Report on the White House Strategy Session on
Improving Hispanic Student Achievement

Draft September 18, 2000
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l LETTER FROM POTUS f

As part of my Administration’s ongoing commitment to educational excellence for
all children, | was proud to host the White House Strategy Session on Improving
Hispanic Student Achievement. | am gigg to report that the Strategy Session
was a resounding success -- in no small measure because of the energy and
genuine commitment brought to the table by the participants and the many -~
individuals and organizations that helped prepare for the Strategy Session. In

particular, | would like to thank the members of my Advisory Commission on-~

Educational Excellence for Hispanic Americans for their leadership and counsel
on this critical issue.

Improving education for all children and ensuring the success of Hispanic
students is a top priority of the Clinton-Gore Administration. Great progress has
been made over the past seven years, but we still have a long way to go. The
Strategy Session provided a unique opportunity for experts, advocates, and
community members from across the country to come together to discuss the
many opportunities for improving the education we provide our Hispanic
students. In addition to five national goals that were announced to help close the
achievement gap, this group enumerated key strategies that we need to
undertake as a nation over the next decade to help all students reach high
standards. Just as the achievement of our fastest-growing population is a
concern to be shared by the whole country, taking steps to support their
achievement will also benefit all our children. The Strategy Session can serve as

a model and foundation for continued work to ensure that the achievement gap /

between Hispanic students and their peers is closed.

With your continued help and support, | am confident that we will meet the
challenges we have set for ourselves by 2010, so that we can ensure the
success of all of America’s children.

Thank you for your ongoing commitment to the education of the children of this
nation.

-

Sincerely \

\ \&0
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. PREFACE

On June 15, 2000, President Clinton hosted the White House Strategy Session
on Improving Hispanic Student Achievement. The Strategy Session, another
step in the Administration’s continued commitment to ensure that Hispanic
students and their peers reach high academic standards, focused on developing
effective strategies aligned to broad national goals.

Prior to the Strategy Session, White House staff conducted numerous meetings
to identify measurable goals to increase Hispanic educational attainment with the
help of advocacy groups and other nonprofits, educators, the private sector,
Members of Congress and their staff, the President's Advisory Commission on
Educational Excellence for Hispanic Americans, and other leaders in the
community. These meetings produced a wealth of ideas and insight regarding
how best to devise realistic, measurable goals for reducing the current Hispanic
educational achievement gap. As a result of this process, five national goal
increasing Hispanic student achievement were formulated and an
White House Strategy Session. The goals include providi
early childhood education, ensuring English proficiency;€losing the achievemen
gap on assessments of academic performance, increasing the rate of high school
completion, and doubling the rate of postsecondary degree attainment.

This report is intended to outline the challenges the nation faces in increasing
Hispanic student achievement and to share the many recommendations made by
Strategy Session participants as a means of galvanizing action by stakeholders
at all levels and in all sectors. While this report presents the national goals
announced by President Clinton for increasing Hispanic student achievement, it
is not meant to represent the Administration’s policy positions or priorities or to
offer a comprehensive strategy for improving the educational attainment of
Hispanic Americans. Rather it is an attempt to capture the results of both the
process leading up to, as well as the events that transpired at, the Strategy
Session. As a vehicle designed to share the discussions among advocates,
experts and practitioners, this Report includes numerous suggestions, comments
and ideas from various participants in this comprehensive process, but it is not
an exhaustive list of possibilities or issues. Ideally it will serve as a road map for
policymakers and educators who are interested in taking steps to close the
educational achievement gap between Hispanic students and their peers.
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M. EXECUTIVE SUMMARY

At the June 15th, 2000 White Hou,se’/Strategy Session on Improving Hispanic
Student Achievement Presiden};Ciinton announced five goals to increase the
educational attainment of Hispanics that address access to early childhood
education, @nguage acquisition, closing the achievement gap, and increasing
high school and postsecondary completion. The Strategy Session provided a
forum for an exchange of ideas among educators, federal and state
policymakers, community leaders, and other interested representatives from the
public, private and non-profit sectors convened to act in partnership on their
common concern for the narrowing yet persistent gaps in educational
achievement of the nation’s fastest-growing population group.

The Strategy Session built upon the Clinton-Gore Administration's longtime
commitment to ending the era of low expectations and achievement gaps faced
by Hispanic students. Starting with the 1994 Improving America’s Schools Act
and Goals 2000, the President and Vice President have insisted that states set
high standards for all students, invested in what works to improve student
achievement and insisted on accountability for results. Also in 1994, President
Clinton signed an Executive Order establishing the President’'s Advisory
Commission on Educational Excellence for Hispanic Americans, and in 1996 the

Commission released its first comprehensive report, Our Nation on the Fault/e’

Line: Hispanic American Education. This report served as a foundation for the
Hispanic Education Action Plan (HEAP), through which targeted funds for
Hispanic educational initiatives have been augmented. With the support and
leadership of many advocates, the Department of Education formed the Hispanic
Dropout Project, which culminated with the release of their report, “No More
Excuses,” in 1998. In the fall of 1999, First Lady Hillary Rodham Clinton hosted
a White House Convening on Hispanic Children and Youth, engaging over 200
community leaders and foundation and private sector representatives in a
discussion on programs that promote success for Latino youngsters. '

THERE IS PROGRESS IN HISPANIC STUDENT ACHIEVEMENT

Over the past eight years, achievement gaps between Hispanic students and
their peers have narrowed. For example, Hispanic students have made gains in
reading and math scores on the National Assessment of Educational Progress
since 1992, the percentage of high school graduates completing a core
curriculum has increased by 33%, and five times as many Hispanic students are
taking Advanced Placement exams.

HOWEVER GAPS REMAIN FROM PRE-SCHOOL TO POST-SECONDARY

Despite the progress that has been made in narrowing some achievement gaps,
the stark fact remains that Hispanic youth are significantly more likely to be at
risk of educational failure than their non-Hispanic peers. With Hispanics
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projected to make up 25 percent of the K-12 population by 2025, the need to (2
accelerate the rate of gains in achievement is urgent. ’R/” ’
A

A

On average, Hispanic children are more than twice as likely as their White peers w,(r//z,
to come from families with an income below the poverty line and are less likely to Gl

have access to high-quality preschool opportunities than non-Hi ' j
n sc , Tow expectations and limited support for success persist for many
Hispanic students, who tend to be served by racially and ethnically isolated, high-
poverty schools with larger classes and fewer qualified teachers. Furthermore, it
is estimated that as many as one-fifth of Hispanic students who have limited
English proficiency receive no special services to help ensure that they learn
English while making progress in other academic subjects. And while academic
achievement gaps between Hispanic and White students appear at all grade
levels, the summative impact of these disparities is readily evident in a dropout
rate that is nearly four times greater than that of White students and double that
of Black students. Crowning these gaps from the pre-kindergarten level through
high school is the continuing lag in the proportion of Hispanics that enroll in and
complete post-secondary education — which translates into diminished economic
opportunities, for individual Hispanics in the work force as well as for the country.

ACADEMIC ACHIEVEMENT GAPS LEAP TO ECONOMIC GAPS
The urgency of these troubling gaps between Hispanic youth and their peers in
educational achievement demands, copicerted awareness and effort because the
disparities signal not just diminished possibilities for individual Hispani
__squandered potential for the economic strength of the nation as a whole At the
Strategy Session, President Clinton released a report from his Council of
Economic Advisors entitled Eduycatiopal Attainment and Success in the New
Economy: An : es for Improving Hispanic Students’
Achievement. S forTi e economic realities that
of educational achievement.
[http://www.whitehouse.gov/media/pdf/Education_Final.pdf]

ONGOING EFFORTS TO ADDRESS THE ACHIEVEMENT GAP

Beyond convening and encouraging state, local, private sector and non-profit
partners to take action, the Clinton-Gore Administration has made strong and
growing financial commitments to programs that help to improve the educational
outcomes of Hispanic and limited English proficient students. With respect to
early childhood education, the Administration has increased funding for Even
Start, has expanded access of Hispanic children to Head Start by approximately
60,000, and has doubled state funding that provides low-income families with
childcare subsidies. In order to increase awareness and investment in the
schooling needs of Hispanic children from kindergarten through post-secondary
education, in 1998 the President and Vice President introduced the Hispanic
Education Action Plan (HEAP), which increased funding for several programs
essential to raising Hispanic student achievement. Each subsequent year the
Administration has fought for and secured increased funding for HEAP programs.
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Beyond emphasizing the importance of funding key education programs, HEAP
has also focused attention on the value of a coherent Action Plan for improving
the educational outcomes of our nation's Hispanic students. The Department of
Education's HEAP implementation plan lays out specific objectives and
performance indicators related to the educational access and educational
achievement of Hispanic students, and includes strategies and specific actions.
For example, as part of the Improving America’'s Schools conferences in the fall
of 1999, the Department of Education held a number of regional workshops
facilitated by literacy and linguistics experts on the teaching of reading to LEP
students, and the Department is currently developing training materials and
videos based on these sessions. An example of a program-level change is the
Department's enforcement of Title | provisions requiring states to hold schools
and local school districts accountable for the academic performance of Hispanic
and LEP students. The Department released guidance which reminds states
they must have assessment systems in place by the 2000-01 school year that
include Hispanic students and report disaggregated data showing the
performance of Hispanic and LEP students. The Department has also launched a
program of compliance monitoring and technical assistance to help ensure that
states meet these requirements.

The Clinton-Gore agenda also includes vigorous civil rights enforcement to
ensure educational opportunities for Hispanics. Furthermore, initiatives such as
the America Reads challenge, class size reduction in the early grades, the E-
rate, GEAR UP ‘and TRIO, and support for after school and summer school
programs help improve Hispanic student achievement. Finally, the
Administration’s major investment in opening the doors of college to all
Americans through Hope Scholarships, Lifetime Learning tax credits, significant
increases in Pell Grants, more work study opportunities and more affordable
student loans are helping to increase the number of Hispanic students benefiting
from higher education.

CHALLENGING THE NATION TO REACH FIV’@OALS

In the spring of 2000, the White House unde development of a series of
national goals to focus attention on the importance of improving Hispanic student
achievement. With support and guidance from members of the President's
Advisory Commission on Educational Excellence for Hispanic Americans,
members of the Congressional Hispanic Caucus, Latino community-based
organizations, corporate and foundation representatives, and educators from
throughout the nation, five national goals were developed to help close the
educational achievement gaps for Hispanic students within the next 10 years.

Goal 1: Ensure that Hispanic American children have access to high quality
early childhood education and development programs and enter school prepared
to succeed by increasing the Hispanic participation rate to the national
participation rate in high quality programs by 2010.
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Goal 2: Respecting the importance of multi-lingualism, age-specific learning
needs, research-based instructional approaches, and the variety of
developmental levels at which limited English proficient (LEP) children enter
school, by 2010 all states and school districts will provide appropriate language
instruction to ensure that all students graduate from high school having
demonstrated proficiency in English.

Goal 3: Provide a high quality education with appropriate resources and support
to ensure equal opportunity for all students in order to eliminate the achievement
gap between Hispanic students and other students on appropriate state
assessments and other indicators by 2010.

Goal 4: Increase the High School Completion Rate to 90 percent by 2010.

Goal 5:—Deouble: Double the percentage of Hispanic Americans who earn
Aassociate’s and Bbachelor's degrees by 2010.

STRATEGIES FOR REACHING THE GOALS

The different backgrounds of the Strategy Session participants generated a
valuable mixture of perspectives and ideas on how to address each of the five
goals announced by President Clinton. Following each of the goals below are
some of the strategies suggested over the course of the development and
planning process as well as by participants in the Strategy Session. Not
surprisingly, there were common themes cutting across the strategies raised in
each of the five goal discussions. Exploring these oft-repeated themes, such as
the need for increased outreach to Hispanic communities and community
support, more funding for key programs, and well-prepared teachers, as well as
the importance of program quality and accountability, may help prioritize efforts.
Following are just a few examples of strategies posited in conjunction with the
Strategy Session.

Goal 1: Increase access to quality early childhood education.

e Expand outreach to Latino families through Spanish-language media and
community organizations such as libraries and faith-based organizations, and
encourage existing programs such as Head Start to increase their outreach to
Hispanics

¢ Increase government and employer investments in and access to affordable
early childhood programs and make sure that Latino families are aware of
opportunities

e Improve the quality of early childhood education programs through the
establishment of challenging performance standards, dissemination of
research on serving Hispanic families, and the active recruitment and training
of bilingual and bicultural early childhood educators.
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services for LEP students, through the establishment of clear standards and
outcome measures and mechanisms to identify needs and appropriate
interventions :

Support good teaching and training to address the needs of LEP students, by
coordinating curricula and teaching with schools of education, pushing for
appropriate  professional development, and by recruiting bilingual
professionals to the classroom;

Create community-wide awareness and expectations to help LEP students
achieve academically, through greater cooperation between educators and
parents, and by encouraging the private sector to offer mentoring and English
as a Second Language programs

Promote the advantages of bilingualism, literacy in two languages, by
encouraging all students to become proficient in two languages.

Goal 3: Eliminate the achievement gap on state assessments.

and have access to the coursework necessary for entry to colleg

Emphasize quality teaching in the classroom by training, recruiting, and
retaining more educators to meet the linguistic and cultural needs of Hispanic
youth, and by enforcing high standards for teacher quality across all schools;
Involve parents and the community by facilitating communication between
families and schools and by enlisting community-based organizations (CBOs)
to play an active role in training school personnel and reaching out to parents;
Ensure that all students, including LEP students, are includec@

Ensure a rigorous curriculum by making sure that all students @are of

accountability systems and that the systems use appropriate assessmen

Goal 4: Increase the rate of high school completion.

Build community and parental involvement by encouraging partnerships
between schools, the private sector, and colleges to provide mentoring,
tutoring and internship opportunities, and by focusing on outreach to Hispanic
families;

Reform the American High School by focusing on rigorous curriculum
opportunities for all students and by increasing student contact with teachers
and advisors through smaller learning environments, extended learning
opportunities, and alternative and dropout recovery programs;

Improve teacher’s ability to work with diverse students through professional
development for all teachers and incentive structures that reward bilingual
skills and commitments to high-need schools;

Support and disseminate research focused on best practices and methods for
ensuring that Hispanic students complete high scho

Improve and support state and local data collection so as to create clear data
on Hispanic dropouts.
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Goal 5: Double the rate of college completion.

Support college preparation through outreach and information campaigns,
and by developing K-16 partnerships and encouraging mentoring programs
that expose Hispanic students to community role models;

Increase the value of associate degree programs by increasing linkages to
bachelor degree programs;

Focus on increasing college retention by developing programs and supports
to make sure students stay enrolled in at least one class per semester;
Expand financial aid through grants and scholarships, including through
private and non-profit organizations;

Support greater enroliment and completion of advanced degrees through
fellowship and internship programs in collaboration with private and non-profit
entities.

NEXT STEPS:—COMMITMENTS: COMMITMENTS TO SUPPORT HISPANIC
ACHIEVEMENT

In preparing for the Strategy Session, numerous federal agencies, nonprofits,
and corporations have come forward to commit to bolstering these national goals
with new and expanded initiatives. These commitments include but are not
limited to:

Accountability: The 2010 Alliance, a partnership of corporate, foundation
and community leaders that will commit to bring resources and accountability
to reach these goals by 2010, was formally announced at the Strategy
Session. The Alliance includes: the Ford, Irvine, Kellogg, and Hazen
foundations, AT&T, Univision, State Farm Insurance, General Motors
Corporation, the National Council for Community and Education Partnerships,
the National Association for Bilingual Education, the National Council of La
Raza, and the National Association for Latino Elected Officials, among others;

Internship Programs: The Departments of Agriculture, Defense and Energy,
Sears, Washington Mutual Bank, Inc., and companies partnering with the
Hispanic Association of Colleges and Universities announced a variety of
mentoring and internship programs;

Outreach Campaigns: Proctor & Gamble, the Discovery en Espanol
channel, the PTA and Hispanic Radio Network, Scholastic, Univision and the
National Latino Children's Institute, the White House Initiative on Educational

- Excellence for Hispanic Americans, HHS and HUD all signed on to engage in

a range of public information and family outreach campaigns;

Capacity Building and Innovation: A number of organizations offered
innovative assistance, including the American Library Association, which
announced the creation of an award for children’s literature that reflects
Latino culture, the Department of Commerce’s professional exchange
program with Hispanic Serving Institution faculty, and a partnership between
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Lightspan and HUD to close the digital divide by providing educational
technology resources for the residents in ten Neighborhood Network Centers
in Hispanic communities.
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IV. BACKGROUND

The Importance of Focusing on Hispanic Student Achievement

Hispanics are the most rapidly growing population in the United States and are
projected to represent one in six U.S. residents over the next twenty years.
Education is of particular concern to this expanding population as one-third of
Latinos are younger than 18 years old. Between 1978 and 1998 the enrollment
of Hispanic students in public elementary schools increased 157 percent,
compared to 20 percent for Black students and 10 percent for White students.
As the proportion of Hispanics in the K-12 population increases to 25 percent by
2025, many schools and districts are facing new challenges.

Gains have been made in Hispanic student achievement over the past decade,

with Latino student scores on the National Assessment of Educational Progress

rising slightly in both reading and math, and with more Hispanic high school A/A(,LLJ“
graduates completing a core curriculum and Advanced Placement courses.

Nonetheless, academic progress for Latinos has not kept pace with either the*) f”/o ‘,‘g
growth in the population or the requirements for success in a global economy. In 4=s 4

light of the dramatic population shifts and the potential for Latinos to play an ..w pl—vﬂff

increasingly integral role in boosting the productlylty of the-lapor force, improving gl »&‘g VA
the education of Hispanic students in the United must be a natip

priority. ey 5 )4;.( L4/7

Se educational achievement gaps a ' roubling in a labor market in

which the ecoromic-rewards-of-education-are fargeand increasing. Evidence
suggests that demand has increased for workers strong problem-
solving ability and technical skills workplace. Se who fall behind in
educational achievement will gtso Iag |n pa J‘mpatlon in ag”actlve citizenry gnd Al
success in the new economy. e ‘(N‘“‘“l 77
/0""“’)"'"’ .é:,//7 /4 *“(Jﬂ/-v__j el W?
As described in the recent report by the President's Council of Economic
Advisers commissioned in conjunction with the Strategy Session, “the gap in
educational achievement between Hispanics and their peers is a matter of critical
importance for Hispanic young people themselves and also to society more
generally.” As a result, our efforts must be both ambitious and all-inclusive,
bringing together commitment, expertise, and resources from across the public,
nonprofit and private sectors and in every community.

The Current State of Hispanic Educational Achievement
Beginning from early childhood, Hispanic children are significantly mgreTiRety-ts
be at risk of educational failure than their non-Hispanic peers. m
percent of Hispanic children live in families with an income below the poverty
line, a rate more than double that of White children. Despite increased access
to Head Start programs, on average Hispanic children begin elementary school
with less preschool experience than either Black or White children.
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In school, Hispanic students continue to be plagued by low” expectations and
limited support for success. For example, Hispanic tttdemts tend to be
concentrated in central cities and racially and ethnically isolated, high-poverty
schools with larger classes and fewer qualified teachers. In addition, while more
than 2 million Hispanic students have limited English proficiency,between 10 and
20 percent of limited English proficient students receive neithef ESL hor bilingual

education to help ensure students learn English while progrféssing in other Z

academic subjects. ~—} 3)” e \SFO{/’("“ .
[

Academic achievement gaps between Hispanic and White students appear at all ;",/)L“‘

grade levels and across most academic subjects, and over 80 percent of 1,,, v
Hispanics are not introduced to college “gateway” classes such as algebra and

geometry by the eighth grade. These gaps likely contribute to the unacceptably /

low high school completion rate for Latinos, which has not changed substantially

in the past several years. In 1998, the high school completion rate was 90

percent for White students and 81 percent for Black students, however, for

Hispanic students, the high school completion rate was only 63 percent. In

addition, Hispanic enrollment and completion in college lags behind most other

groups.

As described in the 1996 report Our Nation on the Fault Line, a variety of factors
— inequity in school financing, school segregation and poverty,
underrepresentation of Hispanics among school personnel, lack of multicultural
training for school personnel, lack of bilingual and ESL programs, difficulties in
accurately assessing student progress — affect the educational achievement of
Hispanics.

THE CLINTON-GORE COMMITMENT

President Clinton and Vice President Gore's commitment to ending the era of low
expectations for some students by insisting on high standards for all has helped
provide all students with the educational opportunities they need to reach high
standards. Beginning with the 1994 Improving America’'s Schools Act and the
Goals 2000: Educate America Act, improving educational opportunities and
outcomes for all Americans has been a cornerstone of the Clinton-Gore
Administration. Investing in smaller classes and more after-school programs,
enhancing the quality of teaching, making college more affordable for all
Americans, and supporting lifelong learning opportunities are just a few of the
policies that this Administration has championed to help close the achievement
gap.

In 1994, President Clinton signed Executive Order 12900, establishing the White
House Initiative on Educational Excellence for Hispanic Americans, establishing
a Presidential Advisory Commission on Educational Excellence for Hispanic
Americans, and affirming the Administration’s commitment to helping Hispanic
children reach the same high standards as all other children. The next year, in

[ 4
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response to leadership _
legislation sponsored by |-~ . Hispa 'c_‘Ed' at:on'*Actuon Plan (HEAP)
Senator Jeff Bingaman (D- || S g i
NM), the Department of e'CInnton~Gore d_mlnlstratlon recognized |mportance
Education established the -of- focused attention on the educatlonal needs’of Hispanic -.
Hispanic Dropout Project studentsby initiating the comprehenswe Hlspanlc

. U .Educatlon ‘Action Plan (HEAP), which:includes several
which charged an adweory _programs essential.to closing the achievement’ ‘gap -
team to identify barriers | pbefween Hispanic students and their peers. ‘In his FY 2001

and propose || budget proposal, the President'has again sought increases E
recommendations to | in these programmatic funds as follows:

reduce the - - )
disproportionately high S FY00 (3M)  FYO1($M) =
Hispanic dropout rate. ~.Adult Education 470 - 655.5

The Project's final report, || ® -GEAR:UP 200 325
No More Excuses, was [-2=

released in 1998 and
buttressed the
Commission’s 1996 report,
Our Nation on the Fault
Line, in laying the
groundwork for the historic
Hispanic Education Action
Plan (HEAP). Announced
by Vice President Gore in
February 1998, the HEAP
identified key federal
programs for improving
Hispanic education,
established performance
indicators, and targeted the component programs for significant increases in the
President’'s FY 1999 budget request. President Clinton and Vice President
Gore successfully garnered increased support for these programs in both FY
1999 apd 2000,-and the greatest increase in HEAP funds pas been requested

‘; Carerh Lol letr Lom Ch4.. (¥ pik

irst Lady hosted a White House denvenlng on Hispanic
Chlldren and Youth This forum of over 200 community leaders, and foundation
and private sector representatives emphasized the importance of ensuring that
every child meets his or her full potential. Participants joined federal agency
personnel in identifying pathways to achievement for Latino youth and the risk
factors that impede that progress. The First Lady's convening also highlighted
promising efforts across the country and examined ways to foster support for
new and innovative programs.

;'Blllngual Education
L ¥ "Hlspanlc Servmg Instltutlons 42.25

T94(9B)  836(5B)

Continuing its commitment to Hispanic educational excellence, in the spring of
2000, the White House undertook development of a series of national goals to
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focus national attention on the importance of improving Hispanic student
achievement. With support and guidance from members of the President's
Advisory Commission on Educational Excellence for Hispanic Americans,
members of the Congressional Hispanic Caucus, Latino community-based
organizations, corporate and foundation representatives, and educators from
throughout the nation, five national goals were developed to help close the
educational achievement gaps for Hispanic students within the next 10 years.
The national goals served as a foundation for the June 15th White House
Strategy Session on Improving Hispanic Student Achievement, and will continue
to help guide our nation as we strive to ensure educational excellence and equity
for all students.
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V. GOALS

As many conference participants affirmed, ensuring the promise of Hispanic yA(
students must begin with high expectations for achievement, clear goals for what ¥
must be accomplished, and specific benchmarks to measure progress. The C 0/9'2/4
standards movement has shown that clear benchmarks and measures are =~ M7 e
essential to accountability, and these national goals for Hispanic achievement f’&“3

were developed to offer specific definitions of what needs to be accomplished

and how these accomplishments will be measured. |

The strategies and suggestions discussed at the conference create a blueprint
for meeting those goals. The variety of strategies suggested indicates that while
there is no single correct answer to overcoming the complex challenges facing
Latino students, there is much that schools, parents, communities, and
policymakers can do together to better support improved teaching and learning.

This section provides background on the goal areas, current data on the issues,
and a series of strategies articulated in meetings prior to and during the Strategy
Session. The strategies represent some of the many routes to getting there, and C\/
in most cases, provide only the ideas to get started. While these strategies are e

not intended to represent official positions of the White House on education, they (—e

do reflect some of the best thinking on this topic from practitioners, advocate /
and policymakers across the country.
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Goal 1: Ensure that Hispanic American
children have access to high quality early
childhood education and development programs
and enter school prepared to succeed by
increasing the Hispanic participation rate to the
national participation rate in high quality
programs by 2010.

The Importance of Early Childhood Education

Research has shown that access to high quality early childhood education is an
important predictor of later school success. Early learning programs help ensure
that children are provided the foundation necessary for lifelong learning through
language development, early reading, and socialization. Providing a good start
for Hispanic children requires a focus on improving early education and childcare

by increasing access, ensuring quality, and promoting family literacy. Access to,~ ~

early childhood education programs is lacking for many Hispanics, 10 percent
whom are under age five, representing more than 15 percent of that age group i
the United States. Hispanic children under age 5 are less likely than their peer
to be enrolled in early childhood education programs. In 1998, for example, only
20 percent of Hispanic 3 year-olds were enrolled in early childhood education
programs, compared to 42 percent of White and 44 percent of Black 3 year-olds.

Successful early childhood programs require support from expert personnel —
staff who value and respect the culture of the children served and who have the
ability to effectively communicate with children and families whose native
language is not English. Also essential is that the staff understand the principles
of language development that can help children build on their current literacy
skills. However, a lack of quality teacher preparation programs and on-going
teacher training, as well as limited access to relevant research present significant
challenges to improving early childhood education.

To be successful, efforts to improve Hispanic education must include reaching
out to Latino children in the early years, and must reach them where they are —
i.e. through family-based childcare, rather than waiting until more Latino children
are enrolled in center-based care. Similarly, parents need help to become
partners in learning through family literacy programs.\ Providing access to high
quality early childhood programs is also complicated bhecause Hispanic parents
often work different hours, tend to earn lower median family incomes, are more
likely to care for their children at home, and often have different cultural values
tied to their relationships with schools and outside organizations — ﬁo reaching

out to parents requires a variety of strategies. % (73/(0)'"73

Building the foundation for literacy is an important component of early childhood
education. Reading and telling stories to young children promotes language
acquisition, and correlates with later literacy development and overall school
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success. The Forum on Child and Family Statistics reports that White non-
Hispanic children are more likely to be read to aloud every day (61 percent) as
compared with Black children (41 percent) or Hispanic children (33 percent).
Unfortunately, current literacy campaigns often rely on outreach strategies that
are better suited to other ethnic or socio-economic groups and may not reach
Hispanics.

The challenges articulated above are not only present across the country, but are
also growing. Over the last few years, the Hispanic population has increased
dramatically in communities across the country, from Arkansas and Georgia to
Massachusetts and North Carolina. Often, such areas experiencing newer
population influxes have little expertise or resources for serving Hispanic
students and their families. [f this nation is to commit to improving Hispanic
student achievement, then it must commit to building a foundation of high quality
early childhood opportunities.

THE CLINTON-GORE EXPANSION OF ACCESS TO EARLY CHILDHOOD
SERVICES

The Clinton-Gore Administration has worked hard to include more Hispanic
children in Head Start. Consequently, enrollment has increased by nearly 60,000
during this Administration, with the program now reaching approximately 230,000
Hispanic children. Despite these increases, Hispanic children remain under-
represented, comprising less than 25 percent of Head Start enrollment compared
to nearly 30 percent of all low-income preschool children in the Nation. In order
to expand outreach to Hispanic families, the Administration has proposed
increasing Head Start funding by $1 billion in FY 2001 in order to serve 950,000
children overall.

This Administration has also worked to improve access to quality childcare for all
children by doubling funding available to states to provide low-income families
with childcare subsidies. Unfortunately, even with a doubling of investment, only
10 percent of eligible children are being served. The President has called for an
increased investment in the Childcare Development Fund to serve an additional
150,000 children this year. Through this effort, the Department of Health and
Human Services will continue to help states inform all families of these available
childcare subsidies.

Improving access to family literacy has also been key to the Clinton-Gore
Administration’s efforts to improve education for Hispanics and help more
children start school ready to learn. The Administration has continued to
increase investments in the Even Start Family Literacy program, a program
designed to break the cycle of poverty and illiteracy for the nation's low-income
families. Even Start serves educationally and economically disadvantaged
families with children from birth through age seven. The program combines adult
education or English language instruction, early childhood education, and
parenting education into a unified family literacy program. Nearly 39 percent of
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the families enrolled in this successful program are Hispanic. Data from the
national evaluation of Even Start show that Hispanic families participate in more
program services and stay longer in Even Start, and hence are more likely to
make greater gains than non-Hispanic families.

STRATEGIES TO INCREASE ACCESS AND QUALITY

Expand Qutreach Strategies and Encourage Parental Involvement.

Parents are a child’s first teachers and must be provided with tools to help their
child develop important language and literacy skills.

Use organizations such as hospitals, faith-based organizations, health clinics,
employment offices, community agencies, and libraries to build relationships
with Latino families. In fact, experience has shown that even grocery stores
can prove effective locations for connecting with parents and providing them

( with tools to improve the quality of parent-child interactions in the early years.
¢ * Include intergenerational approaches that involve grandparents, parents and

siblings in children’s development.

6(‘"- Encourage existing programs such as Head Start and Even Start to increase

outreach to Hispanics and help provide more resources for early childhood
development—from teaching tools to children’s books--through home visits.

d\/- Efforts ranging from face-to-face meetings with new or expectant mothers to

public service announcements run by the Spanish-language media should
underscore the value of early childhood education and provide information on
how to both work with young children and gain access to additional
resources, including childcare subsidies, tax relief, and childcare or pre-K
programs.

'ij._.Born td Read
-Developed by the

local publrc I|brar|es These partnershrps target parents most in need to help
them raise: children who are "Bornto Read." To: reach families where Spanish is
the primary Ianguage Spanish-language -materials:are produced or identified and-

purchased and provrded to them. through the - lrbrary and |ts partners The

is avarlable in Spanrsh as “Nacn para Leer Como“‘Crlar un Lector ‘
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{vmcrease access to quality early childhood education programs.
Stakeholders agreed that more needed to be done to provide families with

o

access to affordable childcare and early education.

Encourage partnerships between states, local governments, and employers
that support early childhood education opportunities.

Significantly increase state and federal investments in early childhood
education, including Head Start and the Childcare and Development Block
Grant.

Increase government and employer investments in and access to affordable
early childhood programs and ensure that Hispanic families are aware of
opportunities.

Target outreach to ensure that Hispanic families are aware of both Head Start
and the federal childcare subsidies.

Expand the role of libraries in supporting early childhood development.
Because public libraries are free, are situated in nearly every community, and
have traditionally worked in partnership with other community agencies, they
are uniquely suited to provide quality early childhood educational experiences
to underserved populations.

Improve the quality of early education programs. Just increasing access to
childcare is not enough to prepare children to learn. it is clear that overall quality
needs to be improved in all forms of childcare from home-based to center-based.

0e

Examine community needs and resources, including improving data collection
and investing in research focused on serving Hispanic children and families.

ncourage greater collaboration across the early childhood community in
working together to promote challenging performance standards for pre-K
children.

olss Recruit and support early childhood educators who are bilingual and

&

o

bicultural.

Provide educators with quality materials and curricula in both English and
Spanish.

Invest in ongoing professional development for early childhood educators.

Head Start program

ROSSVILLE, GEORGIA
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Goal 2: Respecting the importance of
multilingualism, age-specific learning needs,
research-based instructional approaches, and the
variety of developmental levels at which limited
English proficient (LEP) children enter school, by
2010 all states and school districts will provide
appropriate language instruction to ensure that all
students graduate from high school having
demonstrated proficiency in English.

JTHE ROLE OF LANGUAGE

he effects of an education that fails to teach students English quickly and well
are clear. Nationally, 40 percent of students who have difficulty speaking English
never complete high school. A 1998 study of Hispanics in Florida found “a
positive correlation between English proficiency and socioeconomic status and
suggested that the ability to speak English provides an advantage in the labor
force that translates into higher incomes, lower poverty rates, higher educational
achievement levels, and employment in higher-paying occupations.” Census
Bureau data also indicates that individuals working full-time and who speak
English “very well” or “well” in addition to another language earn as much as 50
percent more than individuals working full-time who speak English “not well” or
“not at all”.

