. 

### 



PRESIDENT CLINTON HIGHLIGHTS EDUCATION REFORM AGENDA WITH 
ROUNDTABLE ON WHAT WORKS 

May 4, 2000 

Concluding his national School Reform Tour today at Eastgate Elementary School in Columbus, 
Ohio, President Clinton will highlight his education reform agenda with a roundtable discussion 
of what works. Columbus is raising student achievement by improving teacher quality, reducing 
class size, and investing in what works. By demanding more through high standards and real 
accountability, and by investing more in smaller classes, reading, and teacher quality, the 
Columbus Public Schools are achieving measurable results in some of their lowest-performing 
schools. Joining with educators, parents and students in a roundtable discussion, President 
Clinton will call on Congress to follow Columbus's lead by passing an education budget and 
education accountability bill to invest in our nation's schools and demand more from them. 

REDUCING CLASS SIZE TO INCREASE STUDENT ACHIEVEMENT. The President 
will highlight the impact in Columbus of his initiative to hire 100,000 new teachers to reduce 
class size in the early grades. The Columbus Public Schools used funding from the President's 
initiative to add 58 teachers in 13 elementary schools, targeting funds to the lowest-performing 
schools as part of a broader effort to turn them around. With these additional teachers, all of 
whom are fully certified, the Columbus Public Schools have been able to reduce class sizes in 
grades 1-3 by about I 0 students per class to an average of 15 students. At Eastgate Elementary 
test scores are up after just one year of this intensive effort. The percentage of 4th-graders who 
are proficient in reading has gone from 9.5 percent to 45.4 percent, and in math, from 9.5 percent 
to 30.3 percent in just one year. Science and writing scores are up as well at the school. 

REFORMS THAT WORK. The Columbus Public Schools are applying a number of proven 
strategies: reducing class size, improving teacher quality through mentoring and peer review, 
providing after-school help, and ending social promotion the right way. The President will take 
part in a roundtable discussion with educators, parents, and students on what is working in 
Columbus, and how to apply those lessons elsewhere. 

INVESTING IN OUR SCHOOLS AND DEMANDING MORE FROM THEM. The 
President will conclude his School Reform Tour by calling on Congress to send him education 
legislation that invests more in our schools and demands more from them. The President has 
sent a plan to Congress that would increase accountability and invest in successful strategies 
such as reducing class size, expanding after-school and summer school programs, modernizing 
schools, and improving teacher quality to ensure that all students receive the high quality 
education they need. The President's budget includes a $4.5 billion increase in education funding 
- up 12 percent from last year. The President has also sent Congress strong accountability 
legislation that would continue the work of identifying low-performing schools, require states to 
end out-of-field teaching, end social promotion the right way by ensuring that all students can 
meet high standards, and require school report cards for parents. 

### 



EDUCATION REFORM ROUNDTABLE PARTICIPANTS 
May4, 2000 

Rosa Smith- Superintendent, Columbus Public Schools. Rosa Smith has served as the 
Superintendent of the Columbus Public Schools since September 1997. Her initiatives include 
reshaping the district's reading program, expanding student access to technology by establishing a 
computer to student ratio of 1 :5 and purchasing 13,400 new computers, and reforming high schools by 
raising standards and offering career-related coursework. Prior to coming to Columbus Public Schools, 
she served as Superintendent of Schools for the Beloit School District in Wisconsin, and was selected by 
the Wisconsin Association of School District Administrators as the 1997 Superintendent of the Year. 
Dr. Smith also has worked as a teacher in South Bend Public Schools in Indiana and St. Paul Public 
Schools in Minnesota. 

Barbara Blake - Principal, Eastgate Elementary School. Barbara has been the Principal of Eastgate 
Elementary School since 1989, and has focused on improving the overall reading and mathematics skills 
of her students. To accomplish this goal, Barbara has worked with her staff of teachers to develop 
innovative teaching strategies, utilize the latest reading programs, and increase overall time that the 
students spend on reading and math. Because of Ms. Blake's commitment, the test scores of her 
students have improved dramatically. Ms. Blake also instituted a teacher-home visits program, which 
requires teachers to visit students and parents at home to increase communication between the school 
and the family, and improve the overall education for the student. She has worked in the field of 
education for 22 years, previously as an elementary school teacher in Ohio. Throughout her career, she 
has received a number of awards, including Ohio's Teachers of the Year for Social Studies Award; the 
Jennings Scholar Award; Ohio Excellent Teaching in the Field of Economics Award; Columbus Board 
of Education commendations; and Woman of the Year for the National Association of University 
Women. She has also been recognized by Who's Who Among Black Women. 

Heather Knapp - Teacher, East Linden Elementary School. Heather was hired with the help of 
federal class-size reduction funds in the fall of 1999 as a first-grade teacher at East Linden Elementary 
School. Ms. Knapp team-teaches a class of 18 first-graders with Karen Johnston, a 25-year veteran of 
Columbus public schools. Due to a large immigrant population in Columbus, students in early grades 
often lack adequate reading and language skills. Thanks to their small class size and ability to team 
teach, Ms. Knapp and Ms. Johnston are able to give individual attention to the students falling behind 
because of a language barrier. Without the federal class-size reduction funds, both Ms. Knapp and Ms. 
Johnston would each be teaching a first-grade class with over 30 students. Prior to coming to East 
Linden, Ms. Knapp taught pre-school and worked as a nanny. She graduated in 1996 from Ohio 
University with a teaching degree. 

John Grossman, President, Columbus Education Association. Mr. Grossman has served as the 
President of the Columbus Education Association, an affiliate of the National Education Association 
(NEA), since 1978. John was instrumental in implementing the Peer Assistance & Review Program 
(PAR) program in Columbus. This partnership, with the Columbus Public Schools and the Columbus 
Education Association, provides a "coaching/mentoring" program so that successful teachers can help 
new teachers develop the skills they need to increase teacher quality. In a system of over 4,8000 
teachers, PAR has served almost 3,300 teachers since its beginning in 1986, through the 1996-97 school 
year. Mr. Grossman is a former Vice Chair for the NEA Commission on the Crisis of the Urban Child, 
and served on the NEA Legislative Committee for four years. Currently he is a charter member of the 
TURN Network, on the Holmes Partnership Board, Co-Chair of the Unite Project, and Vice President 
for the Midwest region for the Holmes Partnership. 



Michael B. Coleman - Mayor of Columbus, Ohio. Mayor Coleman took office on January 1, 2000, 
as Columbus' first Democratic Mayor in 28 years and first African American mayor. Mayor Coleman 
created the first Office of Education, which works to coordinate the efforts of the city, families and 
schools to help develop after-school opportunities for children city-wide. Prior to becoming mayor, 
Coleman served as President of Columbus City Council. Since he was first elected to Council in 1992, 
he focused his efforts on enhancing the economic vitality of neighborhoods and generating jobs for 
residents. On Friday, May 5, the Mayor will host an education conference - "The Promise of After­
School: A Forum on Extended Day Programs in Columbus" - which will focus on the benefits of 
extended-day programs in helping schools, parents and communities meet their goals. 

Linda Hoetger- Parent, East Columbus Elementary School. Linda and her husband, Ray, have four 
boys, ages 9, 13, 14 and 15, who are all in the Columbus Public School System. Linda and Ray both 
volunteer full time at their 9 year old's school, East Columbus Elementary School, which received a 
federal "21st Century Community Learning Center" grant to start an after-school program. The after­
school program includes a 4th grade proficiency tutoring program to help students prepare for their 
proficiency tests. Linda's youngest son participated in the program, and Linda believes the extra help 
definitely helped her son. The after-school program also offers homework assistance for students and 
programs on "kindness and justice." Linda's 15 year-old son also volunteers at the school by baby­
sitting children of adults who participate in the adult education/computer courses that are offered at the 
school. 

Laura Avalos-Arguedas -Americorps, City Year. Laura is a City Year-Americorps volunteer in 
Columbus. Laura was born in San Jose, Costa Rica, and moved to the United States with her family 
when she was 6 years old. After graduating from Grandview Heights High School in 1998, she began a 
two-year volunteer program with City Year-Americorps. She tutors four 1st grade students in reading at 
Second A venue Elementary School. These students, who read below their grade level, greatly benefit 
from the one-on-one attention that the City Year volunteers provide them. City Year also runs a 
Peaceful Playground program during recess to eliminate youth violence and to promote a more 
structured playground environment. In addition to tutoring, Laura also coordinates an after-school 
program at East Columbus Elementary School - the After-School Activities Program, (A.S.A.P.), which 
teaches students to become caring and contributing citizens in their communities. At the conclusion of 
her work with City Year, Laura plans to attend Ohio State University. 

Darrell Byrom - Teacher (Troops to Teacher program), Eastgate Elementary School. Darrell is a 
second-year teacher at Eastgate Elementary School. He teaches a 4th/5th grade split class with 23 
students. With the help of the "Troops-to-Teachers" program, Mr. Byrom began a career in teaching in 
1998 after serving in the Air Force for 20 years and retiring in 1996 at the rank of Master Sergeant. 
After volunteering as a tutor while in the military, he decided to change careers and become a teacher. 
He believes that his military experience makes him a better teacher because it drives him to impose 
higher expectations on his students. Mr. Byrom is very enthusiastic about his new career. 

Shirley Goins -Teacher, Monroe Middle School. Shirley is a 6th grade teacher at Monroe 
Traditional Middle School. She has worked as a teacher for 30 years and has taught at Monroe for the 
last 18 years. To allow students to better concentrate on their studies, Monroe recently instituted a 
school uniform policy, which requires all of the children to wear white shirts and blue bottoms. The 
school adopted this uniform policy with full support of the parents of the student population. 

### 



President Clinton and Vice President Gore: 
An Unprecedented Commitment to Education and Unprecedented Results 

President Clinton's School Reform Tour will highlight the Clinton-Gore strategy of investing 
more in our schools and demanding more from them. Since 1992, President Clinton and Vice 
President Gore have nearly doubled the federal investment in elementary and secondary 
education while dramatically increasing accountability in education. On the tour, the President 
will highlight this record of reform -- and also push Congress to move on unfinished business. 

A RECORD OF REFORM 

Providing Quality Early Education to Nearly 900,000 Children with Head Start. The 
President and Vice President have expanded Head Start funding by 90 percent since 1993. Head 
Start will reach approximately 880,000 low-income children in FY 2000; with the President's 
proposed increase, it will be on the way to reaching his goal of serving 1 million children and 
their families by 2002. The Administration also created Early Head Start, bringing Head Start's 
successful comprehensive services to families with children ages zero to three. 

More High-Quality Teachers with Smaller Class Sizes. The Administration last fall secured a 
second installment of $1.3 billion for the President's plan to hire 100,000 well-prepared teachers 
to reduce class size in the early grades, when children learn to read and master the basic skills. 
Already, 29,000 teachers have been hired through this initiative. This year's budget provides 
$1. 75 billion, a $450 million increase -- enough to fund nearly 49,000 teachers. 

Turning Around Failing Schools. Last year, the President pushed for and won a $134 million 
accountability fund to help tum around failing schools and hold them accountable for results by 
overhauling curriculum, improving staffing, or even closing schools and reopening them as 
charter schools. This year, the President is proposing to double the resources for this fund. 

Providing Safe After-School Opportunities for 850,000 Students Each Year. The 21st 
Century Community Leaming Centers program will provide enriching after-school and summer 
school opportunities for 850,000 school-age children in rural and urban communities in FY2000. 
Extended learning time has been shown not only to increase achievement in reading and math, 
but to decrease youth violence and drug use. Funding for this program more than doubled from 
FY99 to FYOO. For FYOl, the President's budget calls on Congress to double funding again, by 
investing $1 billion to ensure that all children in failing schools have access to quality after­
school and summer school opportunities. This proposal will double funding and triple the 
number of students served to 2.5 million. 

Expanding Choice and Accountability in Public Schools. The Clinton-Gore Administration 
has worked to expand public school choice and support the growth of public charter schools. 
When the President was first elected, there was one charter school in the nation; today there are 
more than 1, 700. More than 250,000 students nationwide are now enrolled in charter schools in 
30 states and the District of Columbia. The President won $145 million in FYOO -- and has 
proposed $175 million in his FYOl budget -- to continue working toward his goal of establishing 
3,000 quality charter schools by 2002. 



Teaching Every Child to Read by the 3rd Grade. The President has challenged Americans to 
unite to be sure that every child can read well and independently by the third grade. In response 
to his America Reads challenge, more than I, I 00 colleges have committed Work Study students 
to tutor children in reading, and more than 2 million children have been taught, tutored or 
mentored by national service programs like AmeriCorps, VISTA, and Foster Grandparents. 

Expanding Access to Technology. With the Vice President's leadership, the Administration has 
made access to technology a top priority. The President and Vice President created the 
Technology Literacy Challenge Fund to help connect every school to the Internet, increase the 
number of multimedia computers in the classroom and provide technology training for teachers. 
They increased overall investments in educational technology from $23 million in 1993 to $769 
million in FYOO, and tripled funding for Community Technology Centers to reach at least 120 
low-income communities. Through the E-rate program, they secured low-cost connections to the 
Internet for schools, libraries, rural health clinics and hospitals, benefiting more than 80 percent 
of America's public schools. They also increased investment in education research to ensure all 
children benefit from educational technology. In 1999, 95 percent of public schools were 
connected to the Internet - up from just 3 5 percent in 1994 

Opening the Doors of College to All Americans. In 1997, President Clinton proposed and 
passed the HOPE Scholarships and Lifetime Learning tax credits to provide tax relief to nearly 
13 million Americans each year who are struggling to pay for college. The Hope Scholarship 
helps make the first two years of college universally available to about 5.6 million students 
annually by providing a tax credit of up to $1, 500 for tuition and fees for the first two years of 
college. The Lifetime Learning tax credit provides a 20 percent tax credit on the first $5,000 of 
tuition and fees for students beyond the first two years of college, or those taking classes part­
time (in 2003, this increases to $10,000). In his FYOI budget, the President proposes to expand 
the Lifetime Learning tax credit with a I 0-year, $30 billion College Opportunity tax cut, which 
will give families the option of taking a tax deduction or claiming a 28 percent credit for the first 
$5,000 of college tuition and fees until 2002, and $I 0,000 thereafter. 

