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TRIP OF PRESIDENT CLINTON TO MINNESOTA AND OHIO
May 4, 2000

On Thursday, May 4, President Clinton will continue his two-day School Reform Tour with stops in
St. Paul, Minnesota and Columbus, Ohio. Over these two days, President Clinton will visit schools
in four cities -- Owensboro, Kentucky; Davenport, lowa, St. Paul, Minnesota; and Columbus, Ohio
-- to show what works to close the achievement gap: higher standards, targeted investment, and
accountability for results. The visits on the tour will underscore the importance of turning around
low-performing schools, supporting charter schools, boosting teacher quality and funding school
construction. Throughout the tour, the President will call on Congress to pass an education budget
and education accountability bill to invest more in our nation’s schools and demand more from
them.

ST. PAUL, MINNESOTA

On Thursday morning, the President will visit City Academy where he will address students,
faculty, community leaders and local elected officials on the importance of supporting charter
schools. The President also will participate in a webside chat on school reform hosted by
ChannelOne.com with students from across the country.

Minnesota passed the first charter school law in the country, and President Clinton will visit City
Academy -- the nation’s first charter school -- to highlight the success of the charter school
movement. Charter schools are public schools that are granted some freedom from regulations
governing other public schools in exchange for a commitment to meet or exceed a state’s academic
standards. When the President was first elected, City Academy was the nation's only charter school.
Today, there are more than 1,700 nationwide, and thirty-six states and the District of Columbia have
passed charter school laws. Since 1994, the federal government has invested almost $400 million in
charter schools and the President’s budget this year provides an additional $175 million to help
reach the President’s goal of 3,000 charter schools by 2002.

Remarks to City Academy

President Clinton will make remarks to students, teachers, community leaders and local elected
officials in the gymnasium at City Academy. The President will be joined on stage by Milo Cutter,
Principal, City Academy; Representative Bruce Vento; Mayor of St. Paul Norm Coleman, and
Tomas Gonzales, a 1994 graduate of City Academy.

Tomas Gonzalez, 24, was born in Mexico City and moved to South Minneapolis when he was 13
years old. During his early high school years his family moved three times, and he attended three
different, very large high schools. At each of those schools, Tomas felt as though he had no support
or encouragement. He found out about City Academy, and immediately went to talk to Milo Cutter,
the principal, to find out if he could attend the school. He attended the school for two years, and
during that time was able to take college courses through Concordia University. He feels that the
biggest benefit to him was the personal attention he received there and the encouragement to utilize
his skills to reach his full potential. Tomas currently works for US Bank as a project manager for
the Fraud Prevention Unit. He has worked there for 5 years, and has been promoted several times.
He plans to begin college courses again in September, with the assistance of US Bank, to finish his
degree.



Order of Speakers

Milo Cutter, Principal, City Academy
Representative Bruce Vento

Tomas Gonzalez, City Academy graduate
President Clinton

Webside chat with students

President Clinton will participate in a webside chat hosted by ChannelOne.com with students and
teachers from around the country to talk about school reform. The President will take questions
from students on a range of issues including the role of technology in the classroom, creating strong
learning environments, improving America’s schools, and others. The chat will be moderated by
Tracy Smith, a Channel One television anchor.

COLUMBUS, OHIO

President Clinton will conclude his School Reform Tour at Eastgate Elementary School in
Columbus, Ohio where he will focus on teacher quality. The President will greet the students of
Eastgate Elementary before participating in a roundtable discussion on the central role that teachers
must play in school reform.

The Columbus Public Schools have led the way in raising standards for teachers. For example, the
district's Peer Assistance Review program offers mentors for new teachers and helps struggling
teachers improve or leave the profession. In addition to discussing teacher quality, President
Clinton also will underscore his agenda of investing in proven strategies such as reducing class size,
expanding after-school and summer school programs, and raising standards for all students. The
Columbus Public Schools are using these strategies to boost student achievement in their lowest-
performing schools. The President’s budget includes a $1 billion Teaching to High Standards
Initiative that would support high quality professional development for teachers -- including the
type of peer review program that the Columbus schools have pioneered. His education
accountability bill would require teachers in every state to know the subjects they teach.

Roundtable Discussion on Teacher Qualit

President Clinton will participate in a roundtable discussion with teachers, parents, students and
local officials to discuss the important roles that teachers play in school reform. Joining the
President in this discussion will be Columbus Mayor Michael Coleman; Columbus Schools
Superintendent Rosa Smith; Barbara Blake, Principal, Eastgate Elementary School; Darrell Byrom,
teacher, Eastgate Elementary School; Shirley Goins, teacher, Monroe Middle School; Linda
Hoetger, parent; Laura Avalos-Arguedas, City Year-Americorps volunteer in Columbus; Heather
Knapp, teacher, East Linden Elementary School; and John Grossman, President, Columbus
Education Association.

Order of Speakers

Barbara Blake, Principal, Eastgate Elementary School makes remarks

President Clinton makes remarks

Rosa Smith, Superintendent, Columbus Public Schools, opens and moderates discussion
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PRESIDENT CLINTON VISITS NATION'S FIRST PUBLIC CHARTER SCHOOL,
ANNOUNCES NEW STEPS TO SUPPORT CHARTER SCHOOLS
May 4, 2000

Today President Clinton will visit the City Academy public charter school in St. Paul, Minnesota, to
highlight the success of the charter school movement and to unveil new steps to help charters. City
Academy is the nation’s first charter school and was the only charter school in operation when the
President was first elected in 1992, Thanks in part to the Administration's leadership, there are now
over 1,700 charter schools. Today the President will meet with students from City Academy, release
an Executive Memorandum directing the Secretary of Education to develop guidelines for businesses
and faith-based organizations to help charter schools succeed, announce the release of $16 million in
new grants and $121 million in continuation grants for charter schools, and participate in an online
webside chat with students from around the country. May 1-5 is National Charter Schools Week and
the President will take this opportunity to challenge communities to create more high quality public
charter schools to increase choice and competition in public education.

CHARTER SCHOOLS: IMPROVING PUBLIC EDUCATION AND EMPOWERING
PARENTS. Public charter schools exemplify a standards-based approach to education. Every charter
school works with a public authority to establish clear performance standards. A charter school that
fails to meet the terms of its charter is closed down. The federal government helps fund charter
schools through the Department of Education’s Public Charter Schools Program. The program,
reauthorized with the President’s leadership in 1998, gives priority to states that have strong standards
for academic accountability. Charter schools receiving funding from the federal government must be
measured by the same state assessments as any other public school. A recent national survey found
that 65 percent of parents rated their child’s public charter school as better than their former public
school (only 6 percent rated them worse), and the Education Department reports that seven out of ten
charter schools have a waiting list of students who want to enroll.

AWARDING NEW GRANTS TO EXPAND THE CHARTER SCHOOL MOVEMENT.
President Clinton has long been a champion of charter schools. When he was first elected, there was
only one public charter school open in the United States. Now, thanks in part to almost $400 million

in federal funding and efforts to disseminate effective strategies, there are now 1,700. Thirty-six

states, Puerto Rico and the District of Columbia now have laws on the books that enable the creation of
charter schools. The President’s FY 2001 budget includes a $30 million increase in funding for
charters, bringing total funding to $175 million annually. Today, the President will announce the
release of $16 million in new grants to charter schools and $121 million in continuation grants. Local
charter schools use federal funding for planning, development, and start-up costs.

DRAWING SUPPORT FROM BUSINESSES AND FAITH-BASED GROUPS. The President
today will also release an Executive Memorandum that calls on the Secretary of Education to develop
guidelines explaining how business groups and faith-based organizations can be involved with charter
schools. The President believes that employers can play a key role in helping launch and sustain
charter schools, and the proposed guidelines will help local businesses understand how they can be
involved. There are now more than 100 employer-linked charters nationwide. Likewise, although
charter schools must be non-sectarian in their admissions and practices, faith-based groups can play a
positive role in creating and supporting public charter schools. There are successful partnerships
between public schools and faith communities across the nation in after-school programs, school
safety, discipline and student literacy.



ONLINE WEBSIDE CHAT WITH STUDENTS FROM AROUND THE COUNTRY. While at
City Academy, the President will participate in a live “Webside Chat,” hosted by ChannelOne.com,
with middle school and high school students from across the country. In the tradition of President
Franklin Roosevelt’s Fireside Chats, the President will use the latest technology to communicate
directly with students on a range of topics. Last fall, the President conducted his first live Internet
chat. He plans to host other “Webside Chats” on other vital issues.
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PRESIDENT CLINTON HIGHLIGHTS EDUCATION REFORM AGENDA WITH
ROUNDTABLE ON WHAT WORKS
May 4, 2000

Concluding his national School Reform Tour today at Eastgate Elementary School in Columbus,
Ohio, President Clinton will highlight his education reform agenda with a roundtable discussion
of what works. Columbus is raising student achievement by improving teacher quality, reducing
class size, and investing in what works. By demanding more through high standards and real
accountability, and by investing more in smaller classes, reading, and teacher quality, the
Columbus Public Schools are achieving measurable results in some of their lowest-performing
schools. Joining with educators, parents and students in a roundtable discussion, President
Clinton will call on Congress to follow Columbus's lead by passing an education budget and
education accountability bill to invest in our nation's schools and demand more from them.

REDUCING CLASS SIZE TO INCREASE STUDENT ACHIEVEMENT. The President
will highlight the impact in Columbus of his initiative to hire 100,000 new teachers to reduce
class size in the early grades. The Columbus Public Schools used funding from the President’s
initiative to add 58 teachers in 13 elementary schools, targeting funds to the lowest-performing
schools as part of a broader effort to turn them around. With these additional teachers, all of
whom are fully certified, the Columbus Public Schools have been able to reduce class sizes in
grades 1-3 by about 10 students per class to an average of 15 students. At Eastgate Elementary
test scores are up after just one year of this intensive effort. The percentage of 4th-graders who
are proficient in reading has gone from 9.5 percent to 45.4 percent, and in math, from 9.5 percent
to 30.3 percent in just one year. Science and writing scores are up as well at the school.

REFORMS THAT WORK. The Columbus Public Schools are applying a number of proven
strategies: reducing class size, improving teacher quality through mentoring and peer review,
providing after-school help, and ending social promotion the right way. The President will take
part in a roundtable discussion with educators, parents, and students on what is working in
Columbus, and how to apply those lessons elsewhere.

INVESTING IN OUR SCHOOLS AND DEMANDING MORE FROM THEM. The
President will conclude his School Reform Tour by calling on Congress to send him education
legislation that invests more in our schools and demands more from them. The President has
sent a plan to Congress that would increase accountability and invest in successful strategies
such as reducing class size, expanding after-school and summer school programs, modernizing
schools, and improving teacher quality to ensure that all students receive the high quality
education they need. The President’s budget includes a $4.5 billion increase in education funding
— up 12 percent from last year. The President has also sent Congress strong accountability
legislation that would continue the work of identifying low-performing schools, require states to
end out-of-field teaching, end social promotion the right way by ensuring that all students can
meet high standards, and require school report cards for parents.
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EDUCATION REFORM ROUNDTABLE PARTICIPANTS
May 4, 2000

Rosa Smith — Superintendent, Columbus Public Schools. Rosa Smith has served as the
Superintendent of the Columbus Public Schools since September 1997. Her initiatives include
reshaping the district's reading program, expanding student access to technology by establishing a
computer to student ratio of 1:5 and purchasing 13,400 new computers, and reforming high schools by
raising standards and offering career-related coursework. Prior to coming to Columbus Public Schools,
she served as Superintendent of Schools for the Beloit School District in Wisconsin, and was selected by
the Wisconsin Association of School District Administrators as the 1997 Superintendent of the Year.
Dr. Smith also has worked as a teacher in South Bend Public Schools in Indiana and St. Paul Public
Schools in Minnesota.

Barbara Blake - Principal, Eastgate Elementary School. Barbara has been the Principal of Eastgate
Elementary School since 1989, and has focused on improving the overall reading and mathematics skills
of her students. To accomplish this goal, Barbara has worked with her staff of teachers to develop
innovative teaching strategies, utilize the latest reading programs, and increase overall time that the
students spend on reading and math. Because of Ms. Blake’s commitment, the test scores of her
students have improved dramatically. Ms. Blake also instituted a teacher-home visits program, which
requires teachers to visit students and parents at home to increase communication between the school
and the family, and improve the overall education for the student. She has worked in the field of
education for 22 years, previously as an elementary school teacher in Ohio. Throughout her career, she
has received a number of awards, including Ohio’s Teachers of the Year for Social Studies Award; the
Jennings Scholar Award, Ohio Excellent Teaching in the Field of Economics Award; Columbus Board
of Education commendations; and Woman of the Year for the National Association of University
Women. She has also been recognized by Who’s Who Among Black Women.

Heather Knapp — Teacher, East Linden Elementary School. Heather was hired with the help of
federal class-size reduction funds in the fall of 1999 as a first-grade teacher at East Linden Elementary
School. Ms. Knapp team-teaches a class of 18 first-graders with Karen Johnston, a 25-year veteran of
Columbus public schools. Due to a large immigrant population in Columbus, students in early grades
often lack adequate reading and language skills. Thanks to their small class size and ability to team
teach, Ms. Knapp and Ms. Johnston are able to give individual attention to the students falling behind
because of a language barrier. Without the federal class-size reduction funds, both Ms. Knapp and Ms.
Johnston would each be teaching a first-grade class with over 30 students. Prior to coming to East
Linden, Ms. Knapp taught pre-school and worked as a nanny. She graduated in 1996 from Ohio
University with a teaching degree.

