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Summary: Societal Support for Learning 

At the broadest level, this section addresses the 
contributions made by society and its sub­
groups-the family, the individual, and employ­
ers, and other organizations outside school­
to education. Consequently, it combines tradi­
tional concerns about financial support for edu­
cation in schools and colleges with issues of 
the amounts of time and attention parents de­
vote to their children's learning, the support 
that exists in the community and other settings 
such as the workplace for learning, and the con­
sistency of cultural messages about the value 
of knowledge and learning expressed across 
these settings. An important theme is the ex­
tent to which education is considered to be a 
private or individual responsibility as distinct 
from a public or collective responsibility. 

PARENTAL AND FAMILY SUPPORT FOR WRNING 

Policymakers, researchers, and educators agree 
that a family's involvement with education is 
closely linked to children's success in school 
(Henderson and Berla 1994). Indicator 59 
shows that the percentage of parents who par­
ticipated in some way in school events or meet­
ings increased between 1996 and 1999. Such 
an increase may reflect favorable changes in 
parental priorities and willingness to exert en­
ergy on behalf of their children's learning. 
Despite the overall increase, however, parental 
involvement decreases as children move from 
elementary to middle to high school (Indica­
tor 59). This is due partly to the reduced op­
portunities for involvement as children grow 
older (NCES 98-091 ). Indicator 59 also shows 
that white students were more likely than black 
or Hispanic students to have parents who at­
tended a general meeting, attended a school 
event, or acted as a volunteer or served on a 
committee in 1999. 
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Parental perceptions of school environments 
and practices can also be an indicator of sup­
port. Favorable perceptions are positively re­
lated to the frequency of a family's involvement 
at school (NCES 97-327). The percentage of 
children with parents who reported they were 
very satisfied with their child's school declined 
from 1993 to 1999 but remained similar with 
respect to the child's teachers, the school's aca­
demic standards, and the school's order and 
discipline (Indicator 60). Despite this decrease, 
more than half of children in grades 3-12 had 
parents who reported they were very satisfied 
with the learning environment at the schools 
their children attended in 1999. In addition, 
parents who selected the school their child at­
tends were more likely to be very satisfied with 
the schools than parents of children attending 
assigned schools (Indicator 46). The percent­
ages of white and black children with parents 
who were very satisfied were similar in 1999. 
Parents of Hispanic students were more likely 
to be very satisfied than the parents of white 
and black students (Indicator 60). 

Family support for learning is demonstrated 
not only through the support of schools but 
also by the time and attention they devote to 
their children's learning outside of school. 
Among children in grades K-8 in 1999, 19 
percent received care from a relative, 7 percent 
from a nonrelative, 19 percent attended a cen­
ter-based program, and 12 percent cared for 
themselves (Indicator 58). The remainder re­
ceived care from their parents. Differences in 
arrangements for before- and after-school care 
can affect opportunities for learning social skills 
and developing interests. Such differences in 
types and lengths of care children receive be­
fore and after school can have both positive 
and negative effects on their development, such 
as when young children must take care of them­
selves before or after school. 



Summary: Societal Support for Learning 

Parents and families also impart early literacy 
skills to their children through direct and indi­
rect means. In 1996, 83 percent of parents re­
ported that a parent or other member of the 
family read to their 3- to 5-year-old child at 
least 3 times in the past week, which was an 
increase from 71 percent in 1991. In 1996, 38 
percent of parents also reported that their 3-
to 5-year-old child visited the library at least 
once in the last month (Indicator 34, Condi­
tion of Education 1999). 

f INANCIAL SUPPORT FOR WRNING 

Finances are central to all aspects of education. 
Inherent in the decentralized system of public 
education in the United States are differences 
in "how," "to whom," and "how many" pub­
lic dollars are allocated to schools. Differences 
in expenditures are of special interest when 
considering children in particular categories of 
historical concern, such as minority status, 
poverty, and other at-risk factors. 

Although state governments support elemen­
tary and secondary education through more 
than 15,000 school districts, many of these dis­
tricts have considerable responsibility for rais­
ing school funds, typically through property 
or other local taxes. Other districts rely pri­
marily on other government units, such as 
counties, to raise funds for local schools (NCES 
98-018 and Indicator 63). If districts with less 
funding per capita are less able to provide a 
high-quality education to students, the dispar­
ity in per-pupil school funding among school 
districts becomes a legitimate concern among 
parents, teachers, and practitioners. The pro­
portion of total disparity in average per-pupil 
instructional spending among school districts 
due to differences within states declined from 
1992-93 to 1996-97 school years (Indicator 
64), while the proportion of the total variation 

Continued 

in the average instructional spending due to 
differences among states increased. 

Sources of public education funding also vary 
across regions. School districts in the North­
east have historically relied to a greater degree 
on local funding than in the West, where 
schools have relied more on state than on lo­
cal funding (Indicator 63). Between 1991-92 
and 1994-95, the West was the only region 
with an increase in the proportion of local fund­
ing, but this increase was not sustained in the 
two years that followed (Indicator 63). 

In 1995-96, school districts with the largest 
concentrations of children living in poverty 
spent considerably less per student than dis­
tricts with smaller concentrations (Indicator 
61 ). During that same period, public school 
districts serving metropolitan areas spent more 
per student for instruction, support services, 
and capital outlay combined than other dis­
tricts. 

As real personal income per capita has risen in 
the recent past, public revenue for education 
per elementary or secondary student has also 
increased. During the 1990s, however, revenue 
as a percentage of personal income, adjusted 
for the number of students and population size, 
decreased slightly, indicating that a somewhat 
smaller percentage of personal income is being 
spent on elementary and secondary education 
than in the past (Indicator 62). 

Undergraduate tuition, room, and board have 
been increasing, making college a greater fi­
nancial cost for students. In addition, the op­
portunity costs and loss of potential income 
associated with not obtaining a postsecondary 
education have also increased (NCES 98-088). 
As public effort for postsecondary students in 
degree-granting institutions has generally de-
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dined since 1966 (Indicator 62), students and 
their families have become increasingly respon­
sible for meeting these increased college costs 
and, as a result, tuition and fees have increased 
as a proportion of total public revenues for 
postsecondary education in degree-granting 
institutions. Faced with the challenge of meet­
ing these costs, how and when parents begin 
financial planning can affect their children's ac­
cess to postsecondary education and their 
choice of institutions to attend. In 1999, 93 
percent of parents of students in grades 6-12 
expected their children to continue their edu­
cation after high school, and 60 percent of par­
ents surveyed had started saving money or 
making financial plans for their children's fur­
ther education (Indicator 66). 

In addition, the percentage of high school se­
niors who reported they would definitely com­
plete a bachelor's degree increased considerably 
between 1980 and 1997 (Indicator 24). The 
high percentage of parents expecting their chil­
dren to enroll in postsecondary education un­
derscores the risks that "first-generation" stu­
dents face (Indicator 56, Condition of Educa­
tion 1999). First-generation students, who are 
the first members of their families to enroll in 
any education beyond high school, are more 
likely than their peers to be from a low-income 
family, have lower achievement (as measured 
by the Collegiate Assessment of Academic Pro­
ficiency), and have lower overall degree aspi­
rations (NCES 98-082). Low-income families 
rarely have savings or assets against which to 
borrow and are unlikely to have enough to pay 
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for this postsecondary education with their 
current income. 

The price of college attendance can also affect 
a student's access to postsecondary education. 
Students and their families are responsible for 
the net price of college attendance, which is 
the difference between the total price of atten­
dance and grants received. In 1995-96, the 
net price varied based on the type of institu­
tion attended and family income; the net price 
was less for low and lower middle income stu­
dents than for upper middle and high income 
students (Indicator 67). Nevertheless, a fam­
ily at the 20•h income percentile would be re­
quired to spend 32 percent of its income to pay 
for tuition, room, and board at an average­
priced public college or university in 1995 and 
89 percent at an average-priced private one 
(NCES 1999-022). 

Total expenditures per full-time-equivalent 
(FTE) student increased about 16 percent be­
tween 1980 and 1992 at public institutions. 
In contrast, expenditures rose much more 
(about 43 percent) at private institutions dur­
ing the same period (NCES 95-769). In 1995-
96, instructional expenditures per FTE student 
varied depending on the number of graduate 
and first-professional students enrolled in the 
institution (Indicator 65). Although instruc­
tional costs per FTE student were comparable 
among primarily undergraduate institutions, 
instructional expenditures per FTE student 
varied more and were higher among- research 
universities and doctoral institutions. 



The Condition oi Education 2000 I Page 95 



• Seaio• 6-Soci•<al Support fo• L~rni•g Indicator 58 

Family Support 
Before and After School Care 
Among children in grades K-8 who received care on a regular basis from someone other 
than a parent before and after school in 7999, more received care from a relative or 
attended a center-based program than received care from a nonrelative or cared for 
themselves. 

Many children spend the time before or after 
school either alone or in the care of someone 
other than a parent. The manner in which a 
child spends this time may influence the devel­
opment of both social skills and the ability to 
form relationships with other people 
(McCartney and Clarke-Stewart 1999). 

Among children in grades K-8, 19 percent re­
ceived care from a relative, seven percent re­
ceived care from a nonrelative, 19 percent at­
tended a center-based program, and 12 percent 
cared for themselves in 1999. In contrast, 
about half of children in grades K-8 received 
before and after school care from a parent. 

Black children were more likely to receive 
nonparental before or after school care than 
white or Hispanic children. Black and Hispanic 
children were more likely than white children 

to receive care from a relative. In addition, 
black children were more likely to attend cen­
ter-based programs than white or Hispanic 
children. The percentage of children who re­
ceived care from a nonrelative or who cared 
for themselves was similar across racial-ethnic 
groups in 1999. 

The percentage of children who received care 
from a relative was greater for poor children 
than for nonpoor children. Whereas poor and 
nonpoor children were equally likely to have 
attended a center-based program, nonpoor chil­
dren were more likely to care for themselves. 
The percentage of children who received care 
from a nonrelative, attended a center-based pro­
gram, or cared for themselves was generally 
similar, regardless of parents' highest educa­
tion level (see supplemental table 58-1). 

BEFORE AND AFTER SCHOOL CARE: Percentage of children in grades K-8 who received various types of care before and 
after school: 1999 

Percent 
60 - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

50 - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

40 --------------------------------------

30 -------------------------------

20 

10 

0 
Aecelwd care Received care Attended Child cared 
from relative• from nonre1at1ve• center-based progmn for self 

Type at care 

• Total Ill K-5 • 6-8 
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•Care received fiom a reldnve or nonreldti~ may 
be provided inside or outside of the child's home. 

NOTE: The National Household Education Survey 
(NHES) asked parents or guardians about the type 
of care received by the child on a regular ba111 
before or after school. 'Received care fiom a rela­
tive" includes care received fiom someone other 
than the parent or guardian. See the glossary for 
the defininons of the ty~ of care arrangements. 
Percentages may not add to 100.0 because chil­
dren can be included in more than one type of 
care arrangement 

SOURCE: U.S. Department of Education, NCES. 
National Household Education Sur~y (NHES), 
1999 (Part'nt Interview Component). 

FOR MORE INFORMATION 

Supplemental Notes 2,3 

Supplement.ii Table 58-1 

McCartney and Cidrke-Stewart 1999 



NOTE: Ungraded students or children who wtre 
home schooled were not included in th~ analysi1; 
the1e 1tudent1 accounted for 1.6 percent of 
students in grades K-12. 

SOURCE: U.S Del)drtment of Education, NCES. 
National Hou1ehold Education Survey (NHES). 
1999 (Parent and Family Involvement in Educa­
non Component) 

FOR MORE INFORMATION: 

Supplemental Note 2 

Supplemental !able 59-1 

Indicator 59 

Family Support 
Parental Involvement in Schools 

The levels of parental involvement in American elementary and secondary education 
are relatively high, but the frequency of such participation depends on the child's grade 

in school as well as parental income and educational attainment. 

Effective parental involvement in education 
requires a working partnership among parents, 
teachers, and administrators. Many schools 
actively encourage parents to increase their in­
volvement in their children's education. Paren­
tal involvement can include attendance at a 
general meeting (open houses or back-to-school 
nights), a scheduled meeting with a teacher 
(parent-teacher conferences), a school event 
(class plays, sports, or science fairs), or acting 
as a volunteer or committee member. 

In both 1996 and 1999, at least 90 percent of 
children had parents who participated in at 
least one of these activities. However, parents 
in both years were least likely to participate in 
the activity that required the most rime-act­
ing as a volunteer or serving on a committee 
(see supplemental table 59-1). 

Parental involvement typically is lower for chil­
dren in higher grades. As an illustration, in 
both years, at least 86 percent of children in 

grades K-5 had parents who reported that they 
had attended a scheduled meeting with a 
teacher. In contrast, among children in grades 
6-8 and 9-12 about 70 percent and 50 per­
cent, respectively, had parents who reported at­
tendance at such a meeting. 

Parents' involvement is related to household 
income and their level of education. As house­
hold income and educational attainment in­
crease, the percentage of students whose par­
ents reported attending a general or a sched­
uled meeting with a teacher, attending a school 
event, or serving as a volunteer or committee 
member also increases. 

Among racial-ethnic groups, white students are 
more likely than black and Hispanic students 
to have parents who report participation in 
school activities. Black and Hispanic students 
were equally likely to have parents who par­
ticipated in the four categories of activities. 

PARENTAL INVOLVEMENT: Percentage of students in grades K-12 whose parents reported involvement in specific ac­
tivities in their child's school: 1999 

•••cl!I,•"-·~-·--_•, •, ••• __ .•,_•, -------.. ~-~~"l BS 
Attended genenrl meeting a1 

=--.=....:.;;..r~-;.. • .,;_,,4-~~"'~~"""~'.._~~~ .... -~"';..'-'l...:~~.i:~;._,..,, ~ 68 

• __ •,• __ •,_•, ,._,••••. -··-·-•c-•, ___ ll,_,11" ·-·-~·----·-·-·--·-·----~ 70 Attended school event 67 

Acted as a volunteer or 
served on a committee 

0 

_ ~--::;. ;._o...~-~- ~~~ ·::·: .. -=-:··~_:"io.~='-~; .:;~._,.;,;. ~~~~~~~- I 59 :JI I 

:-:_;"?:•~·--~:--o'" =o ':' -.1'.~;>.::_;i..·-~ - ;I. ~~ 48 
31 

20 60 
Percent 

80 

I •K-12 
~ K-5 

I •6-8 
I ; 9-12 

100 
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Indicator 60 

Community Support 
Parents' Attitudes Toward Schools 
In 1999, at least half of children in grades 3-12 had parents who reported that they were 
very satisfied with their child's school, their child's teacher, the school's academic 
standards, and the school's order and discipline. 

Parents' opinions of their children's schools 
provide an indicator of the perceived relative 
health of U.S. education. Examining parents' 
level of satisfaction with schools can help to 
define perceived problems within America's 
schools and focus reform efforts on those is­
sues. 

The percentage of children in grades 3-12 with 
parents who reported they were very satisfied 
with their child's school decreased from 56 
percent in 1993 to 53 percent in 1999. In con­
trast, the percentage of those with parents who 
reported they were very satisfied with their 
child's teacher, the school's academic standards, 
and the school's order and discipline remained 
similar. In 1993, the percentage of children 
with parents who were very satisfied with their 
child's school, the school's academic standards, 
and the school's order and discipline was higher 
as household income increased. This relation­
ship was not evident in 1999. The percentage 

of children with parents who were very satis­
fied with these three areas in 1993 was higher 
among those with higher and lower family in­
come levels and lower among those at the 
middle income levels (see supplemental table 
60-1). 

In 1993, black children in grades 3-12 were 
less likely than their white peers to have par­
ents who reported that they were very satisfied 
with these four measures. Howeyer, between 
1993 and 1999, the percentages of white chil­
dren with parents who reported being very sat­
isfied decreased, while the percentages of black 
children with very satisfied parents remained 
similar. Due to these changes, the percentages 
of white and black children with very satisfied 
parents were similar in 1999. Among all ra­
cial-ethnic groups in 1999, Hispanic children 
had the highest percentage of parents who were 
very satisfied with the four areas assessed (see 
supplemental table 60-1). 

ATTITUDES TOWARD SCHOOL: Percentage of children in grades 3-12 whose parents were very satisfied with various 
aspects of their schools, by family income: 1993 and 1999 

Percent 
80 - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

70 - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

60 

1999 1999 1999 

~~--~~~~--~---~~-
'/:::, , 1993 1993 

- •-"" ~ - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -so 
1993 

40 ------------------------------------------------

30 - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

Chlld's school ChUd's teachers 
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School's 
aademlc standards 

School's order 
and disclpUne 

• Less than $10.000 
~ $10,001-20.000 
• $20,001-35.000 
• $35,001-S0,000 
• SS0,001 or more 

SOURCE: U.S. Department of Education. NCES. 
National Household Education Survey (NHES). 
1993 and 1999 (Parent Interview Component)_ 

FOR MORE INFORMATION: 

Supplement.ll Note 2 

Supplement.ll T.Jble 60-1 



NOTE In the Common Core of Dora (CCD). poy­
erry is defined by a set of money-income thresh­
olds determined by the Bureau of the Census mar 
vary by family size and composition. If a family's 
total income is less th.Jn that family's threshold. 
rhen rhat family, and every ind1v1dual in it.is con­
sidered to be poor. 

SOURCE: U.S. Department of Education, NCES. 
Common CoreofData,"Public School District Uni­
verse Survey," 1995-96,and"Public School Dis­
trict Financial Survey," 1995-96. 

~ FOR MORE INFORMATION 

~ Supplemental Tables 61-1,61-2 

Indicator 61 

Financial Support 
Public Elementary and Secondary Expenditures 

Public school expenditures vary depending upon the poverty level and metropolitan 
status of school districts. 

School districts with the smallest concentrations 
of children living in poverty spent more per 
student for instruction and support services 
than districts with larger concentrations of 
poverty. Public school districts serving central 
cities spent more per student for instruction, 
support services, and capital outlay combined 
than districts in other types of metropolitan 
areas. 

School districts with less than two percent of 
children living below the poverty level spent 
an average of $3,753 per student on instruc­
tion in 1995-96, while districts with a higher 
percentage spent less. This same pattern is evi­
dent with support services. The districts with 
the lowest poverty levels spent an average of 
$2,074 per pupil on support services, while. 
higher-poverty districts spent less than $2,000 
per pupil. Average per-pupil expenditures on 
capital outlay ranged between $529 and $701. 

School districts primarily serving a central city 
spent more per pupil on instruction, support 
services, and capital outlay than districts that 

did not serve a metropolitan area in 1995-96. 
Average per-pupil expenditures on instruction, 
support services, and capital outlay by public 
elementary and secondary schools primarily 
serving a central city were $3,607, $1,958, and 
$567, respectively. The same figures for pub­
lic schools that did not serve a metropolitan 
area were $3,168, $1,663, and $558, respec­
tively. These differences may be partially due 
to differences in the costs of living or other fac­
tors between central cities and nonmetropolitan 
areas. 

Geographically cost-adjusted expenditures on 
instruction, support services, and capital out­
lay were considerably less for school districts 
that did not serve a metropolitan area than the 
cost-adjusted expenditures for school districts 
serving a metropolitan area. Average per-pu­
pil expenditures for instruction, support ser­
vices, and capital outlay were similar between 
school districts serving a metropolitan area but 
not a central city and those primarily serving a 
central city. 

PUBLIC FINANOAL SUPPORT: Public school district expenditures per student, by function, poverty level, and metropoli­
tan status: School year 1995-96 

Chlldn1n In district 
below tM powrfy lrlrl 

More than 19.0 percent 

10.0-19.0 percent 

2.0 -9.9 percent 

Less than 2.0 percent 

Metmpolltan status 
Does not serw a 

metropolitan area 

Serves a metropolitan area 
but not a central city 

Primarily serws a central dty ~!'!!!!'!!!~!'!!!!!!!!!!!!!!!!'!!!!'!!!!'!!!!'!!!~~~::=::::;::E:=:~~~--
$0 $1,000 $2.000 $3,000 $4,000 $5.000 $6.000 $7,000 

Expenditures per pupil 

• Instruction Ii Support services • Capital outlay 
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Indicator 62 

Financial Support 
National Indicators of Public Effort 
Public revenues per student have increased at the elementary/secondary level in recent 
years but not as fast as personal income per capita. Because public revenues per student 
for postsecondary education in degree-granting institutions have remained relatively 
unchanged since the mid-1960s, the public funding of postsecondary education has also 
not risen as fast as personal income per capita. 

The level of public investment in education 
can be measured in a number of ways. Two 
are considered here: public revenue for edu­
cation per student and the ratio of revenue 
for education per student to per capita per­
sonal income. The latter measure is revenue 
raised for the education of students relative 
to taxpayers' capacity to provide these re­
sources. 

Since 19 30, real personal income per ca pita has 
generally risen. This coincides with increased 
public revenue for education per elementary/ 
secondary student adjusted for inflation, except 
for a temporary decline in the early 1980s. Re­
cently, total public revenues for elementary and 
secondary education as a percentage of personal 
income, adjusted for the number of students 
and population size, has decreased, although it 
is still higher than it was between 1930 and 
1988. 

The pattern for postsecondary education has 
been different. Since 1966, public revenue per 
postsecondary student in degree-granting insti­
tutions has fluctuated within a relatively nar­
row band, with the exception of the low point 
in the early 1980s. 

The ratio of revenue per postsecondary student 
in degree-granting institutions to per capita per­
sonal income was highest in 1966. Since then, 
it has generally declined, except for a brief pe­
riod during the mid-1980s. Since the early 
1980s, this decline in public effon has coincided 
in public institutions with an increase in pri­
vate effon. Tuition and fees charged to students 
as individuals by public, degree-granting post­
secondary institutions increased from 13 per­
cent of the total revenues in 1980 to 19 percent 
in 1996, while the proponion coming from state 
appropriations decreased from 44 percent to 32 
percent in the same period (NCES 2000--031 ). 

PUBLIC FINANCIAL SUPPORT: Indicators of public effort to fund education [In constant 1998 dollars), by level: Selected 
school years ending 1930-97 

Per student revenue 
Public education IS I percentage of 

School Per capita revenue per student" per capita personal income 
year personal Elementary/ Postsecondary Elementary/ Postsecondary 
ending income• secondary education secondary education 
1930 $6,609 $709 $1,490 10.7 22.5 

1940 6,958 949 1,671 13.6 24.0 

1950 9,536 1,325 2.745 13.9 28.8 

1960 12,784 2.021 3.881 15.8 30.4 

1966 15,703 2.697 4,923 17.2 31.3 

1970 17,340 3,435 5,.390 19.8 31.1 

1980 20,153 4,400 4,742 21.8 23.5 

1984 21,506 4,531 4,492 21.1 20.9 

1988 23,723 5,293 5.225 22.3 22.0 

1992 24,169 5,910 4,929 245 20.4 

1994 24,538 5,982 5,043 24.4 20.6 

1996 25,376 6,066 5.223 23.9 20.6 

1997 25,954 6,145 23.7 
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- Not available. 

• See Supplemental Note 3 for information on the 
Consumer Price Index (CPI) 

NOTE: Public funds for postsecondary education 
may be used at both public and private insutu­
tions. Enrollment in both publicly and privately 
controlled degree-granting institutions is in­
cluded. For more informatron about the cakula -
tion of this indicator. see Supplemental Note 15. 
Data for additional ~m appear in Supplemen­
tal Table 62-1 

SOURCE: U.S. Department of Education. NCES. 
Digest of Educarion StatisliC5 1999 (NCES 2000-
031 ); US. Department of Education. NCES 120 
Years of American Educauon. A Statrst1cal Portrait 
(NCE59H42).1993. 

FOR MORE INFORMATION 

Supplemental Notes 3,5, 14 

Supplemental Table 62-1 

NCES 2000-031. NCES 93-442 



FOR MORE INFORMATION 

Supplemen141lable62-1 

NCES 93-442. NCES 2000-031 

Indicator 62-Continued '"""" 6-Sociml S•PP"" {°' Learnmg I 

PUBLIC FINANCIAL SUPPORT: Indicators of pub6c effort to fund elementary and secondary education as a percentage of 
1970 values: Selected years 1930-97 
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PUBLIC FINANCIAL SUPPORT: Indicators of public effort to fund postsecondary education at degree-granting institu­
tions as a percentage of 1970 values: Selected years 1930-96 

Percentage diffen!llce 
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Indicator 63 

Financial Support 
Change in the Sources of Public School Finandng 
Differences in the proportion of local to state and federal funding generally persist 
across the United States, with some changes in revenue sources occurring mainly in the 
West and Midwest. 

Local funding and control of public education 
may be seen as essential to maintaining public 
commitment to local schools and ensuring that 
education reflects community values and aspi­
rations. On the other hand, reliance on local 
funding to maintain this relationship between 
the community and public schools may be 
viewed as leading to inequities in the financing 
of education because of differences in local 
wealth. At the same time, school districts with 
higher levels of state funding may be more vul­
nerable to funding shortfalls during economic 
recessions than districts with higher propor­
tions of local funding, because local property 
taxes provide relative stability compared to the 
sales and income taxes upon which states tend 
to depend to fund low wealth school districts 
(Monk and Brent 1997). Over the years these 
conflicting factors and concerns have resulted 
in different proportions of state and local fund­
ing among the states. 

This indicator provides an overview of the pro­
portion of school revenue derived from local 
sources, from 1991-92 to 1996-97, for each 

region of the United States. The percentage of 
federal funding over this period remained simi­
lar between 1991-92 and 1996-97, account­
ing for about seven percent of funding nation­
wide (see supplemental table 63-1). Therefore, 
local and state funding in this indicator are in­
versely related: increases in local funding mean 
less state funding and vice versa. 

During this period the only increases in local 
funding occurred in the West between 1991-
92 and 1994-95 where schools have histori­
cally relied more on state funding than local 
funding. The only decrease in local funding 
occurred in the Midwest, where local funding 
dropped between 1993-94 and 1994-95 and 
has remained at the lower level since. This 
decrease coincides with reduction of the prop­
erty tax in Michigan. 

In the Northeast and South no shifts in fund­
ing were observed. Historic funding differ­
ences-whereby the Northeast has relied to a 
greater degree on local funding than the 
South-persisted. 

PUBUCFINANOALSUPPORT:Percentagedistributionofrevenuesforpublicelementaryandsecondary schools,bysource 
of funds and region: 1991-92to1996-97 
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NOTE: See the Supplemental Note 4 for a list of 
statt'l thatcompriseeach region. Includes a rela­
tively small amount from nongovernmental pri­
vate sourct'I (gifts, tuition and uansporta11on fees 
from patrons). 

SOURCE: U.S. Department of Education. NCES. 
Common CoreofData."Public School District Uni­
ve~e Surve"f."1991-92 through 1996-97, and 
"Public School Dimict Financlcll Surve"f."1991-
92 through 1996-97. 

FOR MORE INFORMATION: (JI) Supplemental Notl'l 3. 4 

Supplemental !able 63-1 

Monk and Brent 1997 



NOTE: Disparity measures for within states and 
among states, and the relative shares of each, 
were calculated using analysis of variance 
(ANOVA). See Supplemental Note 15 for an ex­
planation of ANOVA. Only insturctional expendi­
tures and unified school districts are included in 
theanalys~. 

SOURCE: U.S. Department of Commerce. Bureau 
of the CensU1.Elementary-Secondary School Dis­
trict Finance Data Files, 1992-93 to 1996-97. 

~ FOR MORE INFORMATION: 

~ Supplemental Notes 3, 1S 

Supplemental lable 64-1 

NCES 98-212, NCES 2000-020 

Indicator 64 

Financial Support 
Disparity in Public School Finance 

The proportion of the differences in per pupil expenditures on instruction that exists 
among states as opposed to within states increased between 7 992-93 and 7 996-97. 

In recent years, a goal of educational reform in 
the states has been to reduce the differences in 
funding per pupil among school districts. An 
assumption of these reform efforts has been that 
districts with fewer resources to spend are less 
able to provide high quality of education to 
their students than districts with more resources 
(NCES 98-212). One way to examine dispari­
ties in school funding is to compare differences 
in the average level of per pupil funding per 
district among states and within states. 

Examination of the average per pupil expendi­
tures on instruction of school districts between 
1992-93 and 1996-97 shows that the dispar­
ity in per pupil spending due to differences 
within states declined from 45 percent of the 

total variation nationally in 1992-93 to 38 
percent in 1994-95. Between 1994-95 and 
1996-97, the proportion of the differences in 
per pupil expenditures attributable to within­
state differences increased slightly but still re­
mained less than in 1992-93 or 1993-94. The 
school year Consumer Price Index (CPI) was 
used to adjust expenditures to 1996 constant 
dollars. 

Conversely, the proportion of the disparity in 
per pupil instructional expenditures due to dif­
ferences among states rose from 55 percent of 
the total variation nationally in 1992-93 to 62 
percent in 1994-95 and stayed between 60 and 
62 percent through 1996-97. 

FINANCE INEQUALITY: Percentage distribution of disparity in per-pupil instructional expenditures among and within 
states: School years 1992-93to1~97 

Percent 

1992-93 1993-94 1994-95 
School year 

1995-96 1996-97 

Ii: Within states 
• Among states 
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11 S.dioo 6--So<i•<al Support fo, L.ammg Indicator 65 

Financial Support 
lnstrudional Expenditures for Postsecondary Education 
The instructional expenditures per student of colleges and universities vary depending 
on the percentage of graduate and first-professional students enrolled. 

Due to increasing tuition, the cost of postsec­
ondary education is an important issue for col­
lege administrators, policymakers, and the pub­
lic. (NCES 1999--036, table 311, and National 
Commission on the Cost of Higher Education 
1998). Undergraduate education costs, how­
ever, are difficult to determine because many 
postsecondary expenses (e.g., libraries, faculty, 
maintenance) cannot easily be apportioned 
among undergraduate and graduate students. 
This indicator sorts out some relationships be­
tween institutional expenditures for instruction 
per full-time-equivalent (ITE) student and the 
graduate and undergraduate enrollments of 
different types of degree-granting, 2- and 4-year 
postsecondary institutions. 

Expenditures for instruction per FTE student 
averaged across institutions are comparable 
among primarily undergraduate institutions 
(i.e., institutions classified as Master's, Bacca­
laureate, and Associate of Arts institutions, 
where undergraduates constitute between 84 
and 100 percent of the student body on aver­
age). The average instructional expenditure per 
FTE srudent per institution ranges from $3, 157 
among Associate of Arts institutions to $4,302 
among Master's institutions. By contrast, the 
average cost of instruction per FTE student 
among institutions with large numbers of 
graduate students varies greatly between Re­
search I institutions (where it is $12,645) and 
Research II and Doctoral institutions (where it 
is $6,935 and $6,593, respectively). 

HIGHER EDUCATION EXPENDITURES: Instructional expenditures per full-time-equivalent (FTE) student in degree-grant· 
ing, 2· and 4-year postsecondary institutions: 1995-96 

Instructional expenditure per FTE student 
$25,000 - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -

Percent graduate and first-professional students, by type of lnstJMlon 
()'lb ()'lb 1% 4% 11% 22% 19% 43% 18% 29% 
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OOTE: See ~tol 1*111' 5 k\' definlOO!ls of me 
ITTSlitunonal dassifk:aOOns ire1 

SOURCE U.S. Department of Education, NCES. 
1995 Integrated Postsecondary Education Data 
System;Fall Enrollment Surve((IPEDS-Ef: 1995) 
and 1995-96 "finance Survey" (IPEDS-f: FY 
1996) 

FOR MORE INFORMATION 

SupplemenLJI Notes 3. 5 

SupplemenLJl lables 65-1,65-2 

NCES 1999-036 



SOURCE U.S. Department of EdlKa!lon. NCES. 
Ndt1onal Household Educ.itt0n Survey (NHES). 
1999 (Parent Interview Component). 

Indicator 66 

Financial Support 
Financial Preparation for Postsecondary Education 

The parents of nearly all 61h- through 1 Zh-graders expect their children to continue their 
education after high school. More high school students have parents who prepare 

financially than do students in earlier grades. 

Paying for postsecondary education is usually 
considered to be primarily the family's respon­
sibility to the extent that they can afford to do 
so. Financial aid programs provide help to 
those lacking the necessary financial resources. 
How and when families begin preparing finan­
cially may affect their children's access to 
postsecondary education and the range of in­
stitutions they can attend. 

In 1999, parents of 93 percent of students in 
grades 6-12 expected their children to continue 
their education after high school, although not 
all had begun preparing financially. Among 
students in these grades whose parents expected 
them to go on to postsecondary education, 
parents of 55 percent reported that they had 

obtained information on or an estimate of the 
cost of tuition and fees, 60 percent had started 
saving money or making other financial plans, 
and 38 percent had talked with someone or 
read materials about financial aid. Parents of 
30 percent of the students had heard of the Life­
time Learning or the Hope Scholarship tax 
credits (see the glossary for definitions). 

Parents of some students in grades 6-8 had 
engaged in these preparatory activities, but in 
each case, parents of more students in grades 
9-12 had done so. In addition, the lower the 
family income, the less likely students in grades 
6-12 generally were to have parents making 
any of these financial preparations for their 
children's postsecondary education. 

FINANCIAL PREPARATION: Percentage of students in grades 6-12 whose parents reported that their children would 
continue education after high school, and of those students, percentage whose parents reported having taken various 
steps to prepare to pay for their children's postsecondary education, by grade and family income: 1999 

Percentage of Of students whose parents expected 
students whose them to go on to postsecondary education, 

parents reported percenta9e whose e!rents reported that they had 
that they expected Obtained Talked with Heard of Lifetime 

their children to information/had Started saving someone/read Leaming or 
Gnideand continue education an estimate of money/making materials about Hope Scholar-
family income after high school tuition and fees financial plans financial aid ship tax credits 

Total 93.3 55.2 60.3 38A 29.7 

Grade 
6-8 94.9 45.7 57.9 27.0 27.6 

9-12 92.1 62.7 62.2 47.4 31.4 

Family income 

$25.000 or less 89.1 35.2 385 315 19.8 

25,001-50.000 92.7 50.9 58.2 38.7 27.6 

50,001-75.000 95.6 66.2 69.2 43.1 33.9 

Over $75.000 97.6 75.4 815 42.4 40.4 
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Indicator 67 

Financial Support 
Net Price of College Attendance 

One definition of the net price of college attendance is the amount that students pay 
using their own or borrowed funds. Net price varies by the type of institution students 
attend and by family income. 

The price of college attendance, including tu­
ition and fees, room and board, books, and 
other expenses, may affect a student's access 
to college. Some students receive grants from 
federal, state, institutional, or private sources 
to help pay these expenses. Students are respon­
sible for the difference between the total price 
of attendance and grants, which is called the 
"net price." Students cover this amount with 
their own financial resources, help from their 
families, or borrowing. 

The price of attendance for dependent full-rime, 
full-year undergraduates varies by institution 
type. In 1995-96, the average total price was 
$20,000 at private, not-for-profit 4-year insti­
tutions, compared with $10,800 at public 4-
year institutions and $6,800 at public 2-year 
institutions. The average net price of atten­
dance-total price reduced by all grants-was 

$15,100 at private, not-for-profit 4-year insti­
tutions, $9,400 at public 4-year institutions, 
and $6,100 at public 2-year institutions. Be­
cause grants are generally need based, taking 
into account total price and family financial 
resources, the net price of attendance was less 
for low- and lower middle-income students 
than for upper middle- and high-income stu­
dents at 4-year institutions. 