Expanding Work Study and Pell Grants. One million students will be able to work their way 
through college because of the President's expansion of the Work Study Program, and nearly 
four million students will receive a Pell Grant of up to $3,300, the largest maximum award ever. 
The maximum award has increased 43 percent under the Clinton-Gore Administration. This year 
President Clinton proposed a $77 million increase in Work Study to continue to support one 
million awards, and a $200 increase in the Pell Grant maximum award, to raise it to $3,500. 

MORE WORK STILL REMAINS 

Despite this record of reform, the President believes there is much more to be done. Throughout 
his School Reform tour, he will push Congress to: 

Enact Critical School Construction And Modernization Legislation. School buildings begin 
rapid deterioration after 40 years, and the average public school in America is 42 years old. One 
third of all public schools -- about 25,000 schools -- need extensive repair or replacement. 



Record enrollments are exacerbating this problem, with 52. 7 million children enrolled in 
elementary and secondary school today, and 54.3 million projected by 2008 -- meaning that 
2,400 new public schools will be needed by 2003 to accommodate these rapidly rising 
enrollments. The President has proposed a plan that would help local communities build and 
modernize 6,000 schools and has also proposed an emergency school renovation plan that would 
help local communities do emergency repairs on an additional 5,000 schools per year. 

Pass an Elementary and Secondary Education Act that will support high standards for all 
students. Standards-based reform is a powerful tool for raising student achievement and for 
closing the achievement gap between economically disadvantaged students in high poverty 
schools and their more affluent peers. The Clinton-Gore proposal to reauthorize ESEA would 
reinforce state and local efforts to bring high standards into every classroom, strengthen teacher 
and principal quality, increase accountability for student performance, and support safe, healthy, 
disciplined, and drug-free learning environments. 

Pass a budget that invests in what works for children. The President has put forward a 
balanced budget that makes landmark investments in strategies that work to raise student 
achievement. The President's FY2001 budget would increase the federal investment in 
education by $4. 5 bill ion, or 12 percent. It invests in turning around low-performing schools, 
expanding access to after-school and summer school programs, improving teacher quality, 
reducing class size, and modernizing schools. And it reflects the President's core principle that 
we must invest more in our schools and demand more from them to ensure that all students 
receive the high quality education that they need. 

### 



FORUM 

"The Promise of After School" 
A Forum on After-School; School-Age Programs in Columbus/Franklin Cty. 
May 5, 2000 

Ramada Inn Airport 

Spo11sored by: 

Facilitated by: 

I. Office of Education, Mayor's Office - City of Columbus 
2. Columbus Public Schools 
3. Education Vision Council of the United Way ofFranklin 
4. Columbus Education Association 
5. 
6. 
7. 

African American Advisory Council 
Federation of Settlements 
AfriCentric Personal Development Workshop 

Phi Delta Kappa International 
Lowell Rose, Former Executive Director 

The time is right for a public forum to discuss after-school and school age education programs. 

The purpose of tile forum is to: 

County 

I. Begin the discussion about quantity and quality of after school and school age programs. 

Method: 

2. Involve community people in the discussion of three fundamental questions related to 
educational purposes, measuring effectiveness and changes necessary to achieve 

excellence in our community's after school and school age programs. 

3. Discuss these issues thoughtfully in small group settings; and 

4. Reach agreement with other participants about how to improve the quality and quantity of 
after school and school age programs. 

This forum will close on the question "What actio11(s) will be take11 to accomplish tile goal of improved 
quality a11d qua11tity of after school a11d school age program?" 

OUTCOMES: 

I. An outline for a set of community guidelines (standards) for the quality and quantity of after 
school and school age programs. 

2. A commitment on the part of participants to take action and to implement the ideas generated 
in the forum. 

3. To gain "buy in" on the part of the broader community to participate in the creation and 
implementation of after school and school age programs. 

Atte11dance: Limited to 125 
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School Name: Eastgate Elementary School 

School Address: 1939 Stratford Way, Columbus, Ohio 43219 

Principal: Barbara Blake 

Demographics: 

78 % free/reduced lunch 

195 enrollment 

---2.§ % African American 
__ 2 % Caucasian 
__ o % other 

Academic Performance: 

A.) 4th Grade Proficiency Scores 

Reading 

Math 

Citizenship 

Science 

Writing 

Eastgate Elementary School 
Columbus Public Schools 
Columbus. Ohio 
Page 1 of 3 

1997-98 

9.5% 

9.5% 

28.6% 

9.5% 

57.1% 

1998-99 

45.4% 

30.3% 

54.5% 

33.3% 

63.6% 
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B.) Target Teach Benchmark Assessments'* 

l•t Nine Weeks 2nd Nine Weeks 3rd Nine Weeks 

Reading 58% 55% 66% 

Math 46% 52% 57% 

* The percentage of tested objectives mastered by students in grades 1-5, thus 
measuring their attainment of benchmarks (criterion reference tests). These are 
diagnostic tests. 

C.) Kindergarten Assessment* 

Start of Year Mid-Year 

Reading 32.3% 76.0% 

Math 48.3% 92.0% 

~ The percentage of children who passed criterion reference tests. 

Program Initiatives: 

Reading (Title 1 - School-wide) 
School-wide reading program - Direct Instruction (grades K-3) 

- Comprehensive Literacy (grades 4-5) 
Safety Net for reading - Corrective Reading Program 
Teacher specialists work with individuals & small-groups in grades 3, 4. 
A half-time instructional assistant tutors grade one students as a part of 
the Direct Instruction Reading Program. 

Math/Science (Eisenhower Funds) 
Moogie Math - a computer program for supplemental instruction in 
grades 3, 4. 
Science Done Daily- a computer program for supplemental 
instruction in grades 1-5, concentrating on science problem solving. 
Math Done Daily - a computer program for supplemental instruction 
in grades 1-5, concentrating on math problem solving. 

Eastgate Elemental)' School 
Columbus Public Schools 
Columbus, Ohio 
Page 2of3 



G~1NTS & SPECIAL PROJ. Fax:5143558734 Rpr 18 '00 21:53 P.09 

Class-Size Reduction 

Two additional classroom teachers are utilized in grades 1, 2 to reduce 
class size to a student-teacher ratio of 1: 15. 

Expanded Learnin_g 

None 

Teacher Training and Support: 
>:> Four first-year teachers have teacher mentors as a part of PAR (Peer 

Assistance and Review) Program. 
> Monthly early-release staff meetings, one weekend retreat, four all-day 

meetings, regular staff meetings and other after-school sessions have 
been devoted to staff training and support in the areas of reading 
instruction, implementing the new reading programs, science and 
math instruction. 

).>- All teachers have attended 2-3 after-school workshops devoted to 
additional training in DI (Direct Instruction) and Comprehensive 
Literacy. 

Community Support: 
> Employees of The Ohio Civil Rights Commission tutor approximately 

25 K-5 students weekly to enhance and support student learning in 
science and math. 

Other Initiatives That Have Led To School-wide 
Improvement: 
.,.. Home visits have been made by all teachers to over 75% of students' 

homes. 
>- Evening parent sessions have been provided to help parents support 

their children in the areas of science, math and proficiency test­
taking. 

> After-school tutoring sessions were held for 30 grade 4 students twice 
weekly from January to mid- March. 

).>- Focused school-wide instructional emphasis on science one day per 
week. 

)> All grade 4 students have been "adopted" by a teacher or community 
person to help support their success on the proficiency tests. 

Eastgate Elementary School 
Columbus Public Schools 
Columbus, Ohio 
Page 3of3 
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Concluding his Education Reform Tour at Eastgate Elementary School in Ohio today, President Clinton 
highlighted the impact that his strategy of investing more and demanding more is having on the Columbus 
Public Schools. The Columbus schools are raising student achievement by improving teacher quality, 
reducing class size, and investing in what works. By demanding more from their schools through high 
standards and real accountability and by investing more in smaller classes, reading, and teacher quality the 
Columbus Public Schools are already achieving measurable results in some of their lowest-performing 
schools. 

USING PEER ASSISTANCE AND REVIEW TO IMPROVE TEACHER QUALITY 

,) 

The President highlighted the Columbus Public Schools' Peer Assistance Review (PAR) program that since 
its inception 12 years ago as part of a collaborative effort between the Columbus Teachers Association and 
the Columbus Public Schools has served as a national model for improving teacher quality. The primary 
goal of this program is to provide help to teachers entering the profession and to improve the performance of 
experienced teachers who are not performing at an acceptable level. The program provides mandatory 
mentoring for all newly hired teachers, including those with previous experience, as well as intervention to 
help struggling teachers and remove low-performing ones. Eastgate Elementary School is using both the 
Columbus Peer Assistance and Review program and President Clinton's class size reduction initiative to 
dramatically improve student achievement. ) 

REDUCING CLASS SIZE TO INCREASE STUDENT ACHIEVEMENT 
The President also highlighted the impact that his Class Size Reduction Initiativ as had on the Columbus 
Public Schools. CPS used their grant from the President's class size reductio initiative to add 58 teachers 
in 13 elementary schools. CPS is targeting the class size funds to their lowes performing schools as part of 
an overall effort to tum them around. These additional teachers allowed t~ to reduce class sizes in grades 
1-3 by about 10 students per-class to an average of one teacher for 15 students. All of the new teachers 
hired in Columbus are fully certified. At Eastgate Elementary test scores are up after just one year of this 
intensive effort. The percentage of 4th -graders who are proficient in reading has gone from 9 .5 percent to 
45.4 percent and in math from 9.5 percent to 30.3 percent. Science and writing scores are up as well. 

INVESTING IN OUR SCHOOLS AND DEMANDING MORE FROM THEM 
The President concluded his education tour by again calling on Congress to send him an Elementary and 
Secondary Education Act Reauthorization bill that he can sign. The President has sent legislation to 
Congress that would increase accountability and invest in successful strategies such as reducing class size, 
expanding after-school and summer school programs, and improving teacher quality to ensure that all 
students receive the high quality education they need in the information age. The President's proposals 
include a landmark $1 billion investment in teacher quality that would help recruit, train and reward good 
teachers. In addition, the Teaching to High Standards Initiative includes an $50 million proposal based in 
part on the Columbus Peer Assistance and Review Program. The President has also sent Congress strong 
accountability legislation in his Education Accountability Act that would continue the work of identifying 
low-performing schools, require states to end out of field teaching, end social promotion the right way by 
ensuring that all students can meet high standards, and require r.eport cards for parents. The President's 
budget includes a $4.5 billion or 12 percent increase in education spending to ensure that there is investment 
to support this accountability. 
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To: Andy Rotherham Fax: 

From: TerriGehr~JZfJ1.::: Data: 

Re: Pages: 

CC: 

Terri Gehr 
Columbus Public Schools 
78 South Fifth Street 
Columbus, OH 43215 
Phone: 365.6457 

. 3~SJJ734 
... 

·:·\·:·.:.i;'.·.··::.: ... i· .. . 

. : ;::: ........ ·, ' 

Zoz. LJ5i.,. ,;;5q1 

04121100 

@ 

0 Urgent 0 ForReW!w D Please Comment D Please Reply 0 Please Recycle 

.,: . • • • • • • 
... 

. :l:~~y, hello. Here ls Information about two additional 
' •· ·'~ ... Ms· in the Columbus Public Schools that fit your criteria. ····; .r· 

., 

· ·:. · ... I've also attached a summary of our Class Size Reduction 

• 

>.,.JllQ~am, and a piece that appears in this month's issue of The 
· •: ,.;: · ·tfrban Educator about our model tutoring program. 

Please call me at home (614.263.42521 through Tuesday, 
April 25, if you need additional information. With everyone 
on spring break, it may be difficult to gather, but we'll give it 
our beat shot. 

. . . . . . . . . . . . . . . . . . . . . . . 
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COLUl\.·1BUS PUBLIC SCHGDLS 

Columbus Public Schools 
Class-Size Reduction: The Basis of Student Success 

Introduction 
The number one goal of the Columbus Public Schools is to insure all students can read 
at or above grade level by third grade. 

The $3.0 million Federal Class-Size Reduction grant allocated to the Columbus Public 
Schools ('"CPS'') perfectly complements our district's reform efforts to achieve this goal. 

The grant was used to add 58 teachers in 13 Title I elementary schools, ex1ending the 
smaller learning community philosophy already in place as a result of state support for 
class size reduction in all of the district's full-day kindergartens. 

The additional teachers provide a ratio of one teacher to 15 students in grades one 
through three. reducing the number of students per teacher by an average 
of 10. 

Different Needs, Different Support 
Research supports the need for one-to-one connections with adults and customized 
learning plans for all young children. particularly those from low socio-economic 
families. In short. children from poverty need more and different support than children 
who are not, and who come to school better prepared to learn. 

A Focus on Smallness 
The National Institute on Education of At-Risk Students outlined six components 
essential to a successful school reform model. One of the critical components is a 
focus on smallness. Small class sizes serve to facilitate language and communication 
skill development -- the basis of all learning. Students can engage in frequent and 
ongoing dialogue in small groups, and receive constant feedback. 