John Grossman, President, Columbus Education Association. Mr. Grossman has served as the
President of the Columbus Education Association, an affiliate of the National Education Association
(NEA), since 1978. John was instrumental in implementing the Peer Assistance & Review Program
(PAR) program in Columbus. This partnership, with the Columbus Public Schools and the Columbus
Education Association, provides a "coaching/mentoring" program so that successful teachers can help
new teachers develop the skills they need to increase teacher quality. In a system of over 4,8000
teachers, PAR has served almost 3,300 teachers since its beginning in 1986, through the 1996-97 school
year. Mr. Grossman is a former Vice Chair for the NEA Commission on the Crisis of the Urban Child,
and served on the NEA Legislative Committee for four years. Currently he is a charter member of the
TURN Network, on the Holmes Partnership Board, Co-Chair of the Unite Project, and Vice President
for the Midwest region for the Holmes Partnership.



Michael B. Coleman — Mayor of Columbus, Ohio. Mayor Coleman took office on January 1, 2000,
as Columbus’ first Democratic Mayor in 28 years and first African American mayor. Mayor Coleman
created the first Office of Education, which works to coordinate the efforts of the city, families and
schools to help develop after-school opportunities for children city-wide. Prior to becoming mayor,
Coleman served as President of Columbus City Council. Since he was first elected to Council in 1992,
he focused his efforts on enhancing the economic vitality of neighborhoods and generating jobs for
residents. On Friday, May S, the Mayor will host an education conference — “The Promise of After-
School: A Forum on Extended Day Programs in Columbus” - which will focus on the benefits of
extended-day programs in helping schools, parents and communities meet their goals.

Linda Hoetger — Parent, East Columbus Elementary School. Linda and her husband, Ray, have four
boys, ages 9, 13, 14 and 15, who are all in the Columbus Public School System. Linda and Ray both
volunteer full time at their 9 year old's school, East Columbus Elementary School, which received a
federal “21st Century Community Learning Center” grant to start an after-school program. The after-
school program includes a 4th grade proficiency tutoring program to help students prepare for their
proficiency tests. Linda’s youngest son participated in the program, and Linda believes the extra help
definitely helped her son. The after-school program also offers homework assistance for students and
programs on "kindness and justice." Linda’s 15 year-old son also volunteers at the school by baby-
sitting children of adults who participate in the adult education/computer courses that are offered at the
school.

Laura Avalos-Arguedas — Americorps, City Year. Laura is a City Year-Americorps volunteer in
Columbus. Laura was born in San Jose, Costa Rica, and moved to the United States with her family
when she was 6 years old. After graduating from Grandview Heights High School in 1998, she began a
two-year volunteer program with City Year-Americorps. She tutors four 1st grade students in reading at
Second Avenue Elementary School. These students, who read below their grade level, greatly benefit
from the one-on-one attention that the City Year volunteers provide them. City Year also runs a
Peaceful Playground program during recess to eliminate youth violence and to promote a more
structured playground environment. In addition to tutoring, Laura also coordinates an after-school
program at East Columbus Elementary School — the After-School Activities Program, (A.S.A.P.), which
teaches students to become caring and contributing citizens in their communities. At the conclusion of
her work with City Year, Laura plans to attend Ohio State University.

Darrell Byrom - Teacher (Troops to Teacher program), Eastgate Elementary School. Darrell is a
second-year teacher at Eastgate Elementary School. He teaches a 4th/5th grade split class with 23
students. With the help of the “Troops-to-Teachers” program, Mr. Byrom began a career in teaching in
1998 after serving in the Air Force for 20 years and retiring in 1996 at the rank of Master Sergeant.
After volunteering as a tutor while in the military, he decided to change careers and become a teacher.
He believes that his military experience makes him a better teacher because it drives him to impose
higher expectations on his students. Mr. Byrom is very enthusiastic about his new career.

Shirley Goins — Teacher, Monroe Middle School. Shirley is a 6th grade teacher at Monroe
Traditional Middle School. She has worked as a teacher for 30 years and has taught at Monroe for the
last 18 years. To allow students to better concentrate on their studies, Monroe recently instituted a
school uniform policy, which requires all of the children to wear white shirts and blue bottoms. The
school adopted this uniform policy with full support of the parents of the student population.
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President Clinton and Vice President Gore:
An Unprecedented Commitment to Education and Unprecedented Results

President Clinton’s School Reform Tour will highlight the Clinton-Gore strategy of investing
more in our schools and demanding more from them. Since 1992, President Clinton and Vice
President Gore have nearly doubled the federal investment in elementary and secondary
education while dramatically increasing accountability in education. On the tour, the President
will highlight this record of reform -- and also push Congress to move on unfinished business.

A RECORD OF REFORM

Providing Quality Early Education to Nearly 900,000 Children with Head Start. The
President and Vice President have expanded Head Start funding by 90 percent since 1993. Head
Start will reach approximately 880,000 low-income children in FY 2000; with the President's
proposed increase, it will be on the way to reaching his goal of serving 1 million children and
their families by 2002. The Administration also created Early Head Start, bringing Head Start's
successful comprehensive services to families with children ages zero to three.

More High-Quality Teachers with Smaller Class Sizes. The Administration last fall secured a
second installment of $1.3 billion for the President’s plan to hire 100,000 well-prepared teachers
to reduce class size in the early grades, when children learn to read and master the basic skills.
Already, 29,000 teachers have been hired through this initiative. This year's budget provides
$1.75 billion, a $450 million increase -- enough to fund nearly 49,000 teachers.

Turning Around Failing Schools. Last year, the President pushed for and won a $134 million
accountability fund to help turn around failing schools and hold them accountable for results by
overhauling curriculum, improving staffing, or even closing schools and reopening them as
charter schools. This year, the President is proposing to double the resources for this fund.

Providing Safe After-School Opportunities for 850,000 Students Each Year. The 21st
Century Community Learning Centers program will provide enriching after-school and summer
school opportunities for 850,000 school-age children in rural and urban communities in FY2000.
Extended learning time has been shown not only to increase achievement in reading and math,
but to decrease youth violence and drug use. Funding for this program more than doubled from
FY99 to FY00. For FYO01, the President's budget calls on Congress to double funding again, by
investing $1 billion to ensure that all children in failing schools have access to quality after-
school and summer school opportunities. This proposal will double funding and triple the
number of students served to 2.5 million.

Expanding Choice and Accountability in Public Schools. The Clinton-Gore Administration
has worked to expand public school choice and support the growth of public charter schools.
When the President was first elected, there was one charter school in the nation; today there are
more than 1,700. More than 250,000 students nationwide are now enrolled in charter schools in
30 states and the District of Columbia. The President won $145 million in FYO0O -- and has
proposed $175 million in his FY01 budget -- to continue working toward his goal of establishing
3,000 quality charter schools by 2002.



Teaching Every Child to Read by the 3rd Grade. The President has challenged Americans to
unite to be sure that every child can read well and independently by the third grade. In response
to his America Reads challenge, more than 1,100 colleges have committed Work Study students
to tutor children in reading, and more than 2 million children have been taught, tutored or
mentored by national service programs like AmeriCorps, VISTA, and Foster Grandparents.

Expanding Access to Technology. With the Vice President's leadership, the Administration has
made access to technology a top priority. The President and Vice President created the
Technology Literacy Challenge Fund to help connect every school to the Internet, increase the
number of multimedia computers in the classroom and provide technology training for teachers.
They increased overall investments in educational technology from $23 million in 1993 to $769
million in FYOQO, and tripled funding for Community Technology Centers to reach at least 120
low-income communities. Through the E-rate program, they secured low-cost connections to the
Internet for schools, libraries, rural health clinics and hospitals, benefiting more than 80 percent
of America's public schools. They also increased investment in education research to ensure all
children benefit from educational technology. In 1999, 95 percent of public schools were
connected to the Internet — up from just 35 percent in 1994

Opening the Doors of College to All Americans. In 1997, President Clinton proposed and
passed the HOPE Scholarships and Lifetime Learning tax credits to provide tax relief to nearly
13 million Americans each year who are struggling to pay for college. The Hope Scholarship
helps make the first two years of college universally available to about 5.6 million students
annually by providing a tax credit of up to $1,500 for tuition and fees for the first two years of
college. The Lifetime Learning tax credit provides a 20 percent tax credit on the first $5,000 of
tuition and fees for students beyond the first two years of college, or those taking classes part-
time (in 2003, this increases to $10,000). In his FYO1 budget, the President proposes to expand
the Lifetime Learning tax credit with a 10-year, $30 billion College Opportunity tax cut, which
will give families the option of taking a tax deduction or claiming a 28 percent credit for the first
$5,000 of college tuition and fees until 2002, and $10,000 thereafter.

Expanding Work Study and Pell Grants. One million students will be able to work their way
through college because of the President's expansion of the Work Study Program, and nearly
four million students will receive a Pell Grant of up to $3,300, the largest maximum award ever.
The maximum award has increased 43 percent under the Clinton-Gore Administration. This year
President Clinton proposed a $77 million increase in Work Study to continue to support one
million awards, and a $200 increase in the Pell Grant maximum award, to raise it to $3,500.

MORE WORK STILL REMAINS

Despite this record of reform, the President believes there is much more to be done. Throughout
his School Reform tour, he will push Congress to:

Enact Critical School Construction And Modernization Legislation. School buildings begin
rapid deterioration after 40 years, and the average public school in America is 42 years old. One
third of all public schools -- about 25,000 schools -- need extensive repair or replacement.



Record enrollments are exacerbating this problem, with 52.7 million children enrolled in
elementary and secondary school today, and 54.3 million projected by 2008 -- meaning that
2,400 new public schools will be needed by 2003 to accommodate these rapidly rising
enrollments. The President has proposed a plan that would help local communities build and
modernize 6,000 schools and has also proposed an emergency school renovation plan that would
help local communities do emergency repairs on an additional 5,000 schools per year.

Pass an Elementary and Secondary Education Act that will support high standards for all
students. Standards-based reform is a powerful tool for raising student achievement and for
closing the achievement gap between economically disadvantaged students in high poverty
schools and their more affluent peers. The Clinton-Gore proposal to reauthorize ESEA would
reinforce state and local efforts to bring high standards into every classroom, strengthen teacher
and principal quality, increase accountability for student performance, and support safe, healthy,
disciplined, and drug-free learning environments.

Pass a budget that invests in what works for children. The President has put forward a
balanced budget that makes landmark investments in strategies that work to raise student
achievement. The President’s FY2001 budget would increase the federal investment in
education by $4.5 billion, or 12 percent. It invests in turning around low-performing schools,
expanding access to after-school and summer school programs, improving teacher quality,
reducing class size, and modernizing schools. And it reflects the President's core principle that
we must invest more in our schools and demand more from them to ensure that all students
receive the high quality education that they need.
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FORUM

“The Promise of After School”
A Forum on After-School; School-Age Programs in Columbus/Franklin Cty.
May 5, 2000

Ramada Inn Airport

Sponsored by: 1. Office of Education, Mayor’s Office — City of Columbus
2. Columbus Public Schools
3. Education Vision Council of the United Way of Franklin County
4. Columbus Education Association
5. African American Advisory Council
6. Federation of Settlements
7. AfriCentric Personal Development Workshop
Facilitated by: Phi Delta Kappa International

Lowell Rose, Former Executive Director

The time is right for a public forum to discuss after-school and school age education programs.

The purpose of the forum is to.

1. Begin the discussion about quantity and quality of after school and school age programs.
Method:
2. Involve community people in the discussion of three fundamental questions related to

educational purposes, measuring effectiveness and changes necessary to achieve
excellence in our community’s after school and school age programs.

3. Discuss these issues thoughtfully in small group settings; and

4. Reach agreement with other participants about how to improve the quality and quantity of
after school and school age programs.

This forum will close on the question “What action(s) will be taken to accomplish the goal of improved
quality and quantity of after school and school age program?”

OUTCOMES:

1. An outline for a set of community guidelines (standards) for the quality and quantity of after
school and school age programs.

2. A commitment on the part of participants to take action and to implement the ideas generated
in the forum.

3. To gain “buy in” on the part of the broader community to participate in the creation and
implementation of after school and school age programs.

Attendance: Limited to 125



-GRANTS 2 'SPECIAL PROJ. Fax:6143658734 Apr 18 '00  21:53 P. 07

School Name: Eastgate Elementary School
School Address: 1939 Stratford Way, Columbus, Ohio 43219
Principal: Barbara Blake

Demographics:

78 % free/reduced lunch
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195 enrollment 7>
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% African American
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% other
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Academic Performance:

A.) 4t Grade Proficiency Scores

1997-98 1998-99
Reading 9.5% 45.4%
Math 9.5% 30.3%
Citizenship 28.6% 54.5%
Science 9.5% 33.3%
Writing 57.1% 63.6%

Eastgate Elementary School
Columbus Public Schools
Columbus, Ohio

Page 1 of 3
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B.) Target Teach Benchmark Assessments*

1%t Nine Weeks 27¢ Nine Weeks 3¢ Nine Weeks
Reading S8% S55% 66%

Math 46% 52% S7%

* The percentage of tested objectives mastered by students in grades 1-5, thus
measuring their attainment of benchmarks (criterion reference tests). These are
diagnostic tests.

C.) Kindergarten Assessment*

Start of Year Mid-Year
Reading 32.3% 76.0%
Math 48.2% 92.0%

* The percentage of children who passed criterion reference tests.

Program Initiatives:

Reading (Title 1 - School-wide)
School-wide reading program — Direct Instruction (grades K-3)

- Comprehensive Literacy (grades 4-5)
Safety Net for reading - Corrective Reading Program
Teacher specialists work with individuals & small-groups in grades 3, 4.
A half-time instructional assistant tutors grade one students as a part of
the Direct Instruction Reading Program.

Math/Science (Eisenhower Funds)
- Moogie Math — a computer program for supplemental instruction in
grades 3, 4.
- Science Done Daily — a computer program for supplemental
instruction in grades 1-5, concentrating on science problem solving.
- Math Done Daily — a computer program for supplemental instruction
in grades 1-5, concentrating on math problem solving.