As global markets become increasing available to all, language becomes
increasingly important in the international arena. Knowledge of a second
language is power and the second language inherent to LEP students is a
valuable asset that will benefit them and their community throughout their lives.
As Alan Greenspan, Chairman of the Federal Reserve Board, has noted, "we
must find ways to prepare the more racially and culturally diverse pool of young
people who will be flowing into jobs and operating businesses in the twenty-first
century.”

Ithough most immigrants arrive in the United States with limited English

proficiency, they often overcome lapguage, cultural and economic barriers to
W Closing the achievement gap between
Hispanic students and their non-Hispanic peers requires a serious commitment
to ensure that all children become proficient in English, while also reaching high
standards in all core academic subjects. Nationwide, there are more than 3.4
million — and perhaps as many as 7 million — limited English proficient students,
and the number of LEP students has nearly doubled in less than a decade. LEP
students comprise between seven and 15 percent of all students and about one
in four public school students in California and New Mexico, and about one in
eight students in Texas, Arizona and Florida. Although about 1.3 million students
are in state and local bilingual programs, too many identified LEP students are
not served through any special program. Furthermore, over 75 percent of all

PAGE 19



limited English proficient students attend high poverty schools. Hispanic
students are by far the largest population of LEP students nationwide; students
with Spanish language background make up more than 72 percent of all LEP
students. (Viethamese students represent 3.9 percent, Hmong 1.8 percent,
Cantonese 1.7 percent, and Cambodian 1.6 percent).

Though a landmark Supreme Court ruling in the 1974 Lau v. Nichols case
strengthened the standard of education for non-English speakers by requiring
districts to take “affirmative steps” to overcome educational barriers faced by
non-English speaking students to equalize opportunities, difficulties still persist in
the education of LEP students.

Among the many obstacles to educating LEP students is the difficulty and
inconsistency in identifying and diagnosing students who need additional
language support, as well as tracking the progress of LEP students in both
achieving academically and learning English. Each state has its own definition
and measure of English proficiency. Likewise, states, districts, and schools often
have different policies for the inclusion of LEP students in assessments of
student progress. As a result, there is little national (or even statewide) data to
describe schools’ effectiveness in helping LEP students master challenging
content or learn English. Appropriate indicators and relevant data collection
processes need to be developed.

Furthermore, the demand for services and qualified teachers to help LEP
students far outstrips the supply. Only 2.5 percent of teachers are certified to
teach bilingual education or ESL, and a report by the General Accounting Office
found that many school districts with high concentrations of LEP students were
not adequately providing bilingual services.

There are- a variety of instructional approaches- that,” when implemented
effectively, can:help students: wrth specuf o language needs both Iearn Enghsh
and master challenglng content : :

dunng speC|f c school penods:"' 'the remalnder of. the school day, students may be
placed in m_a_l__nstream classrooms_ animmersion-program, or a___b_lllngual program:

B|I|ngual Education::-Academic instruction is-provided inthe native language
while “also Iearnlng English (typlcally through ESL). Designed-to- enable : LEP
students to make: a transition to all-English instruction, without losing ground in
core. academlc subjects the - ‘most ‘common bilingual- educatlon approaches

PAGE 20



maintenance programs, and dual language/two-way bilingual immersion
programs. - o . S

Transitional 'lé:'illingu_al. Education (TBE): Grade-level content instruction is
provided in the native language until students develop the English skills
necessary for successful English-based instruction.

Developmental Bilingual Education (DBE): Students are provided content
instruction in both- English and -the native language, teaching English and
developing academic proficiency in both languages.

Dual Language Education/Two-way Immersion: Provides instruction that
integrates content and language to both LEP and English-speaking students. All
students learn a second .language, develop proficiency in the. first-language,
master ché_l_lenging content, and develop cross-cultural understanding.

wt

,. ' et
-—(Although the importance of mastering English is clear)choosing the best strategy
or the § S~ o be served, and mustering the appropriate

resources to effectively implement those strategies are fundamental challenges
to address. While the research is limited, there are successful examp
programs that help ensure English proficiency and achievement
academic standards across the country. These include a variety of strategies,
including bilingual education programs which use the native language to help
teach content while also providing English instruction, dual-language programs
which help both LEP and native English speakers learn English and another
language, English as a Second Language (ESL) programs which use experts in
language learning to provide instruction in English, English-immersion programs,
and other instructional methods that are helping children reach high academic
standards while becoming proficient in English.

CLINTON-GORE: HELPING LIMITED ENGLISH PROFICIENT STUDENTS
SUCCEED

President Clinton and Vice President Gore have consistently supported
increases in funding for bilingual education programs, teacher recruitment and
teacher quality initiatives, smaller classes in the early grades to help kids learn to
read, after-school and summer school programs and other investments that
support LEP children’s learning. New provisions in the 1994 Elementary and
Secondary Education Act reauthorization as well as recent budget increases
make clear state and local obligations to serve LEP students, reinforce
professional development programs, increase attention to the value of the native
language, support foreign language instruction, improve research and evaluation
at state and local levels, increase support for immigrant education, and allow
participation of some private school students. Recognizing that our nation can
grow even stronger if all our children grow up learning two languages, additional
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Title VII bilingual education funds have been requested to prepare educators to
teach limited English proficient students, and Secretary of Education Richard
Riley is championing a movement to ensure every child learns English plus
another language by dedicating increased resources to dual language/two-way
immersion programs.

STRATEGIES TO INCREASE ENGLISH LANGUAGE PROFICIENCY
Participants raisegthe importance of language and communication in promoting
self-esteem, eonhfidence, motivation and a positive attitude toward education, as
well as importance of expectations in fostering student success as critical to
this issue. They also recognized that, while the economic and -cultural
advantages of speaking English are paramount in the United States, the ability to
peak more than one language is an advantage to be celebrated and promoted.
Some participants suggested that a goal for all students to learn English plus
another language would be more appropriate.

The following are several suggestions for helping all students develop proficiency
in English by the time they graduate from high school:

Ensure Appropri ources and Services for LEP Student
“As-wetmplement a -

ement a system that sets high standards for all children, and includes
consequences both for students and for schools that do not help students reach
those standards, it becomes increasingly important to provide appropriate
resources to help ali children succeed.

—

s Establish clear goals and outcome measures for educational programs such
as ensuring children learn English, are bilingual, or are biliterate.

\!t ”Kr Develop standards and assessments to identify LEP students and accurately

0
§ o
N \ak/

measure language proficiency to inform teaching and cultivate accountability.
Implement measures to identify early reading difficulties, many of which are
tied to limited English proficiency, and develop appropriate interventions.

Provide supports to address limited BRg proficiency, illiteracy and
prolonged reading difficulties in older students/ particularly students who
come to U.S. schools in the later gr@des® Ensufe that the LEP stu<§nts are

held to the same high content standapds as afl students. <

0(\_1 Ensure on-going support for students who either come to school with enough

English to be disqualified from ESL but still are not proficient in English or
have transitioned out of specialized language programs but are likely to

) struggle academically.
)

o Extend learning opportunities through after school, summer school, extended

.&J day and extended year programs.

Seek out non-traditional funding sources such as corporations or foundations
to support English proficiency and literacy programs.

d~e Fund research to improve the teaching of language minority children, such as

increasing educators’ understanding of how children transfer skills from one
language to another, as well as which strategies are transferable.
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o Disseminate effective, research-based practices for educating LEP students
to achieve proficiency in English and other core academic subjects and

k/ support the replication of proven strategies.
[ ]

Support the development and dissemination of software and other technology
that can support the learning of English.

.prOJects The Ellzabeth Iearnlng Centers goal is for every student to acqurre
fluency and comprehensuon in reading-at or above his or her.grade level; form
quality communlcatlon skills;‘and an understanding of fundamental;mathematlcs

Elizabeth Learning Center
Elizabeth Learning Center is a K-12 school with almost 3,000 students who
attend school on three “tracks”. This allows the school and teachers to offer a
lower class size average while educating more kids by using a rotating calendar
that uses the facility year round. The Elizabeth Learning Center started their new
approach in July of 1993 by incorporating the practice of using the community to
teach. The vision of the Learning Center is to make ESL computer technology
available to student and parents alike and create an entire Learning Community. -
Elizabeth Learning Center strengthens the community by providing access to
ESL adult education programs, Head Start Home Bases and child care to make
their learning experience as rewarding as possible. In the schooal itself, much of
the curriculum is organized around central themes and across subject areas.

The curriculum focuses on personally meaningful issues:so that learning is
relevant to students Teachers are encouraged to use the 'mmunlty asa:

science; literature, history; social studies, the arts, health'andth
life. Ellzabeth Learnlng Cent

pphcatlons in
"feels th|s will'give: students the ability. 0.

' ‘wh itive -and: workable __5;
hing they- can

Support Good Teaching

Every parent knows what research confirms, a good teacher can make all the
difference in a child’'s success. Unfortunately, many teachers are not prepared to
address the special needs of LEP students, leaving students, parents and
teachers frustrated.

Jg/&a Foster the expectation that children entering our public schools at any age are

,( J\U

I

capable of learning to high academic standards, and the understanding that it
is the responsibility of educators and the community to ensure that students
are provided the opportunity to do so.

N Help teachers to better understand the differences between learning

»

n

\

disabilities and difficulties understanding English to ensure that LEP students
are not mis-identified as students with disabilities.

g
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M. Work with schools of education to ensure all new teachers are trained in
effective, research-based approaches to teach LEP students English, while
q also ensuring progress in other academic areas.

.¢ Ensure that all teachers, especially those serving LEP students, have access
to high-quality, ongoing, professional development to help them support
vt English language acquisition that is aligned to challenging standards.

\}‘ . Increase opportunities for teachers to observe and learn from each other, as
well as to receive feedback to improve instruction and better serve LEP
ot students.

\J)(." Encourage principals and other administrators to spend more time in the
classroom, observing teachers’ methods and students’ difficulties to better
plan, support and implement reform strategies.

§) » Pair bilingual and regular education teachers together to “team-teach” in

. classrooms with LEP students to provide opportunities for teachers to learn
from each other while providing instruction that integrates language

rL development and content learning.
o Increase federal, state and non-profit investment in the recruitment and

i\ training of teachers with bilingual ability.

.o Encourage talented, Hispanic mid-career professionals to use alternative
routes to certification to become teachers.
/\ e Support career ladder programs that help recruit teachers from within the

' community, such as through training programs that help paraprofessionals
become certified teachers.

Involve the Community
v t[ Ensuring that all children graduate from our high schools with a diploma they can
,a"‘:d read and the skills they need to succeed in college and career benefits all

" 1% Americans. Working together in partnerships and engaging the entire community
Lﬁr /Q) nurture high expectations and participate in the education of its children are

essential to reaching this goal.

\ o Ensure that teachers have the time, skills, and motivation to interact
effectively with parents and the community, such as through home-visit
programs, community “back to school days,” and more frequent parent-
teacher meetings.

Include teachers, parents, principals and students in the learning process by
= 4 creating more opportunities for substantive interaction.

V't Facilitate cooperation between parents and educators to promote good
N behavior and strong discipline.

- o Increase the number of tutors and mentors for LEP students by recruiting
Hispanics, including senior citizens and other adults who are proficient in
English, to mentor and read to LEP children.
¢ Increase parents’ access to high-quality adult ESL programs by encouraging

businesses, community based organizations, schools and governments to

offer more English as a Second Language (ESL) courses in the after-school
and evening hours for students and their families.

¥4
Ve,
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/l— e Tap into the corporate need for bilingual employees by encouraging the
private sector to support English language tutoring for children and adults and
adapt successful corporate training strategies to help students become

/\ proficient in English.
" o Foster cohesion and collaboration among advocates for LEP children.
"\ e Facilitate collaboration between public and private schools to work together to
) address this issue.
24

Promote the antages of Bilingualism

Ensuring that ‘students demonstrate proficiency in English prior to graduation will
necessarily inv any different strategies and approaches. Many at the
Strategy Session advocated for the strengths of bilingualism and the importance
of learning English without compromising the benefits of knowing and speaking

\E
J;‘: Spanish.
&

e Help students and educators appreciate the value of multilingualism with
<\\. information campaigns and professional development.
(f ¢ Encourage all students to become proficient in two languages.
¢ Promote the development of effective dual immersion programs.
e Support the recruitment and training of more foreign language teachers to
offer more children the opportunity to become bilingual.

Coral Way Elementary Bllmgual Elementary School,"Miami;, FL _ _
‘Coral Way's mission is to establish,an environment that promotes self-esteem
.respect and dlsmpl__!_r_j___s_l_rt the schpol communlty and to: enhance students

component‘teacher'"' NEéD ACHIEVEMEPNT DATA ) -
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Goal 3: Provide a high quality education with
appropriate resources and support to ensure
equal opportunity for all students in order to
eliminate the achievement gap between Hispanic
students and other students on appropriate state
assessments and other indicators by 2010.

BACKGROUND

Over the last eight years, considerable progress has been made in setting high
expectations for what every child should know and be able to do. Today, forty-
nine states have developed content standards and are working to align their
systems of assessments and accountability with those standards. Progress has
also been made in the level of student performance across the country, even in
our highest poverty schools. Since 1992, reading and math scores on the
National Assessment of Educational Progress (NAEP) have increased for fourth,
eighth, and twelfth graders. Reading and math scores for nine year-olds in our
highest poverty schools have improved by nearly one grade level since 1992. In
1996, average NAEP scores for nine year-olds increased eight points, and the
gap between nine year-olds in high-poverty schools and all nine year-olds
decreased to 22 points. The number of students taking AP exams has increased
by two-thirds, to more than 581,000 in 1997, and the fraction of graduating
seniors taking a core curriculum has grown to 55 percent. Of note, Hispanic
students have been making gains at a greater rate than students as a whole
since 1992; on the eighth grade NAEP math test, for example, the percentage
gain for Hispanic students was more than double the average gain for all
students.

Despite such progress for Hispanic students as a group, the gap between
Hispanic students and their peers still remains.siasibe. For example, just 39
percent of Hispanic eighth graders score at or above the basic level of the NAEP
math test compared to 62 percent of all eighth graders. In 1996, the average
scores on the reading, math and science NAEP exams for Hispanic 17 year-olds
were well below those of their White peers. Finally, the dropout rate for white
students is.lower than the rates for Hispanic and black students — for instance, in
1998, the dropout rate for White students was 8 percent, compared to 14 percent
for black students and 30 percent for Hispanic students.

Closing the achievement gap necessitates action on a number of fronts, starting
with a focus on i i ality of early childhood education and
opportunity and( English language acquisition,but also including high quality Afl/ r

teachers, access 10 technpblpgy, and effective parental and community \ g <gr”
involvement. CuienlaM _% W

%d
n
Too few teachers have the skills and support necessary to help their students W‘ﬂ
master challenging content. Fewer than one in five teachers reports feeling
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prepared to teach culturally and linguistically diverse students, this despite the
fact that more than half of all teachers have a student with limited English
proficiency in his classroom and 14 percent of all students are Hispanic. Teacher
education programs need to do more to prepare new teachers for the challenges
of both diverse classrooms and teaching rigorous content. Essential to meeting
the challenges of improving Hispanic student performance is the elimination of
what one participant called the “less than” thinking; if we expect less, that is
exactly what we get. Teachers need to enter the classroom with the expectation
that every child has the ability and potential to learn.
“Pl g

In the area of technology, the Digital Divide, which describesg;(ess to and the
ability to use technology, persists across the nation along racial and economic
lines. In 1998, close to half of White non-Hispanic households had computers,
compared with 25 percent of Hispanic households, and whereas close to 40
percent of White non-Hispanics reported using the Internet from any location in
1998, only 16 percent of Hispanics reported Internet usage. Such gaps in access
to critical technology demands an even greater urgency in ensuring that our
schools are providing access to and instruction in the effective use of technology
for all students.

Finally, parents and communities play an integral role in student achievement. As
described in a 1998 National Council of La Raza report, “Hispanic parents face
extraordinary obstacles to participating more effectively in their children’s
education, including their own low levels of educational attainment, high poverty
rates, language and literacy barriers, and an often indifferent or hostile
educational system.” From enrolling their children in school to providing
permission for field trips and participation in extracurricular activities, the maze of
school policies, forms, and procedures can be confusing, and even hostile.

CLINTON-GORE INITIATIVES TO IMPROVE ACHIEVEMENT

President Clinton and Vice President Gore have worked tirelessly to end the era
of low expectations that has long plagued particularly poor and minority students.
In 1993, the Clinton-Gore Administration proposed and fought for legislation
requiring states to establish rigorous standards for what children should learn,
institute regular tests to measure progress, and provide accountability for results.
This legislation (the Goals 2000: Educate America Act and the Improving
America’s Schools Act) ensured that states held disadvantaged students to the
same high standards established for all students. Nearly all fifty states now have
these results-driven systems in place, and while a considerable achievement gap
still remains between Hispanic students and their peers, under the standards-
based reforms of this Administration, the achievement gap has been narrowing.

In addition to strengthened accountability measures, a number of other key
Administration initiatives have played a role in increasing the educational
achievement of Hispanic students. Thanks to the Technology Literacy Challenge
Fund and the E-rate program, virtually all schools have computers for student
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learning and 95 percent of schools are connected to the Internet so that all
children have access to the wealth of information to help them learn. In addition,
the Clinton-Gore Administration has emphasized the importance of hiring well-
prepared teachers to reduce class size in the early grades, when children learn
to read and master basic skills. Since the start of this Administration, 1.7 million
children have benefited from smaller class sizes. The Administration’s 21°
Century Community Learning Centers program supports extended learning
opportunities that focus on academics before and after school, on weekends and
during the summer for over 850,000 students. The America Reads program, a
grassroots national campaign that challenges every American to help our
children read well, has been successful. The Clinton-Gore Administration has
provided increased support for local school districts that benefit all children
through the Elementary and Secondary Education Act. It has also pioneered
reforms proven to improve academic performance, academic standards, and
ensure that all children receive a world class education. Programs such as
GEAR-UP (Gaining Early Awareness and Readiness for Undergraduate
Programs), enable low-income students to be better prepared academically to
enroll in college. President Clinton and Vice President Gore have increased
access to student financial aid programs that make college more affordable,
including HOPE scholarships and Lifelong Learning tax credits, significant
increases in Pell Grants and work-study programs and more affordable student
loans.

d a':Communlty Serwce Award. from the United Way in
with ._youth in East Harlem One of the programs: they run is

absences*

component

y STRATEGIES TO NARROW THE ACHIEVEMENT GAP
3\“ The following are a wide range of actions to address and narrow the
achievement gap that persists between Hispanic students and their peers.

\  Pursuing a Rigorous Curriculum
\/fEnsunng that all students are aware of and prepared for the requirements of
college, and that they understand the importance of both a high school diploma
a and post-secondary education is key to closing the achievement gap.
e Ensure states are fully in compliance with Title | and other ESEA provisions.
&v’o Ensure schools are offering curricula aligned with state standards.
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§ }. Encourage school districts to work collaboratively with teachers to implement
standards-based reform.

(}V o Ensure states are using sound testing practices by encouraging the use of

multiple measures in assessing students; developing appropriate

assessments and accommodations for assessment; ensuring LEP students

are effectively included in state assessments; disseminating and promoting

guidance on appropriate testing and valid measures; and using disaggregated

testing data and other strategies to help educators use assessment results to

inform practices and allocate resources.

Ensure that all children are exposed to a rigorous curriculum that prepares

them to meet high academic standards.

Incorporate Latino culture into classroom learning to expand cultural

awareness and promote improved self-esteem among students.

Prepare students to take the necessary coursework that is required for entry

to most colleges and universities—including algebra, geometry, and

advanced placement courses.

[}\4 Eliminate the use of “tracking” and ensure all students have access to a

challenging curriculum.

X

<

Allocate resources effectively to address the learning needs of Hispanic students
Equitable resource allocation is a critical component to ensuring that Hispanic
students are offered the supports they need to succeed.
o(\'; Ensure that state resources are aligned with need;
Improve targeting of and access to federal investments and programs and
increase investment in programs that are effectively addressing the
educational needs of Hispanic students, including HEAP programs.
Offer additional supports for migrant and other at-risk Hispanic children
including systems to transfer or share student records and achievement
information.
Invest in closing the digital divide by ensuring teachers are trained in effective
use of technology.
0\/\_,- Offer disadvantaged communities more access to technology through
Community Based Technology Centers, school computer labs and other
public resources.

T

L

Ensuring Quality Teaching
All students deserve to have well-qualified and prepared teachers in their
classrooms. Research has shown that teacher quality is one of the most important
factors in increasing student achievement.
tK\" Train more teachers --including bilingual educators-- to meet the needs of
linguistically and culturally diverse students.
* Reduce the disproportionate number of unqualified teachers who are serving
~ students who most need expert support.
¢ Focus on recruiting and retaining qualified teachers. If schools are serious
about high standards for Hispanic students, then they must also insist on high
standards for those that provide them instruction.
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¢ Provide greater support and mentoring to teachers in their early years, when
too many end up leaving the profession, as well as throughout their careers

0(\’ through ongoing professional development and learning opportunities.

¢ Raise standards for all teachers by rigorously testing all new teachers
(including testing middle and high school teachers in the subject they will
teach, and elementary school teachers in their knowledge of teaching
reading), ensuring all teachers are qualified according to state standards and
have a major or minor or demonstrated knowledge in the subject they teach,

ﬁu and offering mentoring and other support to new teachers.

e Inform educators of the importance of expectations in children’s success.

[,(o Encourage Hispanic mid-career professionals to use alternative routes to

certification to become teachers.

The House Next Door.- Alpha Program

In 1975, The House Next Door began the Alpha Program with the School Board
of Volusia County, Florida, ‘as a short-term, school-based, -prevention -and
intervention counseling program. The major goal of the program is to prevent the
development of disruptive behavior patterns for children nine to eleven years of
age, starting in grades four to five.. Students are provided intensive classroom
counseling and-an academic program  while parents are" involved in-their. child's:
progress through parenting edication and family counseling. Students ‘may.

remaln |n the AIpha Program for one school year. A cooperatrve effo_rt" I tween_ia:

':three Iocatrons within’ the'?Volusra County Publlc School System

%‘J

b,

Involve Parents and the Community

Parents are their children’s first teachers and are in the best position to guide
them through their educational careers. Empowering parents with the resources
they need to offer their children support and guidance as they learn and grow in
knowledge must be taken seriously by all of us.

Implement parental involvement strategies that make the school system
easier to navigate for parents and students.

Identify and support role models for younger students that include older

W students, parents, senior citizens and other community members.
)1 e Support more teacher home visits, and publicly funded and community-based

childcare and transportation to facilitate interaction among teachers,
principals and parents.
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GOAL 4: Increase the High School Completion
Rate to 90 percent by 2010.

BACKGROUND
Over the last half century, the importance of a high school diploma has changed
markedly. While the achievement of a high school diploma or equivalent potential
once opened the door to a promising career pathway, that reality no longer
exists. In today’s workforce and economy, obtaining a high school diploma or
equivalent is a critical gateway to the further education needed for individuals to
compete and create opportunity.

[
mw"‘
Indeed, in today's economy, dropping out of high school is a passport to a low-
wage future. In 1998, for instance, the median!@arnings of high school dropouts
working full time was $20,585, compared to $26,592 for those with a high school
diploma or GED, $41,872 for those with a bachelor's degree and $75,239 for
those with a professional degree. In the case of Hispanics with equivalent
educational levels, median earnings in 1998 were $17,257, $23,154, $35,691
$51,373, respectively. Clearly, for those who fail to complete their high school
education, opportunities in the workforce diminish greatly and access to high
wage jobs is virtually shut off.

The United States made impressive gains in increasing the high school
completion rate from the 1950s to the 1970s. However, despite the increasing
importance of a high school education over the last half-century, the rate at which
Americans complete high school has not changed dramatically. Between 1972
the proportion of 18-24 year-olds not in high school who had obtained

ploha .or equivalent credential grew slightly from 82.8 percent to 85.4
percent. From 1985 through 1998 (the most recent data), the rate has ‘stayed flat,
fluctuating around 85 to 86 percent, with a present rate of 85 percent.

Both White and Black students have made positive gains over the past quarter-
century in rates of high school completion. The share of 18-24 year-old White
students completing high school stands at 90 percent, having increased from 86
percent in the early 1970s. Black students have also posted significant gains,
with rates rising throughout the 1970s and 1980s. The rate has remained steady
in the 1990s, with 81.4 percent of 18-24 year-old Blacks having completing high
school in 1998.

The story for Hispanic students is a different one. In 1998, 62.8 percent of 18-24
year-old Latinos had completed high school. Unlike the completion rates of their
White and Black counterparts, completion rates for Hispanic students have
fluctuated over the past 25 years, with no clear trend in either direction.
Moreover, the 1998 figure is approximately where rates were in the mid-1980s
and represents a 6 percent decline since 1997.
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The dropout rate paints an equally disparate picture. The rate of 16-24 year-olds
who were not in school and have not earned a high school credential during the
1997-98 school year, was 7.7% for non-Hispanic Whites and 13.8% for non-
Hispanic Blacks. The rate for Hispanic students increased to 29.5%. Many
experts correctly point out that the Hispanic dropout rate is a complex story.
While Latino youth aged 16 through 24 with both parents also born in the U.S.
have a dropout rate of 15 percent; Hispanic youth born outside the United States
have a 39 percent dropout rate. However, the fact remains that the lowest
dropout rate for Hispanic youth (that of U.S. born with U.S. born parents) is still
twice that of their non-Hispanic White peers and greater still than the rate for
non-Hispanic Blacks.

The low high school completion rate of Hispanic Americans is reaching crisis
proportions. With relatively low rates of the nation’s fastest growing student
population group completing high school, it is not just individual opportunity that
will be put in jeopardy—it is the national economy. Stakeholders at all levels must
come together to develop and implement strategies to achieve the important
national goal of having at least 90 percent of Hispanic students graduating from
high school by the year 2010.

CLINTON-GORE EFFORTS TO INCREASE HIGH SCHOOL COMPLETION
The Clinton-Gore Administration is committed to building a foundation for school
success by increasing access for Hispanic students to Head Start and other early
childhood education opportunities, Title 1, challenging coursework, smaller
classes and learning communities, after-school programs and other extended
learning opportunities. For example, 95 percent of high-poverty schools are
receiving federal Title | funds, compared to 79 percent in 1994; and 1.7 million
children are benefiting from smaller classes. All of these programs have been
shown to bolster literacy and research shows that reading difficulties are a key
indicator for dropping out of school.

The federal government is also committed to expanding access for Hispanics to
mentoring and college access programs such as the GEAR-UP and TRIO
programs - over half a million low-income students are preparing for college
thanks to the new GEAR-UP program, and increased support of TRIO has
enabled improvements to the program and expansion to greater numbers of
students. These programs help students to understand the value of completing
high school and provide the supports needed for them to achieve that goal.

In addition, through a focus on smaller schools, charter schools, and reforming
the American high school, the federal government will ensure that there are high
quality options available to meet the varying needs of adolescent students.

Specific to the dropout prevention effort, in 1995, the Department of Education

established the Hispanic Dropout Project, which charged an advisory team to
identify barriers and propose recommendations to reduce the disproportionately
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high Hispanic dropout rate. The Project’s final report, No More Excuses, was
released in 1998. The Department also provides grants to school districts and
community organizations across the country through the School Dropout
Demonstration Assistance Program. The program funds projects that provide
extra support to students and that create smaller and more personal
environments for students at risk of dropping out.

In addition to the Department of Education’s efforts, several other executive
branch agencies have initiated programs to decrease the dropout rate and
increase levels of high school graduation. Those efforts include the Department
of Agriculture’s Project SOAR, a one-on-one tutoring and mentoring program
focused largely for Hispanic 4th-6th graders; the Department of Housing and
Urban Development's Youthbuild program, which offers 16 to 24 year-olds the
opportunity to earn a high school diploma or GED, learn a valuable trade, and
provide much-needed housing to families nationwide; and-the -The Department
of Justice’s Delinquency Prevention's Juvenile Mentoring Program (JUMP) which
supports one-on-one mentoring programs for youth at risk of dropping out of
school.

STRATEGIES TO INCREASE HIGH SCHOOL COMPLETION

Stakeholders discussed key challenges, barriers, strategies and resources for
constructing a comprehensive strategy. In that conversation, participants
discussed the challenges of access to preschool; the lack of cultural and social
capital; the inequality of resources in many neighborhoods and school systems
populated by Hispanics; low expectations from teachers and administrators; low
aspirations by Latino students; poor counseling; and less-than-rigorous curricular
options. In response to these challenges, participants identified the following as
critical strategies for a comprehensive focus on increasing the high school
completion rate of Hispanic students to 90 percent by the year 2010.

Building Partnerships and Community Support/Increasing Parental Involvement
Partnerships among schools, the private sector, government, colleges and
universities, nonprofits, and foundations are critical to providing needed services,
tapping existing expertise, and leveraging resources.

7 e Encourage business and community based organizations to establish

mentoring, tutoring and internship programs for high school students
7 o Create private sector internship and apprenticeship partnerships that connect
) students to jobs during their high school years.

7' e Construct higher education partnerships that focus on bilingual students and
g_‘_ provide information and access to post-secondary opportunities.
e Develop outreach and school-based programs to help Hispanic parents feel
welcome and connect them to their children’s education.
? ¢ Stimulate Hispanic parent involvement by designing a public relations model
. that includes providing materials in Spanish.
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Reforming the American High School
Students need a learning climate conducive to keeping them in school and
earning a high school diploma. The current structure of the American high school
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is often antithetical to the individualized needs of many Hispanic students.

Ensure all students have access to challenging coursework, including
Advanced Placement courses and honors courses.

Develop programs tailored to students who enter U.S. high schools with
limited English proficiency.

Invest in programs that combine rigorous academic standards with workforce-
relevant applications and professional experience.

Ensure that curriculum, learning expectations, and assessments are aligned.
Ensure that schools, districts, and states are accountable for including
Hispanic students in assessments and that data is available and used
appropriately to improve teaching and learning. Ensure access to technology
(i.e. computer usage, Internet) in all K-12 schools, especially those with high
percentages of Hispanic students.

Reduce class sizes and provide small-school settings (small schools or
schools within schools) to foster connections and ensure a greater degree of
individual attention.

Ensure that more college counselors and curriculum advisors are prepared to
reach out to and effectively serve Hispanic students.

Assign every student to a school staff member for a weekly “focus session” to
track progress.

Offer extended learning time such as before- and after-school programs and
summer school to help students reach high standards and provide productive
opportunities during the out-of-school -hours.

Provide counseling, diagnostic, health, and other social services needs for
students as a part of school services.

End the practice of social promotion and ineffective retention in grade
rephrase for clarity.

Create and offer flexible time programs, distance learning, and other
alternative learning systems to the traditional high schools--while ensuring
achievement to high standards.

Support and develop high-quality dropout recovery and GED programs.
Create incentives for strong linkages among schools for common approaches
and the dissemination of successful practices.

Increase federal investment in GEAR UP and TRIO to serve more Hispanic
students.

Promote school-to-work and other career awareness programs.
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Improving Teacher Quality

Critical to improving Hispanic high school completion rates is a focus on the

quality and capacity of the teachers who work with these students on a daily

basis. Conference participants suggested a variety of professional development,
recruitment, and reward initiatives:

e Work with schools and districts to develop and implement teacher
professional development strategy sessions to enhance teachers’
understanding of inclusion and achievement for Hispanic students,
particularly strategies for promoting both cultural understanding and high
expectations for all students.

e Create incentives for high-quality teachers to serve in high-need and
predominantly Hispanic-serving schools and districts.

e Increase the pay for teachers who patrticipate in bilingual staff development,
are fluent in Spanish, and teach in districts with those needs.

States Making Progress to Increase High School Completion.
lowa. At 3 percent, lowa has one of the lowest dropout rates in the country. 14
Since 1984, the ‘state has been providing funding to"local districts for-dropout A
preventlon services. Effectlve local efforts throughout the state mclude mentorlngy/

emotlonal phyS|caI and other factors

Supporting Research to Improve Teaching and Learning
Research performs a critical function in identifying best practices, education
barriers, gaps in services, and key strategies.

e Fund more research and data collection on effective practices to ensure that
Hispanic students complete high school.

o Disseminate effective, research-based practices for educating limited English
proficient (LEP) students to achieve academic excellence.

e Conduct research on effective use of Title | resources in high schools.
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e Assess the role of high stakes testing and its impact on high school dropout
and completion rates.
o Create websites that provide a method of sharing instructional strategies.

Intermediate District 287 Area Learning Center

Since 1989, thirteen.metropolitan Minneapolis, Minnesota, school districts have
worked cooperatively ‘to "develop- alternative programs that meet the diverse
needs of at-risk learners. The Intermediate District 287 Area Learning Center, a
winner of the National Dropout Prevention Network's Crystal Star Awards of
Excellence in Dropout Recovery, Intervention, and Prevention, offers a wide
variety of programs to prevent school dropouts, to recover students who already
have dropped out, and to intervene so that youthful energy will be exerted in
positive directions. There are:more than 30 program options, at convenient sites,
offered year round, to meet the:changing needs of students aged five and older
adult. By developing a cooperative network of area schools, social service
organizations, business partners, and government agencies, the Area Learning
Center develops' learning "communities that use nontraditional methods to
achieve academic skills; provides career exploration and work experience
opportunities; facilitates transition for students back to mainstream schools,
higher education, and the workplace; and assists students in coping with or
solving personal problems.
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Goal 5: Double the percentage of Hispanic
Americans who earn Aassociate’s and
Bbachelor’s degrees by 2010.