Small Group Strategies 
Small class sizes allow for the implementation of instructional strategies that are 
impractical to implement with large numbers of students. Several successful research­
based reading models, three of which are being implemented this fall by CPS. are 
constructed around small group strategies. Success for All. for example, uses a 
cooperative group structure requiring frequent and ongoing dialogue. and constant 
feedback. 
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A focus on social skills development is essential to school effectiveness and to turning 
around a low-performing school. Small class sizes facilitate much-needed guided 
interaction between students, and between students and adults. 

The CPS Reading Initiative 
A strong literacy program is another component of a successful school reform model. 
CPS is implementing a reading initiative that consists of three research-based reading 
instructional programs: Success for All, Comprehensive Literacy, and Direct Instruction. 
Each building chose one program from this menu, and also chose from a menu of 
research-based programs for their reading and math safety net programs. 

Sustained Staff Development 
The National Institute of Education also cites sustained staff development as a critical 
component of successful school reform. 

Over the summer, more than 90% of our teachers voluntarily participated in staff 
development to learn how to implement the district's new reading programs, 
demonstrating a solid commitment to a successful implementation. 

Teachers will receive additional support throughout the school year from a Literacy 
Facilitator assigned to each building. These facilitators work to make every teacher a 
successful teacher of reading. 

All Teachers Are Reading Teachers 
Every building has a 90-minute block each day during which every teacher and 
instructional aide is responsible for teaching some aspect of the reading program. In 
the past. a limited number of students received additional support in a targeted assist 
format. In the new program. a// children will receive strong core instruction, and have 
access to additional support through safety nets in a timely manner. 

Clear Standards and Frequent Assessments 
Last year, the district's curriculum instruction team developed benchmarks which clearly 
define what students need to know at every grade level. These benchmarks give 
everyone involved in a child's education clear indicators of what the child should learn. 

Every nine weeks, students are assessed to determine what they learned and whether 
they are on target in meeting the benchmarks. This data drives instruction and clearly 
defines what children have learned, and focuses the teaching for the next nine weeks. 
Additionally, these ongoing assessments match the format of the high-stake proficiency 
tests. allowing them to become familiar with the test formats identical to the state 
proficiencies. 
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School Name: Cassady Elementary 

School Address: 2500 N. Cassady Ave"' Columbus, Ohio 43219 

Principal: Diane Osterwise 

Demographics: 

91 % free/ reduced lunch 

389 enrollment 

92% African American 
5% Caucasian 
3% Other 

Academic Performance: 

A.) 4th Grade Proficiency Scores 

Reading 

Math 

Citizenship 

Science 

Writing 

Cassady Elementary School 
Columbus Public Schools 
Columbus, Ohio 
Page 1 of 4 

1997-98 

8.7% 

4.4% 

24.4% 

6.7% 

15.6% 

1998-99 

25.9% 

5.6% 

29.6% 

14.8% 

38.9% 

P.04 
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B.} Target Teach Benchmark Assessments* 

t st Nine Weeks 2nd Nine Weeks 

Reading 68% 50% 

Math 35% 52% 

.. The percentage of tested objectives mastered by students in grades 1-5, thus 
measuring their attainment of benchmarks (criterion reference tests). These are 
diagnostic tests. 

C.) Kindergarten Assessment* 

Start of Year Mid-Year 

Reading 37.1 55.3 

Math 30.9 55.3 

•The percentage of children who passed criterion reference tests. 

Program Initiatives: 

Reading (Title 1 - School-wide) 

School-wide Comprehensive Literacy 

P.05 

Comprehensive Literacy is a balanced approach to teaching 
literacy that depends on effective and systematic instruction coupled 
with continuous assessment and intervention. 

"Four block" is an instructional framework used for the 
comprehensive literacy program. The four blocks are 1) guided reading; 
2) writing; 3) self-selected reading; and 4) working with words. 

The Developmental Reading Assessment is given to students to 
level them for instruction in reading. Results of further assessments are 
used to change students' reading groups. 

The program facilitator plans the program, helps with assessing 
students and scheduling, visits classrooms, teaches classes as a means 
of modeling instruction, provides staff development on literacy, and 
works with parents to provide understanding and support in the child's 
education. 

Cassady Elementary School 
Columbus Public Schools 
Columbus, Ohio 
Page 2 of 4 
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Math/Science (Eisenhower Funds) 

> Manipulatives are used in math and science to provide hands-on 
learning. 

> The district's staff development department has provided training to 
improve instruction, sharing effective teaching strategies and offering 
opportunities to make instructional materials for classroom use. 

Class-Size Reduction 
> Federal class size reduction funds have provided four additional 

certificated teachers. 
).> An additional teacher in first grade has reduced class size to 1: 18; an 

additional teacher in second grade reduced ratio to 1 :23; and two 
additional teachers in third grade reduced ratio to 1: 15. 

Expanded Learning 

);;> After school tutoring for fourth graders prior to the proficiency. 
>- For ten weeks , certificated and classified staffs provided two 

additional hours of intervention instruction. 

Teacher Training and Support: 
>- Three staff development days were devoted to literacy instrnction and 

one day was devoted to math/ science instruction. 
> Grade level team meetings provide opportunities to discuss 

instructional strategies, share materials and ideas, and collegial 
support. 

Community Support: 
).;>- The state's Department of Aging, through the district's Adopt-A­

School program, provides one-on-one tutoring to third grade students, 
a fourth grade pen pal program, a nutrition study to second and third 
graders, speakers for fifth grade classrooms during Black History 
Month, and a holiday Fun Day in December for all students, 
kindergarten through fifth grade. 

Ji. The Columbus Christian Center will provide tutors for the 2000-2001 
school year as part of the ColumbusReads tutoring program, a 

Cassady Elementary School 
Columbus Public Schools 
Columbus, Ohio 
Page 3 of 4 
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program that receives state funds to support the community's 
participation in its tutoring efforts. 

Other Initiatives That Have Led To Scboolwide 
Improvement: 

P.07 

~ A.s an alternative school focused on math, science and the 
environment, Cassady Elementary School will implemenl two new 
initiatives during the 2000-2001 school year: 

Second Step, a discipline intervention program, and Everyday 
Mathematics, a full kindergarten through grade five math curriculum. 
Cassady will pilot this program for the district . 

., Head Start 

>- English as a Second Language Program 

? Safe Schools grant 

Cassady Elementary School 
Columbus Public Schools 
Columbus, Ohio 
Page 4 of 4 
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School Name: Pilgrim Elementary 

School Address: 440 Taylor Avenue. Columbus. OH 43203 

Principal: Melissa Hackett 

Demographics: 

96% free/reduced lunch 

274 enrollment 

96.5% 
3.5% 
0.0% 

African American 
Caucasian 
other 

Academic Performance: 

A.) 4th Grade Proficiency Scores 

Reading 

Math 

Citizenship 

Science 

Writing 

Pilgrim Elementary School 
Columbus Public Schools 
Columbus, Ohio 
Page 1 of 4 

1997-98 

7.3% 

9.8% 

19.5% 

4.9% 

26.8% 

1998-99 

15.2% 

9.1% 

27.3% 

6.1% 

24.2% 

P.OS 
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8.) Target Tea.ch Benchmark Assessments* 

I •t Nine Weeks 2a.d Nine Weeks 

Reading 56% 50% 

Math 40% 51% 

* The percentage of tested objectives mastered by students in grades 1-5, thus 
measuring their attainment of benchmarks (criterion reference tests). These are 
diagnostic tests. 

C.) Kindergarten Assessment* 

Start of Year Mid-Year 

Reading 32.3% 46.9% 

Math 26.9% 48.1% 

•The percentage of children who passed criterion reference tests. 

Program Initiatives: 

Reading (Title 1 - School-wide) 

School-wide program is Success for All. 

P.09 

};> Reading Program - Success for All uses a reading curriculum based 
on research, on effective practices in beginning reading, and on 
effective use of cooperative learning. 
>- Reading Roots is typically introduced in the second semester of 

kindergarten or in the first grade. 
~ Reading Wings is used when students reach the primer reading 

level. 
~ Eight-week Reading Assessments - At eight-week intervals, students 

are tested and the restuls of the assessment are used to change 
students' reading groups, suggest other adaptations in students' 
programs, and to ide3ntify students who need other types of 
assistance. 

Pilgrim Elementary School 
Columbus Public Schools 
Columbus. Ohio 
Page 2 of 4 
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);>- Reading Tutors - One on one tutoring is provided for 20 minutes daily 
to students who are having trouble keeping up with their reading 
groups. 

-;;.. Program Facilitator - The facilitator helps plan the program, helps the 
principal with scheduling, and visits classes and tutoring sessions 
frequently to help teachers and tutors with individual problems. 

:lO> Family Support Team - A family support team works to seve the 
families in supporting the child's education as well as providing 
specific services. 

Math/Science (Eisenhower Funds) 
> Two certificated teachers work in classrooms to provide support and 

instruction in math and science. 
~ Manipulatives are used in science and math to provide hands on 

learning for students. 
;,;:.. Staff development is provided for teachers to improve delivery of 

instruction and the effective use of manipulatives for students. 

Class-Size Reduction 
~ Three teaches have been added in grades one through three to reduce 

the class size ratio to 1:18. 
:;.. Pilgrim ES was featured in an Ed Week article on class-size reduction, 

copy attached. 

Expanded Learning 
~ Includes after school and summer learning opportunities in reading, 

ma th and science. 

Teacher Training and Support: 
:;.. All first year teachers in Columbus Public Schools have the benefit of 

support from the Peer Assistance and Review Mentoring Program. 
~ Follow up visits are made to the school by projet staff, who visit 

classrooms, meet with school staff, and conduct in-service 
presentations on such topics as classroom management, instructional 
pace, and cooperative learning. 

:;.. Facilitators organize many informal sessions to allow teachers to 
share problems and solutions, suggest changes, and discuss 
individual children. 

Pilgrim Elementary School 
Columbus Public Schools 
Columbu5, Ohio 
Page 3 of4 
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~ Teachers received detailed teacher manuals supplemented by three 
days of staff development at the beginning of the school year. 

Community Support: 
~ Volunteers from Tifereth Temple come to the school towork one on 

one in reading and math. The Temple has book drives, started a 
Brownie Troop, teach a Junior Achievement class to fifth graders, and 
support new initiatives. 

-, Corporate support from Pepsi funds the YWCA After School program. 
>- Partnership with Columbus State Community College provides on-site 

training on computers for parents of Pilgrim students. Also provide 
tutors for weekly one-on-one tutoring. 

~ Columbus Firefighters tutor weekly. They mentor students and 
provide fire safety training and support for special projects. 

:;.:. Veteran Clinic provides school supplies and hats and gloves during 
the winter for every child. 

~ Columbus Foundation (the community foundation) gave a grant to 
Pilgrim ES that helped establish a family focus center, a center tha tis 
open daily for support, service and information for families. 

» OhioReads provides funds for after school tutoring in reading for 
students in grades one through four. Volunteers form the Ohio Board 
of Regents and the Ohio Insurance group tutor students two evenings 
per week. 

Other Initiatives That Have Led To Schoolwide 
Improvement: 
~ As an Urban Systemic Initiative (USI) school, Pilgrim receives funds to 

improve teaching and learning in math, science and technology. 
~ The Peaceful Schools program emphasizes positive and peacemaking 

behaviors. Chilren learn how to resolve conflict peacefully and work 
together cooperatively. 

~ Participate in the Reading is Fundamental program. 
> In partnership with the Columbus YWCA participate in an after school 

and summer program. This 6-year old program provides a place for 
students to complete homework and enjoy recreational activities. 

> Participate in the Urban Mentoring Program in which a Columbus 
Public Schools high school students tutor children at Pilgrim. 

~ Engage in other instructional and enrichment programs including 
D.A.R.E., Rolling Readers, uRight to Read" Wee, Red Ribbon Week, 
COS! on Wheels, and Sea World. 

Pilgrim Elementary School 
Columbus Public Schools 
Columbus, Ohio 
Page 4 of 4 
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Districts Put 
Clinton Plan 
To the Test 

Class-Siu Effort Sees 
Variations, Pnticism 

By Erik w. Robelan 
Woah.i1'gfo11 

Apr 21 '00 

N ot long after abe finished work on 
her elementary education degree 

from Pennsylvania State University last 
spring, Denise Wisniewski packed her 
bags and headed for Columbus, Ohio, 
with the promise of teaching a small 
cla.sa of let gnuler11. 

For Ms. Wumiewsk:i, class size was one of 
the main attradiODB of Columbus' Pilgrim 
Elementary School, which serves about 
260 low,income students. With just 11 
children under her wat.cb, she felt abe 
would be able tD provide more penonal in­
struction. -when there are 30 kids, that's 
very challenging; ahe said. 

Ms. Wisniewski is one of the 29,000 
new teachers that the Department of 
Education estimates have been hired 
under President Clinton's much-touted 
program to reduce class sizes in the first 
three grades. 
· In recent weeks, the future of the 1-yea.r­
old program. has been ea.marled in a bruis­
ing budget battle between Mr. Clinton and 

Continued on Po.gt 24 

1:20 P. 12 

Education Week 
November 17, 1999 
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Saint Paul Schools 
Receive Largest 
Grant in History 

Sc. Paul Public Schools in Minne­

sma recencly received a $2.3S million 

awJrd-che l.argcsc in che school dis­

crict"s history-co improve srndenc 

achievemenr, define school goals. 

shape school policy and solve prob­

lems. 