Eastgate Elementary School
Columbus Public Schools
Columbus, Ohio
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Class-Size Reduction

Two additional classroom teachers are utilized in grades 1, 2 to reduce
class size to a student-teacher ratio of 1:15.

Expanded lLearning

None

Teacher Training and Support:

» Four first-year teachers have teacher mentors as a part of PAR (Peer
Assistance and Review) Program.

» Monthly early-release staff meetings, one weekend retreat, four all-day
meetings, regular staff meetings and other after-school sessions have
been devoted to staff training and support in the areas of reading
instruction, implementing the new reading programs, science and
math instruction.

> All teachers have attended 2-3 after-school workshops devoted to
additional training in DI (Direct Instruction) and Comprehensive
Literacy.

Community Support:
» Employees of The Ohio Civil Rights Commission tutor approximately

25 K-5 students weekly to enhance and support student learning in
science and math.

Other Initiatives That Have Led To School-wide

Improvement:

» Home visits have been made by all teachers to over 75% of students’
homes.

» Evening parent sessions have been provided to help parents support
their children in the areas of science, math and proficiency test-
taking.

» After-school tutoring sessions were held for 30 grade 4 students twice
weekly from January to mid- March.

» Focused school-wide instructional emphasis on science one day per
week.

» All grade 4 students have been “adopted” by a teacher or community
person to help support their success on the proficiency tests.

Eastgate Elementary School
Columbus Public Schools
Columbus, Ohio
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Concluding his Education Reform Tour at Eastgate Elementary School in Ohio today, President Clinton
highlighted the impact that his strategy of investing more and demanding more is having on the Columbus
Public Schools. The Columbus schools are raising student achievement by improving teacher quality,
reducing class size, and investing in what works. By demanding more from their schools through high
standards and real accountability and by investing more in smaller classes, reading, and teacher quality the
Columbus Public Schools are already achieving measurable results in some of their lowest-performing
schools.

USING PEER ASSISTANCE AND REVIEW TO IMPROVE TEACHER QUALITY

The President highlighted the Columbus Public Schools’ Peer Assistance Review (PAR) program that since
its inception 12 years ago as part of a collaborative effort between the Columbus Teachers Association and
the Columbus Public Schools has served as a national model for improving teacher quality. The primary
goal of this program is to provide help to teachers entering the profession and to improve the performance of
experienced teachers who are not performing at an acceptable level. The program provides mandatory
mentoring for all newly hired teachers, including those with previous experience, as well as intervention to
help struggling teachers and remove low-performing ones. Eastgate Elementary School is using both the
Columbus Peer Assistance and Review program and President Clinton’s class size reduction initiative to
dramatically improve student achievement. _ 5

REDUCING CLASS SIZE TO INCREASE STUDENT ACHIEVEMENT
The President also highlighted the impact that his Class Size Reduction Initiativg’has had on the Columbus
Public Schools. CPS used their grant from the President’s class size reductioryinitiative to add 58 teachers
in 13 elementary schools. CPS is targeting the class size funds to their lowest'performing schools as part of
an overall effort to turn them around. These additional teachers allowed theﬁl to reduce class sizes in grades
1-3 by about 10 students per-class to an average of one teacher for 15 students. All of the new teachers
hired in Columbus are fully certified. At Eastgate Elementary test scores are up after just one year of this
intensive effort. The percentage of 4"-graders who are proficient in reading has gone from 9.5 percent to
45.4 percent and in math from 9.5 percent to 30.3 percent. Science and writing scores are up as well.

INVESTING IN OUR SCHOOLS AND DEMANDING MORE FROM THEM

The President concluded his education tour by again calling on Congress to send him an Elementary and
Secondary Education Act Reauthorization bill that he can sign. The President has sent legislation to
Congress that would increase accountability and invest in successful strategies such as reducing class size,
expanding after-school and summer school programs, and improving teacher quality to ensure that all
students receive the high quality education they need in the information age. The President’s proposals
include a landmark $1 billion investment in teacher quality that would help recruit, train and reward good
teachers. In addition, the Teaching to High Standards Initiative includes an $50 million proposal based in
part on the Columbus Peer Assistance and Review Program. The President has also sent Congress strong
accountability legislation in his Education Accountability Act that would continue the work of identifying
low-performing schools, require states to end out of field teaching, end social promotion the right way by
ensuring that all students can meet high standards, and require report cards for parents. The President’s
budget includes a $4.5 billion or 12 percent increase in education spending to ensure that there is investment
to support this accountability.
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_hy, hello. Here is information about two additional
#choolsin the Columbus Public Schools that fit your criteria.

.I've also attached a summary of our Class Size Reduction
ggram, and a piece that appears in this month’s issue of The
rban Educator about our model tutoring program.

Please call me at home (614.263.4252) through Tuesday,

April 25, if you need additional information. With everyone
on spring break, it may be difficult to gather, but we’ll give it
our best shot.
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COLUMBUS PUBLIC SCH®LS

Columbus Public Schools
Class-Size Reduction: The Basis of Student Success

introduction
The number one goal of the Columbus Public Schools is to insure all students can read
at or above grade level by third grade.

The $3.0 million Federal Class-Size Reduction grant allocated to the Columbus Public
Schools ("CPS") perfectly complements our district's reform efforts to achieve this goal.

The grant was used to add 58 teachers in 13 Title | elementary schools, extending the
smaller fearning community philosophy already in place as a result of state support for
class size reduction in all of the district’s full-day kindergartens.

The additional teachers provide a ratio of one teacher to 15 students in grades one
through three, reducing the number of students per teacher by an average
of 10.

Different Needs, Different Support

Research supports the need for one-to-one connections with adults and customized
learning plans for all young children, particularly those from low socic-economic
families. In short, children from poverty need more and different support than children
who are not, and who come to school better prepared to learn.

A Focus on Smaliness

The National Institute on Education of At-Risk Students outlined six components
essential to a successful school reform model. One of the critical components is a
focus on smallness. Small class sizes serve to facilitate language and communication
skill development -- the basis of all learning. Students can engage in frequent and
ongoing dialogue in small groups, and receive constant feedback.

Small Group Strategies

Small class sizes allow for the implementation of instructional strategies that are
impractical to implement with large numbers of students. Several successful research-
based reading models, three of which are being implemented this fall by CPS, are
constructed around small group strategies. Success for All, for example, uses a
cooperative group structure requiring frequent and ongoing dialogue, and constant
feedback.
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A focus on social skills development is essential to school effectiveness and to turning
ground a low-performing school. Small class sizes facilitate much-needed guided
interaction between students, and between students and adults.

The CPS Reading Initiative

A strong literacy program is another component of a successful school reform model.
CPS is implementing a reading initiative that consists of three research-based reading
instructional programs: Success for All, Comprehensive Literacy, and Direct Instruction.
Each building chose one program from this menu, and also chose from a menu of
research-based programs for their reading and math safety net programs.

Sustained Staff Development
The National Institute of Education also cites sustained staff development as a critical
component of successful school reform.

Over the summer, more than 90% of our teachers voluntarily participated in staff
development to learn how to implement the district's new reading programs,
demonstrating a solid commitment to a successful implementation.

Teachers will receive additional support throughout the school year from a Literacy
Facilitator assigned to each building. These facilitators work to make every teacher a
successful teacher of reading.

All Teachers Are Reading Teachers

Every building has a 90-minute block each day during which every teacher and
instructional aide is responsible for teaching some aspect of the reading program. In
the past, a limited number of students received additional support in a targeted assist
format. In the new program, all children will receive strong core instruction, and have
access o additional support through safety nets in a timely manner.

Clear Standards and Frequent Assessments

Last year, the district's curriculum instruction team developed benchmarks which clearly
define what students need to know at every grade level. These benchmarks give
everyone involved in a child's education ¢lear indicators of what the child should learn.

Every nine weeks, students are assessed to determine what they learned and whether
they are on target in meeting the benchmarks. This data drives instruction and clearly
defines what children have learned, and focuses the teaching for the next nine weeks.
Additionally, these ongoing assessments match the format of the high-stake proficiency
tests, allowing them to become familiar with the test formats identical to the state

proficiencies.
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School Name: Cassady Elementary

School Address: 2500 N. Cassady Ave., Columbus, Chio 43219

Principal: Diane Osterwise

Demographics:

free/reduced lunch

91%
9

w

8

enrollment

92% African American

2% Caucasian
3%  Other

Academic Performance:

A.) 4t Grade Proficiency Scores

1997-98 1998-99
Reading 8.7% 25.9%
Math 4.4% 5.6%
Citizenship 24.4% 29.6%
Science 6.7% 14.8%
Writing 15.6% 38.9%

Cassady Elementary School
Columbus Public Schools
Columbus, Ohio

Page 1 of 4
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B.) Target Teach Benchmark Assessments*

15t Nine Weeks 2nd Nine Weeks

Reading 68% S0%
Math 35% 52%

* The percentage of tested objectives mastered by students in grades 1-5, thus
measuring their attainment of benchmarks (criterion reference tests). These are
diagnostic tests.

C.) Kindergarten Assessment*

Start of Year Mid-Year

Reading 37.1 99.3

Math 309 55.3

* The percentage of children who passed criterion reference tests.

Program Initiatives:

Reading (Title 1 - School-wide)

School-wide Comprehensive Literacy

Comprehensive Literacy is a balanced approach to teaching
literacy that depends on effective and systematic instruction coupled
with continuous assessment and intervention.

“Four block” is an instructional framework used for the
comprehensive literacy program. The four blocks are 1) guided reading;
2) writing; 3) self-selected reading; and 4) working with words.

The Developmental Reading Assessment is given to students to
level them for instruction in reading. Results of further assessments are
used to change students’ reading groups.

The program facilitator plans the program, helps with assessing
students and scheduling, visits classrooms, teaches classes as a means
of modeling instruction, provides staff development on literacy, and
works with parents to provide understanding and support in the child’s
education.

Cassady Elementary School
Columbus Public Schools
Columbus, Ohio

Page 2 of 4
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Math/Science (Eisenhower Funds)

>

Manipulatives are used in math and science to provide hands-on
learning.

The district’s staff development department has provided training to
improve instruction, sharing effective teaching strategies and offering
opportunities to make instructional materials for classroom use.

Class-Size Reduction

»

P

Federal class size reduction funds have provided four additional
certificated teachers.

An additional teacher in first grade has reduced class size to 1:18; an
additional teacher in second grade reduced ratio to 1:23; and two
additional teachers in third grade reduced ratio to 1:15.

Expanded Learning

>
»

After school tutoring for fourth graders prior to the proficiency.
For ten weeks , certificated and classified staffs provided two
additional hours of intervention instruction.

Teacher Training and Support:

>

»

Three staff development days were devoted to literacy instruction and
one day was devoted to math/science instruction.

Grade level team meetings provide opportunitics to discuss
instructional stratcgies, share materials and ideas, and collegial
support.

Community Support:

>

\ %4

The state’s Department of Aging, through the district’s Adopt-A-
School program, provides one-on-one tutoring to third grade students,
a fourth grade pen pal program, a nutrition study to second and third
graders, speakers for fifth grade classrooms during Black History
Month, and a holiday Fun Day in December for all students,
kindergarten through fifth grade.

The Columbus Christian Center will provide tutors for the 2000-2001
school year as part of the ColumbusReads tutoring program, a

Cassady Elementary School
Columbus Public Schools
Columbus, Ohio

Page 3 of 4
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program that receives state funds to support the community’s
participation in its tutoring efforts.

Other Initiatives That Have Led To Schoolwide
Improvement:

» As an alternative school focused on math, science and the
environment, Cassady Elementary School will implement two new
initiatives during the 2000-2001 school year:

Second Step, a discipline intervention program, and Everyday
Mathematics, a full kindergarten through grade five math curriculum.
Cassady will pilot this program for the district.

» Head Start

» English as a Second Language Program

» Safe Schools grant

Cassady Elementary School
Columbus Public Schools
Columbus, Ohio

Page 4 of 4
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School Name: Pilgrim Elementary

School Address: 440 Taylor Avenue, Columbus, OH 43203

Principal: Melissa Hackett

Demographics:

96% free/reduced lunch
274 enrollment
96.5% African American

3.5% Caucasian
0.0% other

Academic Performance:

A.) 4th Grade Proficiency Scores

1997-98 1998-99
Reading 7.3% 15.2%
Math 9.8% 9.1%
Citizenship 19.5% 27.3%
Science 4.9% 6.1%
Wwriting 26.8% 24.2%

Pilyrim Elementary School
Columbus Public Schools
Columbus, Ohio

Page 1 of 4
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B.) Target Teach Benchmark Assessments*

1*t Nine Weeks 27¢ Nine Weeks

Reading 56% 50%
Math 40% 51%

* The percentage of tested objectives mastered by students in grades 1-5, thus
measuring their attainment of benchmarks (criterion reference tests). These are
diagnostic tests.

C.) Kindergarten Assessment*

Start of Year Mid-Year
Reading 32.3% 46.9%

Math 26.9% 48.1%

* The percentage of children who passed criterion reference tests.

Program Initiatives:

Reading (Title 1 - School-wide)

School-wide program is Success for All.

» Reading Program - Success for All uses a reading curriculum based
on research, on effective practices in beginning reading, and on
effective use of cooperative learning.
> Reading Roots is typically introduced in the second semester of

kindergarten or in the first grade.
» Reading Wings is used when students reach the primer reading
level.

>» Eight-week Reading Assessments - At eight-week intervals, students
are tested and the restuls of the assessment are used to change
students’ reading groups, suggest other adaptations in students’
programs, and to ide3ntify students who need other types of
assistance.