Among other strategies, students can use loans 
and employment to pay the net price of atten­
dance. The average amount students borrowed 
ranged from $2,400 at private, not-for-profit 
4-year institutions, to $1,600 at public 4-year 
institutions, to about $300 at public 2-year in­
stitutions. Students from public 2-year institu­
tions contributed the most from earnings, on 
average, and students from private, not-for­
profit 4-year institutions, the least. 

PRICE OF ATTENDING AND AID: Average price of college attendance and student financial aid for dependent full· time, 
full·year undergraduates, by type of institution and family income: Academic year 1995-96 
Type of institution Student Student 
and family income Tuition/fees Total price Grants Net price loans earnings 

Total $6,067 $12,603 $2,222 $10,379 $1,584 $3,018 
Public 4-year 3,918 10,759 1,394 9,367 1,564 2.912 
Low income 3,586 10,219 3,195 7,021 1,896 2,759 
Lower middle 3,649 10,396 1,540 8,855 2.150 3,256 
Upper middle 3,767 10.555 690 9,865 1,453 3,104 
High income 4,541 11,674 494 11,187 921 2.565 

Private, not·for·profit 4-year 13,250 20,003 4,934 15,Q69 2,403 2.248 
Low income 11,709 18,155 6,990 11,165 2,830 2,301 

Lower middle 12,641 19,156 6,779 12,377 3,Q49 2,490 

Upper middle 13,316 19,999 4,692 15,310 2,632 2.254 
High income 14,661 21,832 2,472 19,359 1.SlO 2,Q64 

Public 2·year 1,316 6,761 694 6,Q69 263 4,226 

Low income 1,202 6,369 1,750 4,621 276 4,375 

Lower middle 1,315 6,883 556 6,326 311 4,159 

Upper middle 1A16 6,954 188 6,766 303 4,087 

High income 1,331 6,849 141 6,708 112 4,262 
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NOTE: Limited to students who anended only 
one inst11ut1on. Averages incltxle zero values. In· 
come categories are described in Supplemental 
Nore 11. In 1995-96.49 percent of all under-
graduates were considered financially dependent 
for financial aid purposes.and 58 percent or de-
pendent students enrolled full-time. full-year. 

SOURCE: U.S. Department of Education, NCES. 
National Postsecondary Student Aid Scudy 
(NPSAS: 1996). Undergraduate Data Analysis Sys-
tern. 

FOR MORE INFORMATION (1j) Supplemental Note 16 

NCES98-0SO 
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Appendix 1 Supplemental Tables Indicator 1 

Educational Enrollment Rates, by Age 

Table 1-1 Percentage of the population enrolled, by age and level: October 1970-98 

Prekindergarten Elementuy 
and kindergarten and secondlry Postseconda!l education institutions 

October 3- to 5-)!!r-olds 6- to 171!!r-olds 18- to 24 yur-olcls 25- to 34 year-olds 
1970 375 98.1 25.7 55 
1971 39.1 98.2 26.2 6.2 

1972 41.6 97.7 25.5 6.6 
1973 40.9 975 24.0 65 

1974 45.2 975 24.6 75 
1975 48.7 97.7 263 8.1 
1976 49.2 97.7 26.7 7.9 
19n 495 97.7 26.1 8.6 
1978 503 97.7 253 7.7 

1979 51.1 97.6 25.0 7.8 

1980 52.5 975 25.7 7.6 

1981 51.2 97.8 26.1 7.7 

1982 51.7 98.0 26.6 7.7 

1983 525 98.2 26.2 7.8 

1984 51.6 97.9 27.1 75 

1985 54.6 98.1 27.8 75 

1986 54.9 98.1 27.9 7.1 

1987 54.6 97.9 29.6 7.0 

1988 54.4 98.1 30.3 6.9 

1989 54.6 98.1 30.9 7.2 

1990 c·i 98.4 32.0 7.4 

1991 55.7 985 33.3 7.8 

1992 55.5 98.5 34.4 7.5 

1993 55.1 985 34.0 75 

1994 61.0 98.4 34.6 8.3 

1995 61.8 98.0 343 8.2 

1996 61.2 96.8 355 8.6 

1997 64.9 98.2 36.8 83 

1998 64.5 97.9 36.5 8.8 

• Comparable data were not avail.lble for children ages 3 and 4 due to changes in survey procedures; see Supplemental Natr 1 fol more information. 

NOTE: Prekindeigarten and kindergarten incllXles nursery schools. •Highei education institutions· indlXles regular programs in 2- and 4-year colleges and uni~rsities only. In 1994. the survey methodology for the Current 
Popul.lt10n Survey (CPS) was changed and weights were adjusted; see Supplemtnrol Nore 1 for more information. Enrollment esumates exclude the following: children ages 3-5 enrolled in elementary school or higher; 
children ages 6-17 enrolled in prekindeigarten.kindergarten,or postse<ondary;and adults ages 18-34 enrolled in school below the highei educ.ition leYel. 

SOURCE: U.S. Department of Commerce. Bureau of the Census. October Ulrrent Popul.ltion Surveys, 1970-98. 
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Indicator I Appendix I Supplemental Tables 

Educational Enrollment Rates, bz A1e 

Table 1-2 Total population (in thousands) of people ages 3-34, by age and enrollment status: October 197~98 

Prekindergarten and kindergarten Elementary and secondary Postseconda!l'. 
3-to S-l!!!r-olds 6- to 17::mr-olds 18-to 24 var-olds 2S- to 34-~r-olds 

October Enrolled Not Enrolled Enrolled Not Enrolled Enrolled Not Enrolled Enrolled Not Enrolled 
1970 4,104 6,845 47,973 919 5,804 16,748 1,349 23,254 
1971 4,148 6,462 48,017 903 6,211 17,459 1,593 23,925 
1972 4,231 5,935 46,922 1,()84 6,258 18,321 1,760 25,074 
1973 4,234 6,110 46,233 1,180 6,055 19, 181 1,829 26,283 
1974 4,699 5,693 45,922 1,190 6,316 19,354 2,202 27.013 
1975 4,955 5.230 45,428 1.075 6,936 19,451 2,469 27,901 

1976 4,790 4,936 44,856 1,037 7,181 19,738 2,488 28,956 

1977 4,579 4,674 44,248 1,036 7,142 20,189 2.801 29,637 

1978 4,584 4,528 43,385 1,Q44 6,994 20,653 2,569 30,711 

1979 4,664 4,455 42.385 1.038 6,991 20,983 2,676 31,713 

1980 4,878 4,406 41,354 1,Q48 7,227 20,903 2,703 32,915 
1981 4,936 4,710 41,702 943 7,574 21,391 2.928 35,118 
1982 5,105 4,768 40,952 830 7,677 21,169 2,988 35,696 
1983 5,385 4,868 40,482 743 7,477 21,103 3,087 36,269 

1984 5,480 5,131 40.012 858 7,592 20,439 3.014 37,213 

1985 5,865 4,868 40,413 801 7,538 19,584 3,Q63 37,868 

1986 5,971 4,898 40,635 770 7,397 19,115 2,991 38,909 

1987 5,931 4,941 40,629 866 7,694 18,256 2,985 39,389 

1988 5,978 5,015 40,725 778 7,791 17,942 2,963 39,724 

1989 6,026 5,013 40,831 797 7,803 17,458 3,082 39,767 

1990 (•) (•) 41,339 654 7,964 16,888 3,162 39,465 

1991 6,334 5,036 41,940 639 8,171 16,401 3,285 38,969 

1992 6,402 5,142 42,611 669 8,342 15,936 3,125 38,536 

1993 6,581 5,373 43,217 656 8,193 15,907 3,094 38,005 

1994 7,514 4,814 45,Q91 745 8,729 16,525 3,419 37,698 

1995 7,739 4,778 45,587 936 8,539 16,361 3,349 37,299 

1996 7,580 4,798 45,817 1,495 8,768 15,902 3,443 36,648 

1997 7,860 4,260 46,937 856 9,199 15,769 3,270 36,007 

1998 7.788 4,291 47,038 1,014 9,322 16,184 3,414 35,188 

• Comp.irable da!.l were not available for children aqes 3 and 4 due to changes in suriey procedures; see Suppltmenral Nore 1 for more informanon. 

NOTE.: Prekinderg.men and kindergarten includes nuMy schools. "Highe! educatJOn institutions" includes regular programs in 2- and 4-year colle<JeS and universities on~. In 1994, the survey methodology for the Current 
Population Survey (CPS) was changed and weights weie adjUSled;see Supp/emtnrol Nol? 1 fol more information. Enrollment estimates exclude the following: children ages 3-5 enrolled in elementary school or higher; 
children ages 6-17 enrolled in prekinderganen.kinderganen.or ~ondary;and adults ages 18-34 enrolled in school below the higher edUCiltion level. These groups are included in the estimates for "not enrolled." 

SOURCE: U5. Department of Commerce, Bureau of the Census. October Curll'!lt Population Surveys. 1970-98. 
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Appendix 1 Supplemental Tables Indicator 2 

Enrollment in Preprimary Education 

Table 2-1 Percentage of 3-, 4-, and 5-year-olds enrolled in center-based programs or kindergarten, by student characteristics: 1991, 1993, 1995, 1996, 
and 1999 

3-year-olds 4-yur-olds 5-yelr-okls 
Student characteristic 1991 1993 1995 1996 1999 1991 1993 1995 1996 1999 1991 1993 1995 1996 1999 

Total 42.6 40.6 41.0 42.6 45.9 61.7 63.1 6SA 64A 70.1 89.8 91.1 93.2 92.3 93A 

Race-ethnicity 

White 44.8 40.8 44.0 44.6 46.7 61.4 63.6 65.8 65.3 69.3 89.S 90.7 92.6 91.8 92.9 

Black 45.4 47.1 44.6 49.8 59.6 71.7 68.S 72-9 79.3 81.4 94.0 93.2 94.S 95.S 98.S 

Hispanic 24.9 32.8 22.4 28.4 25.6 51.S 50.7 50.1 48.8 63.6 86.2 90.7 93.2 90.1 88.6 

Other 143.8 '35.7 132.9 139.S '58.2 '62.3 '72.6 171.6 151.0 '70.0 190.6 90.2 98.4 95.6 97.8 

Household income 

$1 0.000 or less (1) 35.3 31.7 30.S 44.0 (1) 56.8 61.S 58.7 66.1 (1) 91.1 94.5 91.4 95.3 

10.001-20.000 (2) 27.3 31.6 40.1 38.S (1) 54.7 57.0 57.0 61.3 (2) 89.8 90.7 90.4 88.8 

20.001-35.000 (1) 30.6 32.7 34.9 35.9 (1) 54.9 52.9 55.4 65.7 (2) 86.3 92.2 91.3 93.7 

35.001-50.000 (1) 46.5 40.7 47.4 44.7 (1) 68.6 63.S 65.8 69.0 (1) 92.7 89.1 91.6 91.1 

50,001 or more (2) 64.6 62.1 60.3 57.6 (1) 82.4 84.S 80.9 79.3 (2) 97.1 97.3 95.2 95.5 

Parents' highest education level 

Less than high school diploma 23.3 16.1 19.9 127.1 '28.8 37.6 46.5 144.9 '54.6 55.3 86.9 79.6 93.8 87.7 92.8 

High school diploma or GED 32.S 29.3 29.3 34.8 34.5 51.9 51.5 56.7 54.2 62.8 87.8 89.3 91.7 92.6 92.0 

Some college/vocationalltechnical 44.S 42.9 40.6 42.0 45.4 64.1 68.6 65.6 66.S 69.1 91.3 92.6 92.3 91.5 93.2 

Bachelor's degree 53.8 52.9 55.1 55.2 59.3 77.0 74.8 76.6 70.1 76.7 91.3 95.7 96.2 94.3 93.4 

Graduate/professional school 66.1 66.4 162.6 62.1 61.1 81.1 80.1 83.3 83.3 84.9 92.4 96.0 94.8 94.7 96.3 

'Interpret with caution;st.Jndard errors are laige due to small sample sizes. 

'Family income data for 1991 are nor comparable with dat.J for 1993, 1995, 1996,and 1999. 
NOTE: This analysis includes children ages 3-5 who were nor enrolled in fim grade. Age is as of °'<:!'lnbel 31 of the prior )'ar. See Supp/tmerrtal bl fo1 information on the National Household Educauon Survey 
(NHES). See Supplemtnral Nore 3 for information on racial-ethnic categOries. See the glossary IOI definitions of center-based programs and kindergarren. 
SOURCE: U5. Otpartmer11 of Education, NCES. National Housellold Education Survey (NHES). 1991 (Early Childhood Education Componerit). 1993 (School Readiness Component). 1995 (Early Childhood Program 
Participation Component), 1996 (Parent and Family lnvol~enr in Education Component), and 1999 (Parent lnternew Component). 
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Indicator 2 Appendu: 1 Supplemental Tables 

Enrollment in Preprima2 Education 

Table 2-2 Percentage of 3-, 4-,and 5-year-olds enrolled in center-based programs, kindergarten, or center-based programs and kindergarten, by selected 
student characteristics: 1999 

3.,_.r-o1c1s 4-yar~ 5-yur-olds 
Center- Center- Center-

Center· based Center- based Center- based 
based Kin- •ncl based Kin- •ncl based Kin- •nd 

Student pro- der- kinder- pro- der· kinder· pro- der- kinder-
characteristic Total riirams f?rten i!!rten' Total 2rams f?rten i!rten' Total fi!rams garten fi!!rten' 

Total 45.9 45.2 70.1 66.4 2.6 1.2 93A 21.1 57.0 15.3 
Sex 
Male 47.8 47.2 70.7 67.3 24 1.0 93.7 23.2 56.5 13.9 
Female 43.8 43.0 69.6 655 2.8 1.4 93.1 18.8 575 16.8 

Race-ethnicity 
White 46.7 46.0 69.3 66.2 1.8 1.4 92.9 23.1 54.7 15.1 
Black 59.6 59.2 81.4 79.4 1.3 0.7 985 20.2 55.2 23.2 
Hispanic 25.6 25.0 63.6 56.8 5.8 1.1 88.6 13.4 66.2 9.0 
Other 258.2 256.] 270.0 265.0 45 0.6 97.8 223.4 261.1 133 

Household income 
S 10.000 or less 44.0 43.6 66.1 62.1 2.6 13 953 22.0 155.6 17.8 
10.001-20.000 385 38.0 613 57.6 3.2 0.4 88.8 20.1 59.2 9.5 
20.001-30.000 35.9 353 65.7 63.6 1.7 0.4 93.7 16.1 61.4 16.2 
30,001-50.000 44.7 44.1 69.0 653 2.2 15 91.1 20.1 59.0 12.0 
50.001 or more 57.6 56.6 793 74.4 3.1 1.8 955 24.5 53.1 17.9 

Parents' highest education level 
Less than high school diploma 228.S 227.9 553 250.9 2.3 2.1 92.8 14.6 271.s 6.4 

High school diploma or GED 345 33.7 62.8 595 3.0 03 92.0 18.0 58.9 15.1 
Some college/vocationaVtechnical 45.4 44.8 69.1 65.6 1.9 1.5 93.2 21.5 56.7 15.0 

Bachelor's degree 593 58.9 76.7 73.4 2.3 1.0 93.4 26.8 51.7 14.9 

Graduate/professional school 61.1 60.1 84.9 79.6 3.7 1.6 963 22.6 535 20.2 
Poverty status1 

Poor 39.1 38.7 635 58.7 3.8 1.0 91.7 19.4 59.6 12.8 

Nonpoor 48.2 47.4 72.2 68.7 2.2 1.2 93.9 21.6 56.2 16.1 

Poverty status3 within race-ethnicity 
White 
Poor 231.7 231.7 248.7 246.8 0.8 1.0 89.8 24.6 251.6 13.6 

Non poor 493 48.6 72.2 68.9 1.9 1.4 93.4 22.9 55.2 15.4 

Black 
Poor 259.7 258.S 83.9 282.7 1.2 0 99.2 218.6 259.0 221.5 

Non poor 59.6 56.6 2793 76.6 13 1.4 98.1 21.5 52.1 24.4 

Hispanic 
Poor 226.6 226.2 260.5 '50.7 7.7 2.1 284.8 12.5 68.0 4.3 

Non poor 24.7 23.9 66.1 615 43 03 913 14.0 65.0 12.3 

- Sample size too small for a reliable estimate. 

' Due ID survey format dual enrollment may be undef'5timated;see Supp/tmentol fbe l for more information. 
1 Interpret with caution; standard errors are l.irge due to small 1c1mpte si~ 

' The po'lerty measure combines information about household income and household siie. See Supplemental Note l for more information. 
NOTE: This al\cllysis includes children ages 3-5 who were not enrolled in first grade. Age is as of December 31 of the prior )'ar. Details may not add ID totals due to rounding. See Supplememal Nore l fol information on 
!ht Natiol\cll Household Education Sur...ey (NHES). See Supplemtntal No~ 3 for information on racial~thnic categories. See !ht glossary for definioons of center·b.lsed programs and kindergarten. 

SOURCE: U.S. Department of Education, NCES. Natiol\cll Household Education Survey (NHES). 1999 (Parent Interview Component). 
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Appendix 1 Supplemental Tables Indicator 3 

Past and Projeded Elementary and Secondary School Enrollment 

Table 3-1 Public elementary and secondary school enrollment in grades 1-12 (in thousands), by grade level, with projections: Fall 1965-2009 

Fall of year Total Grades 1-8 Grades 9-12 
1965 39.816 28,206 11.610 
1970 43,330 29,995 13,336 

1975 41,848 27,544 14,304 

1980 38,188 24,957 13,231 

1981 37,357 24,593 12.764 

1982 36,720 24,315 12,405 

1983 36,394 24,122 12.271 

1984 36,199 23.895 12.304 

1985 36,230 23.842 12.388 

1986 36,443 24,110 12.333 

1987 36.620 24,544 12.076 

1988 36,756 25,()68 11,687 

1989 37,056 25,666 11,390 

1990 37.605 26,267 11.338 

1991 38,359 26.818 11,541 

1992 39,006 27,271 11,735 

1993 39,542 27,581 11,961 

1994 40,()64 27.851 12,213 

1995 40.667 28,167 12,500 

1996 41,408 28,562 12.847 

1997 41,929 28.875 13,054 

Projected 

1998 42.742 29,412 13,330 

1999 43,191 29.648 13,543 

2000 43,503 29.845 13,658 

2001 43,777 30,010 13,767 

2002 44,018 30,083 13,935 

2003 44,173 30,054 14,119 

2004 44,307 29,931 14,376 

2005 44,411 29,742 14,669 

2006 44,434 29,566 14.868 

2007 44,367 29,460 14,907 

2008 44,241 29,408 14.833 

2009 44,088 29,389 14,699 

NOTE: Deldils may not add to toldls due to rounding. 
SOURCE: U.S. Department of EducatiOn, NCE5. Common Core of Dald, vanous yea~and Projeaians of fducat/Ofl 5tatiltl(5 to 2009 (NCES 1999--038). 1999. 
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Indicator 3 Appendix 1 Supplemental Tables 

Past and Projeded Elementary and Secondatz School Enrollment 

Table 3-2 Public elementary and secondary school enrollment in grades 1-12 (in thousands), by region, with projections: Fall 1965-2009 

ion 
Fall of f!tortheast Midwest South West 

l!!r Total Total Percent Total Percent Total Percent Total Percent 
1965 39.816 8,155 205 10,907 27.4 13,701 34.4 7,()45 17.7 

1970 43,330 9,136 21.1 11,950 27.6 14,416 333 7.829 18.1 

1975 41,848 8,994 215 11,360 27.1 13.Sn 33.1 7.6n 18.2 

1980 38,188 7,711 20.2 9,929 26.0 13,259 34.7 7,289 19.1 

1985 36,230 6,772 18.7 9,019 24.9 12,994 35.9 7,445 20.5 

1990 37,605 6,662 17.7 9,o61 24.1 13,478 35.8 8,406 22.4 

1991 38,359 6,774 17.7 9,176 23.9 13,724 35.8 8,687 22.6 

1992 39,oo6 6,881 17.6 9,301 23.8 13,940 35.7 8,884 22.8 

1993 39,542 6,993 17.7 9,374 23.7 14, 126 35.7 9,049 22.9 

1994 40,064 7,Q86 17.7 9,461 23.6 14,312 35.7 9,206 23.0 

1995 40,667 7,210 17.7 9,560 23.5 14,529 35.7 9,369 23.0 

1996 41,408 7,332 17.7 9.675 23.4 14,762 35.6 9,640 23.3 

1997 41,929 7,421 17.7 9,738 23.2 14,947 35.6 9.822 23.4 

Projected 
1998 42,742 7,516 17.6 9,882 23.1 15,246 35.7 10.101 23.6 

1999 43, 191 7.572 175 9,927 23.0 15,426 35.7 10,267 23.8 

2000 43,503 7,598 175 9,948 22.9 15,561 35.8 10,394 23.9 

2001 43,777 7,619 17.4 9,970 n.s 15,682 35.8 10.505 24.0 

2002 44,018 7,641 17.4 9,989 22.7 15,773 35.8 10,615 24.1 

2003 44,173 7,643 173 9,975 n.6 15,842 35.9 10,713 24.3 

2004 44,307 7.631 17.2 9,967 n5 15,902 35.9 10,809 24.4 

2005 44,411 7,606 17.1 9,954 n.4 15,949 35.9 10,903 24.6 

2006 44,434 7,560 17.0 9,929 n.3 15,969 35.9 10,976 24.7 

2007 44,367 7,497 16.9 9,886 223 15,953 36.0 11,031 24.9 

2008 44,241 7,427 16.8 9.829 22.2 15,923 36.0 11,063 25.0 

2009 44,088 7,358 16.7 9,786 22.2 15.871 36.0 11,075 25.1 

NOTE: Ottails may not add to totals due to rounding. See Supplemental Note 4 for a hst of Slates that comprise e~ region. 
SOURCE: U.S. Department of EdUCdtion, NCES. Common Core of Data, various year5,and Projtaions of £duamofl Statistu to 2009 (NCES 1999-038). 1999. 
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Appendix 1 Supplemental Tables Indicator 3 

Past and Projeded Elementary and Secondary School Enrollment 

Table 3-3 Private elementary and secondary school enrollment (in thousands), by region and grade level: School years 1989-90 to 1997-98 

Region 
School l!!r Total Northeast Midwest South West 

Grades 1-12 
1989-90 4.265 1,199 1.221 1,109 736 
1991-92 4.323 1,168 1,213 1,145 798 

1993-94 4.264 1,120 1,172 1.214 759 
1995-96 4,400 1,124 1,196 1.256 825 

1997-98 4,461 1,123 1,199 1.323 816 

Grades 1-8 
1989-90 3,139 837 933 818 551 

1991-92 3,197 822 937 843 595 

1993-94 3,162 792 899 899 573 

1995-96 3,240 789 910 926 616 

1997-98 3.280 794 907 969 610 

Grades9-12 
1989-90 1,126 362 288 291 185 

1991-92 1,126 346 276 302 203 

1993-94 1,102 328 273 315 186 

1995-96 1,160 334 286 330 209 

1997-98 1,181 330 292 353 206 

NOTE: Estimates exclude ungraded midents. Details ITld'f not add to totals due to rounding. See Supplemtnral Nore 4 for a list of states that comp!R each region. 

SOURCE: U.S. °'P.Jrtmellt of Education, NCES. Pli'iate School Su~ (PSS). various yem. 
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Indicator 4 Appendix 1 Supplemental Tables 

Racial-Ethnic Distribution of Public School Students 

Table4-1 Racial-ethnic distribution of public school students enrolled in grades 1-12: October 1972-98 

Minority enrollment 
October White Total Bllick Hispanic Other 
1972 78.0 22.0 14.8 5.8 1.4 
1973 78.1 21.9 14.7 5.7 1.4 

1974 76.8 23.2 15.4 6.2 15 

1975 763 23.7 155 6.6 1.7 

1976 76.4 23.6 155 6.4 1.7 

19n 763 23.7 15.8 6.2 1.8 

1978 75.6 24.4 15.9 6.4 2.0 

1979 

1980 

1981 725 275 16.0 8.6 29 

1982 72.1 27.9 16.0 8.7 3.2 

1983 71.4 28.6 16.1 9.1 3.4 

1984 71.9 28.1 16.0 85 3.6 

1985 69.7 303 16.7 10.1 35 

1986 693 30.7 165 10.6 3.6 

1987 68.8 31.2 16.4 10.8 3.9 

1988 68.4 31.6 16.6 10.9 4.2 

1989 68.0 32.0 16.6 11.4 4.1 

1990 67.7 323 16.4 11.6 43 

1991 67.4 32.6 16.8 11.6 4.2 

1992 67.0 33.0 16.8 11.9 43 

1993 67.2 32.8 165 12.0 4.3 

1994 66.0 34.0 16.6 13.5 3.8 

1995 655 345 16.9 14.1 3.5 

1996 63.8 36.2 16.6 14.4 5.2 

1997 63.2 36.8 16.9 14.7 5.2 

1998 62.7 373 17.1 15.1 5.1 

- Not available. 

NOTE: In 1994. the survey methodology for the Current Populanon Survey (CPS) was changed and weights were adjusted; see 5upp/fmenrol Note I for more information. ~centages may not add to 100.0 due to 
rounding_ See 5upplrmenrol Norr 3 for information on the racial-roinic cateq0nes. 

SOURCE: U.S. Department of Commerce, Bureau of the Census. October Current Population Surveys, 1972-98. 
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Appendix 1 Supplemental Tables Indicator 4 

Racial-Ethnic Distribution of Public School Students 

Table4-2 Racial-ethnic distribution of public school students enrolled in grades 1-12, by region:October 1972-98 

Minority Minority 
October White Total Black Hisp.nlc Other White Total Black Hispanic Other 

Northeast Midwest 
1972 81.6 18.4 12-3 5.4 0.7 87.6 12.4 10.6 15 03 
1973 81.3 18.7 12.6 5.4 0.6 87.9 12.1 10.5 1.1 0.5 

1974 81.0 19.0 12.7 55 0.7 865 135 11.2 1.6 0.7 

1975 79.9 20.1 13.4 6.0 0.7 86.2 13.8 11.7 1.6 0.5 

1976 79.1 20.9 12.9 6.3 1.7 87.0 13.0 11.2 15 0.4 

19n 80.2 19.8 12.7 5.8 13 85.9 14.1 11.7 1.6 0.7 

1978 79.9 20.1 13.6 5.7 o.s 85.7 14.3 11.3 1.8 1.1 

1979 

1980 

1981 763 23.7 13.4 83 2.0 84.3 15.7 12.2 1.8 1.6 

1982 75.9 24.1 135 83 2-3 84.5 155 12.0 1.8 1.7 

1983 76.2 23.8 14.0 7.8 1.9 83.4 16.6 12.6 2.1 1.9 

1984 76.8 23.2 13.3 7.1 2.8 82.2 17.8 13.7 2.3 1.8 

1985 74.2 25.8 13.3 10.4 2.1 795 205 15.0 3.3 2.2 

1986 74.2 25.8 13.3 10.4 2.1 81.9 18.1 13.0 3.3 1.8 

1987 74.8 25.2 12.9 9.3 3.0 80.9 19.1 13.6 3.1 2.5 

1988 745 255 13.9 8.7 2.9 795 205 15.0 33 2.2 

1989 73.3 26.7 14.5 9.2 3.1 80.4 19.6 13.9 3.4 2-3 

1990 73.2 26.8 13.5 10.2 3.2 81.9 18.1 12.9 2.6 2.6 

1991 72.9 27.1 14.2 9.7 3.3 82.0 18.0 12.7 2.8 2.5 

1992 71.9 28.1 14.8 9.8 3.6 82.0 18.0 12.8 2.7 25 

1993 72.1 27.9 15.4 8.7 3.7 81.1 18.9 13.2 3.5 2.2 

1994 72.1 27.9 13.9 10.8 3.2 78.2 21.8 14.8 4.8 2.3 

1995 70.7 29.3 14.6 11.8 3.0 795 205 13.9 4.4 2.2 

1996 68.2 31.8 16.1 12.0 3.7 80.4 19.6 12.7 4.1 2.8 

1997 67.7 32.3 16.0 12.3 4.0 795 20.5 13.3 4.3 29 

1998 68.2 31.8 15.1 13.0 3.7 78.8 21.2 13.3 4.7 3.2 
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I ndu:.ator 4 Appendix 1 Supplemental Tables 

Racial-Ethnic Distribution of Public School Students 

Table 4-2 Racial-ethnic distribution of public school students enrolled in grades 1-12, by region: October 1972-98-Continued 

Minority Minority 
October White Total Black Hispanic Other White Total Black Hispanic Other 

South West 
1972 70.1 29.9 245 4.8 05 73.1 26.9 6.3 15.0 5.6 
1973 69.8 30.2 24.7 5.0 0.6 743 25.7 6.2 143 5.2 
1974 68.1 31.9 255 5.9 05 72.9 27.1 6.8 14.7 5.6 
1975 67.6 32.4 25.2 6.4 0.7 72.1 27.9 6.9 14.8 6.2 
1976 67.6 32.4 255 6.0 0.9 73.0 27.0 7.0 14.6 5.4 
1977 67.9 32.1 26.1 55 0.6 72.4 27.6 6.8 14.5 6.3 

1978 66.7 333 26.1 6.1 1.1 71.8 28.2 6.9 14.9 6.5 
1979 

1980 

1981 643 35.7 25.8 7.0 1.4 673 32.7 6.7 17.9 8.2 
1982 64.7 353 26.6 7.7 1.0 65.2 34.8 55 19.7 9.6 
1983 64.3 35.7 25.8 85 15 64.1 35.9 5.6 20.1 10.2 
1984 665 335 243 7.5 1.7 63.8 36.2 6.8 19.4 9.9 

1985 63.7 363 25.6 8.8 2.0 63.6 36.4 6.5 20.8 9.1 

1986 625 375 26.4 8.9 2.2 62.9 37.1 6.1 21.7 93 

1987 62.4 37.6 25.8 9.6 2.2 603 39.7 7.1 23.1 9.5 
1988 62.4 37.6 24.8 10.4 2.4 60.9 39.1 6.7 22.0 10.4 

1989 61.9 38.1 25.8 9.8 2.5 59.4 40.6 5.9 24.9 9.8 

1990 60.0 40.0 273 105 2.2 593 40.7 5.4 24.8 10.5 

1991 59.7 403 27.7 10.1 2.5 59.4 40.6 5.9 25.0 9.6 

1992 59.7 40.3 27.2 103 2.8 58.8 41.2 5.8 26.2 9.2 

1993 60.6 39.4 26.2 10.4 2.8 58.9 41.1 6.1 26.0 9.1 

1994 593 40.7 26.0 12.4 23 59.1 40.9 5.6 26.7 8.5 

1995 59.1 40.9 26.9 12.1 1.9 57.1 42.9 5.5 29.4 8.0 

1996 57.6 42.4 27.0 12.6 27 52.8 47.2 5.3 293 12.7 

1997 57.1 42.9 27.0 13.4 2.6 52.8 47.2 6.5 28.6 12.1 

1998 56.4 43.6 27.9 12.8 2.8 52.0 48.0 6.8 30.0 11.3 

- Not available. 

NOTl In 1994. the survey methodology for the Current PopulatJOn Survey (CPS) was changed and ""'"Jhts were adjusted;see Supplemtntal Norr 1 for more information. "'rcentages may not add to 100.0 due to rounding. 
See Supplemenrol Nore 3 for information on the racial-flhnic categories. See Supptemenrol Notr 4 for a lisl of stiteS that comprise each regiOn. 

SOURCE: U.S. Department of Commerce. Bureau of the Census.October Current Population Surveys, 1972-98. 
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Appendix I Supplemental Tables Indicator 5 

Parental Education, bl Race-Ethnidty 

Table 5-1 Percentage distribution of 6- to 18-year-olds according to parents' highest education level, by child's race-ethnicity: 197 4-99 

Parents' highest educnion level 
•nd child's 111ce-ethni~ 1974 1979 1984 1989 1994 1999 

White 
Mother's highest education level 100.0 100.0 100.0 100.0 100.0 100.0 

Less than high school diploma 27.1 22.1 16.8 12.0 95 6.9 

High school diploma or GED 51.4 50.4 503 48.8 37.9 35.2 

Some college 12.2 16.1 183 213 31.0 31.4 

Bachelor's degree or higher 93 11.4 14.6 17.9 21.6 26.4 

Father's highest education level 100.0 100.0 100.0 100.0 100.0 100.0 

Less than high school diploma 28.6 22.4 16.2 12.2 9.1 8.1 

High school diploma or GED 38.3 38.7 39.0 38.4 32.2 315 

Some college 13.2 155 183 20.1 27.4 26.8 

Bachelor's degree or higher 19.9 23.4 26.5 29.3 313 33.6 

Black 
Mother's highest education level 100.0 100.0 100.0 100.0 100.0 100.0 

Less than high school diploma 57.6 46.4 34.8 263 20.0 19.6 

High school diploma or GED 32.1 36.1 42.6 44.4 40.0 37.1 

Some college 6.8 125 15.6 19.8 30.0 29.5 

Bachelor's degree or higher 3.6 4.9 7.0 9.4 10.1 13.9 

Father's highest education level 100.0 100.0 100.0 100.0 100.0 100.0 

Less than high school diploma 613 443 33.1 25.4 18.2 14.6 

High school diploma or GED 27.1 35.7 38.4 40.4 42.2 39.3 

Some college 7.6 12.7 16.3 20.6 23.5 29.7 

Bachelor's degree or higher 4.0 7.3 12.2 13.7 16.1 165 

Hispanic 

Mother's highest education level 100.0 100.0 100.0 100.0 100.0 100.0 

Less than high school diploma 61.8 60.4 60.5 55.8 51.8 49.2 

High school diploma or GED 28.9 283 28.2 28.7 26.9 25.2 

Some college 5.7 7.2 7.7 10.2 15.6 18.2 

Bachelor's degree or higher 35 4.1 3.7 5.2 5.7 7.4 

Father's highest education level 100.0 100.0 100.0 100.0 100.0 100.0 

Less than high school diploma 58.3 57.2 56.3 51.6 51.1 48.9 

High school diploma or GED 24.9 25.0 25.0 27.2 23.2 26.2 

Some college 8.4 9.5 10.5 13.4 17.5 14.7 

Bachelor's degree or higher 8.4 8.3 8.2 7.7 8.3 10.1 

NOTE: Information on parems'highest education ie'lel is available only for those parents who live in the same household with their child. The Current Population Survey (CPS) questions used to obtain educational 
attainment were changed in 199-4 and weights were adjusted; see Supplemental Note I for more informatioo. Percentages may not add to 100.0 due to rounding. Stt Supplemtntal Nore 3 for information on the racial-
ethnic caiegories. 

SOURCE: U.S. Department of Commerce, Bureau of the Census. March Current Population Sur~ various yem. 
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indicator 6 Appendix 1 Supplemental Tables 

Language Spoken at Home by Hispanic Students 

Table 6-1 Number and percentage distribution of students enrolled in grades K-12, by race-ethnicity: 1999 

Students in grades K-12 
Total White Black Hispanic Other 

Number (in thousands) 51,979 33.831 8,270 7,199 2.679 
Percent 100.0 65.1 15.9 13.8 5.2 

t«JTE Percentages may not add lO totals due to rounding. Stt Supplemtntal Note l for information on the Natio11al Household EducatiOn Suriey (NHES). Stt Supplemenral Norr J for information on the raci.JH-thnic 
ca1'gOlies. 