The $2.35 million grant from The 

McKnight Foundacion will be used 

specific.ally ro train school site coun­

cils. which include principals. reach· 

ers, sea.ff. families, srudencs and com· 

municy members. to work together co 

help their schools be successful. The 

gram will also fund community dia­

logues, srudenr forums and an c..-alua­

tion of ch~ plan to determine its effec­

c1veness. 

Site councils have che opporcuni­

cy to help shape and supporc the 

school's mission, partil."ipace in rhe de:- ' 

vdopmcnl of the: school improvement ' 

plan. provide inpur inco the selection 

of the school principal and scaff and 

help plan and prioritize the school"s 

budger. 

"%en we cr1.:ated our strategic 

plan last summer. we made the creation 

of effeccive site councils at each school 

a prioricy," said Supe:rinccndem Patri­

cia Harvey. " ... We arc pleased that the 

McKnight Foumhcion is willing ro 

invest in our schools and srndencs 

through this iniriarivc." 

The school dimicr has imple­

mented site councils for rhe pa.st I 0 
years and plans to have sire council~ in 

a.II schools by lune 30. 

Pages 

Columbus School District Develops 
Model Reading Program in Ohio 

Wnen Ohio Gov. Bob Tali: asked 

for 20.000 volunteer tutors ro help stu­

dents improve their reading skills. 
Columbus Public Schools heeded the 

call and partnered wich a major cor­

purarion to devcl<)p che state's first 

model reading tucor program. 

ColumbusReads, a partnership 

becween rhe school district and The 

Limited, Inc., a Columbus-ba.se:d re­

tailer, provides one-on·one: reading 

tutoring to scudencs in se:lecced low­

performing ~chools. More rhan 600 
employees use company rime to serve 

as reading tutors in five Columbus 

schools. 

The progrJm wJs Ul'J.tcd m re­

sponse co a bill passed in Ohio called 

OhioReads. an iniciacive co recruic 

20.000 volunceers starcwide to hdp 

children read at or above grade level 

before fini5hing the fourth grade. Be­

ginning rhis year, fuurrh-graders who 

do noc pass a grade-levd reading pro­

ficiency te.sc will not be promoted to 

chc fifi:h grade. 

ColumbusR.t:ads began last year a.s 

a I 5-week pilot progr;i.m in rhrc:c: 

schools wich 400 volunteers from the 

I .imiced Inc., 225 scudenrs and a bud-

Newark Students Collaborate with 
Architectural College Students 

A partnership berween Newark Public Schools and the New Jersey lnstirutc 

of Tel:hnology (NJIT) has provided gifted and talented srudc:nrs from Newark's 

Abingcon Avenue School rhc opporrunicy ro train as archic1.:cts. 

Third-through eighth-grade srudems from chc school spend one day a week 

taking a two-hour Environmcmcal EduCJcion course with archirecrural scudcnrs 

from NJIT. lbe course engages scud.cncs in weekly hands-on expc::rimcnts, draw­

ing, graphing and model-making. 

The collegians also serve as role models and demonstrate co the studems 

how they might consider pursuing a career in architecture a.swell a.s transporrJ­

cion, engineering. and technology. 

The students recently compleced a glider experiment in which they builr 

gliders using wood, fishing line, tracing paper and thread and launched rhcm 

from the top of a building ar NJIT. Each glider had to GUry an egg as cargo and 

faculry judges from che college evaluated the launches while che scudc:ncs video­

taped the event. 

Teacher Elizabech Barton says rhar her scudencs gee very excited Jbouc che 

projects chey complete with the NJIT srudencs. 'The scudenrs recendy complet­

ed a model of our school co scale and ir is on display ac NJlT. ·· said Banon. 
"Thq did an cAcellenc job and nu.ny srudcnt5 arc imcrc~red in studying archiccc­

rure in college." 

Cor,,,cil of the Great City School$ 
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ch:ir allow all employees to volunteer 1 
1 ·." ....... .,-J ( 0 ,,1 ;·.:_'.:.,· r; 

Columbus ... 1f cit,·.\ duH)S(. wrnr Gll<:ri.t l•. 1 
,, k, I Senate Hears Medicaid ... 

gee of $250.UOO. The piloc pru<lu1...:J 
signiftcanr results with a 15 pcrcc1H 
improvemcnc in eight cducarionJ.l car­
egorics and afrcr receiving posirive 

feedback from educacors. p;ircnc:· :ind 

students, rhe 

d,·,li,·;1ccJ volunt .. ·<:rs wh.,~c .-;kilb llh.:t:r 

:;ch no! needs. sub5ti rt1 r,· pro..:c::dures 

char ensure no child is ever disappoint­

ed, transporcacion to guarantee rhac 
tucors arrive safely and on time and 
feedback from rumrs. ~cudems. parmts 
and aJminisrracors to measure result~. 

projecr was expand­
ed ro a year-lung 
program for che 
1999-2000 school 
year. 

Tu co rs are 
trained to work 
wich the studencs 

Because of the success 
of ColumbusReads, 

Gov. Taft proclaimed 
the program as "the 

first model progrtlm ". 

The tutor-

ing iniciarive 

has also man­

aged to anracc 
several other lo­

cal organiza­
rions ro parcici-

and kt-c-p records of their pupih 

progress by the: HOSTS Corporation 
(Helping One Student co Succeed). a 
nacional company. which has worked 
wirh 1.400 schools in 42 scares. Co­

lumbus Public Schoob is :;pcndi11~ 
$1.4 million o...-er rwo years on che 
HOSTS program. 

The basic elements char mak~ 
ColumbusReads successful include:: a 

commicmcnr from paniciparing busi­
nesses' CF.Os, recruirmenc processes 

1···· 

p a re and will 
add 13 additional schools for the 2000-
0 l school year. 

Because of the success of Colum­

busRcads, Go\·. Taft proclaimed che 
program as "che first model program" 
for rhe statewide OhioReads initiative. 

"le works," said Columbus Super­
intendent Rosa Smith in the Colum­
bu.r Dispatch. ··w·hen implemented 
correcrly. chis program produces dra­
matic resulcs." 

~ 
Council of the Great City Schools 
1301 Pennsylvania Avenue, N.W. 
Suite 702 
Washington, D.C. 20004 

HS . TERR I GEHi~ 

on!~· he.Jlch protc-~;;ion~~I th<' :>r11dc:nc 

sees. 

Al.so crni~·ing wa.s die General Ac­
counring Office (GAO). the in•escig.J· 

(iv..: arm of the Congrc~s . .,..·hich point­

ed to che difficulties in Jdminiscering die 
school-based Medic.aid program and to 

disturbing evidence of improper prac­
tices by some scares, schools, and con­

sultants hired by schools. 

The administrator of che nacional 

Medic.1id office acknowledged che GAO 
findings and defended proposed new 

guidelines. which national education 
groups ha,·e labeled as unne..:essarily rc­
stnct1ve. 

Senace Finance Commircee Chair­

man William Roch (R-Dd.) under­

scored the Comminee's corrunirmem co 
fc<lcral aid for proper school-based Med­
icaid servic~. bur expressed frumarion 
and imparience with complexiries inhih­
icing school panicip:irion ;ind the con­

tinuing improprieties that were idemi­

fied nearly a year ago. 
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School Name; School 

School Address: 

Principal: Maria Stock d _£_fl J (_ 'c.f - 'f5]::} --7 c_s-5 

lo'-( f;..t,- ,,{_ I'-(_. U ? ~ ) J {.. 7 
Demographics: 

95 % free/reduced lunch 
~ 

J/~J,tf51 
40 I enrollment 11' / 

49 % African American 5 
50 % Caucasian _-- f--1 ~ ~ _ 

1 %Other ~ 
- ~~· 

Academic Performance: 

A.) 4th Grade Proficiency Scores 

Reading 

Math 

Citizenship 

Science 

Writing 

Sullivanc Elementilf)' School 
Columbus Public Schools 
Columbus, Ohio 
Page 1of4 

1997-98 

16.3% 

8.2% 

28.6% 

14.3% 

42.9% 

1998-99 

27.3% 

12.7% 

34.5% 

21.8% 

41.8% 
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Class-Size Reduction 

_Tup additional classroom teachers are utilized in grade one as part of the 
D"PIA Program, reducing class size to a student-teacher ratio of 15: 1. _____.., 

Expanded Learnigg 

• $60,000 OhioReads Grant to fund HOSTS Program. 
• ELO Grant to expand students' knowledge of grade 4 proficiency test­

taking skills. Served 40 students after school, two days per week from 
January to mid-March. 

Teacher Training and Support: 

• One first-year teacher has a teacher mentor as part of PAR (Peer 
Assistance and Review) Program. 

• Monthly early-release staff meetings, four all-day meetings, regular 
staff meetings and other after-school sessions have been devoted to 
the Comprehensive Literacy Reading Program, focusing on program 
implementation, student assessment and monitoring of instruction. 

Community Support: 

Adopt-A-School partners include: 
• Victoria's Secret Catalogue - provides books to each classroom 

monthly, as part of a school-wide author of the month program. 
• Columbia Gas - provides one-on-one strnctured weekly math 

tutoring for 15 third grade students. 
HUD - funds school projects. 

• Franklin County Women's Correctional Pre-Release Center -
participates in school-wide projects for students, such as providing 
individual blank books for all students. 

Sullivant Elementary School 
Columbus Public Schools 
Columbus, Ohio 
Page 3 of 4 
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8.) Target Teach Benchmark Assessments* 

l•t Nine Weeks 2ad Nine Weeks 3rd Nine Weeks 

Reading 70% 57% 72% 

Math 36% 53% 70% 

• The percentage of tested objectives mastered by students in grades 1-5, thus 
measuring their attainment of benchmarks (criterion reference tests). These are 
diagnostic tests. 

C.) Kindergarten Assessment* 

Start of Year Mid-Year 

Reading 27.2% 74.9% 

Math 27.9% 67.9% 

* The percentage of children who passed criterion reference tests. 

Program Initiatives: 

Reading (Title 1 - School-wide) 

• School-wide reading program - Comprehensive Literacy (grades K-5) 
• Safety Net for reading - Utilize additional teachers to lower student­

teacher ratio to 15: 1 school-wide during literacy block. All instruction 
is done in the classroom. There are no "pullout" programs. 

• HOSTS (Helping One Student to Succeed) Program serves 60 
kindergarten students through one-on-one tutoring twice weekly for 
30 minutes per session. 

Math/Science (Eisenhower Funds) 
Used funds to help build a courtyard learning center, including weather 
station. 

Sullivant Elementary School 
Columbus Public Schools 
Columbus, Ohio 
Page 2 of 4 
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Other Initiatives That Have Led To School-wide 
Improvement: 

• Systematic selection of qualified classroom teachers. 

P.06 

• Community for New Directions' RYoung Ambassadors for Peace 
Program" helps students in grades 4 and 5 learn conflict-resolution 
and problem-solving skills. 

• Project SMART (Student Mediation and Reduction of Truancy) 
provides early intervention at the building level to increase student 
achievement by promoting regular school attendance. 

• Home visits and grade level parent breakfast meetings familiarize 
parents with the literacy program and how each grade level is 
important to successful grade 4 proficiency. 

• A school-wide focus on maintaining only those initiatives that 
positively impact student achievement. All unrelated initiatives have 
been discontinued. 

Sullivant Elementary School 
Columbus Public Schools 
Columbus, Ohio 
Page 4 of 4 
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School Name: Lindeb Elementary 

School Address: 2626 Cleveland Avenue, Columbus. Ohio 43211 

Principal: Mrs. Monica Gant 

Demographics: 

~ % free/ reduced lunch 

500 enrollment 

77 % African American 
__12 % Caucasian 

4 % other 

Academic Performance: 

A.) 4th Grade Proficiency Scores 

Reading 

Math 

Citizenship 

Science 

Writing 

Linden Elementary School 
Columbus Public Schools 
Columbus. Ohio 
Page I of 4 

1997-98 

10% 

1.4% 

8.6% 

5.7% 

10% 

1998-99 

17.0% 

7.5% 

22.6% 

11.3% 

30.2% 
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B.) Target Teach Benchmark Assessments* 

1 •t Nine Weeks 211.d Nine Weeks 3rd Nine Weeks 

Reading 59% 57% 66% 

Math 41% 54% 58% 

• The percentage of tested objectives mastered by students in grades 1-5, thus 
measuring their attainment of benchmarks (criterion reference tests). These are 
diagnostic tests. 

C.) Kindergarten Assessment* 

Start of Year Mid-Year 

Reading 46.7 64.7 

Math 44.7 69.8 

*The percentage of children who passed criterion reference tests. 

Program Initiatives: 

Reading (Title 1 - School-wide) 

School-wide program is Success for All 
~ Reading Program - Success for All uses a reading curriculum based 

on research, on effective practices in beginning reading, and on 
effective use of cooperative learning. 
Jo. Reading Roots is typically introduced in the second semester of 

kindergarten or in the first grade. 
~ Reading Wings is used when students reach the primer reading 

level. 
);.. Eight-week Reading Assessments -At eight-week intervals, students 

are tested and the results of the assessment are used to change 
students' reading groups, suggest other adaptations in students 1 

programs, and to identify students who need other types of 
assistance. 

Linden Elementary School 
Columbus Public Schools 
Columbus, Ohio 
Page 2 of 4 
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';> Reading Tutors - One on one tutoring is provided_ for 20_-minu~es daily 
to students who are having trouble keeping up with their reading 
groups. 

~ Program Facilitator - The facilitator helps plan the program, helps the 
principal with scheduling, and visits classes and tutoring sessions 
frequently to help teachers and tutors with individual problems. 