Pilgrim Elementary School
Columbus Public Schools
Columbus, Ohto

Page 2 of 4
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Reading Tutors — One on one tutoring is provided for 20 minutes daily
to students who are having trouble keeping up with their reading
groups.

Program Facilitator — The facilitator helps plan the program, helps the
principal with scheduling, and visits classes and tutoring sessions
frequently to help teachers and tutors with individual problems.
Family Support Team - A family support team works to seve the
families in supporting the child’s education as well as providing
specific services.

Math[Scienc (Eisenhower Funds)

Two certificated teachers work in classrooms to provide support and
instruction in math and science.

Manipulatives are used in science and math to provide hands on
learning for students.

Staff development is provided for teachers to improve delivery of
instruction and the effective use of manipulatives for students.

Class-Size Reduction

>

»

Three teaches have been added in grades one through three to reduce
the class size ratio to 1:18.

Pilgrim ES was featured in an Ed Week article on class-size reduction,
copy attached.

Expanded Learning

>

Includes after school and summer learning opportunities in reading,
math and science.

Teacher Training and Support:

»

>

All first year teachers in Columbus Public Schools have the benefit of
support from the Peer Assistance and Review Mentoring Program.
Follow up visits are made to the school by projet staff, who visit
classrooms, meet with school staff, and conduct in-service
presentations on such topics as classroom management, instructional
pace, and cooperative learning.

Facilitators organize many informal sessions to allow teachers to
share problems and solutions, suggest changes, and discuss
individual children.

Pilgrim Elementary School
Columbus Public Schools
Columbus, Ohio
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>

Teachers received detailed teacher manuals supplemented by three
days of staff development at the beginning of the school year.

Community Support:

>

Y V¥

A\

Volunteers from Tifereth Temple come to the school towork one on
one in reading and math. The Temple has book drives, started a
Brownie Troop, teach a Junior Achievement class to fifth graders, and
support new initiatives.

Corporate support from Pepsi funds the YWCA After School program.
Partnership with Columbus State Community College provides on-site
training on computers for parents of Pilgrim students. Also provide
tutors for weekly one-on-one tutoring.

Columbus Firefighters tutor weekly. They mentor students and
provide fire safety training and support for special projects.

Veteran Clinic provides school supplies and hats and gloves during
the winter for every child.

Columbus Foundation {the community foundation) gave a grant to
Pilgrim ES that helped establish a family focus center, a center tha tis
open daily for support, service and information for families.
OhioReads provides funds for after school tutoring in reading for
students in grades one through four. Volunteers form the Ohio Board
of Regents and the Ohio Insurance group tutor students two evenings
per week.

Other Initiatives That Have Led To Schoolwide

Improvement:

™,

»

g

A%

v

As an Urban Systemic Initiative (USI) school, Pilgrim receives funds to
improve teaching and learning in math, science and technology.

The Peaceful Schools program emphasizes positive and peacemaking
behaviors. Chilren learn how to resolve conflict peacefully and work
together cooperatively.

Participate in the Reading is Fundamental program.

In partnership with the Columbus YWCA participate in an after school
and summer program. This 6-year old program provides a place for
students to complete homework and enjoy recreational activities.
Participate in the Urban Mentoring Program in which a Columbus
Public Schools high school students tutor children at Pilgrim.

Engage in other instructional and enrichment programs including
D.A.R.E_, Rolling Readers, “Right to Read” Wee, Red Ribbon Week,
COSI on Wheels, and Sea World.

Pilgrim Elementary School
Columbus Public Schools
Columbus, Ohio

Page 4 of 4



o GRANTS & SPECIAL PROJ. Fax:6143658734 Apr 21 00 1:20 P.12

Education Week
November 17, 1999

Districts Put
Clinton Plan
To the Test

Class-Size Effort Sees
Variations, Criticism .

By Erik W. Robelen
Washington

ot long after she finished work on

her elementary education degree
from Pennsylvania State University last
spring, Denise Wisniewski packed her
bags and headed for Columbus, Ohio,
with the promise of teaching a small
class of 1st graders.

For Ms. Wianiewski, class size waa one of
the main attractions of Columbus’ Pilgrim
Elementary School, which serves about
260 low-income students. With just 11
children under her watceh, she felt she
would be able to provide mare personal in-
struction. “When there are 30 kids, that’s
very challenging,” she said.

Msa. Wisniewski is one of the 29,000
new teachers that the Department of
Education estimates have been hired
under President Clinton’s much-touted
program to reduce class sizes in the first
three grades.

" In recent weeks, the future of the 1-year
old program hag been ensuaried in a bruis-
ing budget battle between Mr. Clinton and

Continued on Page 24

—
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Districts Put Different Twists on Clinton’s Class-Size Plan

Continued from Foge |

Congreas. As of late laat week, the
twu sidcs had worked out a com.
proms: that wosld Alow (he pree
2eim Ty ceptings with alichtn
ere exahls rulta g sponding

W et

teamimna] Gevetppnent - e, ~fgnd
story, Pogy 22

Outside the halls of Congress.
meanwhile. school districts na-
tionwide havr been 3pending the
$1.2 billion ¢chat fedoral lawmak-
ers set aide for the progrum last
year. ln some cases. crestive sp-
proaches—lihe » Largeted initia.
tivg in the 64,000-wtudent Colum-
hua eyetem, which bas cuc class
pizcs on average fram 26 w 15
in a aelect group of high-need
achoole—are just what sdvecates
in the Clinton administration
were hoping lor.

“Thats a dramatic change.”
Michasi Cabwin_ a menive adviger w
Secrevary of Edurstian Richard W,
Ry, maid of the Calumbus effore.
“Tixme toachars ought to be sable
w do samwthing quits diffreny’

Yet questions remuyin ahout Mr.
Clintoa's push for class.size re-
duction. A Republican aritics on
Capitol Hill have pointed out,
clsag gise i not the moet preming
tooue in ajl dustricts. And, critics
atress, not all rescarchers are con-
vinced that reduang daez sizes is
the best way Lo improve school

agTeernont batween the White
House end Congrems, that figure
wavld ahift o up o 26 persent of
funds. President Clinton ssyw
that. if funded over seven years,
the: effort wopli sllow ~ch'mla te
hire 100,000 new teachers,

O N 8 rhe Departoin
Eduition released prchiningry
data from naarly 6 percent of all
achool dintricis, Besed un the
numbers, the department esti-
mates LhAt 29,000 tgachers have
boen hired, and that sveruge dass
8i206 have dropped by ahout five
students, from 23 1 18, in partc-
pating schools. The revpondents
reportad that 42 percent of the
teachers hired woro asnijmed to
Int grade. 23 permet t 2nd grade,
and 24 percent to Ird grade. The
fingl 11 percent of the teachers
ware hired 10 teach other grades.

The deparunent estimatge that
nearly all of the nation'’s rougbly
15.000 digtricts wre participating
i the program.

Thn Colossbus arhools re-

Rather han mh tbzhz duu

vize reducti y
-:bonlg sid lhn T Morun. the
chief acodemic officer for the
Obio district, Calumbus wanted
to make 8 more dramatic impact
in eclectad achaol

Even thave who find the reacarch
compelling ceution that auccess
hinges oo the quality of the extra
teachery hired.

Esch echool digorict “has unique
students with usique teeds—
beeds that cannot be adaquastely
addressed by a onc-siza-fits-all
appruach,” Sen. Slade Gorwn, R-
Wash,, wrote in 8 recent letter to
the prevident.

District Variations

Currently. dimtricts receive fod-
eral claas-gize dollars based 80
peroent oo poverty and 20 preroent
on the nize of their total enroll-
ments. Most of the mobey must
pay for the recruitipent, training,
and hunng of new wachers 10 e
duce clags 2i12e5 W ap 18-1 jtu.
deat- wacher rotio in grades 1.3.
Up w0 15 percent of the money
may finanes atafl development of
oew and correst teachers, and up
0 3 pereent may cover adminig-
tratwve costs. Under the new

Becsuae of space constraints,
some of the district'y schools are
trying differeqt apticns, vuch a»
tesm teaching and providing
smeller inrtructional blocks for
certain sulyects. And the district
has incorporalsd a remearch
component infe its approsch to
seo which stratogies are mast ef-
foctive, Ms. Morpao lud

But e concopt,
which Cadumbus and many other
direricts with limited space are
uging pa part of their dsss-eizoro-
duction strategion. ®aries same
obgsrvers. The research often
cited 10 pramote the bevefita of
analler cases, they say. does Dot
recommend team teaching as a
fuccessful approach,

“That defaata the purpome,” said
Jeremy D. Finp, an achwagian pro-
feasor at the State Universicy of
New Yark a2 Bufalo who ig well-
varoed {n the class-sise regearch.
“It sbeolutely depends an there
being & small cumber of children

m-—.—n&-m-—np-m

CGhdo, » part b

of Sa anull e dres. Fodural offcies e datrist uwse of clens-abns tomang.
In e dessroom.” teacher shartage.” axid Naoty J. mll-l--hmla coalition of the

Another dig challenge for McGinley the exwcutive director Assccintion of Sehool
many districts has been finding  of the Philodelphia Bducation  Administretors, said, since the
fully cortified tescher appli- Fund, s ponprofit mganization wwiver, 1 haven't heard anybody
cants, Federal guidance stipu:  that works with the district. A5 complain sbout wanting to have
laten that all weachers hired with  a rosult, the district hired about  more flexibdicy.”

the aid must be progressing to-
ward full guate cenification,
though alternativecertification
routes arp permitted. Under last
week's agreamant, emergency
certificd toacherd may no longer
be bired. Teachery slrendy hired
upder the program hove onc
year W become certified.

In Californin, the stawe’s exist-
hao already exacerbaiod a aig-
nificant teacher ahortage. As &
result, thy suate asked for—and
received—e waiver from the 18-
1 federal clase-size ratio. Many
districys there thnt have met the
otate’s clasa-gite requirgmencs
are wing e federal dollare for
stafl development ruther thap
teacher hinng.

Mr. Cobon of the Education
Deparunent said oo reliable
data were available on how
many of the new hires under the
feders) program lacked full
\waching credentisls.

The 215,000-student Philadel-
phis system, which received
$12.6 million, addressed the
issue in a0 innovative way. “We
were already in the midot of 8

276 “literncy intans” with hach-
elur's degrees, who received 1n-
teDrive summer training and
have been paired in cloaseq wich
veleran wachers. They are also
entolled in ap alteroative-
teacher<eruification program

In eddition, many amall, mostly
rural distrirte wers concrroed car-
lier this yrar about a provigian re-
receive enpugh fundiog to hire
full-time Wwacher W eney 1210 2
congortium with others W stare
one. But the foderal Education De-
partzpent has grynwed waivers to
dozens of states, and the Dew
sgrorment reached last wesk
would allow sll such districts Lo
sutomaticelly use the money for

dent of the 112-studont Maosfiakd
achool district in porth-central
Washington stete, said hig otate
received @ waiver (st allows dis-
Trics to uge the fudural dollsre for
stafl development or W pay part
of a ore tescherd

Mr. Manaell, @ho thnin the

In October, the Pennsylvania
Department of Fducation re-
lessed vesults from & durvey i
omducted Last apring that arkee
digtrictz whather they would pre.
far o use the additiona mene; <
aupplant epecial education os:-
rather than to hire teachers. O:
the 4568 digtncw that reapondsC.
62 perurnt aaid no. while 42 per-
eent said yos. the ather 6 percer.:
said they were pot surc

Pecnsylvenia s secrecary of edu-
cstico, Eugune W. Hickok. 3 Re.
puhlican appointee whe is critics.
of preseriptive federn! programs.
sawl be doea ot balieve. elaszau:
reductian is 8 top ameEm for mos
achool leaders in hin state “We'n
pot experencing this buge hue
and oy over dazy e’ be eaid

Many Colorado districta wer-
geocrally pleased with the pre.
gram onnce the statc gaine
waivers of ceFtain Provinon:. J¢
onrding to Petrick B. Chapmar.
whao coordinates the prugram fe:
the state education department
there,

“With the waivers we've ob.
tainad, [the prograru) has worked
well,” Mr Chapman raid
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Saint Paul Schools
Receive Largest
Grant in History

St. Paul Public Schools in Minne- |

sota recently received a $2.35 million
award—the largest in the school dis-
trict’s history—to improve student
achievement, define school goals.
shape school policy and solve prob-
lems.

The $2.35 million grant from The
McKnight Foundarion will be uscd
specifically ro train school sitc coun-
cils, which include principals, teach-
ers, staff. families, students and com-
municy members, to work together to
help their schools be successful. The
grant will also fund community dia-
logues, student forums and an cvalua-
tion of the plan to determinc its effec-
tiveness,

Site councils have the opportuni-
ty to help shape and supporr the
school’s mission, participate in che de-
velopment of the school improvement
plan, provide inpur into the selection
of the school principal and seaff and
help plan and prioritize the school’s

budger.

“When we created our strategic
plan last summer, we made the creation
of effective site councils at each school
a priority,” said Superintendenc Patri-
cia Harvey. “...We are pleased that the
McKnight Foundadion is willing to
invest in our schools and students
through this initatve.”

The school district has imple-
mented site councils for the past 10
ycars and plans to have site councils in

all schools by June 30.

|

Columbus School District Develops
Model Reading Program in Ohio

When Qhio Gov. Bob Taft asked
for 20.000 voluntecr tutors to help stu-

dents improvc their reading skills,
Columbus Public Schools heeded the

i call and partnered with a major cor-
. poration 10 devclop the statc’s firse

model reading tutor program.

ColumbusReads, a partnership
berween the school district and The

The program was created in re-
sponse to a bill passed in Ohio called
OhioReads. an initiative to
20,000 volunteers statewide to help
children read at or above grade level
before finishing the fourth grade. Be-

recruit

ginning this ycar, fourth-graders who
do not pass a grade-level reading pro-
ficiency test will not be promoted to

Limited, Inc., a2 Columbus-based re- the fifth grade.

tailer, provides one-on-one reading
tutoring to students in selected low-
performing schools. More than 600
employees use company time to serve
as reading tutors in five Columbus
schools.