BACKGROUND
Today, a college education is more important than ever before. In 1998, young

men who completed at least a bachelor's degree earned 150 percent the salary

of their peers with no more than a high school diploma—and young women
earned twice as much if they had graduated from college. For example, a
college graduate earns $600,000 more over a lifetime, on average, than a high
school graduate. An associate’s degree is worth $240,000 over a lifetime.

Of students who entered community colleges in 1989, only 18 percent earned an
associate's degree and 6 percent a bachelor's degree by 1994. Nearly 49
percent hadn't earned a degree and were no longer enrolled. In contrast, 53
percent of students who entered a four-year college had earned a bachelor's
degree, and only 24 percent had dropped out. (Condition of Education 1999, p.
236, based on NPSAS)

While the gaps in college enrollment have narrowed somewhat since the mid-
1980s, Hispanics are less likely to be enrolled in institutions of higher education
than their peers. Among the population aged 18-24, 20 percent of Hispanics are
enrolled, compared to 37 percent over all; and Hispanic students comprise over
11 percent of community college students, but only about 6 percent of students
at four-year schools. (Condition of Education 2000, p. 128, based on IPEDS
data) While post-secondary degree attainment has been rising across the nation
in the last decade, Hispanics as a group have not shown consistently strong
gains over this period. While 27 percent of the entire U.S. population aged 25
and older holds a bachelor's degree, only 11 percent of Hispanics have earned
undergraduate degrees. Similarly, only 5 percent of Hispanics ages 25 and older
hold an occupational or academic associate’s degree, compared to 7 percent
nationally.

Because of such educational disparities, Hispanics do not have access to the
same economic opportunities as other Americans. Median hourly earnings are
21 percent lower for Hispanics than for non-Hispanic Whites. According to the
President’'s Council of Economic Advisers, relatively low levels of Hispanic
earnings are explained in large measure by lower levels of educational
attainment. After accounting for differences in age and gender and in education,
U.S.-born Hispanics were found to earn 6 percent less than non-Hispanic Whites
(with the remaining “unexplained” gap due to other unobserved differences, such

as quality of education, geographic variation, and discriminatory employment
practices).
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CLINTON-GORE COMMITMENT TO HIGHER EDUCATION

To help all students fulfill their promise and prepare for postsecondary education,
the Administration’s Think College Early campaign provides accessible guidance
to students and their families as they plan for college. The campaign targets the
nation’s 19 million adolescents, 20 percent of whom live in poverty. Recognizing
that disproportionate numbers of low-income students and minority students
attend two-year colleges, Think College Early encourages all students to pursue
admission to a four-year college, emphasizing the importance of college
preparatory coursework and early financial planning for college. In particular, the
campaign urges students to take algebra by the 8th grade, as students who gain
early exposure to high school math are far more likely to go to a four-year college
than those who do not. Rigor of curriculum is a better predictor of college
completion than test scores , class rank and grade point average, and the
positive impact of the high school curriculum is far more pronounced for Black
and Hispanic students than any other pre-college indicator of academic
resources.

To support this effort, in his 1998 State of the Union address, President Clinton
proposed a new initiative to make a difference for students in high-poverty
schools. Ten months later, Congress enacted GEAR UP—Gaining Early
Awareness and Readiness for Undergraduate Programs—with broad bipartisan
support. This academic year, its first in operation, the GEAR UP initiative—
partnerships between colleges and universities, community based organizations,
and middle schools--is building hope, raising expectations, and creating college
opportunities for over 450,000 disadvantaged children. Next year it will grow to
750,000 students.

The Clinton Administration has also expanded the TRIO programs to promote
college success. TRIO is a network of initiatives designed to help low-income,
first-generation college, and disabled individuals achieve academic success
beginning in middle school, throughout college, and into graduate school. Since
1993, funding for the programs has increased by two-thirds, from $388 million to
$645 million. Named TRIO in the late 1960s after its first three programs—
Upward Bound, Talent Search, and Student Support Services—TRIO now serves
730,000 students and supports Educational Opportunity Centers, Talent Search,
and the Ronald McNair Post-Baccalaureate Achievement Program.

In addition, targeted assistance to Hispanic-Serving Institutions (HSIs) under the
Clinton-Gore Administration has helped launch Hispanic-Americans' enrollment
in postsecondary education from approximately 782,000 in 1990 to
approximately 1.3 million in 1996. There are 195 institutions of higher education
defined as HSIs using the criteria designated by the White House !nitiative.
Hispanic-Serving Institutions (HSIs) are accredited and degree-granting public or
private nonprofit institutions of higher education with at least 25 percent or more
total undergraduate Hispanic full-time equivalent student enroliment. In many
ways, HSIs represent the promise of the nation’s emerging Hispanic population
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in the nip@ millennium. Total investment in HIS has gone from $12 million in 1995
to million in 2000. Today, there are nearly 14.5 million students in
postsecondary education, of which over 9 percent are Hispanic. Of these, over
40 percent are attending HSIs. These campuses have become a primary path
for Hispanics to succeed in higher education.

Furthermore, Federal student financial aid has doubled from $23 billion in 1993
to $60 billion in 2000, including the new Hope Scholarships and Lifetime
Learning tax credits. The Hope Scholarship tax credit provides up to $1,500 in
tax relief for the first two years of college, saving 2.6 million families $2.6 billion in
1998. The Lifetime Learning credit—which provides up to $1,000 for juniors and
seniors, graduate students, and adults seeking job training—gave 2.3 million
families $800 million in tax relief in 1998. In addition, over 3.8 million needy
students receive up to $3,300 in Pell Grant scholarships, an amount that is
$1,000 greater than the maximum grant in 1993. Finally, since 1994, over
150,000 AmeriCorps members have earned nearly $400 million for college while
serving their communities.

The Clinton-Gore Administration has also modified the student loan program in
ways that have made it more efficient and affordable. Changes include
introducing lower fees and interest rates that have saved the average borrower
over $500; providing more flexible repayment terms, including the option to repay
as a share of income; and restoration of a tax deduction for student loan interest.
The new Direct Student Loan program—established in 1994—bypasses federally
guaranteed lenders to deliver loans to students more quickly, simply, and
cheaply. Together, students and taxpayers have already saved $15 billion
through student loan reforms.

The partnershlp, composed of the: pubhc schools local businesses and .non-
prof its such-as.ASPIRA and:the Non-Violence Project; helps-close -educational
gaps by prowdmg extra “services to.these students, mcludlng an after-school-
academy,_ln school tutonng, a summer academy, a Saturday ennchment
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STRATEGIES TO INCREASE POSTSECONDARY DEGREE ATTAINMENT
Increases in Hispanic college completion will not come without a variety of
efforts, from improving access to quality early childhood programs, to support for
learning English, narrowing the achievement gap, and reducing the high school
dropout rate. However, taking these on is not easy, and they are only among the
first steps necessary to ensure that more Hispanics garner the benefits of higher
education. Some Strategy Session participants felt that rather than aiming to
double the rate of degree attainment by Hispanic students by 2010, the goal
should be for Hispanic students to be earning associate’s and bachelor’s degrees
at the same rate as their non-Hispanic peers. However, there is no question that
as the demographics of high school and college students change, our system of
higher education must adapt to serve the emerging marketplace and the
increasing numbers of Hispanics.

Preparing for college

Successful efforts to prepare children for college—for the application process,

admissions, and the rigor of postsecondary education—begin long before the

senior year of high school and require improvements across the entire education
continuum.

e Support challenging curriculum in elementary and secondary school,
including access to gifted and talented and advanced placement courses.

e Focus early on college preparation and outreach by creating K-16
partnerships, such as middle school-college partnerships that raise student
expectations and prepare them academically for success in higher education.

e Implement early and aggressive intervention strategies—from remediation to
advanced learning. For example, many schools have found that 7" grade
can be a crucial time for developing interest and discipline in future scientists
and engineers.

e Continue to recruit and seek underrepresented racial and ethnic groups in
colleges and universities.

e Encourage mentoring programs that match Hispanic students with community
role models.

o Encourage alternative routes to college, including the military which provides
both career options and a pipeline to college.

o Inform students early of the obstacles that residency status may pose in
enrolling in college and receiving aid, and develop ways to help students in
these situations.

Ensuring college retention.

Increasing the percent of Hispanics who attain college degrees requires more

than increasing Hispanic enrollment; schools and communities must also develop

strategies to help Hispanic Americans stay in college (e.g., addressing the “over-

prediction” problem, helping students maintain good grades, etc.).

e Provide supports to ensure that students continue to enroll in at least one
course per semester. Research indicates that, contrary to popular belief,
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“stop-outs” pose a considerable threat to college completion; keeping student
engaged, even when they can not continue full-time, can be an important
strategy.

e Extend programs like GEAR UP.

e |Increase associate degree enrollment, attainment and coordination with
bachelor's programs to facilitate enrollment in four-year programs.

Mathematics-Engineering-Science-Achievement (MESA) Program, Arizona
State University College of Engineering and Applied Sciences

Through the MESA  Program and the Minority Engineering Program (MEP),
Arizona State operates a comprehensive recruitment and retention system for
historically ‘underrepresented groups in science, mathematics and engineering.
The ‘program incorporates liaisons .with middle and high school teachers,
Summer Institutes, and special career days as well as scholarships. The first-
year retention rate of the MESA Program participants is_higher than the school-
wide average for both the College of Engineering and Applied Sciences and the
College as.a whole. ' '

Providing student financial aid.

While college is becoming increasingly affordable, earning a degree requires

more than hard work; it also requires ongoing financial support.

e Expand scholarship and grant opportunities for low-income students and
Latinos through public, private and non-profit sources. Research indicates
that each $1,000 increase in annual tuition costs is associated with a five-
percentage point decrease in postsecondary entry.

e Inform students early of the obstacles that residency status may pose in
enrolling in college and receiving aid, and develop ways to help students in
these situations. Increase advanced degree attainment, including professional

degrees and PhDs to increase supply of Hispanic role models and college
professors.
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VIl. RESOURCES

The following are some resources to help inform and support stakeholder efforts
to undertake strategies to close the achievement gap.

Council of Economic Advisers' Report. The President's Council of Economic
Advisers will release a report entitled, "Educational Attainment and Success in
the New Economy: An Analysis of Challenges for Improving Hispanic Students’
Achievement." The report documents the gaps in educational outcomes for
Hispanics and the importance from both an individual and national perspective of
improving Hispanic students' educational achievement. In addition, the CEA's
report focuses on the need for greater representation of Hispanics in the rapidly
growing information technology sector.

The following publications are available from the us. Department of Education
by calling 1-877-4ED-PUBS:

Key Indicators of Hispanic Student Achievement: National Goals and
Benchmarks for the Next Decade

This publication provides national goals to guide federal, state, and local
educators, policy makers, and community leaders in improving educational
access and quality for Hispanic students. It also provides indicators of progress
in the following areas for schools, communities and states to follow: early
childhood education, learning English, closing achievement gaps and the dropout
rate, and increasing college completion.

Helping Hispanic Students Reach High Academic Standards: An ldea Book

This publication highlights promising strategies used by schools and communities
to help Hispanic students succeed in learning, gaining productive employment,
and becoming responsible citizens. The “Idea Book” was developed by the U.S.
Department of Education as a guide to support schools and communities in
designing successful programs that promote high academic achievement among
Hispanic students, including using federal funds. The Department will send the
Idea Book to the top 100 school districts with the fastest growing Hispanic
student populations.

Read*Write*Now! Activity Series (available in Spanish)
Materials are available to help children build their reading skills outside of school,
especially during the summer months.

Improving Mathematics Achievement: What Parents and Families Can Do
(available in Spanish)

This guide answers questions and outlines resources to help families, educators
and other community members improve mathematics achievement.

Figure This! (Available in Spanish)
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This series of engaging math challenges provides parent-friendly learning
activities for families to do together, using middle-school level math in everyday
situations.

Helping Your Child Learn Math (available in Spanish)
This booklet helps families reinforce their elementary school children’s math skills
and understanding by transforming everyday tasks into enjoyable math activities.

Charting a Course for College (available in Spanish)
This guide provides financial aid information for students and their parents.

Think College? Me? Now?
This publication outlines ways that students and their families can prepare
academically and financially for college early in the middle grades.

Getting Ready for College Early (available in Spanish)
This guidebook will help parents and their children understand the steps to take
during the middle school and junior high school years to get ready for college.

Funding Your Education (available in Spanish)

This publication provides general information about the U.S. Department of
Education’s federal student financial aid programs. It is designed for high school
students and others considering entering a postsecondary school for the first
time.

Questions Parents Ask About Schools (available in Spanish)
This easy-to-read question and answer booklet discusses teachers’ expectations
and student workload at each grade level, how parents can help their children

succeed in the classroom, safety issues in schools, steps for college preparation,
and much more.

Learning Partners: A Guide for Family Activities (available in Spanish)
This publication offers activities that parents can use to promote their child’s
learning in various subjects such as art, history and science.

Helping Your Child with Homework (available in Spanish)
This publication can help answer questions that parents and others who care for
children in elementary and junior high school often ask about homework.

Challenge Young Minds: 50 Ways to Better Education (available in Spanish)

This brochure provides ideas on simple ways parents, grandparents, teachers,
school administrators and principals, businesses, and companies can do to help
improve the education of children.
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Spanish Language Publications: A Minicatalog of Free U.S. Department of
Education Publications (available in Spanish)

Latinos in Education
This publication provides a snapshot of information about Latinos in our nation’s
education system from early childhood through graduate education.

What Works for Latino Youth

This publication presents a compendium of programs that work for Latino youth.
This directory offers contact information and program descriptions to facilitate
networking and information sharing. It is intended to be a tool for foundations,
businesses, policymakers, community-based organizations, schools, universities,
and other interested individuals and communities actively engaged in addressing
the strengths and needs of Latino youth.

Programs for English Language Learners: Resource Materials for Planning and
Self-Assessments”
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VIIl. NEXT STEPS

As part of the June 15" Strategy Session, President Clinton and Vice President
Gore unveiled a series of public-private partnerships that implement some of the
suggested strategies for improving Hispanic students’ education. Those
partnerships are described below to help other corporations, policy makers, and
educators meet the President's challenge to the nation create, implement, and
assess additional programs that help us achieve the five national goals.

Oversight: The 2010 Alliance

In response to the President's call to action to improve education for Hispanic
students, non-profit and corporate partners formed the 2010 Alliance. This
purpose of this alliance is to monitor the nation's progress towards fulfiliment of
the five national goals announced by the President at the strategy session. The
2010 Alliance is a newly formed collaborative partnership composed of several
non-profit and philanthropic organizations. Spearheading this effort are the
National Council for Community and Education Partnerships (NCCEP), the
National Association for Bilingual Education (NABE), the National Council of La
Raza (NCLR), and the National Association for Latino Elected Officials (NALEO).
In addition, other participant members include the Ford, frvine, Kellogg, and
Hazen foundations, as well as AT&T, Univision, State Farm Insurance, and the
General Motors Corporation. Over the next decade, the 2010 Alliance will focus
its efforts on reducing and/or eliminating the Hispanic educational achievement
gap. The White House and the Department of Education look forward to
supporting the 2010 Alliance’s efforts toward this end. In October 2000, the 2010
Alliance will hold its inaugural meeting with its participant members in
Washington, D.C. The meeting will be designed to reach a consensus on the
structure and long term plan for the 2010 Alliance. For further information

regarding this exciting and promising new effort, please contact NCCEP, NABE,
NCLR or NALEO.

Public Awareness & Outreach: Several public and private sector participants
initiated media campaigns to increase public awareness of the impediments to
Hispanic student achievement and the resources available for overcoming the
obstacles.

American Library Association (ALA). The American Library Association has
committed to establishing a literary award for children's literature that reflects the
Latino culture. The Association will work to elevate the prestige of the award to
the level of the Newberry or Caldecott awards by 2010.

The Association of Hispanic Advertising Agencies (AHAA). The Association of
Hispanic Advertising Agencies (AHAA) will implement the first integrated
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Hispanic communications campaign to close the educational achievement gap
between Hispanics and the rest of the student population. Entitled “FuturaMente,”
the project will consist of two multi-media campaigns: one to educate the parents
of 3-4 year-olds about the importance of early education, and a second to
encourage high school youth to pursue a career in teaching. AHAA is a national
organization of minority-owned and minority-managed advertising firms.

Department of Education (DoEd). DoEd will launch an expansive outreach effort
to provide more and higher quality services to very young Hispanic children
through Title | pre-school programs. The Department will provide all local school
districts with policy guidance on the flexibility available for using Title | funds for
preschools. The guidance will encourage school districts to use Title | funds for
preschool, urge schools to increase outreach to Hispanic families, and explain
the flexibility in Title | schoolwide programs for selecting participants and
providing services to Hispanic children and their parents.

Department of Education (DoEd) and National PTA. The Department of
Education Collaborated with the National PTA to distribute “Wamos Juntos a la
Escuela” (Let's Go to School Together), a videotape for Spanish-speaking
families and the schools and organizations that serve them. The tape, which will
go to PTAs nationwide serving schools with significant populations of Hispanic
students, provides basic suggestions about helping children succeed in school,
covering subjects such as parent involvement in education, early childhood,
reading and mathematics, and preparing young people for college.

Department of Health and Human Services (HHS). The Substance Abuse and
Mental Health Services Administration is working in partnership with the Hispanic
community to develop and implement an initiative called SOY!! UNICA!ll SOY
LATINA!I II'M UNIQUE! I'M LATINA!, a national, comprehensive, multimedia
bilingual campaign geared for Hispanics/Latinas age 9 to 14. The initiative will
assist young girls to build positive self-esteem in order to prevent drug use, as
well as harmful consequences of emotional and behavioral problems.

Discovery Communications, Inc. Discovery en Espanol (DEN) will create five
public service announcements (PSAs) that will be run on the channel regularly
for a year beginning in January, 2001, and distributed through any other available
medium. Each PSA will focus on one of the five national Hispanic Education
goals announced by the President at the White House Strategy Session on June
15th. Discovery en Espanol, in partnership with cable operators across the
country, will create versions of the PSAs to air in local communities. Discovery
en Espanol is a digital channel owned and operated by Discovery
Communications, Inc.

National PTA and the Hispanic Radio Network. The 6.5 million member National

PTA has partnered with the Hispanic Radio Network, with 100 affiliate stations in
the United States, Puerto Rico and Latin America, to produce a series of one-
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minute radio programs that will highlight the positive affects of parental
participation on student academic achievement, offer ideas to parents on how to
promote safe, effective, community-centered schools, and identify resources
targeted to Spanish-speaking parents.

Proctor & Gamble. Proctor & Gamble has contributed $50,000 to the White
House Initiative on Educational Excellence for Hispanic Americans for the
collaborative development and distribution of a "an information kit for organizers”
to support Latino parents' efforts to secure a quality education for their children.
The information kit will be developed in both English and Spanish and will
address the following topics: Parents as First Teachers, A Quality Education for
All, Heading Towards College, and Making It Happen in Your Community.

Reach Out and Read. Reach Out and Read, a non-profit organization dedicated
to providing parents with information on the importance of language development
and literacy during routine well-baby check-ups; will initiate a major outreach
campaign to migrant families.

Scholastic, Inc., Univision and The National Latino Children's Institute. Scholastic
Inc., Univision and The National Latino Children's Institute will lead a nationally
focused and locally targeted public awareness campaign entitled "Discover the
Excitement of Reading" to support Latino families and caregivers in raising their
young children's literacy skills and overall student achievement by nurturing and
cultivating the love of reading and storytelling; making quality, affordable
children's books available to Latino children; encouraging and promoting new
Latino authors; and increasing the number of culturally appropriate materials
available for Latino children.

Training & Capacity Building: Several groups committed to providing training
and resources to help organizations, educational institutions, and teachers raise
the academic achievement of Hispanic students.

American Library Association (ALA). In addition to the literary award mentioned
above, the ALA will also offer model programs for libraries on how to provide
excellent service to the Hispanic community and initiate an outreach campaign to
show other organizations how to create similar model programs.

American Association of Museums (AAM). The American Association of
Museums will encourage its member museums to meet the needs of Hispanic
students by providing teacher training, using technology to link to schools with
high Hispanic populations, and making curriculum materials available online.
AAM will also create a link on its website to provide information on this outreach
campaign, publicize the site in its publications, and seek promising practices from
museums to highlight on the site and in its publications.
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Department of Commerce (DOC). The Department of Commerce recently
entered into agreements with three Hispanic Serving Institutions (HSIs) to initiate
professional exchange programs between DOC executives and HSI faculty,
make DOC's world-renowned scientists available to the HSIs as guest lecturers,
and permit the Department to enhance its efforts to recruit HSI graduates for
DOC employment. In September, DOC will sponsor a mini-conference for HSI
presidents, leaders of the Hispanic community, and DOC executives to promote
communications among the entities' executives and facilitate the implementation
of the exchange and recruiting programs.

Department of Commerce (DOC). On September 21-22, 2000, the Department of
Commerce will sponsor the “Directions 2000 Conference” for Minority Serving
Institutions (MSlIs) to promote minority participation in DOC grants and other
financial assistance programs. Over 190 Minority Serving Institutions of higher
learning, including a substantial number of HSIs, will be invited to participate in
the conference.

Department of Education (DoEd). DoEd, in partnership with the National
Association of Bilingual Education, will launch a series of workshops for school
districts on strategies for training teachers to address linguistic and cultural
diversity in the classroom, effective bilingual education programs, teaching
reading to English language learners, and using community-wide resources to
meet the needs of new students and their families. The Department will also
provide technical assistance for school superintendents and principals, who work
in communities that have recently experienced a large increase in Hispanic
students, on building partnerships to improve academic performance and
increase high school completion rates.

Department of Education (DoEd). DoEd's Hispanic-Serving Institutions (HSIs)
Program will provide $25.8 million for 76 new development grants to enable
eligible HSIs to expand their capacity to serve Hispanic students and other low-
income individuals. The HSIs may use the funds for faculty development,
administrative management, and improvement of academic programs, facilities
and student services. HSls enroll the majority of all Hispanic students nationally
and also provide access for a large number of other disadvantaged students.

HHS, HUD, and the White House Initiative on Educational Excellence for
Hispanic Americans. The Department of Housing and Urban Development
(HUD), Department of Health and Human Services (HHS) and the White House
Initiative on Educational Excellence for Hispanic Americans are working together
to provide English and Spanish language materials and educational forums to
parents of young children through HUD's Neighborhood Networks and other
community-based programs. The parents will receive information on early brain
development research, parenting tips, how to access childcare subsidies and tax
credits, how to choose a child care center, what Head Start has to offer, and
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other family supports. The initiative was launched in July 2000, in the first of six
pilot HUD centers across the country serving Latino communities.

Lightspan, Inc. and The Department of Housing and Urban Development (HUD).
Lightspan and HUD teamed up to provide educational technology resources to
HUD’s over 600 Neighborhood Networks centers in public and assisted housing
communities across the country. Additionally, Lightspan will provide assistance
and customized on-line content to meet the unique needs of the residents in 10
pilot Neighborhood Network centers that serve Hispanic communities. Governor
Thomas R. Carper of Delaware has taken the lead in facilitating this dynamic
partnership in two of Delaware's HUD Neighborhood Network centers.

Mentorship, Internships & Scholarships: Several companies and federal
agencies are implementing mentoring/internship/scholarship programs, all of
which are suggested strategies for closing the achievement gap, increasing high
school and college achievement (e.g. Goals 3,4, and 5).

The Hispanic Association of Colleges and Universities (HACU) Corporate
Internships. HACU has partnered with the St. Paul Companies, State Farm
Insurance Companies, and the Target Corporation, to initiate a corporate
internship program for Hispanic college students throughout the Unites States,
modeled after its successful federal government internship program which places
over 500 college interns annually.

Washington Mutual, Inc. Washington Mutual Inc. has committed to expand its
high school internship program from 6 to 8 states. This program provides 11"
and 12" grade students with a two-year internship opportunity consisting of part-
time employment in the bank's financial centers and 80 hours of instruction in
workforce preparation and consumer education (e.g. interview techniques, dress
code, team work, work place ethics, time management, cultural diversity, conflict
resolution, money management). Over the past 26 years, the program has
served over 37,000 high school students, including 11,000 Hispanic students.

Sears, Roebuck and Co. Sears, Roebuck and Co. will implement a pilot
internship/mentoring program in Miami and Los Angeles. The "Sears Future
Leaders" program will target Hispanic high school juniors and seniors who have
demonstrated strong academic performance and leadership potential.
Participating students will be guaranteed part-time jobs at Sears during holidays
and summer breaks for as long as they maintain a "C" average in school. They
also will be matched up with manager-level volunteer mentors, who will guide the
students in learning business literacy and professional conduct. Sears will offer
tuition reimbursement for college to interns who meet policy guidelines.
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Department of Agriculture (USDA). In 2001, the U.S. Department of Agriculture
will establish a scholarship program to increase the number of students entering
and graduating from 2- and 4-year Hispanic Serving Institutions and encourage
students to pursue careers in the U.S. Food and Agriculture sector. The
scholarship will cover educational expenses for students earning degrees
ranging from an Associate of Arts through a doctorate. Following graduation, the
scholarship recipients must work at USDA for one year for each year of financial
assistance received. The program, which will be called the National Hispanic
Serving Institutions Scholars Program, will serve up to 30 students during its first
year of funding.

Department of Defense (DOD). The Department of Defense will expand its
student teaching internship program to increase the number of Hispanic
educators in overseas schools, which serve family members of military
personnel. The Department has entered into five new partnerships with Hispanic
Serving Institutions and will provide round-trip travel expenses to entice
exceptional students who are majoring in education at those colleges and
universities to complete their student teaching internships in DoD schools
overseas.

Department of Energy (DOE). For FY 2001, the Department of Energy's
Community College Institute (CCl) has committed to quadruple the size of its
summer "technical and research" internship program for community college
students studying mathematics, science, or other technical subjects. The
Department will enhance its internship program by providing additional incentives
for interns who agree to mentor other students when they return to their
community college after their internships, including reimbursements for textbooks
and membership fees and travel expenses to meetings of the American
Association for the Advancement of Science.

IX. APPENDICES
e Participants List -- Names and organizations (contact info or breakout
session attended could also be included)
¢ CEA Report (Executive Summary?)
¢ Report Card
e Thorough list of resources and commitments if not all are included in
chapters
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Report on the White House Strategy Session on
Improving Hispanic Student Achievement

Draft September 14, 2000, 2000

. LETTER FROM POTUS

| was proud to host the White House Strategy Session on Improving Hispanic
Student Achievement. | am glad to report that the Strategy Session was a
resounding success -- in no small measure because of the energy and genuine
commitment brought to the table by the participants as welI as the many

individuals and organizations that helped prepare for { (-gf,c.(. fir”

()
Improving education for all children and ensuring the success of Hispanic ég\‘
students is a top priority of the Clinton-Gore Administration. Great progress has

been made over the past seven years, but we still have a long way to go. The X/
Strategy Session provided a unique opportunity for experts, advocates, and nd
community members from across the country to come together to discuss the I((" N
many opportunities for improving the education we provide our Hispanic J 4‘
students. In addition to five national goals that were announced to help close the L CU(‘
achievement gap, this group enumerated key strategies that we need to

undertake as a nation over the next decade to help all students reach high

standards. The Strategy Session and}&euc@ss can serve as a model and

foundation for continued work that we need to undertake together to ensure that

the achievement gap between Hispanic students and their peers is closed.

With your continued help and support, | am confident that we will meet the
challenges we have set for ourselves by 2010, so that we can ensure the
success of all of America’s children.

Thank you for your ongoing commitment to the education of the children of this
nation.

Sincerely
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Il PREFACE

On June 15, 2000, President Clinton hosted the White House Strategy Session
on Improving Hispanic Student Achievement. The Strategy Session, a critical
step in the Administration’s continued commitment to ensure that Hispanic
students and their peers reach high academic standards, focused on developing
effective strategies aligned to broad national goals.

Prior to the Strategy Session, White House staff conducted numerous meetings Mff@
to identify measurable goals to increase Hispanic educational attainment with
community based organizations, advocacy groups, educators, philanthropic
organizations, the private sector, Members of Congress and their staff, the
President’'s Advisory Commission on Educational Excellence for Hispanic
Americans, and various other colleagues in the Executive Branch. These
meetings produced a wealth of ideas and insight regarding how best to devise
realistic, measurable goals for reducing the current Hispanic educational
achievement gap. As a result of this process, five national goals for increasing
Hispanic student achievement were formulated and announced at the White
House Strategy Session. The goals include providing access to quality early
childhood education, ensuring English proficiency, closing the achievement gap
on assessments of academic performance, increasing the rate of high school
completion, and doubling the rate of postsecondary degree attainment.

This report is intended to outline the challenges the nation faces in increasing
Hispanic student achievement and share the many recommendations made by
Strategy Session participants as a means of galvanizing action to decrease the
achievement gap by stakeholders at all levels and in all sectors. While this report
is intended to present the goals set by this Administration for increasing Hispanic
student achievement, it is not meant to represent the Administration’s policy
positions priorities \or to offer a comprehensive strategy for improving the
educatioral attainment of Hispanic Americans.

Organized around the five goals, this Report is an attempt to capture the results
of both the process leading up to, as well as the events that transpired at, the
Strategy Session. As a vehicle designed to share the thinking and discussions of
many advocates, experts and practitioners, this Report includes numerous
suggestions, comments and ideas from various participants in this
comprehensive process. |deally it will serve as a road map for policy makers and
educators who are interested in identifying and taking steps to close the
educational achievement gap between Hispanic students and their peers.
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1. EXECUTIVE SUMMARY

The June 15th, 2000 White House Strategy Session on Improving Hispanic
Student Achievement announced § goals to increase the educational attainment
of Hispanics that address early childhood education access, language, closing
the achievement gap, increasing high school and postsecondary completion and
provided a forum for an exchange of ideas between educators, federal and state
policymakers, community leaders, and other interested representatives from the
public, private and non-profit sectors. Contributors to the strategy session
convened to act in partnership on their common concern for the narrowing yet
persistent gaps in educational achievement of the nation’s fastest-growing
population group. The Strategy Session built upon the Clinton-Gore
Administration’s longtime commitment to ending the era of low expectations and
achievement gaps faced by Hispanic students.

In 1994, President Clinton signed an Executive Order establishing the
Presidential Advisory Commission on Educational Excellence for Hispanic
Americans, and in response to legislation sponsored by Senator Jeff Bingaman
(D-NM), the Department of Education formed the Hispanic Drop-out Project
which released “No More Excuses,” in 1998. The report served as a foundation
for the Hispanic Education Action Plan (HEAP), The Commision's first report
“Our Nation on the Fault Line: Hispanic American Education proposed
recommendations which served as the foundation for the historic Hispanic

Education Action Plan througtrwti argeted funds for Hispanic educational
initiatives have been shored. \a n the fall of 1999, the First Lady hosted a (L'(’/
White House Convening on Hispanic Children and Youth, engaging over 200 - 7

community |eaders;a‘&-foundation and private sector representatives, which ]}2/‘
emphasized the importance of ensuring that every child meets his or her full ~
potential.

THERE IS PROGRESS IN HISPANIC STUDENT ACHIEVEMENT
Over the past eight years, achievement gaps between Hispanic students and l 4»"\
their peers have narrowed as Hispanic students have made gains in readingand _~ ¢ N

math scores on the National Assessment of Educational Progress, as well as in

greater completion of high school core curriculw®r and Advanced Placement

courses.y With Hispanics projected to make up 25 percent of the K-12 population v /‘CL
by 2027(he need to accelerate these gains is urgent since there is a growing (' 12d
population of Hispanic7and resources are already finding many schools and

districts unprepared.

HOWEVER GAPS REMAIN FROM PRE-SCHOOL TO POST-SECONDARY

Despite the progress that has been made in narrowing the achievement gap, the
stark fact remains that Hispanic youth are significantly more likely to be at risk of
educational failure than their non-Hispanic peers. On average, Hispanic children
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are more than twice as likely as their White peers to come from families with an
income below the poverty line and are less likely to have access to high-quality
preschool opportunities than non-Hispanic children.