:;,;. Family Support Team - A Family support Team works to serve the 
families in supporting the child's education as well as providing 
specific services. 

Math/Science (Eisenho...ver Funds) 
';> Manipulatives are used in science and math to provide hands on 

learning for students. 
);> Staff development is provided for teacher training to improve the 

delivery of instruction and the effective use of manipulatives for 
students. 

Class-Size Reduction 
» The class size reduction initiative has provided six additional certified 

teachers. 
';> Two teachers have been added to each grade level to reduce the class 

size ratio to 1: 18 in grades 1 through 3. 

Expanded Learning 
';> The Expanded Learning Opportunities funding provided after school 

tutoring to fourth grade students in reading and math. 
~ Certified and classified staffs provided 3 additional hours of one-on­

one intervention to students per week. 

Teacher Training and Support: 
>- All first-year teachers in Columbus Public Schools have the benefit of 

support from the Peer Assistance and Review Mentoring Program. 
>- Follow-up visits are made to the school by project staff, who visit 

classrooms, meet with school staff, and conduct in-service 
presentations on such topics as classroom management, instructional 
pace, and cooperative learning. 

Linden Elementary School 
Columbus Public Schools 
Columbus. Ohio 
Page 3 of 4 
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~ Facilitators organize many informal sessions to allow teachers t? 
share problems and problem solutions, suggest changes, and discuss 
individual children. 

~ Teachers received detailed teacher's manuals supplemented by three 
days of in-service at the beginning of the school year. 

Community Support: 
)- HOSTS ("Helping One Student To Succeed) offers personalized 

structured mentoring programs in Readiness and Language Arts that 
has proven to accelerate student learning. 

:;.. Volunteers from the Limited Corp are trained to provide the HOSTS 
program to 75 kindergartens. 

J;. Through Project GRAD, Communities In Schools have coordinated 
efforts with City Year, Linden McKinley School students, and 
community volunteers to offer an after school "Homework Club." City 
Year has also supported school-wide efforts by painting playground 
maps and beautification of the grounds by planting trees. 

Other Initiatives That Have Led To Schoolwide 
Improvement: 

• "Graduation Really Achieves Dreams" (GRAD} Program is a research­
based school reform model designed to produce college-bound school 
graduates. The model prescribes a strong and well-articulated 
kindergarten through 12th grade curriculum that ensures that all 
students, regardless of socioeconomic status, are insulated from 
academic failure, eventually graduate from high school with 
distinction, and pursue higher education. Linden is one of seven 
elementary schools that is a part of this K- 12 initiative. 

• Linden has implemented two of the five Project GRAD research-based 
programs as noted by the asterisks: 

• Success for All Reading* 
• Move It! Math 
• Consistency Management and Cooperative Discipline* 
• Communities in Schools (CIS) 
• Merit Awards 

Linden Elementary School 
Columbus Public Schools 
Columbus. Ohio 
Page 4 of 4 
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THE E-RATE IN AM ERICA: 
A TALE OF FOUR CITIES 
BENTON FOUNDATION 
COMMUNICATIONS POLICY AND PRACTICE PROGRAM 

[d1tcd by /\ndy Carvin 

Additional cditorml contributions by Chri~ Conte and Allen Gilbert 
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IV. THEE-RATE IN PRACTICE: RESEARCH 
FINDINGS IN FOUR MIDWESTERN CITIES 

.. -._-.. o assess the impact of the E·k<lte,The:: Benton foundation commissioned 

resea.n;hers from the EDC/Center for Children and Technology lO visit four 

large, urban school di~tricts during the fall scmesLer or the 1999-2000 

school ye11r: Chicago, Illinois: Cleveland, Ohio: Detroit, M1ch1g;m: ;incl 

Milwaukee, Wisconsin. The~e four districts serve ~pproxim<itcly 800,000 

student~. most of whom live in poverty. 

COMMON THEMES 

While each of the di5tricts has pursued its own path throuEh the rrocc·ss of 

planning, applyinfl for and usi11g E-Rale funding. several cornrnon themes emerge frnm 

their experiences: 

Network Infrastructure deployment accelerated, and Internet access 

improved dra.matic:dly. 

The E-Rate in1tiat1ve h;:is made it possible for these di~Lricts to crei.ite robust. hieh-qu.1lity 

networks i.hat would never hav~ been put 1n place without t-R,Jtt:' funding. Tht:: E-R~te h;is 

had tin especially high impilct fo1· several re115ons: 1hc fund1n~ 1t provides was nol cJpped 

at a certain l~v~I: it req1Jires imensive planning and implementation; and h. encou1·ages 

leveraging of multiple funding sources. Seve1·al distriCT administrators said E-r-l.ate runding 

enabled them to make (l quantum leap in their districts. 

E0 Rate funding has enabled school districb to leverage existing financial 

resources. 

Resources freed up by E-Ratc funding. as well as money from statc-lcvi:>I 1nit1at1ves. ;;iro 

now being used to ray for elements of technology program~ that arc not covered by the 

E-RCllC. For example: because of E-R.ate subsidies, Detroit has been able to combine 

money from a state-level program with funds saved at \he d1str1ct level to pay for much 

of its electrical upgr.idcs. 

Professional development needs are increasing geometrically. 

Schools must provide adequate professional development w help teachers learn how to u~ 

these newly accessible toob. Olherwise. the gap between technologically sophisticated a1id 

technologiccllly weak schools will grow wider. Even 1hough the need for tra1n1ng will only 

grow. departments often mu~ support the~e efforts on 1nsccult! or inadequi1te funding. 

District l~<idcrs must be convinced of the importance of continuing to emphilsizc SL1sta1necJ. 

creauve professional development for teachers around the use of these new tool~. 
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. MAY-01-2000 MON 06:35 PM OFC OF SEC/PUBLIC AFFAIR FAX NO. 202 260 7753 

School districts are highly dependent on E-Rate funding, even though the 

advances they are making are highly 't'ulnerable to changes in the 

political environment. 

Although the E-f~ale is enabling school diwicts to lew.ragc important resources, 1t is not 

generating signi~cant local expenditures for technology infrastructure. On the contrary, 

district budgets often rely on the E-Rate to ensure that they will be able to sustain their 

newly ostablishcd networks. Several district administrators expressed concern thoit the 

Schools and Libraries Division is not yet emphasizing to schools and districts the need to 

plan how they will meet ongoing costs. For example, as schools m11ke the transition to 

conduning d1s1r1ct-wide administrative business online, telecommunications bills will be 

high: meeting them will require continuing discounts via the E-R<1te progr;irn 

The E·Rate has led to changes in school district planning practices. 

The E-Rate has forced school administrators to acquire new knowledge and to leiirn new 

forms of coll.:iborat1on.Thc result hils been better pl<1nning. new lanes of communic;;ition 

C\nd wnprovcments 1n billing 11nd accounting practices. In some cases. staff members fi-om 

educ1T10nill technology depilnments have gained signifioint influence in other dep.irtrr1ent; 

wch .:is information technology or operations dep;irtments. Improved coo1-dir1;ition­

p;irtirnl;i.rly ilmong curriculum and instr·uction, educational technology and infom1ation 

technology departments-will be crucial to cnsL1ring 1hat the E-Rate leads to long-term 

1mprove11'1ents 1n icaching and learning at the classroom level. 

The current E-Rate process taxes relationships with vendors. 

In every dimii.:t the: E-Rate has stretched relationships with vendors to their limits. M<111y 

factors complrcate the bidding, including paymcm and reimbursement processes required 

by the Schools and Libraries Division; the SLD's requirement that districts have in hand 

the full (pre-discount) cost of the services they request; delays in receiving reimbur$e­

mcnts from vendors: the strain placed on vendors' inventories and labor supplies by 

bidding and awar'ding processes (described as ""hurry up and wait" by some); and the time 

constraints placed on implementation of annual plans. Implementation phases were so 

inlensi: thaL in each of the four citics delays were caused when conLractors ran ou1 of 

qualified labor. As an administralor explained. "We were using 0v0ry e:l0ctrician in the: city 

of Chicetgo. They had to bring people in from downstate to get etll of the jobs done." 

"Building basics" delay the deployment of information technology. 

The>e school districts faced an acute need for at least two important re5ources that the 

E-Rate program does not suppo1-t: electncal upgrades and hardware. In seve1·al of the 

ddricts, state grant programs were crucial to creating plans for clec.:Lrical upgradt::s. But 

har·dwarc purchasing is largely the responsibili1y of individual schools in 1hese distnm. 

Dis1rict ildminim<nors should be careful to tr;ick whei:her individu<ll schools incre415e lheir 

investment~ in h;irdware in order to take advantage of the networks that have lieen 

tJrought inLo 1.heir c;lassroorr1s. 

..r ... 
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High-level 5chool administrators and community 5takeholders need to be 

made i\Ware of the impact of the E-Rate. 

In some districts, though not all, high-ranking administr;;itors were initially dubious thilt the 

E-Rate was a ''real" program that would produce ;ictua.I funding. Even now, administ1·ators 

in some districts report thilt their superiors are not fully aware of the impilct of this 

p1·ogram. In order to realize the maximum benefit from the E-Rate rrogr;:im. comrnun1t1· 

members Jnd administrative leaders in these d1~tncts need to be bctte1· informed ab()ut 

this program ~nd about the work th.:it it is supporting at the local level 

CASE STUDIES 

In this section, the impact of two full years of E-Rate funding on the four sc.hool 

districts studied is summarized. Each site v1s1t included meetings with d1stnct-level 

adin1nistr;itors, pnnc1pals, technology coord1n;itors ilnd teachers. lmcrv1cws fo(IJsed on 

four sets of issues: 

I. The planning process: Past technology pl;inning efforts; plilnning fo1- E-R<lle 
funding; plans for the future. 

2. The application process: The challenges and opportunities afforded by the 

application process; the complexities or working with vendors within the 

constraints of the E-Ratc process; the impact of the appl1\<ition process on 

administrative procedures within the d1SLric.L. 

3. Impact of the E-Ratc program: Impact on technology 1nfrast1-ucture; on 

financidl planning for· technology; on instructional programs: on professional 

development programs. 

4. School/district relatiomhips: ~low the district offices communicatc.:d with 

individual schools about the E-Rate process; how new 1nfrastrucLu1·e suppo1·ts or 

changes school/district communication; how school-level input 1s rnciL1dcd 1n the 

design and deployment of the networking infrastructure 

The fou1· districts are among the 50 largest school district~ in the U.S., ranging frnni 

Chicago, the third IJrgest, to Cleveland, which ranks 40th. L.<irge urban d1SLr1cts sucl1 CIS 

th~~~ have: a particularly great need for the [-Rate, but they al~o face rna1or hurdles 1n 

taking advantage of it. 
The most obvious challenEe is the scale of investment needed to brine rnodcrn 

technology imo their schools. The four distrias each operate between I 00 ai'1d 600 

individual school buildings and thousands of classrooms Unde1·taking any systcma11c cilpiral 

imp1·ovemcnt in 5uch districts is especially daunting bec;iuse funds are 1·ar-ely av<11lnblc to 

support intensive investment. State funding arrangements n1ri:;ly account for the 

dispropori.ionate size of largu dislricts. One recent state-level funding progril.m is 

TEACH-Technology for Educationcil ACHievement-in Wisconsin 

(http://www.teachwi.statc:.wi.us). Since 1997, the governor cind state legislature tlilvC 

comrniued up to $I 00 million per year in order to support investment in cducm:io11ill 

technology and telecommunications access for schools, libraries and colleges. This prog1·am 

1mcntionally complements E·Rate funding in some a1·e3s ilnd allows some assistance with 

c:lcctrical service upg1·ades. How~ver, the f1n::inc1;il bu1-den on the local $Chool c11st1-,ct is Hill 

subst-v.,t1<:i.l.The district still bears <1t leilst 75 percent of the full cost for 1nternil.I declrical 

ll.nd network inrrastructurc. 
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Even if scale were not an is~ue. larEe urban schools are more likely than other 

districts to face large capilal challenges.Their school buildings are mo1·0 likely to be very 

old (over I OD years old in many CJ.~·~s), as wGll as \o have in~dcquiltc eleclrical wiring ;:ind 

widospre11d asbestos problems. The most consistent criticism of the E-Rate program in 

these di~lricts i5 that the prngram does not cover the cost of electrical upgrades 

However; these districts have been able to re-allocate other funds to mcet-parlially or 

cntircly---the need for electrical uperades. 

Three of the four school districls studied (as well as many others) have gone 

through sic:nifiC'i1nt transforrmtions in their sy~terns of governance within lhe past two to 

five y0<1rs. The5e changes include the takeover and reconH1Lution of the Chic:ago Bo.:ird of 

Educ<1tion by M;iyor Richard M. Daley in 1995, a move followed by similar ac.Lions in 

Clevcl::ind and Detroit in 1998. These shifls h::ive led to substantiJ.I changes in the 

business pr aetices, educ;i t1onC1I pol1cie~ and instructional empha~es of these districts 

But they have placed burdens on administrators. complicating efforts to under take long­

terrr\ planning required if schools are to make the most effective use of the E-Rate 

program. Many administrators also su~est that the challenge of applying for E-Rate 

funding has lc.:d Lo changes in planninc and budgeting processes that otherwise would not 

hav(' bec.:n nearly a> high a priority. 