ColumbusReads began last year as
a 15-week pilot program in threc
schools with 400 volunteers from the
[.imited Inc., 225 students and a bud-

comtinel o s (20

Newark Students Collaborate with
Architectural College Students

A partnership between Newark Public Schools and the New Jersey Instirute
of Technology (NJIT) has provided gifted and talented students from Newark's
Abington Avenuc School the opportunity to train as architects.

Third-through eighth-grade students from the school spend onc day a week
taking a two-hour Environmental Education course with architecrural studencs
from NJIT. The course engages students in weekly hands-on experiments, draw-
ing, graphing and modcl-making.

The collegians also serve as role models and demonstrate to the students
how they might consider pursuing a career in architecture as well as transporta-
tion, engineering, and technology.

The students recently completed a glider experiment in which they built
gliders using wood, fishing line, tracing paper and thread and launched them
from the top of a building at NJIT. Each glider had o carry an egg as cargo and
faculty judges from the college evaluated the launches while the students video-
taped the event.

Teacher Elizabeth Barton says that her students get very excited about the
projects they complete with the NJIT students. “The students recently complet-
ed a model of our school to scale and it is on display at NJIT. ™ said Barron.
“They did an excellent job and many students arc interesred in studying architee-
ture in college.”

Page 8
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Columbus...

get of $250.000. The pilot produced
significant results wich a 15 percent
improvement in eight cducational cat-
egorics and after receiving positive
feedback from educators. parent and
students, the

% Inside the Council

thar allow all employees to voluntcer
it they choose. tator criteria wo sl
dedicated volunteers whose skills meer
school needs. substicure procedures
that ensurc no child is ever disappoint-
ed, transportation to guarantec that
tutors arrive safely and on time and
feedback from tutors, students, parents
and administrators to measure results.

project was cxpand-
cd to a year-long
program for the
1999-2000 school

year.

Tutors are

trained to work

Because of the success
of ColumbusReads,
Gov. Taft proclaimed
the program as "the
first model program”.

The cutor-
ing iniciarive
has also man-
aged to attract
several other lo-
cal organiza-
tions to partici-

with the students

and keep records of their pupil’s
progress by the HOSTS Corporation
(Helping One Student to Succeed). a
national company. which has worked
with 1,400 schools in 42 states. Co-
lumbus Public Schools is spending
$1.4 million over two years on the
HOSTS program.

The basic elements that make
ColumbusReads successtul include: a
commitment from participarting busi-
nesses’ CEQs, recruitment processes

— — p—

Suite 702

MS,

pate and will ;

add 13 additional schoals for the 2000-
01 school ycar.

Because of the success of Colum-
busReads, Gov. Taft proclaimed the
program as “the first model program”

Apr 21 00

|

for the stacewide OhioReads initiative.

“le works,” said Columbus Super-
intendent Rosa Smith in the Colum-
bus Dispatch. "When implemented
correctly, this program produces dra-
matic resules.”

. Council of the Great City Schools
. 1301 Pennsylvania Avenue, N.W.

Washington, D.C. 20004
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Senate Hears Medicaid...

only health professional the student
sees.”

Also testitying was the Genceral Ac-
counting Office (GAO). the investiga-
tive arm of the Congress. which point-
ed 10 the difficulties in administering the
school-based Medicaid program and to
disturbing evidence of improper prac-
tices by some states, schools, and con-

sultants hired by schools.

The administrator of the national
Medicaid office acknowledged the GAO
findings and defended proposed new
guidelines. which national educaton
groups have labeled as unnecessanly re-
strictive.

Senate Finance Commitee Chair-
man William Roth (R-Del.) under-
scored the Committee’s commitment to
federal aid for proper school-based Med-
icaid services, but expressed frustration
and imparience with complexities inhib-
iting school participation and the con-
tnuing improprieties that were identi-
fied nearly a year ago.

First Class
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School Name:
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Sullivant Elementary School

School Address:

791 Griggs Avepiue, Columbus, Ohig 43223

/
Maria Stockaz ’—ék/ LiA-83) ~FaSS

Principal:
éqé—ff Lr-262-)2( S
Demographics:
5 % free/reduced lunch 0@

401 enrollment

- lals

s
4 S

% African American
% Caucasian
% Other

Academic Performance:

A.) 4t Grade Proficiency Scores

Reading
Math
Citizenship
Science

Writing

o

W

Sullivant Elementary School
Columbus Public Schools
Columbus, Ohio

Page |1 of 4
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1997-98 1998-99
16.3% 27.3%
8.2% 12.7%
28.6% 34.5%
14.3% 21.8%
42.9% 41.8%
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Class-Size Reduction

Two additional classroom teachers are utilized in grade one as part of the

DPIA Program, reducing class size to a student-teacher ratio of 15:1.

—_—
—— T ——

Expanded Learning

e $60,000 OhioReads Grant to fund HOSTS Program.

* ELO Grant to expand students’ knowledge of grade 4 proficiency test-
taking skills. Served 40 students after school, two days per week from
January to mid-March.

Teacher Training and Support:

¢ One first-year teacher has a teacher mentor as part of PAR (Peer
Assistance and Review) Program.

e Monthly carly-release staff meetings, four all-day meetings, regular
staff meetings and other after-school sessions have been devoted to
the Comprehensive Literacy Reading Program, focusing on program
implementation, student assessment and monitoring of instruction.

Community Support:

Adopt-A-School partners include:

e Victoria’s Secret Catalogue — provides books to each classroom
monthly, as part of a school-wide author of the month program.

e Columbia Gas - provides one-on-one structured weekly math
tutoring for 15 third grade students,

_HUD - funds school projects.

¢ Franklin County Women’s Correctional Pre-Release Center -
participates in school-wide projects for students, such as providing
individual blank books for all students.

b LIN'\TY) (g AU

Sullivant Elementary School
Columbus Public Schools
Columbus, Ohio

Page 3 of 4
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B.) Target Teach Benchmark Assessments*

1*t Nine Weeks 2924 Nine Weeks 374 Nine Weeks

Reading 70% ST% 72%

Math 36% 53% 70%

* The percentage of tested objectives mastered by students in grades 1-5, thus
measuring their attainment of benchmarks (criterion reference tests). These are
diagnostic tests.

C.) Kindergarten Assessment*

Start of Year Mid-Year
Reading 27.2% 74.9%

Math 27.9% 67.9%

* The percentage of children who passed criterion reference tests.

Program Initiatives:

Reading (Title 1 - School-wide)

¢ School-wide reading program - Comprehensive Literacy (grades K-5)

o Safety Net for reading - Utilize additional teachers to lower student-
teacher ratio to 15:1 school-wide during literacy block. All instruction
is done in the classroom. There are no “pullout” programs.

o HOSTS (Helping One Student to Succeed) Program serves 60
kindergarten students through one-on-one tutoring twice weekly for
30 minutes per session.

Math/Science (Eisenhower Funds)
Used funds to help build a courtyard learning center, including weather
station.

Sultivant Elementary School
Columbus Public Schools
Columbus, Ohio

Page 2 of 4
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Other Initiatives That Have Led To School-wide

Improvement:

=

Systematic selection of qualified classroom teachers.

Community for New Directions’ “Young Ambassadors for Peace
Program” helps students in grades 4 and S learn conflict-resolution
and problem-solving skills.

Project SMART (Student Mediation and Reduction of Truancy)
provides early intervention at the building level to increase student
achievement by promoting regular school attendance.

Home visits and grade level parent breakfast meetings familiarize
parents with the literacy program and how each grade level is
important to successful grade 4 proficiency.

A school-wide focus on maintaining only those initiatives that
positively impact student achievement. All unrelated initiatives have
been discontinued.

A
2

Wﬂ

Sullivant Elementary School
Columbus Public Schools
Columbus, Ohio
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School Name: Linden Elementary

School Address: 2626 Cleveland Avenue, Columbus, Ohio 43211
Principal: Mrs. Monica Gant

Demographics:

87 % free/reduced lunch

500 enrollment

% African American
% Caucasilan

% other

NE
A0

Academic Performance:

A.)  4t® Grade Proficiency Scores

1997-98 1998-99
Reading 10% 17.0%
Math 1.4% 7.5%
Citizenship 8.6% 22.6%
Science 5.7% 11.3%
Writing 10% 30.2%

Linden Elementary School
Columbus Public Schools
Columbus, Ohio

Page 1 of 4
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B.) Target Teach Benchmark Assessments®

15t Nine Weeks 224 Nine Weeks 3™ Nine Weeks

Reading 59% S7% 66%
Math 41% 54% 58%

* The percentage of tested objectives mastered by students in grades 1-5, thus
measuring their attainment of benchmarks (criterion reference tests). These are
diagnostic tests.

C.) Kindergarten Assessment*

Start of Year Mid-Year

Reading 46.7 64.7

Math 44.7 69.8

* The percentage of children who passed criterion reference tests.

Program Initiatives:

Reading (Title 1 - School-wide)

School-wide program is Success for All

» Reading Program - Success for All uses a reading curriculum based
on research, on effective practices in beginning reading, and on
effective use of cooperative learning.

» Reading Roots is typically introduced in the second semester of
kindergarten or in the first grade.

» Reading Wings is used when students reach the primer reading
level.

» Eight-week Reading Assessments —At eight-week intervals, students
are tested and the results of the assessment are used to change
students’ reading groups, suggest other adaptations in students’
programs, and to identify students who need other types of
asslistance.

Linden Elementary School
Columbus Public Schools
Columbus, Ohio

Page 2 of 4



GRANTS & SPECIAL PROJ. Fax:6143658734 Apr 18 '00  21:54 P.12

"'/

Reading Tutors — One on one tutoring is provided for 20-minutes daily
to students who are having trouble keeping up with their reading
groups.

Program Facilitator ~ The facilitator helps plan the program, helps the
principal with scheduling, and visits classes and tutoring sessions
frequently to help teachers and tutors with individual problems.
Family Support Team - A Family support Team works to serve the
families in supporting the child’s education as well as providing
specific services.

Math/Science (Eisenhower Funds)

>

>

Manipulatives are used in science and math to provide hands on
learning for students.

Staff development is provided for teacher training to improve the
delivery of instruction and the effective use of manipulatives for
students.

Class-Size Reduction

>

»

The class size reduction initiative has provided six additional certified
teachers.

Two teachers have been added to each grade level to reduce the class
size ratio to 1:18 in grades 1 through 3.

Expanded Learning

»

>

The Expanded Learning Opportunities funding provided after school
tutoring to fourth grade students in reading and math.

Certified and classified staffs provided 3 additional hours of one-on-
one intervention to students per week.

Teacher Training and Support:

>

»

All first-year teachers in Columbus Public Schools have the benefit of
support from the Peer Assistance and Review Mentoring Program.
Follow-up visits are made to the school by project staff, who visit
classrooms, meet with school staff, and conduct in-service
presentations on such topics as classroom management, instructional
pace, and cooperative learning.

Linden Elementary School
Columbus Public Schools
Columbus, Ohio
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Facilitators organize many informal sessions to allow teachers to
share problems and problem solutions, suggest changes, and discuss
individual children.

Teachers received detailed teacher’s manuals supplemented by three
days of in-service at the beginning of the school year.

Community Support:

»

v

HOSTS (“Helping One Student To Succeed) offers personalized
structured mentoring programs in Readiness and Language Arts that
has proven to accelerate student learning.

Volunteers from the Limited Corp are trained to provide the HOSTS
program to 75 kindergartens.

Through Project GRAD, Communities In Schools have coordinated
efforts with City Year, Linden McKinley School students, and
community volunteers to offer an after school “Homework Club.” City
Year has also supported school-wide efforts by painting playground
maps and beautification of the grounds by planting trees.

Other Initiatives That Have Led To Schoolwide

Improvement:

“Graduation Really Achieves Dreams” (GRAD) Program is a research-
based school reform model designed to produce college-bound school
graduates. The model prescribes a strong and well-articulated
kindergarten through 12% grade curriculum that ensures that all
students, regardless of socioeconomic status, are insulated from
academic failure, eventually graduate from high school with
distinction, and pursue higher education. Linden is one of seven
elementary schools that is a part of this K- 12 initiative.

Linden has implemented two of the five Project GRAD research-based
programs as noted by the asterisks:

» Success for All Reading*

¢ Move It! Math

e Consistency Management and Cooperative Discipline*
s Communities in Schools (CIS)

e Merit Awards

Linden Elementary School
Columbus Public Schools
Columbus. Ohio

Page 4 of 4
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IV. THE E-RATE IN PRACTICE: RESEARCH
FINDINGS IN FOUR MIDWESTERN CITIES

A
' o assess the impact of the E-Rate, The Benton Noundation commissioned
researchers from the EDC/Center for Children and Technology 10 visit four
L large, urban school districts during the fall scmester of the 1999-2000
B school year: Chicago. llinois: Cleveland, Ohio; Detrait, Michigan; and
,u Milwaukee, Wisconsin. These four districts serve approximatcly 800,000

students, most of whom live in poverty.
COMMON THEMES

While each of the districts has pursued its own path through the proccss of
planning, applying for and using E-Rale funding, several cornmon themes emerge from
their expericnces:

Network infrastructure deployment accelerated, and Internet access
improved dramatically.

The E-Rate intiative has made it possible for these districts to create robust, high-quality
networks that would never have been put In place without E-Rate funding The E-Rate has
had an especially high impact forr several reasons: the funding 1t provides was nol capped
at a certain level: it requires intensive planning and implementation; and it encourages
leveraging of multiple funding sources. Several district adminustrators said E-Rate funding
enabled them to make a quantum leap in their districts,

E-Rate funding has enabled school districts to leverage existing financial
resources.