In school, low expectations and limited support for success have persisted for
Hispanic students, who tend to be served by racially and ethnically isolated, high-
poverty schools with larger classes and fewer qualified teachers. Furthermore, it
is estimated that as many as one-fifth of Hispanic students who have limited
English proficiency receive no special services to help ensure that they learn
English while making progress in other academic subjects. And while academic
achievement gaps between Hispanic and White students appear at all grade
levels, the summative impact of these disparities is readily evident in a drop-out
rate that is nearly four times greater than that of White students and double that
of Black students. Crowning these gaps from the pre-kindergarten level through
high school is the continuing lag in the proportion of Hispanics that enroll in and
complete post-secondary education — which translates into diminished ecenomic
opportunities, both for individual Hispanics in the work force as well as for the

country. éa‘r

ACADEMIC ACHIEVEMENT GAPS LEAD TO ECONOMIC GAPS bc(“ﬁ

The urgency of these troubling gaps ispanic youth and their peers in (

educational achievement demand i concerted effort because the

disparities signal not just diminished possibilities for individual Hispanics, bu

squandered potential for the economic strength of the nation as a whole” A

recent report from the Council of Economic Advisors entitled Educational “«é,M

Attainment and Success in the New Economy: An Analysis of Challenges for I o {

Improving Hispanic Students’ Achievement rooted the discussion in the %

economic realities that underscore the importance of educational achievement. b(’f;f‘”r“" 5
Yo v

ONGOING EFFORTS TO ADDRESS THE ACHIEVEMENT GAP f(bw

Beyond convening and encouraging state, local, private sector and non-profit
partners to take action, the Clinton-Gore Administration has made strong and
growing financial commitments to programs that help to improve the educational
outcomes of Hispanic and limited English proficient students. In 1998, the
President and Vice President introduced the Hispanic Education Action Plan
(HEAP), which increased funding for several programs essential to raising
Hispanic student achievement, and each subsequent year the Administration has
secured increased funding for HEAP.

Beyond emphasizing the importance of funding key education programs, HEAP has also
focused attention on the value of a coherent Action Plan for improving the educational
outcomes of our nation's Hispanic students. The Department of Education's HEAP
strategies and implementation plan lays out specific objectives and performance
indicators related to the educational access and educational achievement of Hispanic
students, and includes strategies and specific actions. For example, as part fo the
Improving America's Schools conferences in the Fall of 1999, the Department of
Education held a number of regional workshops facilitated by literacy and linguistics
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experts on the teaching of reading to LEP students, and the Department is currently
developing training materials and videos based on these sessions. An example of a
program-level change is the Department's enforcement of Title | provisions requiring
States to hold schools and local school districts accountable for the academic
performance of Hispanic and LEP studen@rough guidance which reminds States they f‘uﬂ
must have assessment systems in place by the 2000-01 school year that include W/fm
Hispanic students and that report disaggregated data showing the performance of
Hispanic and LEP students, and by launching a program of compliance monitoring a

technical assistance to help ensure that States meet these requirements.

M@emmmmmmumb%
edueationat—opportunites—for—Hispanics. The Clinton-Gore Admlnlstratlons“f m‘*“-’
7 agenda of high standards for all students, investment in what works to |mprove
J » student achievement and accountability for results are helping to ensure that all

~g7d
Oe_)

" children succeed. Furthermore, initiatives such as the America Reads challenge,
class size reduction in the early grades, and the E@te; increased funding for
60"( Head Start, Early Head Start and Even Start; and more after school and summer
school programs are just a few of the Clinton-Gore priorities that are having a
positive impact on Hispanic student achievement. Finally, the Administration’s
major investment in opening the doors of college to all Americans through 4pe—
Hope ScholarshipSand-Lifetime Learning tax credits, significant increases in Pell
Grants, more work study opportunities and more affordable student loans are
helping to increase the number of Hispanic students benefiting from higher
education.

CHALLENGING THE NATION TO REACH FIVE KEY GOALS

In the spring of 2000, the White House undertook development of a series of
national goals to focus n%l attention on the importance of improving Hispanic
student achievement. “With support and guidance from members of the
President’s Advisory Commission on Educational Excellence for Hispanic
Americans, members of the Congressional Hispanic Caucus, Latino community-
based organizations, corporate and foundation representatives, and educators
from throughout the nation, five national goals were developed to help close the
educational achievement gaps for Hispanic students within the next 10 years.

o The Clinton-Gore Administration has expanded access of Hispanic children to
4 Head Start by approximately 60,000. Today, the program reaches
approximately 230,000 Hispanic children.

This Administration has doubled state funding that provides low-income
famllles with childcare subsidies.

J/ 7 This Administration had increased investments in the Even Start Family
Literacy program, which serves educationally and economicaily
disadvantaged families with children from birth through age seven by

J combining English language instruction, early childhood education into a
family literacy.

l
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Goal 1: Ensure that Hispanic American children have access to high quality
early childhood education and development programs and enter school prepared
to succeed by increasing the Hispanic participation rate to the national
participation rate in high quality programs by 2010.

Goal 2: Respecting the importance of multi-lingualism, age-specific learning
needs, research-based instructional approaches, and the variety of
developmental levels at which limited English proficient (LEP) children enter
school, by 2010 all states and school districts will provide appropriate language
instruction to ensure that all students graduate from high school having
demonstrated proficiency in English.

Goal 3: Provide a high quality education with appropriate resources and support
to ensure equal opportunity for all students in order to eliminate the achievement
gap between Hispanic students and other stude)wts on appropriate state
assessments and other indicators by 2010. - ¢ oW/

/

Goal 4: Increase the High School Completion Rate to 90 percent by 2010. </ i

Goal 5: Double the percentage of Hispanic Americans who earn associate's and
bachelor’'s degrees by 2010. o

STRATEGIES FOR REACHING THE GOALS

The different backgrounds of the Strategy Session participants generated a
valuable mixture of perspectives and ideas on how to address each of the five
goals announced by President Clinton. Following each of the goals below are
some of the strategies suggested over the course of the development and
planning process as well as by participants the Strategy Session. Not

surprisingly, almost all of the goals resulted in key strategies that are good for
students?increased outreach to Hispanic communities and community:
support, the need for more fundinggu;gher quality programs and accountability.
-
<

Goal 1: Increase access to quality early childhood educgjion.

e Expand outreach to Latino families through Spanish-language media and
community organizations such as libraries and faith-based organizations, and
encourage existing programs such as Head Start to increase their outreach to
Hispanic

¢ Increase government and employer investments in and access to affordable
early childhood programs and make sure that Latino families are aware of

opportunities) rhe sz‘ ?

e Improve the quality of early education programs through/\-:stablishment of el
challenging performance standards, research on serving Hispanic families;” e
and®ctive recruitment and training of bilingual and bicultural early childhood
educators.

Goal 2: Ensure that Hispanic students achieve English language proficiency.
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e Encourage state and local entities to ensure appropriate resources and
services for LEP students, through the establishment of clear standards.
outcome measures and mechanisms to identify needs and appropriate
interventiong) _Lerd 1 et AY ,,@r,c’uc(.

L‘,.‘“J Support good teaching and training to address the negds of LEP students, by

ol qu{ __coordinating with schools of education,ppropriate professional

recruiting bilingual professionals to the classroom;
. e the entire community> to have the necessary expectations and
knowledge to help LEP students achieve academically, through greater

cooperation between educators and parents, and by encouraging the private
sector to offer mentoring and English as a Second Language programg’)

e Promote the advantages of bilingualism, literacy in two languages, by
encouraging all students to become proficient in two languages.

Goal 3: Eliminate the achievement gap on state assessments.

» Ensure a rigorous curriculum by making sure that all students are aware of
and have access to the coursework necessary for entry to college

e Emphasize quality teaching in the classroom by training, recruiting, and (
retaining more educators to meet the linguistic and cultural nee.ds of Hispanic L’b"
youth, and by enforcing high standards for teacher quality across all schools; )

¢ Involve parents and the community by facilitating communication between “M'f/"
families and schools and by enlisting community-based organizations (CBOsY™
to play an active role in training school personnel and reaching out to parents;

e Ensure that all students, including LEP students, are included in
accountability systems and that the systems ensure_appropriate use pf
assessments [ cdomdaf c M

.ffce-ﬁq « 40:

Goal 4: Increase the rate of high school completion.

e Build community and parental involvement by encouraging partnerships
between schools, the private sector, and colleges to provide mentoring,
tutoring and internship opportunities, and by focusing on outreach to Hispanic
familieg; o

e Reform the American High School by focusing on rigorous curriculyrh
opportunities for all students and by increasing student contact with teachers
and advisors through smaller learning environments, extended learning
opportunities, and alternative and drop-out recovery programs;

: e Improve teacher quality and ability to work with diverse students through
A v’(" professional development and incentive structures that reward bilingual skills
N JM &gnd commitments to high-need schools;
Jo! e “Support research focused on best practices and methods for ensuring that
é‘ Hispanic students complete high school

e Improve and support state and local data collection so as to create clear data

on Hispanic dropouts.

Goal 5: Double the rate of college completion.
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Support college preparation through outreach and information campaigns,
and by developing K-16 partnerships and encouraging mentoring programs
that expose Hispanic students to community role models;

Increase the value of associate degree pro ams b |ncrea3|ng linkages to

bachelor degree programs;
Focus on increasing collegey developlng programs and supports

to make sure students stay enrolled in at least one class per semester;
Expand financial aid through grants and scholarships, including through
private and non-profit organizations;

Support greater enroliment and completion of advanced degrees through
fellowship and internship programs in collaboration with private and non-profit
entities.

NEXT STEPS: COMMITMENTS TO SUPPORT HISPANIC ACHIEVEMENT
Numerous federal agencies, nonprofits, and corporations have come forward to
commit to bolstering these national goals with new and expanded initiatives.
These commitments include but are not limited to:

Accountability: The 2010 Alliance, a partnership of corporate, foundation
and community leaders that will commit to bring resources and accountability
to reach these goals by 2010, was formally announced at the Strategy
Session. The Alliance includes: the Ford, Irvine, Kellogg, and Hazen
foundations, AT&T, Univision, State Farm Insurance, General Motors
Corporation, the National Council for Community and Education Partnerships,
the National Association for Bilingual Education, the National Council of La
Raza, and the National Association for Latino Elected Officials, among others;

Internship Programs: The Departments of Agriculture, Defense and Energy,
Sears, Washington Mutual Bank, Inc., and companies in partnership with the
Hispanic Association of Colleges and Universities announced a variety of
mentorship and internship programs;

Outreach Campaigns: Proctor & Gamble, the Discovery en Espanol
channel, partnerships of the PTA and Hispanic Radio Network, Scholastic,
Univision and The National Latino Children's Institute, and the White House
Initiative on Educational Excellence for Hispanic Americans, HHS and HUD
all signed on to engage in a range of public information and family outreach
campaigns;

Capacity Building and Innovation: A number of organizations declared
innovative forms of assistance, including the American Library Association,
which announced the creation of an award for children’s literature that reflects
Latino culture,” the Department of Commerce’s professional exchange
program with I-‘SI faculty} and a partnership between Lightspan and HUD to
close the digital divide by providing educational technology resources for the
residents in 10 Neighborhood Network Centers in Hispanic communities.
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Hispanics are the t rapidly growing population in the United States and are
o one in six U.S. residents over the next twenty years.
Education is of particular concern to this expanding population as one-third of
Latinos are younger than 18 years old. Between 1978 and 1998 the enrollment
of Hispanic students in public elementary schools increased 157 percent,
compared to 20 percent for Black students and 10 percent for White students.
As the percent of Hispanics in the K-12 population increases to 25 percent by
2025, many schools and districts are facing new challenges.

Gains have been made in Hispanic student achievement over the past decade,
with Latino student scores on the National Assessment of Educational Progress
rising slightly in both reading and math, and with more Hispanic students
completing a high school core curriculum and Advanced Placement courses.

Nonetheless, academic progress for Latinos has not kept pace with either thg cozem

growth in the population or the requirements for success in a global esemormic
+aarket. In light of the dramatic population shifts and the potential for Latinos to
play an integral role in increasing the productivity of the labor force, improving the
education of Hispanic students in the United Sates must be a national priority.

These educational achievement gaps are especially troubling in a labor market in
which the economic rewards of education are large and increasing. Evidence
suggests that demand has increased for workers who bring strong problem-
solving ability and technical skills to the workplace. Those who fall behind in
educational achievement will also lag in participation in an active citizenry and
success in the new economy.

As described in the recent report by the President's Council of Economic
Advisers commissioned in conjunction with the strategy session, “the gap in
educational achievement between Hispanics and their peers is a matter of critical
importance for Hispanic young people themselves and also to society more
generally.” As a result, our efforts must be both ambitious and all-inclusive,
bringing together commitment, expertise, and resources from across the public,
nonprofit and private sectors and in every community.

The Current State of Hispanic Educational Achievement

Beginning from early childhood, Hispanic children are significantly more likely to
be at risk of educational failure than their non-Hispanic peers. Thirty-nine
percent of Hispanic children live in families with an income below the poverty
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line, a rate more than twice as high as that of White children. Despite increased
access to Head Start programs, on average Hispanic children begin elementary
school with less preschool experience than either Black or White children.

In school, Hispanics continue to be plagued by low expectations and limited
support for success. For example, Hispanic students tend to be concentrated in
central cities and racially and ethnically isolated, high-poverty schools with larger
classes and fewer qualified teachers. In addition, while more than 2 million
Hispanic students have limited English proficiency, between 10 and 20 percent of
limited English proficient students receive neither ESL nor bilingual education to
help ensure students learn English while progressing in other academic subjects.
Academic achievement gaps between Hispanic and White students appear at all
grade levels and across most academic subjects. Therefore, the high school
completlon rate for Latinos has not changed substantially in the past several
years, In 1998, high school completion rates for
White and Black students were 90 percent and 81 percent, respectively.
However, the high school completion rate for Hispanic students was only 63
percent. Over 80 percent of Hispanics are not introduced to college “gateway”
classes such as algebra and geometry by the eighth grade. In addition, Hispanic
enrollment and completion in college lags behind most other groups.

factor§é—ifequity in school financing, school segregation and poverty,
underrépresentation of Hispanics among school personnel, lack of multicultural
training for school personnel, lack of ual and ESL programs, difficuities in

As desci'lbed in the 1996 report “Our Nation on the Fault Line,” a variety of

accurately assessing student progresg ect the educational achievement of
Hispanics.

(CLINTON-GORE COMMITMENT)

President Clinto i t Gore's commitment to ending the era of low
expectations for dome students hys helped provide all students with the
educational opportunities need to reach high standards. Beginning with the

1994 Improving America’'s Schools Act and the Goals 2000: Educate America
Act, improving educational opportunities and outcomes all Americans has
been a cornerstong o g Clinton-Gore Administrati@/esting in smaller
classes and more ooI programs, enhancing thg quality of teaching,
making college moreaffordable for all Americans, and supporting lifelong
learning opportunities are just a few of the policies that this Administration has
championed to help close the achievement gap.

In 1994, President Clinton signed Executive Order 12900, establishing the White
House Initiative on Educational Excellence for Hispanic Americans, establishing
a Presidential Advisory Commission on Educational Excellence for Hispanic
Americans, and affirming the Administration’s commitment to helping Hispanic
children reach the same high standards as all other children. The next year, in
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response to leadership legislation sponsored by Senator Jeff Bingaman (D-NM),
the Department of Education established the Hispanic Drop-out Project, which
charged an advisory team to identify barriers and propose recommendations to
reduce the disproportionately high Hispanic drop-out rate. The Project’s final
report, “No More Excuses,” was released in 1998 and served as a foundation for
the historic Hispanic Education Action Plan (HEAP). Announced by Vice
President Gore in February 1998, the HEAP identified key federal programs for
improving Hispanic education, and targeted them for significant increases in the
President's FY 1999 budget request. President Clinton and Vice President Gore
succes garnered increased support for these programs in both FY 1999 and
FY ZOOwd additional HEAP funds have been requested for FY 2001.

Oln the fall of 1999, the First Lady hosted a White House Convening on Hispanic
Children and Youth. This forum of over 200 community leaders, and foundation
and private sector representatives emphasized the importance of ensuring that

every - = - - Jeral agency
perso Hispanic Education Action Plan (HEAP) and the risk

factor . ~JPa= _ b highlighted
promif| In 1999 the Cllntor@\dmmlstratlon recognized the support for

new a| importance of focu ention on the educational Regds |}
of Hispanic students by initiating m/ecompcehensvwel}gﬁf/ho

Contidl Hispanic Education Action Plan, Which encompasses he spring of
2000,[| several programo closing the achievement gap bnal goals to
focus [l between Hispanic students and their peers. In his FY hnic  student
achiell 2001 budget proposal the-Rresident has again sought President’s
Advisd| increases in these funds as follows: Americans,
memb] FY00 ($M) FY01 unity-based
organ|| (3M) cators from
throudl ® Adult Education 470 555.5 llp close the
educdl & GEAR-UP 200 325 fIxt 10 years.
The f ® TRIO 645 725 lvhite House
Stratdl & Title | Migrant Education 355 380 {lwill continue
to helfl & Bilingual Education 248 296 ke and equity
for allfl © Hispanic Serving Institutions 42.25 62.5
& Seasonal Farmworker Youth 10 15
Opportunities Program
@ Research on education of 0 10
language minority children
@ High School 15 20
Equivalent Program
& State Agency 355 380
Migrant Program
% College Assistance 7 10
Migrant Program
« Title | Grants to LEAs 7.94(%B) 8.36($B)
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response to leadership legislation sponsored by Senator Jeff Bingaman (D-NM),
the Department of Education established the Hispanic Drop-out Project, which
charged an advisory team to identify barriers and propose recommendations to
reduce the disproportionately high Hispanic drop-out rate. The Project’s final
report, “No More Excuses,” was released in 1998 and served as a foundation for
the historic Hispanic Education Action Plan (HEAP). Announced by Vice
President Gore in February 1998, the HEAP identified key federal programs for
improving Hispanic education, and targeted them for significant increases in the
President’'s FY 1999 budget request. President Clinton and Vice President Gore
successfully garnered increased support for these programs in both FY 1999 and
FY 2000; and additional HEAP funds have been requested for FY 2001.

In the fall of 1999, the First Lady hosted a White House Convening on Hispanic
Children and Youth. This forum of over 200 community leaders, and foundation
and private sector representatives emphasized the importance of ensuring that
every child meets his or her full potential. Participants joined federal agency
personnel in identifying pathways to achievement for Latino youth and the risk
factors that impede that progress. The First Lady’s convening also highlighted
promising efforts across the country and examined ways to foster support for
new and innovative programs.

Coptinuing-its cormmitment to Hispanic educational excellenice—in_the spring of
0007 the White House undertook development of a series of national™gqals to
~Afocus skl attention on the importance of improving Hispanic student
achievement. With support and guidance from members of the President’s
Advisory Commission on Educational Excellence for Hispanic Americans,
members of the Congressional Hispanic Caucus, Latino community-based
organizations, corporate and foundation representatives, and_eduedtors from
througheut_the nation, five national goals were devetoped to help close the
educational achievement—gaps for Hispanic students within the next 10 years.
The national goals served as a foundation for the June 15th White House
Strategy Session on Improving Hispanic Student Achievement, and will continue
to help guide our nation as we strive to ensure educational excellence and equity

for all students. ﬁ
Cang g °
e e
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V. GOALS

As many conference participants affirmed, ensuring the promise of Hispanic
students must begin with high expectations for achievement, clear goals for what
must be accomplished, and specific benchmarks to measure progress. The
standards movement has shown that clear benchmarks and measures are
essential to accountability, and these national goals for Hispanic achievement
were develg gd to offer spe%ilf\i,c definitions of what needs to be accomplished
and how thﬁ?accomplishmen ill be measured.

The strategies and suggestions discussed at the conference create a blueprint
for meeting those goals. The variety of strategies indicate that while there is no
single correct answer to overcoming the complex challenges facing Latino
students, there is much that schools, parents, communities, and policymakers
can do together to better support improved teaching and learning.

This section provides background on the goal areas, current data on the issues,

and a series of strategies articulated in meetings prior to and during the Strategy
Session. The strategies represent some of the many routes to getting there, and

PAGE 12



in most cases, provide only the ideas to get started. The strategies were offer
by practitioners, advocates and policymakers. While they do not represent officia
positions of the White House on education, they do reflect some of the best
thinking on this topic from across the country.

Goal 1: Ensure that Hispanic American children
have access to high quality early childhood education
and development programs and enter school prepared
to succeed by increasing the Hispanic participation
rate to the national participation rate in high quality
programs by 2010.

The Importance of Early Childhood Education/Context Importance

Research has shown that access to high quality early childhood education is an
important predictor of later school success. Early learning programs help ensure
that children are provided the foundation necessary for lifelong learning through
language development, early reading, and socialization. Providing a good start
for Hispanic children requires a focus on improving early education and childcare
by increasing access, ensuring quality, and promoting family literacy. Access to
hildhood education programs is lacking for many Hispanics, 10 percent of
je under age five, representing more than 15 percent of that age group in

enrolled in early childhood education programs. In 1998, for example, only 20
percent of Hispanic 3 year-olds were enrolled in early childhood education
programs, compared to 42 percent of White and 44 percent of Black 3 year-olds.

who value and respect the culture of the children serv e the ability 0
effectively communicate with children and families whose ve language is not
English. Also essential is that staff understand the principles of language
development that can help children build on their current literacy skills. However,
a lack of quality teacher preparation programs and on-going teacher training, as
well as limited access to relevant research,present significant challenges to
improving early childhood education.

To be successful, efforts to improve Hispanic education mu Latino

Successful early childhood programs require support from @personnel-—staﬁ )

children in the early years, and must reach them where they arg through
family-based child care rather than waiting until more Latino childrefare enrolied
in center-based care. Similarly, parents need help becoming partners in learning
through family literacy programs. Providing access to high quality early
childhood programs is also made difficult by the fact that a higher proportion of

Latinos are often working untraditional work schedules and earning lower#edian
family incomes. Because Hispanic parents often work different hoyfs, tend to
(3

T

PAGE 13

of
G

hd



parents requires a variety of strategies.

care for their children at home, and often have different cujtueg] values tied to
their relationships with schools and outside organizatchln t to ?

6@;,{0100

Building the foundation for literacy is an important component of early childhood
education. Reading and telling stories to young children promotes language
acquisition, correlates with later ||teracy development and 6verall s

success. The Forum on Child and Family-Sta s reports that White non-
Hispanic children are more likely to bvery day (61 percent) as
compared with Black children (41 percent) or Hispanic children (33 percent).

Unfortunately, current literacy campaigns often rely on outreach strategiesAfatr~

are better suited to other ethnic or socio-economic groups and may not reach
Hispanics.

The challenges articulated above are not only present across the country, but
they are growing. Over the last few years.-the Hispanic population has increased
dramatically in communities across ry--fromn Arkansas and Georgla to
Massachusetts and North Caroling perise or resource

Hispanic students and their familigs—4H—-ttiS nation is to commit to improving
Hispanic student achievement, then it must commit to building a foundation of
high quality early childhood opportunities.

(CLINTON-GORE COMMITMENT)

The Clinton-Gore Administration has worked hard to include more Hispanic
children in Head Start. Consequently, enroliment has increased by nearly 60,000
during this Administration, with the program now reaching approximately 230,000
Hispanic children. Despite these increases, Hispanic children remain under-
represented, comprising less than 25 percent of Head Start enroliment compared
to nearly 30 percent of all low-income preschool children in the Nation.

The Administration has proposed increasing Head Start funding by $1 billion in
FY 2001 in order to serve 950,000 children overall and continue the
Administration’s outreach efforts to Hispanic families.

This Administration has also worked to improve access to quality childcare for all
children by doubling funding available to states to provide low-income families
with childcare subsidies. Unfortunately, even with a doubling of investment, only
10 percent of eligible children are being served. The President has called for an
increased investment in the Childcare Development Fund to serve an additional
150,000 children this year. Through this effort, the Department of Health and
Human Services will continue to help states inform all families of these available
childcare subsidies.

Improving access to family literacy has also been key to the Clinton-Gore

Administration’s efforts to improve education for Hispanics and help more
children start school ready to learn. The Administration has continued to
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increase investments in the Even Start Family Literacy program, a program
designed to break the cycle of poverty and illiteracy for the nation's low-income
families. Even Start serves educationally and economically disadvantaged
families with children from birth through age seven. The program combines adult
education or English language instruction, early childhood education, and
parenting education into a unified family literacy program. Nearly 39 percent of
the families enrolled in this successful program are Hispanic. Data from the
national evaluation of Even Start show that Hispanic families participate in more
program services and stay longer in Even Start, and hence are more likely to
make greater gains than non-Hispanic families.

(STRATEGIES)

Expanding Outreach Strategies and Encouraging Parental Involvement.
Parents are a child’s first teach nd must be provided with tools to help their
child develop important language and literacy skills. [a.J -in Satowe 2

e Use non-education organizations such as hospitals, faith-based

organizations, health clinics, employment offices, community agencjes_and
li T/to,bu toRships with Latino families. In fact, as the
eed name of project] discovered, even grocery stores can prove €effective

or connecting with parents and providing them with tools to improve
the quality of parent-child interactions in the early years.

¢ Include intergenerational approaches that involve grandparents, parents and
siblings in children’s development.

e Encourage existing programs such as Head Start and Even Start to increase
outreach to Hispanics and help provide more resources for early childhood

_development—from teaching tools to children’s books--through home visits.

e Efforts ranging from face-to-face meetings with new or expectant mothers to
public service announcements run by the Spanish-language media should
underscore the value of early childhood education and provide information on
how to both work with young children and gain access to additional
resources, including childcare subsidies, tax relief, and childcare or pre-K
programs.

Increasing access to quality early childhood education programs.
Stakeholders agreed that more needed to be done to provide families with
access to affordable childcare and early education.
e Encourage partnerships between states, local governments, and employers
that support early childhood education opportunities.
. S|gn|f|cant|y increase state and federal investments in early childhood
 including Head Start and the Childcare and Development Block

early childhood programs and ensure that Hispanic families are aware of
opportunities.
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Target outreach to ensure that Hispanic families are aware of both Head Start
and the federal childcare subsidies.

Expand the role of libraries in supporting early childhood development.
Because public libraries are free, are situated in nearly every communip-and
have traditionally worked in partnership with other community agencey
are uniquely suited to provide quality early childhood educational experiehces
to underserved populations.

Improving the quality of early education programs. Just increasing access to

1

childcare is not enough to prepare children to learn. It is clear that overall quality
needs to be improved in all forms of childcare from home-based to center-based.

Examine community needs and resources, including improving data collection

he early childhood community needs to work together to promote
challenging performance standards for pre-K children.
Recruit and support early childhood educators
bicultural.
Provide educators with quality materials and cyirricul
Spanish.
Invest in ongoing professional development for early childhood educators

\@nd investing in research focused on serving Hispanic children and families.

ho are bilingual and

u%’n both English and

Born to Read, a program developed by the Association for Library Service to
Children, a division of the American Library Association, has grown to over 500
sites nationally. Working in partnership with other child serving agencies, library
sponsored Born to Read programs prepare expectant and new parents to be
their child's first teacher, by providing them with necessary skills and materials,

and by te hina thom tha imnartanan af randina aloaid ¢a and charina lancauiac e

and litera

example Goal 2: Respecting the importance of multilingualism,

section, i  age-specific learning needs, research-based
instructional approaches, and the \variety of
developmental levels at which Ilimited English
proficient (LEP) children enter school, by 2010 all
states and school districts will provide appropriate
language instruction to ensure that all students
graduate from high school having demonstrated
proficiency in English.

(CONTEXT/IMPORTANCE)

The effects of an education that fails to teach students English quickly and well
are clear. Nationally, 40 percent of students who have difficulty speaking English
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e Target outreach to ensure that Hispanic families are aware of both Head Start
and the federal childcare subsidies.

e Expand the role of libraries in supporting early childhood development.
Because public libraries are free, are situated in nearly every community, and
have traditionally worked in partnership with other community agencies, they
are uniquely suited to provide quality early childhood educational experiences
to underserved populations.

Improving the quality of early education programs. Just increasing access to

childcare is not enough to prepare children to learn. It is clear that overall quality

needs to be improved in all forms of childcare from home-based to center-based.

¢ Examine community needs and resources, including improving data collection
and investing in research focused on serving Hispanic children and families.

e The early childhood community needs to work together to promote
challenging performance standards for pre-K children.

e Recruit and support early childhood educators who are bilingual and
bicultural.

e Provide educators with quality materials and curriculum in both English and
Spanish.

¢ Invest in ongoing professional development for early childhood educators

O

Born to Read, a program developed by the Association for Library Service to
Children, a division of the American Library Association, has grown to over 500
sites nationally. Working in partnership with other child serving agencies, library
sponsored Born to Re ograms prepare expectant and new parents to be
their child's first teac@ providing them with necessary skills and materials,
and by teaching them the importance of reagi i

and literacy experiences with their childrep

[NOTE: Need more info on this

| _example-to-¢ prac need another “best practice” for this
@n\,maybe Rossville, GA?]

0

age-specific learning needs, research-based 4,
instructional approaches, and the \variety of
developmental levels at which Iimited English
proficient (LEP) children enter school, by 2010 all
states and school districts will provide appropriate
language instruction to ensure that all students
graduate from high school having demonstrated
proficiency in English.
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'
Goal 2: Respecting the importance of multilingualism, 7(&/\



of complete high school \[NOTE: Need college completion data here]] A 1998

dy of Hispanics in Florida English
proficiency and socioeconomic status and suggested that the ability to speak
English provides an advantage in the labor force that translates into higher
incomes, lower poverty rates, higher educational achievement levels, and
employment in higher-paying occupations.” Census Bureau data also indicates
that individuals working full-time and who speak English “very well” or “well” in
addition to another language earn as much as 50 percent more than individuals
working full-time who speak English “not well” or “not at all”.

As global markets become increasing available to all, language becomes
increasingly important in the international arena. Knowledge of a second
language is power and the second language inherent to LEP students is a
valuable asset that will benefit them and their community throughout their lives.
As Alan Greenspan, Chairman of the Federal Reserve Board, has noted, "we
must find ways to prepare the more racially and culturally diverse pool of young
people who will be flowing into jobs and operating businesses in the twenty-first
century.”

(DATA/RESEARCH) /| SUGGEST EITHER ROLLING THIS INTO PREVIOUS
OR DON'T CAPITALIZE SO IT S
Although most immigrants arnveﬁinth Limited English proficiency~they often
/Lovercome language, cultural and economic barriers to succe@sper and
ntribute. Closing the achievement gap between Hispanic studénts and their
non-Hispanic peers requires a serious commitment to ensure that all children
become proficient in English, while also reaching high standards in all core
academic subjects. Nationwide, there are more than 3.4 million—and perhaps as
many as 7 million--limited English proficient students, and the number of LEP

students has nearly doubled in less than a d e\LEP students comprise
between seven and fifteen percent of all students bout one in four public

Texas, Arizona and Florida. Although about 1.3 million students are in state(an
local bilingual programs, too many identified LEP students are not served
through any special program. Over 75 percent of all limited English proficient—
students attend high poverty schools. Hispanic students are by far the largest
population of LEP students nationwide; students with Spanish language
background make up more than 72 percent of all LEP students. (Vietnamese
students represent 3.9 percent, Hmong 1.8 percent, Cantonese 1.7 percent, and
Cambodian 1.6 percent).

school students in California and New Mexico, an ut one in eight studeng}_or

A landmark Supreme Court ruling in the 1974 Lau v. Nichols case further
strengthened the standard of education for non-English speakers by requiring
districts to take “affirmative steps” to overcome educational barriers faced by
non-English speaking students to equalize opportunities.
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Among the many obstacles to educating LEP students is the difficulty and
inconsistency in identifying and diagnosing students who need additional
language support, as well as tracking the progress of LEP students in both
achieving academically and learning English. Each state has its own definition
and measure of English proficiency. Likewise, states, districts, and schools often
have different policies for the inclusion of LEP students in assessments of
student progress. As a result, there is little national (or even statewide) data to
describe schools’ effectiveness in helping LEP students master challenging
content or learn English. Appropriate indicators and relevant data collection
processes need to be developed.

Furthermore, the demand for services and qualified teachers to help LEP
students far outstrips the supply. Only 2.5 percent of teachers are certified to
teach bilingual education or ESL, and a report by the General Accounting Office
found that many school districts with high concentrations of LEP students were
not adequately providing bilingual services.

There are a variety of instructional approaches that, when implemented effectively,
can help students with specific language needs both learn English and master
challenging conte@

English as a Secord Language (ESL): Students are taught to read, speak, write,
and understand English, including grammar, vocabulary, and communication
skills.  Their instruction is based on a special curriculum that typically involves
little or no use of the native language and is usually taught during specific school
periods; the remainder of the school day, students may be placed in mainstream
classrooms, an immersion program, or a bilingual program.

Bilingual Education: Academic instruction is provided in the native language
while also learning English (typically through ESL). Designed to enable LEP
students to make a transition to all-English instruction, without losing ground in
core academic subjects, the most common bilingual education approaches include
transitional bilingual education, developmental bilingual education/ maintenance
programs, and dual language/two-way bilingual immersion programs.

Transitional Bilingual Education (TBE): Grade-level content instruction ‘is
provided in the native language until students develop the English skills necessary
for successful English-based instruction.

Developmental Bilingual Education (DBE): Students are provided content
instruction in both English and the native language, teaching English and
developing academic proficiency in both languages.