L~rgc urudn school districts also face pers1storn challenges in attracting and retaining 

highly qualified te;:ichers. Tho E-Rate pror,ram m::iy seem far removed from such issue::;, but 

;idrnin1strawrs say that inst::illing modern 1nfo1·m<J.tion technology has ~1gn1ficanUy helped 

thern overcome this problem. Technology gives schools an opportunity to trar1sfonn the 

cl::ly·to· d.1y communication and information-sharing prtiaice:s of teachers and 

administrators in the di5trict and beyond. 11. enables school administrators to 

rcconceptualizc how p1·ofes5ion:il development activities are delivered. sustained and 

ex"tended into the d~ssroorn. Technology also helps anract new teachers, ofC0n from 

outsicie of the distria. bec:;iusc rt offers them ac;cess to up-10-date resources. 

CHICAGO 

The Chicago Public School District includes zibout 578 schools 11nd serves 

appi-ox1rntitcly 430,000 students, 84 pcrcenl of whom receive free or reduced-price 

lunches, M<1ny school buildings in the district are over I 00 years old. but the district has 

undertriken a maior capitill improvement proeram funded by a bond issue of ove1· $1.9 

billion. In the past two ye<1rs, 15 new schools have been built and I 2 more cirn unde1· 

construction. Almost all schools have received capital improvements over the pa,'l two 

years. focused largely on upgrciding their electnc01l capacities in ant1c1p<1t1on of the 

1nst;1llation of E-Hate-J'undcd networks.The budget for the Capital Improvement rroeram 

includes ~ignificant funding for electrical upgn1des. 

Before rccc1v1ng E-Rilte funding. the distJict had devclop<.!d a plan for ;;i wide area 

network (WAN), but it never seCl1red ad.::qua'le fundini; to support full implementiltion. 

lndividuJI sc:hools pursued their own networking on an ad-hoc b<Jsis. A few schools had 

soph1:;ticatcd ndworks, while olhcrs had partif11 networks or connections to the lnlemet But 

the l<1rge majority of ~chools did nm have Internet accc$5 or networking wrmin their building>. 

Fvery school in Ch1c;1go h::is a Local School Council (LSC) that wields significant 

contrnl over discrc1ionary funds, mukes some curricul;ir and instructional decisions and 

man~~,c-s the physi(;il pl<1nt of the school. These sc:hool5 were ;ible to apply for E-Rate 

funds independent of the district-wide application subrniLted by the district 

;:idm1nistratiC>ri. lnform.1t1on reported here refiects the outcomes of the district-level 
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he 11dministrators 

described the 1:.:-Rrtte 

program as a "cross­

functional project" 

baause it requires an 

unusual level of 

collaboration among 

many departments 

that are rarely 

required to coordinate 

with one another 

around an individual 

project., .As one 

interview subject said, 

"E-Rate gets into 

bd 'b. ,, every o 'JS ttsmess. 

E-Rote investment, and docs not include the work of those individual schools that have 

applied for or received E-Rate funding. 

Impact of E-Rate. In the first year of the E-Rate, (hicaio received $27 rnillio11. As 

of November 1999, Chicago had received over $74 million in E-Rate fund1nr,. making i1 

the second largest beneGciary of the program. Only New York City received a highc;i" 

E-Rate subsidy. 

Chicago's plan for E-Rate-funJt:d networking included two rnaJor components. First. 1t 

e~t1blished a WAN for both ;idrnini>trative and classroom u5e (an in11iative known as the 

ShortScopc program). This network was completed in Septernbe; 1999, with TI lines 

running to adm1n1strative drops 1n every school. Second, during the second year of the 

E-Rate program the district moved to establish a "Local School Educalion Network." This 

$.57 million iniliative is intended to complement local school 1nvesLments in internal wiring 

The dislrii:.t cstim,)tes that approximately 260 of its schools htive rece:iw.d some E:.r\atc 

funding, 1nclud1ng a tolal of approximately $40 million for individual school local ar"tO•a 

networks.The Local School Education Network furids will be used to ensure that all 

schools meet a mmimRI technology mndard, with a go<il of netwo1·k1ng il.t le.;sL I 0 

classrooms, as well as libraries and computer labs. in every school. 

Coordinating the district's investments with the plans and applications of individual 

schools to cre<1te a ~inglc, uniform district-wide infrastructure has been a complex 

ch;illen~C!. ForYeilrThrcc, the Depa1·tment of Learning Tcchnoloeies has a5ked individual 

schools in the district to identify their needs for furtlwr E-Pv1te funding and to ro1ward 

them to the di~tnct. They will then submit a single E-Ratc opplicat1on for the entire d1stnct. 

which should streamline lhe rnordination process. E-Rate: funding has also gene1·atc•cl 

significant savings in other parts of the disr.rict budget. and those savings are being funneled 

into professional development. educa1ional int1·anet development efforts and electrical 

upgrades for the schools. 

Challenges of pursuing E-Rate funding. The prim<i.ry chalk~nge administrators 

faced 1n pursuing E·Ratc funding was designing and coord1n<i.t1ng their applicallon so 1t was 

integrated with the capital improvement progrtim, the ShortScope wide are;i ne1work and 

individual schools' own networking efforts. 

The administrators described the E-Rate prog1·am as a "cross-fur,ctiont1I pro1ecr" 

because 1t requires an unusu;:il level of collaboration among many departments that arc 

rtirely required to coordinate with one ano1her around an individual project. Subm1ll1ng 

succesdul applications to the Schools and Libraries Division h;is required pulling people 

from many d;fferent departments (such as lcg;;il, purchasing, infom1at1on technolof.y and 

school operations) into the same room. Mt1ny of these dc:p<irtrnents arc ra1·ely asked so 

explicitly to coordinate their work, and the unu~ual ('(;quirements oflhc E-R.:ite appliotion 

process challenged many of-the normal business practices of the distrio. /\s one interview 

subject said, "E-RJ.te gels im.o everybody's business." 

Instructional Issues. The prim:lry focus of Chicago's Department of Leaming 

Technologies is supporting the professional devc:loprnent of teac:hc,rs.This group h,15 been 

dcvot1ni:: si~nificant resources to developing tools and resources that will be made o.waibl:.ilc 

to teachers over the mtranet network. A district-wide curriculum resource, org::inized around 

the st<ite and city st<lndards and the Chicago structured curr-iculurn. already is C\VJilal.ile and is 

growin£ rapidly.The ~chools arc also rolling out a "Curriculum Wizard" designed to support 

te<ichers in writing technology·rich and standards-based curricula. 

Chicago has had a district technology plan since 1997, as well a5 standards ;ind 

guidelines for technology infrastructures wiLhin schools since 1994. Schools <ire not required 

to follow these specifications but cannot receive technical suppo1-t rrom the disti"icl if they 
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do not follow them. The d1s1.rict office also support5 28 former teachers as a ''Technology 

P,csource Nclwork" of con>ulLanB responsible for helping the school~ develop their 

inrri\slructurc nnd improve their use of technology 

CLEVELAND 

The Clevelilnd Municipal School District includes approximately I 18 schools and 

serves Tl.000 studems. 75 ptrccnt of whom are eligible for free or reduced-price 

lunches. Until I 996. linlc educationcil technology was uv111lable in the Cleveland schools. 

and what was available wa;, concentrated in speciali2e:d magm::t schools.The district 

had no history of investing local funds in instructional technology other th;;m a ne1work 

for iidm1ni5trative functions. 

The Ohio SchoolNet project gave Cleveland's educational technology 1nfraslructure a 

m:ajor push in 1996.This project made $500 million av;:i1b.ble to network every element<'lry 

sc:hool classroom in 1he 5tale. Cleveland did not apply for the program innnlly because it 

w;i:; run on a coH-rcimburscment ba5is and the dislrict did not h;ive adequate funding 

available to cover costs up-front. This requirement was later changed, and Cleveland 

eventually pa1·t1cipa1cd in the program. Another inilial obstacle was that SchoolNet did not 

orir;inully supply computers, but this changeci 11.s wdl. As a result, ;ill K-'1 cl<1ssrooms in 

Ck:vclz1nd have now been win;:d, with ('.'\Ch possessing four SchoolNcL computers. 

Anticipating the 1ntroduct1on of the E-Rate prograrY1, Paul K.1rlin, man;;ger or the: 

di5lr1Ct'5 Educational lechnology Office, brought 'together a (l"OSS• departrnenlal group or 

administrn1.ors and teachers in 1997 to develop a technology plan for the district This 

effort dici not Stimul;ite nt:W funding from the district budget, but the school board set 

aside $20 million for a new adm1n1strative networ·k. which was seen as nece~sary primarily 

because ofY2K concerns. At lhe time. the exisLing udm1nislrnt1ve neLwork-which ran 

over '/600-baud d1;il-up lines-- was still the only inter-school network 1n the d1mict. The 

instructional technology m.ff developed plans to coo1·dinatc the upg1·ading of the 

;idrnini~trativc network with the irnplemcntalion of an ~dL1cationill network thal would 

reach into classrooms as well. 

Impact of E-Rate. Cleveland received $26 million iri E-RJ.Le funding in the first yc:ar 

of the proi:rarn--the third largest commitment in the country. behind New York City and 

Chicago.The~e fund~ were dcdicat€:d to supporting the irnplcmenl.rnon of a wide ;,1-ed 

netwo1·k foi- the district as well ;i~ for internal w1r"ing in all schools not already wired under 

the SchoolNet pro1ect. Some $12 5 million in Yecir 2 E·Ralc: funding will suppon various 

el"lhanccrnents to the nelwork. 

The district 1s establishing the largest and most robust school-networking system 1n 

Ohio. AT I network runs throL1ghol1t the district, and multiple TI lines run from the 

dis1rict data center to the st1te Internet provider ar,ency. In addition, ;ill classrooms in the 

Clcvel;ind public schools are now wired for intcrn;il communications and Internet access. 

Challenges of pursuing E-Rate funding. Applying for E-Rate funds was an 

iritcmive and collaborative pmces.•;, involving 11dministr<1t1ve staff from many parts of the 

district. The proc~ss required a hii:;h level of coordin;ition across the department~. Going 

forward with the irnplernentation process is becoming incret1singly burdensome because 

the district cont1nu~s to p;iy for the: adm1nisu-at1on and management of its Educational 

Tcchnoloey Office exclusively throligh grnnts. Schools. therefore, c11n only seek support 

from the dim·ict for parts or thc:1r programs that arc SlJpponed by Spl'Cific grants, 

Limited <i~ces$ to h;irdwarc in the di~trict's 23 middle schools and 16 high school> also 

constrains implementation of E-Rate funding in Cleveland. Additionally. the cosl of electrical 
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upgr;ides-mct partially but not adequately by state and federal progr;ims-is being 

addressed incrementally. In the me;intime, this problem continue~ to impede full utilization 

of the networks the E-Raw program has made available. 

Instructional issues- Besides coordin<lting development of thr.: E-Rate-fundC'd 

technology, the Educational Tcchnoloey Office is placing a strong focus on s11pporting 

professional development opportunities for te<1chers. The district is particip;;ting in sever,;! 

grant-supported professional development 1nrtiative$ including the Alliance P1·ogram. 

funded by the Joyce Foundation, and the S;;ivvy CyberTc:;icher Program led uy the: Stevens 

Institute ofTechnolo~y.The district aims to u5e a U.S. Dep.irtment of Education Ch;illen!;e 

Grant to train every elE:menti11·y tead1er in the progrc1m over ~ve ycC1rs. l he technolo£y 

office, which oversee~ these pi-ograrns, is emphilsizing the Sijvvy Cybci-Te~che1· tl'a1ning as ~ 

mechanism to fa.milianz12 1cC1chers wi1.h the Wel>-ua·;cd re5ou1-ccs th11t <1re now e1v<1iluble tc 

them in their clas~rooms. 

The efforts of Cleveland's Education;il Techriology Office are nm fully coorcl1n<1ted 

with the programs of its Currir::ulum and lnslrunion Departrncm. This di~conneo h;i~ 

limited the influence of the 1nstructionC1I technology g1·oup on district-level planning for the 

use oftechnolou. At the same time, technology initi;i.tives origin;itinc in other p~rts of the 

d1stno h;ive not been coordinated with the nclwork1ng initiatives of the Educational 

'lech11ology Offite. Fo1- f,x;1mple, the district has invested in te:;t prepa1-ation C1nd 1r.t~g1-.1ted 

le:irning systems (mostly free· standing) and is considering incrc:asing the ii- presrnce 

thrnughout the districi:. These are technologic.al investments thm do not leverage or 1.cike 

advantage of the E-Ratc-funded ne1workine 1rifras1.ructure that has been put into plt1ce 

over the past two years. 

DETROIT 

The Detroit Public School District includes aprwoxirnatcly 250 schools and serves 

about 175.000 swdcnts, 84 percent of whom receive fi-ee or reduced-price lunches. 

Previously organized into ~ix regions of 43 schools ei\ch. the district has been 1·eorg.;.nized 

into clusters of elementary and middle schools feeding individual high schools.The averngc 

agt: of a Detroit school building is 66 yean, and 20 of th~ district'~ 250 schools were built 

in the 1890s. Some schools are still burning coal for heat. 

Before 1996, only a handrul of schools in Detroit were connected to the Internet. The 

district was running iln administrative nelwork th;i.t supported only dial-up connec.tions. 

Very few classroorns had lmernet ;,cc.ess. In 1996. the di·;trict rece1v\'..'d $500.000 from the 

state of Michigan to support school networking. parl of a settlement Ameritech w<is 

required to pay as a rc1rnbursemc:nt for ovcrchiJ.rg1ng customers. The district used funds Js 

sel!.d money to begin the process of e~tablishing protolypc networking projects 1n several 

high schools. Although some schools were bcginnin13 to use Title I fur1cis w purchase 

con1puters, 1.hc v;;ist majority of Detroit schools had linlci or no technology in place-. 