Resources freed up by E-Rate funding, as well as moriey from state-level Initiatives, are
now bcing used to pay for elements of technology programs that are not covered by the
E-Rate. For example: because of E-Rate subsidies, Detroit has been able to combine
money from a state-level program with funds saved at the district level 1o pay for much
of its electrical upgrades.

Professional development needs are increasing geometrically.

Schools must provide adequate professional development to help teachers learn how to use
these newly accessible tools. Otherwise, the gap between technologically sophisticated and
technologically weik schools will grow wider: Even though the need for training will only
grow, departments ofien must support these efforts on insccure or inadequate funding.
District leaders must be convinced of the importance of continuing to emphasize sustained,
creatve professional development for teachers around the use of these new 100ls.
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b School districts are highly dependent on E-Rate funding, even though the
advances they are making are highly vulnerable to changes in the
political environment,

! Although the E-Rale is enabling school districts to leverage important resources, 1t is not

' generatling significant local expenditures for technology infrastructure. On the contrary,
district budgets often rely on the E-Rate to ensure that they will be able to sustain their
newly established networks, Several district administrators expressed concern that the
Schoofs and Librarics Division is not yet emphasizing to schools and districts the need to
plan how they will mect ongeing costs, For example, as schools make the transition to
conducung district-wide adiministrative business online, telecommunications bills will be
high; meeting them will require continuing discounts via the E-Rate program.

The E-Rate has led to changes in school district planning practices.

The E-Rate has forced school administrators to acquire new knowledge and to Icarn newy
forms of collaboration. The result has been better planning, new lanes of communication
and improvements in billing and accounting practices. In some cases, staff members from
cducanional technology departments have gained significant influence in other departments
such as information technology or operations departments. Improved coordination—
particularly among curriculumi and instruction, educational technology and information
technology departments—will be crucial to cnsuring that the E-Rate Icads to long-term
improvements in teaching and learning at the classroom level.

The current E-Rate process taxes relationships with vendors,

In every district, the E-Rate has strctched relationships with vendors to their limits, Many
factors complicate the bidding, including payment and reimbursement processes required
by the Schools and Librarics Division; the SLD's requirement that disticts have in hand
the full (pre-discount) cost of the services they request; delays in receiving reimburse-
ments from vendors; the strain placed on vendors' inventories and labor supplics by
bidding and awarding processes (described as "hurry up and wait" by some); and the time
constrainls placed on implementation of annual plans. Implementation phases were so
inlense that in each of the four cilies delays were caused when contraciors ran out of
qualificd labor. As an administralor explained."Wa were using every clectrician in the city
of Chicago. They had to bring people in from downstate to get all of the jobs done.”

“Building basies" delay the deplayment of information technology.

These school districts faced an acute need for at least two important resources that the
E-Rate prograny does not support: electrical upgrades and hardware. In several of the
districts, state grant programs were crucial 1o creating plans for cleclrical upgrades, But
hardware purchasing is largely the responsibility of individual schools in these districts.
District administrators should be careful 1o track whether individual schools increase their
investments in hardware in order to take advantage of the networks that have been
brought inlo their classrooms.
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High-level school administrators and community stakeholders need to be
made aware of the impact of the E-Rate,

In some districts, though not all, high-ranking administrators were initially dubious that the
E-Rate was a "rcal” program that would produce actual funding. Even now, administrators
in some districts report that their superiors are not fully aware of the impact af this
program. In order to realize the maximum benefit from the E-Rate program. commurmty
members and administrative leaders in these districts need 1o be better informed about
this program and about the work that it is supporting at the local level.

CASE STUDIES

In this section, the impact of two full years of E-Rate funding on the four school
districts studied is summarized. Each site visit included meetings with district-level
adiministrators, principals, technology coordinators and teachers. Interviews focused on
four sets of issues:

1. The planning process: Past technology planning cffarts; planning for E-Rate
funding: plans for the future.

2.The application process: The challenges and opportunities afforded by the
application process; the complexities of working with vendors within the
constraints of the E-Rate process; the impact of the application process on
administrative procedurcs within the district,

3. Impact of the E-Rate program: Impact on technology infrastructure; on
financial planning for technalogy; on instructional programs; on professiona
developrment programs.

4. S5chool/district relationships: Flow the district offices communicated with
individual schools about the E-Rate process; how new infrastructure supports or
changes school/district communication; how schoel-lavel input 1s ncluded n the
design and deployment of the netwarking infrastructure.

The four districts are among the 50 largest school districts in the U.S, ranging from
Chicage, the third largest, to Cleveland, which ranks 40th. Large urban disteicts such as
these have a particularly great need for the E-Ratg, but they also face major hurdies in
taking advantage of it.

The most obvious challenge is the scale of investment needed 1o bring rnadern
technology into their schools. The four districts each operate between {00 and 600
individual school buildings and thousands of classrooms. Undertaking any systemanc capital
improvement in such districts is especially daunting because funds are rarely avaiable to
support intensive investment. State funding arrangements rarely account for the
disproportionate size of large districts, One recent state-level funding program 1
TEACH—Technolopy for Educational ACHIievement—in Wisconsin
(http:/iwwwteachwi.state.wius). Since 1997, the governor and state legislature have
commitied up to $100 million per year in order to support investment in educaunonal
technology and telecommunications acccss for schools, libraries and colleges. This program
intentionally complements E-Rate funding in some areas and allows some assistance with
clectrical service upgrades. However, the financial burden on the local school district is still
substantial. The district still bears at lcast 75 percent of the full cast for internal electrical
and network infraslructure,

P A G ¢t (B
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Even if scale were not an issue. large urban schools are more likely than other
districts 1a face large capital challenges. Their school buildings are more likely to be very
‘ old {over 100 years old in many cases), as well as to have inadequate electrical wiring and
i widespread asbestos problems. The most consisterit criticism of the E-Rate program in
I these districts is that the program does not cover the cost of electrical upgrades.
: Howover, these districts have been able to re-allocate other funds to mcct—partially or
entircly--t1he need for electrical upgrades.

Three of the four school districls studied (as well as many others) have gone
through sipnificant transformations in their systerns of governance within the past lwo to
five years, These changes include the takeover and reconsuilution of the Chicago Board of
Education by Mayor Richard M. Daley in [995, a move followed by similar aclions in
Cleveland and Detroit in [998.These shifts have led to substantial changes in the
business practices, educational policies and instructional emphases of these districts.

But they have placed burdens on administrators, complicating efforts to undertake long-
term planning required if schools are to make the most cffective use of the E-Rate
program. Many administrators also suggest that the challenge of applying for E-Rate
funding has led Lo changes in planning and budgeting processes that otherwise would not
have been nearly as high a priority.

LLarge urban school districts also face persistent challenges in attracting and retaining
highly qualified teachers. The E-Rate program may seem far removed from such issues, but
adrninistrators say that installing modern information technology has significanly helped
them avercome this problem. Technology gives schools an opportunity to translorn the
dlay-to-day communicalion and information-sharing practices of teachers and
administrators in the district and beyond. it enables school adminstrators to
reconceptualize how professional development activitics are delivered, sustained and
extended into the classroom. Technology also helps attract new teachers, ofien from
outside of the distncl. because it offers them access to up-to-date resources,

CHICAGO

The Chicago Public School District includes about 578 schools and serves
approximately 430,000 students, 84 percent of whom reccive free or reduced-price
lunches, Many school buildings in the district are over 100 years old, but the district has
undertaken a major capital improvement program funded by a bond issuc of over $1.9
billion. in the past two years, |5 new schools have been built and 12 more are under
construclion. Almost all schools have received caprtal improvements over the past two
years, focused largely on upgrading their electrical capacities in anticipation of the
installation of E-Rale-funded networks. The budget for the Capital Improvement Propram
includes significant funding for clectrical upgrades.

Refore receiving E-Rate funding, the district had developed a plan for 2 wide area
network (WAN), but it never secured adequate funding to support full implementation.
Individual schools pursued their own networking on an ad-hoc basis. A few schools had
sophisticated networks, while others had partial networks or connections 10 the Internet. But
the large majority of schools did not have Internet access or networking within their buildings.

Every school in Chnc;lgo has a Local School Council (LSC) that wields significant
control over discretionary funds, makes some curricular and instructional decisions and
manages the physical plant of the school. These schools were able to apply for E-Rate
funds indcpendent of the district-wide application submitted by the district
administration. Information rcported here reflects the outcomes of the district-level

P A G € 19
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];c administrators
described the E-Rate
program as a ‘cross-

functional project”

becayse it requires an
unusual level of
collaboration amony
many departments
that are rarely
required to coordinate
with one another
around an individual
project...As one
interview subject said,
“E-Rate gets into

everybodys business.”
yooay

FAX NO. 202 260 7753 P. 07

E-Rate investment, and does not include the work of those individual schools that have
applied for or rcceived E-Rate funding.

Impact of E-Rate. In the first year of the E-Rate, Chicago received $27 million, As
of November 1999, Chicaga had received over $74 million in £-Rate funding, making it
the second largest beneliciary of the program. Only New York City received a higher
E-Rate subsidy,

Chicago's plan for E-Rate-funded networking included two major components. First. it
established a WAN for both administrative and classroom use (an inmative known as the
ShortScope program). This network was completed in September {999, with T1 lincs
running to administrative drops in every school. Second, during the sccond year of the
E-Rate program the district moved to establish a ""Local School Education Network! This
$57 million initiative is intended to complement local school investiments in internal wiring.
The district cstimates that approximately 260 of its schools have received some E-Rate
funding, including a tolal of approximately $40 million for individual school local area
networks, The Local School Education Network funds will be used 1o cnsure that all
schools meet a minimal technology standard, with a goal of networking at least 10
classrooms, as well as libraries and computer labs, in cvery school.

Coordinating the district’s investments with the plans and applications of individual
schools 10 create a single, uniform district-wide infrastructure has been a complex
challenge. For Year Three, the Department of Learning Technologies has asked individual
schools in the district 1o identify their needs for further E-Rate funding and to (oiward
them 1o the district. They will then submit 2 single E-Rate application for the entrre district,
which should streamling the coordination process. E-Rate funding has also generated
sigrificant savings in other parts of the district budget, and those savings are being funncled
into professional development. educational intranet development efforts and electrical
upgrades for the schools,

Challenges of pursuing E-Rate funding. The primary challenge administrators
faced i pursuing E-Rate funding was designing and coordinating their application so it was
integrated with the capital improvement program, the ShortScope wide arei network and
individual schools' own networking eflorts,

The administrators described the E-Rate program as a “cross-functional project”
because it requires an unusual level of collaboration among many departments that arc
rarely required to coordinate with one anaother around an individual project. Submitling
successful applications 10 the Schools and Libraries Division has required pulling pecple
from many different departments (such as legal, purchasing, information technology and
school operations) into the same room. Many of these departments are rarely asked so
exphaitly to coordinate their work, and the unusual requirements of the E-Rate application
process challenged many of the normal business practices of the district. As one interview
subject said, "E-Rate gets into everybody's business.”

Instructional issues. The primary focus of Chicago's Department of Learning
Technologies is supporting the professional development of teachers. This group has been
devoting sipnificant resources to developing tocls and resources that will be made available
10 teachers over the intranet network. A district-wide curriculum resource, organized around
the state and city standards and the Chicago structured curriculum, afready is available and is
growing rapidiy. The schools are also rolling out a "Curriculum Wizard" designed to support
teachers in writing technology-rich and standards-based curricula,

Chicago has had a district technology plan since 1997, as well as standards and
guidelines for technology infrastructures within schools since 1994. Schocels are not required
to follow these specifications but cannot receive technical support from the district if they
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do not follow them. The disirict office also supports 28 former teachers as a “Technology
Resource Network” of consultants responsible for helping the schools develop their
infrastructure and improve their use of technology.

CLEVELAND

The Cleveland Municipal School District includes approximately 118 schools and
serves 77,000 students, 75 percent of whom are eligible for free or reduced-price
lunches. Until 1996, little educational technology was available in the Cleveland schools,
and what was available was concentrated in specialized magnet schools. The district
had no history of invesung local funds in instructional technology ether than a network
for administrative functions.

The Ohio SchoolNet project gave Cleveland's educational technology infrastructure a
major push in 1996.This project made $500 million avalable 1o network cvery elementary
school dassroom in the state. Cleveland did not apply for the program inally because it
wis run on a cost-reimbursement basis and the district did not have adequate funding
available 1o cover costs up-front. This requirement was later changed, and Cleveland
eventually participated in the program. Ancther initial obstacle was that SchoolNet did not
originally supply computers, but this changed as well. As a result, all K-4 classrooms in
Cleveland have now been wired, with each possessing four SchoolNel computers.

Anticipating the introduction of the E-Rate program, Paul Karlin, manager of the
district’s Educational Technology Office, brought together a cross- departmental group of
administrators and teachers in 1997 to develop a technology plan for the district, This
effort did not simulate new funding from the district budget, but the school board set
aside $20 millkon for a new administrative network, which was seen as nccessary primarily
because of Y2K concerns. At the uime, the exisling adminislrative network-—which ran
over 9600-baud diat-up ines— was stll the only inter-school network in the district. The
instructional technology staff developed plans 1o coordinate the upgrading of the
adininistrative nctwork with the implementation of an educational nctwork thal would
reach into classrooms as well,

Impact of E-Rate. Cleveland rcceived $26 million in E-Rale funding in the first ycar
of the propram~-the third largest commitment in the country, behind New York City and
Chicago. These funds were dedicated to supporting the implementlation of a wide area
network for the district as well as for internal wiring in all schools not already wired under
the SchoolNet project. Some $12.5 million inYear 2 E-Rale funding will support various
enhancements to the network

The district 15 establishing the largest and most robust school-networking system in
Ohio. AT network runs throughout the district, and muttiple T'1 lines run from the
district dala center to the state Internet provider agency. In addition, all classrooms in the
Cleveland public schools are now wired for internal communications and Internet access.