Dual Language Education/Two-way Immersion: Provides instruction that
integrates content and language to both LEP and English-speaking students. All
students learn a second language, develop proficiency in the first-language,
master challenging content, and develop cross-cultural understanding.

Helping LEP Students Succeed
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Although the importance of mastering English is clear, choosing the best strategy

for the students and school to be served, and having the appropriate resources

to effectively implement those strategies are fundamental challenges to address.

While the research is limited, there are successful examples of programs that

help ensure English proficiency and achievement to high academic standards u”:l'
across the country. These include a variety of strategies, including bilingual A~
education programs which use the native language to help teach content while ./

also providing English instruction, dual-language programs which help both LEP

and native English speakers learn English and another language, English as a
Second Language (ESL) programs which use experts in language learning to (
provide instruction in English, English-immersion programs, and other »’é
instructional methods that are helping children reach high academic standards

whije becgming proficient in English.
Ol &

President Clinton and Vice President Gore have consistently supported
increases in fundlng for bilingual education programs, teacher recruitment and
teacher g itjatives, smaller classes in the early grades to help kids learn to
read, & o6l and summer school programs and other investments that
suppo hildren’s learning. New provisions in the 1994 Elementary and
Secondary Education Act reauthorization as well as recent budget increases
make clear state and local obligations to serve LEP students, reinforce
professional development programs, increase attention to the value of the native
language, support foreign language instruction, improve research and evaluation
at state and local levels, and increase support for immigrant education, and aillow
participation of some private school students. Recognizing that our nation can
only grow stronger if all our children grow up learning two languages, additional
Title VII bilingual education funds have been requested for help prepare
educators to teach limited English proficient students, and Secretary of Education
Richard Riley is championing a movement to ensure every child learns English
plus another language by dedicating incregseq resources to dual language/two- 4[/

way immersion programs. )
/7 &Uzr g
acde vy
™ e 2
IStrategies bttt g A /
articipants raised the importance of language and communication in promoting c)/

self-esteem, confidence, motivation and a positive attitude toward education, as ;;

well as the importance of expectations in fostering student success as critical to

this issue. They also recognized that, while the economic and advantages of A

speaking English are paramount in the United States, the ability to speak more f/é/
|

than one language is an advantage to be celebrated and promoted.

The following are several suggestions for helping all students develop proficiency
in English by the time they graduate from high school:

Ensuring Appropriate Resources and Services for LEP Students
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As we implement a system that sets high standards for all childr@d includes
consequences both for students and for schools that do not help*students reach
those standards, it becomes increasingly important to provide appropriate
resources to help all children succeed.

e Establish clear goals and outcome measures for educational programs such
as ensuring children learn English, are bilingual, or are biliterate.

e Develop standards and assessments to identify LEP students and accurately
measure language proficiency to inform teaching and cultivate accountability.

¢ Implement measures to identify early reading difficulties, many of which are
tied to limited English proficiency, and develop appropriate interventions.

e Provide supports to address limited English proficiency, illteracy and
prolonged reading difficulties in older students, particularly students who
come to U.S. schools in the later grades.

e Ensure that the LEP students are held to the same high content standards as
all students.

e Ensure on-going support for students who either come to school with enough
English to be disqualified from ESL but still are not proficient in English or
have transitioned out of specialized language programs but are likely to

struggle academically.
e Extend learning opportunities throug@ summer school, extended
day and extended year programs.

e Seek out non-traditional funding sources such as corporations or foundations
to support English proficiency and literacy programs.

e Fund research to improve the teaching of language minority children, such as
increasing educators’ understanding of how children transfer skills from one
language to another, as well as which strategies are transferable.

o Disseminate effective, research-based practices for educating LEP students
to achieve proficiency in English and other core academic subjects and
support the replication of proven strategies.

e Support the development and dissemination of software and other technology
that can support the learning of English.

[NOTE: Hold for a 21% CCLC example of ESL instruction in an after school or summer school
program.]

Supporting Good Teaching o
Every parent knows what research confirfns, a_dood teacher can make all the

difference in a child’s success. Unfortunatety;many teachers are not prepared to

address the special needs LEP students, leaving students, parents and

teachers frustrated.

e Foster the expectatibnthat children entering our public schools at any age are
capable of jearning to-high academic standards, and the understanding that it
is the responsibitity of educators a%the community to ensure that students
are provided the opportunity to do so) FRF//

gl

A

K/\—n

OPAGE 0200



e Help teachers to better understand the differences between learning
disabilities and difficulties understanding English to ensure that LEP students
are not mis-identified as students with disabilities.

e Work with schools of education to ensure all new teachers are trained in
effective, research-based approaches to teach LEP students English, while
also ensuring progress in other academic areas.

¢ Ensure that all teachers, especially those serving LEP students, have access
to high-quality, ongoing, professional development to help them support
English language acquisition that is aligned to challenging standards.

o. Increase opportunities for teachers to observe and learn from each other, as
well as to receive feedback to improve instruction and better serve LEP
students.

o. Encourage principals and other administrators to spend more _time in-th

1e(s’ methods and students’ difficulties to begtey,
plan, support and impfement yetdrm strategies. e

with LEP students to—proVide opportunities for teachers to learn from each
other while providing instruction that integrates language development and
content learning.

o  Increase federal, state and non-profit investment in the recruitment and
training of teachers with bilingual ability.

e Encourage talented, Hispanic mid-career professionals to use alternative
routes to certification to become teachers.

e Support career ladder programs that help recruit teachers from within the
community, such as through training programs that help paraprofessionals
become certified teachers.

Involving the Community

Ensuring that all children graduate from our high schools with a diploma they can
read and the skills they need to succeed in college and career benefits all
Americans. Working together in partnerships and engaging the entire community

o reaching this goal.— N IOt |

Ensure that teachers have the time, skills, and motivation to interact
effectively with parents and the community, such as through home-visit
programs, community “back to school days,” and more frequent parent-
teacher meetings.

¢ Include teachers, parents, principals and students in the learning process by
creating more opportunities for substantive interaction.

e Facilitate cooperation between parents and educators to promote good
behavior and strong discipline.

e Increase the number of tutors and mentors for LEP students by recruiting
Hispanics, including senior citizens and other adults who are proficient in
English, to mentor and read to LEP children.

tiEurture high expectations and participate ;51 the education of its children are
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e Increase parents’ access to high-quality adult ESL programs by encouraging
businesses, community based organizations, schools and governments to
offer more English as a Second Language (ESL) courses in the after-school
and evening hours for students and their families.

e Tap into the corporate need for bilingual employees by encouraging the
private sector to support English language tutoring for children and adults and
adapt successful corporate training strategies to help students become
proficient in English.

e Foster cohesion and collaboration among advocates for LEP children.

o Facilitate collaboration between public and private schools to work together to
address this issue.

Promoting the Advantages of Bilingualism

Ensuring that students demonstrate proficiency in English prior to graduation will

necessarily involve many different strategies and approaches. Many at the

Strategy Session advocated for the strengths of bilingualism and the importance

of learning English without compromising the benefits of knowing and speaking

Spanish. Lo'jm SefercC .

e Help students and educators appreciate the value of multilingualism with
information campaigns and professional development.

e Encourage all students to become proficient in two languages.

¢ Promote the development of effective dual immersion programs.

e Support the recruitment and training of more foreign language teachers to
offer more children the opportq.?ty to become bilingual.

e T e -
) 6%

Coral Way's mission is to establish an environment that promotes self-
esteem, respect, and discipline in the school community and to enhance
students’ opportunities to become bilingual and biliterate. It is the only
school in the nation that incorporates E.D. Hirsh’'s CORE Knowledge
Curriculum into a holistic, bilingual theme-based program. The literature-
based instruction interrelates all curriculum areas, infuses a technology-
based @and incorporates a cooperative learning, problem-solving

approa novative instructional strategies focus both on achievement
and on sfudents’ becoming independent learners. As a two-way bilingual
school, all students from pre-kindergarten through grade five are
instructed in both English and Spanish. On a daily basis, 60% of the
instruction is presented in English, with 40% in Spanish. In both the
English and Spanish components, students receive instruction in reading ,
language arts, science, and social studies by teachers who are fully
proficient in the designated languages. Mathematics is taught bilingually
by the Spanish component teachers. a two-way bilingual school, all
students from pre-kindergarten through grade five are instructed in both
English and Spanish. On a daily basis, 60% of the instruction is presented
in English, with 40% in Spanish. In both the English and Spanish
components,

students receive instruction in reading , language arts, science, and social

studies by teachers who are fully proficient in the designated languages.
Mathematirs is taliaht hilinanallv hv the Snanish comnonent teacher:




Goal 3: Provide a high quality education with appropriate
resources and support to ensure equal opportunity for all
students in order to eliminate the achievement gap
between Hispanic students and other students on
appropriate state assessments and other indicators by
2010.

(CONTEXT/IMPORTANCE)

Over the last eight years, considerable progress has been made in setting high
expectations for what every child should know and be able to do. Today, forty-
nine states have devgloped content standards and are working to align their
systems of assessm f? nd accountability with those standards. Progress has )
also been made in thet€vel of student performance across the country, irelading
in our highest poverty schools. Since 1992, reading and math scores on the
National Assessment of Educational Progress (NEAP) have increased for fourth,
eighth, and twelfth graders. Reading and math scores for nine year-olds in our
highest poverty schools have improved by nearly one grade level since 1992. In
1996, average NEAP scores for nine year-olds increased eight points, and the
gap between nine year-olds in high-poverty schools and all nine year-olds
decreased to 22 points. The number of students taking AP exams has increased
by two-thirds, to more than 581,000 in 1997, and the fraction of graduating
seniors taking a core curriculum has grown to 55 percent.

Unfortunately, the gap between Hispanic students and their peers remains
sizable. For example, just 39 percent of Hispanic eighth graders score at or
above the basic level of the NAEP math test compared to 62 percent of all eighth
graders. In 1996, the average scores on the reading, math and science NAEP
exams for Hispanic 17 year-olds were well below those of their White peers.
1998, the dropout rate for students ages 16 to 24 was 12 percent, about the
?ame as the 1997. The dropout rate for white students is lower than the rates for
Hispanic and black students. For example, in 1998, the dropout rate for white,
‘non-Hispanic students was 8 percent, 14 percent for black students and 30
percent for Hispanic students.

However, there is encouraging progress that supports the value of targeted
attention to Hispanic students. Hispanic students have been making gains at a
greater rate than students as a whole since 1992; the eighth grade NAEP
math test, for example, the percentage gain for Hispanic students was more than
double the average gain for all students.

Closing the achievement gap begins with a focus on improving access to and
quality of early childhood education and opportunity since it setsthexpne for later
successes, but it is only one of many improvements tha be made.
Action is necessary on a number of fronts. Also, critical to~he effort are high 0
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quality teachers, access to technology, and effective parental and community
involvement.

Too few teachers have the skills and support necessary to help their students
master challenging content. Fewer than one in five teachers reports feeling
prepared to teach culturally and linguistically-diyerse students, this despite the
fact that more than half of all teachers :"s'?u’dent with limited English
proficiency in his classroom and 14 percen of!%‘hfdents are Hispanic. Teacher
education programs need to do more to prepare new teachers for the challenges
of both diverse classrooms and teaching rigorous content. Essential to meeting
the challenges of improving Hispanic student performance is the elimination of
what one participant called the “less than” thinking; if we expect less, that is
exactly what we get. Teachers need to enter the classroom with the expectation
that every child has the ability and potential to learn.

In the area of technology, the Digital Divide, which describes access to and the
ability to use technology, persists across the nation along racial and economic
lines. In 1998, close to half of White non-Hispanic households had computers,
compared with 25 percent of Hispanic households, and whereas close to 40
percent of White non-Hispanics reported using the Internet from any location in
1998, only 16 percent of Hispanics reported Internet usage. Such gaps in access
to critical technology demands an even greater urgency in ensuring that our
schools are providing access to and instruction in the effective use of technology
for all students.

Finally, parents and communities play an integral role in student achievement. As
described in a 1998 National Council of La Raza report, “Hispanic parents face
extraordinary obstacles to participating more effectively in their children’s
education, including their own low levels of educational attainment, high poverty
rates, language and literacy barriers, and an often indifferent or hostile
educational system.” From enrolling their children in school to providing
permission for field trips and participation in extracurricular activities, the maze of
school policies, forms, and proce can be confusing, and even hostile.

(CLINTON/GORE COMMITMENT

President Clinton and Vice Presideht Gore have worked tirelessly to end the era
of low expectations that has long plagued particularly poor and minority students.
In 1993, the Clinton-Gore Administration proposed and fought for legislation
requiring states to establish rigorous standards for what children should learn,
institute regular tests to measure progress, and provide accountability for results.
This legislation (the Goals 2000: Educate America Act and the Improving
America's Schools Act) ensured that states held disadvantaged students to the
same high standards established for all students. Nearly all fifty states now have
these results-driven systems in place, and while a considerable achievement gap
still remains between Hispanic students and their peers, under the standards-
based reforms of this Administration, the achievement gap has been narrowing.
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In addition to % strengthened accountability,/a number of other key
Administration inftiatives have played a role in .increasing the educational
achievement of Hispanic students. Through the te program, as well as the
Technology Literacy Challenge Fund, 95 percent of schools are connected to the
Internet so that all children have access to the wealth of information to help them
learn. In addition, the Clinton-Gore Administration has emphasized the
importance of hiring well-prepared teachers to reduce class size in the early
grades, when children learn to read and masterasic skills. Since the start
of this Administration, 1.7 million children have"benefited from smaller class
sizes. The Administration’s 21 Century Community Learning Centers program
supports extended learning opportunities that focus on academics before and
after school, on weekends and during the summer for over 850,000 students.
America Reads a grassroots national campaign that challenges every American

. bt Clinton-Gore Administration has
. chool districts that benefit all children
rough “the Elementary and Secondary Education Act. It has also pioneered
aforms proven to improve academic performance, academic standards, and
ensure that/aJI children receive a world class education Through programs such
as GEAR-UOP ((aining Early Awareness and Readiness for Undergraduate
enabled low-income students to be better prepared academically
to enroll Gllege. President Clinton and Vice President Gore have increased
access to student financial "d programs that make college more affordable

including HOPE scholars gnd Lifelong Learning tax credits, significant
increases in Pell Grants and-Work-study programs and more affordable student
loans.

(STRATEGIES)

The following are a wide range of actions to address and narrow the
achievement gap that persists between Hispanic students and their peers.

Pursuing a Rigorous Curriculum

Ensuring that all students are aware of and prepared for the requirements of

college, and that they understand the importance of both a high school di Ioma

and post-secondary education is key to closing the achievement gap. Zos d (ANEr ey

e Ensure states are fully in compliance with Title | and other ESEA provisions.

e Ensure schools are offering curricula aligned with state standards.

e Encourage school districts to work collaboratively with teachers to implement
standards-based reform.

e Ensure states are using sound testing practices by encouraging the use of
multiple measures in assessing students; developing appropriate
assessments and accommodations for assessment; ensuring LEP students
are effectively included in state assessments; disseminating and promoting
guidance on appropriate testing and valid measures; and using disaggregated
testing data and other strategies to help educators use assessment results to
inform practices and allocate resources.
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all children are taught to a rigorous curriculurmy that prepares them
4 Ao high academic standards. o /M{M'Cﬁ'
porate Latino culture into classroom learning to expand stﬁent learning
and promote improved self-esteem among students.
o Prepare students to take the necessary coursework that is required for entry
to most colleges and universities—including algebra, geometry, and
advanced placement courses.
e Eliminate the use of “tracking” and ensure all students have access to a
challenging curriculum.

e Ensure tha
to

Allocate resources effectively to address the learning needs of Hispanic students
Equitable resource allocation is a critical component to ensuring that Hispanic
students are offered the supports they need to succeed.

¢ Ensure that state resources are aligned with need;

¢ Improve targeting of and access to federal investments and programs and
increase investment in programs that are effectively addressing the
educational needs of Hispanic students, including HEAP programs.

e Offer additional supports for migrant and other at-risk Hispanic children
including systems to transfer or share student records and achievement
information.

¢ Invest in closing the digital divide by ensuring teachers are trained in effective
use of technology.

e Offer disadvantaged communities more access to technology through
Community Based Technology Centers, school computer labs and other
public resources.

Ensuring Quality Teaching

All students deserve to have well-qualified and prepared teachers in their

classrooms. Research has shown that teacher quality is one of the most important

factors in increasing student achievement.

e Train more teachers --including bilingual educators-- to meet the needs of
linguistically and culturally diverse students.

¢ Reduce the disproportionate number of unqualified teachers who are serving
students who most need expert support.

e Focus on recruiting and retaining qualified teachers. If schools are serious
about high standards for Hispanic students, then they must also insist on high
standards for those that provide them instruction.

o Provide greater support and mentoring to teachers in their early years, when
too many end up leaving the profession, as well as throughout their careers
through ongoing professional development and learning opportunities.

e Raise standards for all teachers by rigorously testing all new teachers
(including testing middle and high school teachers in the subject they will
teach, and elementary school teachers in their knowledge of teaching
reading), englring all teachers are qualified according to state standards and
have a major.or iginor or demonstrated knowledge in the subject they teach,
and offering m&ntoring and other support to nczv—t‘each?rs. ,

7 %ﬁ M&J
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e Inform educator@we importance of expectations4m children’s success.

e Encourage Hispahic mid-career professionals to use alternative routes to
certification to become teachers.

Involving Parents and the Community

Parents are their children’s first teachers and are in the best position to guide

them through their educational careers. Empowering parents with the resources

they need to offer their children support and guidance ag they learn and grow in

knowledge must be taken seriously by all of us. /. .

e Implement parental involvement strategies that make the school system
easier to navigate for parents and students.

o Identify and support role models for younger students that include older
students, parents, senior citizens and other community members.

e Support more teacher home visits, and publicly funded and community-based
childcare and transportation to facilitate interaction among teachers,
principals and parents.

GOAL 4: Increase the High School Completion Rate to 90
percent by 2010.

(CONTEXT/IMPORTANCE)

Over the last half century, . ance of a high school diploma has changed
markedly. While the achieusmefithf a high school diploma or equivalent potential
once opened the door to @ promising career pathway, that reality no longer
exists. In today’s workforce and economy, obtaining a high school diploma or

equivalent is a critical gateway to the further education needed for individuals to
compete and create opportunity.

Indeed, in today’s economy, dropping out of high school is a passport to a low-
wage future. In 1998, for instance, the median earnings of high school drop-outs
working full time was $20,585, compared to $26,592 for those with a high school
diploma or GED, $41,872 for those with a bachelor's degree and $75,239 for
those with a egree. In the case of Hispanics with equivalent
educational levels, median earnings in 1998 were $17,257, $23,154, $35,691
$51,373, respectively. Clearly, for those who fail to complete their high school

education, opportunities in the workforce diminish greatly and access to high
wage jobs is virtually shut off.
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High School Completion Rates Have Not Kept Pace with Increasing
Importance of Education

The United States made impressive gains in increasing the high school
completion rate from the 1950s to the 1970s. However, despite the increasing
importance of a high school education over the last half-century, the rate at which
Americans complete high school has not changed dramatically. Between 1972
and 1985, the proportion of 18-24 year-olds not in high school who had obtained
a diploma or equivalent credential grew slightly from 82.8 percent to 85.4
percent. From 1985 through 1998 (the most recent data), the rate has stayed flat,
fluctuating around 85 to 86 percent, with a present rate of 85 percent.

Both White and Black students have made positive gains over the past quarter-
century in rates of high school completion. The share of 18-24 year-old White
students completing high school stands at 90 percent, having increased from 86
percent in the early 1970s. Black students have also posted significant gains,

with rates rising throughout the 1970s and 1980s. The rate has remained steady /g v
in the 1990s, with 81.4 percent of 18-24 year-old Blacks having completing high ({4
' [

he story for Hispanic students is a different\one. In 1998, 62.8 percent of 18-24
year-old Latinos had completed high school.'Unlike the completion rates of their
White and Black counterparts, completion rates for Hispanic students have
fluctuated over the past 25 years, with no clear trend in either direction.
Moreover, the 1998 figure is approximately where rates were in the mid-1980s
and represents a 6 percent decline since 1997.

The dropout rate paints an equally disparate picture. The rate of 16-24 year-olds
who were not in school and have not earned a high school credential during the
1997-98 school year, was 7.7% for non-Hispanic Whi and 13.8% for non-
Hispanic Blacks. The rate for Hispanic students increa%?} 29.5%.

Many experts correctly point out that the Hispanic dropout rate is a complex
story. While first generation Latino youth aged 16 through 24 with both parents
also born in the U.S. have a dropout rate of 15 percent; Hispanic youth born
outside the United States have a 39 percent dropout rate. However, the fact
remains that the lowest dropout rate for Hispanic youth (that of U.S. born with
U.S. born parents) is still twice that of their non-Hispanic White peers and greater
still than the rate for non-Hispanic Blacks.

The low high school completion rate of Hispanic Americans is reaching crisis
proportions. With relatively low rates of the nation’s fastest growing student
population group completing high school, it is not just individual opportunity that
will be put in jeopardy—it is the national economy. Stakeholders at all levels must
come together to develop and implement strategies to achieve the important
national goal of having at least 90 percent of Hispanic students graduating from
high school by the year 2010.
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(CLINTON-GORE COMMITMENT V' d.j
The Clinton-Gore Administration is committed te-he#p build'a foundation for
school success by increasing access for Hispanic students to Head Start and

other early childhood education oppoﬂuﬁtle I, challenging coursework,

smaller classes and learning communiti fter-school programs and other
extended learning opportunities. For ex , 95 percent of high-poverty schools
are receiving federal Title | funds, compared to 79 percent in 1994; and 1.7
million children are benefiting from smaller classes. All of these programs have
been shown to bolster literacy and research shows that reading difficulties are a
key indicator for dropping out of school.

The federal government is also committed to expanding access for Hispanics to
mentoring and college access programs such as the GEAR-UP and TRIO
programs — over half a million low-income students are preparing for college
thanks to the new GEAR-UP program, and increased support of TRIO has
enabled improvements to the program and expansion to greater numbers of
students. These programs help students to understand the value of completing
high school and provide the supports needed for them to achieve that goal.

In addition, through a focus on smaller schools, charter schools, and reforming
the American high school, the federal government will ensure that there are high
quality options available to meet the varying needs of adolescent students.

Specific to the dropout prevention effort, in 1995, the Department of Education
established the Hispanic Dropout Project, which charged an advisory team to
identify barriers and propose recommendations to reduce the disproportionately
high Hispanic dropout rate. The Project’s final report, “No More Excuses,” was
released in 1998. The Department also provides grants to school districts and
community organizations across the country through the School Dropout
Demonstration Assistance Program. The program funds projects that provide
extra support to students and that create smaller and more personal
environments for students at risk of dropping out.
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branch agencies have initiated progra 0 decrease the dropout rate and
increase levels of high school graduatioh~Those efforts include the Department
of Agriculture’s Project SOARy a one-on-one tutoring and mentoring program
focused largely for Hispanic 4th-6th graders; the Department of Housing and
Urban Development's Youthbuild program, which offers 16 to 24 year-olds the
opportunity to earn a high school diploma or GED, learn a valuable trade, and
provide much-needed housing to families nationwide; and the The Department of
Justice’s Delinquency Prevention’s Juvenile Mentoring Program (JUMP) which
supports one-on-one mentoring programs for youth at risk of dropping out of
school.

Strategies

Stakeholders discussed key challenges, barriers, strategies and resources for
constructing a comprehensive strategy. In that conversation, participants
discussed the challenges of access to preschool; the lack of cultural and social
capital; the inequality of resources in many neighborhoods and school systems
populated by Hispanics; low expectations from teachers and administrators; low
aspirations by Latino students; poor counseling; and less-than-rigorous curricular
options. In response to these challenges, participants identified the following as
critical strategies for a comprehensive focus on increasing the high school
completion rate of Hispanic students to 90 percent by the year 2010.

In addition to the Department of Edus efforts, several other executive

Building Partnerships and Community Support/Increasing Parental Involvement

Partnerships among schools, the private sector, government, colleges and

universities, nonprofits, and foundations are critical to providing needed services,

tapping existing expertise, and leveraging resources. =n

e Encourage business and community based organizations to establish
mentoring, tutoring and internship programs for high school students

o Create private sector internship and apprenticeship partnerships that connect
students to jobs during their high school yearg.)

e Construct higher education partnerships that focus on bilingual students and
provide information and access to post-secondary opportunitieg.>

e Develop outreach and school-based programs to help Hispanic parents feel
welcome and connect them to their children’s educatiop.

e Stimulate Hispanic parent involvement by designing a public relations model
that includes providing materials in Spanish.>

Reforming the American High School

Students need a learning climate conducive to keeping them in school and

earning a high school diploma. The current structure of the American high school

is often antithetical to the individualized needs of many Hispanic students.

e Ensure all students have access to challenging coursework, including
Advanced Placement courses and honors courses.

e Develop programs tailored to students who enter U.S. high schools with
limited English proficiency.
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Invest in programs that combine rigorous academic standards with workforce-
relevant applications and professional experience.

Ensure that curriculum, learning expectations, and assessments are aligned.
Ensure that schools (and districts and states) are accountable for including
Hispanic students in assessments and that data is available and used
appropriately to improve teaching and learning. Ensure access to technology
(i.e. computer usage, Internet) in all K-12 schools, especially those with high
percentages of Hispanic students.

Reduce class sizes and provide small-school settings (small schools or
schools within schools) to foster connections and ensure a greater degree of
individual attention.

Ensure that more college counselors and curriculum advisors are prepared to
reach out to and effectively serve Hispanic students.

Assign every student to a school staff member for a weekly “focus session” to
track progress.

Offer extended learning time such as before- and after-school programs and
summer school to help students reach high standards and provide productive
opportunities during the out-of-school hours.

Provide counseling, diagnostic, health, and other social services needs for
students as a part of school services.

End the practice of social promotion and ineffective retention(ingrad

Create and offer flexible time programs, distance learning, and other
alternative learning systems to the traditional high schools--while ensuring
achievement to high standards.

Support and develop high-quality dropout recovery and GED programs.
Create incentives for strong linkages among schools for common approaches
and the dissemination of successful practices.

Increase federal investment in GEAR UP and TRIO to serve more Hispanic
students.

Promote school-to-work and other career awareness programs.

Improving Teacher Quality

Critical to improving Hispanic high school completion rates is a focus on the
quality and capacity of the teachers who work with these students on a daily
basis. Conference participants suggested a variety of professional development,
recruitment, and reward initiatives §

Work with schools and districts to develop and implement teacher
professional development strategy sessions to enhance teachers’
understanding of inclusion and achievement for Hispanic students,
particularly strategies for promoting both cultural understanding and high
expectations for all students.

Create incentives for high-quality teachers to serve in high-need and
predominantly Hispanic-serving schools and districts.
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¢ Increase the pay for teachers who participate in bilingual staff development,
are fluent in Spanish, and teach in districts with those needs.

Supporting Research to Improve Teaching and Learning

Research performs a critical function in identifying best practices, education

barriers, gaps in services, and key strategies. A /

e Fund more research and data collection on effective practices fet ensurirg
Hispanic students complete high school.

o Disseminate effective, research-based practices for educating limited English
proficient (LEP) students to achieve academic excellence.

e Conduct research on effective use of Title | resources in high schools.

o Assess the role of high stakes testing and its impact on high school dropout
and completion rates.

o Create websites that provide a method of sharing instructional strategies.

lowa, Georgia and New York: Making Progress to Increase High School
Completion

lowa. At 3 percent, lowa has one of the lowest dropout rates in the country.
Since 1984, the state has been providing funding to local districts for dropout
prevention services. Effective local efforts throughout the state include mentoring
systems; before and Aafter school for at-risk students; peer tutoring; summer
academic programs; *student leadership experiences. The state also supports 94
alternative schools most of which provide alternative learning environments
within high schools.

Georgia. Recognized as a national leader in this area, Georgia’s high school
completion effort focuses on helping students make strong progress in their
reading and math skills. The state’'s key investments have been to develop The
Reading Challenge, an academic after-school program for 4"-8" graders, and
Family Connection, a program providing funds for coordinated strategies among
state agencies. The state is reengineering its alternative schools from a focus on
students with discipline problems to those who are academically behind.

New York. Extended learning time, smaller learning environments, and
comprehensive support systems are the hallmarks of New York State’s
successful dropout prevention efforts. The state uses a Centers for Disease
Control model, whereby they provide professional development and resources to
create healthy environments for teaching and learning, including a focus on
emotional, physical and other factors
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The following are among the most recent winners of the National Dropout
Prevention Network's Crystal Star Awards of Excellence in Dropout Recovery,
Intervention, and Prevention.

The House Next Door - Alpha Program. In 1975, The House Next Door began
the Alpha Program with the School Board of Volusia County, Florida, as a short-
term, school-based, prevention and intervention counseling program. The major
goal of the program is to prevent the development of disruptive behavior patterns
for children nine to eleven years of age, starting in grades four to five. Students
are provided intensive classroom counseling and an academic program while
parents are involved in their child's progress through parenting education and
family counseling. Students may remain in the Alpha Program for one school
year. A cooperative effort between a school district and a nonprofit, family
counseling agency has helped students be successful by keeping 100 percent of
the students in school and decreasing the number of expulsions by 80 percent.
The model is successfully implemented in three locations within the Volusia
County Public School System.

Intermediate District 287 Area Learning Center. Since 1989, thirteen
metropolitan Minneapolis, Minnesota, school districts have worked cooperatively
to develop alternative programs that meet the diverse needs of at-risk learners.
The Intermediate District 287 Area Learning Center alternative programs offer a
wide variety of programs to prevent school dropouts, to recover students who
already have dropped out, and to intervene so that youthful energy will be
exerted in positive directions. There are more than 30 program options, at
convenient sites, offered year round, to meet the changing needs of students
aged five and older adult. By developing a cooperative network of area schools,
social service organizations, business partners, and government agencies, the
Area Learning Center develops learning communities that use nontraditional
methods to achieve academic skills; provides career exploration and work
experience opportunities; facilitates transition for students back to mainstream
schools, higher education, and the workplace; and assists students in coping with
or solving personal problems.

Goal 5: Double the percentage of Hispanic Americans
who earn associate’s and bachelor’s degrees by 2010.

(CONTEXTIIMPORTANCE)
Today, a college education is more important than ever before. In 1998, young
men who completed at least a bachelor's degree earned 150 percent the salary
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of their peers with no more than a high school diploma—and young women
earned twice as much if they had graduated from college. For example, a
college graduate earns $600,000 more over a lifetime, on average, than a hi
school graduate. An associate’s degree is worth $240,000 over a lifetime—

Of students who entered community colleges in 1989, only 18 percent earned an
associate's degree and 6 percent a bachelor's degree by 1994. Nearly 49
percent hadn't earned a degree and were no longer enrolled. In contrast, 53
percent of students who entered a four-year college had earned a bachelor's

fgree, and only 24 percent had dropped out.
C

ondition of Education 1999, p. 236, based on NPSAQ Tl 2

- Hispanic students comprise over 11 percent of community college students, but

only about 6 percent of students at four-year schools.

Londition of Education 2000, p. 128, based on IPEDS datg)

Hispanics (age 18-24) are less likely to be enrolled in institutions of higher
education than other students, 20 percent of Hispanics compared to 37 percent
over all. The percentage of 25- to 29-year-olds with a bachelor’'s or higher
degree rose from 27 percent in 1990 to over 32 percent in 1999. However,
Hispanics have not shown consistently strong gains over this period. Their rates
of degree attainment continue to hover at roughly half the rates for Whites. While
the national percentage of individuals ages 25 and older who hold a bachelor’'s
degree or higher is 27 percent, only 11 percent of Hispanics have earned
undergraduate degrees. Similarly, only § percent of Hispanics ages 25 and older
hold an occupational or academic associate’'s degree, compared to 7 percent
nationally.

Because of educational disparities, Hispanics do not have access to ii . same mr,ﬂ" )

economic opportunities as other Americans. While the gaps in
have narrowed somewhat since the mid-1980s and, for the first time, a majority
of young Blacks are enrolling in higher education, lower-income students
continue to go straight on to college at significantly lower rates than higher-
income students, and Blacks and Hispanics go straight to college at lower rates
than Whites.

Median hourly earnings are 21 percent lower for Hispanics than for non-Hispanic
Whites. According to the President’'s Council of Economic Advisers, relatively
low levels of Hispanic earnings are explained in large measure by lower levels of
educational attainment. After accounting for differences in age and gender and
in education, U.S.-born Hispanics were found to earn 6 percent less than non-
Hispanic Whites (with the remaining “unexplained” gap due to other unobserved
differences, such as quality of education, geographic variation, and
discriminatory employment practices).
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If today’s economy is to reach its full potential, so must Hispanic Americans.
Therefore, as the demographics of high school and college students change, our
system of higher education must adapt to serve the emerging marketplace and
the increasing numbers of Hispanics.