SOURCE: U.S. Department of Education, NCES. National Househokl Edwtion SUf"'Y (NHES), 1999 (Parent lntrrview Componenl). 

Table 6-2 Percentage distribution of Hispanic students in grades K-12, by language spoken at home and grade: 1999 

Spoke mostly Spoke English and Spoke mostly 
Grade English Spanish equally 
enrolled Total athome at home 

Total 100.0 57.2 17.0 

K-5 100.0 54.8 16.2 

6-8 100.0 58.2 20.1 

9-12 100.0 615 15.9 

NOTE: Perceniages may not add to 100.0 due to rounding. Stt Suppltmental Nore l for information on the Natio11al Household Education Survey (NHES). 
SOURCE: US. Department of Education, NCES. Natio11al Household Educ.ition Survey (NHES). 1999 (Parent Interview Component) 

Spanish 
at home 

25.1 

28.2 

20.6 

22.4 

Spoke English and 
other language equally/ 

spoke other 1ansua9e 
0.7 

0.8 

1.0 

0.2 

Table6-3 Percentage distribution of Hispanic students in grades K-12, by language spoken at home, grade, and mother's birth place: 1999 

Spoke mostly Spoke English and Spoke mostly Spoke English and 
Grade English Spanish equally Spanish other language equally/ 
enrolled Total at home at home at home spoke other laniuage 

Mother was bom in the United States 

Total 100.0 89.3 5.9 4.S 0.4 

K-5 100.0 89.6 5.0 5.2 0.2 

6-8 100.0 86.0 9.7 3.6 0.8 

9-12 100.0 91.6 4.2 3.8 0.4 

Mother was not born in the United States 

Total 100.0 27.8 27.3 43.8 1.0 

K-5 100.0 24.4 25.7 48.6 1.3 

~8 100.0 29.3 32.1 37.3 1.4 

9-12 100.0 34.3 26.9 38.7 0.1 

NOTE Information is shown only for students who hed with their mothffi. Four percent of students did not live with their mothe~ Percentages may not add to 100.0 due to rounding. See Supptemenral Note l for 
information on the Natio11al Household Educ.Jtion Survey (NHES). 
SOURCE: U.S. Department of EdUCdlioll, NCES. Natio11al Household Education Survey (NHES). 1999 (Parent Interview Component). 
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Appendix 1 Supplemental Tables Indicator 6 

Language Spoken at Home by Hispanic Students 

Table6-4 Percentage distribution of Hispanic students in grades K-12, by language spoken at home and various demographic characteristics: 1999 

Langua!I! sPoken at home by student 
Demographic Mostly English and Mostly 
characteristic Total English ~nish equal!l Spanish 

Total 100.0 100.0 100.0 100.0 

Language spoken most at home by mother' 

English 483 82.0 6.0 2.0 

Spanish2 51.0 17.2 93.7 98.0 

English and other language equally/other language 0.7 0.7 03 0.0 

Mother's place of birth' 

United States/territories 46.8 73.8 15.8 8.3 

Other countries 53.2 26.2 84.2 91.7 

Mother's first language' 

English 32.8 56.1 3.1 1.5 

Spanish2 65.2 413 96.6 983 

English and other language equally/other language 20 26 03 0.2 

Parents' highest education level 

Less than high school diploma 30.4 17.2 45.8 50.7 

High school diploma or GED or higher 69.6 82.8 54.2 49.3 

High school diploma or GED 27.9 28.4 25.2 28.5 

Some college/vocational/technical 25.2 32.5 18.8 12.9 

Bachelor's degree 9.0 11.5 55 5.3 

Graduate/professional school 75 10.4 4.7 2.6 

Household income 

S20,000 or less 45.6 36.6 55.1 60.2 

10,000 or less 21.0 175 21.5 28.6 

10,001-20,000 24.6 19.1 33.6 31.6 

20,001 or more 54.4 63.4 44.9 39.8 

20,001-30,000 26.7 23.7 31.4 30.4 

30,001-50,000 115 15.5 6.8 4.9 

50,001 or more 16.2 24.2 6.7 4.5 

' Information iS only shown for students who IWed with their mothers. Four percent of S!lilents did not !Ne with their mothers. 
' Motile~ of Hispanic students weie asked about language spoken mostly at home or their first language. The response options were : English, Spanish, English and Spanish eQually, English and another language eQually, 
and another language. This category used in the table includes mothers who spoke Spanish, and English and Spanish eQually. 
NOTE: Included in the totals but not shown separately are Hispanic students who spolce English and other languages eQually or primarily other languages at home. Percentages 11\dy not add to 100.0 due to rounding. See 
Supplemenrol llote 2 for information on the Mational Household Education Survey (NHES). 

SOURCE: U.S. Department of Education, NCES. Mational Household Education Survey (NHES), 19')9 (Parent Interview Component). 
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Indicator 7 Appendix 1 Supplemental Tables 

Past and Projected Postseconda!J Enrollments 

Table 7-1 Total enrollment in degree-granting 2-and 4-year postsecondary institutions (in thousands) by sex, enrollment status, and type ofinstitution, 
with projections: Fall 1970-2009 

Sex Enrollment status Type of Institution 
Year Total Male Female Fuli:iime Part-time 4-~r 2-l!ar 
1970 8,581 5,o44 3.537 5.816 2.765 6,262 2.319 

1972 9,215 5.239 3,976 6.072 3,142 6,459 2.756 

1974 10,224 5.622 4.601 6,370 3,853 6,820 3,404 

1976 11.012 S,811 5.201 6,717 4,295 7,129 3,883 

1978 11.260 5.641 5.619 6,668 4,592 7.232 4,028 

1980 12,097 5,874 6,223 7.()98 4,999 7,571 4.526 

1982 12.426 6,031 6,394 7,221 5.205 7.654 4,772 

1984 12.242 5,864 6,378 7.()98 5,144 7,711 4,531 

1986 12.504 5,885 6.619 7,120 5,384 7,824 4,680 

1988 13.055 6.002 7,o53 7,437 5.619 8,180 4,875 

1990 13.819 6,284 7.535 7.821 5,998 8,579 5,240 

1991 14,359 6,502 7,857 8,115 6,244 8,707 5,652 

1992 14,487 6.524 7,963 8,162 6,325 8,765 5,722 

1993 14,305 6,427 7,877 8,128 6,177 8,739 5,566 

1994 14,279 6,372 7,907 8,138 6,141 8,749 5,530 

1995 14.262 6,343 7,919 8,129 6,133 8,769 5,493 

1996 14,300 6,344 7,956 8,213 6,087 8.803 5,497 

Projected• 

1997 14,390 6,313 S.077 8,114 6,276 8.805 5.585 

1998 14.608 6,297 8,311 8,242 6,366 8,928 5.680 

1999 14,881 6,370 8.511 8,449 6,432 9,106 5,775 

2000 15,072 6,432 8.639 8.600 6,471 9,234 5,838 

2001 15,158 6,471 8.688 8.690 6,469 9,298 5.861 

2002 15,168 6,486 8.682 8,702 6,466 9,309 5.859 

2003 15.262 6,525 8.736 8,787 6,475 9,376 5,885 

2004 15,400 6.577 8,823 8.895 6,505 9,465 5,935 

2005 15,556 6,628 8.928 9,019 6,537 9,572 5,984 

2006 15,739 6.691 9,048 9,169 6,570 9.696 6,042 

2007 15,929 6,763 9,166 9,325 6,604 9,822 6,107 

2008 16,144 6.852 9.291 9,503 6,640 9,963 6,181 

2009 16,336 6,937 9,399 9.666 6,670 10,092 6,244 

•Projections based on delta through 1996. 

NOTE: Detai~ may not add to totals due to rounding. 
SOURCE: U. 5.Department of Education,NCES. Digest of ftJUaJrion Slari5tK5 1998 (NCES 1999-036). 1999, tabll'I 171and173,and Projtacm of EtltXJ11ion Slati5tK5to1009 (NCES 1999-038), 1999, tabll'l 3, 4,and 5. 
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Appendix 1 Supplemental Tables Indicator 8 

Undergraduate Enrollment of Minority Students 

Table 8-1 Percentage distribution of undergraduate enrollment in postsecondary education institutions according to race-ethnicity, by Carnegie Classi-
fication: Fall 1976 and Fall 1995 

Minority 
American 

Asilnor Indian/ 
Number Total Pacific Alaskan 

1994 C.r!?!ile dasslflatlon enrolled Total White minority Bliek Hlspank Islander Native 
1976-77 

Total 9,428.298 100.0 82.6 17A 10.1 4.7 1.1 0.7 

Research Universities I 1,305,976 100.0 88.2 11.8 5.8 2.6 2.9 05 
Research Universities II 467,364 100.0 92.1 7.9 5.1 1.4 0.8 0.6 

Doctoral Universities I and II 801,263 100.0 85.0 15.0 8.9 45 1.0 0.6 

Master's Universities/Colleges I and II 2,089.078 100.0 81.3 18.7 115 5.0 1.6 0.6 

Baccalaureate Colleges I and II 750.398 100.0 81.1 18.9 12.2 5.2 1.0 0.5 

Associate of Arts Colleges 3,710.684 100.0 79.9 20.1 11.2 5.8 2.1 1.0 

Specialized Institutions 221.025 100.0 86.7 13.3 8.2 2.7 1.2 1.2 

1995-96 

Total 12,231,719 100.0 73.6 26.4 11.1 8.5 5.8 1.0 

Research Universities I 1.413.334 100.0 75.2 24.8 7.1 6.2 10.9 0.6 

Research Universities II 480,076 100.0 83.0 17.0 6.5 45 5.0 1.0 

Doctoral Universities I and II 923.517 100.0 76.9 23.1 11.0 6.1 5.0 0.9 

Master's Universities/Colleges I and II 2.509,428 100.0 743 25.7 12.8 7.4 4.7 0.9 

Baccalaureate Colleges I and II 1, 130,624 100.0 79.7 20.3 12.9 4.0 2.8 0.7 

Associate of Arts Colleges 5,485,405 100.0 703 29.7 115 11.3 5.8 1.1 

Specialized Institutions 289.335 100.0 73.6 26.4 11.2 6.3 5.2 3.7 

NOTE For 1976-77 .students whose ra<Hthnicity was unknown were ellCluded from the analysis ~cernages may not add to 100.0 due to lllllndinq. See Suppltmtntol Nott 3 for information on the racial-ethnic 
categories. Included in the 1976 enrollment totals but not shown separately are inslitutions with unknown Carnegie classifications. See Suppltmentol No~ 5 for definitions of Carnegie Oassificatioos. 
SOURCE: U.S.Cltpartment of EdUCGtion,NCES. 1976 Higher EdW!ion General Information Surl'e't (HEGIS) and 1995 lmegrated Postsecondary Education Data System (IPEDS)"Fall Enrollment"surieys. 
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Indicator lO Appendix 1 Supplemental Tables 

Partidpation in Adult Learning 

Table 10-1 Percentage of adults ages 18 or older who participated in learning activities in the past 12 months, by educational attainment and age: 1991, 
1995, and 1999 

1999 
Type of adult learning activity 

1991 1995 Credential 
Eduational ntalnment and age Total' Total' Total' Buie skills Full-time Part-time Work-related Personal 

Total 37.9 44.3 49.6 2.2 7.1 9A 23.2 22.8 

Educational attainment 

Grade 8 or less 8.0 10.9 13.9 4.2 0 0.6 15 5.6 

Grades 9-122 16.1 235 26.6 8.3 1.2 4.4 6.7 10.4 

High school diploma or GED 26.7 33.0 40.5 2.3 4.6 7.0 17.4 18.8 

Some college/ technicaV 

vocational school 526 58.7 61.0 0.9 15.2 13.7 25.2 26.6 

Bachelor's degree or higher 56.S 62.1 65.0 ('} 6.0 11.6 38.4 31.9 

Age 

18-24 69.1 68.3 72.8 10.4 37.4 15.1 19.4 215 

25-34 42.2 53.0 60.1 21 8.2 15.2 29.7 25.3 

35-44 46.6 51.0 52.3 t.o 25 10.3 29.5 24.8 

45-54 33.3 47.0 51.8 0.6 1.6 8.2 28.4 27.1 

55-64 23.0 28.2 37.2 0.4 0.2 4.7 19.8 19.3 

65 and older 105 15.2 19.6 0.6 0.3 1.5 3.8 14.6 

1 Estimates includes participatioll in basic skills. work-ielated. credential programs. English as a Second Language, personal inteiest coorses,apprenticeships,or participation in credential program full or part time. Adults 
who panil:ipated in apprenticeships and programs for English as a Second Language are included in the totals but are not slxlwn 5e1>a1atffy. 

'In 1995 and 1999, indudes adults whose highest eduution level was grades 11--12 woo had not ll'Cei¥ed a high sdlool diploma; in 1991 includes only adults whose highest educanon ievt'I was grades 9-11. 
1 Only adults who had not received a high school diploma or equivalent. who ll'Cei¥ed a high school diploma in the past 12 months.or who received a high school diploma in a foreign country and did not have a bachelor's 
degree were asked about their panicipaoon in basic education/General Education Oeootriopment (GED) actiYitil'S. 

NOTE: See Suppltmtntol Note l for information on the National Housthold Educalion SuNey (NHES). 

SOURCE: U.S. Department of Education,NCES. National Househok! Education Survey (NHES), 1991.1995,and 1999 (Adult Education Component). 

Table 10-2 Percentage of adults age 18 or older who participated in various learning activities with different providers, by type of activity: 1999 

Type of prOYider for various adult learning activities 
Elementary/ Post- Trade 

Type of activity and age secondary secondary organization Private Business Government Other 

Credential 1.2 75.1 9.4 1.7 6.0 3.9 2.7 

Full-time 0.6 87.8 5.8 1.2 0.9 24 1.3 

Part-time 1.6 65.5 12.1 21 10.0 5.0 3.7 

Work-related 5.0 21.4 12.5 5.8 53.6 13.8 4.4 

Personal 5.1 15.6 11.1 47.5 20.0 10.1 4.5 

NOTE: Information on the type of provider of adult learning activities was aggregated as follows. Elementary/secondary:elementary,junior high school, or high school;postsecondary:2-year community or junior college, 2-
year 'IOOUonal school, or 4-year college or university; trade organization: private vocational, trade. business, hospital. flight school.or adult lea ming center; private: private community organization. church or religious 
orga~tion, tutor,or private instructor; business: business or industry, or professional association; and government ~al, state, county, or loul government. or public library. Percentages were based on individuals who 
panicipated in work-related activities or courses for personal development only. Perceniages can add to more than 100.0 because individuals can take more than one work-related or personal-dMtopment course. See 
Supp/tmentol Note l for information on the National Household &luc.ition Survey (NHES). 

SOURCE: U.S. Department of Educatioll, NCES. National Household Educatioll Survey (NHES). 1999 (Adult Education Component). 
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Appendix 1 Supplemental Tables Indicators 11, 12 

Kindergartners' Skills and Proficiency in Reading and Mathematics 

Table 11-1 Percentage of first-time kindergartners achieving each reading and mathematics proficiency level, by child and family characteristics: Fall 
1998 

Reading eroficiencies Mathematics proficiencies 
Letter Beginning Ending Number Relative Ordinal 

Char11cterlstic recognition sounds sounds and shape size sequence 
Total 66 29 17 94 58 20 

Sex 

Male 62 26 15 93 57 21 

Female 70 32 19 95 59 20 
Mother's highest education level 

Less than high school 38 9 4 84 32 6 

High school diploma or equivalent 57 20 11 92 so 13 

Some college, including vocational/technical 69 30 17 96 61 20 

Bachelor's degree or higher 86 so 32 99 79 37 

Race-ethnicity 

White 73 34 20 96 66 26 

Black 55 19 10 90 42 9 

Asian 79 43 29 98 70 31 

Hispanic 49 19 10 90 44 12 

NOTE: Based on those a~ in Englislt Exi:ludes 19 percent of Asian and 30 percent of Hispanic childrefl. Stt Supplemtntol ~ 3 for informatioll on the racial-ethnic c.itegories. 

SOURCE: U5. Department of Education, NCES. Early Childhood Longitu:linal Stld1. "Kindergarten Class of 1998-99." Fall 1998. 

Kindergartners' Overall Reading and Mathematics Performance 

Table 12-1 Mean reading t-scores of first-time kindergartners,and percentage distribution of quartile scores, by child and family characteristics: Fall 1998 

Quartile scores 
0-25 26-50 51-75 76-100 

Char11cteristic Mean t-score ~ent percent percent percent 

Total so 25 25 25 25 

Sex 

Male 49 29 25 24 22 

Female 51 21 25 26 28 

Mother's highest education level 

Less than high school 43 52 26 16 6 

High school diploma or equivalent 48 32 28 24 16 

Some college, including vocational/technical 51 21 27 26 26 

Bachelor's degree or higher 56 8 18 28 46 

Child's race-ethnicity 

White 52 18 24 28 30 

Black 47 34 30 21 15 

Asian 55 13 24 24 39 

Hispanic 46 42 24 19 15 

NOTE: Based on those assessed in English. Exi:ludes 19 percent of Asian and 30 percent of Hispanic children. ~cenrages may not ackl to 100 due to rounding. T-scores normalize the actual distribution to an amage of SO 
and a standard dMJtion of SO. Stt Supplemental Nore 3 for information on !ht racial-ethnic categories. 

SOURCE: U.S. Department of Education.NCES. Early Childhood Longitudinal Stld1.'Kindelgarten Class of 1998-99." Fall 1998. 
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Indicator 12 Appendix 1 Supplemental Tables 

Kindergartners' Overall Reading and Mathematics Performance 

Table 12-2 Mean mathematics t-scores of first-time kindergartners, and percentage distribution of quartile scores, by child and family characteristics: Fall 
1998 

Chal'llcteristlc 

Total 

Sex 

Male 

Female 

Mother's highest education level 

Less than high school 

High school diploma or equivalent 

Mean t-score 

so 

so 
so 

43 

48 
Some college, including vocational/technical 51 

Bachelor's degree or higher 

Child's ~nkity 

White 

Black 

56 

52 

46 

0-25 
percent 

25 

26 

24 

53 

32 

21 

18 

18 

39 

Asian 54 13 

Quartile scores 
26-50 51-75 76-100 

percent percent percent 
25 25 25 

24 24 26 

26 26 24 

25 15 7 

28 23 17 

27 28 24 

18 19 46 

23 27 32 

30 21 10 

25 24 38 

Hispank 47 40 26 20 14 

NOTE: Based on those assessed in English. Excludes 19 percent of Asian and 30 percent of Hispanic children. Percenldges may not add to 100 due to rounding. I-SCOies normalize the actual distributioo to an average of 50 
and a siandard devia!ion of 50. Stt Suppltmtntol Note 3 for information on the racial-ethnic categaries. 

SOURCE: U.S. Department of Education, NCES. Early Childhood Longit!Xlinal Sndy,"Kindelgarten Class of 1998-99." Fall 1998. 
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Appendix 1 Supplemental Tables Indicator 13 

Reading Performance of Students in Grades 4, 8, and 12 

Table 13-1 Average reading performance, by grade and selected student characteristics: 1992, 1994, and 1998 

Student Gr11de4 Grades Gr11de 12 
char11cteristic 1992 1994 1998 1992 1994 1998 1992 1994 1998 

Toul 217 214 217 260 260 264 292 2S7 291 
Sex 
Male 213 209 214 254 252 257 287 280 283 
Female 221 220 220 267 267 270 297 "294 298 

Race-ethnicity 

White 225 224 227 267 268 272 298 "294 298 
Black 193 1S7 194 238 237 243 273 265 270 
Hispanic 201 191 196 241 240 244 278 270 275 
Asian/Pacific Islander 214 229 225 270 268 271 292 280 289 
American Indian/ Alaskan Native 207 201 202 251 251 248 275 276 

- Not available. 
NOTE: See Suppltmenrol Nore 3 for information on the racia~nic utegories. See Suppltmtnral Norr 6 for information on the Namndl ~t of Edwtional Progress (NAEP). 

SOUl(E: U.S. Department of Education, NCES NAB' 79981/eading. A flepixt Cant frx rlre Narion and rlre Start5 (NCES 1999-SOO), 1999. 

Table 13-2 Percentage of students scoring at or above each achievement level in reading, by grade: 1992, 1994,and 1998 

Achievement Gr11de4 Grades Gr11de 12 
level 1992 1994 1998 1992 1994 1998 1992 1994 1998 
Below Basic 38 40 38 31 30 26 20 25 23 

At or Above Basic 62 60 62 69 70 74 80 75 77 

At or Above Proficient 29 30 31 29 30 33 40 36 40 

At or Above Advanced 6 7 7 3 3 3 4 4 6 

NOTE: See Supplemenral Nore 6 for informanon on the N.ltional Assessment of EduuOO!l Progress (NAEP). 

SOURCE: U.S.Drpartment of EducatiOn, NCES. NAEP 7998 Fltading. A flepixt(JJnt for rlre Norim and rht Stares (NCES 1999-500). 1999. 
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Indicator 14 Appendix 1 Supplemental Tables 

Writing Performance of Students in Grades 4, 8, and 12 

Table 14-1 Percentage of students scoring within each of the NAEP writing assessment achievement levels, by grade and selected student characteristics: 
1998 

Achievement level 
Student characteristic Below basic Basic Proficient Advanced 
Grade4 16 61 22 

Sex 
Male 21 63 16 1 
Female 11 S9 28 2 

Race-ethnicity 
White 10 61 27 2 
Black 31 61 8 0 
Hispanic 28 62 10 0 
Asian/Pacific Islander 7 S7 32 4 
American Indian/Alaskan Native 24 6S 11 

Grades 16 58 25 

Sex 

Male n 61 17 0 
Female 9 SS 34 2 
Rac~nidty 

White 10 56 32 2 
Black 28 64 8 0 
Hispanic 31 58 11 0 
Asian/Pacific Islander 10 SS 33 2 
American Indian/Alaskan Native 27 64 9 0 

Grade 12 22 57 21 

Sex 
Male 30 56 14 0 
Female 14 58 27 

Race-ethnicity 

White 16 S7 2S 1 

Black 36 56 8 0 

Hispanic 3S 54 10 0 

Asian/Pacific Islander 22 54 23 1 

American Indian/Alaskan Native 42 49 9 0 

NOTE: Pelr:enldgeS may not add to 100 dill' to rounding_ See Suppltmenrol Note 3 for information on the racial-ethnic caregories. See Supplemtnrol Nore 6 for information on the National Assessment of Educational 
Progress (NAEP)_ 

SOURCE: U.S Department of Education, NCES_ NAEP 1998 Writing: A PJ!ponCord frx rht Nallon and rhe Stores (NCES 1999--462). 1999_ 
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Appendix 1 Supplemental Tables Indicators 14, 15 

Writing Performance of Students in Grades 4, 8, and 12 

Table 14-2 Percentage and average writing scale scores of students who reported the occurrence of various school and home factors, by grade and fre­
quency of reports: 1998 

Percentai! of students Average scale score 
Frequency car.de4 Gradel Grade12 Grade4 
Teachers talk to students about what they are writing 

Always 24 51 so 
Sometimes 65 42 43 

NeYer 11 7 8 

Teachers ask students to write more than one draft c:J a paper 

Always 19 47 so 
Sometimes 62 43 39 

NeYer 19 10 12 

Students discuss their studies with someone at home 

At least once a week 76 69 67 

Once/twice a month 7 11 13 

Never/hardly ever 18 20 21 

NOTE: See Suppltmtntal NIJlr 6 for information on the NaOOnal Mlessment of Edwtional Progll'SS (NAf P). Pe!crntages may not add to 100 due to rounding. 

SOURCE: U.S. Department of EdUGltion, NCES. NAEP 19'J8 Writing: A lltpon (aid frx rhe Natiln and the States (NC£5 lm-462), 1999. 

149 

151 

146 

151 

1SO 

151 

153 

149 

137 

Mathematics Performance of Students in Grades 4, 8, and 12 

Gradel 

153 

148 

139 

156 

146 

143 

157 

149 

137 

Table 15-1 Percentage of students scoring at or above each achievement level in mathematics, by grade: 1990, 1992, and 1996 

Grade12 

153 

1SO 

137 

153 

148 

146 

156 

146 

137 

Achievement Grade4 Gradel Grade 12 
level 1990 1992 1996 1990 1992 1996 1990 1992 1996 

Below Basic so 41 36 48 42 38 42 36 31 

At or Above Basic so 59 64 52 58 62 58 64 69 

At or Above Proficient 13 18 21 15 21 24 12 15 16 

At or Above Advanced 2 2 2 3 4 2 2 

NOTE: See Supplemenrol Nore 6 for information on the National Assessment of Edu<d!ional Progress (NAEP). Pe!centages may not add to 100 due to roundmg. 

SOURCE U.5.Department of Education,NCES. NAEP 1996Mothemmic5 P.eptxrCollf frx the Narian and the Stares (NC£5 97-488), 1997. 
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Indicators 15, 16 Appendix 1 Supplemental Tables 

Mathematics Performance of Students in Grades 4, 8, and 12 

Table 15-2 Average mathematics performance (scale score), by grade and selected student characteristics: 1990, 1992, and 1996 

Student Grade4 Gradel Grade 12 
characteristic 1990 1992 1996 1990 1992 1996 1990 1992 1996 

Total 213 220 224 263 268 2n 294 300 304 
Sex 

Male 214 221 226 263 268 272 '297 301 305 

F-emale 213 219 222 262 269 272 292 298 303 

Race-ethnicity 

White 220 228 232 270 278 282 301 306 311 

Black 189 193 200 238 238 243 268 276 280 

Hispanic 198 202 206 244 247 251 276 284 287 

Asian/Pacific Islander 228 232 232 279 289 274 311 316 319 

American Indian/Alaskan Native 208 211 216 246 255 264 297 

- Not available. 
NOTE: See Suppltmtntal Nott 3 for information on the racial-ethnic~· See Suppltmtntal ~ 6 for information on the Matiooal Assessment of Educational Progress (NAEPJ. 

SOURCE: U.S. Department of Education, Nill. NAEP 1996 Marhtmatia Rtpon CanJ for rht Nation and tht Slates (NCES 97-488), 1997. 

High Performance in Mathematics and Science 

Table 16-1 Percentage of 17-year-old students scoring at or above 300 on the NAEP mathematics and science assessments, by sex: 1977-% 

Sex 1977 1978 1982 1986 1990 1992 1994 1996 

Mathematics 

Total 51.5 48.5 51.7 56.1 59.1 58.6 60.1 

Male 55.1 51.9 54.6 57.6 60.5 60.2 62.7 

Female 48.2 453 48.9 54.7 57.7 57.2 57.6 

Science 

Total 41.7 37.3 41.3 43.3 46.6 47.5 48.4 

Male 48.8 45.2 48.8 48.2 50.9 52.9 53.1 

F-emale 34.8 29.9 34.1 38.7 42.0 42.4 43.9 

- Not available. 
NOTE: See Supplemtnral Note 6 for information on the National Assessment of Educational Progress (NAEP). 
SOURCE: U.S. Department of Education, NCES. National Assessment of Educational Progress. NAEP 1996 knds in Nadtmi<. PllJgrro (NCES 2000-499). 2000 (forthcoming). 
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Appendix 1 Supplemental Tables Indicator 1 7 

Trends in the Achievement Gap in Reading Between White and Black Students 

Table 17-1 Average reading achievement scale scores, by age, race-ethnicity, and difference: 1971-96 

R.ce-ethnlcity 
and difference 1971 1975 1980 1984 1988 1990 1992 1994 1996 

Age9 
White 214 217 221 218 218 217 218 218 220 

Black 170 181 189 186 189 182 185 185 190 
Difference 44 35 32 32 29 35 33 33 30 

Age13 

White 261 262 264 263 261 262 266 265 267 
Black 222 226 233 236 243 242 238 234 236 
Difference 39 36 32 26 18 21 29 31 31 

Age17 

White 291 293 293 295 295 297 297 296 294 
Black 239 241 243 264 274 267 261 266 265 
Difference 53 52 so 31 20 29 37 30 29 

NOTE: See Supplemtnral Note 6 bl information on the National ~ment of Educ.Jtional Progress (NMP). 
SOURCE: U.S. llepartmmt of Edwtion, NCES. NMP 1996 Trmtis in Acodtmic Progrtss. (NCES Km-499), 2000 (forthcoming). 
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Indicator 18 Appendix 1 Supplemental Tables 

International Comparisons of Student Performance in Mathematics 

Table 18-1 Average mathematics performance (scale score) of students in grades 4, 8, and in their final year of secondary school, by sex and country: 1995 

Grade41 Grade81 Final l!!r of seconda~ school 
Country Total Male Female Total Male Female Total Male Female 

International average 529 535 533 513 519 512 500 518 485 
Australia1 S46 547 545 530 527 532 522 540 510 
Austria1 559 563 555 539 544 536 518 545 503 
Belgium (Flemish) 565 563 567 
Belgium (French)1 526 530 524 
Sulgafial 540 

Canada1 532 534 531 527 526 530 519 537 504 
Colombia2 385 386 384 
Cyprus2 502 506 499 474 472 475 446 454 439 
Czech Republic 567 568 566 564 569 558 466 488 443 
Denmark2 502 511 494 547 575 523 
England 513 515 510 506 508 504 

France2 538 542 536 523 544 506 
Germany2 509 512 509 495 509 480 
Greece2 492 491 493 484 490 478 
Hong Kong 587 586 587 588 597 577 
Hungary2 548 552 S46 537 537 537 483 485 481 
lceland1 474 474 473 487 488 486 534 558 514 
Iran, Islamic Republic 429 433 424 428 434 421 
Ireland 550 548 551 527 535 520 
lsraeP 531 537 528 522 539 509 

ltaly2 476 490 464 

Japan 597 601 593 605 609 600 
Korea 611 618 603 607 615 598 
Kuwait2 400 392 
Latvia CLSSl2 525 521 530 493 496 491 
lithuania2 477 477 478 469 485 461 
Netherlands2 577 585 569 541 545 536 560 585 533 
New Zealand 499 494 504 508 512 503 522 536 507 
Norway2 502 504 499 503 505 501 528 555 501 
Portugal 475 478 473 454 460 449 
Romania2 482 483 480 

Russian Federation2 535 535 536 471 488 460 

Scotland2 520 520 520 498 506 490 
Singapore 625 620 630 643 642 645 
Slovak Republic 547 549 545 
Slovenia2 552 551 554 541 545 537 512 535 490 

South Africa2 354 360 349 356 365 348 

Spain 487 492 483 
Sweden 519 520 518 552 573 531 

Switzerland 545 548 543 540 555 522 

Thailand2 490 485 496 522 517 526 
United States2 545 545 544 500 502 497 461 466 456 

- Not avail.lble. 
1 In most countries. See Supplemental Nole 7 for more information on the Third International Mathematics and Science 5nJ!y (TIMSS). 
1 Did not satisfy one or more of the sampling or othel guidelines for one or more grade !Mis. Latvia is designated LSS for Latvian-speaking schools only. See Supplemtntal Nore 7 for more information. 
SOURCE: U.S. Department of Education, NCES.Putsuing brelltnce: A St1Xiyaf US.follth-6rode Mathematia andScitn<t AchievmJtnt in lnrernatOllalContext (NCES 97-255), 1997; U.S. Department of Education,NCES. 
Pursuing wllence: A StlXiy of US. Eighth-6radt Mathematics and~ Ttodli~ I.taming wniculum, and Achitvemtnr in International Context (NCES 97-178), 1996; U.S Deparunem of Education, NCES. Pursuing 
brdltnu. A StlXiy of US. Tlttlfth-6radt Mathtmatics and Science AchlfVPrMlt in lnrernationol Context (NCES 98-()49), 1998. 
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Appendix 1 Supplemental Tables Indicator 19 

Physics and Advanced Mathematics Performance 

Table 19-1 Average physics and advanced mathematics scale scores in the final year of secondary school, by sex and country: 1995 

Physia Advanced mathematia 
Coun!!l Total Male Female Total Male Female 

International average 501 523 469 501 519 482 
Australia• 518 532 490 525 531 517 
Austria• 435 479 408 436 486 406 

Canada 485 506 459 509 528 489 
Cyprus 494 509 470 518 524 509 
Czech Republic 451 503 419 469 524 432 
Denmark" 534 542 500 522 529 510 
France 466 478 450 557 567 543 
Germany 522 542 479 465 484 452 
Greece 486 495 468 513 516 505 
Italy- 474 484 460 

Latvia 488 509 467 
Lithuania 516 542 490 
Norway 581 594 544 

Russian Federation 545 575 509 542 568 515 
Slovenia• 523 546 455 475 484 464 

Sweden 573 589 540 512 519 496 
Switzerland 488 529 446 533 559 503 
United States• 423 439 405 442 457 426 

- Country did not participate in this component 
•Country did not satisfy one or more of the sampling or other guidelines. See Supplemental Nole 7 for more information on the Third International Mathematics and Science Stooy (TIMSS). 
SOURCE.: International Association IOI the Evaluation of Educational Achie'lement, TIMSS International SIU:ty Centei, ltchievemtnt in rht Frnol !Nr of ~ry xhool: 1£/t ~ Thild lntPrnatiOna/ Mathtmatfa artd xitnl? Stltly. 
1998. 
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Indicator 20 Appendix 1 Supplemental Tables 

Civics ·Performance of Students 

Table 20-1 Percentage distribution of students according to civics achievement level, by grade and selected student characteristics: 1998 

Achievement level 
Student characteristic Below Basic Basic Proficient Advanced 

Grade4 
Tot.I 31 46 21 2 

Sex 

Male 32 45 21 2 
Female 30 47 22 

Race-ethnicity 

White 21 so 27 2 
Black 52 40 7 
Hispanic 57 35 8 

Asian/Pacific Islander 29 44 24 3 
American Indian/Alaskan Native 46 40 14 0 

Grades 
Total 30 48 21 2 

Sex 

Male 33 45 20 2 
Female 27 51 21 

Race-ethnicity 

White 20 51 26 2 
Black so 43 7 
Hispanic 55 36 8 

Asian/Pacific Islander 29 46 23 3 
American Indian/Alaskan Native 51 39 11 

Grade 12 
Total 35 39 22 4 

Sex 

Male 38 35 21 5 
Female 32 42 22 3 

Race-ethnicity 

White 27 41 27 5 
Black 58 33 8 

Hispanic 56 33 10 1 

Asian/Pacific lslancler 34 37 23 5 

American Indian/Alaskan Native 56 36 8 

- Percentage is less than 05. 

NOTE: Percen1age5 may not add to 100 due to rounding. Stt Supplemtnral N<k 3 loi information on the racial~hnic categories. Stt Supplemtnrol Note 6 for information on the National Assessment of Educational 
Progress (NA£PJ. 