Chalienges of pursuing E-Rate funding. Applying for E-Rate funds was an
intensive and collaborative process, involving administrative staff from many parts of the
district. The process required a high level of coordination across the departments. Going
forward with the implementation process is becoming increasingly burdensome because
the district continues to pay for the administration and management of its Educational
Technology Office exclusively through grants. Schools, therefore, ¢an only seek support
from the district for parts of thoir programs that are supported by specific grants.

Limited access 1o hardware in the district’s 23 middie schools and 16 high schools also
canstrains impllcmentation of E-Rate funding in Cleveland. Additionally, the cost of electrical
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upgrades—met partially but not adequatcly by state and federal programs—is being
addressad incrementally. In the meantime, this problem coritinues to impade foll utilization
of the networks the E-Rate program has made available,

Instructional issues. Basides coordinating development of the E-Rate-funded
tcchnology, the Educational Technology Office is placing a strong focus on supporting
professional development opportunties for teachers. The district is participating in several
grant-supported professional development inttiatives including the Alliance Program.
funded by the Joyce Foundation, and the Sawy CyberTeacher Program led by tha Stevens
Insttute of Technology. The district aims to use a U.S, Department of Education Challenge
Grant 1o train every elementary teachicr in the program over five years. The technelogy
office, which oversees these programs, is emphasizing the Savvy CyberTeacher training as &
mechanism to familianze 1cachers with the Web-based resources that are now available to
them in their classrooms.

The cfforts of Cleveland's Educational Technology Office arc not fully coordinated
with the programs of its Curriculum and Instruction Depariment. This diseonnect has
limited the influence of the instructional technology group on district-level planning for the
use of technology. At the same time, technology inttiatives originating in other parts of the
districl have not been coordinaled with the nelworking initiatives of the Educational
Technology Office. For example, the district has invested in test preparation and integrated
learning systems (mostly free-standing) and is considering increasing their prescnce
throughout the district. These are technological investments that do not leverage or take
advantage of the E-Rate-funded newworking infrastructure that has been put into place
over the past two years.

DETROIT

The Detroit Public School District includes approximately 250 schools and serves
about 175,000 swudents, 84 percent of whom receive free or reduced-price lunches,
Previously organized into <ix regions of 43 schools each, the district has been reorganized
into clusters of elemcntary and middle schools feeding individual high schools, The average
age of a Detroit school building is 66 years, and 20 of the district's 250 schools were buill
in the 18%90s. Somc schools are still burning ¢oal for heat,

Before 1996, only a handful of schools in Detroit were connected to the Internet. The
district was running an administrative network that supported only dial-up connections,
Very few classrooms had Internet access. In 1996, the district received $500,000 from the
state of Michigan to support school networking, part of a settlement Ameritech was
required to pay as a reimbursement for overcharging customers. The district used funds as
sead money to begin the process of establishing protolype networking projects in several
high schools. Although some schools were beginning 1o use Title | furnids 1o purchase
computers, the vast majority of Detroit schools had little or no technology in place,

The central administration had yet to define standards for technology purchases, s
resources were extramely imited and there was no coordinated plan in place for the
distribution and deployment of technology. While efforts like Net Day wera important
catalysts for introducing network technology inte some schools, Detroit was not ready to
contemplate establiching a robust networking infrastructure that could support
instructional practices at the classroomn level,

Impact of E-Rate. Detroit Public Schools reccived $18 million in the first year of
E-Rate funding. Their initial goal was to wire half of the schoois in the district--all the high
schools and middle schools, along with a select group of elementary schools-—and 1o
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begin establishing 2 wide area network In the second year of the E-Rate, Dctroit received
just under $18 million. This meney will support continuation of the wiring program and
completion of the wide arca network The schools aim to have every building wired and
the wide arca network in place by the spring of 2000. During the third ycar they will
focus on getting every classroom wired.

Jim Davis, director of information systems management for the district, described the
E-Rate program as"a godsend." Previous cfforts to design and implement a systematic
networking struclure never had adequatce funding behind them, Even now, he reported,
the district's technology efforts would come to a “complete standstill” if the E-Rate
program were canceled. The E-Rate program has also generated at least $6 mullion in
savings for the Detrert Pubiic Schools. Davis anticipaies that these savings will be
transferrcd to the instructional technology department and used to support professional
development programs.

Challenges of pursuing E-Rate funding. Other than the E-Rate, the major
source of funding for infrastructure in Detroit is a portion of a large bond that was
approved in 1995, Eventually this will provide as rmuch as $! 10 million for technology-
rclited resources, but the moncy is not yet in hand and i is unclear when it will arrive,

Electrical upgrades are a problem in Detroit as in the other districts, but this problem
has been effectively addressed through a state-level fund that was established to make up
for past underspending on spccial education. This resource, called the Durant Fund, has
provided $12 million for electrical upgrades in the Detroit schools, largely solving the
district's clectnical upgrade problem,

Instructional issues. Unlike the ather districts in this study, where departments
responsible for educatonal lechnology have managed the E-Rate program. the Detroit
E-Rate program has been managed within the Office of Information Systems Managernent,
The district’s instructional technolegy program falls within the curriculurn and instruction
department and has not been involved in E-Rate planning or implementation

Parents and communily members have brought significant pressure to bring technology

into the district’s mstructional program. In order 1o meet Lhis need and to make use of the ﬁm Dauis, director

infrastructure now in place, principals are beginning to spend significant portions of Title |

funds—most of which are controlled at the school level—10 purchase new computers. afz';szrmtztion systems
Cornpounding the challcnges of providing technology-related professional

development in Detroit is the fact thal a large portion of the teaching staff is nearing 7/7477ﬂg5‘7m’"tﬁ”' the

rctirement age. Most teachers in the district are cither very cxperienced or brand new, .. ,
- . y . e district, described the
making the task of designing appropriate professional development activities difficutt.

No new professional development planning has yet taken place in connection with the

_ , _ E-Rate program as
increascd access being made available by the E-Rate. |

There 15 also a strong local emphasis on developing community techrology centers | gadu‘ﬂd, Y Fven
and kecping schools open at night for neighborhood use, District contributions and an
%8 million dollar grant frorn the Anncenberg/CPB Projects are supporting |5 new now, he reparre:/, the

comirnunity technology centers, five of which are now in place. IBM and Compagq are also I

. a »
providing hardware for these sies. districts tc'c/mo/og_y

MILWAUKEE cfforts would come 1o

a ‘complete standstill”
The Milwaukee Pubtic School District includes approxirately 160 schools serving

1 13,000 students, BO percent of whom are eligible for frec or reduced-price lunches. ! ift/]e F-Rate program
Sorne 70 of 1he district’s schools were built before 1930, and 20 were built in the 19th
cenlury, Five new schools were built in 1991, | were canceled.
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In 1995, the district had few computers and almost no networking infrastructure.

In ordes to spur investmenit in educational technology, a group of teachers, principals,
university-based collaborators and districl administrators came together to develop a
district-wide technology plan that articulated an overall vision for using technology to
support teaching and learning, The price tag associaled with the plan was around $300
million. The school board supported the plan in principle, but provided little funding to
help move it forward,

Over the next three years, the district's Department of Technology pursucd other
funding sources, including grants from private foundations and federal and state programs.
The department also worked with individual schools in allocating their individual budgets.
By the fall of 1998, some important componcenits of the ptan were in place, Including the
beginnings of a wide area network and intemal wiring in some school buildings.

The stalewide TEACH program has alsc been a key point of financial leverage for the
district. This project parually pays for electrical upgrades, which are not chgible for E-Rate
funding, as well as other kinds of infrastructure investments.

tmpact of E-Rate. In the first year of the E-Rate. Milwaukee received $23 4 million,
the fourth highest allocation funds, after New York, Chicago and Cleveland. As of October
1999, approximatcly half of all district classrooms were wired with fiber-optic catle and
had a minimum of 12 drops each. As a result of the first two years of the E-Rate, the
districl expects to complete a fiber-based wide area network. They hope to have all
classrooms fully wired by December 2000. The district is installing in-schoo! wiring in high
schools fiest, followed by middle and clementary schools, District administratars report
that the technical infrastructure outlined in the original 1996 technology plan is now 80
percent reahzed; this result is largely because of the E-Raie program. While the visiot
articulated in that plan continues to guide the district’s technology investments, a revised
technology plan 15 now being developed. This plan will reflect the rapid progress the
district has made, as well as help guide new phases of development,

Challenges of pursuing E-Rate funding. Lcadership for technology
development in Milwaukee is strong. The superintendent and the director of wechnology
both have long histories within the distiict, and they share a commitment 1o using
technology to support teaching and learning.

The administrators in Milwaukee who have managed the E-Rate process have a
variety of backgrounds—some arc educators and somce are primarily businass or technical
pcople. They have collaborated intcnsively on the E-Rate application process, which they
described as highly challenging. In particular, administrators cited dicutues in sceking
appropriate bids from vendors, coordinating elcctrical upgrades with wiring cfforts and
finding adequate funding to guarantee contracts with vendors who sometimes were
unwilling to sign agrecments untess the district had money in hand. Administrators had
trouble finding enough skilled labor, a problem other districts reported having as well.
Vendors also faced problems; there were often time lags between when they signed legal
contracts and when the district actually secured its E-Rate funding. Only then could the
district authorize vendor work to begin.,

In sprte of these challenges, the process of applying for the E-Rate has led 1o new
types of relationships among district departments, belween the district and local businesses
and universities, as well as beiween the district's central office and individual schools.

Instructional Issues, The Milwaukee school district is commitied to providing
professional development, instructional resources and additional support to ensure the
integration of new technology into classroom teaching. For example, the district has
developed an intranet site that provides an environment of resources and communication

11




. AY-01-2000 MON 08:38 PM OFC OF SEC/PUBLIC AFFAIR  FAX NO. 202 280 7753

tools where teachers can collaboratively develop a standards-based curricutum. Bob
Nelson, director of the district’s Depar timent of Technology, describes his ultimate goal as
having sludenls using the technology frequently and taking the lead in helping teachers
learn to use the technology. He wants every student to have email and 1o use these
resources frequently. The district also provides teachers with free email but requires them
1o lake a 12-hour training course in order to have their accounts activated. More than
8.000 of the district’s approximately | 1,000 staflf members have taken this course so far,

The growing availabilly of network resources at the classroom level is raising many
new challenges far principals, such as revising curricula to take advantage of the new
resources, changing in-school cornmunication practices, setting security and acceptable use
policies ard providing adequate technical support and profcssional development for
teachers. But one administrator described these challenges as “pleasurable problems™ that
will require the district to figure out how to maintain and expand the infrastructure—and,
more importantly how to use it on a regular basis 10 support real progress in day-to-day
teaching and Icarning. m

Margaict Hony, PR.D, 15 Director of the ERC/Center for Cruldiren und Technology.
Kole MeMillar Culp, PR.D, 15 Assistant Director for Research at the EDCICenter for Children and Technology,
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\ d

1999 - 2000 2000 - 2001

COLUMBUS PUBLIC SCHOOLS

Superintendent’s Work Plan

1999-2000, 2000-2001

Goal 1: Increase Student Academic Achievement

Objective A: Maintain or improve performance on the 27 state
standards: maintain or improve performance on standards the
district has met; improve performance by 5% each year on
proficiency-related standards it has not met; improve attendance
rate by 0.5% each year; and improve graduation rate by 3% each
year.

Implementation Strategies

1of 12 4/18/2000 2:35 PM



Work Plan http://www.columbus.k12.oh.us/wrkpin.html

1. By June 2000, use aligned district draft content standards and grade
level benchmarks in reading, writing, math, social studies and
science, with technology goals embedded, as the basis for
instruction. By July 2001, monitor implementation and evaluate
effort.

2. By June 2000, develop and deliver banks of classroom assessment
and research-based instructional strategies aligned with reading and
math content standards and benchmarks. By June 2001, design a
system to monitor implementation, evaluate, and gather feedback.

3. By September 2000, monitor and refine school classification system
based upon student performance and implement programs of
support, rewards, and consequences, as appropriate.

4. By June 2001, through engagement of district-wide school-based
learning community, determine graduation standards that align to
state and district goals.

5. By June 2001, design a formal recognition and support plan for
parent/community partnerships to improve academic achievement
and behavior for all students. By September 2001, implement
recognition and support system.

Objective B: Close the gaps in student achievement between
various demographic groups: decrease the gaps between

free /reduced lunch and paying lunch students by 3% each year;
decrease the gaps between black and non-black students by 2%
each year; and decrease the gaps between male and female
students by 1% each year.

Implementation Strategies

1. By December 1999, design and implement a plan for low achieving
schools. By June 2000, implement, evaluate, and revise plan for
low-achieving schools.

2. By January 2000, provide one-to-one tutoring support through the
ColumbusReads HOSTS program to each kindergarten studentin 11
schools. By June 2000, evaluate ColumbusReads HOSTS program
and determine if district should remain at the kindergarten level or
expand to other levels and sites.

3. By June 2000, implement approved Safety Net programs. By October
2001, evaluate two year experiences and develop a comprehensive
support system based on student needs to ensure that all students
have equitable opportunities to meet and exceed standards.
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4. By June 2000, expand Gifted and Talented programs to students in
identified low achieving elementary and middle schools. By June
2001, expand resources to Gifted and Talented program and increase
staff development.

5. By July 2000, develop plan to create expanded learning opportunities
in low achieving elementary schools.

6. By July 2000, evaluate and revise English As Second Language (ESL)
program and systems. By October 2000, provide first annual
comprehensive report to the Board of Education on the status of ESL
in Columbus Public Schools.