L

(CLINTON-GORE COMMITMENT To heIpAstudents fulfill their promise and
prepare for postsecondary education, the Administration's Think College Early
campaign provides accessible guidance to students and their families as they
plan for college. The campaign targets the nation’s 19 million adolescents, 20
percent of whom live in poverty. Recognizing that disproportionate numbers of
low-income students and minority students attend two-year colleges, Think
College Early encourages all students to pursue admission to a four-year college,
emphasizing the importance of college preparatory coursework and early
financial planning for college. In particular, the campaign urges students to take
algebra by the 8th grade, as students who gain early exposure to high school
math are far more likely to go to a four-year college than those who do not. Rigor
of curriculum is a better predictor of college completion than test scores_er;Class
rank and grade point average, and the positive impact of the high School
curriculum is far more pronounced for Black and Hispanic stu?:?;;s than any
other pre-college indicator of academic resources. (S / aary 'yc

an—

To support this effort, in his 1998 State of the Union address, President Clinton
proposed a new initiative to make a difference for students in high-poverty
schools. Ten months later, Congress enacted GEAR UP—Gaining Early
Awareness and Readiness for Undergraduate Programs—with broad bipartisan
support. This academic year, its first in operation, the GEAR UP initiative—
partnerships between colleges and universities, community based organizations,
and middle schools--is building hope, raising expectations, and creating college
opportunities fo r 450,000 disadvantaged children. Next year it will grow to
750,000 stude@

The Clinton Administration has also expanded the TRIO programs to promote
college success. TRIO is a network of initiatives designed to help low-income,
first-generation college, and disabled individuals achieve academic success
beginning in middle school, throughout college, and into graduate school. Since
1993, funding for the programs has increased by two-thirds, from $388 million to
$645 million. Named TRIO in the late 1960s after its first three programs—
Upward Bound, Talent Search, and Student Support Services—TRIO now serves
730,000 students and supports Educational Opportunity Centers, Talent Search,
and the Ronald McNair Post-Baccalaureate Achievement Program.

Hispanic-Americans' enrollment in postsecondary education increased close to
50 percent in only six years -- from approximately 782,000 in 1990 to
approximately 1.3 million in 1996. Today, there are nearly 14.5 million students in
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postsecondary education, of which over 9 percent are Hispanic. Of these, over
40 percent are in Hispanic-Serving Institutions (HSls). These campuses have
become a primary path for Hispanics to succeed in higher education.

There are 195 institutions of higher education defined as HSIs using the criteria
designated by the White House Initiative. Hispanic-Serving Institutions (HSlIs)
are accredited and degree-granting public or private nonprofit institutions of
higher education with at least 25 percent or more total undergraduate Hispanic
full-time equivalent student enrollment. In many ways, HSIs represent the
promise of the nation’s emerging Hispanic population in the new millennium.
Total investment in HIS has gone from $12 million in 1995 to $44 million in 2000.

With support of the Clinton Administration, college opportunity is expanding.
Federal student financial aid has doupled from $23 billion in 1993 to $60 billion in
2000, including the Hope Scholarshfpugnd Lifetime Learning tax credits. The new
Hope Scholarship tax credit provides up to $1,500 in tax relief for the first two
years of college, saving 2.6 million families $2.6 billion in 1998. The Lifetime
Learning credit—which provides up to $1,000 for juniors and seniors, graduate
students, and adults seeking job training—gave 2.3 million families $800 million
in tax relief in 1998. Over 3.8 million needy students receive up to $3,300 in Pell
Grant scholarships, a $1,000 larger maximum grant than in 1993. Since 1994,
over 150,000 AmeriCorps members have earned nearly $400 million for college
while serving their communities. This Administration has also made student loans
more affordable by mtroducm and interest rates that have saved the
average borrower over $500; & fore fisxible repayment terms, including the option
to repay as a share of income; and & restored tax deduction for student loan
interest. The new Direct Student Loan program—established in 1994—bypasses
federally guaranteed lenders to deliver loans to students more quickly, simply,
and cheaply. Together, students and taxpayers have already saved $15 billion
through student loan reforms.

(STRATEGIES)

Increases in Hispanic college completion will not come without a variety of
efforts, from improving access to quality early childhood programs, to support for
learning English, narrowing the achievement gap, and reducing the high school
dropout rate. However, taking these on is not easy, and they are only among the
first steps necessary to ensure that more Hispanics garner the benefits of higher
education.

Preparing for college

Successful efforts to prepare children for college—for the application process,
admissions, and the rigor of postsecondary education—begin long before the
senior year of high school and require improvements across the entire education

continuum. Zad;ﬂ oy s
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Support challenging curriculum in elementary and secondary school,
including access to gifted and talented and advanced placement courses.
Focus early on college preparation and outreach by creating K-16
partnerships, such as middle school-college partnerships that raise student
expectations and prepare them academically for success in higher education.
Implement early and aggressive intervention strategies—from remediation to
advanced learning. For example, many schools have found that 7" grade
can be a crucial time for developing interest and discipline in future scientists
and engineers.

Continue to recruit and seek underrepresented racial and ethnic groups in
colleges and universities.

Encourage mentoring programs that match Hispanic students with community
role models.

Encourage alternative routes to college, including the military which provides
both career options and a pipeline to collegé™~

Inform students early of the obstacles that residency status may pose in
enrolling in college and receiving aid, and develop ways to help students in
these situations.

Ensuring college retention.

Increasing the percent of Hispanics who attain college degrees requires more
than increasing Hispanic enroliment; schools and communities must also develop
strategies to help Hispanic Americans stay in college (e.g., addressing the “over-
prediction” problem, helping students maintain good grades, etc.).

Provide supports to ensure that students continue to enroll in at least one
course per semester. Research indicates that, contrary to popular belief,
“stop-outs” pose a considerable threat to college completion; keeping student
engaged, even when they can not continue full-time, can be an important
strategy.

Extend programs like GEAR UP

Find new ways to validate student succegs. [NOTE: Need to clarify.]

Increase associate degree enrollment, aftainment and coordination with
bachelor’s

Providing student financial aid. While college is becoming increasingly affordable,
earning a degree requires more than hard work; it also requires ongoing financial
support.

Expand scholarship and grant opportunities for low-income students and
Latinos through public, private and non-profit sources. Research indicates
that each $1,000 increase in annual tuition costs is associated with a five-
percentage point decrease in postsecondary entry.

Inform students early of the obstacles that residency status may pose in
enrolling in college and receiving aid, and develop ways to help students in
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these situations. Increase advanced degree attainment, including professional
degrees and PhDs to increase supply of Hispanic role models and college
professors.

VIl. RESOURCES

The following are some resources to help inform and support stakeholder efforts
to undertake strategies to close the achievement gap.

Council of Economic Advisers' Report. The President's Council of Economic
Advisers will release a report entitled, "Educational Attainment and Success in
the New Economy: An Analysis of Challenges for Improving Hispanic Students’
Achievement." The report documents the gaps in educational outcomes for
Hispanics and the importance from both an individual and national perspective of
improving Hispanic students' educational achievement. In addition, the CEA's
report focuses on the need for greater representation of Hispanics in the rapidly
growing information technology sector.

The following publications are available from the U.S. Department of Education
by calling 1-877-4ED-PUBS:

Key Indicators of Hispanic Student Achievement: National Goals and
Benchmarks for the Next Decade

This publication provides national goals to guide federal, state, and local
educators, policy makers, and community leaders in improving educational
access and quality for Hispanic students. It also provides indicators of progress
in the following areas for schools, communities and states to follow: early
childhood education, learning English, closing achievement gaps and the dropout
rate, and increasing college completion.

Helping Hispanic Students Reach High Academic Standards: An Idea Book

This publication highlights promising strategies used by schools and communities
to help Hispanic students succeed in learning, gaining productive employment,
and becoming responsible citizens. The “ldea Book” was developed by the U.S.
Department of Education as a guide to support schools and communities in
designing successful programs that promote high academic achievement among
Hispanic students, including using federal funds. The Department will send the
Idea Book to the top 100 school districts with the fastest growing Hispanic
student populations.

Read*Write*Now! Activity Series (available in Spanish)

Materials are available to help children build their reading skills outside of school,
especially during the summer months.
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Improving Mathematics Achievement: What Parents and Families Can Do
(available in Spanish)

This guide answers questions and outlines resources to help families, educators
and other community members improve mathematics achievement.

Figure This! (Available in Spanish)

This series of engaging math challenges provides parent-friendly learning
activities for families to do together, using middle-school level math in everyday
situations.

Helping Your Child Learn Math (available in Spanish)
This booklet helps families reinforce their elementary school children’s math skills
and understanding by transforming everyday tasks into enjoyable math activities.

Charting a Course for College (available in Spanish)
This guide provides financial aid information for students and their parents.

Think College? Me? Now?
This publication outlines ways that students and their families can prepare
academically and financially for college early in the middle grades.

Getting Ready for College Early (available in Spanish)
This guidebook will help parents and their children understand the steps to take
during the middle school and junior high school years to get ready for college.

Funding Your Education (available in Spanish)

This publication provides general information about the U.S. Department of
Education’s federal student financial aid programs. It is designed for high school
students and others considering entering a postsecondary school for the first
time.

Questions Parents Ask About Schools (available in Spanish)

This easy-to-read question and answer booklet discusses teachers’ expectations
and student workload at each grade level, how parents can help their children
succeed in the classroom, safety issues in schools, steps for college preparation,
and much more.

Learning Partners: A Guide for Family Activities (available in Spanish)
This publication offers activities that parents can use to promote their child’'s
learning in various subjects such as art, history and science.

Helping Your Child with Homework (available in Spanish)
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This publication can help answer questions that parents and others who care for
children in elementary and junior high school often ask about homework.

Challenge Young Minds: 50 Ways to Better Education (available in Spanish)

This brochure provides ideas on simple ways parents, grandparents, teachers,
school administrators and principals, businesses, and companies can do to help
improve the education of children.

Spanish Language Publications: A Minicatalog of Free U.S. Department of
Education Publications (available in Spanish)

Latinos in Education
This publication provides a snapshot of information about Latinos in our nation’s
education system from early childhood through graduate education.

What Works for Latino Youth

This publication presents a compendium of programs that work for Latino youth.
This directory offers contact information and program descriptions to facilitate
networking and information sharing. It is intended to be a tool for foundations,
businesses, policymakers, community-based organizations, schools, universities,
and other interested individuals and communities actively engaged in addressing
the strengths and needs of Latino youth.

Programs for English Language Learners: Resource Materials for Planning and Self-
Assessments”

Vill. NEXT STEPS

As part of the June 15" Strategy Session, President Clinton and Vice President
Gore unveiled a series of public-private partnerships that implement some of the
suggested strategies for improving Hispanic students' educatlon Those
partnerships are described below to help other corporations, po and

edycators meet the President's challenge to the nation to § |t|ate |mplement o
createyadditional programs that help us achieve the five national goarls.

Oversight: The 2010 Alliance

In response to the President's call to action to improve education for Hispanic
students, non-profit and corporate partners formed the 2010 Alliance. This
purpose of this alliance is to monitor the nation's progress towards fulfillment of
the five national goals announced by the President at the strategy session. The
2010 Alliance is a newly formed coliaborative partnership composed of several
non-profit and philanthropic organizations. Spearheading this effort are the
National Council for Community and Education Partnerships (NCCEP), the
National Association for Bilingual Education (NABE), the National Council of La

PAGE 40



Raza (NCLR), and the National Association for Latino Elected Officials (NALEO).
In addition, other participant members include the Ford, Irvine, Kellogg, and
Hazen foundations, as well as AT&T, Univision, State Farm Insurance, and the
General Motors Corporation. Over the next decade, the 2010 Alliance will focus
its efforts on reducing and/or eliminating the Hispanic educational achievement
gap. The White House and the Department of Education look forward to
supporting the 2010 Alliance’s efforts toward this end. In October 2000, the 2010
Alliance will hold its inaugural meeting with its participant members in
Washington, D.C. The meeting will be designed to reach a consensus on the
structure and long term plan for the 2010 Alliance. For further information
regarding this exciting and promising new effort, please contact NCCEP, NABE,
NCLR or NALEO.

Public Awareness & Outreach: Several public and private sector participants
initiated media campaigns to increase public awareness of the impediments to
Hispanic student achievement and the resources available for overcoming the
obstacles.

American Library Association (ALA). The American Library Association has
committed to establishing a literary award for children's literature that reflects the
Latino culture. The Association will work to elevate the prestige of the award to
the level of the Newberry or Caldecott awards by 2010.

The Association of Hispanic Advertising Agencies (AHAA). The Association of
Hispanic Advertising Agencies (AHAA) will implement the first integrated
Hispanic communications campaign to close the educational achievement gap
between Hispanics and the rest of the student population. Entitled “FuturaMente,”
the project will consist of two multi-media campaigns: one to educate the parents
of 3-4 year-olds about the importance of early education, and a second to
encourage high school youth to pursue a career in teaching. AHAA is a national
organization of minority-owned and minority-managed advertising firms.

Department of Education (DoEd). DoEd will launch an expansive outreach effort
to provide more and higher quality services to very young Hispanic children
through Title | pre-school programs. The Department will provide all local school
districts with policy guidance on the flexibility available for using Title | funds for
preschools. The guidance will encourage school districts to use Title | funds for
preschool, urge schools to increase outreach to Hispanic families, and explain
the flexibility in Title | schoolwide programs for selecting participants and
providing services to Hispanic children and their parents.

Department of Education (DoEd) and National PTA. The Department of

Education Collaborated with the National PTA to distribute “Vamos Juntos a la
Escuela” (Let's Go to School Together), a videotape for Spanish-speaking
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families and the schools and organizations that serve them. The tape, which will
go to PTAs nationwide serving schools with significant populations of Hispanic
students, provides basic suggestions about helping children succeed in school,
covering subjects such as parent involvement in education, early childhood,
reading and mathematics, and preparing young people for college.

Department of Health and Human Services (HHS). The Substance Abuse and
Mental Health Services Administration is working in partnerghjp-with the Hispanic
community to develop and implement an initiative caIIe@%B%UNICA!! SOY
LATINA! 1II'M UNIQUE!! I'M LATINA!!, a national, compr&€hensive, multimedia
bilingual campaign geared for Hispanics/Latinas age 9 to 14. The initiative will
assist young girls to build positive self-esteem in order to prevent drug use, as
well as harmful consequences of emotional and behavioral problems.

Discovery Communications, Inc. Discovery en Espanol (DEN) will create five
public service announcements (PSAs) that will be run on the channel regularly
for a year beginning in January, 2001, and distributed through any other available
medium. Each PSA will focus on one of the five national Hispanic Education
goals announced by the President at the White House Strategy Session on June
15th. Discovery en Espanol, in partnership with cable operators across the
country, will create versions of the PSAs to air in local communities. Discovery
en Espanol is a digital channel owned and operated by Discovery
Communications, Inc.

National PTA and the Hispanic Radio Network. The 6.5 million member National
PTA has partnered with the Hispanic Radio Network, with 100 affiliate stations in
the United States, Puerto Rico and Latin America, to produce a series of one-
minute radio programs that will highlight the positive affects of parental
participation on student academic achievement, offer ideas to parents on how to
promote safe, effective, community-centered schools, and identify resources
targeted to Spanish-speaking parents.

Proctor & Gamble. Proctor & Gamble has contributed $50,000 to the White
House Initiative on Educational Excellence for Hispanic Americans for the
collaborative development and distribution of a "an information kit for organizers"
to support Latino parents' efforts to secure a quality education for their children.
The information kit will be developed in both English and Spanish and will
address the following topics: Parents as First Teachers, A Quality Education for
All, Heading Towards College, and Making It Happen in Your Community.

Reach Out and Read. Reach Out and Read, a non-profit organization dedicated
to providing parents with information on the importance of language development
and literacy during routine well-baby check-ups, will initiate a major outreach
campaign to migrant families.
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Scholastic, Inc., Univision and The National Latino Children's Institute. Scholastic
Inc., Univision and The National Latino Children's Institute will lead a nationally
focused and locally targeted public awareness campaign entitled "Discover the
Excitement of Reading" to support Latino families and caregivers in raising their
young children’s literacy skills and overall student achievement by nurturing and
cultivating the love of reading and storytelling; making quality, affordable
children's books available to Latino children; encouraging and promoting new
Latino authors; and increasing the number of culturally appropriate materials
available for Latino children.

Training & Capacity Building: Several groups committed to providing training
and resources to help organizations, educational institutions, and teachers raise
the academic achievement of Hispanic students.

American Library Association (ALA). In addition to the literary award mentioned
above, the ALA will also offer model programs for libraries on how to provide
excellent service to the Hispanic community and initiate an outreach campaign to
show other organizations how to create similar model programs.

American Association of Museums (AAM). The American Association of
Museums will encourage its member museums to meet the needs of Hispanic
students by providing teacher training, using technology to link to schools with
high Hispanic populations, and making curriculum materials available online.
AAM will also create a link on its website to provide information on this outreach
campaign, publicize the site in its publications, and seek promising practices from
museums to highlight on the site and in its publications.

Department of Commerce (DOC). The Department of Commerce recently
entered into agreements with three Hispanic Serving Institutions (HSIs) to initiate
professional exchange programs between DOC executives and HSI faculty,
make DOC's world-renowned scientists available to the HSIs as guest lecturers,
and permit the Department to enhance its efforts to recruit HSI graduates for
DOC employment. In September, DOC will sponsor a mini-conference for HSI
presidents, leaders of the Hispanic community, and DOC executives to promote
communications among the entities' executives and facilitate the implementation
of the exchange and recruiting programs.

Department of Commerce (DOC). On September 21-22, 2000, the Department of
Commerce will sponsor the “Directions 2000 Conference” for Minority Serving
Institutions (MSIs) to promote minority participation in DOC grants and other
financial assistance programs. Over 190 Minority Serving Institutions of higher
learning, including a substantial number of HSIs, will be invited to participate in
the conference.
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Department of Education (DoEd). DoEd, in partnership with the National
Association of Bilingual Education, will launch a series of workshops for school
districts on strategies for training teachers to address linguistic and cultural
diversity in the classroom, effective bilingual education programs, teaching
reading to English language learners, and using community-wide resources to
meet the needs of new students and their families. The Department will also
provide technical assistance for school superintendents and principals, who work
in communities that have recently experienced a large increase in Hispanic
students, on building partnerships to improve academic performance and
increase high school completion rates.

Department of Education (DoEd). DoEd's Hispanic-Serving Institutions (HSIs)
Program will provide $25.8 million for 76 new development grants to enable
eligible HSIs to expand their capacity to serve Hispanic students and other low-
income individuals. The HSIs may use the funds for faculty development,
administrative management, and improvement of academic programs, facilities
and student services. HSIs enroll the majority of all Hispanic students nationally
and also provide access for a large number of other disadvantaged students.

HHS, HUD, and the White House Initiative on Educational Excellence for
Hispanic Americans. The Department of Housing and Urban Development
(HUD), Department of Health and Human Services (HHS) and the White House
Initiative on Educational Excellence for Hispanic Americans are working together
to provide English and Spanish language materials and educational forums to
parents of young children through HUD's Neighborhood Networks and other
community-based programs. The parents will receive information on early brain
development research, parenting tips, how to access childcare subsidies and tax
credits, how to choose a child care center, what Head Start has to offer, and
other family supports. The initiative was launched in July 2000, in the first of six
pilot HUD centers across the country serving Latino communities.

Lightspan, Inc. and The Department of Housing and Urban Development (HUD).
Lightspan and HUD teamed up to provide educational technology resources to
HUD’s over 600 Neighborhood Networks centers in public and assisted housing
communities across the country. Additionally, Lightspan will provide assistance
and customized on-line content to meet the unique needs of the residents in 10
pilot Neighborhood Network centers that serve Hispanic communities. Governor
Thomas R. Carper of Delaware has taken the lead in facilitating this dynamic
partnership in two of Delaware's HUD Neighborhood Network centers.

Mentorship, Internships & Scholarships: Several companies and federal
agencies are implementing mentoring/internship/scholarship programs, all of
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which are suggested strategies for closing the achievement gap, increasing high
school and college achievement (e.g. Goals 3,4, and 5).

The Hispanic Association of Colleges and Universities (HACU) Corporate
Internships. HACU has partnered with the St. Paul Companies, State Farm
Insurance Companies, and the Target Corporation, to initiate a corporate
internship program for Hispanic college students throughout the Unites States,
modeled after its successful federal government internship program which places
over 500 college interns annually.

Washington Mutual, Inc. Washington Mutual Inc. has committed to expand its
high school internship program from 6 to 8 states. This program provides 11"
and 12™ grade students with a two-year internship opportunity consisting of part-
time employment in the bank's financial centers and 80 hours of instruction in
workforce preparation and consumer education (e.g. interview techniques, dress
code, team work, work place ethics, time management, cultural diversity, conflict
resolution, money management). Over the past 26 years, the program has
served over 37,000 high school students, including 11,000 Hispanic students.

Sears, Roebuck and Co. Sears, Roebuck and Co. will implement a pilot
internship/mentoring program in Miami and Los Angeles. The "Sears Future
Leaders" program will target Hispanic high school juniors and seniors who have
demonstrated strong academic performance and leadership potential.
Participating students will be guaranteed part-time jobs at Sears during holidays
and summer breaks for as long as they maintain a "C" average in school. They
also will be matched up with manager-level volunteer mentors, who will guide the
students in learning business literacy and professional conduct. Sears will offer
tuition reimbursement for college to interns who meet policy guidelines.

Department of Agriculture (USDA). In 2001, the U.S. Department of Agriculture
will establish a scholarship program to increase the number of students entering
and graduating from 2- and 4-year Hispanic Serving Institutions and encourage
students to pursue careers in the U.S. Food and Agriculture sector. The
scholarship will cover educational expenses for students earning degrees
ranging from an Associate of Arts through a doctorate. Following graduation, the
scholarship recipients must work at USDA for one year for each year of financial
assistance received. The program, which will be called the National Hispanic
Serving Institutions Scholars Program, will serve up to 30 students during its first
year of funding.

Department of Defense (DOD). The Department of Defense will expand its
student teaching internship program to increase the number of Hispanic
educators in overseas schools, which serve family members of military
personnel. The Department has entered into five new partnerships with Hispanic
Serving Institutions and will provide round-trip travel expenses to entice
exceptional students who are majoring in education at those colleges and
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universities to complete their student teaching internships in DoD schools
overseas.

Department of Energy (DOE). For FY 2001, the Department of Energy's
Community College Institute (CCl) has committed to quadruple the size of its
summer "technical and research" internship program for community college
students studying mathematics, science, or other technical subjects. The
Department will enhance its internship program by providing additional incentives
for interns who agree to mentor other students when they return to their
community college after their internships, including reimbursements for textbooks
and membership fees and travel expenses to meetings of the American
Association for the Advancement of Science.

IX. APPENDICES
e Participants List -- Names and organizations (contact info or breakout
session attended could also be included)
e CEA Report (Executive Summary?)
¢ Report Card
e Thorough list of resources and commitments if not all are included in
chapters
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PRESIDENT’S ADVISORY COMMISSION ON
EDUCATIONAL EXCELLENCE FOR HISPANIC AMERICANS

By the year 2025, Hispanic children will make up 25 percent of the school-age population.
In the nation’s largest states—Califomia, Texas, Florida, and New York—Hispanics already
have reached that level. Addressing the educational needs of the' fastest gr'owing community

-----

Ensuring that Hispanics achieve educational excellence is |n nJ kol
As their numbers grow, Hispanics will continue to becomes Fe FREEANt presence
in school and college classrooms and in our workplaces :._'m" 3 e ade e success of the

Sy

being and enriches our cultural and linguistic resources as ' n. As school
improvement efforts continue to focus on increasinggshieveggiént for all our young
people, to fail a growing percentage of our studeP gGiald be to undermine these
efforts to improve education as a whole. :

Since 1990, both Republican and D’cegméﬁ;i]:ﬁ,gﬁdmmlstratuons demonstrated their
understanding of this fact by signing exseEutiv_ arsers focused on improving educational
excellence for Hispanics. With each gggFutive Jer, a Presidential Advisory Commission
was established, supported by a Wnﬁ'ﬁﬁguse Initiative staff housed in the U.S. Department

of Education and reportmg to ;}39 ase, the Secretary of Education, and the nation.

-, .
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In 1994, President Cl @%%Eﬁ Eicutive Order 12900 and appointed the current
Commission. During ot Commissioners, our nation has recognized that to keep
Amerlca strong, wﬁﬁ‘:must p all children—including Hispanic children—with a high-

221 sqg:tﬁe Clinton Administration has crafted a significant federal -
leadership role thaf-_ i-’-ﬁeyond contributing federal dollars. This Administration—and
we, as the President’§&adVisory Commission—have worked to engage the general public
about this need by hlgFﬂfghtlng what is required to improve the educational achievement of
Hispanic youth. The Commission gratefully acknowledges the President's support for its
work and for the freedom we were given to pursue a powerful agenda on behalf of Hispanic
children.

......

In fulfiling our responsibility as a Commission, we produced our first report, Our Nation on
the Faultiine: Hispanic American Education. Released in 1996, the report presented data,
research findings, and a wealth of information collected in town hall meetings held across
the country. The report documented the exponential demographic growth of Hispanics in
America and described both the serious shortcomings of the education system in serving
Hispanic Americans and the resulting educational achievement gap. The Commission
issued a call to action urging local, state, and federal policy makers to take deliberate and
immediate steps to improve the educational achievement of Hispanics and thereby pull this
country back from a dangerous educational faultline.

This report is not the last word on what concerns Hispanic Americans. On the contrary, this
report is just the beginning. —Our Nation on the Faultline: Hispanic American Education, President’s Advisory

(% Commission on Educational Excellence for Hispanlc Americans, 1996
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Four years have passed since we released our initial report, and while spme important steps
have been taken, still the concerted national action necessary to raise this level of
educational achievement has not materialized. What we need is people in every sector at

every level addressing the needs of Hispanic students as they work to support a quality
education for all children.

We have witnessed local activities and efforts, and, at the federal legel, .seven years of an
Administration committed to addressing educational excelflence SZEZF children. People
across the country—parents, students, educators, community: aBEsE: e;E,cted officials,

business Ieaders foundatlon officers, and federal govmiﬁ‘ tatlves-—have

been accomplished, but there is still much to do. There; "_ fifihe a sense of urgency to
resolve the educational achievement gap for Hispanics. & i
will not be enough. Hispanics’ population growth and.gdticatiGhEt achievement gap require

quantum leaps rather than small improvements. |gfizik:s je,@l and national leaders
must fully commit themselves to the task. ,,;,F,, s ,
The fjsi ZsEep to closing that gap is 1o believe, gs i»@fb i expectatlons are for all students. }
believe intelligence is equally distributed thrg&ﬁhout rid, but opportunity is not. And the
same is true within our own country. —PreaﬁﬂWlliam ton, White House Strategy Session on Improving

Hispanic Student Achievement, 15 June 2000

*has chosen to go beyond the multifaceted
S \ O f rst3%port and to lay out a more targeted plan of action.
To this end, the Prestd' s C‘“a Hission on Educational Excellence for Hispanic Americans
challenges the natu,ql:r?i@meet tp llowing challenge:

\ K>/Ra|se the educati@ &
Al ﬁ' dents in America by the year 2010.

What will it take for our natlon to respond to this critical challenge? It will take recognition of
the problem; proven actions that will close the achievement gap; replication on a larger scale
of effective practices and solutions; high expectations; targeted technical assistance; and a
determination that Hispanic children deserve the very best this oountry has to offer. It will

take unprecedented public will to reach this challenge.

But how do we create the will—individual and political—to address the needs of this growing
population in the United States? The Commission has struggled with this question, and in
our effort to support and motivate partners nationwide, we have sought to model the
practices we believe must proliferate - across the country. We know the Hispanic
community’s assets as well as its needs in education, and we know what works to improve
Hispanic students’ educational achievement. We are convinced that emphasizing academic
achievement and focusing on the dramatic results achieved by students, families, schools,
and communities that have high expectations for all Hispanic students are key to reaching
the challenge.

We can create the will by searching out and connecting people who take responsibility for
this challenge; by bringing attention to Hispanic success; by supporting and expanding those
efforts; by reinforcing people’s commitment by acknowledging their work; by balancing our
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attention on unmet needs as well as success; and by refusing to accept failure. The
challenge must be met. We have been privileged during these past seven years to meet

‘ q/p ople who do this every day. Their numbers are growing.

\

-who believe in the future of all their students;z§

This report is offered to those who stand ready and willing to act. The Commission offers a
targeted plan of action that addresses early childhood through graduate and professional
education. It is intended to challenge the reticent to act now. It will take the collective
commitment and concentrated action of every sector to raise the egwnal achievement
of all Hispanic students to the same level of excellence as othersEglEnts in America by
2010. D s

Accepting this challenge begins with recognizing the many £JiéliEHispatse students bring to
the classroom. Parents, students, teachers, school 3giiBigtrators, elected officials,
community activists, business leaders, foundation official Eg@mernment representatives
all must be active leaders in meeting this challenge. With thie EiligBoration of these partners,
we will demand accountability by the educational syst&fzand the students it serves. We will
provide safe and well-built schools with access tq%”é@% academically strong teachers
ssabekEThat provides students with the
reading, math, and science skills that prepare f5€prfoghigher education and the workforce;
and information on accessing and aﬁordin&hiéfig%ﬁgéation.
We urge the public and private leadershi of th@'?'rxétion to partner with others to bring sharp
focus to and support for the educatiggtiERispanic youth. The future of American democratic,
social, cultural, and economic prosp&fifiEielies on the development of the full potential of its
people—including Hispanicuia Wwe must not—iolerate inaction. Our country

demands it, and our chijgiEpHesame it
. hp e

oSBT E3znd
¢ 2
,f:%g& 2 g
- ‘L‘A‘QX
Guillermo Linares Sonia Hemandez

Chair : Vice-chair
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The choices and decisions we make about Hispanic education in the U.S. foday are choices we make

about the future of the United States itself. —President William J. Clinton, White House Strategy Sassion on Improving
Hispanic Student Achievement. 15 June 2000

. ...:?:’.':
Infroduction F—
The Hispanic experience is multinational, multlcultural andrﬁn ., '_:jféme Hispanic
families have been here since before the United States ‘-* by g Ednd many others
arrive here daily. These key characteristics embody oBEZEi the greatest cultural and
historical legacies on this continent. The faces of Hispag gers and movie stars are

i t:y"" not enough decision makers fully
& HigiEics. Too often, discussion about the
educational achievement of Hispanics jg@ses "bnllngual education, the high dropout rate,
or the impact of |mm|grant studentsﬁWhﬂe these issues are important, they do not capture

nd their non-Hispanic peers in terms of educatnonal
years, President Clinton charged the Commission with
working to 1nform 1&:@ ugﬁft»éffectwe practices by others making a difference; to foster
H ‘_ Bfifrently working in these areas; to motivate action; and to serve
SeEgommitted to getting involved has made this clear. Since 1997, the
Commission and its White House Initiative staff have accomplished the following:

drastncally curtailed bmngual programs); workmg W|th the PreS|dents staff on the deS|gn
and implementation of the Hispanic Education Action Plan; collaborating with the First
Lady's staff to bring the national spotlight on Hispanic youth; assisting Secretary of
Education Richard Riley on “Excelencia Para Todos: Excellence for All—The Progress
of Education for Hispanics in the United States and the Challenges of a New Century;”
and working with the President's staff on the White House Strategy Session on
Improving Hispanic Student Achievement.

e Worked with 26 federal agencies to increase their awareness of the assets and needs of
Hispanics throughout the nation; to improve their outreach and programmatic activities;
and to develop a reporting system to evaluate their activities and efforts to improve their
education and employment efforts on behalf of the Hispanic community.

¢ Created a national conference series, Excelencia en Educaciéon: The Role of Parents in
the Education of their Children, hosted in six cities across the country, including San



Antonio, Los Angeles, New York City, Chicago, Miami, and Washington, DC. At each
site, local community-based organizations, school districts, elected officials, and national
corporations and federal agencies worked in partnership to provide Hispanic parents
critical information about their children’s educational well-being. Each conference
reflected the community’s strengths and needs, offered resources to support a high-
quality education, and facilitated partnerships to sustain |mproved educational
opportunities.

blhteracy education strategles
accountability.

.

Produced publications, such as Our Natigh o EEEFault Line: Hispanic American
Education; What Works for Latino Youth (a_ﬁc‘ff.andg;econd editions); fact sheets on the
Condition of Latinos in Education; Igstn‘i@ nic Students in the United States:
Technical and Policy Issues; an agtial IRgtEidnd summary data of Hispanic-Serving
Institutions (HSls); HSJs: Serwngé‘b‘é Communlty Serwng the Natlon lnformatlon kit;

e ﬁiﬁ&" activities with corporations, foundations, elected officials,
and organlzatlon% 4] d‘" ng Univision, Procter and Gamble, AT&T, State Farm, W. K.
Kellogg Foundation ,éanaTd Foundation, Hazen Foundation, Educational Testing Service,
National Assocuatlon of School Boards, the Association of Hispanic Advertising
Agencies, New America Alliance, National Hispanic Corporate Council, the
Congressional Hispanic Caucus, and organizational members of the National Hispanic
Leadership Agenda, to support and extend their efforts to improve educational
opportunities for Hispanics. '

Served as a resource to individual members of Congress, as well as to the
Congressional Hispanic Caucus, the Senate Democratic Leadership Committee on
Hispanic Affairs, and the Republican Steering Committee on Hispanic Affairs.