SOURCE: U.S.Departmem of Education,NCES NAEP 1998 Civil5 Repixr (old for rhe Norion:FindinlJ5 from rht Norionol Awssmenr of Etiixotionol Progms (NCES 2000-457), 1999. 
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Appendix 1 Supplemental Tables Indicator 21 

Civic Activities of Students: News Attentiveness 

Table 21-1 Percentage of students in grades 6-12 who reported reading, watching or listening to, and/or discussing the news with their parents almost 
daily, by sex, race-ethnicity, and coursetaking: 1998 

Type of civic activity and Sex Race-ethni~ 
coursetaki!?i Total Male Female White Black Hispanic Other 
Students In grades 6-12 

Read national news stories 11.6 135 9.6 11.9 11.2 10.7 11.4 

WatcMlsten to national news 42.0 445 39.4 39.7 48.6 45.2 40.7 

Discuss national news with parents 7.1 7.6 6.6 6.4 26.0 8.6 7.1 

Any of the above 49.0 52.0 46.0 47.0 54.6 523 47.6 

Students who took a course• 
Read national news stories 13.6 16.0 11.2 14.0 13.5 12.2 12.6 

WatcMisten to national news 43.2 46.5 39.9 413 50.4 44.8 40.6 

Discuss national news with parents 7.9 8.8 7.1 73 9.4 9.6 6.9 

Any of the above 51.2 55.4 47.0 49.8 56.1 53.2 48.5 

Students who did not take a course• 
Read national news stories 6.6 75 5.7 63 5.1 8.4 8.2 

WatcMisten to national news 39.1 40.0 38.3 355 44.1 45.9 40.8 

Discuss national news with parents 5.1 4.9 5.3 3.9 6.6 7.2 75 

Any of the above 43.9 443 43.4 39.7 50.7 51.1 45.1 

• In 1998.70 percent of youth rool: a course mar required the SIUden! to p.iy attention ro government poluics, or na!ional issues, while 30 percenr did not 

NOTE: See Supplmlental Note l for information on the Nation.ii Household Eduu!ion Survey (NHES). See Suppltmemal Nore 3 for informa!ion on the racia~hnic uitegories. 

SOURCE: U.S. Deparrmenr of Educ:atJon, NCES. National Household EducatlOl1 Survey (NHES), 1999 ('lbuth Interview Component) 
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Indicator 22 Appendix 1 Supplemental Tables 

Voting Partidpation 

Table 22-1 Voting rates and ratios of voting rates for the population ages 25-44, by highest level of educational attainment and type of election: Selected 
years 1964-98 

Type of election 
and rear 

Congressional elections 

1974 

1990 

19942 

1998 

Presidential elections 

1964 

1976 

1988 

1992 

1996 

Congressional elections 

1974 

1990 

19942 

1998 

Presidential elections 

1964 

1976 

1988 

1992 

1996 

- rt>t applicable. 

' Includes those with less than 9 yea~ of educanon. 
1 Revised fiom prl'Yious~ PIJblished figures. 

Total' 

42.2 

40.7 

39.4 

34.8 

69.0 

58.7 

54.0 

58.3 

49.2 

Highest level of educational attainment 
1-3 years of High school Some Bachelor's 
high school diploma or GEO college degree or higher 

Voting l'lltes 

24.7 41.9 49.7 59.3 

17.8 34.4 47.9 57.4 

13.1 30.7 45.9 57.5 

13.1 27.4 40.3 48.5 

60.5 755 82.9 86.2 

385 57.8 67.4 785 

26.3 47.4 61.7 75.0 

27.0 49.8 66.9 785 

20.2 40.0 56.8 68.0 

Rltio of voting rate to that of high school graduates 

0.590 1.000 1.186 1.415 

0517 1.000 1.393 1.670 

0.427 1.000 1.495 1.873 

0.477 1.000 1.467 1.768 

0.801 1.000 1.098 1.142 

0.667 1.000 1.166 1.359 

0555 1.000 1.301 1.582 

0.543 1.000 1.344 1.578 

0.506 1.000 1.421 1.702 

NOTE: In 1992, the Current Population Survey (CPS) changed the Questions used ID obtain educational attainment Stt Supp/emtnrol Nolr I for more infonnation. To minimile the impact or age on voting trends, this 
analysis is confined 10 individuals ages 25-44. The vonog rate is calculated as me number of voters ages 2S-44 divided by the total of individuals.both non-U.S.and U.S.ciOlf!lS, in me age group. 

SOURCE: U.5.Departmenr of Commerce, Bureau olme CenM. Uirrenr PopulatiOn Rtpom,'Voting and Registration in the Election of November (various yea~)."series P-20.Nos.143,293.322. 440.453,466.PPL-2S. P20-
S04. and P25- l 132. 
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Appendix 1 Supplemental Tables Indicator 22 

Voting Participation 

Table 22-2 Percentage of 18- to 24-year-olds who reported voting and being registered to vote, by sex, race-ethnicity, and enrollment status: November 
1998 

Sex Race-ethnic!!l 
Enrollment status Total Male Female White Black Hispanic 

Reported voting 

Total 18.5 17.6 193 19.5 16.9 14.7 

Enrolled in high school 11.4 10.6 12.4 14.1 8.4 5.4 

Enrolled in college 24.2 23.4 24.9 25.1 20.6 24.1 

Full time 23.7 22.S 24.9 24.1 20.3 28.7 

Part time 26.7 28.2 25.3 30.8 22.2 12.1 

Not enrolled in school 15.6 15.0 16.1 16.0 16.6 12.2 

18-20 years old 10.3 10.4 10.1 11.7 8.9 5.8 

21-24 years old 18.0 17.3 18.7 17.9 20.5 16.1 

Reported being registered to vote 

Total 43.6 40.9 46.1 45.9 40.6 36.4 

Enrolled in high school 23.1 215 25.3 25.5 22.7 15.9 

Enrolled in college 52.2 51.1 53.3 54.8 455 48.0 

Full time 52.2 50.7 53.6 54.6 44.4 50.3 

Part time 52.4 52.9 51.8 56.3 50.4 41.9 

Not enrolled in school 40.3 37.2 43.3 415 41.4 34.4 

18-20 years old 275 25.3 29.9 28.9 27.9 21.8 

21-24 years old 46.3 43.3 49.1 46.9 48.4 42.2 

NOTE: See Supplemtntal Note I for informabon on the Current Population Survey (CPS). Included in the totals but not shown separately are other racial-ethnic groups; see Supplemental Note 3 for more information on the 
racial-ethnic categories. 

SOURCE: U.S. Department of Commerce, Bureau of the Census. Culrnlt PopulotiOn lltpom, unpublished tabulatiOns fiom the Voting and Regismltion Suppltment, 1998. 
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Indicator 23 Appendix 1 Supplemental Tables 

Annual Earnin1s ofYoun1 Adults 

Table 23-1 Median annual earnings (in constant 1999 dollars) of all wage and salary workers ages 25-34, by sex and educational attainment: 1970-98 

Male Female 
Grades High Some Bachelor's Grades High Some Bachelor's 

Year 9-11 school col!!i! orh!iher 9-11 school coll~ or h!iher 
1970 S29,3n $35,553 $38,794 $44.031 $8,640 $14,681 $17,570 $26,772 

1971 30.Q48 35,755 37,703 43,775 9,724 15,156 17,369 28,408 

1972 29,860 37,707 38,085 44,594 9,908 15,699 18,575 28,119 

1973 31,538 38.070 37,869 44,153 10,767 15,421 19,652 27,494 

1974 29.00S 35,937 36,559 41,134 9,519 15,310 18,282 26,586 

1975 26,023 33,222 35,509 38,808 9.837 15,305 18,968 26,379 

1976 26,322 33,630 34,773 39,961 9,758 16,016 18,214 25,334 

1977 26,109 33,851 34,636 39,859 10,190 16,283 19,955 24,935 

1978 26,Q68 34,072 35,627 40,Q99 8,557 15,899 18,527 24,647 

1979 25,377 33,430 35,291 38,755 11,313 16,055 19,156 24,947 

1980 22,822 31,075 32.390 37,021 10,284 15,943 19,801 24,243 

1981 21.238 28,943 30,831 37,455 9,527 15,542 19,145 23,985 

1982 19,141 26,897 30,039 36.Q63 10.Q94 15,179 18,301 24,735 

1983 18,972 27,053 30,612 36,601 10,206 15,350 19,034 25,594 

1984 17,532 27,708 31,941 37,623 9,Q42 16.035 19,431 25,849 

1985 18,776 26,657 31,662 39,958 10,0S2 16,087 18,957 27, 157 

1986 18,591 26,777 31,561 40,279 10,349 16,Q06 19,434 28,496 

1987 19,657 27,186 30,789 40,409 11,Q40 16,391 20,495 29,201 

1988 18,848 27,840 30,561 39,419 9,008 16,108 21,084 29,168 

1989 18,934 27,144 30,473 39.357 9,717 15,508 20,444 29,903 

1990 18.033 25.420 29,()91 37.532 8,848 15,365 20,545 29,528 

1991 15,945 24,747 28,229 37,773 9,593 15,043 19,878 28,573 

1992 16,066 23,610 26,784 37,822 11,349 14,849 19,918 29,704 

1993 15,683 23,457 26,348 36,799 8,621 14,687 19,273 29,279 

1994 16,059 23,803 27,250 36,241 8,953 15,482 18,629 28,870 

1995 17,277 23,440 26,033 36,353 9,135 14,856 18,977 28,391 

1996 16,385 23,875 27,331 37,361 9,476 14,875 18,954 28,016 

1997 17.610 24,800 27,544 37,184 9,951 15,756 19,184 30,033 

1998 17,976 25,864 30,124 40,363 10,638 15,356 20,074 30,774 

NOTE: The Current Popul.Jtion Surl'l"( (CPS) questions used to obtain educational attainment wm changed in 1992. In 1994,the survey methodology for the CPS was ch4nged and weights were adjusted. See 
5u{Jf)ltmtntol Nott 1 for more information. The Consumer Price Index (CPI) was used to adjust earnings into constant dol~: see Supp/tmtnral Nore 3 for more information. 

SOURCE: U.5. D~rtment or Commerce. Bureau of the Census. March Current Population Surveys. 1970-98. 
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Appendix 1 Supplemental Tables Indicator 23 

Annual Earninss of Young Adults 

Table 23-2 Ratio of median annual earnings of all wage and salary workers ages 25-34 whose highest education level was grades 9-11, some college, or 
a bachelor's degree or higher, compared with those with a high school diploma or GED, by sex: 1970-98 

Grades9-11 Some college Bachelor's degree or h!2her 
Yur Male Female Male Female Male Female 
1970 0.83 059 1.D9 1.20 1.24 1.82 

1971 0.84 0.64 1.05 1.15 1.22 1.87 

1972 0.79 0.63 1.01 1.18 1.18 1.79 

1973 0.83 0.70 0.99 1.27 1.16 1.78 

1974 0.81 0.62 1.02 1.19 1.14 1.74 

1975 0.78 0.64 1.07 1.24 1.17 1.72 

1976 0.78 0.61 1.03 1.14 1.19 158 

19n 0.77 0.63 1.02 1.23 1.18 153 

1978 0.77 0.54 1.05 1.17 1.18 1.55 

1979 0.76 0.70 1.D6 1.19 1.16 155 

1980 0.73 0.65 1.04 1.24 1.19 152 

1981 0.73 0.61 1.07 1.23 1.29 1.54 

1982 0.71 0.66 1.12 1.21 1.34 1.63 

1983 0.70 0.66 1.13 1.24 135 1.67 

1984 0.63 056 1.15 1.21 136 1.61 

1985 0.70 0.63 1.19 1.18 1.50 1.69 

1986 0.69 0.65 1.18 1.21 1.50 1.78 

1987 0.72 0.67 1.13 1.25 1.49 1.78 

1988 0.68 0.56 1.10 1.31 1.42 1.81 

1989 0.70 0.63 1.12 1.32 1.45 1.93 

1990 0.71 0.58 1.14 1.34 1.48 1.92 

1991 0.64 0.64 1.14 1.32 1.53 1.90 

1992 0.68 0.76 1.13 1.34 1.60 2.00 

1993 0.67 059 1.12 131 157 1.99 

1994 0.67 0.58 1.14 1.20 1.52 1.86 

1995 0.74 0.61 1.11 1.28 1.55 1.91 

1996 0.69 0.64 1.14 1.27 1.56 1.88 

1997 0.71 0.63 1.11 1.22 1.50 1.91 

1998 0.70 0.69 1.16 1.31 1.56 2.00 

NOTE: This ratio is most useful when compared with 1.0. For example, the ratio of 156 in 1998 for males whose highest educati011 levei was a bachelor's degree or higher means that they earned 56 percent more than 
males who had a high school diploma or GED. The ratio of 0.70 in 1998 for males whose highesl education leYel was grades 9-11 means that they earned 30 percent less than males who had a high school diploma or 
GED. The Cuirent Populat10n Surve-t (CPS) questionl used to obtain educational attainment vme changed in 1992. In 1994, the survey methodology for the CPS was changed and weights were adjusted. See Supplemental 
Note 1 for more information. 
SOURCE: U.S.Ot'partment of Commerce.Bureau of the Census. March Curtl'nt Population Surveys, 1970-98. 
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Indicator 23 Appendix 1 Supplemental Tables 

Annual Earnings of Young Adults 

Table 23-3 Ratio of median annual eamings of all male to all female wage and salary workers ages 25-34, by educational attainment: 1970-98 

Grades High school Some Bachelor's 

Year 9-11 completer college degree or higher 

1970 3.40 2.42 2.21 1.64 

1971 3.09 2.36 2.17 1.54 

1972 3.01 2.40 2.05 1.59 

1973 2.93 2.47 1.93 1.61 

1974 3.05 2.35 2.00 1.55 

1975 2.65 2.17 1.87 1.47 

1976 2.70 2.10 1.91 158 

19n 2.56 2.08 1.74 1.60 

1978 3.05 2.14 1.92 1.63 

1979 2.24 2.08 1.84 155 

1980 2.22 1.95 1.64 153 

1981 2.23 1.86 1.61 156 

1982 1.90 1.77 1.64 1.46 

1983 1.86 1.76 1.61 1.43 

1984 1.94 1.73 1.64 1.46 

1985 1.86 1.66 1.67 1.47 

1986 1.80 1.67 1.62 1.41 

1987 1.78 1.66 150 1.38 

1988 2.09 1.73 1.45 1.35 

1989 1.95 1.75 1.49 1.32 

1990 2.04 1.65 1.42 1.27 

1991 1.66 1.65 1.42 1.32 

1992 1.42 159 1.34 1.27 

1993 1.82 1.60 1.37 1.26 

1994 1.79 1.54 1.46 1.26 

1995 1.89 158 1.37 1.28 

1996 1.73 1.61 1.44 1.33 

1997 1.77 1.57 1.44 1.24 

1998 1.69 1.68 1.50 1.31 

NOTE: This ratio is most useful whl'fl compared with 1.0. FOi example, the ratio of 1.31 in 1998 for those whose highest education leYel was a bachelor~ degree or higher means that males who had attained a bachelor's 
degree or higher earned 31 percl'llt more than females with the same IMI of educational attainment The Current Populatton Survey (CPS) questions used to obt.Jrn educational attainment were changed in 1992. In 1994, 
the survey methodology for the CPS was changed and weights were adjUSled. See Supplemental Note 7 for more information. 

SOURCE: US Department of Commerce, Bureau of the Census. March Currl'flt Population SurYe)'S, 1970-98. 
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Appendix 1 Supplemental Tables Indicators 24, 25 

Educational Plans 

Table 24-1 Percentage distribution of high school seniors according to reported plans for postsecondary education, by sex and program type: 1980, 1990, 
and 1997 

1980 1990 1997 
Postseconda!! plans Total Male Female Total Male Female Total Male Female 

Attend a technicaVvocational school 

Definitely will 9.4 9.9 8.7 8.7 9.0 8.3 8.2 9.1 7.3 

Probably will 175 19.2 lS.8 lS.2 16.4 13.8 13.9 16.3 11.7 

Definitely/probably won't 73.1 70.9 7S5 76.1 745 78.0 77.9 74.S 81.0 

Graduate from a 2-year college program 

Definitely will 11.8 9.6 13.6 16.3 13.9 18.6 16.2 13.9 18.3 

Probably will 205 19.2 21.6 22.4 22.0 22.8 21.1 22.4 19.8 

Definitely/probably won't 67.7 71.2 64.7 61.3 64.1 58.6 62.7 63.7 61.9 

Graduate from a 4-year college program 

Definitely wiU 345 3S.6 33.6 48.1 4S.8 S0.8 SS5 50.9 S9.6 

Probably will 22.4 235 21.3 22.2 24.0 20.S 21.8 23.4 20.4 

Definitely/probably won't 43.2 41.0 4S.O 29.7 30.2 28.8 22.7 2S.7 20.0 

Attend graduate or professional school after college 

Definitely will 10.6 115 9.8 lS.2 14.2 16.4 20.7 17.2 23.9 

Probably will 235 24.8 22.3 30.4 29.7 31.3 34.1 32.7 3S.3 

Definitely/probably won't 6S.9 63.8 67.9 54.4 56.2 S2.2 4S.2 50.1 40.8 

NOTE: Perceniaqes may not add to 100.0 due to rounding. The response rates for this Siivey do not mttt NCES standards. Students were asl:ed how likely rt was that they would participa1' in different types of 
postsecondary education. The response options were'definite!y will.' 'probably will,• 'probably won't· and 'definitely won't· 
SOURCE: U.S. Department ofEducation,NCES. Trends in £dU(Otl)llO/ Equity frx Girls andWomtn (NCES 2000-030),2000 (1980 and 1990 dat.l);UniYelSity of Michigan.Institute for Social Research,Moniro11ng the FurUIP 
Study (1997 dat.l). 

Attitudes About Mathematics 

Table 25-1 Percentage of students who agreed with statements about mathematics, by grade level and sex: 1990, 1992, and 1996 

Statement Grade4 Grades Grade 12 

and~r Total Male Female Total Male Female Total Male Female 

I like mathematics 

1990 70 69 71 S7 60 54 54 58 51 

1992 71 72 71 S7 S9 SS 51 S3 49 

1996 69 69 70 56 58 S3 so 53 48 

I am good at mathematics 

1990 64 68 60 62 66 S7 58 63 S3 

1992 65 70 S9 60 66 54 50 56 4S 

1996 66 70 61 63 68 S9 S3 S9 47 

SOURCE: U.S. Department of Education, Nill. NatiOnal Assessment of Eduunonal Progress (NAEP), 1990, 1992,and 1996. 
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Indicators 26, 27 Appendix 1 Supplemental Tables 

First-Time Kindergartners' Approaches to Learning 

Table 26-1 Percentage distribution of first-time kindergartners according to the frequency with which teachers reported they persist at tasks, are eager 
to learn new things, and pay attention well, by child and family characteristics: Fall 1998 

Persist llt tasks Eager to leam Pay attention 
Never/ Otten/ Never/ Often/ Never/ Often/ 

Characteristic sometimes ~often/ sometimes very often sometimes very often 

Total 29 71 25 75 34 66 

Sex 

Male 3S 6S 29 71 42 58 

Female 22 78 22 78 26 74 

Mother's highest education level 

Less than high school 39 61 38 62 4S SS 

High school diploma or equivalent 30 70 28 72 36 64 

Some college, including vocational/technical 27 73 22 78 32 68 

Bachelor's degree or higher 21 79 17 83 25 7S 

Child's race-ethnicity 

White 2S 7S 22 78 30 70 

Black 38 62 34 66 4S SS 

Asian 19 81 20 80 29 71 

Hispanic 33 67 30 70 38 62 

NOTE: ~cemages may not add to 100 due to rounding. See Suppltrntntol Note 3 for information on !he racial-fthnic ~ies. 
SOURCE: U.S. Department of Education. Nill. Early Childhood Longitudinal Study, "Kindergarten Class of 1998-99." Fall 1998. 

Credits Earned in High School 

Table 27-1 Average number of total and academic credits earned in high school, by race-ethnicity: Selected years 1982-98 

Total credits earned Total academic credits earned 
Year Total White Black Hispanic Total White Black Hispanic 

1982 21.8 21.9 21.4 215 14.7 lS.O 14.0 13.S 

1987 23.1 23.2 22.S 22.9 16.0 16.0 lS.3 lS.3 

1990 23.6 23.7 23.S 23.9 16.8 16.9 16.3 16.7 

1992 24.0 24.0 23.7 24.0 17.S 17.6 17.0 17.1 

1994 24.3 24.S 23.7 24.2 17.7 17.9 16.7 17.4 

1998 2S.2 25.2 24.8 2S.4 18.0 18.1 17.2 17.7 

NOTE: See Supp/emtnral N~ 3 for information on the racial-ethnic categories. 
SOURCE: U.S. Dep.irtment of Education.NCES. High School and Beyond Longitudinal Study of 1980 Sophomores, "Second Follow-up• (HS&B:1980/1984);National Education Longitudinal Study of 1988 Eighth Graders, 
"High School Transcript Sludy" (NELS:1992);and 1987.1990, 1994,and 1998 Nalional Assessment of Educational Progr~ (NAEP) High School Transcnpt Studies. 
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Appendix 1 Supplemental Tables indicators 28, 30 

Event Dropout Rates, by Urbanicity 

Table28·1 Event dropout rates for 1S·to24-year-olds in grades 10-12, by urbanicity: 1990-98 

Urbanicity 
Year Total Urban Suburban Rural 

1990 4.1 5.7 3.2 35 

1991 4.0 5.7 3.0 4.1 

1992 4.4 4.9 3.6 4.9 

1993 4.5 5.2 3.3 4.9 

1994 

1995 

1996 4.7 7.1 3.8 3.8 

1997 4.3 5.7 3.6 3.8 

1998 4.4 6.1 3.8 3.9 

- Not available. 

NOTE: See Supplemental Notr 3 for infolmation on the urbanicity categO!ies. 

SOURCE: U.S. Otpartment of Commerce. Bure.au of the Census. October Culrent Population Survey, various yem, special tabulalior6. 

Who Is Prepared for College 

Table 30-1 Percentage distribution of 1992 high school graduates according to level of qualification for admission to a 4-year institution, by race-ethnicity 

Marginally or Colleae guallfted• 
Race-ethnici!l unqualified Total Minimally Somewhat H!2h!l Ve!l highl}'. 

Total 35.S 64.S 16.6 15.9 18.2 13.8 

White 31.9 68.2 16.1 16.6 20.3 15.2 

Black 53.1 46.9 16.7 14.0 9.9 6.3 

Hispanic 47.0 53.0 20.7 13.6 10.8 7.9 

Asian/Pacific Islander 27.3 72.7 14.6 15.0 20.2 23.0 

American Indian/Alaskan Native 55.2 44.8 22.2 15.8 5.9 1.0 

•four-year College Qualification Index based on high school GPA, senior class rank, NELS 1992 apntude test. SAT or ACT scores, and curricular rigor. See Suppltmentol NOie 9 for more information on the College Qualification 

Index. 

NOTE: Pelcentages may not add 10 totals due to rounding. See Supplemtmol Note 3 for information on the racial-ethnic categoiies. 

SOURCE: U.S. Department of Education.Nm. National Education Longrtudinal Study of 1988 Eighth Graders.'Third Follow-up· (NELS:1988/1994). 
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Indicator 32 Appendix 1 Supplemental Tables 

Immediate Transition to Colle1e 

Table 32-1 Percentage of high school completers who were enrolled in college the October after completing high school, by family income and race-
ethnicity: October 1972-98 

F1mi!x income' Race-ethnicitv' 
Low Middle H!ih White Black His~nic 

3-year 3-yHr 3-year 
October Total Annual avenlH! Annual Annual Annual Annual 11Yerage Annual 11Yerage 
1972 49.2 26.1 (I) 45.2 63.8 49.7 44.6 (') 45.0 (I) 

1973 46.6 20.3 (I) 40.9 64.4 47.8 32.5 41.4 54.1 48.8 

1974 47.6 47.2 47.2 40.5 46.9 53.1 

1975 50.7 31.2 (I) 46.2 645 51.1 41.7 44.5 58.0 52.7 

1976 48.8 39.1 323 405 63.0 48.8 44.4 45.3 52.7 53.6 

1977 50.6 27.7 32.4 44.2 663 50.8 49.5 46.8 50.8 48.8 

1978 50.1 31.4 29.8 443 64.0 505 46.4 475 42.0 46.1 

1979 493 30.5 31.6 43.2 63.2 49.9 46.7 45.2 45.0 46.3 

1980 493 325 32.2 425 65.2 49.8 42.7 44.0 523 49.6 

1981 53.9 33.6 32.9 49.2 67.6 54.9 42.7 403 52.1 48.7 

1982 50.6 32.8 33.6 41.7 70.9 52.7 35.8 38.8 43.2 49.4 

1983 52.7 34.6 34.0 45.2 703 55.0 38.2 38.0 54.2 46.7 

1984 55.2 34.5 363 48.4 74.0 59.0 39.8 39.9 443 49.3 

1985 57.7 40.2 35.9 50.6 74.6 60.1 42.2 395 51.0 46.1 

1986 53.8 33.9 36.8 48.5 71.0 56.8 36.9 43.5 44.0 423 

1987 56.8 36.9 37.6 50.0 73.8 58.6 52.2 44.2 335 45.0 

1988 58.9 42.5 42.4 54.7 72.8 61.1 44.4 49.7 57.1 48.5 

1989 59.6 48.1 45.6 55.4 70.7 60.7 53.4 48.0 55.1 52.7 

1990 60.1 46.7 44.8 54.4 76.6 63.0 46.8 48.9 42.7 52.5 

1991 62.5 39.5 42.2 58.4 78.2 65.4 46.4 47.2 57.2 52.6 

1992 61.9 40.9 43.6 57.0 79.0 64.3 48.2 50.0 55.0 58.2 

1993 615 50.4 44.0 56.9 793 62.9 55.6 51.3 62.2 55.7 

1994 61.9 41.0 41.2 57.8 78.4 645 50.8 52.4 49.1 55.0 

1995 61.9 34.2 41.5 56.1 83.4 64.3 51.2 52.9 53.7 51.6 

1996 65.0 48.6 47.1 62.7 78.0 67.4 56.0 55.4 50.8 57.6 

1997 67.0 57.0 50.6 60.8 82.2 68.2 58.5 58.8 65.6 55.3 

1998 65.6 46.4 (I) 64.9 773 68.5 61.9 (') 47.4 (') 

- Not available. Data on family income were not available in 1974. 
1 Low income is the bonom 10 percent of all family incomes, high income is the top 10 percent of all family incomes.and middle income is the 60 percent in betweffl. See Supplemental Nore 1 for more information. 

'Included in the total but not shown separately are high school completers from other racial-ethnic groups; see Suppltmental NOie 3 for more information on the racial-ethnic categories. 
1 Due to small sample sizes for the low income, black.and Hispanic categories, 3-year ayer ages also were calculated for each category. for example. the 3-year a'lefage for blacks in 1973 is the average percentage of black 
high school completers ages 16-24 who were enrolled in college the October after completing high school m 1972.1973,and 1974. Thus.3-year averages cannot be calculated for 1972 and 1998 and for groups of 3 years 
in which some data are not available (e.g., 1973-75 fol the low-income category). Three-year averages haye been revised from previously published figures. 
NOTE: Includes those agt>S 16-24 only. In 1994. the survey methodology for the Cur1'11t Populatioo Survey (CPS) was changed and weights were adjusted. See Supplemental NOie 1 for more information. 

SOURCE: U.S. Depanment of Commerce. Bureau of the Census. October Cur1'11t Population Surveys. 
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Appendix 1 Supplemental Tables Indicator 32 

Immediate Transition to College 

Table 32-2 Percentage of high school completers who were enrolled in college the October after completing high school, by parents' highest education 
level: October 1990-98 

Parents' h!ihest education iever 1990 1991 1992 1993 1994 1995 1996 1997 1998 
Totlll 60.1 62.5 61.9 61.5 61.9 61.9 65.0 67.0 65.6 

Less than high school diploma 33.9 426 33.1 47.1 43.0 273 45.0 51.4 49.8 

High school diploma or GED 49.0 51.0 55.S 52.3 49.9 47.0 56.1 61.7 57.2 

Some college 65.6 67.S 67.S 62.7 65.0 70.2 66.6 62.6 67.7 

Bachelor's degree or higher 83.1 87.2 813 87.9 82.5 87.7 85.2 86.1 823 

Not available2 47.7 42.1 38.o 42.0 43.1 30.8 45.6 513 50.1 

' Parents' highest edwtion level is defined as either the highest educational attainment of the two parents who resKle with the student o~ if only one parent is in the residence, the highest educational attainment of that 
par en~ or when neither parent resides with the 51Ulent the highest edwlional anainmenr of the head of the toosdlold and his or her spouse. 
1 Parents' highest education level is not available for those who oo not live with their parents and who are classified as the he4d of the household (nor including those who live in coUege dormitories);and those whose 
parents' educational attainment was nor reported. In 1998,approximarrly 12 percent of high scllool rompleters ages 16-24 well' in this ca1'g0ry. 

t(JTE: Includes tllo5e ages 16-24 only. !he Cilrenr Population Suriey (CPS) questions used ID obtain educational attainmenl were changed in 1992. In 1994,the Siivey methodology for the CPS was changed and weights 
were adjl151ed. See Supplemental Note I for more information. 

SOURCE: U.S. Department of Commerce, Bureau of the Census. October C11rent Population Surieys. 
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Indicator 32 Appendix I Supplemental Tables 

Immediate Transition to Colle1e 

Table 32-3 Percentage of high school completers who were enrolled in college the October after completing high school, by sex and type of institution: 
October 1972-98 

Male Female 
October Total 2:l!!r 4-l!!r Total 2-l!!r 4-l!!r 
1972 52.7 46.0 

1973 50.0 14.6 35.4 43.4 15.2 28.2 

1974 49.4 16.6 32.8 45.9 13.9 32.0 

1975 52.6 19.0 33.6 49.0 17.4 31.6 

1976 4?.2 145 32.7 50.3 16.6 33.8 

19n 52.1 17.2 35.0 49.3 17.8 31.5 

1978 51.1 15.6 355 49.3 18.3 31.0 

1979 50.4 16.9 335 48.4 18.1 30.3 

1980 46.7 17.1 29.7 51.8 21.6 30.2 

1981 54.8 20.9 33.9 53.1 20.1 33.0 

1982 49.1 17.5 31.6 52.0 20.6 31.4 

1983 51.9 20.2 31.7 53.4 18.4 35.1 

1984 56.0 17.7 38.4 54.5 21.0 335 

1985 58.6 19.9 38.8 56.8 19.3 375 

1986 55.8 21.3 345 51.9 17.3 34.6 

1987 58.3 17.3 41.0 55.3 20.3 35.0 

1988 57.1 21.3 35.8 60.7 22.4 38.3 

1989 57.6 18.3 39.3 61.6 23.1 38.5 

1990 58.0 19.6 38.4 62.2 20.6 41.6 

1991 57.9 22.9 35.0 67.1 26.8 40.3 

1992 60.0 22.1 37.8 63.8 23.9 40.0 

1993 58.7 22.4 36.3 64.0 22.4 41.6 

1994 60.6 23.0 37.5 63.2 19.1 44.1 

1995 62.6 25.3 37.4 61.3 18.1 43.2 

1996 60.1 21.5 385 69.7 24.6 45.1 

1997 63.6 21.4 42.2 70.3 24.1 46.2 

1998 62.4 24.4 38.0 69.1 24.3 44.8 

- Not avail.ible. Data for type of institution weie not collected until 1971 
NOTE: Includes those ages 16-14 only. In 1994, the SIJ!Ye)' methodology for the Current Population S11vey (CPS) was changed and weights were adjusted; see Supplemenrol Nore 1 for more information. Details may not 
add to totals due to rounding. 

SOURCE: U.S. Department of Commerce, Bureau of the CenSUI. October Current Population Surveys. 
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Appendix 1 Supplemental Tables Indicator 34 

Remediation and Degree Completion 

Table 34-1 Percentage distribution of postsecondary education students in degree-granting institutions, by type and amount of remedial coursework 
and degree completion: 1980-93 

Highest degree Anyre•ding 
Total 100 

None 66 
Associate's 13 
Bachelor's or more 21 

Type and •mount of remedial counewortt 

Two or fewer courses: 
rnathermtia only 

100 

SS 

10 

35 

Two or more courses but 
no reeding courses (•nd not 

two matherMtics courses) 
100 

S7 

17 

26 

Only one coune, not 
mathemnics or re•ding 

100 

4S 

10 

45 

No courses 
100 

44 

5 

51 

NOTE: Higher education student5 were 1982 high school 5elliors who attended college by age 29--30. Students who attrnded only Slb-baccalaure.ill' \'Ocational/ll'Chnic.al 1Chools all' not included. See Supplemencol Nore 
10 fol the definition of remedial courses. Percentages may not add to 100 due to rooo:ling. 

SOURCE: U.5 Oeparunem of Education, NCES. High School and Beyond Longitudinal S!IJ!y of 1980 Sophomores."Pomecondary Education Transcript Slud( (HS&B:So PETS) 

Table 34-2 Percentage distribution ofstudents who took any remedial reading or mathematics courses in college according to other remedial coursework 
taken: 1980-93 

Number of •dditioMI remedial courses 
Remedial courses None One Two Three Four or more 

Arry remedial 
mathem1tics 

Any remedial 
reading 

Any remedial reading courses 15.1 23.2 19.7 12.6 293 66.7 
Any remedial mathematics courses 46.0 23.0 14.9 6.4 9.7 23.6 

- Not applicable. 

NOTE: See Supplementol Note 10 for the definition of remedial courses. Percentages may not add to 100.0 due to rounding. 

SOURCE: U.S. Department of Educ.anon. NCES. High School and Beyond LDngitudinal Study of 1980 Sophomores, "Post5eCondary Education Transcript SIUdy" !HS&B:So PETS) 

Table34-3 Percentage distribution of postsecondary education students by type and amount of remedial coursework in college and types of degree­
granting institutions attended: 1980-93 

Institution attended 
Toul 

4-year only 

2-year only 

Percentage of 
all students 

100 

44 

29 

Arry 
Total reading 

100 13 

100 9 

100 18 

Type •nd •mount of remedial coursework 

Two or 
fewer courses: 
mnhematics 

only 
14 

13 

13 

Two or 
more courses 

but no reading 
courses (and not 

two mathematics 
courses) 

17 

9 

22 

Only one course. 
not mathematics 

or reading 
9 

9 

9 

100 12 19 2-year and 4-year only 18 24 9 

No 
courses 

47 

60 

37 

36 

Other combinations• 9 100 13 15 22 9 41 

• Anendance at sub-baccalaureatl' vocational/technical school in addition to 2-year and/or 4-year institutions. 
NOTE: Higher education student5 were 1982 high 1Chool seniors who attended college by age 29-30. Snxlent5 who anended only sub-baccalaureate vocational/tl'Chnical 1Chools are not included. See Supplementol Nore 
10 fol the definition of remedial courses. PercentogeS may not add to 100 due to rounding. 