The central administration had yet to define standards for technology purthascs, 11s 

n:sourccs were extrc1ne:ly limited and thei-e was no coordina1cd pl;;n in plricc for the 

distribution and deploymer~t of technology. While efforts like Net Pay were importam 

catalysts for introducing network technology into some schools. Detroit was not ready to 

c:ontcmpl;:ite est.~bli~hinr, a robust networking infrastructure lhat could suppo1·t 

instructional practices at the: classroom level. 

Impact of E-Rate. Detroit Public Schools received $18 million in the first year of 

E-R.11te funding. Their initial goal was to wire half of the schools in the di>tric1 · -·i\111.he high 

schools and middle schools, along with a select group of elementary s(hools--and 'lo 
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be-gin establishing a wide area network. In the second year of tht E-Rate, Detroit received 

just under $18 million. This money will support continuation of the wiring program and 

cornpl(;tion of the wide an~a network The schools aim to have every building wired and 

thC' wide an.:a networ·k 1n place by the spring of 2000. Du1·ing the third year they will 

focu:; on getting every classroom wired. 

Jim Davis, director of 1nforrnat1on systems management for the dislria, described the 

E-R..1te program as "a godsend." Previous efforts to design and implemem a systematic 

nctworkjng struclure never had ndequatc fundinz behind them. Even now, he reported, 

the distriu's technology e1Torts would come to a "complete standstill" if the E-R..:lte 

pro,~r;;n1 were canu:lcci.1he E-R.ate prngram has also generated at least $6 million in 

ScJvings for the Detroit Public Schools. Davis ;mticipa1es that 1.hc~e savings will be 

trilnsfen·cd to the inst1·uct1onal technology depanment and used to support pi-ofessional 

development programs. 

Challenges of pursuing E-Rate funding. Other than the E-Rate, the rnajor 

source of fundine for 1nfr;iwuc.ture in Detroit is a portion of a l;:irge bond that was 

arprc.Ned 1n 1995. Eventu11lly this will provide as much as $1 I 0 million for te(hnology­

n::hled resources, but the money is not yc:t 1n hand c:ind it is unclear when it will arrive. 

Electrical upgrades ;ire a problern in Deti-oit as 1n the other d1slricts, but this problem 

h:1s b.ccn cffcct1vdy add1·e>sed throur,h a stiite-lcvcl fund that W'1S establ1:.hed to make up 

for pasl underspending on spc,iill education. This resource, ctilled the Durant Fund, has 

provid~d $12 million for electnc;:il upgrades in the Detroit schools, largely ~olving the 

district's electrical upgrade problem. 

lnstru<:tional issues. Unlike the other districts 1n this study. where departments 

rcsponsiblo for educat1on~il technology have managed the E-R;ite prog1·am. the Detroit 

E-K.1te prngn1m has been ma11Liged wiLhin the Office of Information Systems Ma11ilgernem. 

The district's in~truct1onal tech11olor,y program falls within the curriculurn and instrvction 

c/cp;irtincnt ;md has not been involved in E-Ratc plannine or irnplen1cntat1on. 

Parent$ and communiLy members have brought sicnificant pressure to b1·ing technology 

into the district's 1nstr'uct1onal program. In order to rneet Lhis need and to make use of the 

infraslructlJre now in place, principals are beginning to spend s1gn1fi(ant portions ofl'itle I 

funds-mos-t of which 11re controlled at lhe school level-10 purchase new computers. 

Compounding the challe:nge~ of providing technology-rcla1ed professional 

development in De1ro1t is Lh6 fact that a larg~ portion of the tea(hing staff is ne<1rin[l 

retirement ilge Most teachers in the dist1·ict 11re either very experienced or brand new, 

making the t;i~k of dc~1gn1ng appropri111c professional development activities difficult. 

No new profe~sional development planning has ye1 1i:lken place in connection with the 

increased access be:ing made av<iil<ible by the E·l"\ate 

There 1~ a/50 a strong local emphasis on dr:vcloping communi1y technology centers 

'1nd keeping schools opt;·n at ni~ht for ncighbort1ood us~. District contributions and an 

~,g million dollar £r;:int frorn the Anncnberg/CPB Projeci:s are supporting 15 new 

community technolocy centers, five of which arc now in place. IBM and Compaq arc <ilso 

providing hardware for 1hcse sites. 

MILWAUKEE 

The Mrlwaukc;:c Public School District includes approximately I 60 schools serving 

I I 3,000 students, BO percent of whom are eligible for frt.·c or reduced-price lunches. 

Some 70 of the district'~ schools were butlt berorc 1930, and 20 were builL in the 19th 

century. Five new schools we:re built in J 991. 

, A G C Jl 
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In 1995. the district hild few computers and almost no networking infrastruc;ture. 

In order to spur investment in educationill technology, a group of teachers, principals, 

universrty-based collaborators and distric.L administrators came together to develop a 

district-wide technology plan that a1iiculated an overall vision for using technology to 

support tc?.ching and learning. The price tag associated with the pl.1n was around $300 

million.The school board supported the plan in principle, but provided liLtle runding to 

help move it forward. 

p' 11 

Over the next three years, the district's Department ofTechnology pursued other 

funding sources, including gr·ants from private found;itions and federal and st.:\te prq~rarns. 

nw dep<irtment also worked with individual schools in allocating their 1ndivid\Jal budget~. 

By the foll of 1998. some important components of the plan were in place, including tht' 

bf'ginnings of a wide area network and internal wiring in some school buildings. 

The statewide TEACH program has also been ll key poir.t of ~ncinc1al lc:ver~ge for the 

district This p1·0JeCt pani<illy p~ys for electrical l1pgrades, which an.: not eligible for F·Rrite 

f\md1ng. as well as other kinds of ir1fra>Lructurc investments. 

Impact of E-Rate. In the first year of the E-Rate. Milwaukee received i23 'I million. 

the fourth highest allocation funds.after New York, Chic:a~o and Cleveland As o( October 

1999, approximately hillf of ull district c.lassroorns were wired with fiber-optic c.alile and 

h<id a minimL1m of 12 drop~ each. As. a resutt of the fint two years of the E-Rate. the 

d1stricL expects to complete a fiber-based wide area network. They hope to have all 

cl'1S>rooms fully wired by December 2000. The district is installing in-school wi1·1ng 1n high 

schools first. followed by middle and c:lernentary schools. District udministrators repor·t 

that 'the technical infrastructure oullincd in the original 1996 technology pl;,n is now 80 

percem realized; this result is l,ir·gely because of the E-RaLe progri\m. While the vision 

J1-t1Culated 1n that pl;;i.n continues to guide the district's lechnology investmenls, a revised 

technology plan 1:; now being developed. This plan will refleet 1he rapid progress the 

district has mndl!, as well as help guide new phases of development. 

Chalh::nge!i of pursuing E-Rate funding. Leadership fo1· technology 

development in Mdwauke~ is strong.The superinrnndent and the director of technology 

both have long h1slories within the dist.net. and lhcy share a. commitmem lo using 

technology to support teaching and le;irnin~. 

The administrators in Milwaukee who have managed the E-Rate process have a 

v:mety of background;-some arc educators and some are primarily business or technical 

people.They have collaborated intensively on the E-Rate ;ipplication process, which they 

described as hrghly challenging. In particula.1~ administrators cited di0icull1es in seeking 

appropriate bids from vendors, coon:linating electrical upgrades with winng efforts and 

findi11g 11dequ11te funding to guc:irantee contracts with vendors who sometimes were 

unwilling to sien agreements unless the district h<id money 1n hand. Admin1'rtr<ito1·s had 

tro1Jble finding enough skilled labor. a problem other districts rt:'portcd hClving c:is well. 

Vendors also faced problems; there we1·e often 1ime l11gs between when they signed leg:·il 

contri\cts and when the district actually secured its E-Rate fundin1?,. Only then could tht:' 

district authorize vendor work to begin. 

In ~prt.e of these ch01llenges, the process of applying for the E-Ratc has led to new 

types of rclalionsh1ps among district departments. belwE·E:n the district and local busincm'!~ 

and unive:rsit1es, as well as between the district's central office and individual schools. 

Instructional Issues. The Milwaukee school district is cornrnit1cd to p1·oviding 

professional development, instructional resources and additional support to cns\Jre the 

integration of new technology into classroom teachine. For example. the district has 

developed an imrcinet site that provides an environment of resources and communication 
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tool~ where teachers can colli!boratively develop I\ standards-bi!Sed curriculum. Bob 

Nelson, director of the district's Dcpar tment ofTechnoloiy. describes his ultima1c goal as 
havin!~ sludenls 1Jsing the technology frequently and taking the lead in helping teachers 

/earn to u~c the tethnoloey. He wants every student to have email and to use these 

resources frequcnUy. The district also provides tcil.chers wilh free em11il but requires \hem 

to take a 12-hour trainine course in order to have their accounts aaivatcd. More tha.n 

8,000 or the distric:L's approxirn•1Ldy I 1.000 staff mernber~ have takc·n this course so far. 
1he growing ;:ivailabihty of network rcsovrccs ;;it the classroom level is raising many 

new challenges for principal~. such a~ ~vising curricula to take advant1~e of the new 

rcsourc~s. c:hanginc: in-~chool communication practices, setting security and accept:tblc: use 

policies ar,d providing adequ<1te technical support and professional development for 

tcacher·s. But one adminislrator- described these ch;illcnges as "pleasurable problems" th01t 

will r€quire the disLriCT to figure out how to maintarn and exp,·md the infrastructure-<tnd, 

more irnporlantly. how to llSe it on a rtgular basis to suppo1·t re<:il proe1c:ss in day-to-day 

teaching t1nd lc;irning. • 

Mnrp.wc1 Hon<:y, Ph.D. rs Director o( 1.tic EDC!Ctmer for 011/(frcn und TcchMIOfJY. 

Ku Lit Mcl>'Wan Culp, Ph.D., rs A;sislanr Drruccor for Research ell rhc £DCICentcr for 011/dren and TerMolocy. 
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1999 - 2000 2000 - 2001 

COLUMBUS PUBLIC SCHOOLS 

Superintendent's Work Plan 

1999-2000,2000-2001 

Goal 1: Increase Student Academic Achievement 

I of 12 

Objective A: Maintain or improve performance on the 27 state 
standards: maintain or improve performance on standards the 
district has met; improve performance by 5°/o each year on 
proficiency-related standards it has not met; improve attendance 
rate by 0.5°/o each year; and improve graduation rate by 3°/o each 
year. 

Implementation Strategies 
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1. By June 2000, use aligned district draft content standards and grade 
level benchmarks in reading, writing, math, social studies and 
science, with technology goals embedded, as the basis for 
instruction. By July 2001, monitor implementation and evaluate 
effort. 

2. By June 2000, develop and deliver banks of classroom assessment 
and research-based instructional strategies aligned with reading and 
math content standards and benchmarks. By June 2001, design a 
system to monitor implementation, evaluate, and gather feedback. 

3. By September 2000, monitor and refine school classification system 
based upon student performance and implement programs of 
support, rewards, and consequences, as appropriate. 

4. By June 2001, through engagement of district-wide school-based 
learning community, determine graduation standards that align to 
state and district goals. 

5. By June 2001, design a formal recognition and support plan for 
parent/ community partnerships to improve academic achievement 
and behavior for all students. By September 2001, implement 
recognition and support system. 

Objective B: Close the gaps in student achievement between 
various demographic groups: decrease the gaps between 
free/ reduced lunch and paying lunch students by 3o/o each year; 
decrease the gaps between black and non-black students by 2% 
each year; and decrease the gaps between male and female 
students by 1°/o each year. 

Implementation Strategies 

2of12 

1. By December 1999, design and implement a plan for low achieving 
schools. By June 2000, implement, evaluate, and revise plan for 
low-achieving schools. 

2. By January 2000, provide one-to-one tutoring support through the 
ColumbusReads HOSTS program to each kindergarten student in 11 
schools. By June 2000, evaluate ColumbusReads HOSTS program 
and determine if district should remain at the kindergarten level or 
expand to other levels and sites. 

3. By June 2000, implement approved Safety Net programs. By October 
2001, evaluate two year experiences and develop a comprehensive 
support system based on student needs to ensure that all students 
have equitable opportunities to meet and exceed standards. 
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4. By June 2000, expand Gifted and Talented programs to students in 
identified low achieving elementary and middle schools. By June 
2001, expand resources to Gifted and Talented program and increase 
staff development. 

5. By July 2000, develop plan to create expanded learning opportunities 
in low achieving elementary schools. 

6. By July 2000, evaluate and revise English As Second Language (ESL) 
program and systems. By October 2000, provide first annual 
comprehensive report to the Board of Education on the status of ESL 
in Columbus Public Schools. 

7. By August 2000, evaluate and determine special education equity 
priorities. By January 2001, create plan to address, monitor, and 
evaluate special education equity priorities. 

8. By October 2000, provide opportunities for private providers to 
communicate and participate with Columbus Public Schools in 
collaborative staff development activities to enhance school 
readiness. By October 2001, conduct second annual conference. 

9. By March 2001, increase after school tutoring through collaborations 
with the City of Columbus and the business community. 

Objective C: By 2001, increase the district's leadership capacity 
as measured by increased staff development opportunities for all 
employees which support all three goal areas. 

Implementation Strategies 

1. By January 2000, identify the leadership skills requisite for achieving 
the district's three goals. 

2. By August 2000, develop a professional development and leadership 
plan aligned to the district's goals and objectives. By January 2001, 
initiate professional and leadership development plan. 

Goal 2: Operate the District More Efficiently and Effectively. 