Traveled throughout the country and addressed educational issues, always with a focus
on Hispanics, in an effort to educate and engage more people—as individuals and as
communities—to take action to raise the educational achievement of Hispanics.

, \@Thmugh its work, the Commission is convinced that closing the educational achievement

gap for Hispanic students and providing excefencia para todos—excellence for ‘all, as

| Secretary Riley advocated in March 2000—are possible with national commitment. The
., [ intensity of activities, the number of people, and the varieties of sectors that have engaged

-~ &" for the purpose of improving Hispanic educational achievement are growing. This report is



offered to support them and the amy of advocates and educators who will need to step
forward to complete the work by 2010.

Eliminating the current educational achievement gap among Hispanics and other groups
while raising academic success for all children is a profound challenge. Given the rapid
changes in the racial and ethnic composition of the U.S. population, immediate action is
requtred to find constructive paths to accelerate and |mprove the edug ponal achievement of
iRt the future. It will
take coordinated and compelling effort by every sector to raise -‘:j, performance
of all Hispanic students to the same level of achlevement
2010. 5

This report begins by providing data on the current educ#
early childhood through graduate and professional edy gation
multiple sectors—parents, schools, communities, $#i2
improve Hispanic educational achievement. Th 211213

family members can adopt; strategies for schggys i Iyglé activities for teachers, principals,
counselors, and school district admmvs’;?% IMS for communities target community-

ER# then offers strategies for
ate Sector, and government—to

aras

alegREfor parents include actions that

based organizations; strategies for the ateﬁéﬁar include actions that businesses and

foundations can adopt; and strategiegifiir govemment include actions that botq state and

federal government can adopt. - e

R, = /54

In delineating these SERtes fSr=dhe EQ;gﬁ%mmlssnon begins by recognizing the federal
govemment’s mdnsputﬁb]é“lﬁﬁ%ﬁhlp role in addressmg the educatnonal achievement of

actions are at the § -":::::"El-ieﬁal level. Educatlon in this country is a reSpon5|b|hty across all
levels of govemment:aaZ ell as all sectors and society at large. For this reason, the
Commission pmposes'ﬂ”'aalon steps to engage the multiple sectors that directly affect the

quality of education for Hispanic students.

The Commission used the following fi ve tenets in designing the strateglc plan to raise
Hispanic educational achievement: :

(1) All sectors—public and private—have a vested interest and responsibility to improve
the education of Hispanic youth.

(2) Recognizing the educational assets as well as the educational needs of Hispanic
students is essential to ensuring that these children achieve educational success.

(3) There must be a sense of urgency to resolve the educational achievement gap for
Hispanics. Small, incremental improvements will not be enough. Hispanics’ population
growth and educational achievement gap require quantum leaps rather than small
improvements.

(4) The nation must adopt a coordinated and intentional agenda for action to raise the
educational achievement of Hispanics to the highest level.



(5) The actions that will secure educational achievement by Hispanic students will
strengthen the educational achievement of all students.

Overview: The condition of Hispanics in education

B ) 15 percent of
the K-12 populatlon By the year 2015 Hlspanlcs will be thez TaaEFin the United

i ‘ s will represent
approximately 25 percent of the U.S. populatlon Califomnia:Zk , Florida, and Puerto Rico
i ' i 'j | some school districts,
Hispanics already are the majority. In other states, s\ s ia, North Carolina, and

Tennessee, the Hispanic population is increasingly [ﬂ@ﬁf&_

-,mw

While the Hlspanlc population continues to grqmn a
lag behind that of the rest of the nation. The ,ﬁ?ﬂ‘_ '

and non-Hispanics become evident befogé kindERiA
and college. Hispanics' high schoola mpléﬂ'@n' rate (62 percent) has not changed
substantially in the past several .t

unacceptably high (30 percenl),

, and their high school dropout rate remains

ey
Lot

panlcs have earned more credits in computer science,
‘_ than any other group. In addition, Hispanic student
gy and academic programs has increased.

substantially over the Tast twenty years. Hispanics make up almost 15 percent of the
traditional college-age population and account for 11 percent of postsecondary education
enrollment. However, Hispanic students take longer, on average, to graduate and do not
complete college at the same rates. Moreover, Hispanic college students tend to be
concentrated in several key states (Califomia, Texas, Florida, and New York) and at a small
number of institutions identified as Hispanic-Serving Institutions (HSIs). Hispanics doubled
their representation in graduate education, from 2 percent in 1976 to 4 percent in 1996, and
represent approximately 8 percent of first-year professional students. ﬂ

The educational achievement gap between Hispanic students and their peers is the resu!t of ﬁ”
multiple factors. Among them are low expectations by school personnel; ill-prepared
teachers and administrators; limited coordination among schools, parents, and communities
on behalf of students; poverty; tracking into non-academic classes; under-representation in
early childhood education programs; and isolation in resource-poor schools. Further, the
assets a child brings into the classroom, such as language, are not universally valued; the
active participation of parents in the education of their children is not facilitated; and
‘educational assessments, often in the form of tests, are incorrectly used to make decisions
that negatively impact the student. These factors continue throughout the educational
pipeline, from early childhood through graduate and professional education, and result in an



Each sector can help Hispanic students achieve,s

educational attainment gap that is unacceptable to the Hispanic community and the rest of
the nation.' More detailed statistics on the educational condition of Hispanics are provided in
Appendix C.

At a time when Hispanics are the fastest growing community, the nation is also facing a
worsening teacher shortage; increased demands for accountability along with higher
standards and experimental approaches to education reform; imighlaaces in education
funding; and in the information age, an urgent need to use advancm@:ﬁnology Against
this backdrop, the nation’s greatest asset is human capital. %erﬁém jrve to improve
their educational achievement, and parents, educators, bumss‘-b‘égﬁ e
and government representatives must help support them expene

students to achieve educational excellence.

AFEe

E[ﬂ_‘u’ . ;&7 =

Fostering high Hispanic student educational aeﬁfémt throughout the entire educational

continuum requires the following elements: &2

+ High academic standards for Hﬂi@BIC students paired with the resources to ensure

that all children can reach éherr e

b

i)

¢ A high- quahty teachitn

i

engaged in contiggpus prﬁggﬁlonal development, and prepared to teach
linguistically ams!:@ﬂurallﬁd'werse students.

assets students bfmto the classroom.

« Hispanic parents engaged as active partners and fulfilling their pivotal role in the
educational success of their children.

« High expectations and a culturé of success for Hispanic students that encourages high
educational aspirations and achievement.

« Financial and other support services that will make postsecondary education
accessible to Hispanic students.

Everyone—every person and every organization—can play a role in ensuring a high-gquality
education for all students. To close the educational achievement gap for Hispanics will
require broad national commitment and active engagement at all levels.

We know that the achievement levels can be raised. The question is whether we have the will to
do what we know works. If we're going 1o set high expectations of students, we must have high
expectations of ourseives to do what it takes to make sure all of our students can make the grade.
—President Wililam J. Clinton, White House Strategy Session on Improving Hispanic Student Achievement, 15 June 2000



There is no single solution for resolving inequities and gaps in educational achievement.
Just as the educational achievement gap is a result of many factors, so too is the solution.
This report highlights some of the strategies families, educators, community-based
organizations, thé private sector, and govemment can adopt to help raise the educational
achievement of Hispanic students to the level of other groups in the nation.

The following section presents a bnef synopsis of the educational copditign of Hispanics at
points along the education continuum—from early childhood edyéiidhto graduate and
professmnal education—as well as specific strategies that have;b%<

increase Hispanic educational achievement. :

Early Childhood Education

We now know that it is absolutely imperative that we pu

the early years—birth to five—before children ev
Department of Education

The Picture Today & T

The first three years of life are cnthgt_@ esta%’ﬁ.:shlng the foundation for leaming and for
future physncal social, emotional <3¢ % ognitive development. In 1998, 10 percent of
Hispanics in the United States. weltiHess than 5 years old. Eary childhood programs
prepare children for eduEat :%y te@'ﬁmg learning and socialization skills; they may
provide related servig a' U"ﬁ children's psychological and health needs. Hispanic
children under ages A ely than non-Hispanic children to be enrolled in early
childhood educatl“_ #%=1n 1998, only 20 percent of Hispanic 3-year-olds were
enrolled in eardy chi E&ﬂ%mms compared to 42 percent of whites and 44 percent of
blacks. *

While the enrollment gap closes at kindergarten (age 5), Hispanic children are less
prepared than their peers for elementary school, largely because of their lower enroliment
rates in early childhood programs, such as Head Start. Although Hispanic children are
overrepresented in families living in poverty, they are underrepresented in Head Start
programs. In 1998, the Hispanic child poverty rate for children under 6 years of age was 36
percent. Yet in that same year, only 26 percent of children served by Head Start were
Hispanic. This affects their educational experience throughout the K-12 system.

Why are Hispanics less likely to be enrolled in early childhood education? Private programs
are too expensive, few government-funded programs exist in Hispanic communities, many
parents are not aware of the programs or the services they offer, and other Hispanic
parents prefer to keep their young children at home.

The Bottom Line: To secure educational excellence by Hispanic students and raise their
achievement to the level of other groups, our top priority for early childhood education must
be to ensure that all children enter school ready to leam by providing universal
opportunities for Head Start, kindergarten, and quality early leaming experiences in
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schools. Meanwhile, parents need to encourage their children’s curiosity and creativity.
They also can prepare their children for school by familiarizing them with numbers, letters,
and rhymes.

What can each sector do to increase Hispanic participationinzearly childhood
education and enrich home experience so Hispanic children s :
learn? ;

Parents can:

« Recognize that they are their children’s first teachers
to them, telling them stories, asklng them open-gpded cﬁ?( ns, and, most critically,
o

reading to them every day, either in English or % both.

i
e ofte epum|
o,

« Provide a safe, enriching, and stimulating emf)?ﬁ:-’gtﬁnﬁﬁﬁor their children.

o et

* Become pariners with school pers%mel d’ﬁ'é:' 6mmun|ty organizations as early as

-----

-::.u e
T e
U

. Use school and comm §ues @lo leamn about services and to ensure that their
ST, ered.

» Create schoolihaﬁaﬂ.'- e 'Fams or parner with early childhood education prowders in

the community s&reipgeRispanic children to better prepare these children to learn the
skills they will needi§i¥be ready for education.

¢ Extend the school day and school year, provide comprehensive, community-based
parent education and family support programs, and serve as a gathering place where
parents can share common experiences.

» Include Hispanic parents in teacher training programs so they, too, can leam skills to
help their children at home.

Parents as First Teachers (Chicago, IL)

The Parents as First Teachers program was developed in partnership with the Chicago Public
Schools and E! Valor (IL), an organization dedicated to enriching children and strengthening
families by providing early childhood education while helping parents become involved. The
program trains selected parents in El Valor's Head Start Program to work with families that have
children between 3 and 5 years of age. Through this home visiting mode!, El Valor parent-tutor
mentors provide educational enfrichment for children and support parents as their children’s first
teachers. This early investment in Hispanic youth by the public school system has resulted in the
improved academic preparation of students. The school has seen more active involvement by
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parents in their children’s elementary education and an increase in their willingness to ask
questions and to participate in school activities.

Community-based organizations can:

» Provide more extensive and targeted outreach to the Hispanic community in an effort to
expand awareness of and encourage participation in eaﬂﬁ@éﬁhood education
programs. g R o

& eeir

» Encourage service providers to offer bilingual servic ﬁg%é"parﬁcipation of

Hispanic parents whose first language i is not English. %25t
b pimmaleetor]

« More closely link the home experience with the e "I experience by adding
center-based parenting education classes anmme viglts to the early childhood
program. . o -;__é:~.~."=.:-=:~3‘:,

S RN
otdi e

e

« Provide comprehensive community-basgd 5 support and parent education
programs for Hispanic parents and thmﬁchnlgg‘g eginning at birth.

Sl

Parent Child Education Program—A’Q (San Antonio, TX)
This program prowdes a comgs:e ' Vel unity-based nine-month intensive parent education

jc faffilies with children less than 3 years of age. Parents
attend weekly parentxﬁ ass '”‘lﬂ,.?;hlld growth and development, toy making, field trips, and
holiday celebrations,@iare ma@#iware of community services, such as health, nutrition, mental
health, literacy, andijg Aot pingﬁh‘nld care and transportation are provided. Other services include
monthly home visits té t"’%%mr videotape parent-child interactions.

B .

Compared with a contref‘-z’group, mothers in AVANCE's program provided a more organized,
stimulating, and responsive home environment; provided more developmentally approprate toys;
interacted more positively with their children; initiated more social interactions with their children;
used more consistent praise; spent more time teaching their children; spoke more with their
children; used more developmentally appropriate speech with their children; and were more
encouraging of their children’s verbalizations. The results suggest that as they enter school,
children of AVANCE participants will be better prepared to succeed. A follow-up study of AVANCE
graduates revealed that 94 percent of the children graduated from high school, and 43 percent
were aftending college; 60 percent of the parents returned to school. AVANCE has 80
comprehensive family centers located in schools, churches, and housing projects throughout
Texas.

The private sector can:

» Provide on-site childcare in the work environment to support active parenting.

» Offer access to information about parenting and provide pre-tax childcare funds as
employee benefits to encourage Hispanic employees to enroll their children in early
childhood programs.

12



» Support comprehensive family centers located in or near a school.

« Serve as board members of commumty—based organlzatlons that support families and
young children.

Sev p—-mw

Mary's Center serves many Latinas with comprehenS|VW|ly-%md services include not
only improved access to prenatal and pediatric care bfitzgEERumerous other related servuces.
For instance, the child development program provkgﬁs gﬂ'_'" -
support, and translation services for children up 3
adolescents for primary health services, pregpaﬁfgﬁﬁ\ﬁhtlon counsehng, and education

services; the education/employment progrgs@normﬁgﬂprevent school dropout and offers
alternatives programs and follow-up.

Govemment can: gEaEx %

""""i-ability of family literacy and eary childhood programs,
art and EvenStart programs for Hispanic parents and

o Promote and e ﬁa ‘the
such as Eary:SSEfE: He

it e TITOR!

children from bmﬁ

» Fund research, st ﬁ practical applications, and promote dissemination of effective
practices and proven early childhood community-based models serving the Hispanic
community.

= Establish one-stop family centers in Hispanic communities that provide bilingual
information about govemment-supported (e.g., the Education Department, Health and
Human Services, the Department of Labor, and Housing and Urban Development) early
childhood development and family programs.

HUD, HHS, and the White House Initiative on Educational Excellence for Hispanlc
Americans

The Department of Housing and Urban Development (HUD), the Department of Health and Human
Services (HHS), and the White House Initiative on Educational Excellence for Hispanic Americans
are collaborating to provide English and Spanish language materials and educational forums to
parents of young children through HUD’s Neighborhood Networks and other community-based
programs. Parents receive information on early brain development research, parenting tips, how to
access child care subsidies and tax credits, how to choose a child care center, what Head Start
has to offer, and other family supports. This effort is being implemented in six Hispanic
communities across the country.
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Elementary and Secondary Education (K-12) '
The Picture Today | |

The elementary and secondary school years are a period of profound growth and
development which provides the foundation for a successful educational experience.
Today, Hispanics account for 15 percent of the elementary school-age pgpulation (children
between the ages of 5 and 13) and 13 percent of the grade 9-12 ge; ‘3"" on. By the year

zle

2030, Hispanics will account for nearly 25 percent of the K-12.4 X o pepulation. This
projected increase will challenge the nation’s education sysialf, parigHREESiven Hispanic

rati@ssHor college.®?

Compared to twenty years ago, Hispanic students have‘:’w@ their overall academic
preparation, though they still perform less well than jheir pé&igEof other races/ethnicities.
Desplte increases in the number of upper-level cogmpan‘tﬁ high school students take,

peers. For example, in 1996, the average
National Assessment of Educational Progzess (5 '"’ were well below those of their white
peers in math, reading, and sciencegfieHi ispaffic students consistently perform below the
national average on the NAEP. Bﬁ%&g nine, Hispanic students lag behind their non-
Hispanic peers in reading, methemilittrz and science proficiency. This lag contlnues
throughout K-12 educatnoF.‘f’"‘ﬂ," e R

Why is the academﬁ'ﬁf:heve of Hispanic students not improving? Low participation
rates in early chllm&iedu cAnen limit the school readiness of Hispanic students. Other

........

reddy

parental involvement, 1 of ahgnment between standards, curnculum and assessment
and instruction that is unresponswe to language differences.

Teacher Quality: The current teaching workforce is neither prepared to educate nor
representative of school-age children today. Approximately 70 percent of teachers
surveyed said they felt moderately or not at all prepared to address the needs of students
with limited English proficiency or from diverse cultural backgrounds. This may be, in part,
because some teachers and administrators have lower expectations of Hispanic students.
Further, while Hispanic students make up approximately 15 percent of public school
students, only about 4 percent of public school teachers are Hispanic. The combined lack
of preparation and lack of Hispanic representation has profound implications for Hispanic
students. Studies have confirmed that the most important factor in determining students’
educational success is the commitment and quality of their teachers. The majority of
teachers today who instruct Hispanic students report that they are unprepared to address
these students’ educational assets and needs. This, in addition to the lack of diversity
among teachers educating Hispanic students, means that the educational success of
Hispanic students will remain in peril.
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Resource-poor schools: Hispanic students now are more segregated from non-Hispanics
and are more concentrated in high-poverty schools than any other group of students. In
- 1998, close to 50 percent of Hispanics in public education attended inadequately funded
urban schools. Further, the nation’s 10 largest central city school districts collectively
enrolled close to 25 percent of all Hispanic students, 18 percent of African-American
students, and only 2 percent of white students. Being concentrated in poor schools with
larger class sizes and crumbhng facumes makes it even less hkely maggntlcal masses of

they influence the quality of teachers, materials, and techn
education a school can provide.

into curricula and teaching strategies is a major challgps .'
when applied to English language learners. In .,3--,
have compromised the educational future of --.:t---:-. by making high- -stakes
decisions, such as retention, promotion, or hlgtsﬁcm;ol .F'“;
high standards supported by systems oféac'éo iHtabiity. Rather than using tests to limit
students’ access to strong academic P amﬁfé@i results should be used to direct the
support, resources, and educational ”ﬂ' tices 10 provide Hispanic students with the help
they need to attain high academic s. Test resuits should be used to measure the

success of the school syste ot to pﬁ@h the individual student

g g por 7~

Academic preparatlgmgﬁ' ngmﬁns hlgh school curnculum is a better predictor of college

' res o school grades.® Yet because of the low expectations of
A iHselors, principals), Hispanic students more often than not
B¥es that satisfy only the basic requirements rather than those

.—.,..n.n---——v-'-'r'm'

that provide a path™gE: -T‘-year colleges or rigorous technical schools. More Hispanic
students (50 percent)'n whites or African Americans (approximately 40 percent each)
are enrolled in general programs of study. Further, only 35 percent of Hispanic students,
compared to 50 percent of white students and 43 percent of African Americans, are
~enrolled in college preparatory or academic programs.’® In fact, many Hispanic students
attend schools that do not offer courses of study, such as Advanced Placement (AP),
international baccalaureate or honors courses. More than one-third (34 percent) of 15- to
17-year-old Hispanic students were enrolled below grade level in 1996. Studies confirm
that retention in one grade increases the chances of dropping out of school by 50 percent,

retention for 2 years at any grade level increases the chance of dropping out by 98 percent.

The high school dropout rate for Hispanics is much higher than for other ethnic groups. In
1998, 30 percent (1.5 million) of all Hispanic 16- through 24-year-olds were dropouts, more
than double the rate for blacks (14 percent) and more than three times the rate for whites (8
percent). Hispanics’ dropout and high school completion rates have not changed
substantially over the last ten years. High school completion rates for white and African
~American students in 1998 were 90 percent and 81 percent, respectively, but only 63
percent for Hispanics. [NCES, Dropout Rates in the United States: 1998]

Nevertheless, Hispanic students continue to have high college aspirations. The percentage
of high school seniors who were Hispanic and planned to continue their education at a four-
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year college more than doubled between 1972 and 1992, from 24 percent to 50 percent,
during the same period, the percentage planning to enroll in a two-year program increased
. from 12 percent to 20 percent. The percentage of white high school seniors planning to
enroll in a two-year program remained unchanged (12 percent) from 1972 to 1992. "

Parent Involvement: All parents want what is best for their children, and Hispanic parents
are no exception. In fact, many Hispanics immigrant to this cogptoe. because of the
opportunity to gain a better life for themselves and their families. B '_q):ls fant parents defer
to the school because they assume the schools know what igghesksiek Hispanic parents
who have been here for generations but whose experience 35, pagajpEaannot effectively
navigate the system for their students. With limited persofgif@sperienss

‘-‘*: success in the
educational system, many Hispanic parents lack the m@% necessary to play an
active role in their children’'s education. Thus, what is oft tered at the fé()%\ ev

is an information gap, not a value gap.

Language: There is no debate that all studeﬁﬁr F sBeiina pmﬁcne%gghsh Eve
though not all Hispanic students are Limited Egﬂlsh cient (LEP) of English Language

Learners (ELL), they do represent approxnma%el it rcent of all students enrolled in LEP
programs, including bilingual educati gFand:ks ghsh as a Second Language (ESL)
programs. In addition, approximately: ‘percent of students served by Title |, the largest
federal program for elementary ediidtion, are LEP. Rather than perceiving this as an
educational deficit to correc'g,—:itshod%ﬁ%s’ een as an opportunity to incorporate language
into the educational acBESENER, of HiSpanic students. In fact, Secretary of Education
Richard Riley argued; ‘q Lféﬁon should strive to improve our educational system so
that every child caiEgieak twﬁa'ﬁnguages If a child enters the system already speaking
Spanish, why not &g i it g‘iﬁell as English?

o

u.

We don’t stop waﬂqmgwhen we leam to swim. We shouldn't stop speaking Spanlsh

when we learn E#iglish. —Julio Valelia, Director of the Office of Strategic Programs Educational and
Productvity Solutions at Texas instruments

One way to build upon the language asset a student brings to the classroom is to promote
biliteracy through dual-immersion programs. Biliteracy is a powerful workforce tool not only
in the U.S. business environment, but also in the global economy. It is not just for minorities
or Hispanics, but for all Americans. Everyone can benefit from being able to communicate
in more than one language.

It is high time we begin to treat language skills as the asset they are, particularly in this global
economy. Anything that encourages a person to know more than one language is positive-and
should be treated as such. Perhaps we should begin to call the lsarning of a second language what
it truly is—biliteracy. Secretary of Education, Richard Riley, March 22, 2000

In a competitive global economy, employees fully proficient in English and Spanish have
distinct advantages over those who speak only English. Because they bring extra skills,
these workers have a competitive edge to get hired, they can speak to a wider range of
customers, and in some industres, they receive better pay. This underscores the
importance of collaboration between the business and education communities in preparing
students to participate in this “new” global workforce. There are many ways in which the
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education system is aligning itself with the needs of the business sector, and vice versa, to
achieve the goal of a biliterate workforce. Biliteracy programs have been instituted across

the country and at all stages of the educational continuum—in K-12 programs as well as.in
college and university cumicula—and in the workforce development efforts of national

corporations.

achievement to the level of other groups, our top priority for K-1
Hispanic students with a high-powered leaming program Jtaiﬁ -
encouragement they need to stay in school and successfuﬂm[plete
college Educators parents, and the Hispanic community SherREn

i supports and
requ1rements for

What can each sector do to help Hlspam
achievement?

Parents can:

Tttt 3 -
-vl—:v'll#

~ o

» Foster high exﬁl‘eﬂ‘ﬁfmt mﬂ educational success by promoting high school completion

'

e Foster children's acduisition of their native language and of another language through
family activities and educational experiences.

e Become informed about the academic programs offered to their children (i.e., college
preparation or vocational) and the implications of test use on their children’s academic
future.

« Understand their roles, rights, and responsibilities as parents within their school system,
become more knowledgeable about school governance, and consider serving on the
school board.

Parent Leadership Program—Mexican American Legal Defense and Educational Fund
(MALDEF) (Los Angeles, CA)

The Parent Leadership Program (PLP) began in 1989 with a goal to improve the academic
achievement of Latino students through greater parental involvement in the schools and by
helping parents become effective advocates for their children’s education. The program is
offered free of charge to schools with high percentages of low-income students, below average
test scores and a need for increased parental involvement.

The training course is composed of sixteen modules through which parents will learn to inform
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themselves, to participate, and learn to exercise their rights. These three components are the
core and basis of MALDEF's leadership course. Parent participants will learn about the
importance of their participation in their children’s education, parental rights in schools, the
administrative structure of schools, how to effectively solve problems in school bureaucracies,
how schools are financed, holding elected school officials accountable, and guiding a child
towards a 4-year college education.

Perhaps most telling about our program is what happens to the parent péiﬁ;igl,#nts once they
have completed the program. -Several have decided to go back to schm eamn their GED.
Others progress even further and are going to college and stuwm FSE
could only speak to their chlldren about. So while thelr involve t_.gnrm A

to improve their own situation means increased financial secdﬂ '”u economic moblllty

Schools can:

« Improve teacher and staff communication with H%’wg_parents and provide information
on their students’ educational progress and—-iﬁ'éﬁiW‘s programs and curriculum, as
well as encourage parents to be |nvo|ved I@MI AChivities.

AT P prore o

they need to work with the stren_g_gs:and needs of Hispanic youth; master the content
knowledge necessary to make %&on interesting and challenging; and combat low
expectations of Hnspamc.smdents S

.—v-w-

« Hold the scdesﬁtom and teachers, as well as Hispanic students,
accountable for faging the leadership and resources required for high standards
leaming, and ensuréthat a college preparatory curnculum is available to all students.

« Create clear, measurable, and rigorous school accountability provisions accompanied
by strategies adequate to build capacity, measure academic preparation, and provide
support for Hispanic students.

» Provide information to parents of Hispanic middle school students about the importance
of college, the need for students to take the right courses to prepare for college, and the
need to perform well academically, and organize seminars for Hispanic parents on
paying for coliege and how to fill out college application and financial aid forms.

o End tracking and require that all students take college-preparatory courses—including
the “gatekeeper” courses of algebra and geometry—and encourage all Hispanic
students to take the SAT or the ACT. Start a folder of teacher recommendations for
each student beginning in the ninth grade.

e Improve and align curricula with educational expectations to improve the quality of
education a student receives and facilitate their pursuit of higher education.
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» Coordinate school-to-career opportunities for Hispanic students with local colleges,
community organizations, and employers.

HiGH ScHOOL ATTENDANCE INITIATIVE—J. Sterling Morton High School (CICERO, IL)
Morton High Schootl's Hispanic dropout rate has consistently ranged from 10 to 12 percent over the
last ten years. In accordance with the findings and recommendations of No More Excuses: The
Final Report of the Hispanic Dropout Project, 1998, school officials decideqdd] e jow attendance rate
i "-"'- dropout rate.
nt attendance,
27 w Sentatives called
parents regarding all absences and sent mailers to parents; .s..;,;'d.*.'. administrators
intervened to monitor students. In the first 30 months, averag@:@ttendance improved to 90.5
percent; the number of students with 3 months’ perfect attend%ased from 259 to 600; and

the dropout rate decreased from 10.8 percent to 5.3 percent.

i
s
—

v

fSan Jose Unified School District,.

English and Spanlsh The Two—Way Langm I fion program provides an immersion
mode! for Enghsh speaking students amﬁatmalnteﬁ nce bilingual model for Spanish-speaking

allowing students to @vﬂy participate in their second language growth Other teachmg
technigues include cooperative learning, natural approach to second language acquisition,
sheltered instruction, and activity-based small group instruction. Positive evaluations of a two-
way immersion program in San Jose after five years of implementation also have been reported.

Community-based organizations can:

o Partner with schools to encourage increased outreach and communication with
Hispanic parents and the Hispanic community.

* Provide after-school and summer educational opportunities for Hispanic students.

» Form mentoring and tutoring programs to guide and support Hispanic students and
share information with them to facilitate their education and raise their expectations.

» Develop community-sponsored scholarships as well as ceremonies and recognition
programs to reward Hispanic students’ achievements.
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East Harlem Tutorial Program (EHTP) (New York, NY)

East Harlem Tutorial Program’s mission is to enhance the knowledge, skills, and interests of
children and youth in East Harlem and to foster their love of leaming. The East-Harem Tutorial
program provides an after-school program (with one-to-one tutoring), an arts workshop, several
youth leadership development programs (Tutorial internship Program, Young Adolescent
Program), a summer day camp, a Media/Technology Education Program, and social work
services. East Harlem Tutonal s pnmary and Iargest program is the After School Tutorial. This

Academia del Pueblo/Hispanic Pre-College Project (St. PagEer
Academia del Pueblo/Hispanic Pre-College Project is a cq@i 5'"':::\ -based youth enrichment
program created to increase retention among Hispanic studenf8ArER

U4 g e

to direct students toward a future where college is poss.}j;zig Theggrogram uses such teaching
siEi@ER, and small group and hands-on

il ,?‘uch provides students in the sixth

through exghth grades with career and culturaLi """" 88, academic enrichment activities,
homework assistance, personal development, r!fﬁtom‘ and skills to succeed in school. The
Hispanic Pre-Ccliege Project also has a pargpt co ,Ifigvj",i" t: Parents as Partners. This educational
program recognizes that parents are the!E%ﬁlIdr A T irst teachers and is designed to provide
training assistance and support to His ,_gg_g‘ﬁ': parents. Through bilingual monthly workshops, the
program concentrates on teachlng e e‘%&parentmg skills and reinforcement techniques that will
help parents strengthen their=¥% ﬁ'ﬁ‘ﬁartners in their children’s education by creating a

@iy ramn

home environment that sgg’- D ing.Ghildcare and transportatlon are available.

-,'J faea ::-'5'-':':
piy

Industrial Areas ng_@?ﬂan &ﬂﬂance Schools

Begunin Texas in 198_3 H7d Eﬁhce Schools are dedicated to developing a constituency of parents,
community leaders, andidiiators working together to improve student achievemnent in low-income
communities. There are‘?lbw over 120 Alliance Schools in Texas, and a similar network is being
created in Arizona, New Mexico, and California. working with community organizations affiliated with
the Industrial Areas Foundation, religious congregations, and public schools in poor and working
class communities.

The following examples are all Texas schools with almost an exclusively Hispanic population that
have been cited by the State for outstanding academic improvement.

e Sam Houston Elementary School in McAllen, named an “exemplary” campus since 1998, used
community organizing strategies in its approach to curriculum development bringing Latino
parents into the discussions about academic standards and assessments.

¢ Yselta Elementary School in Yselta has improved from a low achieving school in the early
1990's, to a “recognized” campus with high levels of parental engagement.

e Zavala Elementary School in Austin was the lowest-ranked elementary school in Austin when it
joined the Alliance School network in the early 1990's. By combining high levels of parental
engagement with the full-service school concept, now outpaces state and district gains in
academic achievement. '

—d
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The private sector cén:

« Foster career-specific mentoring programs between schools, businesses, and civic
organizations in the community that reinforce the value of a high-quality education.

o Partner with schools and local community-based organizations to create biliterate
educational programs for all students.

e aB
YRR
o Provide Bimgemic employees with flexible work schedules to.{adﬁm:lemgammpatlon
in school events. S T

g

. Guarantee college scholarships for academically succeggiifHispanic students.
S,

The Coca-Cola Valued Youth Program W E

The Coca-Cola Valued Youth Program, created ja (MzBifercultural Development Research
Association (IDRA), is an intemnationally recognlzmlfgﬁbﬁvenhon program in schools across
the United States and Puerto Rico. Since its ingepifn.48 San Antonio in 1984, this cross-age
tutoring program has kept more than 5,500.8RdenfS#0 were at risk of dropping out in school.
According to the Valued Youth creed.. #studegfs”' are valuable, none is expendable. This
philosophy gives strength to the prom instructional strategies (classes for student tutors,
tutoring sessions, field trips, role mod&jg @Jd student recognition) and to its support strategies
(curriculum, coordination, staﬁmaabme ent involvement, and program evaluation). The key
to the program’s success i stud’éﬂ s who are considered at risk of dropping out of school
and sustaining their effg eGipve, coordinated strategies. For more than 15 years, IDRA and
The Coca-Cola Found‘atran have,. rEked together in a unique partnership that is making a valuable
difference in the IFBEERReN or@@?én 74,500 children, families, and educators. The Coca-Cola

Valued Youth Progrél'%% '. gatained less than a 2 percent dropout rate for its tutors since 1986,
Department of Educatlcn"‘?p""’Program Effectiveness Panel for inclusion in the National lefusmn
Network.