SOURCE: U.S. Depanment of Education. NCES. High School and Beyond Longitudinal Study of 1~ Sophomores."Post5eCondary Education Transcript Stuct;" (HS&B:So PETS). 
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Indicator 37 Appendix 1 Supplemental Tables 

Degrees Earned by Women 

Table 37-1 Percentage of master's and doctoral degrees earned by women, by field of study: 1970-71 and 1996-97 

Master's degrees Doctoral d!!lrees 
F'ield of study 1970-71 1996-97 1970-71 1996-97 

Total 40.1 56.9 143 40.8 

Health professions and related sciences 553 78.6 16.5 56.0 

Education 56.2 76.6 21.0 62.8 

Psychology 40.6 73.2 24.0 66.7 

English language and literatun!l1etters 60.6 64.6 28.8 575 

Visual and performing arts 47.4 57.9 22.2 505 

Communications 34.6 64.2 13.1 483 

Biological/life sciences 33.6 53.1 163 43.1 

Business management and admlnistrati...e services 3.9 38.9 211 29.1 

Social sciences and history 28.5 47.0 13.9 37.9 

Mathematics 27.1 40.8 7.6 24.1 

Agriculture and natural resources 5.9 42.2 29 27.4 

Physical sciences 133 32.6 5.6 23.0 

Computer and information sciences 10.3 28.2 23 15.9 

Engineering 1.1 183 0.6 12.3 

NOTE: See Scippltrntnrol N~ 12 for informanoo oo the fields of stldy 

SOURCE: U.S. Department of EducaOOn, NCES. 1971}-71 Higher Educaoon General lnformaoon SIJ"""Y (HEGIS), ·0e9rees and Other Formal Awards Confer1'd' sur.oeys and 1996-97 lnregrated Postsecondary Eduut1on Data 
System (IPEOS),'CompletiOns' suiwy 
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Appendix 1 Supplemental Tables Indicator 38 

Educational Attainment 

Table 38-1 Percentage of 25- to 29-year-olds who have completed at least high school, by race-ethnicity and sex: March 1971-99 

All Black Hispanic 
March Total" Male Female Total" Male Female Total" Male Female Total• Male Female 
1971 77.7 79.1 76.5 81.7 83.0 805 58.8 56.7 605 483 513 45.7 

1972 79.8 805 79.2 83.4 84.1 82.7 64.1 61.7 66.0 47.6 47.1 47.9 

1973 80.2 80.6 79.8 84.0 84.2 83.9 64.1 63.2 64.9 52.3 54.2 50.6 

1974 81.9 83.1 80.8 855 86.0 85.0 68.4 715 65.8 54.1 55.9 52.5 

1975 83.1 ~5 81.7 86.6 88.0 85.2 71.1 72.3 70.1 53.1 52.2 53.9 

1976 84.7 86.0 83.5 87.7 89.0 86.4 74.0 72.8 74.9 58.1 57.6 58.4 

1977 85.4 86.6 84.2 88.6 89.2 88.0 74.5 77.5 72.0 58.0 61.9 54.6 

1978 85.3 86.0 84.6 88.5 88.8 88.2 77.4 78.7 76.3 56.5 58.5 54.6 

1979 85.6 86.3 84.9 89.2 89.8 885 74.7 74.0 75.3 57.1 55.5 58.6 

1980 85.4 85.4 85.5 89.2 89.1 89.2 76.7 74.8 78.3 57.9 57.0 58.8 

1981 86.3 86.5 86.1 89.8 89.7 89.9 77.6 78.8 76.6 59.8 59.1 60.4 

1982 86.2 863 86.1 89.1 89.1 89.1 81.0 80.4 81.5 61.0 60.6 61.2 

1983 86.0 86.0 86.0 893 89.3 89.3 79.5 79.0 79.9 58.4 57.8 58.9 

1984 85.9 85.6 86.3 89.4 89.4 89.4 79.1 75.9 81.7 58.6 56.7 60.1 

1985 86.2 85.9 86.4 89.5 89.2 89.9 80.5 80.6 80.5 61.0 58.6 63.1 

1986 86.1 85.9 86.4 89.6 88.7 90.4 83.5 86.4 81.0 59.1 58.2 60.0 

1987 86.0 85.5 86.4 89.4 88.9 90.0 83.5 84.5 82.6 59.8 58.6 61.0 

1988 85.9 84.7 87.1 89.7 88.4 90.9 80.9 80.9 80.9 62.3 59.9 64.8 

1989 85.5 84.4 86.5 89.3 88.2 90.4 82.3 80.5 83.8 61.0 61.0 61.1 

1990 85.7 84.4 87.0 90.1 88.6 91.6 81.8 81.4 82.0 58.2 56.6 59.9 

1991 85.4 84.9 85.8 89.8 89.2 90.5 81.8 83.6 80.1 56.7 56.4 57.2 

1992 86.3 86.1 86.5 90.6 90.3 91.1 80.9 82.7 79.3 60.9 61.1 60.6 

1993 86.7 86.0 87.4 91.2 90.7 91.8 82.7 84.8 80.8 60.9 58.2 63.9 

1994 86.1 84.5 87.6 91.1 90.0 923 84.1 82.8 85.3 60.3 58.0 63.0 

1995 86.9 86.3 87.4 92.5 92.0 93.0 86.8 88.4 85.3 57.2 55.7 58.7 

1996 87.3 86.5 88.1 92.6 92.0 93.1 86.0 87.9 84.5 61.1 59.7 62.9 

1997 87.4 85.8 88.9 92.9 91.7 94.0 86.9 85.8 87.8 61.8 59.2 64.8 

1998 88.1 86.6 89.6 93.6 925 94.6 88.2 88.4 88.1 62.8 59.9 66.3 

1999 87.8 86.1 89.5 93.0 91.9 94.1 88.7 88.2 89.2 61.6 57.4 65.9 

•included in totals but not shown separately are other racial-ethnic groups; Stt Suppltmtntal Note 3 for more information on the racial-ethnic caregories. 

NOTE: The Current Population Surl't'y (CPS) Quesuons used to obtain educational attainment were changed in 1992. In 1994, the SUl'l'l'Y methodology for the CPS was changed and weights were adjusted; see 
Supplemenrol Note 1 for more information. 

SOURCE: U.S. Department of Commerce, Bweau of the Census. March Current Population Surveys, various years. 
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!rtdicator 3 8 Appendix 1 Supplemental T.ibles 

Educational Attainment 

Table 38-2 Percentage of 25- to 29-year-olds who have completed at least some college, by race-ethnicity and sex: March 1971-99 

All White Black Hispanic 
March Total- Male Femiile Total- Male Female Total- Male Femiile Total- Male Femiile 
1971 43.6 48.7 38.4 44.9 50.2 395 30.9 29.0 32-2 30.6 383 228 

1972 45.1 50.7 395 463 523 40.2 333 31.7 34.6 32.1 37.2 283 

1973 453 51.4 39.4 46.6 53.0 40.2 335 335 335 31.6 39.4 245 

1974 48.9 53.8 44.1 50.4 55.6 45.2 35.4 36.9 34.1 39.2 44.1 345 

1975 50.1 . 56.0 44.1 51.2 573 44.9 38.7 41.0 36.8 41.1 50.4 32.6 

1976 52.1 58.2 46.0 53.8 60.1 47.4 37.2 405 34.7 363 423 31.2 

1977 53.2 58.0 485 54.8 59.9 49.7 41.7 44.2 39.6 41.1 42.6 39.5 

1978 54.4 593 49.6 55.9 61.4 503 44.9 45.2 44.4 43.6 47.2 40.1 

1979 54.1 57.7 50.6 55.7 59.4 51.9 41.7 40.7 425 44.0 50.7 38.0 

1980 52.3 55.8 49.0 53.8 573 503 423 43.6 413 39.9 455 34.7 

1981 50.1 52.7 47.5 51.2 54.1 483 42.5 43.0 42-2 39.6 41.7 37.7 

1982 49.9 51.5 483 50.7 52-2 49.1 45.8 47.4 44.6 39.6 40.6 38.7 

1983 50.6 52.1 49.0 51.6 53.4 49.7 41.6 42.0 41.2 42.9 41.1 44.6 

1984 50.1 50.9 493 51.0 51.7 503 41.6 41.6 41.7 45.6 475 44.0 

1985 50.8 515 50.1 51.8 525 51.2 42.7 42.4 42.9 44.2 45.9 42.9 

1986 51.0 51.4 50.8 523 52.8 51.8 43.4 41.5 45.2 42.9 42.8 43.0 

1987 50.7 50.4 51.0 51.4 515 51.4 43.0 38.4 47.0 44.6 463 43.1 

1988 50.8 51.6 50.1 51.8 52.4 51.2 41.2 42.9 39.7 44.9 443 45.6 

1989 513 52.0 50.5 52.8 53.4 52-2 42.1 42.2 41.9 443 44.8 43.9 

1990 52.0 51.8 52.1 53.6 53.4 53.8 44.1 43.0 45.0 40.1 40.4 39.8 

1991 53.1 523 53.8 54.9 54.7 55.1 43.2 383 47.7 42.2 40.9 43.4 

1992 56.7 56.0 57.4 58.8 583 59.2 44.7 423 46.9 46.8 445 49.6 

1993 58.9 57.6 60.1 61.0 603 61.6 48.4 43.6 525 48.8 46.1 51.9 

1994 60.5 58.9 62.0 62.7 61.0 643 49.6 48.7 503 51.5 483 55.0 

1995 62.2 60.6 63.9 64.6 62.6 66.7 52.0 51.2 525 503 48.0 52.7 

1996 64.7 63.1 66.3 67.0 655 68.4 55.9 54.S 57.1 50.9 47.0 55.6 

1997 65.4 64.0 66.8 68.2 66.9 69.S 53.7 50.2 56.S 53.9 51.9 56.1 

1998 65.6 63.0 68.1 68.5 66.2 70.8 56.6 52.9 59.7 51.7 48.9 54.7 

1999 66.1 63.6 68.5 68.7 66.1 71.2 57.8 52.1 62.3 50.6 47.7 53.2 

•included in totals but not shown separately aie other racial~nic groups; see Supplm'ltntal Nore 3 for more information on the racial~hnic categories. 
NOTE: lnchiled in the category "high school completffi with some college" are thw with a bacllelo(s degree or higher. The Cuf1'flt Population Survey (CPS) questions used to obtain education.ii atLJinment were changed 
in 1991. In 1994, the survey methodology for the CPS was changed and wergtm were adjusted; see Suppltmenrol Nore 1 for more information. 

SOURCE: U.S. Department of Commerce. Bureau of the Census. March Current Population Surveys. various years. 
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Appendix 1 Supplemental Tables Indicator 38 

Educational Attainment 

Table 38-3 Percentage of 25- to 29-year-old high school completers with a bachelor's degree or higher, by race-ethnicity and sex: March 1971-99 

All White Ba.ck Hispanic 
March Total- Mlle Female Total- Mlle Female Total- Mlle Female Total- Mlle 
1971 22.0 25.8 18.1 23.1 27.0 19.1 115 12.1 10.9 105 15.4 
1972 23.7 27.3 20.2 24.9 28.6 21.1 13.1 11.6 14.3 7.8 9.5 
1973 23.6 26.8 205 24.8 28.3 21.3 12.7 11.3 13.8 10.8 12.4 
1974 25.3 28.7 21.8 27.2 31.1 23.2 115 12.3 11.0 10.1 8.9 
1975 26.3 '29.7 22.9 275 31.1 23.7 14.7 15.3 14.2 16.6 19.7 
1976 28.0 32.0 24.1 29.3 33.5 25.0 17.6 16.5 18.6 12.7 17.9 
1977 28.1 31.2 25.1 29.8 33.4 26.3 16.9 16.5 17.3 115 11.3 
1978 27.3 30.2 24.4 28.9 32.6 25.3 15.2 13.6 165 17.1 16.4 
1979 27.0 29.9 24.2 28.6 31.6 255 16.6 17.8 15.7 12.9 14.2 

1980 26.3 28.1 24.5 28.0 30.1 26.0 15.0 14.0 15.8 13.2 15.0 

1981 24.7 26.6 22.8 26.3 28.4 24.2 14.9 15.4 145 125 14.4 

1982 25.2 26.9 23.4 26.7 28.8 24.6 15.6 14.6 16.4 15.9 17.8 
1983 26.2 27.8 24.6 27.4 29.4 25.4 16.2 16.5 15.9 17.8 16.8 
1984 255 27.1 24.0 27.0 285 25.4 14.8 17.1 13.0 18.1 17.0 
1985 25.7 26.9 24.6 27.3 28.6 26.0 14.4 12.9 15.6 18.2 18.6 
1986 26.0 26.7 25.3 28.1 29.1 27.1 14.2 11.9 16.3 15.3 15.4 
1987 25.6 26.1 25.2 27.6 28.0 27.1 13.8 14.0 13.6 145 15.7 

1988 26.4 27.6 25.2 28.0 29.1 26.9 14.8 15.3 14.4 18.1 19.8 

1989 27.3 28.3 265 295 305 28.5 15.4 15.0 15.6 16.5 15.7 

1990 27.1 28.0 26.2 29.3 30.0 28.6 16.4 18.6 14.5 14.0 12.9 

1991 27.2 27.0 27.3 29.7 29.7 29.8 13.4 13.7 13.1 16.3 14.4 

1992 27.3 26.9 27.8 30.0 295 30.4 13.7 14.2 13.2 15.6 14.3 

1993 27.3 27.2 27.4 29.8 30.0 29.5 16.1 14.8 17.2 13.6 12.1 

1994 27.0 26.6 27.4 29.7 29.8 29.6 16.2 14.0 17.9 13.3 11.3 

1995 28.4 28.4 28.5 31.2 30.9 31.4 17.8 19.7 16.1 15.5 14.0 

1996 31.1 30.2 32.0 34.1 33.6 34.7 17.0 13.9 19.6 16.4 17.1 

1997 31.8 30.7 32.9 35.2 34.1 36.2 16.4 13.7 18.5 17.8 16.1 

1998 31.0 29.6 32.4 34.5 32.9 36.1 17.9 16.1 19.3 16.5 15.9 

1999 32.1 31.2 33.0 36.1 34.8 37.3 16.9 14.9 18.6 14.4 13.0 

• Included in totals but not shown sepdrately are other racial-ethnic groups; see Supplemenral Note 3 fol information on the racial~hnic categories. 

NOTE: The Current Population Survey (CPS) questions used to obtain educational attainment wt'!e changed in 1992. In 1994,the survey methodology for the CPS was changed and weights weie adiusted. See 
Supplemenral Nore 1 for ITlOle information. 

SOURCE: U.S. Dl'pdrtment of Commerce. Bureau of the Census. March Current Population Sur~ varMlus yea~. 
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Indicators 40, 41 Appendix 1 Supplemental T.ibles 

Coursetaking in Advanced Mathematics and Science 

Table40-1 Percentage distribution of high school graduates according to the highest level of advanced mathematics and science courses taken: Selected 
years 1982-98 

Mathematia Science 
Middle •cademic Advanced •cademic Chemistry I Chemistry I Chemistry II 

Yur Lewll Level II Lewll Level II Lewllll orPhysia I •ndPhysial or Physics II 

1982 30.6 18.2 155 4.8 5.9 18.4 7.4 4.8 

1987 26.8 23.1 12.9 9.0 7.6 233 11.8 5.1 

1990 25.4 26.2 12.9 10.4 7.2 28.2 13.7 5.6 
1992 22.7 26.4 16.4 10.9 10.7 29.9 143 6.9 
1994 22.4 26.9 163 11.6 10.2 32.1 15.0 6.4 

1998 20.8 27.7 14.4 15.2 11.8 33.8 18.5 73 

NOTE: See Supplemtntal Nm 8 for definitions of the IMts of mathemaOO and science courses.The placement of graduaies ill the varous Ms of mathematics and science couries is determined by the completion of at 
least one course at that M. Graduates who !lave completed cOUl5e'#Olk at more than one IMI (e.g., Mathematia Mdlle academic M II and Advancfd academic IMI I) were placed into the higher level of cou~rl 
completed (i.e.. Mvanced academic level I) Graduates may achiM hilJher Ms of cOUl5e'Mlll (e.g., Matllematics Mvanced academic level Ill) without !laving talirn coorses at k>wer IMts (e.g., Mathematics Middle 
academic MI). 

SOURCE: U.S. Department of Education, Nill. High School and Beyond Longitud111al Study of 1980 Sophmores:Second Follow-up• (HS&B 1980/1984); National Education Longitudinal Stud)' of 1988 Eigth Gradffi:High 
School Transcript Stud( (NELS:1992); and 1982.1987, 1990, 1992, 1994.1998 National Aisessment of Educational Progress (NAEP) High School Transcript Sllldies. 

Class Size of Kindergartens 

Table 41-1 Average size of kindergarten classrooms and percentage distribution, by class size and selected characteristics: Fall 1998 

Class size• 
Awrage More tNin 

CNiracteristic cl.ss size 15 or fewer students 15 students 

To~I 19 20 80 

Program type 

Full-<lay 20 19 81 

Part-<lay 18 22 78 

Control of school 

Public 20 15 85 

Private 18 41 59 

Percent minority 

Less than 10 19 30 70 

10-24 19 19 81 

25-49 19 18 88 

S0-75 19 20 80 

More than 75 20 14 86 

• Ptn:entages rrwy not add to 100 due to rou;Jing. 

SOURCE: U.S. Department of Education, NCES.Early Childhood Longitudinal Study, "Kindelgarten Class of 1998-99." Fall 1998. 
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Appendix 1 Supplemental Tables lndscator 42 

Interest Areas and Centers in Kindergarten Classrooms 

Table42-1 Percentage of kindergarten dassrooms with interest areas or centers, by selected characteristics: Fall 1998 

Interest area or center 
Characteristic Reading Play Mathematics Writing Science 

Total 99 98 95 89 67 
Program type 

Full-day 99 98 95 90 68 

Pan-day 100 99 95 85 63 
Control of school 

Public 100 99 97 91 66 

Private 98 95 87 79 69 
Percent minority 

Less than 10 99 99 94 87 64 

1(}-24 100 100 93 91 71 
25-49 99 98 96 88 74 
5(}-75 99 97 92 84 71 
More than 75 100 98 97 91 60 

SOURCE U.S. Deparunenr of EducatlOn, NCES. Early Childhood Longltudinal StlXly, "Kindergarten Class of 1998-99,. Fall 1998. 
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Indicator 43 Appendix 1 Supplemental Tahlt's 

Student/Teacher Ratios 

Table43-1 Student/teacher ratios, by control and level of school: 1970-98 

Total Public Private 

Year Total Elementary Secondary Total Elementary Secondary Total Elementary Secondary 

1970 22.4 24.6 195 22.3 24.3 19.8 23.0 265 16.4 

1971 22.4 25.0 19.1 22.3 24.9 19.3 '22.6 125.7 '16.7 

1972 21.7 23.9 18.9 21.7 23.9 19.1 121.6 124.0 '16.9 

1973 21.3 23.0 19.1 21.3 23.0 19.3 121.2 123.6 '165 

1974 20.8 22.6 18.5 20.8 22.6 18.7 '20.4 122.6 '16.0 

1975 20.3 21.7 18.6 20.4 21.7 18.8 119.6 1215 '15.7 

1976 20.1 21.7 18.3 20.2 21.8 185 19.3 20.9 15.8 

1977 19.6 20.9 17.9 19.7 21.1 18.2 18.4 20.0 15.1 

1978 19.2 20.9 17.1 19.3 21.0 17.3 18.7 20.2 15.6 

1979 19.0 20.5 17.0 19.1 20.6 17.2 '18.1 119.7 114.8 

1980 18.6 20.1 16.6 18.7 20.4 16.8 17.7 18.8 15.0 

1981 18.7 20.0 16.8 18.8 20.3 16.9 117.6 '18.6 '15.2 

1982 18.4 19.8 16.4 18.6 20.2 16.6 117.2 '18.2 114.9 

1983 18.2 19.6 16.2 18.4 19.9 16.4 17.0 18.0 14.4 

1984 17.9 19.3 16.0 18.1 19.7 16.1 '16.8 '17.7 114.4 

1985 17.6 19.1 15.6 17.9 195 15.8 16.2 17.1 14.0 

1986 17.4 18.8 155 17.7 19.3 15.7 '15.7 '165 '13.6 

1987 17.3 18.8 15.0 17.6 19.3 15.2 '155 116.5 '13.1 

1988 17.0 18.6 14.7 17.3 19.0 14.9 '15.2 116.1 112.8 

1989 16.8 18.4 14.3 17.2 19.0 14.6 114.2 115.1 111.7 

1990 16.9 18.5 14.3 17.2 18.9 14.6 '14.7 116.1 '11.3 

1991 17.0 18.4 14.6 17.3 18.8 15.0 '14.6 116.0 111.1 

1992 17.1 18.4 14.8 17.4 18.8 15.2 '14.8 116.2 111.3 

1993 17.1 18.5 14.7 17.4 18.9 15.1 114.9 116.3 '11.5 

1994 17.0 18.6 14.4 17.3 19.0 14.8 '15.0 116.4 111.4 

1995 17.0 18.9 14.0 17.3 19.3 14.4 114.9 116.6 '10.8 

1996 16.8 18.4 14.3 17.1 18.8 14.6 114.9 116.4 '11.5 

1997 16.6 18.3 14.0 16.8 18.6 14.2 215.1 216.6 211.6 

1998 116.6 118.3 114.0 116.8 '18.6 114.2 215.2 216.6 211.6 

' E5timared. 
, f'lojected. 

NOTE: Dat.i for teachers are expressed in full-time equivalent (ITT) units. Distribution of unclassified teachers by IMI is estimated. Distribution of element.iry and se<ondary school teachers by~ is determined by 
repomng unitS. Included in the tot.ils and the elementary category are a small number of nursery school teachers and students. 

SOURCE: U.S. Department of Education. NCES. St.itistics of Public Element.iry and Secondary lla'1 Schools: Common Core of Dat.i surveys; f'11vate School Surveys: Projections of EJiucotK!fl Storistics to 2009 (NCES 1999-038). 
1999;and Digesr of EJiJXarion Statistics 1999 (NCES 2000--031).2000 
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Appendix 1 Supplemental Tables Indicator 44 

Instructional Environments in Bth·Grade Mathematics 

Table44-1 Percentage distribution of8"'-grade mathematics lessons containing task-controlled tasks, a combination of task-and solver-controlled tasks, 
or solver-controlled tasks, by country: 1994-95 

Country 
Locus of control" United States Germany Japan 
All task-controlled 83 48 17 
Task- and solver-controlled 8 43 33 
All solver-controlled 9 40 19 
• A tasl:-conuolled teacher demonstrates a part1Cular solution method to snxlents and alks them Ill repliUte that solutoo;a solv!Hontrolled teacher encouiages SllJdents to find alternative solution paths on their own. 
NOTE: Perr:ern:ages may not add to ltXl due to rounding. See Suppltmt:nral Nat 7 lor nm information on the Third '""'"national Mathematics and ScienCI' Snxly (TIMSSl. 

SOURCE: U.S. Department of Education.Nill. The TIMSS Videotapt CloSStoom 5tixJy: Metlrlds and Findings from an fxpkxotury /lesear(/J Projtrt oo &ghth-Ciadt Mothtmatia lnstnxtion in (,ermony,.kJpon, and~ United 
States (NCES 1999--074).1999. 

Table44-2 Percentage distribution ofteachers responding to the question, "What was the main thing you wanted students to learn from today's lesson?," 
by country and response: 1994-95 

Cou~ 
Questionnaire response• United States Germany Japan 

Mathematical skills 61 55 25 
Mathematical thinking 21 31 73 
SociaVmotivational 4 2 0 

Test preparation 5 0 0 

Indeterminable 9 13 2 

•Mathematical skills = leacher responses that emphasiied the teaching of how to solve specific kinds of problems, use of standard formulas. etc.; Mathemancal thinking =Teacher responses that emphasized students' 
exploration, development and comprehension of mathematical concepts.or the discovery of multiple solutions to a problem; Social/motivational= leacher responses that emphasi1'd nonmathematical goals.such as 
"listening to others.· or the creation of interest in some aspect of mathematics; Test preparation =Teacher responses that focused on preparing for an upcoming test and Indeterminable= Teacher responses that were not 
possible to categonze. usually because thl'Y were too vague or incomplete. 

NOTE: Percentages may not add to 100 due to rounding. See Supplemental Nolf 7 for more information on the Third International Mathematics and ScienCI' Study (TIMSS). 

SOURCE: U.S. Department of Educanon. NCES. The T/MSS Videotapt Classroom Srrxfy: Mtthxts and Finding5 from an fxplaotrxy Researdl Project on Eighth-Grode Mothm1111ra lnstruai0n m !iermony. klpon, and the Umred 
S1a1t1 (NCES 1999--074).1999. 
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lnd1cator 45 Appendix 1 Supplemental Tables 

Students' Use of the Internet 

Table45-1 Percentage of students in grades 1-12 who had potential access to a computer and used the lntemet for various purposes at various locations, 
by race-ethnicity and family income: 1998 

AccesslbUlty, loatlon of use. Ram-ethnlclty1 Faml!l incorne3 
and reason for use at home Total White Black Hispanic Low Middle High 

Students who had potential access to 

Computer In household 57.6 70.1 27.7 28.4 21.2 53.7 87.7 
WEBTV in household 13 15 0.8 0.9 03 1.2 2.1 

Anyone from household 

use Internet from home 343 43.7 10.8 13.2 7.7 28.5 63.2 

Students who used the Internet 

At school 78.4 82.7 70.1 705 68.4 77.9 85.5 
At home 25.0 32.2 8.4 8.0 4.9 20.4 47.6 

Outside the home 19.8 22.4 13.0 155 15.0 20.4 21.1 

At public library 24 25 20 23 1.8 26 2.1 

At community center 0.1 0.1 0 0.2 0.4 0.1 (') 

At someone else's computer 3.0 3.7 0.9 2.6 29 3.4 2.1 

Purpose of Internet use at home is 

E-mail 14.9 19.6 35 4.4 28 11.7 293 

Contacting friends/family 13.9 18.4 2.8 4.2 26 10.8 27.6 

Educational purposes 5.8 75 1.0 20 1.1 4.4 12.1 

Hobbies 3.8 5.0 1.1 0.8 0.6 29 8.0 

Educational courses/research for school 19.3 25.1 6.4 6.1 4.0 15.2 37.5 

News. weather, sports 5.3 6.9 1.8 1.8 0.8 4.2 10.3 

Search for Information 9.2 11.8 29 3.3 1.8 73 18.1 

Games. entertainment. fun 1.9 26 0.2 05 0.4 1.7 3.4 

' Included in the toral but not shown separately a" st~ts from other raoal-mnic groups; see Supp/tmtntal Nott J for more information on tilt racial-ethnic categories. 
1 Low income is the bonom 20 percent of all fami~ incomes. high income is the t()j) 20 percent of all fami~ incomes. and middle income is the 60 pt'fcent in between. See Suppltmtntal Nott 7 for more informatiOn. 
' Value less than O.OS peicent 

NOTE: Ana~s includes only those students in grades 1-12 who were ages S-18. See Suppltmtmal Nott I for information on the Current Population Survey (CPS). 
SOURCE: U.S. Oepanment of Commerce, Bureau of tilt Census. December and October Current Population Surveys, 1998. 

Table 45-2 Percentage of students in grades 1-12 who named various reasons for Internet use as the most important: 1998 

Reasons for First most Second most 

Internet use important use important use 

E-mail 533 3.1 

Educational courses/research for school 35.1 56.4 

News, weather, sporu 1.7 10.1 

Phone calls 0.4 1.2 

Search for information 3.5 18.7 

Search for jobs 0.1 (*) 

Job-related tasks (*) 0.2 

Shop, pay bills. or other commercial activities 0.1 0.6 

Other 2.8 3.5 

Garnes. entertainment. fun 1.6 2.6 

•Value less than 0.05. 
NOTE: Analysis inchiles only those students in grades 1-12 who Wffe ages S-18. See Suppltmental Nair I ilr information on the Current Population Survey (CPS). 

SOURCE: U5. Department of Commerce. Bureau of the Census. December .ind OclDber Current Population Surveys, 1998. 

Third most 

Important use 

3.2 

4.4 

19.5 

3.3 

41.7 

1.7 

0.6 

2.2 

8.6 

6.0 
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Appendix 1 Supplemental Tables Indicator 46 

School Choice and Parental Satisfaction 

Table46-1 Percentage distribution of students in grades 3-12 who attended a chosen or assigned school, by child's race-ethnicity, parents' highest educa-
tion level, and household income:1993, 1996,and 1999 

Child's race-ethnicity, 1993• 1996 1999 
parents' highest education Public Public Public 
level, and household Income Assigned Chosen Private Assigned Chosen Private Assigned Chosen Private 

Total 803 10.9 8.B 75.7 13.1 9.7 74.6 14.0 9.9 

Race-i!thnicity 

White 81.4 85 10.2 78.0 10.7 113 76.7 11.4 12.0 

Black 77.4 18.9 3.7 74.2 20.8 5.1 71.8 223 5.9 

Hispanic 79.7 13.6 6-7 76.4 16.1 7.5 76.7 18.2 5.1 

Other 73.4 145 12.1 70.4 18.6 11.1 74.2 16.5 93 

Parents' highest education level 

Less than high school diploma 84.4 133 23 79.1 17.4 3.5 78.6 18.8 2.6 

High school diploma or GED 83.6 11.2 5.2 83.0 11.6 5.4 80.0 14.5 5.6 

Some college/technicaV 

vocational school 80.1 11.1 8.8 77.0 14.6 8.4 77.6 153 7.1 

Bachelor's degree 76.9 8.7 143 71.4 13.4 153 72.l. 12.3 15.5' 

Graduate/advanced degree 73.1 9.9 16.9 683 113 20.4 68.9 11.9 19.2 

Household income 

$10,000 or less 82.9 14.0 3.0 76.6 19.5 3.9 73.l. 22.5 43 

10.001-20.000 823 13.9 3.8 80.0 153 4.7 77.l. 17.7 5.1 

20,001-35.000 81.8 10.6 7.7 78.7 14.0 7.4 78.6 15.8 5.6 

35.001-50.000 80.4 9.7 9.9 78.0 11.9 10.1 77.0 13.6 9.4 

50,001 or more 75.9 8.5 15.6 73.6 10.2 16.3 74.l. 10.4 15.5 

• Data are revised from previously published figures. 

NOTE: Ungraded students and homeschoolers were ell(luded from the esnmate. ~emages may not a<il to 100.0 due to rounding. See Suppitmentot Note 2 for information on the National Household EdUCiltion SUf'/ey 
(NHES). See Supp/tmemol Nott 3 for infolmation on the racial-tthnic UttegOries. 

SOURCE: U.S.Department of Educa11on. NCES. Manonal HollSellold Educ.anon Survey (NHES). 1993 (School Safety and Discipline Component), 1996 (Parent Interview Component). and 1999 (Parent Interview Component). 
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lnd1cator 46 Appendix 1 Supplemental Tables 

School Choice and Parental Satisfaction 

Table46-2 Percentage of students in grades 3-12 with parents who were very satisfied with aspects of their child's school, by school choice type, grade 
level, and race-i!thnicity: 1993and1999 

School, grade level, School Teacher Academic standards Discipline 

and race-ethnicity 1993 1999 1993 1999 1993 1999 1993 1999 

Total 55.9 52.7 58.3 56.6 58.4 56.8 58.S 58.3 

Publk-Assigned 

Total 52.3 47.7 56.0 53.2 55.0 52.S 55.1 53.9 

Grade level 

Grades3-5 60.6 57.0 67.1 675 59.4 57.0 62.7 63.9 

Grades6-8 483 463 53.2 503 52.9 52.7 52.3 53.4 

Grades9-12 48.7 41.6 49.0 44.4 53.2 48.8 51.2 46.5 

Race-ethnicity 

White 53.4 47.2 563 52.4 56.4 515 56.1 52.5 

Black 45.8 44.8 52.5 503 48.6 51.2 50.7 52.4 

Hispanic 55.7 54.6 58.2 61.2 55.3 59.8 55.1 62.4 

Public<hosen 

Total 61.2 61.6 61.S 61.6 63.0 63.1 63.0 62.7 

Grade level 

Grades 3-5 685 66.6 70.2 71.2 663 67.6 72.6 70.8 

Grades6-8 59.6 63.9 615 62.4 62.0 65.9 61.6 63.8 

Grades9-12 55.7 56.6 53.7 54.1 60.7 583 55.6 56.2 

Race-ethnicity 

White 63.4 613 64.8 61.6 64.7 62.1 64.9 61.6 

Black 58.4 62.2 54.2 63.6 62.5 66.1 62.2 63.2 

Hispanic 59.4 65.7 635 63.2 61.8 67.2 60.9 68.1 

Private 

Total 82.S 78.4 75.2 75.3 83.4 81.1 84.4 85.3 

Grade level 

Grades 3-5 83.8 79.7 75.6 813 84.4 79.4 86.9 85.3 

Grades6-8 82.6 79.0 765 72.9 83.3 82.0 83.9 83.8 

Grades 9-12 81.2 76.5 73.8 713 82.4 81.9 823 86.7 

Race-ethnicity 

White 82.6 81.4 74.8 77.9 83.6 82.6 83.9 87.2 

Black 77.2 59.5 76.5 60.7 78.7 74.1 84.0 71.2 

Hispanic 81.8 75.2 81.9 73.4 83.1 77.7 87.1 83.4 

NOTE: Includes tlxlse who respooded'my satisfied' from a scale of'my satisfied."somewhat satisfied.' ·somewhat di~tisfied,' and'very dissatisfied.' Ungraded students and homeschoolers were excluded from the 

estimate. See Supp/emenrol Nore 2 for more information on the National Household Education S11Vey (NHES). See Suppltmtntol Not~ 3 for informanon on the rarnl-ethnic caregories. 
SOURCE: U. S.Department of Educatiofl, NCES. National Household Education SuMy (NHES).1993 (School Safety and O&ipline Component), and 1999 (Parent lntmiew Component). 
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Appendix 1 Supplemental Tables Indicator 47 

Preparation and Qualifications of Public School Teachers 

Table 47-1 Percentage of full-time public school teachers who held various degrees and certificates, by teacher and school characteristics: 1998 

~rees and certificates 
Teacher or school Bachelor's Master's Doctor's Other Other 
characteristic degree degree degree degree certiflCllte 

Total' 21()() 45 s 
Years of teaching experience 

3 or fewer years 21(XJ 16 1 2 4 

4-9years 100 31 Pl 3 

lG-19 years 100 48 l s 
20 or more years 100 62 2 6 

School instructional level 

Elementary school 100 40 l 4 

Middle school JlOO 46 l 2 s 
High school 100 SS 2 s 
Combined 100 49 3 (3) 7 

School enrollment size 

Less than 300 100 37 0 6 

300-499 100 47 s 
S00-999 100 42 l 4 

1.000 or more 2100 54 2 s 
Region• 

Northeast 2100 60 2 6 

Midwest 100 Sl (') 1 4 

South 2100 39 1 2 4 

West 100 38 s 
Percentage minority enrollment 

s percent or less 100 49 (') 2 s 
6-20 percent 100 Sl 1 3 

21-50 percent 100 43 4 

More than SO percent 2100 38 7 

Percentage of students eligible for free or reduced-price lunch 

Less than 1 S percent 100 S7 2 4 

1 S-32 percent 100 46 1 s 
33-S9 percent 2100 41 2 4 

60 percent or more 100 37 6 

' Includes full-time publK school teachen who t.iught grades 1-12 whose main teaching assignment was in English/language arts. social studies/sooal sciences, foreign language, mathematics, or science, or who taught 
in a self-{ontained cla1.11oom. 
1 Estimate rounds ro 100 percent 

' Estimate is less than 05 percent 

• See Supplemental Nore 4 for a list of st.ites that comprise each region. 
SOURCE: U.S. Department of Education, NCES. Teacher Qualify: A Reporr on the Prepamtion and OualificotlOfls of Pub/K: School Teachers (NCES 1999-080), 1999. 
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fod1cator 47 Appendix 1 Supplemental Tables 

Preparation and Qualifications of Public School Teachers 

Table47-2 Percentage distribution of full-time public school teachers according to undergraduate or graduate majors in various fields of study, by teacher 
and school characteristics: 1998 

Major field of study 
Subject 

Teacher or school Academic ..... 
characteristic field edUCBtion' 

Total' 38 18 

Years of teaching experience 

3 or fewer years so 11 

4-9 years 41 16 

10-19 years 32 20 

20 or more years 36 20 

School instructional level 

Elementary school 22 9 

Middle school 44 22 

High school 66 29 

Combined SS 35 

''Subject m eduution' is the teaching of an academic field. such as mathematics educaron. 