Objective A: By July 2000, redesign and revise the existing 
District Continuous Improvement Plan to incorporate the 

4/18/2000 2:35 PM 
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requirements of improved productivity, student academic 
achievement, equity, key initiatives contained in other district 
plans, and their relationship to curriculum management audit 
recommendations. 

Implementation Strategies 

1. By March 2000, establish an oversight committee to review, 
condense, and integrate district plans into a five-year District 
Continuous Improvement Plan. 

2. By June 2000, develop and implement a communications plan for 
informing and getting input from stakeholders of the District 
Continuous Improvement Plan. 

3. By July 2000, complete a five-year District Improvement Plan and 
submit for Board of Education approval. 

4. By August 2000, initiate implementation of new District Improvement 
Plan. 

Objective B: By June 2000, submit an enhanced budget for 
Board of Education approval measured by increased program 
and equity alignment as compared to the FY 2000 budget. 

Implementation Strategies 

1. By January 2000, convene District Budget Advisory Committee and 
begin FY 2001 budget process. 

2. By May 2000, prepare and present budget document and timeline to 
meet program budgeting goal to Finance Panel. 

3. By June 2000, present FY 2001 budget to Board of Education for 
approval. 

4. By July 2000, develop a monitoring process that will provide 
necessary reports and communication to ensure FY 2001 budget is 
meeting the objectives outlined. 

5. By August 2000, report on budget monitoring process to Board of 
Education. 

6. By October 2000, develop and begin implementing a quarterly 
monitoring report. By August 2001, complete assessment of the 
implementation of the FY 2001 budget using the annual monitoring 
report. 

4/18/2000 2:35 PM 
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Objective C: By March 2000, redesign the organizational 
structure of the district and by July 2001, fully implement the 
new design to support district goals. 

Implementation Strategies 

1. By March 2000, submit redesigned organizational structure to the 
Board of Education. 

2. By June 2000, complete job description revisions to reflect new 
organizational structure. 

3. By August 2000, begin implementing the organizational structure. By 
July 2001, complete implementation (and revise if necessary). 

Objective D: By February 2001, complete a long-term facilities 
plan that delineates specific projects, priorities, cost estimates, 
and funding as measured by Board of Education's approval of 
final recommendations. 

Implementation Strategies 

1. By February 2000, develop a list of equity questions that can be used 
in the facilities decision-making process. 

2. By March 2000, establish a facilities advisory committee to advise, 
monitor, plan, and review progress of the facilities plan. 

3. By May 2000, revise the facilities plan and report to the Board of 
Education the current district budget, facilities, enrollment, and 
trend data. 

4. By November 2000, submit facilities recommendations to the Board. 
5. By February 2001, initiate implementation of established facilities 

timeline and activities. 

Goal 3: Raise Hope, Trust and Confidence in the Columbus Public 
Schools. 

4/18/2000 2:35 PM 
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Objective A: By April 2000, provide staff support necessary to 
enable the Board of Education to revise/ create the 9000 board 
policy series on Board Governance for implementation by 
January 2001. 

Implementation Strategies 

1. By January 2000, facilitate the Board's discussion on the philosophy 
of board governance at its annual retreat. 

2. By March 2000, assist the Board to engage a consultant with 
experience in board policy development to facilitate the Board's work 
on objectives A and B. 

3. By six weeks following the Board's creation of board policies 9000, 
promulgate 9000 series regulations as needed. 

4. By July 2001, recommend timelines and a process for periodic review 
of the 9000 policy series, Board Governance. 

Objective B: By June 2000, provide staff support necessary to 
enable the Board of Education to revise/ create the 6000 board 
policy series on instruction, including direction on curriculum 
management and quality control for implementation by May 
2001. 

Implementation Strategies 

1. By June 2000, convene an advisory group to assist with policy 
review. 

2. By November 2000, create 6000 board policy series. 
3. By May 2001, promulgate regulations and implement 6000 board 

policies. 
4. By July 2001, establish timelines and a process for periodic review of 

the 6000 series policies, Curriculum Management and Quality 
Control. 

Objective C: By August 2000, negotiate a contract with the 
Columbus Education Association that focuses on support for 
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teaching and learning, accountability and performance. 

Implementation Strategies 

1. By February 2000, provide training on the bargaining approach that 
is mutually agreed upon between management and the labor union. 

2. By April 2000, secure input from stakeholders and develop the 
contract proposal. 

Objective D: By March 2001, negotiate a contract with the 
Columbus School Employees Association that focuses on 
support for teaching and learning, accountability, and 
performance. 

Implementation Strategies 

1. By September 2000, select chief negotiator. 
2. By October 2000, provide training (if necessary) on the bargaining 

approach that is mutually agreed upon between management and 
the labor union. 

3. By November 2000, select negotiations team, secure input from 
stakeholders, and develop the contract proposal. 

Objective E: Prepare and implement pay and benefit packages 
for district administrators by November 2000, and for classified 
supervisors by April 2001. 

Implementation Strategies 

1. By September 2000 for the district administrators and by March 
2001 for the classified supervisors, begin the process of information 
sharing and preparing proposed pay packages, and establish a 
process for communicating with stakeholders. 
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Objective F: Annually, increase the number of first-time hired 
minority teaching staff to ensure equitable employment and 
assignment of teachers from underrepresented groups. 

Implementation Strategies 

1. By May 2000, develop a minority teacher recruitment, hiring, and 
retention plan. By September 2000, implement the plan. 

2. By July 2001, develop a partnership with a local college/university to 
implement an alternative licensure program and pathway to teaching 
program. 

Objective G: By 2001, enhance school safety and crisis 
preparedness as measured by a reduction in expulsions, 
out-of-school suspensions, and safety/ security incident reports. 

Implementation Strategies 

1. By April 2000, establish a district-wide safety/ discipline committee, 
comprised of representatives from the public and private sectors, to 
review school crisis plans, monitor safety/ discipline data and advise 
on the district's safety issues. 

2. By June 2000, assess the effectiveness of classified personnel serving 
as safety and security specialists. 

3. By August 2000, provide strategies to schools to improve 
understanding on the part of students, staff, and parents of the 
district's discipline policies. 

4. By November 2000, provide staff development on student 
management to all school staff that do not demonstrate a decrease in 
expulsions and out-of-school suspensions from the previous 
academic year. 

5. By 2001, implement grant requirements of the first two years of the 
Safe Schools/Healthy Students Initiative. 

Objective H: By 2001, enhance the public's hope, trust and 
confidence in the district as measured by the results of 
community surveys and by increases in enrollment, 
partnerships, and "good news" news articles. 
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Implementation Strategies 

1. By April 2000, create an internal and external communications plan 
and secure Board of Education approval. By July 2001, implement 
the plan. 

2. By May 2000, create and secure Board of Education approval for a 
district development plan that will increase support for the district's 
goals through university partnerships, OhioReads and 
ColumbusReads, Project GRAD, grants, and other resource 
opportunities. By July 2001, implement the plan. 

3. By September 2000, report on the district's results through the 
annual State of the District address and the annual report to the 
community. 

Objective I: Throughout 1999-2001, serve as an advocate for 
public urban education as measured by the advocacy activities 
in which the Superintendent engages. 

Implementation Strategies 

1. Throughout 1999-2001, create and engage in opportunities to 
provide advocacy for public education to include speeches, 
legislation, lobbying, development efforts, and participation in efforts 
where the goal is to support public urban education and enhance 
outcomes for its students. 

2. By January 2001, develop in cooperation with the Children's Defense 
Fund and others, a plan to support the tenets of the Children's 
Defense Fund's Agenda for Children. 

3. Throughout 1999-2001, participate in professional development 
activities benefiting Columbus Public Schools and/or promoting 
public education. 

APPENDIX 

This Appendix includes specific references to the Phi Delta Kappa 
International's Curriculum Management Audit Recommendations of the 
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Columbus Public Schools (September 1999) that directly related to the 
Goal and Objective. The alphanumeric references listed in parentheses 
note the specific sub-recommendations. 

Goal 1 

Objective A: 

In response to curriculum management audit Recommendation 2: Develop a comprehensive set of board 
policies that provide direction for curriculum quality control. (G.2.1, G.2.2, G.2.3, G.2.4, G.2. 7, G.2.8, 
G.2.10, G.2.11, G.2.12, G.2.13) 

In response to curriculum management audit Recommendation 4: Refocus and refine the "Steps of 
Change" list of actions, and organize, connect, and reinforce approved goals through district plans to be 
congruent and focused on system direction. (G.4.1, A.4.5, A.4.6, A.4. 7) 

In response to curriculum management audit Recommendation 5: redesign and implement a 
comprehensive and aligned curriculum management system to provide for consistency, continuity, and 
quality control across all grade levels and schools. (G.5.1, G.5.2, G.5.4, G.5.5, G.5.8, A.5.3, A.5.4, A.5.5, 
A.5.6, A.5.10, A.5.11) 

In response to curriculum management audit Recommendation 6: Develop and implement a 
comprehensive feedback and assessment system and clarify staff responsibilities to provide clear and 
useful data to drive decision-making in student learning, staff development, and improvement of 
teaching. (G.6.2, G.6.5, A.6.6, A.6. 7, A.6.9, A.6.10) 

In response to curriculum management audit Recommendation 10: Adopt a four-year plan for 
implementing a program-based budget and allocation system to improve cost-effectiveness and tighten 
the linkage between resources and results. (G.10.3) 

Objective B: 

In response to curriculum audit Recommendation 1: Restructure system policies and plans to provide 
aggressive action to erase the gaps in achievement and drop out rates among socio-economic and ethnic 
groups. (G.1.1, G.1.2, A.1.2, A.1.3, A.1.4, A.1.5, A.1.6, A.1.7, A.1.9, A.1.11, A.1.12, A.1.13) 

In response to curriculum management audit Recommendation 6: Develop and implement a 
comprehensive feedback and assessment system and clarify staff responsibilities to provide clear and 
useful data to drive decision-making in student learning, staff development, and improvement of 
teaching. (A. 6. 6) 

In response to curriculum management audit Recommendation 10: Adopt a four-year plan for 
implementing a program-based budget and allocation system to improve cost-effectiveness and tighten 
the linkage between resources and results. (G.10.1, G.10.2, G.10.3, A.10.2, A.10.6) 

Objective C: 

In response to curriculum audit Recommendation 8: Delimit and Focus System Staff and Professional 
Development programs and Services on Needs of Learners and Teachers with Congruence to System 
Goals and Objectives. (G.8.1, A.8.1, A.8.2, A.8.3, A.8.4) 

Goal 2 
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Objective A: 

This objective does riot specifically address a curriculum management audit recommendation 

Objective B: 

In response to curriculum audit Recommendation 1: Restructure system policies and plans to provide 
aggressive action to erase the gaps in achievement and drop out rates among socio-economic and ethnic 
groups. (A.1. 6) 

In response to curriculum management audit Recommendation 2: Develop a comprehensive set of board 
policies that provide direction for curriculum quality control. (G.2.13) 

In response to curriculum management audit Recommendation 4: Refocus and refine the "Steps of 
Change" list of actions, and organize, connect, and reinforce approved goals through district plans to be 
congruent and focused on system direction. (A.4.3) 

In response to curriculum management audit Recommendation 5: redesign and implement a 
comprehensive and aligned curriculum management system to provide for consistency, continuity, and 
quality control across all grade levels and schools. (G. 5. 9, A. 5. 8) 

In response to curriculum management audit Recommendation 10: Adopt a four-year plan for 
implementing a program-based budget and allocation system to improve cost-effectiveness and tighten 
the linkage between resources and results. (G.10.3, G.10.4, G.10.5, A.10.2, A.10.3, A.10.4, A. l 0.5) 

Objective C: 

In response to curriculum management audit Recommendation 7: Refocus and redefine administrative 
roles and responsibilities in instructional supervision for continuous improvement of the curriculum and 
instruction. (G.7.1, G.7.2, G.7.3, G.7.6, A.7.1, A.7.2, A.7.3, A.7.4, A.7.6, A.7.7) 

Objective D: 

In response to curriculum management audit Recommendation 9: Consolidate and strengthen the facility 
improvement plans with attention to eliminating disparities and shortcomings to provide an environment 
that meets the needs of learners. (G. 9. 3, G. 9. 4, A. 9. 3, A. 9. 4, A. 9. 5, A. 9. 6, A. 9. 7) 

Goal 3 

Objective A: 

In response to curriculum management audit Recommendation 3: Take steps to improve governance role 
of the Board and relationship among Board members and the Chief Executive Officer. (G.3.1, G.3.2, 
G.3.6) 

Objective B: 

In response to curriculum management audit Recommendation 2: Develop a comprehensive set of board 
policies that provide direction for curriculum quality control. (G.2.14, A.2.1, A.2.3) 
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Objective C: 

This objective does not specifically address a curriculum management audit recommendation. 

Objective D: 

This objective does not specifically address a curriculum management audit recommendation. 

Objective E: 

This objective does not specifically address a curriculum management audit recommendation. 

Objective F: 

In response to curriculum management audit Recommendation 1: Restructure system policies and plans 
to provide aggressive action to erase the gaps in achievement and the drop out rates among 
socio-economic and ethnic groups. (A. 1. 8) 

Objective G: 

In response to curriculum management audit Recommendation 1: Restructure system policies and plans 
to provide aggressive action to erase the gaps in achievement and the drop out rates among 
socio-economic and ethnic groups. (A.1.10) 

Objective H: 

In response to the curriculum management audit Recommendation 3: Take steps to improve the 
Governance role of the Board and relationships among Board members and the Chief Executive Officer. 
(G.3.8) 

Objective I: 

This objective does not specifically address a curriculum management audit recommendation. 
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