7. By August 2000, evaluate and determine special education equity
priorities. By January 2001, create plan to address, monitor, and
evaluate special education equity priorities.

8. By October 2000, provide opportunities for private providers to
communicate and participate with Columbus Public Schools in
collaborative staff development activities to enhance school
readiness. By October 2001, conduct second annual conference.

9. By March 2001, increase after school tutoring through collaborations
with the City of Columbus and the business community.

Objective C: By 2001, increase the district’s leadership capacity
as measured by increased staff development opportunities for all
employees which support all three goal areas.

Implementation Strategies

1. By January 2000, identify the leadership skills requisite for achieving
the district’s three goals.

2. By August 2000, develop a professional development and leadership
plan aligned to the district’s goals and objectives. By January 2001,
initiate professional and leadership development plan.

Goal 2: Operate the District More Efficiently and Effectively.

Objective A: By July 2000, redesign and revise the existing
District Continuous Improvement Plan to incorporate the

3of 12 4/18/2000 2:35 PM



Work Plan

40f 12

http://www.columbus.k 12.0h.us/wrkpln.html

requirements of improved productivity, student academic
achievement, equity, key initiatives contained in other district
plans, and their relationship to curriculum management audit
recommendations.

Implementation Strategies

1.

By March 2000, establish an oversight committee to review,
condense, and integrate district plans into a five-year District
Continuous Improvement Plan.

By June 2000, develop and implement a communications plan for
informing and getting input from stakeholders of the District
Continuous Improvement Plan.

. By July 2000, complete a five-year District Improvement Plan and

submit for Board of Education approval.
By August 2000, initiate implementation of new District Improvement
Plan.

Objective B: By June 2000, submit an enhanced budget for
Board of Education approval measured by increased program
and equity alignment as compared to the FY 2000 budget.

Implementation Strategies

1.

2.

By January 2000, convene District Budget Advisory Committee and
begin FY 2001 budget process.

By May 2000, prepare and present budget document and timeline to
meet program budgeting goal to Finance Panel.

By June 2000, present FY 2001 budget to Board of Education for
approval.

By July 2000, develop a monitoring process that will provide
necessary reports and communication to ensure FY 2001 budget is
meeting the objectives outlined.

By August 2000, report on budget monitoring process to Board of
Education.

By October 2000, develop and begin implementing a quarterly
monitoring report. By August 2001, complete assessment of the
implementation of the FY 2001 budget using the annual monitoring
report.
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Objective C: By March 2000, redesign the organizational
structure of the district and by July 2001, fully implement the
new design to support district goals.

Implementation Strategies

1. By March 2000, submit redesigned organizational structure to the
Board of Education.

2. By June 2000, complete job description revisions to reflect new
organizational structure.

3. By August 2000, begin implementing the organizational structure. By
July 2001, complete implementation (and revise if necessary).

Objective D: By February 2001, complete a long-term facilities
plan that delineates specific projects, priorities, cost estimates,
and funding as measured by Board of Education’s approval of
final recommendations.

Implementation Strategies

1. By February 2000, develop a list of equity questions that can be used
in the facilities decision-making process.

2. By March 2000, establish a facilities advisory committee to advise,
monitor, plan, and review progress of the facilities plan.

3. By May 2000, revise the facilities plan and report to the Board of
Education the current district budget, facilities, enrollment, and
trend data.

4. By November 2000, submit facilities recommendations to the Board.

5. By February 2001, initiate implementation of established facilities
timeline and activities.

Goal 3: Raise Hope, Trust and Confidence in the Columbus Public
Schools.
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Objective A: By April 2000, provide staff support necessary to
enable the Board of Education to revise/ create the 9000 board
policy series on Board Governance for implementation by
January 2001.

Implementation Strategies

1.

2.

By January 2000, facilitate the Board’s discussion on the philosophy
of board governance at its annual retreat.

By March 2000, assist the Board to engage a consultant with
experience in board policy development to facilitate the Board’s work
on objectives A and B.

By six weeks following the Board’s creation of board policies 9000,
promulgate 9000 series regulations as needed.

By July 2001, recommend timelines and a process for periodic review
of the 9000 policy series, Board Governance.

Objective B: By June 2000, provide staff support necessary to
enable the Board of Education to revise/create the 6000 board
policy series on instruction, including direction on curriculum
management and quality control for implementation by May
2001.

Implementation Strategies

1.

By June 2000, convene an advisory group to assist with policy
review.

By November 2000, create 6000 board policy series.

By May 2001, promulgate regulations and implement 6000 board
policies.

By July 2001, establish timelines and a process for periodic review of
the 6000 series policies, Curriculum Management and Quality
Control.

Objective C: By August 2000, negotiate a contract with the
Columbus Education Association that focuses on support for
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teaching and learning, accountability and performance.

Implementation Strategies

1. By February 2000, provide training on the bargaining approach that
1s mutually agreed upon between management and the labor union.

2. By April 2000, secure input from stakeholders and develop the
contract proposal.

Objective D: By March 2001, negotiate a contract with the
Columbus School Employees Association that focuses on
support for teaching and learning, accountability, and
performance.

Implementation Strategies

1. By September 2000, select chief negotiator.

2. By October 2000, provide training (if necessary) on the bargaining
approach that is mutually agreed upon between management and
the labor union.

3. By November 2000, select negotiations team, secure input from
stakeholders, and develop the contract proposal.

Objective E: Prepare and implement pay and benefit packages
for district administrators by November 2000, and for classified
supervisors by April 2001.

Implementation Strategies

1. By September 2000 for the district administrators and by March
2001 for the classified supervisors, begin the process of information
sharing and preparing proposed pay packages, and establish a
process for communicating with stakeholders.
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Objective F: Annually, increase the number of first-time hired
minority teaching staff to ensure equitable employment and
assignment of teachers from underrepresented groups.

Implementation Strategies

1. By May 2000, develop a minority teacher recruitment, hiring, and
retention plan. By September 2000, implement the plan.

2. By July 2001, develop a partnership with a local college /university to
implement an alternative licensure program and pathway to teaching
program.

Objective G: By 2001, enhance school safety and crisis
preparedness as measured by a reduction in expulsions,
out-of-school suspensions, and safety/security incident reports.

Implementation Strategies

1. By April 2000, establish a district-wide safety/discipline committee,
comprised of representatives from the public and private sectors, to
review school crisis plans, monitor safety/discipline data and advise
on the district’s safety issues.

2. By June 2000, assess the effectiveness of classified personnel serving
as safety and security specialists.

3. By August 2000, provide strategies to schools to improve
understanding on the part of students, staff, and parents of the
district’s discipline policies.

4. By November 2000, provide staff development on student
management to all school staff that do not demonstrate a decrease in
expulsions and out-of-school suspensions from the previous
academic year.

5. By 2001, implement grant requirements of the first two years of the
Safe Schools/Healthy Students Initiative.

Objective H: By 2001, enhance the public's hope, trust and
confidence in the district as measured by the results of
community surveys and by increases in enrollment,
partnerships, and "good news" news articles.
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Implementation Strategies

1. By April 2000, create an internal and external communications plan
and secure Board of Education approval. By July 2001, implement
the plan.

2. By May 2000, create and secure Board of Education approval for a
district development plan that will increase support for the district’s
goals through university partnerships, OhioReads and
ColumbusReads, Project GRAD, grants, and other resource
opportunities. By July 2001, implement the plan.

3. By September 2000, report on the district’s results through the
annual State of the District address and the annual report to the
community.

Objective I: Throughout 1999-2001, serve as an advocate for
public urban education as measured by the advocacy activities
in which the Superintendent engages.

Implementation Strategies

1. Throughout 1999-2001, create and engage in opportunities to
provide advocacy for public education to include speeches,
legislation, lobbying, development efforts, and participation in efforts
where the goal is to support public urban education and enhance
outcomes for its students.

2. By January 2001, develop in cooperation with the Children’s Defense
Fund and others, a plan to support the tenets of the Children’s
Defense Fund’s Agenda for Children.

3. Throughout 1999-2001, participate in professional development

‘ activities benefiting Columbus Public Schools and/or promoting
public education.

APPENDIX

This Appendix includes specific references to the Phi Delta Kappa
International’s Curriculum Management Audit Recommendations of the
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.

Columbus Public Schools (September 1999} that directly related to the
Goal and Objective. The alphanumeric references listed in parentheses
note the specific sub-recommendations.

Goal 1

Objective A:

In response to curriculum management audit Recommendation 2: Develop a comprehensive set of board
policies that provide direction for curriculum quality control. (G.2.1, G.2.2, G.2.3, G.2.4, G.2.7, G.2.8,
G.2.10,G.2.11,G212,G2.13)

In response to curriculum management audit Recommendation 4: Refocus and refine the "Steps of
Change" list of actions, and organize, connect, and reinforce approved goals through district plans to be
congruent and focused on system direction. (G.4.1, A.4.5, A.4.6, A.4.7)

In response to curriculum management audit Recommendation 5: redesign and implement a
comprehensive and aligned curriculum management system to provide for consistency, continuity, and
quality control across all grade levels and schools. (G.5.1, G.5.2, G.5.4, G.5.5, G.5.8, A.5.3, A.5.4, A.5.5,
A.5.6,A.5.10 A.5.11)

In response to curriculum management audit Recommendation 6: Develop and implement a
comprehensive feedback and assessment system and clarify staff responsibilities to provide clear and
useful data to drive decision-making in student learning, staff development, and improvement of
teaching. (G.6.2, G.6.5, A.6.6, A.6.7, A.6.9, A.6.10)

In response to curriculum management audit Recommendation 10: Adopt a four-year plan for
implementing a program-based budget and allocation system to improve cost-effectiveness and tighten
the linkage between resources and results. (G.10.3)

Objective B:

In response to curriculum audit Recommendation 1: Restructure system policies and plans to provide
aggressive action to erase the gaps in achievement and drop out rates among socio-economic and ethnic
groups. (G.1.1, G.1.2, A.1.2,A. 1.3, A.1.4, A.1.5 A 1.6, A.1.7, A 1.9, A.1.11,A.1.12, A 1.13)

In response to curriculum management audit Recommendation 6: Develop and implement a
comprehensive feedback and assessment system and clarify staff responsibilities to provide clear and
useful data to drive decision-making in student learning, staff development, and improvement of
teaching. (A.6.6)

In response to curriculum management audit Recommendation 10: Adopt a four-year plan for

implementing a program-based budget and allocation system to improve cost-effectiveness and tighten
the linkage between resources and results. (G.10.1, G.10.2, G.10.3, A.10.2, A.10.6)

Objective C:

In response to curriculum audit Recommendation 8: Delimit and Focus System Staff and Professional
Development programs and Services on Needs of Learners and Teachers with Congruence to System
Goals and Objectives. (G.8.1, A.8.1, A.8.2, A.8.3, A.8.4)

Goal 2
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Objective A:
This objective does not specifically address a curriculum management audit recommendation.

Objective B:

In response to curriculum audit Recommendation 1: Restructure system policies and plans to provide
aggressive action to erase the gaps in achievement and drop out rates among socio-economic and ethnic
groups. (A.1.6)

In response to curriculum management audit Recommendation 2: Develop a comprehensive set of board
policies that provide direction for curriculum quality control. (G.2.13)

In response to curriculum management audit Recommendation 4: Refocus and refine the "Steps of
Change" list of actions, and organize, connect, and reinforce approved goals through district plans to be
congruent and focused on system direction. (A.4.3)

In response to curriculum management audit Recommendation 5: redesign and implement a
comprehensive and aligned curriculum management system to provide for consistency, continuity, and
quality control across all grade levels and schools. (G.5.9, A.5.8)

In response to curriculum management audit Recommendation 10: Adopt a four-year plan for

implementing a program-based budget and allocation system to improve cost-effectiveness and tighten
the linkage between resources and results. (G.10.3, G.10.4, G.10.5, A.10.2, A.10.3, A.10.4, A.10.5)

Objective C:

In response to curriculum management audit Recommendation 7: Refocus and redefine administrative
roles and responsibilities in instructional superuvision for continuous improvement of the curriculum and
instruction. (G.7.1, G.7.2, G.7.3, G.7.6, A.7.1, A.7.2, A.7.3, A.7.4, A.7.6, A.7.7)

Objective D:

In response to curriculum management audit Recommendation 9: Consolidate and strengthen the facility
improvement plans with attention to eliminating disparities and shortcomings to provide an environment
that meets the needs of learners. (G.9.3, G.9.4, A.9.3, A.9.4, A.9.5, A.9.6, A.9.7)

Goal 3

Objective A:

In response to curriculum management audit Recommendation 3: Take steps to improve governance role
of the Board and relationship among Board members and the Chief Executive Officer. (G.3.1, G.3.2,
G.3.6)

Objective B:

In response to curriculum management audit Recommendation 2: Develop a comprehensive set of board
policies that prouvide direction for curriculum quality control. (G.2.14, A.2.1, A.2.3)
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Objective C:

This objective does not specifically address a curriculum management audit recommendation.

Objective D:

This objective does not specifically address a curriculum management audit recommendation.

Objective E:

This objective does not specifically address a curriculum management audit recommendation.

Objective F:

In response to curriculum management audit Recommendation 1: Restructure system policies and plans
to provide aggressive action to erase the gaps in achievement and the drop out rates among
socio-economic and ethnic groups. (A.1.8)

Objective G:

In response to curriculum management audit Recommendation 1: Restructure system policies and plans
to provide aggressive action to erase the gaps in achievement and the drop out rates among
socio-economic and ethnic groups. (A.1.10)

Objective H:

In response to the curriculum management audit Recommendation 3: Take steps to improve the
Governance role of the Board and relationships among Board members and the Chief Executive Officer.
(G.3.8)

Objective I:

This objective does not specifically address a curriculum management audit recommendation.
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