''General '®cation'ineludes the following fields:prHlementary and early childhood educaOOn;elememary education; and secondary education. 

'Examples of'other education' 6etds are special education. currKulum aoo instructioo, and educatiOnal administration. 

General Other 

eduoition' eduOltion1 

37 7 

37 2 
39 s 
37 11 

36 8 

58 11 

27 7 
s 1 

8 2 

'Includes full-time public school teachffi who taught grades 1-12 whose main teaching assignment was in English/language ans.social studies/social sciences. foreign language, mathematics, or science.or who taught 
in a sett-contained classroom. 

NOTE.: Teachffi with moie than one ma1or or degree were counted only once. with the field selected in the following orde!:academic field. subject area education, othel education.and general education. Percentaqes may 
not add to 100 due to rounding. 

SOURCE: U.S Department of Education. NCES. Teacher Quality. A RetXXt on the ~rat()n ond Ouolificoti:>nl of Public Scf'col lto<her; (NCES 1999-080).1999 
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Appendix 1 Supplemental Tables Indicator 47 

Preparation and Qualifications of Public School Teachers 

Table 47-3 Percentage distribution of full-time public school teachers, by various types of teaching certificates in their state and by teacher and school 
characteristics: 1998 

Teachen in 9!nenil elementa~ cllissrooms' Teachen in departmentalized setti~2 

Tf2! of certificate Type of certificate 
Regulllror Regulllror 

standard standard 
state state 

certificate certificate 
or ,lldvanud Emer- or•dvanced Emer-

THcher or school profession- Provis- Prob.- Temp- gencyor profession- Provis- Pro!»- Temp- gencyor 

chuacteristic •I certificate ioMP tioMry' orary W11iver •I certificate ioMI' tloMry' oniry W11iver 

Total' 93 3 2 1 92 4 2 1 

Years of teaching experience 

3 or fewer years 65 11 11 8 4 64 13 12 5 6 

4-9 years 92 5 2 (6) 89 5 3 (') 

10-19years 99 (') (') 0 97 (') (') (') 

20 or more years 99 0 0 0 99 (') 0 0 

School enrollment size 

Less than 300 96 1 1 (') 95 2 2 0 

30Q-499 94 3 1 1 (') 89 5 4 

500-999 92 4 2 2 1 93 4 2 1 

1.000 or more 85 3 7 4 2 91 3 3 2 

Region' 

Northeast 91 5 3 0 90 5 4 0 

Midwest 96 3 (') 0 93 4 2 0 

South 94 3 2 1 (') 92 3 2 1 1 

West 90 3 3 2 2 90 3 2 3 

Percentage minority enrollment 

5 percent or less 96 2 1 2 0 92 3 3 (') 

6-20 percent 95 3 1 (') 94 3 2 (') 

21-50 percent 93 3 2 1 (') 93 3 2 1 1 

More than 50 percent 88 5 3 2 2 87 5 3 2 3 

Percentage of students eligible for free or reduced-price lunch 

Less than 15 percent 94 3 1 2 (') 92 3 3 1 (') 

15-32 percent 95 3 1 0 93 3 2 2 1 

33-59 percent 95 2 1 1 94 3 2 1 (') 

60 percent or more 90 4 3 2 87 5 3 2 3 

'Includes all teachers who LJught in self-conLJined classroom~ regardless of insuuctional IMI. The majority (95 percent) of self-<011LJined classrooms were at the elemenLJry school level. All teachers had a certificate. 

' lncllXles certificates in teacher~ main teaching assignment only. No more than 1 percent of teachers in any category had no Cfftificate. 

'Includes othel types of certificates awarded while participating in an "ahernate certification program." 

' In some rutes, new teachers are by definition probationary. 
>Includes full-time public school teachers who LJught grades 1-12 whw main teaching assignment was 1n English/language am.social studies/social sclellces, foreign language, mathematics, or science, or who taught a 
self-conLJined classroom. 

'Less than 0.5 percent. 
1 See Supplemental Note 4 for a list of sLJtes that r.•mprise eilCh region. 

NOTE: Percentages may not add to 100 due to rounding. 
SOURCE: U.S Department of Education, NCES. Teacher Quality A P.epixton the Prfporarien and OualifialtiOm of Publl Slhoo/Teadm (NCES 1999---080). 1999. 
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Indicator 48 Appendix 1 Supplemental Tables 

Perceived Impact of Professional Development 

Table48-1 Percentage of full-time public school teachers who participated in the past 12 months in professional development activities that focused on 
various topics, by number of hours spent in development activity: 1998 

Ml (!!rtid(!!tiOn 
Total hours !l!!nt 

Focus of activity Total 1-8 9-32 Morethan32 

ln-<iepth study in the subject area of your main teaching assignment 73 32 24 17 
New methods of teaching (e.g.. cooperative learning) n 47 21 8 
State or district curriculum and performance standards 81 so 25 7 
Integration of educatiooal technology in the grade or subject you teach 78 49 22 7 
Student performance assessment 67 47 15 5 
Classroom management. including student discipline 49 38 8 3 
Addressing the needs of students with limited English proficiency 

or from diverse cultural backgrounds 31 22 6 4 
Addressing the needs of students with disabilities 48 39 6 2 

NOTE: ~ceniages llla'f not add to totals due ro rounding. 
SOURCE: U.S.Depanment of EducaliOn.NCES. Teachtr Ouoliry:A Rep«ron tht ~rationandOuolifKoti:Jlls of Pubic Sclool Ttachtrs (NCES 1999-080), 1999. 
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Appendu: 1 Supplemental Tables Indicator 49 

Age of School Buildings 

Table 49-1 Mean age and percentage distribution of public schools according to year of school construction and condition of school, by selected school 
characteristics: 1994-96 

Year school was constructed Condition of school' 
School Mean Before 1950- 1970- 1985 
characteristic age 1950 69 84 or after Oldest Moderate Newest 

Total 42 26 46 19 10 29 61 10 

Instructional level 

Elementary 43 29 46 15 11 30 60 10 

Secondary 40 24 46 23 8 28 65 7 

Enrollment size 

Less than 300 48 40 39 14 8 36 58 6 

300-999 40 24 48 17 11 27 62 11 

1.000 or more 39 23 44 n 11 25 64 12 

Metropolitan status 

City 46 34 44 13 9 32 57 11 

Urban fringe 40 20 53 17 10 36 54 10 

Town 40 24 47 20 9 22 71 7 

Rural 42 32 38 17 12 28 61 11 

Region2 

Northeast 46 30 49 15 6 33 62 5 

Southeast 37 23 43 20 14 21 68 11 

Central 46 33 46 14 8 36 57 6 

West 39 25 44 19 13 25 59 15 

Percentage of students eligible for free or reduced-price lunch 

Less than 20 percent 39 20 48 20 11 28 61 11 

20-49 percent 41 29 44 16 11 31 59 10 

50 percent or more 44 34 42 14 10 29 63 7 

' "Oldest' schools were built before 1970 and Jle'l!'r renovated.or Weit' renovated before 1980. 'Moderate" schools were built between 1970 and 1984,or were built before 1970 and were renovated in 1980 or later. 
"Newest" schools were built after 1984. 

' See Supplemenral Nore 4 for a list of states that comprise each region. 

NOTE: f!lcenrages may not add to 100 due to rounding. Estimates are aggregates of dat.J collected in 1994.1995,and 1996. 

SOURCE: U. 5. Department of Education, NCES. How Old~ Our Public ScOOols? (NCE5 1999--048).1999. 
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Indicators 49, 55 Appendix 1 S11pplemental Tables 

Age of School Buildings 

Table49-2 Percentage distribution of public schools according to year of construction, by year of last major renovation: 1994-96 

Year of last major renovation 

Total 

Never 

Before 1980 

1980-89 

194»-95 

- Not applicable. 
•Schools defined as "oldest." 
Z'i 5chool5 defined as "new'5t • 

Total 

100 

27 

17 

17 

39 

Before 

1950 

5 

10 

NOTE: l'l-rc"11ageS may not add to totals due to rounding. Estimates art' aCJ.lr'9ites of data collected in 1994.1995,and 1996. 
SOURCE: U.S.Department of Edwtion, NCES. HowOld Are Our Public Sc/QJ/s? (NCES lm--048).1999. 

Year school was constructed 

1950-69 

8 
19 

197o-84 

19 

8 

3 
7 

1985 
or after 

10 

Faculty Salaries 

Table 55-1 Average salaries (in constant 1997-98 dollars) of full-time instructional faculty on 9- or 10-month contracts according to institutional level 
and control, by academic rank: 1997-98 

4-l!!r institutions 2-r!!r institutions 
Academic rank Total Public Private• Total Public Private• 

All faculty $54.211 $54,114 $54,443 $45,652 $45,919 $34,920 

Professor 70,441 69, 195 72,747 54,323 54,488 39,135 

Associate professor 51,351 51,732 50,701 45,811 46,078 33,721 

Assistant professor 42,105 42.582 41,357 39,306 39,623 30,335 

Instructor 31,787 31,519 32,325 34.238 34.713 26,638 

Lecturer 35.431 34,516 38,376 36,608 36,199 

No rank 38.644 38,614 39,385 45,801 45,993 37,814 

- Not available. 
•Private, not-for-profit institutions only. 
NOTE: See Supplwentol Note 3 for informatton on the Consumer Pm Index (CPI). 

SOURCE: U.5.0epanment of Education,NCES. 1997-98 Integrated Pomecondary Educat10n Data System."'ialaries. Tenure.and Fringe Benclits offull· Time Instructional farnlty Survey· (IPEOS-SA). 
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Appendix 1 Supplemental Tables Indicator 5 8 

Before and After School Care 

Table 58-1 Percentage of children in grades K-8 who received various types of care before or after school, by selected student characteristics: 1999 

Student 
characteristic 

Received care 
from relative' 

Total K-5 6-8 

Total 19.3 21.1 15.5 

Race-ethnicity 

White 

Black 

Hispanic 

Other 

Household income 

S 10.000 or less 

10.001-20,000 

20.001-35.000 

35,001-50.000 

50,001 or more 

Parents' highest 

education level 

Less than high school 

High school diploma 

or GED 

16.0 17.8 

. 29.2 31.1 

22.0 22.9 

20.8 235 

23.0 25.0 

26.1 28.1 

21.7 23.0 

19.4 21.7 

14.2 155 

19.7 21.6 

24.8 26.9 

Some college/vocational/ 

technical 21.8 23.9 

Bachelor's degree 14.0 14.7 

Graduate/professional 

degree 

Poverty status2 

Poor 

Non poor 

Family struaure 

Two biological/adoptive 

11.0 12.5 

23.5 25.7 

18.0 19.7 

parents 12.5 14.0 

One biological/adoptive 

parent 31.2 33.4 

One biological/adoptive 

parent and one 

125 

24.6 

19.8 

155 

17.4 

21.7 

18.9 

14.8 

11.6 

15.9 

20.1 

17.3 

125 

8.4 

18.0 

14.8 

9.4 

26.3 

stepparent 20.7 23.1 16.9 

Other relatives 18.6 22.4 10.2 

Step-or foster parents 119.3 115.4 324.2 

Received care 
from nonrelative' 

Total K-5 6-8 

7A 9.5 3.1 

7.7 10.1 2.9 

6.9 8.2 3.9 

6.6 83 2.7 

8.1 10.4 3.6 

6.9 8.4 2.9 

6.8 8.8 23 

7.8 9.7 3.7 

6.8 8.8 3.0 

7.9 10.5 3.1 

5.0 6.4 2.1 

6.6 8.5 2.6 

8.8 11.0 4.1 

7.4 9.4 3.2 

75 10.2 2.4 

5.9 7.4 23 

7.9 10.2 3.2 

6.4 8.3 2.2 

9.8 12.3 45 

7.2 9.7 33 

4.0 43 3.4 

2.8 5.0 0 

'Care received from a reliltive or noorelativt may be prO'lided inside or outside of the child\ home. 

Attended center­
based program 

Total K-5 6-8 

18.5 20.3 14.7 

165 18.8 12.0 

27.7 29.1 24.6 

15.7 15.9 15.1 

213 223 19.2 

19.5 203 173 

17.9 17.7 18.4 

19.3 20.9 15.6 

16.1 165 15.2 

18.8 12.1 

15.8 15.9 15.7 

17.7 18.7 15.6 

19.3 21.1 15.5 

19.1 21.8 13.4 

18.7 22.2 12.5 

18.5 18.6 18.2 

18.4 20.8 13.7 

15.6 16.8 13.0 

23.2 26.8 15.6 

18.7 213 14.5 

22.4 16.0 136.4 
115.5 120.3 39.4 

1 The poverty measure combines information about household income and composttion. See Supplemenrol Note l for more information. 

' lnteipret with caution; SLlndard errors are large due to small sample siZe. 

Child cared 
for self 

Total K-5 6-8 

11.7 4.9 25.9 

12.1 4.3 273 

11.9 5.9 25.9 

9.8 5.1 21.2 

12.6 8.8 203 

10.2 6.1 21.4 

11.4 6.4 22.7 

11.2 5.1 25.1 

11.4 4.0 25.6 

12.8 4.2 28.6 

10.4 6.0 195 

11.4 5.4 24.7 

12.2 5.3 26.9 

11.4 3.5 27.9 

12.4 4.4 27.0 

9.6 5.6 19.4 

12.4 4.7 27 5 

9.5 3.4 22.6 

15.0 7.4 313 

14.4 5.0 29.0 

10.5 6.8 118.3 

l 16.1 19.4 '24.8 

Total 

51.9 

54.9 

39.9 

53.8 

48.0 

51.6 

47.9 

50.1 

53.7 

53.7 

57.4 

Parental 
care 
K-5 6-8 

52.5 50.7 

55.7 53.2 

40.1 39.4 

54.9 513 

47.2 149.6 

50.7 54.2 

48.4 46.8 

50.9 48.1 

55.4 50.4 

54.4 52.2 

58.0 56.2 

49.2 49.9 47.7 

48.3 48.7 47.5 

555 56.9 52.5 

56.4 56.7 55.9 

52.5 52.0 53.9 

51.7 52.7 49.9 

613 62.4 59.0 

35.8 35.1 37.4 

48.0 48.0 48.0 

54.4 59.0 144.3 
354.6 359.3 148.5 

NOTE: The National Household EducaMn Sur'll')' (~HES) asked parents or guardians about the type of care received by the child on a regular basis before or after school. "Received c.ire from a reliltive" includes care received 
from someone other than the parent or guardian. ~centages may not add to 100.0 because children c.an be induded in more than one type of care arrangement See Supplemenrol Nole 3 for information on the racial­
ethmc c.aregories. See the glossary for the definitions of type of care arrangements. 

SOURCE: U.5 Department of EducatiOn, NCES. National Household Educ.atiOn Survey (NHES), 1999 (Parent Interview Component). 
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1 nd icator 5 9 Appendix 1 Supple111ental T.ihles 

Parental Involvement in Schools 

Table 59-1 Percentage ofstudents in grades K-12 whose parents reported involvement in their child's school, by grade and selected characteristics: 1996 
and 1999 

Indicated 
Aniended Anended scheduled Attended Acted as a involvement 
general meeting with school volunteer or served in any of the 

meeting tHCher event on a committee four activities 
Characteristic 1996 1999 1996 1999 1996 1999 1996 1999 1996 1999 

GradesK-12 

Total 76.9 79.0 71.8 73.0 66.7 66.2 38.7 3t.O 91.7 92.0 

Race-ethnicity 

White 79.0 81.1 72.6 73.2 71.6 723 44.1 43.8 935 94.0 

Black 71.6 75.2 68.8 72.2 56.4 54.8 26.9 27.2 86.4 87.7 

Hispanic 73.6 74.2 715 72.1 54.7 523 26.4 26.0 89.0 87.6 

Other 73.2 77.4 71.6 745 64.2 63.4 35.4 315 89.9 91.S 

Househokf income 

$10.000 or less 65.2 675 68.7 68.6 50.1 50.2 23.2 22.1 83.9 84.9 

10,001-20.000 68.1 69.0 68.1 70.6 58.8 53.1 27.0 23.4 875 86.7 

20.001-35.000 73.3 74.8 70.2 70.7 63.4 60.6 33.1 32.4 90.6 90.0 

35,001-50.000 805 81.0 75.0 75.0 71.8 70.9 42.9 38.7 94.2 93.7 

50,001 or more 86.8 87.2 74.2 75.5 775 76.6 52.9 50.4 96.4 96.4 

Parents' highest education level 

Less than high school 57.5 57.9 62.7 61.6 42.2 39.2 16.9 13.5 79.1 77.0 

High school diploma/GED 715 72.8 69.2 69.6 60.2 59.0 30.1 26.7 893 88.7 

Some college/vocationaVtechnical 77.9 79.6 725 74.4 69.2 67.2 39.2 38.1 92.9 93.6 

Bachelor's degree 87.4 87.4 77.4 79.1 76.4 76.2 52.3 50.4 96.8 97.1 

Graduate/professional school 885 893 763 753 81.9 79.0 56.7 54.6 97.2 96.7 

Family structure 

Two biologicaVadoptive parents 82.2 84.9 74.0 75.9 713 71.8 46.9 47.1 945 95.2 

One biologicaVadoptive parent 69.2 72.0 70.3 70.1 60.4 59.2 283 26.9 88.0 88.0 

One biologicaVadoptive and 

one stepparent 72.7 74.2 693 69.1 633 64.6 26.9 30.2 90.8 90.6 

Other relatives 60.3 66.2 54.0 663 50.5 48.1 20.3 19.6 76.4 82.8 

Step- or foster parents •69.0 •62.6 •675 ~15 •55.0 •54.0 •23.5 •22.2 86.2 82.7 
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Appendix 1 Supplemental Tables fodicator S9 

Parental Involvement in Schools 

Table 59-1 Percentage of students in grades K-12 whose parents reported involvement in their child's school, by grade and selected characteristics: 1996 
and1999--Continued 

Indicated 
Attended Attended scheduled Attended Acted as a involvement 

general meeting with school volunteer or served in any of the 
meeting teacher event on a committee four activities 

Characteristic 1996 1999 1996 1999 1996 1999 1996 1999 1996 1999 

GradesK-5 

Total 83..2 84.7 86.1 87.3 71.7 70.3 48.9 48.1 96..2 96.4 

Race-ethnicity 

White 85.5 86.6 88.0 89.4 763 77.0 55.8 55.8 97.3 98.0 

Black 77.6 80.5 78.8 82.6 62.2 57.9 343 35.0 92.1 92.8 

Hispanic: 79.8 82.1 86.0 84.0 60.7 57.8 34.0 335 95.6 93.9 

Other 80.0 83.6 85.6 88.7 72.5 68.7 46.6 425 97.1 96.9 

Household income 

$10.000 or less 72.6 73.4 79.4 80.2 55.2 56.1 29.6 29.2 90.9 91.5 

10.001-20,000 73.2 77.2 81.7 82.9 66.9 59.9 35.2 30.0 94.1 94.0 

20.001-35,000 80.8 81.8 84.9 83.6 69.6 65.1 44.2 41.8 96.0 95.1 

35,001-50,000 88.6 87.8 89.1 90.1 76.6 75.5 55.4 50.8 98.0 98.1 

50,001 or more 92.7 92.6 913 92.9 82.4 80.8 66.6 65.1 99.3 99.3 

Parents' highest education level 

Less than high school 64.6 69.6 n.o 75.9 49.1 46.0 23.2 20.4 893 89.6 

High school diploma/GED 79.5 79.4 83.2 82.9 66.5 62.7 39.0 34.9 95.2 93.9 

Some college/vocational/technical 83.8 85.2 863 89.0 74.2 72.6 50.4 47.7 96.6 97.7 

Bachelor's degree 92.9 91.9 915 92.5 79.9 80.2 64.6 64.6 99.1 99.1 

Graduate/professional school 93.5 93.6 93.2 92.4 86.2 81.4 70.6 68.7 99.3 98.9 

Family structure 

Two biological/adoptive parents 87.9 90.0 88.8 90.6 75.5 74.6 57.8 57.8 98.1 98.5 

One biological/adoptive parent 74.8 773 83.0 84.0 65.6 643 36.5 34.9 93.4 93.5 

One biological/adoptive and 

one stepparent 80.0 79.9 83.1 82.4 68.1 70.0 33.8 41.6 94.4 94.1 

Other relatives 75.6 79.1 •10.4 78.1 62.6 •563 30.3 27.7 88.6 94.5 

Step- or foster parents •75,2 •11.s •n.7 •1s.s •12.0 •s5.4 •22.2 •21.7 96.1 96.9 
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Indicator 59 Appendix 1 Supplemental Table;, 

Parental Involvement in Schools 

Table 59-1 Percentage of students in grades K-12 whose parents reported involvement in their child's school, by grade and selected characteristics: 1996 
and1999--Conrinued 

Indicated 
Attended Attended scheduled Attended Acted as a invotvement 

general meeting with school volunteer or served In any of the 
meeting tHcher event on a committee four activities 

Characteristic 1996 1999 1996 1999 1996 1999 1996 1999 1996 1999 

Grades6-8 

Total 77.9 80.8 69.S 71.2 65.7 67.2 30A 3\.2 91.S 92.5 

Race-i!thnicity 

White 80.0 83.0 70.1 70.7 72.1 73.6 34.9 36.2 93.9 94.8 

Black 72.6 76.9 68.2 71.8 52.0 53.2 21.4 20.8 85.9 86.9 

Hispanic 75.2 73.1 68.2 69.8 51.7 50.5 20.0 20.2 875 86.7 

Other 735 84.4 69.4 79.8 58.1 68.9 23.9 24.9 87.8 94.0 

Household income 

S 1 0.000 or less 63.7 65.9 67.0 64.7 45.1 463 17.2 155 80.6 83.1 

10.001-20.000 69.0 66.8 65.2 65.9 565 47.4 20.4 19.8 86.1 83.9 

20.001-35.000 75.1 77.8 675 72.1 61.2 62.7 25.0 26.6 90.6 91.1 

35,001-50,000 82.2 84.1 73.0 73.6 72.8 75.3 33.2 31.8 94.8 95.5 

50,001 or more 88.2 893 721 73.2 78.7 77.7 435 40.8 97.9 97.1 

Parents' highest education level 

Less than high school 60.0 615 60.8 61.1 37.4 40.2 12.4 10.7 77.4 79.2 

High school diploma/GED 70.1 73.9 66.6 683 58.2 59.7 21.8 21.4 87.9 89.7 

Some college/vocational/technical 815 823 71.7 70.0 70.1 67.8 32.5 31.9 94.5 93.5 

Bachelor's degree 86.9 89.0 73.9 78.4 77.2 76.1 42.7 383 96.9 97.3 

Graduate/professional school 903 90.0 73.1 753 805 81.0 44.2 46.8 97.6 96.7 

Family structure 

Two biological/adoptive parents 82.7 85.9 69.9 725 70.2 73.1 37.1 38.2 945 95.7 

One biological/adoptive parent 70.0 72.5 68.0 68.9 59.0 57.6 21.4 22.1 86.1 86.7 

One biological/adoptive and 

one stepparent 78.2 823 73.4 71.4 66.7 70.5 23.6 26.8 945 95.4 

Other relatives *63.4 *71.2 *59.0 *74.9 *46.6 *51.4 20.1 14.5 78.8 88.5 

Step- or foster parents• 75.7 55.9 83.0 53.5 49.8 36.5 21.4 22.0 83.0 69.2 
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Appendix 1 Supplemental Tables Indicator 59 

Parental Involvement in Schools 

Table 59-1 Percentage of students in grades K-12 whose parents reported involvement in their child's school, by grade and selected characteristics: 1996 
and 1999-Continued 

Indicated 
Attended Attended scheduled Attended Acted as a involvement 

general meeting with school volunteer or served in any of the 
meeti!!9 teacher event on a committee four activities 

Chan1cteristic 1996 1999 1996 1999 1996 1999 1996 1999 1996 1999 

Gnides 9-12 

Total 65A 68A 49.7 51.S 59.1 59.1 28A 27.2 84.2 84.6 
Race-flhnicity 

White 67.8 71.6 50.0 51.6 63.7 64.5 32.6 31.8 873 87.7 

Black 593 645 49.9 54.0 49.2 503 17.4 183 75.9 79.3 

Hispanic 60.8 57.6 48.0 483 46.4 41.8 18.1 14.6 78.2 74.8 

Other 615 63.1 49.2 49.7 54.8 51.5 25.8 203 79.4 81.7 

Household income 

$10,000 or less 47.6 55.4 425 45.1 42.1 39.6 133 11.1 69.3 71.0 

10.001-20,000 58.0 55.2 46.0 51.1 46.1 44.9 17.7 13.6 76.8 75.0 
20,001-35,000 59.2 60.9 48.0 48.2 55.0 51.4 21.4 21.2 81.7 80.5 

35.001-50,000 66.3 68.0 54.3 52.9 63.4 60.4 30.6 25.7 87.8 85.5 

50,001 or more 775 78.6 51.8 54.0 69.8 70.3 40.6 37.7 91.4 91.9 

Parents' highest education level 

Less than high school 43.2 37.6 39.7 403 34.5 28.1 10.0 5.1 63.2 56.3 

High school diploma/GED 58.0 60.5 45.9 475 50.6 52.0 20.8 16.8 79.7 78.9 

Some college/vocational/technical 64.8 67.9 495 53.2 59.9 57.7 25.8 26.9 85.4 86.7 

Bachelor's degree 78.2 78.8 55.7 57.5 69.5 69.6 38.3 36.4 92.8 93.4 

Graduate/professional school 80.7 83.9 56.7 54.0 775 74.6 48.0 42.4 94.3 94.0 

Family structure 

Two biological/adoptive parents 71.8 75.2 51.4 535 64.9 66.0 35.2 35.9 88.3 89.4 

One biological/adoptive parent 58.2 62.9 49.2 48.4 52.4 52.2 19.4 17.6 79.7 80.0 

One biological/adoptive and 

one stepparent 59.1 61.8 49.0 52.0 54.4 54.0 21.4 19.7 83.2 83.0 

Other relatives •42.8 •47.2 34.6 •46.5 39.9 •36.0 9.9 12.4 62.5 64.8 

Step- or foster parents• 56.8 52.5 44.0 53.5 39.1 66.1 26.5 16.8 77.0 78.9 

•interpret with caution; standard errors are large due to small sample~-

NOTE: Data for 1996 are rev!Sed from previOus~ published figures. Ungraded student5 or children who were home schooled are not included in this analysis; these student5 accounted for 1.6 percent of the student5 in 
grades K-12. Percentages may not add to 100.0 because parents can be included in more than one type of involvement. See Supplemental Nore l lor more information. See 5u/)f)lemenrol Nore 3 for information on the 
racial-ethnic categories. 

SOURCE: U.S. Department of Education, NCES. National Household Education Survey (NHE5), 1996 (Parent and Fami~ Involvement in Educanon Component) and 1999 (Parent Interview Component). 

Pa~e 174 I The Condition of Educ3cion 2000 



lndicator 60 Appendix 1 Supplemental Table; 

Parents' Attitudes Toward Schools 

Table60-1 Percentage of children in grades 3-12 with parents who were very satisfied with various aspects of the school their child attends, by selected 
family characteristics: 1993 and 1999 

Satisfaction measure 

Schoo rs Schoo rs 
Child's school Child's tHchen academic standards order and discipline 

Characteristic 1993 1999 1993 1999 1993 1999 1993 1999 
Total 55.9 52.8 58.3 56.6 58.4 56.8 58.5 58.3 

Rac~nicity 

White 57.2 53.0 58.9 565 59.8 56.4 59.7 57.7 

Black 49.3 49.6 53.7 53.9 52.4 55.8 54.1 55.8 

Hispanic 57.9 57.6 60.5 62.2 58.0 62.0 58.0 64.5 

Other 535 47.4 58.9 52.2 58.3 515 57.5 57.0 

Househokl income 

S 10.000 or less 49.6 55.6 57.3 61.6 54.9 60.2 57.0 61.2 

s 10,001-20.000 54.4 51.2 58.3 57.2 54.2 56.2 545 55.0 

$20,001-35.000 55.3 49.3 58.2 55.4 58.2 53.9 58.5 55.1 

$35,001-50.000 57.4 50.9 57.7 53.1 59.6 54.7 59.4 57.2 

$50,001 or more 59.8 54.9 59.3 57.0 62.3 58.3 61.4 60.5 

Parents' highest education level 

Less than high school 56.6 56.6 615 61.0 56.9 61.6 59.0 63.1 

High school diploma/GED 545 52.1 58.9 56.2 56.9 55.8 57.4 56.6 

Some college/vocationaVtechnical 53.8 49.1 55.3 54.5 56.6 54.0 56.0 54.6 

Bachelor's degree 59.8 52.0 60.9 56.3 62.7 56.6 62.5 59.6 

Graduate/professional degree 60.1 58.5 59.1 58.8 63.2 60.8 63.2 63.2 

Family structure 

Two biological/adoptive parents 57.1 54.8 585 58.1 59.2 58.0 59.4 60.3 

One biological/adoptive parent 51.8 50.3 56.7 54.9 55.9 55.6 55.6 55.6 

One biological/adoptive 

and one stepparent •51.0 51.9 ~5 55.7 •403 55.1 •47_2 56.5 

Other relatives •63.0 46.9 •65.2 52.4 •62.3 55.3 •63.6 56.3 

Urbanicity 

Live inside urban area 55.4 54.0 57.9 57.0 58.7 58.3 59.1 60.9 

Live outside urban area 56.4 53.6 59.9 57.3 57.9 56.2 55.7 54.3 

Rural 56.8 49.2 58.3 55.3 58.0 53.5 59.0 53.4 

•interpret with caunon;standard euors are large due to small samp~ size. 

NOTE: Included in !he total but not shown separately are children from other types of family suuctures. See Suppitmentol Nore 2 for informauon on the National Household Education Survey (NHES). See Supptemenrol 
Nore 3 for information on the racial-ethnic and urbanicny categories. 

SOURCE: U.S. Department of EducalJOn, NCES. National Household Edwnon Sur'll"/ (NHES), 1993 (School Safety and D11Cipline Component) and 1999 (Parent Interview Component). 
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Appendix 1 Supplemental Tables Indicator 61 

Public Elementary and Secondary Expenditures 

Table 61-1 Public school district expenditures per student, by selected district characteristics: School year 1995-96 

Expenditures 
District Suppon Capital Number of 
characteristic Total Instruction services outlay Other districts 

Total $6,555 $3,473 $U176 $617 $589 14,493 

Metropolitan status 

Primarily serves a central city $6,742 $3,607 $1,958 $567 $610 709 

Serves a metropolitan arH but not a central cit:' 6,711 3.526 1,920 6n 588 5,751 

Does not serve a metropolitan area 5,952 3,168 1,663 558 S64 8.033 

Children in district below the poverty level 
Less than 20 percent 7,()80 3,753 2.074 639 614 3.535 

20- 9.9 percent 6,912 3.631 1,961 701 618 3.623 

10.0-19.0 percent 6.075 3,184 1,729 619 544 3.618 

More than 19.0 percent 6,422 3,459 1,844 529 590 3,717 

NOTE: In the Comroon Core of Data (CCD) survey, poverty is determined based on a set of money-income thresholds determined by the Bureau of the Census that vary by family si2' and composition. If a family's total 
income is less tllan that family's threshold. then that family, and every individual in it is considered to be poor. See Suppltmtntol Notr 15. 

SOURCE: U.S.Depanment of Education, NCES. Common Core of Data; Public School DiS!rict ~ 5Uf'lt'y," 1995-96,and"Public School District Financial 511~." 1995-96. 

Table 61-2 Public school district expenditures per student, by function, poverty level, and metropolitan status: School year 1995-96: Geographical cost­
of-education adjusted 

Expenditures 
District Suppon Capital Number of 
characteristic Total Instruction services outlay Other districts 

Total $6,647 $3,530 $1,904 $617 $596 14,338 

Metropolitan status 

Primarily serves a central city $7,010 $3,761 $2,029 $583 $637 694 

Serves a metropolitan area but not a central city 7,030 3,705 2,017 694 613 5.694 

Does not serve a metropolitan area 5.302 2,823 1,483 497 500 7,950 

Children in district below the poverty level 

Less than 2.0 percent 7,200 3,825 2,118 634 622 3.382 

2.0-9.9 percent 7,258 3,825 2,067 722 643 3,621 

10.0-19.0 percent 5,948 3,120 1,696 600 532 3,618 

More than 19.0 percent 6,450 3,483 1,846 527 594 3,717 

NOTE: The geographical cost--0f-education index (CEI) for 1993-94 available from NCES, Education Finance Statisties Cente1 (hnp://nces.ed.cpt/edfin/l was used to compute the cost-adjusted expenditures. CEI measures 
how much more it would cost to provide the same quantities and qualities of school resources and servKes in diffelent locations. 
SOURCE: U.S.Deparunent of Educauon.NCES,Common Core of Data, PublK School District Uni'lffie Sur~. 1995-96 and Pubhc School District Financial Survey, 1995-96. 
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1 nd1cator 62 Appendu: 1 Supplemental Ta/Jle; 

National Indicators of Public Effort 

Table 62-1 Indicators of public effon to fund education (in constant 1998 dollars), by level: Selected school years ending 1930-97 

Per student revenue 
Public education as a percentage of 

revenue per student- per capita personal income 
School year Elementary/ Postsecondary Elementary/ Postsecondary 
ending secondary education secondary eduaition 
1930 $709 S1A90 10.7 225 
1940 949 1.671 13.6 24.0 

1950 1.325 2.745 13.9 28.8 
1960 2.021 3,881 15.8 30.4 

1966 2.697 4,923 17.2 31.3 

1968 3,093 5,Q04 18.4 29.7 

1970 3A35 5.390 19.8 31.1 

1971 3,596 5,052 203 28.6 

1972 3,899 5,128 21.0 27.6 

1973 3,948 5,201 20.4 26.9 

1974 4,073 5.034 215 26.5 

1975 4.0SS 5,117 21.9 27.4 

1976 4.326 4,940 22.4 25.5 

1977 4..267 5,Q41 21.4 25.3 

1978 4.391 5,Q04 21.2 24.2 

1979 4A36 4,943 21.4 23.8 

1980 4,400 4,742 21.8 23.5 

1981 4.354 4,501 215 22.3 

1982 4..229 4,384 21.1 21.9 

1983 4,360 4,383 21.4 21.5 

1984 4,531 4,492 21.1 20.9 

1985 4,755 4,900 21.6 22.2 

1986 5.012 5,212 22.1 23.0 

1987 5,186 5,201 22.4 225 

1988 5,293 5,225 22.3 22.0 

1989 5,737 5,261 23.8 21.8 

1990 5,887 5,161 24.3 21.3 

1991 5,907 5,040 24.8 21.2 

1992 5,910 4,929 24.5 20.4 

1993 5,931 4,911 24.5 203 

1994 5,982 5,Q43 24.4 20.6 

1995 6,010 5,184 24.1 20.8 

1996 6,066 5,223 23.9 20.6 

1997 6,145 23.7 

- Not available. 
•See Supplemental Note 3 for information on the Consumer Pnce Index (CPI). 

NOTE: Public funds for postle(ondary educatinn may be used at both public and private degree~ranting iflllitutions. Enrollment in both publicly and pri'lately controlled instiMions is included. See Supplemental Nore 14 
for more information on the calculation of the statistics shown here. 
SOURCE: U.S. Department of Education. NCES. Digest of fdU(J]tion Stotistia 1999 (NCES looo--031); U.S. Depanment of Education, NCES. 120 ~15 of AmenaJn Eduwtion: A StotistiaJI Pomoit (NCES 93-442). 1993. 
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Appendix 1 Supplemental Tables indicators 63, 64 

Change in the Sources of Public School Finandng 

Table 63-1 Percentage distribution of revenues for public elementary and secondary schools according to source of funds and region, by region: 1991-92 
to 1996-97 

Region 1991-92 1992-93 1993-94 1994-95 1995-96 1996-97 

United States 

Local- 46.8 47.0 475 46.2 45.6 45.2 

State 46.4 45.8 45.2 46.9 47.6 48.1 

Federal 6.8 7.1 7.2 7.0 6.8 6.7 

Local-
Northeast 55.4 55.8 56.3 56.3 56.3 56.5 

Midwest 56.2 555 55.0 48.3 47.6 47.4 

South 43.8 43.7 43.5 43.9 43.4 43.4 

West 32.0 33.4 36.1 36.6 35.6 33.9 

State 

Northeast 395 38.8 38.4 39.0 38.7 38.6 

Midwest 37.9 38.5 39.0 45.8 46.7 46.8 

South 485 48.0 48.0 48.1 49.0 48.9 

West 60.7 59.0 55.7 54.9 56.3 58.4 

Federal 

Northeast 5.1 5.4 5.3 4.7 5.0 4.9 

Midwest 5.9 6.1 6.0 5.9 5.7 5.7 

South 7.8 8.4 8.4 8.0 7.6 7.8 

West 7.3 7.7 8.2 85 8.1 7.7 

•Includes a relatiYety small amount from nongovernmental private sources (gifts and tuition and transponation fees from patrons). These so11ces accounted for 26 percent of total revenues in 1995-96 (Digest of 
EdLKatlOfl 5tatistK5 1998 (NCES 1999-036).1999). 

NOTE: Percentages may not add to 100.0 due to rounding. See Suppltmental Note 4 fol a list of states that comprise each region. 

SOURCE: U.S. Department of Education,NCES.Common Core of D.lta,"Public School District Universe Survey," 1991-92 through 1996--97,and"Public School Distrid fmanc1c1I Survey," 1991-92 through 1996--97. 

Disparity in Public School Finance 

Table 64-1 Variation in instructional expenditures per pupil among and within states (in constant 1996 dollars): School years 1992-93to1996-97 

Source of 
variation 

Among states 

Within states 

1992-93 

$9,150 

7,611 

Total 16,761 

1993-94 

$8.679 

7;147 

15,926 

School rear 
1994-95 1995-96 1996-97 

$7,831 $8,134 $8,143 

4,852 5,319 5,488 

12,683 13,453 13,631 

Sample size• 10,681 9,424 9,477 10,570 10,572 

• In 1992-93.1995-96.and 1996--97,data were colleded from au school districts in each state, while in 1993-94 and 1994-95.data were collected from a sample of school distncts in some states and in all districts in 
others. 
NOTE: Only unified distr1Cl5 are included in the analysis. The school year Consumer Price Index (CPI) was used to adjust expenditures in all years to 1996 conslant dollars. Analysis of v.n1c1nce (ANOVA) was used to separate 
!he total vaiiation into among-state and within-state variation. The sum of squares from ANCNA was used as a measure of variation. See Supplemental Nore 15 for more information. 

SOURCE: U5. Department of Education, NCES.Common Core of D.lta, "Elementary/Secondary School District finance D.lra files." School )"a rs 1992-93 to 1996--97. 
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Indicator 65 Appendix 1 S11pp/ement.:zl Tables 

Instructional Expenditures for Higher Education 

Table 65-1 Average instructional expenditures per full-time-equivalent (FTE) student, by type of institution and control: 1995-96 

Publk Private 
Type of institution Average expenditures Number of institutions Average expenditures Number of institutions 

All institutions $3,854 1428 $4A70 1,536 

Research University I 8,487 57 20.818 29 

Research University II 5,836 26 9,534 11 

Doctoral Universities I & II 5,301 66 8,407 47 

Master's Universities and Colleges I & II 4,196 276 4,412 268 

Baccalaureate Colleges I & II 4.071 129 4,282 824 

Associate of Arts Colleges 3.244 874 2,944 357 

l«JTE: kmq insuuctiollal expenditures illf esiimatfd by aveiaging the insUIKtional eiipenditures per snant computed for each institution within a type. The types of institutions are defined USing the 1994 Carnegie 
Cias.Wuinon of higher education institutions. See Supplemtntal Nott 5 for more informaOOll. See SuppimJental Nott J fol information on the Consumer Price Index (CPI) 
Source: U.S.Depa11me111 of Education.NUS. 1995 lmegratfd l'ostsecondary Education Data System,"fall Enrollment Sul'\1l"{ (IPEDS-EF:1995) and 1995-96"fi11ance SUM'( (IPEDS-f: FY 1996). 

Table 65-2 Full-time-equivalent (FTE) enrollment and average percentage of graduate students enrolled, by type of institution and control: 1995-96 

Aven1ge percentage of total 

Average FTE per institution FTE enrollment per institution who are 

Undergn1duate Gn1duate Flrst·professlona I Gn1duate First-profess Iona I 

Type of institution students students students students students 

Public 

All institutions 4,n9 450 60 4.0 0.4 

Research University I 18.601 4,702 1,023 20.0 4.7 

Research University II 12,919 2,441 352 153 2.1 

Doctoral Universities I & II 9,466 1,841 195 17.3 1.6 

Master's Universities and Colleges I & II 5.827 679 19 10.4 0.3 

Baccalaureate Colleges I & II 2.345 22 0 1.2 0.0 

Associate of Arts Colleges 3,309 0 0 0.0 0.0 

Private 

All institutions 1,252 238 69 6.4 1.8 

Research University I 6,405 4,135 1,310 36.8 10.5 

Research University II 8,477 2,357 683 23.8 5.6 

Doctoral Universities I & II 3,551 1,468 573 33.3 9.4 

Master's Universities and Colleges I & II 2.025 491 86 19.9 2.4 

Baccalaureate Colleges I & II 944 22 13 1.9 1.6 

Associate of Arts Colleges 438 0 0 03 0.0 

NOTE: The types of institutions are defined USing the 1994 Carnegie Classification of higher eduution institutions. See Supplemental Nott 5for more information. See Supplemental Note 3 for information on the Consumer 
Price Index (CPI) 
SOURCE: U.S. Department of Education, NCES. 1995 lntegratfd Postsecondary EducatJOn Data System."fall Enrollment Survey' (IPfDS-EF:1995) and 1995-96"finance Survey' (IPEDS-f: FY 1996). 
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Appendix 2 Supplemental Notes Supplemental Note 1 

Note 1: The Current Population Survey (CPS) 

The Bureau of the Census uses the Current 
Population Survey (CPS) to collect data on the 
population's social and economic characteris­
tics, including its education and participation 
in the labor force. Data from the CPS are used 
in many indicators in this volume. This note 
provides further detail concerning changes in 
CPS data collection and the construction of 
selected variables, both of which affect the in­
terpretation of indicators that appear in The 
Condition of Education 2000. 

CHANGES IN DATA COLLECTION 

Changes in Survey Questions 

Educational attainment 

Data from CPS questions on educational at­
tainment are used in the analyses for Indica­
tors 5, 22, 23, 32, and 38. For comparisons of 
educational anainment over time, it is impor­
tant to note that the questions in the CPS used 
to collect data on educational attainment 
changed in 1992. 

From 1972 to 1991, the CPS defined educa­
tional anainment as "years of school com­
pleted." Individuals who completed 12 years 
of school were regarded as high school gradu­
ates, and those who completed 16 or more 
years of school were considered to be college 
graduates. Two questions provided data on 
the number of years of school completed: ( 1) 
"What is the highest grade ... ever anended?" 
and (2) "Did ... complete it?" An individual's 
educational anainment was considered his or 
her last fully completed year of schooling. 
Thus, individuals who responded that the high­
est grade they attended but did not complete 
was the first year of college were regarded as 
having completed 12 years of school. 

Beginning in 1992, the CPS combined these two 
questions into a single question: "What is the 
highest level of school . . . completed or the 
highest degree ... received?" In the new re-
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sponse categories, several of the lower educa­
tion levels were collapsed into a single sum­
mary category such as "l", 2•d, 3•d, or 4rh 
grades." Then, several new categories were 
added, including "12th grade, no diploma"; 
"H.S. graduate-diploma or equivalent"; and 
"Some college-no degree." College degrees 
were listed by type, allowing for a more accu­
rate description of educational attainment. 
The new question places more emphasis on 
credentials received and less on the last grade 
level attended or completed in college if atten­
dance did not lead to a credential. The new 
categories are as follows: 

• High school 

• High school diploma or equivalent (e.g., 
GED) 

• Some college but no degree 

• Associate's degree in college, academic 
program 

• Associate's degree in college, occupational 
or vocational program 

• Bachelor's degree (e.g., B.A., A.B., B.S.) 

• Master's degree (e.g., M.A., M.S., M.Eng., 
M.Ed., M.S.W., M.B.A.) 

• Professional school degree (e.g., M.D., 
D.D.S., D.V.M., LLB., j.D.) 

• Doctoral degree (e.g., Ph.D., Ed.D.) 

The change in questions complicates compari­
sons of educational anainment over time. The 
implications of this change on data compara­
bility are as follows: 

High school completion 

It appears that the question chal)ge has had 
two minor effects on measured rates of high 
school completion. First, the initial question 
about educational attainment did not address 
high school equivalency certificates (GEDs). 
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Therefore, it is possible that an individual who 
attended 1 om grade, dropped out without com­
pleting that grade, and later took the GED test 
and r~eived a high school equivalency creden­
tial would not have been counted as complet­
ing high school. The new question treats these 
individuals as high school graduates. Since 
1988, an additional question in the CPS asks 
respondents whether they have a GED. People 
who respond "yes" are classified as high school 
graduates when constructing the educational 
attainment variable. Prior to 1988, the vast 
majority of high school graduates did not fall 
into this category, and the overall increase was 
small. 

Second, there has been a slight reduction in the 
number of people who are considered high 
school graduates. The CPS initially counted 
individuals who completed J2rh grade as high 
school graduates. The revised question added 
a response category: "12"' grade, no diploma." 
Individuals who select this response are not 
considered graduates. The number of individu­
als in this category is small. 

College completion 

With the increasing prevalence of individuals 
taking more than 4 years to earn a bachelor's 
degree, some researchers are concerned that the 
college completion rate based on the category 
"4'h year or higher of college completed" over­
states the number of respondents with a 
bachelor's degree (or higher). In fact, however, 
the college completion races among those ages 
25-29 in 1992 and 1993 were similar to the 
completion rates for those in 1990 and 1991 
despite the changes in questions in 1992. In 
sum, the change in the question has had little 
effect on measured college completion rates. 

Some college 

Based on the new question, an individual who 
attends college for only a few months would 
respond "some college," compared with the 

Continued 

former question to which the response would 
have been "attended first year of college and 
did not complete it." In the past, the calcula­
tion of the percentage of the population with 
1-3 years of college excluded these individu­
als. With the new question, these respondents 
are included in the "some college" category. 
Thus, the percentage of individuals with "some 
college" might be larger than the percentage 
with 1-3 years of college because "some col­
lege" includes those who have not completed 
an entire year of college, whereas "1-3 years 
of college" does not include these people. 
Therefore, it would not be accurate to make 
comparisons between the percentage of chose 
with "some college or an associace's degree" 
using the new question and the percentage of 
those who completed "1-3 years of college" 
using the old question. 

Effects of Changes in Educational Attainment 
Questions on Earnings Data 

Indicator 23 presents estimates of annual me­
dian earnings for wage and salary workers with 
different levels of educational attainment. The 
discussion above suggests that the "high school 
graduate with no further education" category 
based on the new item is larger than before 
because it includes all those with an equiva­
lency certificate; however, the category is actu­
ally smaller because it excludes those who com­
pleted "12rh grade, no diploma" and those with 
only a few months of college. The latter group 
is now included in the "1-3 years of college" 
category. 

Nevertheless, the employment and earnings of 
the respondents who were added and dropped 
from each category are similar; therefore, the 
net effect of the misclassification on employ­
ment rates and average annual earnings is likely 
to be minor. Thus, it is still useful to compare 
the employment rates and median annual earn­
ings of recent cohorts with "some college or 
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an associate degree" with older cohorts who 
completed "1-3 years of college." 

For further information on this issu'!, see 
Kominski and Siegel (1993). 

Preprimary enrollment 

Indicator 1 presents data on preprimary en­
rollment rates of children ages 3-5. In 1990, 
the wording differed from other years for a 
question pertaining to the school enrollment 
status of children ages 3-14. Before 1990 and 
after 1990, the question asked if children were 
enrolled in nursery, kindergarten, elementary, 
or secondary school. In 1990, the question was 
expanded to include preschool and 
prekindergarten, as well as nursery school, kin­
dergarten, and elementary or secondary school. 
Due to this change, preprimary education en­
rollment figures for 3- to 5-year-olds in 1990 
are not comparable with those for other years. 

Changes in Data Collection Procedures 

Over the years, data collection methods for the 
CPS have changed. These changes may affect 
the ability to compare data before and after 
the changes. The following discussion presents 
information on several changes in data collec­
tion procedures that may affect data presented 
in indicators in this volume. 

The method in which a survey is administered 
can affect responses. The Bureau began using 
Computer-Aided Personal (and Telephone) In­
terviews (CAPI and CATI) to administer the 
CPS in 1994. For earlier surveys, interviewers 
used printed questionnaires. Although the Bu­
reau performed substantial testing to minimize 
or predict these effects, not all questions were 
tested. The:efore, some sta.istics may be df­
fected by the change in survey procedures. 
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Changes in Weighting of Estimates 

In 1994, the Bureau calculated sample weights 
used to weight survey estimates for inferences 
about the general population using informa­
tion from both the 1980 and the 1990 Decen­
nial Censuses, and included adjustments for 
undercounted populations. These adjustments 
resulted in an increase in the weights assigned 
to any age, sex, or racial-ethnic group that was 
underrepresented in the 1990 Census. Adjust­
ments for undercounted groups were not made 
for data collected prior to 1994. 

CONSTRUCTION OF SELECTED VARIABLES 

Parental education, by race-ethnicity 

Data on parents' highest level of education by 
race-ethnicity are presented in Indicators 5 and 
32. Parents' highest level of education was ob­
tained by merging the information from par­
ents' records with the children's records. Esti­
mates of mother's and father's highest level of 
education were calculated only for children 
who lived with their parents at the time of the 
survey. For example, the estimates of mother's 
highest level of education were calculated based 
on children who lived with "both parents" or 
with "mother only." For children who lived 
with "father only," the mother's educational 
level was unknown; therefore, the "unknown" 
group was excluded in the calculation of this 
variable. 

Family income 

The October CPS includes a family income 
variable, which was used in Indicators 32 and 
45 to measure a student's economic standing. 
Low income is the bottom 20 percent of all 
family incomes, high income is the top 20 per­
cent of all family incomes, and middle income 
is the 60 percent in between. The table below 
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shows the real dollar amount (rounded to the 
nearest $100) of the breakpoints between low 
and middle income and between middle and 
high income. For example, low income in 1998 
was defined as the range between $0 and 

Continued 

$13,900, middle income was defined as the 
range between $13,901 and $65,000, and high 
income was defined as $65,001 and over. 
Therefore, the breakpoints between low and 
middle income and between middle and high 
income are $13,900 and $65,000, respectively. 

Dollar value fin cu~t 1999 dollars) at the breakpoint between low and middle and between middle and high income 
categories of family income: October 1970-98 

Bruki>oints between: 

October Low and middle Middle and high 
1970 $3.300 $11,900 

1971 

19n 3,500 13.600 
1973 3.900 14.800 
1974 

1975 4.300 17,000 

1976 4.600 18.300 
1977 4,900 20,000 

1978 5.300 21,600 

1979 5.800 23,700 

1980 6.000 25,300 

1981 6.500 27,100 

1982 7,100 31.300 

1983 7.300 32.400 

1984 7,400 34.200 

1985 7.800 36,400 

1986 8,400 38,200 

1987 8.800 39,700 

1988 9.300 42.100 

1989 9,500 44,000 

1990 9,600 46,300 

1991 10.SOO 48.400 
1992 10,700 49,700 

1993 10.SOO 50,700 

1994 11.SOO 55.SOO 

1995 11,700 56,200 

1996 12.300 58.200 

1997 12.800 60.800 

1998 13.900 65,000 

- Nol available. 

NOTE: Arnounl5 are rOlllldtd ID the nearest S 100. 
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The National Household Education Survey 
(NHES),conductedin 1991, 1993, 1995, 1996, 
and 1999, collects data on education issues that 
cannot be addressee by collecting dar.. on a 
school level. Data from NHES are used in sev­
eral indicators that appear in this volume, cov­
ering such issues as enrollment in preprimary 
education, parents' involvement in their 
children's school activities, school choice, and 
participation in adult learning. This note pro­
vides further details on NHES data and how 
they are used in indicators that appear in the 
volume. 

INTERVIEWING PROCEDURES 

NHES collects data on children primarily by 
interviewing parents or guardians of children, 
and only infrequently by interviewing the chil­
dren themselves. When a child is sampled to 
participate in NHES, the parent or guardian 
who has the most knowledge about the child's 
care and education is selected as the respon­
dent. 

Although NHES is conducted primarily in En­
glish, provisions are made to interview persons 
who speak only Spanish. Questionnaires are 
translated into Spanish, and bilingual inter­
viewers who are trained to complete the inter­
view in either English or Spanish are employed. 

• Indicator 6 presents data collected from 
parents for their children who primarily 
speak English or Spanish at home. 

AGE OF THE (HILD 

Indicator 2 presents enrollment rates in 
preprimary education programs for 3-, 4-, and 
5-year-olds by the child's ag~. NHES reports 
the "age of the child" for 1991 data as the age 
that child was on December 31, 1990; Decem­
ber 31, 1992for1993 data; December 31, 1994 
for 1995 data; December 31, 1995 for 1996 
data; and December 31, 1998 for 1999 data. 
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PARENTS' HIGHEST lEvEL OF EDUCATION 

Parents' highest level of education is defined 
as the highest level of education of the child's 
parents or nonparent guardians who reside in 
the household. It is based on the higher of the 
educational levels of the mother or female 
guardian or the father or male guardian. If 
only one parent resided in the household, that 
parent's highest level of education was used. 
Indicators 2, 4, 46, 58, and 59 present data by 
parents' highest level of education. 

PREPRIMARY ENROLLMENT RATES 

Preprimary enrollment rates are calculated for 
Indicator 2 by dividing the number of 3-, 4-, 
and 5-year-olds who (according to NHES data) 
were enrolled in center-based programs or kin­
dergarten (as of December 31 of the year pre­
ceding the survey) by the total number of chil­
dren ages 3, 4, and 5 in the United States as of 
the same date, according to the Bureau of the 
Census. Children who were enrolled in first 
grade or higher or who were in the "ungraded" 
category were excluded from the calculation 
of enrollment rates. 

In 1999, NHES allowed respondents to indi­
cate whether a child was enrolled only in a cen­
ter-based program, only in kindergarten, or 
dually enrolled in both a center-based program 
and kindergarten. However, respondents were 
allowed to indicate that a child was dually en­
rolled only if the respondent first indicated that 
the child was enrolled in kindergarten in a se­
ries of enrollment questions. If a respondent 
first stated that a child was enrolted in a cen­
ter-based program, the respondent was not al­
lowed to indicate that the child was also en­
rolled in kindergarten. Due to this limitation 
in response options, dual enrollment may be 
somewhat underestimated. In table 2-2, the 
estimates of enrollment in center-based pro­
grams or kindergarten are not affected by this 
consideration. 
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• Indicator 2 presents data on preprimary 
enrollment rates including dual enrollment 
for 1999. The indicator docs not present 
data on dual enrollment for the earlier 
years. 

RACE-ETHNIOTY 

NHES data on "race" and "Hispanic" status 
are combined to create a composite variable 
for race-ethnicity. If a child is Hispanic, he or 
she is classified by this ethnicity, regardless of 
whether his or her race is classified as white, 
black, or other. Indicators 2, 6, 46, 58, 59, 
and 60 present data by children's race-ethnicity. 

POVERTY MEASURE 

NHES data on household income and the num­
ber of people living in the household, combined 
with information from the Bureau of the Cen­
sus on income and household size, arc used to 
classify children as "poor" or "non poor." 

Continued 

Children in families whose incomes are at or 
below the poverty threshold arc classified as 
"poor"; children in families with incomes 
above the poverty threshold are classified as 
"nonpoor." The thresholds used to determine 
whether a child is "poor" or "non poor" differ 
for each survey year. The weighted average 
poverty thresholds for various household sizes 
for 1991, 1993, 1995, 1996, and 1999 are 
shown in the following table. 

It is not possible to determine whether respon­
aents' families are above or below the poverty 
threshold for 1991or1993 with the same ac­
curacy as for 1995, 1996, and 1999. In the 
earlier years, respondents were asked to indi­
cate where their incomes fell within broad cat­
egories. In later years, respondents were asked 
to provide more precise estimates of household 
income. Indicators 2 and 58 present data by 
children's poverty status. 
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Weighted aN'age pCMrtJ tlwesholds. by household size 1991, 1993, 1995, 19'6, and 1999 

Household size Poverty threshold Household size Poverty threshold 
NHES.'91 NHES.'96 

2 $8.865 2 10.233 

3 10.860 3 12.516 

4 13,924 4 16,036 

5 16,456 5 18,952 

6 18,587 6 21,389 

7 21.058 7 24.268 

8 23.582 8 27,o91 

9ormore 27,942 9ormore 31,971 

NHES.'93 NHES.'99 

2 9,414 2 10.636 

3 11,522 3 13,001 

4 14,763 4 16.655 

5 17,449 5 19.682 

6 19,718 6 22.227 

7 22,383 7 25,188 

8 24,838 8 28,023 

9ormore 29,529 9ormore 33,073 

NHES:95 SOURCE: U5. llepartment of Eduution, NCES. National Household Education 
2 9,933 Survey (NHES).1991, 1993.1995.1996,and 1999. 

3 12.158 

4 15,569 

5 18,408 

6 20,804 

7 23,552 

8 26,267 

9ormore 31,280 
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Variables come from different sources and time 
periods, so the definitions used to collect the 
information vary from survey to survey. Some 
figures must be adjusted to account for changes 
over time. This supplemental note describes 
how several variables used in some indicators 
in this volume were measured in each of the 
surveys that collected that information. The 
note also describes how monetary figures were 
adjusted to reflect comparable information 
from different years. 

EDUCATIONAL ATTAINMENT 

For surveys that NCES sponsors, the catego­
ries of educational attainment are reported here 
as follows: 

• National Household Education Survey: 
Less than high school diploma, High 
school diploma or GED, Some college/ 
vocational/technical, Bachelor's degree/ 
College graduate, and Graduate or Pro­
fessional degree. 

• Early Childhood Longitudinal Survey: 
Less than high school; High school di­
ploma or equivalent; Some college, includ­
ing vocational/technical; and Bachelor's 
degree or higher. 

• National Education Longitudinal Survey 
of 1988 Eighth Graders: Less than high 
school, High school diploma, GED, Some 
postsecondary education, and Bachelor's 
degree or higher. 

• High School and Beyond survey: Less than 
high school graduate, High school, Cer­
tificate, Associate's, Bachelor's, Master's, 
Professional, and Doctorate. 

Within individual indicators, these categories 
may be collapsed to facilitate analysis. In The 
Condition of Education 2000, the previous 
definitions apply to Indicators 2, 6, 10, 11, 12, 
26, 33, 34, 46, 58, 59, and 60. 

RACE-ETHNICITY 

Classifications indicating racial-ethnic heritage 
are based on self-identiScation, as in data col­
lected by the Bureau of the Census, or on ob­
server identification, as in data collected by the 
Office for Civil Rights. These categories are in 
accordance with the Office of Management and 
Budget's standard classification scheme: 

American Indian/Alaskan Native: A person 
having origins in any of the original peoples of 
North America and maintaining cultural iden­
tification through tribal affiliation or commu­
nity recognition. 

Asians/Pacific Islanders: A person having ori­
gins in any of the original peoples of the Far 
East, Southeast Asia, the Indian subcontinent, 
or the Pacific Islands. This area includes, for 
example, China, India, Japan, Korea, the Phil­
ippines, and Samoa. Please note that the essay 
on kindergartners and Indicators 11, 12, and 
26 include Asian children, but not those clas­
sified as Pacific Islanders (i.e., Polynesian, Ha­
waiian, Samoan, Tongan, other Polynesian, 
Micronesian, Guamanian, other Micronesian 
and Pacific Islander, not specified). 

Black: A person having origins in any of the 
black racial groups in Africa. In this report, 
normally excludes persons of Hispanic origin. 
Those measures that do not exclude persons 
of Hispanic origin are noted accordingly. 

Hispanic: A person of Mexican, Puerto Rican, 
Cuban, Central or South American, or other 
Spanish culture or origin, regardless of race. 

White: A person having origins in any of the 
original peoples of Europe, North Africa, or 
the Middle East. In this report, normally ex­
cludes persons of Hispanic origin. Those mea­
sures that do not exclude persons of Hispanic 
origin are noted accordingly. 
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Other: Any person that is not included in the 
above categories (White, Black, Hispanic, 
Asians/Pacific Islanders, and American Indian/ 
Alaskan Native). 

Not all categories are shown in all indicators 
because of insufficient data in some of the 
smaller categories. 

URBANICITY 

1. In the Census Bureau's Current Population 
Survey, metropolitan status is based on the 
concept of a metropolitan area (MA), a 
large population nucleus together with ad­
jacent communities that have a high de­
gree of economic and social integration 
with that nucleus. 

MAs are designated and defined by the 
Office of Management and Budget, follow­
ing standards established by the inter­
agency Federal Executive Committee on 
Metropolitan Areas, with the aim of pro­
ducing definitions that are as consistent as 
possible for all MAs nationwide. 

Each MA must contain either a place with 
a minimum population of 50,000 or an 
urbanized area, as defined by the Bureau 
of the Census, and a total MA population 
of at least 100,000 (75,000 in New En­
gland). An MA is comprised of one or 
more central counties, and an MA can also 
include one or more outlying counties that 
have closed economic and social relation­
ships with the central county. An outlying 
county must have a specified level of com­
muting to the central counties and also 
must meet certain standards regarding met­
ropolitan character, such as populat10n 
density, urban population, and population 
growth. In New England, MAs are com­
posed of cities and towns rather than 
whole counties. The following terms char-
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acterize MAs: 

' Metropolitan: the territory, population, 
and housing units in MAs. 

Inside a central city: a subdivision of a met­
ropolitan area, which includes only the 
area inside of the central city. 

Outside a central city: a subdivision of a 
metropolitan area, which includes only the 
area outside of the central city. 

Nonmetropolitan: the territory, popula­
tion, and housing units located outside 
MAs. 

2. In the National Household Education Sur­
vey, urbanicity is based on the Census clas­
sification for the highest percentage of 
households in the respondent's residential 
ZIP Code. Urbanicity is designated by the 
following terms: 

Urbanized area: a place and the adjacent 
densely settled surrounding territory that 
combined have a minimum population of 
50,000. 

Urban, outside of urbanized areas: incor­
porated or unincorporated places outside 
of urbanized areas that have a minimum 
population of 25,000, with the exception 
of rural portions of extended cities. 

' Rural: all areas are not classified as urban. 

3. In the Fast Response Survey System, 
urbanicity is defined in accordance with 
Census standards: 

City: a central city of a Metropolitan Sta­
tistical Area (MSA). 

Urban fringe: a place within an MSA of a 
central city but not primarily its central 
city. 

Town: a place not within an MSA, but with 
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a population greater than or equal to 2,500 
and defined as urban by Census. 

Rural: a place with a population less than 
2,500 and defined as rural by the Census. 

4. In CCD, urbanicity is based on Metropoli­
tan Status Codes. This is the classifica­
tion of an education agency's service area 
relative to an MSA. Every education 
agency is placed in one of the following 
categories: 

A. Primarily serves a central city of an 
MSA 

B. Serves an MSA but not primarily its 
central city 

C. Does not serve an MSA 

In The Condition of &Jucation 2000, these defi­
nitions apply to Indicators 28, 49, 60, and 61. 

USING THE CONSUMER PRICE INDEX (CPI) TO 

ADJUST FOR INFLATION 

The Consumer Price Indexes represent changes 
in the prices of all goods and services purchased 
for consumption by urban households. Indexes 
vary for specific areas or regions, periods of 
time, major groups of consumer expenditures, 
and population groups. The indicators 
throughout the Condition use the "U.S. All 
Items CPI for All Urban Consumers, CPI-U." 

The CPI-U is the basis for both the calendar 
year CPI and the school year CPI. The calen­
dar year CPI is the same as the annual CPI-U. 

Continued 

The school year CPI is calculated by adding 
the monthly CPI-U figures, beginning with July 
of the first year and ending with June of the 
following year, and then dividing that figure 
by 12. The school year CPI is rounded off at 
three decimal places. Data for the CPI-U are 
available on the Bureau of Labor Statistics Web 
site (given below). Also, figures for both the 
calendar year CPI and the school year CPI can 
be obtained from the Digest of Education Sta­
tistics 1999 (NCES 1999--036 ), an NCES an­
nual publication. 

Although the CPI has many uses, its principal 
function in the Condition is to convert mon­
etary figures (salaries, expenditures, income 
etc.) into inflation-free dollars to allow com­
parisons over time. For example, due to infla­
tion, the buying power of a teacher's salary in 
1995 is not comparable to that of a teacher in 
1999. In order to make such a comparison, 
his or her 1995 salary must be converted into 
1999 constant dollars using the following for­
mula: the 1995 salary is multiplied by a ratio 
of the 1999 CPI over the 199 5 CPI. 

1995 salary• 11999 CPI\= 1995 salary in 
(1995 CPI) 1999 constant 

dollars 

For more detailed information on how the 
CPI is calculated or the other types of CPI 
indexes, go to the Bureau of Labor Statistics 
web site at http://www.bls.gov/cpihome.htm. 

In The Condition of Education 2000, this de­
scription of the CPI applies directly to the fol­
lowing Indicators: 23, 55, 62, and 64. 
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CLASSIFICATION 1 

Indicator 49 uses the following regional clas­
sifications: 

Northeast Southeast 

Connecticut Alabama 

Delaware Arkansas 

District of Columbia Florida 

Maine Georgia 

Maryland Kentucky 

Massachusetts Louisiana 

New Hampshire Mississippi 

New Jersey North Carolina 

New York South Carolina 

Pennsylvania Tennessee 

Rhode Island Virginia 

Vermont West Virginia 

Central West 

Illinois Alaska 

lndlana Arizona 

Iowa Califomia 

Kansas Colorado 

Michigan Hawaii 

Minnesota Idaho 

Missouri Montana 

Nebraska Nevada 

North Dakota New Mexico 

Ohio Oklahoma 

South Dakota Oregon 

Wisconsin Texas 

Utah 

Washington 

Wvoming 
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CLASSIFICATION 2 

Data from the Bureau of the Census, including 
the Current Population Survey, the Common 
Core Data, and Indicators 3, 4, 47 and 63 used 
the following regional classifications: 

AOrthU5t south 
Connecticut Alabama 
Maine Arkansas 

Massachusetts Delaware 

New Hampshire District of Columbia 

New Jersey Florida 

New York Georgia 

Pennsylvania Kentucky 

Rhode Island Louisiana 

Vermont Maryland 

Mississippi 

North Carolina 

Oklahoma 

South Carolina 

Tennessee 

Texas 

Virginia 

West Virginia 

Midwest West 
Illinois Alaska 

Indiana Arizona 

Iowa California 

Kansas Colorado 

Michigan Hawaii 

Minnesota Idaho 

Missouri Montana 

Nebraska Nevada 

North Dakota New Mexico 

Ohio Oregon 

South Dakota Utah 

Wisconsin Washington 

Wyoming 
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The U.S. Department of Education's Integrated 
Postsecondary Education Data System (IPEDS) 
employs various categories to group 
postsecondary institutions. These categories are 
different in some ways from those that have 
been have been used in IPEDS in previous years 
and in the Higher Education General Informa­
tion Survey (HEGIS), which preceded IPEDS. 
In order to allow historical comparisons and 
proper interpretations of the data presented in 
some of the indicators in this volume, this 
supplemental note describes the different clas­
sification systems used. 

BASIC IPEDS CLASSIFICATIONS 

The term postsecondary institutions is the most 
general category used to refer to institutions 
with formal instructional programs and a cur­
riculum designed primarily for students who 
have completed the requirements for a high 
school diploma or its equivalent. For many 
analyses, however, comparing all institutions 
from across this broad universe of 
postsecondary education institutions would not 
be appropriate. In IPEDS the universe of 
postsecondary institutions is divided into three 
main categories on the basis of highest degree 
awarded by the institution or the length of the 
program: 

( 1) Four-year degree-granting institutions con­
fer recognized degrees that require four or 
more years to complete. 

(2) Two-year degree-granting institutions con­
fer recognized degrees that require at least 
two but less than 4 years to complete. 

(3) Less than 2-year non-degree-granting in­
stitutions confer terminal occupational 
certificates or an award that is creditable 
toward a formal degree at the 2-year or 
higher level. 

Each of these three categories is further subdi­
vided by rype of financial control: public, pri-

vate not-for-profit, and private for-profit (e.g., 
proprietary schools). Consequently, IPEDS di­
vides the entire universe of postsecondary in­
stitutions into 9 different "sectors." Each of 
the 3 categories of degree-granting institutions 
contains public institutions, not-for-profit in­
stitutions, and for-profit institutions. In some 
sectors (for example, 4-year, for-profit, degree­
granting institutions) the number of institutions 
is small relative to other sectors. Beginning in 
1996-97, the IPEDS universe of institutions was 
further divided according to their participation 
in the Title IV-C student aid programs of the 
Higher Education Act administered by the U.S. 
Department of Education. In order to qualify 
for Title IV-C programs institutions must meet 
certain eligibiliry criteria and reach a partici­
pation agreement with the U.S. Department of 
Education. 

All indicators in this volume concerning 
postsecondary education institutions include 
the first two categories of 4-year and 2-year 
degree-granting institutions. Within these two 
groups, the particular numbers and rypes of 
institutions included in an indicator can vary 
depending on which years of IPEDS data were 
used and what classification of 2- and 4-year 
degree-granting institutions is employed. Prior 
to 1996-97, institutions were distinguished in 
IPEDS according to their accreditation by an 
agency or association recognized by the Secre­
tary of the U.S. Department of Education. This 
subset of institutions was called the "institu­
tions of higher education." The Title IV-C 
group of 2- and 4-year degree-granting 
postsecondary institutions differs from the in­
stitutions of higher education group mainly in 
that the institutions of higher education group 
included fewer 2-year for-profit colleges and 
more 4-year, degree-granting, private not-for­
profit institutions. The institutions of higher 
education group also included a few 4-year 
non-degree granting institutions and some less­
than-2-year institutions that were added over 
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Note 5: Classification of Postsecondary 
Education Institutions 
Continued 

time after the beginning of IPEDS in 1986-87. 
The 2- and 4-year degree-granting public and 
not-for-profit postsecondary institutions form­
ing the core of these institutions of higher edu­
cation originated as the universe of institutions 
on which HEGIS was based. The institutions 
of higher education group differs from the litle 
IV-C group of 2-year and 4-year degree-grant­
ing institutions by about 1 percent in total 
enrollments in years where the two classifica­
tions overlap. 1 

• Indicator 7 relies on the institutions of 
higher education group of institutions for 
all years. 

• Indicator 55 relies on the litle IV-C group 
of institutions for its 1997-98 data. Sub­
divisions of this data set include only pri­
vate, nonprofit institutions under the la­
bel "private." For its 1972-73, 1980-81, 
and 1996-97 data, the indicator relies on 
the institutions of higher education group 
restricted to 2-year and 4-year degree-

Call!garyname(s)nlversion(s)inwhichusecl 

Research Universities I: 1987, 1994 

1987 Definition:' Applied to 3,389 institutions 

granting institutions. Subdivisions of these 
data sets include private, non-profit and 
private for-profit institutions. 

CARNEGIE CLASSIFICATION 

Another grouping of 2- and 4-year degree­
granting institutions used is the Carnegie Clas­
sification system. The Carnegie Classification 
groups American colleges and universities by 
their purpose and size. First developed in 1970 
by the Carnegie Commission on Higher Edu­
cation, the classification system does not es­
tablish a hierarchy among institutions of higher 
education; instead it groups colleges and uni­
versities with similar programs and purposes 
to facilitate meaningful comparisons and analy­
sis. The Carnegie Classification system has 
been revised three times-in 1976, 1987, and 
1994--since it was created. The current sys­
tem divides institutions of higher education into 
10 categories, with the tenth category-Pro­
fessional and Specialized Institutions-subdi­
vided into 10 subcategories. 

"These institutions offer a full range of baccalaureate programs. are committed to graduate education through the 

doctorate, and give high priority to research. They receive annually at least $335 million in federal support' and 

award at least SO Ph.D. degrees each year:• 

1994 Definition:' Applied to 3,595 institutions 

"These institutions offer a full range of baccalaureate programs.are committed to graduate education through the 

doctorate, and give high priority to research. They award SO or more doctoral degrees' each year. In addition, they 

receive annually $40 million or more in federal support..., 

Research Universities II: 1987, 1994 

1987 Definition: 2 Applied to 3,389 institutions 

"These institutions offer a full raoo.e of baccalaureate programs.are committed to graduate education through the 

doctorate, and give high priority to research. They receive annually between $12.5 million and $335 million in 

federal support' for research and development and award at least SO Ph.D. degrees each year:• 
1994 Definition: 5 Applied to 3,595 institutions 

"These institutions offer a full range of baccalaureate programs. are committed to graduate education through the 

doctorate, and give high priority to research. They award SO or more doctoral degrees• each year. In addition, they 

receive annually between S 15.5 million and $40 million in federal support."7 
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Note 5: Classification of Postsecondary 
Education Institutions 

The following indicators rely on the Carnegie 
Classification system. To the right of each is 
the version of the Carnegie system employed 
in that indicator to encode the data. 

• Indicator 8 1994 

• Indicator 52 1987 

• Indicator 56 1987 

• Indicator 57 1987 

• Indicator 65 1994 

Unless specified otherwise, type I and type II 
institutions have been combined in these indi-

Callegarynmte(s)and weniml(s)inwhich used-CantNed 

Continued 

cators. Indicator 52 also combines Research 
Universities I and II and Doctorate-granting 
institutions I and II under the label "4-year 
doctoral," and comprehensive universities and 
Colleges I and II and Liberal Arts Colleges I 
and II under the label "4-year nondoctoral." 

The information used to classify institutions 
into the Carnegie categories comes from sur­
vey data. The 1994 version of Carnegie Clas­
sifications relied on data from IPEDS, the Na­
tional Science Foundation, The College Board, 
and the 1994 Higher Education Directory pub­
lished by Higher Education Publications, Inc. 
(HEP). 

Doctorate-Granting Universities I: 1987; Doctoral Univenltles I: 1994 

1987 Definition:2 Applied to 3,389 institutions 

"In addition to offering a full range of baccalaureate programs. the mission of these institutions includes a 

commitment to graduate education through the doctorate degree. They award at least 40 Ph.D. degrees annually 

in five or more disciplines.•• 

1994 Definition: 5 Applied to 3,595 institutions 

"In addition to offering a full range of baccalaureate programs. the mission of these institutions includes a 

commitment to graduate education through the doctorate. They award at least 40 doctoral degrees annually in 

five or more disciplines.•• 

Doctorate-Granting Universities II: 1987; Doctoral Univenities II: 1994 

1987 Definition:2 Applied to 3,389 institutions 

"In addition to offering a full range of baccalaureate programs. the mission of these institutions includes a 

commitment to graduate education through the doctorate degree. They award annually at least 20 PhD degrees in 

at least one discipline or 1 O or more Ph.D. degrees in three or more disciplines.•• 

1994 Definition:5 Applied to 3,595 institutions 

"In addition to offering a full range of baccalaureate programs. the mission of these institutions includes a 

commitment to graduate education through the doctorate. They award annually at least 1 O doctoral degrees-in 

three or more disciplines-or 20 or more doctoral degrees in one or more disciplines.·• 

Comprehensive Univenities and Colleges I: 1987; Master's (Comprehensive) Univenities and Colleges I: 1994 

1987 Definition:2 Applied to 3,389 institutions 

"These institutions offer a full range of baccalaureate programs and. with few exceptions. graduate education 

through the master's degree. More than half of their baccalaureate degrees are awarded in two or more occupa­

tional or professional disciplines such as engineering or business administration. All of the institutions in this 

group enroll at least 2,500 students ... 

1994 Definltion:5 Applied to 3,595 institutions 

"These institutions offer a full range of baccalaureate programs and are committed to graduate education through 

the master's degree. They award 40 or more master's degrees annually in three or more disciplines.· 
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Supplemental !\iote 5 

Comprehensive Universities and Colleges II: 1987; Master's (Comprehensive) Universities and Colleges II: 1994 

1987 Definition:2 Appliectro3,389msritutions 

"These institutions award more than half of their baccalaureate degrees in two or more occupational or profes­

sional disciplines, such as engineering or business administration, and many also offer graduate education 

through the master's degree. All of the colleges and universities in this group enroll between 1,500 and 2.500 

students."' 

1994 Definition:5 Applied to 3,595 institutions 

"These institutions offer a full range of baccalaureate programs and are committed to graduate education through 

the master's degree. They award 20 or more master's degrees annually in one or more disciplines.· 

Liberal Arts Colleges I: 1987; Baccalaureate Colleges I: 1994 

1987 Definition:2 Applied to 3,389 institutions 

"These highly selective institutions• are primarily undergraduate colleges that award more than half of their 

baccalaureate degrees in arts and science fields.· 

1994 Definition:• Applied to 3,595 institutions 

"These institutions are primarily undergraduate colleges with major emphasis on baccalaureate degree programs. 

They award 40 percent or more of their baccalaureate degrees in liberal arts fields and are restrictive in admis­

sions." 

Liberal Arts Colleges II: 1987; Baccalaureate Colleges II: 1994 

1987 Definition:2 Applied to 3,389 institutions 

"These institutions are primarily undergraduate colleges that are less selective and award more than half of their 

degrees in liberal arts fields. This category also includes a group of colleges that award less than half of their 

degrees in liberal arts but. with fewer than 1,500 students. are too small to be considered comprehensive.· 

1994 Definition:• Applied to 3.595 institutions 

"These institutions are primarily undergraduate colleges with major emphasis on baccalaureate degree programs. 

They award less than 40 percent of their baccalaureate degrees in liberal arts fields or are less restrictive in 

admissions.· 
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Note 5: Classification of Postsecondary 
Education Institutions 

Two-Year Community, Junior and Technical Colleges:1987; Associate of Arts Colleges: 1994 

1987 e>efinition:2 Applied to 3,389 institutions 

"These institutions offer certificate of degree programs through the Associate of Arts level and. with few 
exceptions. offer no baccalaureate degrees.· 

1994 Definition:5 Applied to 3.595 institutions 

Continued 

"These institutions offer associate of arts certificate or degree programs and. with few exceptions. offer no 

baccalaureate degrees.• 

Professional Schools and Specialized Institutions: 1987, and specialized institutions: 1994 

1987 Definition:2 Applied to 3,389 instiMions 

"These institutions offer degrees ranging from the bachelor's to the doctorate. At least 50 percent of the degrees 

awarded by these institutions are in a single specialized field."They are divided into the following subcategories: 

• Theological seminaries. Bible colleges. and other institutions offering degrees in religion; 

• Medical schools and medical centers; 

• Other separate health professional schools; 

• Schools of engineering and technology; 

• Schools of business and management; 

• Teachers colleges; 

• Other specialized institutions; and 

• Corporate-sponsored institutions. 

1994 Definltion:5 Applied to 3,595 institutions 

"These institutions offer degrees ranging from the bachelor's to the doctorate. At least 50 percent of the degrees 

awarded by these Institutions are In a single discipline. "They are divided into the following subcategories: 

• Theological seminaries. Bible colleges. and other institutions offering degrees in religion; 

• Medical schools and medical centers; 

• Other separate health professional schools; 

• Schools of engineering and technology; 

• Schools of business and management; 

• Teachers colleges; 

• Other specialized institutions; and 

• Tribal colleges. 

The Condition of Education :?.OOO I Page 197 



Appendix 2 Supplemental .l\iotes Supplemental :-.·ate 5 

Note S: Classification of Postsecondary 
Education Institutions 
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NOTES 

' In 1996-97 there were about 4.000 Trtle IV-C eligible,2-year and 4-year degree 
granting institutions in the IPEDS universe compared to about 3.500 institutions 
in the former HEGIS,or institutions of ~;gher eduurion,universe in the qme year. 
In 1996-97 the total IPEDS univeise also included about 500 non-Trtle IV-C 
eligible, degree-gr anting insrnutrons,and 5,400 non-degree granting institutions. 

1 Carnegie foundanon for the Advancement ofleaching (1987). 

' The years used in calculatrng average federal support were 1983, 1984,and 
1985. 

• The academic year for determining the number of degrees awarded lly 
institut10ns was 1983-84. 

'· Carnegie Foundation for the Advancement of leaching (1994). 
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' Doctoral degrees include Doctor of Education, Doctor of Juridical Science. Doctor 
of Public Health, and the Ph.D. in any field. 

; Total fedeial obligation figures are available from the National Science 
foundatioo'1 annual repor~ Federol 5upporr ro Univtrsirie5. Collegel, and llonprof1r 
lnstirurioos. !he years used in averaging total fedeial obliganons are 1989, 1990, 
and 1991. 

' !he years used for calculating average student enrollment were 1982, 1983,and 
1984. 

'!he Astin index rs used to deteimme the selectivity of liberal arts colleges. !his 
index developed by Alexander W. Astin (at the UnrverSJty of California at Los 
Angeles) was based on aveiage SAi scores (verbal and mathematics) of 
freshmen enteiing each institution.as reported to several institutional directones 
in the early 1970s. 
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Note 6: The National Assessment of 
Educational Progress {NAEP) 

The National Assessment of Educational 
Progress (NAEP), administered regularly in a 
number of subjects since 1969, has two major 
goals: ( i) to assess student performance reflect­
ing current educational and assessment prac­
tices; and (2) to measure change in student per­
formance reliably over time. To address these 
goals, the NAEP includes a main assessment 
and a long-term trend assessment. The assess­
ments are administered to separate samples of 
students at separate times, use separate instru­
mentation, and measure different educational 
content. Consequently, results I.Tom the assess­
ments should not be compared. Data presented 
in The Condition of Education 2000 are from 
both assessments. 

MAIN NAEP 

Indicators 13, 14, 15, and 20 are based on the 
main NAEP. It periodically assesses students' 
performance in several subjects, following the 
curriculum frameworks developed by the Na­
tional Assessment Governing Board (NAGB) 
and using the latest advances in assessment 
methodology. NAGB develops the frameworks 
using curriculum standards developed within 
the field, such as the mathematics standards 
developed by the National Council of Teach­
ers of Mathematics. 

The content and nature of the main NAEP 
evolves to match instructional practices, so the 
ability to measure change reliably over time is 
limited. As standards for instruction and cur­
riculum change, so does the main NAEP. As a 
result, data from different assessments are not 

always comparable. Recent NAEP main as­
sessment instruments have typically been kept 
stable for short periods of time, allowing trend 
results to be reported tor, at most, three time 
points. For some subjects that are not assessed 
frequently, such as civics and art, no trend data 
are available. 

NAEP results are reported in terms of prede­
termined achievement levels because each as­
sessment reflects current standards of perfor­
mance in each subject. The achievement levels 
define what students who are performing at 
Basic, Proficient, and Advanced levels of 
achievement should know and be able to do. 
NAGB establishes achievement levels whenever 
a new main NAEP framework is adopted. It 
should be noted that, while the achievement 
levels were adopted after NAGB's careful de­
liberation, the NAEP legislation requires that 
these levels be "used on a developmental basis 
until the Commissioner of Education Statistics 
determines ... that such levels are reasonable, 
valid, and informative to the public," and that 
the Commissioner and the Board make clear 
the developmental status of such levels in all 
NAEP reports. Upon review of the available 
information, the Commissioner of Education 
Statistics has judged that the achievement lev­
els are still in a developmental status; that is, 
they currently have certain limitations that re­
quire caution about their use. 

The tables that follow summarize and describe, 
for each grade level, the achievement levels for 
reading, mathematics, writing, and civics. 
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Table 1 Achievement levels for reading: Main NAEP 
Grade4 

Basic Demon~te an understanding of the OYerall meaning of what is read Make relatiYely obvious 

connections between the text and personal experiences and extend ideas in text by making simple 

inferences. 

Proficient Demonstrate an overall understanding of the text. providing inferential as well as literal informa­

tion. Extend Ideas in text by making dear inferences.drawing conclusions.and making connections 

to own experiences. 

Advanced Generalize about topics in the reading selection and demonstrate an awareness of how authors 

compose and use literary devices. Judge text crttically and. in genera~ give thorough answers that 

indicate careful thought. 

Gradel 

Basic Demonstrate a literal understanding of what is read and make some Interpretations. Identify 

specific aspects of text that reflect overall meaning. extend Ideas in text by making simple 

inferences. recognize and relate interpretations and connections among ideas in text to personal 

experience, and draw conclusions based on the text. 

Proficient 

Advanced 

Show an overall understanding of the text. including inferential as well as literal information. 

Extend Ideas in text by making clear inferences from It.drawing conclusions, and making connec­

tions to own experience, induding other reading experiences. Identify some of the devices authors 

use in composing text. 

Describe the more abstract themes and ideas of overall text. Analyze both meaning and form and 

support analyses explicitly with examples from the text; extend text information by relating it to 

experiences and world events. Responses are thorough, thoughtful and extensive. 

Grade 12 

Basic Demonstrate an overall understanding and make some interpretations of the text. Identify and 

relate aspects of text to its overall meaning. extend ideas in text by making simple inferences, 

recognize interpretations, make connections among and relate ideas in text to personal experi­

ences. and draw conclusions. Identify elements of an author's style. 

Proficient 

Advanced 

Show an overall understanding of text including inferential as well as literal information. Extend 

ideas of text by making clear inferences, even when Implicit drawing conclusions, and making 

connections to personal experiences and other readings. Analyze author's use of literary devices. 

Describe more abstract themes and ideas in overall text. Analyze both meaning and form of text 

and explicitly support analyses with specific examples from text. Extend information from text by 

relating it to experiences and the world. Reponses are thorough, thoughtful, and extensive. 
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Continued 

Table 2 Achievement levels for mathematics: Main NAEP 
Grade4 

Basic Estimate and use basic facts to perfonn simple computations with whok- numbers; show some 

understanding of fractions and decimals; and solve some simple real-work! problems. Use four­

function calculators. rulers, and geometric shapes. Written responses are often minimal and 

presented without supporting information. 

Proficient Use whole numbers to estimate. compute. and determine whether results are reasonable. Solve 

reaHNork:I problems and use four-function calculators. rulers. and geometric shapes appropriately. 

Employ problem-soMng strategies such as identifying and using appropriate information. Written 

solutions should be organized and presented both with supporting information and explanations 

of how they were achieYed. 

Advanced SolYe complex and nonroutine real-world problems. Display mastery in the use of four-function 

calculators. rulers, and geometric shapes. Draw logical conclusions and justify answers and solution 

processes by explaining why, as well as how, they were achieved. Go beyond the obvious In 

Interpretations and be able to communicate thoughts clearly and concisely. 

Proficient 

Gradel 
Complete problems correctly with the help of structural prompts such as diagrams. charts. and 

graphs. Solve problems through the appropriate selection and use of strategies and technological 

tools, lnduding calculators. computers. and geometric shapes. Use fundamental algebraic and 

informal geometric concepts In problem-solving. 

Make conjectures. defend lcleas. and give supponing examples. Understand connections between 

fractions, percents. decimals. and other mathematical topics such as algebra and functions. 

Compare and contrast mathematical ideas and generate own examples. Make inferences from data 

and graphs. apply properties of informal geometry, and accurately use tools of technology. 

Understand process of gathering and organizing data and be able to calculate, evaluate, and 

communicate results within the domain of statistics and probability. 

Advanced Probe examples and counterexamples In order to shape generalizations from which to develop 

models. Use number sense and geometric awareness to consider the reasonableness of an answer. 

Use abstract thinking to create unique problem-solving techniques and explain reasoning 

processes underlying conclusions. 
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Note 6: The National Assessment of 
Educational Progress (NAEP) 
Continued 

Table 2 Achievement levels for mathematics: Main NAEP---<ontinued 
Grade 12 

Basic Use estimation to verify solutions and determine reasonableness of results as applied to real-world 

problems. Use algebraic and geometric reasoning strategies to solve problems. Recognize 

relationships presented in Yel'bal, algebraic. tabular, and graphical forms. and demonstrate 

knowledge of geometric relationships and corresponding measurement skills. Apply statistical 

reasoning in the organization and display of data and in reading tables and graphs. Generarize 

from patterns and examples in algebra, geometry, and statistics. Use correct mathematic.al 

language and symbols to communicate mathematical relationships and reasoning processes. and 

use calculators appropriately to solve problems. 

Proficient Demonstrate an understanding of algebraic. statlstlcaL and geometric and spatial reasoning. 

Perform algebraic operations involving polynomials. justify geometric relationships. and judge and 

defend the reasonableness of answers as applied to real-world situations. Analyze and interpret 

data in tabular and graphic.al form, and understand and use elements of the function concept in 

symbolic. graphic.al, and tabular form. Make conjectures. defend ideas. and give supporting 

examples. 

Advanced Understand the function concept and be able to compare and apply the numeric. algebraic. and 

graphic.al properties of functions. Apply knowledge of algebra, geometry, and statistics to solve 

problems in more advanced areas of continuous and discrete mathematics. Formulate generaliza­

tions and create models through probing examples and counterexamples. Be able to communicate 

mathematical reasoning through clear, concise, and correct use of mathematical symbolism and 

logical thinking. 
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Continued 

Table 3 Achievement lewls for writing: Main NAEP 
Grade4 

Basic Be able to produce a somewhat organized and detailed response within time allowed that shows a 

general grasp of the assigned writing task. Grammar, spelling. and capitalization should be accurate 

enough to communicate to a reader, although there may be mistakes that get in the way of 

meaning. 

Proficient Be able to produce an organized response within time allowed that shows an understanding of the 

assigned writing task. Writing should include details that support and deYelop the main idea and 

should show that a student Is aware of the audience. Grammar, spelling. and capitalization should 

be accurate enough to communicate to a reader. There may be some mistakes. but these should 

not get In the way of meaning. 

Be able to produce an effective. welkieYeloped response within time allowed that shows a clear 

understanding of the assigned writing task. Writing should Include details and be clearly organized, 

should use precise and varied language. and show signs of analytical, evaluative, or creative 

thinking. Grammar, spelling. and capitalization should be accurate enough to communicate clearly 

and mistakes should be so few and so minor that a reader can easily skim over them. 

Gradel 

Basic Be able to produce an effective response within the time allowed that shows a general understand­

ing of the assigned writing task. Writing should show that the student is aware of the audience. and 

it should Include supporting details in an organized way. Grammar, spelling. and capitalization 

should be accurate enough to communicate to a reader, although there may be mistakes that get in 

the way of meaning. 

Proficient Be able to produce a detailed and organized response within time allowed that shows an under­

standing of both the assigned writing task and the audience. Writing should include precise 

language and varied sentence structure. and it may show analytical, evaluative, or creative thinking. 

Grammar, spelling. and capitalization should be accurate enough to communicate to a reader. There 

may be some mistakes. but these should not get in the way of meaning. 

Advanced Be able to produce a fully developed response within the time allowed that shows a clear 

understanding of both the assigned writing task and the audience. Writing should show some 

analytical, evaluative. or creative thinking and may make use of literary strategies to clarify a point; it 

should also be dearly organized, demonstrating precise word choice and varied sentence structure. 

There should be few errors in grammar, spelling. punctuation, capitalization, and sentence structure; 

writers should demonstrate good control of these elements and may use them for stylistic effect in 

their work. 
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Note 6: The National Assessment of 
Educational Progress (NAEP) 
Continued 

Table 3 Achievement levels for writing: Main NAEP-Continued 
Grade 12 

Basic Be able to.produce a well-organized response within time allowed that shows an understanding of 

both the assigned writing task and the audience. Writing should show some analytica~ evaluative. 

or creative thinking and should include details that support and develop the main idea. Grammar, 

spelling.and capitalization should be accurate enough to communicate to a reader. There may be 

some mistakes, but these should not get in the way of meaning. 

Proficient Be able to produce an effectively organized and fully developed response within the time allowed 

that uses analytical, evaluative, or creative thinking. Writing should include detalls that support and 

develop the main Idea and should show that the student Is able to use precise language and 

variety In sentence structure to engage audience. There should be few errors in grammar, spelling. 

punctuation, capitalization, and sentence structure; writers should demonstrate good control of 

these elements and may use them for stylistic effect In their work. 

Advanced Be able to produce a mature and sophisticated response within time allowed that uses analytical, 

evaluative. or creative thinking. Writing should be detailed and fully developed. and it should show 

that the student is able to use literary strategies to develop ideas. Writing should be well crafted 

and coherent and show that the student is able to engage the audience through rich and 

compelling language, precise word choice, and variety in sentence structure. There should be few 
errors in grammar, spelling. punctuation, capitalization, and sentence structure; writers should 

demonstrate a sophisticated command of these elements and may use them for stylistic effect in 

their work. 
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Educational Progress (NAEP) 

Continued 

Table 4 Achievement IMls for civics: Main NAEP 
Grade4 

Basic Have an understanding of what gowmment is and what it does, be able to identify some things 

that American gowmment is not allowed to do. have some understanding of the foundations of 

the American political system, and know that the world is divided into many countries. Understand 

rules and laws. rights and responsibilities, and ways to participate in governing. In the context of the 
student's school and community. 

Proficient Have a good understanding of what American gc>Yemment does and why it is not allowed to act in 

certain ways and haYe an age-appropriate understanding of the foundations of the American 

political system. Understand purposes of laws, ways shared beliefs unify Americans. what it means 

to be a citizen, rights and responslbilitles of citizens. and the Idea of public participation in 

gc>Yeming. Describe ways In which countries interact with one another. 

Understand and be able to explain some purposes of government and recognize differences 

between poo.ver and authority and between limited and unlimited government. Be able to explain 

the imponance of shared values in American democracy, to identify ways citizens can participate in 

governing. and to understand that with rights come responsibilities. Be able to explain how nations 

benefit when they resolve conflicts peacefully. 

Grades 

Basic Have some understanding of competing Ideas about purposes of government. be able to describe 

advantages of limited government. and be able to define government. constitution, the rule of law, 

and politics. Be able to identify the fundamental principles of American democracy and the 

documents from which they originate. Understand the Importance of a shared commitment to the 

core values of American democracy. Recognize the components of the political process and 

understand personal, political, and economic rights and responsibilities. Be able to describe the 

Proficient 

purposes of some International organizations. 

Understand and be able to explain purposes that government should serve. Have a good under­

standing of differences between government and civil society and of the importance of the rule of 

law. Recognize discrepancies between American Ideals and reality and be able to describe 

continuing efforts to address them. Understand the separation and sharing of powers among 

branches of government and between federal and state governments and be able to explain how 

citizens Influence government. Be able to describe events within the United States and other 

countries that have International consequences. 

Advanced Have a developed understanding of how civil society helps to maintain limited government and 

why the rule of law is Important. Have a clear understanding of Issues In which democratic values 

are in conflict and of past efforts to address the discrepancies between American ideals and reality. 

Understand how citizens can monitor and influence government and how responsible citizens 

support democracy. Recognize the impact of American democracy on other countries. as well as 

other countries' impact on American politics and society. 
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Note 6: The National Assessment of 
Educational Progress (NAEP} 
Continued 

Table 4. Achievement levels for civics: Main NAEP-Continued 

Gnlde 12 

Basic Have an Ul)derstanding of what is meant by civil society, constitutional gcM!mment. and politics. 

Proficient 

Advanced 

Know that constitutional gcM!mments can take different forms and understand the fundamental 

principles of American constitutional government and politics. including functions of political 

parties and other organizations. Understand both rights and responsibilities in a democratic 

society, and recognize value of political participation. Be familiar with international issues that 
affect the United States. 

Have a good understanding of how constitutions can limit the power of government and support 

the law. Be able to describe similarities and differences among constitutional systems of govern­

ment. Be able to explain fundamental American democratic values. their applications, and their 

contribution to expanding political participation. Understand the structure of American govern­

ment, be able to evaluate activities of political parties, interest groups. and media in public affairs, 

and be able to explain the importance of political participation, public service.and political 

leadership. Be able to describe major elements of American foreign policy and the performance of 

major international organizations. 

Have a thorough and mature understanding of the strengths and weaknesses of various forms of 

constitutional democracy. Be able to explain fully the structure of American government and the 

political process. Understand differences between American ideals and realities, explain past and 

present responses to those differences, and understand why civic dispositions and individual and 

collective political actions sustain democracy. Be able to explain objectives and consequences of 

American foreign policy. 

LONG-TERM TREND NAEP Results from the long-term trend NAEP are 
presented as mean scale scores. Unlike the main 
NAEP, the long-term trend NAEP does not 
define achievement levels. Another important 
difference between the two assessments is that 
they collect data from different groups. In the 
main NAEP, results are reported for grades 4, 
8, and 12. In most long-term trend assessments, 
average scores are reported by age. For sci­
ence, reading, and mathematics, students at 
ages 9, 13, and 17 are assessed. 

Indicators 16, 17, and 25 are based on the long­
term trend NAEP. The long-term trend NAEP 
measures student performance in science, read­
ing, writing, and mathematics. The long-term 
assessments have used the same instruments 
since their first administrations in the late 1960s 
and early 1970s for science, reading, and math­
ematics and the early 1980s for writing. Ac­
cordingly, the long-term trend NAEP does not 
reflect current teaching standards or curricula. 
Nonetheless, the long-term trend NAEP facili­
tates comparisons of student performance o·;er 
time. 
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Note 7: The Third International 
Mathematics and Science Study {TIMSS) 

Under the auspices of the International Asso­
ciation for the Evaluation of Educational 
Achievement (1997a, 1997b, 1997c, 1997d, 
1998), the Third International Mathematics 
and Science Study (TIMSS) assessed and col­
lected data for more than half a million stu­
dents at five grade levels (the 3'd, 4'\ 7"', and 
8th grades plus the final year of secondary 
school), providing information on student 
achievement, student background characteris­
tics, and school resources in 45 countries in 
1995. TIMSS data presented in The Condi­
tion of Education 2000 are taken from the as­
sessment components (Indicators 18 and 19) 
and the Videotape Classroom Study (Indica­
tor 44). 

TIMSS AssESSMENT COMPONENTS 

The assessment components of TIMSS tested 
students in three populations: 

• Population 1: Students enrolled in the two 
adjacent grades that contained the largest 
proportion of 9-year-old students at the 
time of the assessment-3•d_ and 4•h-grade 
students in most countries. 

• Population 2: Students enrolled in the two 
adjacent grades that contained the largest 
proportion of 13-year-old students at the 
time of the assessment - 7m_ and Srh-grade 
students in most countries. 

• Population 3: Students enrolled in their 
final year of secondary education, which 
ranged from 9th- to 14'h·grade. In many 
countries, students in more than one grade 
participated in the study because the length 
of secondary education varied by type of 
program (e.g., academic, technical, voca­
tional). 

The results should be interpreted carefully be­
cause countries varied in how they defined their 
population and in their compliance with the 
TIMSS sampling guidelines. Consequently, rea­
sons for differences in performance are not 

clear, and assumptions cannot easily be made 
about the relationship between performance 
and the differences among countries' Popula­
tion samples. 

For example, particularly in Population 3, 
countries showed considerable variation in the 
age of the students tested. This assessment was 
intended to measure what students know when 
they leave the secondary school system, and 
therefore reflected differences among countries 
in how they prepare students to enter society 
after their schooling ends. A majority of coun­
tries participating in the assessment of Popula­
tion 3 tested students who were older, on aver­
age, than those tested for this Population in 
the United States, but no clear relationship ex­
ists between the age of the students tested and 
their performance. In some countries, data 
showed that their older students performed 
better than their younger students on the Popu­
lation 3 assessment. In other countries how­
ever, including the United States, younger stu­
dents outperformed the older students on this 
same assessment. In fact, analyses of these data 
also show that, when including only students 
under the age of 18 in international compari­
sons, the average student in the United States 
still scored lower than the international aver­
age, and higher than the average student in only 
two other countries: Cyprus and South Africa. 
(NCES fothcoming) 

All countries that participated in the study were 
required to administer assessments to the stu­
dents in the two grades at Population 2 but 
could choose whether to participate in the as­
sessments of other populations. Forty-six coun­
tries participated in the survey of Population 
2, of which 14 participated in the general as­
sessment for all three Populations. For Popu­
lation 3, in addition to general knowledge, 
countries were able to test two subgroups of 
students in their last year of secondary educa­
tion: students taking advanced mathematics 
and students taking physics. 
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Note 7: The Third International 
Mathematics and Science Study {TIMSS) 
Continued 

Table 1 Countries participating in TIMSS, by population covered 

Country 
Argentina 
Australia 
Austria 
Belgium (Flemish) 
Belgium (French) 
Bulgaria 
Canada 
Colombia 
Cyprus 
Czech Republic 
Denmark 
England 
France 
Germany 
Greece 
Hong Kong 
Hungary 
Iceland 
Indonesia 
Iran, Islamic Republic 
Ireland 
Israel 
Italy 
Japan 
Korea 
Kuwait 
Latvia (Latvian-speaking 

schools) 
Lithuania 
Mexico 
Netherlands 
New Zealand 
Norway 
Philippines 
Portugal 
Romania 
Russian Federation 
Scotland 
Singapore 
Slovak Republk 
Slovenia 
South Africa 
Spain 
Sweden 
Switzerland 
Thailand 
United States 

Population 
1 

Populnion 
2 
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Supplemental Note 7 Appendix 2 Supplemental Notes 

Note 7: The Third International 
Mathematics and Science Study (TIMSS) 

Four countries-Argentina, Indonesia, Mexico, 
and the Philippines-were unable to complete 
the steps necessary for data to appear in the 
international TIMSS reports, chose not to re­
lease their results in the international report, 
or had their results published in a separate 
appendix to the international reports. Achieve­
ment scores and sampling information for these 
four countries are not included in The Condi­
tion of Education 2000. 

The achievement scores for Italy are included 
in The Condition of Education 2000 only for 
Population 3. Italy was unable to complete 
the steps necessary for its data to appear in the 
TIMSS reports for Populations 1 and 2. 

For all Populations, participating countries 
were required to meet sampling and other 
guidelines. These guidelines, and the extent to 
which countries met them for each of the Popu­
lations, are described in the following sections. 

In some situations, where it was not possible 
to implement testing for the entire International 
Desired Population (Population 1, 2, or 3), 
countries defined a National Desired Popula-

Continued 

tion, which excluded some portion of the In­
ternational Desired Population. For example, 
Israel's and Latvia's populations covered less 
than 100 percent of the International Desired 
Population because they defined their popula­
tion according to the structure of their school 
systems. 

Countries were also permitted within their de­
sired population to define a population that 
excluded a small percentage (less than 10 per­
cent) of schools or students that would be dif­
ficult to test (e.g., small schools or schools lo­
cated in a remote area). Only England exceeded 
the 10-percent level for Populations 1 and 2, 
excluding 12.1 and 11.3 percent of schools, 
respectively. Among countries that participated 
in the assessment of general knowledge for 
Population 3, Austria, Cyprus, Germany, the 
Netherlands, and the Russian Federation ex­
ceeded the 10-percent level. 

TIMSS used a two-stage sample design. For 
Populations 1 and 2, the first stage involved 
selecting 150 public and private schools within 
each country. Random sampling methods were 
then used to select from each school one math-

Table 2 Countries covering less than 100 percent of the International Desired Population 

Country International Desired Population 

Population 1 Coverage Note on Coverage 

Israel 72% Hebrew Public Education System only 

Latvia 60% Latvian-speaking schools only 

Population 2 Coverage Note on Coverage 

Germany 88% 1 S of 16 regions 

Israel 74% Hebrew Public Education System only 

Latvia 51% Latvian-speaking schools only 

Lithuania 84% Lithuanian-speaking schools only 

Switzerland 86% 22 of 26 cantons 

Population 3 Coverage Note on Coverage 

Israel 74% Hebrew Public Education System only 

Italy 70% 16 of 20 regions 

Latvia 50% Latvian-speaking schools only 

Lithuania 84% Lithuanian-speaking schools only 
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Note 7: The Third International 
Mathematics and Sdence Study (TIMSS) 
Continued 

ematics class for each grade level within a popu­
lation (generally 3rd and 4m for Population 1 
and 7"' and ga. for Population 2). For Popula­
tion 3, the first stag-. involved selecting 120 
public and private schools in each country, and, 
within each school, 40 students were selected 
using random procedures. In addition, for 
Population 3, students were classified accord­
ing to their preparation in physics and math­
ematics. For those countries that chose to 
participate in the assessments of physics and 
advanced mathematics, an additional sample 
was drawn from these classifications of students 

who had taken physics or advanced mathemat­
ics, respectively. 

The required participation rates from the 
samples for all Populations were at least 85 
percent of both schools and students or a com­
bined rate of 75 percent for schools and stu­
dents. Countries that did not reach a 50-per­
cent participation rate without the inclusion of 
replacement schools, or failed to reach the re­
quired rate even with the inclusion of replace­
ment schools, failed to meet the sampling stan­
dards for participation. 

Table 3 Countries participating in TIMSS, by compliance with sampling guidelines for Population 1 

Compliance with sampling guidelines 

Countries satisfying guidelines for sample participation rates. 

grade selection, and sampling procedures 

Countries not satisfying guidelines for sample participation rates 

Countries not meeting age/grade specifications 

Countries with unapproved sampl;.,g procedures at the classroom 

level and/or not meeting other guidelines 

' Natio11al defined population covers less than 90 percent of national desired population. 

' Met guidelinfs for sample participation rates on~ aftr! replacemenl schools were included. 

Countries 

Canada 

Cyprus 

Czech Republic 
England',, 

Greece 

Hong Kong 

Iceland 

Iran, Islamic Republic 

Ireland 

Japan 

Korea 

New Zealand 

Norway 

Portugal 

Scotlancfl 

Singapore 

United States 

Australia 

Austria 

Latvia (LSS)' 
Netherlands 

Slovenia 

Hungary 

Israel' 

Kuwait 

Thailand 

' Natio11al desired population does nor ccwer all of the intrrllational desired population. Lal'lia iS noted LSS klr Latvian-speaking schools on~. 
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