Tu futuro depende de ti...|Educate! (Your Future is in Your Hands...Get an Education!) —
UNIVISION

In August 1998, Univision, the nation’s Ieadmg Spanish-language television network, announced its
education initiative, Tu futuro depende de ti.. !Educate! (Your Future is in Your Hands...Get an
Education!). This extensive, multi-year campaign to encourage Hispanic students’ to excel
educationally uses public service announcements, half-hour specials, and integrated programming
with some of the network’s most popular broadcasts to communicate with viewers. The objective is
to deliver the message that a quality education for all students is critical to preparing the United
States to compete in the world marketplace.

The US Department of Education joined Univision in this effort by providing materials through its toll-
free number (1-877-433-7827) with bilingual operators available to answer calls. Working in
partnership with the Univision Network affiliate stations, the campaign and related activities aims to
provide Hispanic parents the kind of information they require to become more savvy users of the
education system and better advocates for their children.
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Govsernment can;

+ Develop and disseminate research on best practices for improving Hispanic students’
educational achievement and offer technical assistance.

e Financially support Hispanic college students considering the teaching profession and
those teaching in geographic areas of need and institute studem Iq forgiveness for

v |

educational and career opportunities available and e}g&gutmah efforts to ensure
that federal programs aid the Hispanic population. &8s

n“ﬂ;@&

o Use the bully pulpit to highlight the value of and=2#8#. for & multilingual workforce and
the educational benefits of viewing fluency weea‘,. —Ianguage as an asset, rather
than a deficit, in a child’s education. ZEE A R

. S

Department of Energy (DoE) -

DokE's /daho Hispanic Youth Symposiumﬂiffa‘%gannuél%vent designed to encourage Hispanic teens
to seek brighter futures for themselvegfgiid. their families by staying in school. Using a bilingual
format, the Symposium has three pnm : mentoring, dropout prevention, and dual language
and cultural understanding. F poﬂibm-ﬁrings together Hispanic high school students from
throughout [daho to listendEeReMbnalEpeakers and to participate in interactive workshops to
enhance self-esteem, Lgﬁa‘r'shngc problem-solving skills, as well as science and engineering
career awareness. [ dentsiﬁpele in speech, talent, athletics, and interactive skill contests

3 e

Ealaly a 1988 brainstorming session on ways to curb the alarming 60+
percent high school drofight rate of Hispanic teens in Idaho. In 1990, approximately 100 students
attended, and a single $1,000 scholarship was awarded. Since then, nearly 2,800 students from
throughout ldaho have attended. Each April, more than 300 students convene in Sun Valley, where
- scholarships and prizes totaling more than $3800,000 are awarded.

National Air and Space Administration (NASA)

Proyecto Access is an eight-week, summer, mathematics-based, academic enrichment program
for middle and high school students interested in pursuing science and engineering careers as
practitioners or teachers. The program seeks to develop students’ skills in the areas of abstract
reasoning and problem-solving—skills essential for success in science and engineering as well as
technological fields. The program is conducted on the campuses of eight Hispanic-Serving
Institutions focated in the following cities: Bronx, New York; Chicago, Winois; Denver, Colorado;
Jersey City, New Jersey; Las Cruces, New Mexico; Los Angeles, California; Miami, Florida; and
Tucson, Arizona. NASA provides $1 million in funding for this program.

- National Endowment for the Humanities (NEH)
The “Abuela” project will make it possible for Motheread, Inc., to develop a new curmiculum using
Latino children’s literature for dissemination to 275 literacy instructors in the agency's national
network {which encompasses community college teachers, Title 1 elementary schools, state and

22




focal farﬁily service agencies, and childcare centers). Motheread, Inc., a national leader in family
literacy education, specializes in working with parents and children.
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Undergraduate Education

We must “Level the whole playing field, not just one end of it.” — Prming the
Pump: Strategies for Increasing the Achlevement of Undefrepresented Minority Undergraduates, p.87.

The Picture Today

»~
Py

Increasing numbers of Hispanic students are pursuing postseconddi
often, Hispanics’ successes in undergraduate education are eclip ; G
dropout rate. The rate is unacceptable, but those Hispanic g? PSR IR
school face further challenges in undergraduate educahon%" S '§"

T e

,5,@ gucation. Yet too

Hispanics currently make up 014.5 percent (3.6 million) I traditional college-age
population (students between 18 and 24 years of age). By® ar 2025, Hispanics will
make up 22 percent of the total traditional oollege-@g.—:popul * As the population of

Hispanics continues to increase, the representatigiEGEREERanics m hlgher education is also
increasing. Hispanics’ enroliment in undergrgitiale @aucation increased by nearly 50
percent in just six years—from approximately £82£004n 1990 to 1.3 million in 1996. Today,
of the 14.5 million students in higher edu tnonﬁi’i:ﬂb‘e United States, more than 9 percent
are H;spamc However, while Hlquggi&.— Ilegetr'enrollment and degree attainment are
increasing, they are not equivalent tgd#igpanics’ representation in the population.

NN T g

o R
MEiconirBmty, ow cost, and flexibility, community colleges

12} DL 'Qu a‘ nic “Students in undergraduate education. However,
inadequate articulatig iohc:e% een two- and four-year institutions of higher education
have the effect of krmhifg the ¢ ational attainment of many Hispanic college students.

A recent Educatnona?é’ﬁ@%ﬁemce (ETS) study, Crossing the Great Divide, shows that by
the year 2015, one mili more Hispanics will be academically prepared to attend college.
In. 2006, Hispanic undefgraduates will outnumber African American undergraduates for the
first time; they will be the nation's largest college-going minority, accounting for
approximately one in six undergraduates on campus. Institutions in California, Texas,
Florida, New York, and Arizona will enroll 1.4 million more students over the next twenty
years. Hispanics will account for almost half of this growth. However, even if all the
Hispanic¢ students who are ready to go to college do so, the gap between Hispanic access
to college and all other American youths’ access will actually grow because the proportion
of Hispanics in the 18- to 24-year-old population will increase even more rapidly than the
proportion of Hispanic youth who are academically prepared to go to college.

Why is the educational attainment gap in higher education not closing? It is primarily
because most Hispanic college students are first-generation, low-income students. In
addition, many are less academically well prepared than their non-Hispanic peers.

Just over 50 percent of all Hispanics enrolled in higher education are in two states:
California and Texas. Almost 75 percent of Hispanics enrolled m higher education are in
just five states: Califomia, Texas, New York, Florida, and IMlinois.® This enroliment pattem is
even more telling when changes in three of these five states’ affirmative action admission
policies are considered. In California, Texas, and Florida, the public university systems

24



have eliminated the use of race/ethnicity as a factor in admissions decisions; instead, each
has adopted “percentage plans” in an attempt to maintain a level of diversity on campus.

The Bottom Line: To secute Hispanic students’ educatlonal exoellence and to raise their
L ;,a ation must be to

ensure that Hispanic students can succeed in college.
Hispanic community need to ensure that Hispanic stude
colleges and universities (two- and four-year, public angH T

necessary information and assurances of financial supgst the==publsc and private
sectors and a commitment by colleges to do more =getiild - supportive academic
communities for Hispanic students. PR

;ﬁ* s
What can each sector do to help Hlspamc ﬁm@%se their collge and university
educational achievement?

Parents can:
» Introduce the idea of college “g@'ﬂ%non
children's K-12 educati s

SEEE
et

';:;"

" Alevaiems

e DLt
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o Show mterest in 4R :?ggﬁél‘en s college experience by visiting campus and talking about

their children's clafs‘::-."tﬁ"

+ Reinforce the climate of success by asking children what they will do when they
graduate.

Colleges and universities can:

» Offer Hispanic freshmen training in study skills and academic procedures and evaluate
existing support services and redesign them as necessary to support the needs of
Hispanic students.

e Expand college admissions recruitment into high schools with large Hispanic
enrollments and sponsor trips to campus for Hispanic elementary and middle school
students to increase their interest in higher education. '

e Communicate more with Hispanic parents and provide coliege admissions materials in
Spanish to facilitate family discussions about college.

« Analyze why Hispanic students drop out of college and develop institution-specific
soluti_ons to redress this problem.
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o Work to maintain a diverse faculty and support faculty working as mentors of Hispanic
students.

e Improve articulation between two- and four-year institutions of higher education to
facilitate the further education of Hispanic students enrolled at community colleges.

PUENTE PROJECT, University of Califomnia (California) ;ﬁ@_
This project increases the number of Hispanic students attendipg fc
degrees, and returning to the community as leaders. The main comIBsar 1ge:
counseling, mentoring, and English tanguage skills. Students pégahdif? the HiEe and tenth grades
with activities involving schoot guidance counselors and mer¥ Al students participate in the
program's statewide writing portfolio assessment as well. In 1838 ,.":,.L te students attended four-
year colleges at almost twice the rate of comparable non-P,uen’[e gents (43 vs. 24 percent). An
additional 41 percent of Puente students attended Califqsgis &mmuﬁfy colleges. Puente students

Emerging Scholars Program (ESP), The &ifi r%vrexas at Austin (Austin, TX)

ESP is an honors-type calculus progranﬁ}aa’f targétS*students historicaily underrepresented in

the mathematics-based disciplines. T. tral themes of ESP are working on challenging

mathematics and forming social grou% on common academic interests. Students spend

six hours per week in an lntaﬂa" ERSPEEEBN. Since the work is challenging, it drives student
i D ‘ rn, ftilitates forming friendships and breaking down

a quality higher e&&g on.
+ Facilitate mentorships, mternshnps and fellowship opportunities for Hispanic students.

o Organize local SAT/ACT preparation courses for Hispanic students.

« Form support networks and “Adopt a College Student” programs for Hispénic college
students away from home.

» Organize annual recognition events for Hispanic students who complete a year of
college.

» Provide after-school programs to encourage and academically prepare Hispanic
students to attend college.

Hispanic Association of Colleges and Universities (HACU) Internship Program

The HACU National Internship Program (HNIP) works with Hispanic Serving Institutions (HSls),
federal agencies, corporations to recruit well-qualified and motivated students. Those selected
for the program include undergraduate and graduate students who have a minimum 3.0 GPA
and are active in community and campus activities. HNIP began in 1992 and has placed
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thousands of students in fedéral and corporate internships across the nation.

The HACU Nationat Internship Program exposes taléhted college students to a challenging set
of professional and educational experiences in many different fields. it is a comprehensive
program that provides travel expenses and a weekly stipend.

Participating agencies and corporations hope to increase diversity in theig work force by
providing internship opportunities to high-achieving Hispanic students. L_ gidates a pipeline of

T

future employees who have had positive, meaningfu! work expenence e g

The private sector can: e

» Work with local colleges—and local Hispanic-servindZih )
they exist}—to establish cooperative career—basgg-”ﬂ:_ogr
intemship opportumtles e

e Create scholarships, fellowships, and pa@&éﬁ@?ﬁ"b help Hispanic students access
and attain a higher education. P ~m“-,~,.~;

o Encourage Hispanic employees, icompléte postsecondary education and lifelong
learning and support them as q@o

e Actively recruit Hispa Sl astL}a%’?\ts for both reguiar and summer positions.
y %ﬂ@% | g P

The Hispanic Scho!ﬁ‘. JAE(HSF) is the largest Hispanic scholarship-granting organization
in the nation. HSF’s MEEREEAS to double the college retention rate by supporting current college
students and providingEficentive for Latino high school graduates and community college
associates to enroll at four-year institutions.

HSF recognizes and rewards outstanding Hispanic American students in higher education
throughout the United States and Puerto Rico. Founded in 1975, HSF has awarded more than
40,000 scholarships totaling more than $48 million. Recipient students represent every segment
of the Hispanic community, hundreds of institutions of higher learning—including the most
prestigious—and come from all 50 states and Puerto Rico. Successful candidates are chosen
on the basis of academic achievement, personal strengths, leadership, and financial need.
Basic program requirements include full time enroliment at an accredited college in the United
States or Puerto Rico, completion of 15 credits of college work, and a minimurn 2.7 GPA.

in July 1999, the Lily Endowment Inc. Awarded HSF a $50 million grant—the single largest
amount given to promote Hispanics in higher education and the largest amount ever pledged to
a Hispanic organization in the United States. Two months later, HSF was selected as one of
three organizations included in the newly formed Gates Millennium Scholars Program, by the
Bill and Melinda Gates Foundation. This program includes a twenty-year plan to provide
financial assistance to high-achieving minority students in need of financial aid with an annual
investment of $50 million, and offers financial assistance to 1,000 new students each year. The
Millennium Scholars Program also includes the United Negro College Fund and the American
| Indian College Fund. ]
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ENLACE (Engaging Latino Communities for Educatlon) Initiative—W.K. Kellogg Foundation

ENLACE is derived from the Spanish word “enlazar”, which means to link or to weave togsther.
ENLACE is a new initiative focused on assisting communities to strengthen the educational
pipeline for Hispanic youth. Through ENLACE, participating colleges and universities will form
partnerships with communities, K-12 public and private school districts, 4 "" inesses. These
partnerships will give Hispanic students the support they need to suc klr.\dergaden
through high school and beyond. :

multi- year fundlng with priority given to coahtuon filhar nggg together diverse organizations who

pool their resources to design fong-term co umt:gg institutional structures to impact system

change. The last phase of the initiative vl Bcus dBlsseminating the impact of the efforts, as
well as institutionalization and sustamgmof the vehicles of success.

L i
)

Government can:

» Significantly lggg‘g‘_age theHg¥el of financial aid (i.e., grants, scholarshlps) to help
Hispanic studéﬂl&ﬁ&@g n@iﬁn‘d attain a higher education.
R
* Disseminate and Wte wider use of proven strategies and develop better strategles
for helping Hispanic®tudents achieve at high academic levels.

s Encourage communities, school districts, and local institutions of higher education to
develop strong, collaborative K-16 educational strategies to improve Hispanic
achievement throughout the educational pipeline.

U.S Department of Agriculture (USDA) ]

in FY2001, the U.S. Department of Agriculture will establish a scholarship program to increase
the number of students entering and graduating from two- and four-year Hispanic-Serving
Institutions (HSIs) and encourage students to pursue careers in the U.S. food and agriculture
sector. Scholarships will cover the educational expenses of students eaming degrees ranging
from an associate of arts through a doctorate. Following graduation, scholarship recipients
must work at USDA for one year for each year of financial assistance received. The program,
which will be called the National Hispanic-Serving Institutions Scholars Program, will serve up
uo 30 students during its first year of funding.
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Louls Stakes' Alllances for Minority Participation (LSAMP)— National Science Foundation

Alliances aim to encourage the production of baccalaureate degrees earned by
underrepresented students in science, mathematics, engineering and technology (SMET) by
utilizing the knowledge, resources, and capabilities of a broad range of organizations from
academic, federal, industrial, and private sectors. Approximately 180,000 students are currently
enrolled in LSAMP activities and results clearly demonstrate the effectweness of strategnes

92,421 (50% of total enrollment), and there were 9,323 Hispanic ‘ ‘. : tﬁrfrom LSAMP
institutions in 1998 (46% of total graduates). ...‘.. ___z_;‘: E:%?"%a= 25

) niversity of Texas System
Alliance in cooperation with ten reglonal community colleges 8 P d the U.S.-Mexico
border region; California Alliances for Minority Participati ggwhnc FapirSlve ten campuses of the
University System, and fifty public and private Inslltutl,aﬂﬁi PueFl'o Rico Alliance, which brings
together national labaratories, local industries and iﬁ.___ dary institutions; and the New
Mexico Alliance involving 27 statewide public lns}fgﬁ fﬁgzecruutment/bndge programs,
mentoring, distance learning opportunities and ;maT 10.6191 conferences.

NSF provided $26.37 million to support Z,Bﬁ%bnuwg'prqects in FY 1999.

e }ﬂi

The Developing HS!s R@@ram R ltglble institutions of higher education expand their
capacity to serve Hl.sp‘am’ic and |B#hcome students. Under this program, Hispanic-Serving
Institutions (HSIs) argige ecLa;;ﬁccrednted and degree-granting public or private nonprofit
institutions of higher EREGATEEwith: at least 25 percent or more tolal undergraduate Hispanic
full-time equivalent sttﬁﬁ?ﬁgﬁrollment a high enroliment of needy students; low educational

and general expenditurégi-and, where 50 percent of Hispanic students are low-income.

Five-year development grants and one-year planning grants are awarded. Grant activities
include faculty development, funds and administrative management, development and
improvement of academic programs, acquisition of equipment to strengthen funds management
and academic programs, procurement of scientific or laboratory equipment for educational
purposes, the renovation of instructional facilities, academic tutoring, counseling programs, and
student support services. -

The HSI program was first funded in 1995 at $12 million and in fiscal year 2000, there were 108
HSI grantees with funding of $42.5 million.
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Graduate and Professional Education |

Steer them toward learning about science, and we will find the environmentalists, biologists, and
meteorologists who will help our planet. Coax them toward economics and we will get the minds

" that will write the prescriptions for prosperity in this hemisphere and around the worid. Believe in
these young people and give them a chance to leam and to grow, and they'll contribute on the
world stage. Carolyn Curiel, Ambassador to Belize, In Hispanics and the Fulure of the Amaricas, 13 June 2000.

i

The Picture Today oo
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B%E success and
. Fanroliment in
BERseell represented than
other groups. In 1996, Hispanics represented 4 percent&Fgs *-;rr= te students, whereas
whites represented 73 percent and African Americagg:§ percefit
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mathematics, and computer and physical scieng®. &

graduate education is not representative of te&pgpulition. In 1995-96, 7 percent of all
first-professionals were Hispanic, 6 percant WegigAfiitan American, and 76 percent
were white." Beyond enroliment, compigiion important. In 1996, Hispanics
earned approximately 4 percent of gifif#aster’s degrees and 2 percent of all doctoral

degrees awarded in the United Sta}

The most disturbing coiuiiERGe Gi-fow rates of Hispanic participation in graduate
education is that relgffely @e-Hispanics qualify to occupy faculty and administrative

positions in the natig collegBa#ind universities. Participation in graduate education has
other implications g prafESsional study. Graduate education is also the pipeline for
higher education fatEiE=RE¥992, Hispanics represented less than 3 percent of full-time
instructional faculty Zfig#staff in higher education. While there are indications that the
percentage has increa%&d slightly since 1992, it had not changed substantially by 1998.
Too few Hispanics are attaining graduate degrees and entering their fields of study as
academic faculty. This has serious implications given that faculty and staff are influential
mentors and role models and that they can enrich the educational experience of all
students. The lack of Hispanic representation in graduate education is even more severe

than in K-12 education and must be redressed.

Why are so few Hispanics in graduate education? Among the primary reasons are their
relatively low levels of baccalaureate achievement, inadequate financial support, relatively
low levels of mentoring and counseling by college instructors and other academic staff, and
the continuing low expectations of Hispanics attaining graduate education.

The Bottom Line: To secure educational excellence by Hispanic students and raise their
achievement to the level of other groups, our top priority for graduate and professional
education must be to make the undergraduate experiences of Latino students more
successful and provide more financial assistance and support for their education.
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What can each sector do to- help Hispanic students raise thelr graduate and
professional educational achievement?

Parents can:

e Learn about the benefits of graduate and professional education and encourage their
chlldren from an early age to continue thelr educatlon to rewardnn cgreers that typlcally

law, and medicine.

' . P T
e Support children pursuing graduate education an% i
N

professional education, though typically lengthy and e mm__'_e yield long-term benefits.
Colleges and universities can: e "*EE:“.J:-"

ebrm
mmupm-
ey Paefon snisns’

= Work to increase the number of Hispanics. CTEHIETCHAE
high academic achievement who aspire to g?ﬂd -e:-:eﬁcatnon

* Develop for Hispanic undergraduate&stroﬁ@;:%ademlc support programs that aiso
encourage graduate enrollment. ___.mf?'?' EE

s

. Develop combined baccalaure‘a%"%hd master's degree programs and encourage
SEic) ynd’@%uates to take graduate courses.

. T Hispanic students to increase the number of Hispanic
applicants to r'l ; s and target institutional support (financial and student
services) to Hnéﬁﬁﬁ(ﬁ,ﬁuﬁﬁts to help retain them in graduate education.

-

students.

» Develop a facuity development program that targets Hispanics and hire Hispanic faculty
and academic staff and facilitate their interest in serving as mentors and role models.

Community- basgg organizations can:

» Sponsor leadership training for Hispanic graduate students.
e Include graduate and professione| education in their organizational agendas.

» Seek out and develop -partnerships with graduate students and their professors for
fellowships and participation in community activities.

The private sector can:

o Establish fellowships and internships for graduate students.
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« Encourage Hispanic employees to obtain graduate degrees and provide financial
assistance in order to support them in doing so.

. .Work with institutions to help facilitate the transition from education to work and inform
institutions of the workforce demands they need to meet in order to be competitive.

» Fund endowed positions dedicated to minority facuity in graduate grogtams.

o eramntrars

' Ty -
[ The Ph.D. Project e
The Ph.D. Projectis a partnershlp among America's leading cong%’hl%.,,_ 3f |'es, and

academic organlzatlons The Pro;ect works o increase the rg

2., the entry ticket to
professorship. These new professors can then serve as role. g3 ;-:-{ ,:.'_' Fencouraging more minority
students who otherwise might not have considered business &s Wr to do so; be mentors,
for tomorrow's minority students, guiding them into corpofath. cardés; and better prepare all
students for the new, diverse, corporate landscape q ,?‘al" iiafy-first century. Largely due to
5" A tudents already exceeds the

total number of mlnorlty professors teaching in b;ﬁﬁe_ss stfidols. As doctoral students and
teaching assistants, those enrolled are inspitag ameﬁvaﬁlﬁg and assisting a new generation of
business students. AT
The Project offers a networking and suBgéT system?r every African American, Hispanic
American and Native American busing@&Hiactoral student in the United States through The
Ph.D. Project Doctoral Studen,l,sm&so 7%, 1 hese associations help minority doctoral

-L' pm_g;am With more than 300 current doctoral students
4% ts AS'SOClatlons in the year 2000, the dropout rate is below

+ Fund graduate fello%hips for Hispanic students and programs that have a proven track
* record of increasing minority participation in graduate education.

» Increase outreach and information dissemination efforts in Hispanic communities to
highiight the increased value of graduate degrees.

 Facilitate research opportunities for Hispanic students in federal agencies or in
govemment-supported and collaborative programs.

» Publicize the availability of government jobs for graduates with advanced degreés.

| The Center for Latino Initiatives—Smithsonian Institution

The Center. sponsors the Inter-University Program Latino Graduate Training Seminar
Interpreting Latino Cultures: Research and Museums. Hispanic graduate students attend the
seminar to explore issues of representation and interpretation of cultural materials and
fraditions in museums; the seminar is followed by five ten-week fellowships and one ten-week
intemship. Fourteen Hispanic students participated in the program in 1999.

-
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The Latino Studies Fellowship Program offers awards to Latino pre-doctoral students and
postdoctoral or senior scholars to pursue research related to Latino history, art, and culture
using Smithsonian resources, as well as through extended field work. Through this program,
eleven fellowships have been awarded to outstanding students and scholars.

"Centers of Research Excellence in Science and Technology (CRE&’Mtlonal Science
Foundation el

Each Center of Research Excellence serves as a hub for condu
most productive minority institutions, including those that prody
in science, mathematics, engineering and technology (SMET; CenterS’aIso serve as
models for the integration of education and research and eng2geH? '. elterdisciplinary activities.
There are three large-scale Center projects focusing on Hispa# nts: The Materials
Research Center of Excellence at the Unwersny of Texa&w z Pa Festablish a nanonally

researchers available to the Nation; the Dlstnbute B r'~ .:;4. *Theory, Development and
Application Center, managed jointly by Florida A& MRy and Florida International
University, whlch seeks to sngnlf cant!y increa efm Atyf rticipation in SMET disciplines and
ch T s (Florida International's student

enrollment is 60% Hispanic), and the CQ@
Materials at New Mexico Highlands Ug
| support 8 centers.
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Ten things the next Administration must do

This report responds to the charge issued by President Clinton in Executive Order
12900 to advise the Administration on the ¢ondition of Hispanics by examining:

s the educational attainment of Hlspamcs from pre-K through graduate and
professional school; -y

» state, private sector; and community involvement in educatiogz=s W

o the extent to which federal activities in education comp ? 4‘%@0@ fo
increase education opportunities for Hispanics; and

» federal recruitment strategies for and employment of

--v-un

oot Tains

years. We believe the next administration must iz
serve as a catalyst in the effort to involve all s_mib

achievement. To that end, the Commission § i-'"'_; fed ten things the next
Administration must do. These things ate n8t & exclusion of individual, local, state,
and national efforts, but can leverage, tiFfedéfEgovernment's ability to hlghhght what
is important, motivate a nation, andfiéari by example.

Sa

(1) The next President m&g&g\d tfig=tfation by supporting states in fulfilling the
edBHERourEhildren and highlight the importance of ensuring

alligRte fcc'iEEa,Hlspamc community. As part of this effort, the next

oy fe resources to provide opportunities for all children to

it C(//‘ {\r\% v

(2) The Secretary anthEk partment of Education must/kake charge in establishing
and highlighting tﬁ"é educational excellence of Hispanics as a national priority.
This leadership requires commitment to a strategic plan grounded in current and
confirmed research and promising practices that will activate all facets of
government to improve Hispanic academic achievement.

(3) The next Administration must support America’s leadership in a global

economy by treating language as an asset and’CEﬁNEtTnnge:agy and

pF cy in two languages for all Americans. ___
) N

C(\.
(4) The next Administration mustfincrease the reprasentation of Hlspanlcs in 0

federal employment in both career and political appointments and in program,
policy, and leadership positions. Greater representation of Hispanics in turn will
expand the federal government's capacity to effectively work with and address th
concerns of the Hispanic commumtx
(E

(5) The next Administration must/‘implement concerted and targeted outreach to
Hispanic communities and provide complementary guidance and technical
assistance to those communities to ensure their competitiveness and access to
federal programs.
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(6) The next President must establish another Executive Order that addresses
educational excellence for Hispanics throughout the entire education continuum and
includes responsibility of all federal agencies

(7) The next Administration must work tojalign the responsibility of federal
agencies to respond to the Executive Order with the budgetMaggss their annual
. performance report on the Executive Order, and the Office of ement and

N o

Budget oversight. Th|s alngnment mcludes lmprovmg acaﬁmnﬁa B _ eghanisms by

(8) The next Executive Order must strengthen theiGomr E&lon’s authority to
facilitate public and private partnerships a 3,&?".:;: educational excellence for
Hispanics. These partnerships include leagéfs &% ispanic community, members

of Congress, national advocacy organlzaﬂm'fs;,_msmess and foundation leaders.

:::::

(9) The next Administration must pr
Initiative staff to implement the.g
Whlte House Inmatuve staff shoiii

de a!' *qifequate number of White House
ifge of the executive order. At a minimum, the
ude the followmg seven posntnons executnve

A

---------

(10) The next Agﬁ:iihlstratr'-. Lmust align the oversnght of executive orders to

facilitate effectwe.@m :-i:’m atlon among federal agenaes so that the needs of
Hispanics are audEsase

Yoo e BE T w ey

of competing ageﬁ’é’ﬁﬁ"’

.m.

35



CREATING THE WILL.: HISPANICS ACHIEVING EDUCATIONAL EXCELLENCE

...Because despite the progress made, we know that too many young Hispanics are stiil dropping
out of school and not enough are getting the Head Start they need. And far too many are born into
poverty- and never have a fighting chance at the future all children deserve. These are not
somebody else’s children. They are all our children. -
Hillary Rodham Clinton, White House Convening on Hispanic M and Youth,
August 2, 1999 o s

Raise the educational performance of all Hispanic s
achievement as other students in Americg;

his country. Not only
,fas est-growing segment of
ious resource: its human

Meeting the educational needs of Hispanic Americans.
does it strengthen the analytical and intellectual skijzi!
American society, but it also fortifies our countg’z-t" 15
capital. So why do we hesitate? B

In this time of enormous prosperity . E sqgmgd tranquility, why do we shirk our
responsibility to make real the pnomisg a quality educauon for all our young people? Why

o

i ion belleves it |s a questxon of will. There is sufficient

each sector to \mp ﬁ :ﬁfowever creating the will to achieve educational excellence
begins with the beliet3f -"5'Ur young people are precious and deserve a quality education

and requires a commiti&ent to reject failure and to strive for success.

To reach this goal requires parents, educators, community activists, elected officials,
business leaders, and government representatives to take responsibility to form multiple
alliances to harness the collective political will of those who commit to work together for
change. They must raise the nation’s awareness of the strengths and talents of the
Hispanic community; acknowledge the community’s educational needs; and refuse to
accept anything less than success in attaining the goal. '

In modeling the behavior necessary to create the will, the President’'s Advisory Commission
used its convening authority to bring together many interested parties from the key sectors.
In the national conference series Excelencia en Educacion: The Role of Parents in the
Education of their Children, parents, educators, community advocates, business leaders,
elected officials, and govemment representatives worked together to discuss a common
goal: educational excellence for Hispanic students. While each partner provided different
services and varied resources, all used this conference as a means to work together to
achieve their common goal. As a result,
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» federal agencies leamed how to more effectively and directly reach out to the Hispanic -
community, and their responsibility to be held accountable to this community was
reinforced;

« parents received information, were put in contact with resources, and were empowered
to speak with those who contribute to their children’s education,

« schools received support from other local and federal entities to improve thelr outreach
to Hispanic parents and participated in an activity that connected .the%.,wuth the Hispanic
community and advocates; e

« community-based orgamzatlons were linked more dlreeihf R Gi&- and federal
agencies to improve service to the Hispanic communityssang.cor
see “first hand” effective programs in their commuriigs
effectively reach out to the Hispanic community. %%

e

America is in transition in many ways. As Hlspanlqgs_;ﬂents—'qi?‘l’ckly become the majority

of them are educationally,

in school districts across the nation, criticalsifien
g@ssT government must address its
@h‘éncan democratic, social, cultural,

scientifically, and technologically unpreparedfil'
Jotal: of the full potential of its people—

responsibility to educate all children. The
and economic prospenty relies on the 4
including Hispanics. All members of sodfg hawa role to play in building upon these and
many other efforts and in oontmuur:;ggga work necessary to help Hispanic students raise
their educational achievement__g_q thaj M 3 her groups in this nation.

ST T

..... e
by

This Commission hasg"
Administration that ha§ 'orkeﬁ"fﬁrd accomplished a great deal, and stayed focused on
tomorrow. The waiig:
next generation.
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ENDNOTES

1. Four important sources hlghllgh'ung these factors are the report commissioned by the
Department of Education, No More Excuses: The Final Report of the Hispanic Dropout
Project (1995; Commissioners Santiago and Murioz contributed to the report); Latino
High School Graduation: Defying the Odds (1996; H. D. Romo); Lessons from High-
Performing Hispanic Schools (1999, P. Reyes, J.D. Scribner, A.P. Scribner); and Testing
Hispanic Students in the U.S.: Technical and Policy Issues (2008 Pee Pmsndent's Advisory
Commnssnon on Educational Excellence for Hlspamc Amencans)m”:;'“

14.NCES, Graduate and First-Professional Students, Natj S ATy
Education Student Aid Study, 1996 g ”"' e
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Presidential Executive Order 12900

By the authority vested in me as President by the Constitution and the laws of the United States of Amcrica, and in
order to advance the development of human potential, to strengthen the Nation's capacity to provide high-quality
education, and to increase opportunities for Hispanic Americans to participate in and benefit from Federal education
programs, it is hereby ordered as follows:

Section 1. There shall be established in the Deparunent of Education the President's Am COl’IlInlSSlon on
Educational Excellence for Hispanic Americans (Commission). The Conmssmnvshm of got more than 25
members, who shall be appointed by the President and shall report to the Secyg X fcretary). The
Cormmission shall comprise representatives who: (a) have a history of invo}ggi ic community;
(b) are from the education, civil rights, and business communities; or c) axém'-iﬁuc asso"f'ﬁmons representing the
diversity within the Hispanic community. In addition, the President may 8@& representatives as he deems

appropriate.

Section 2. The Commission shall provide advice to the Premdennﬁm&cremry on: (a) the progress of Hispanic
Americans toward achievement of the National Education Goa’ggfﬁ m
accomplishm v GRE '“;
plishment; (b) the development, monitoring, and coorggmt 0
education for Hispanic Americans; c) ways to increase Staggptizs
umproving education; and (d) ways to expand and comgl en s Qm'f educatlon initiatives. The Commission shall

provide advice to the President through the Sccrcta%;g wmﬁﬁp

Aewivare
Pcesriparyd

Seoction 3. There shall be estabhished in the D¢ inent of Educauon the White House Initiative on Educational
Excellence for Hispanic Americans (Inmanvé Rihitiative shall be an interagency working group coordinated by
the Department of Education and gh %cadqiﬁbuecwr who shall be a senior level Federal official. It shall
provide the staff, resources, and:Agsiiiactor theZommission and shall serve the Secretary in carrying out his or
her responsibilities under thig e eatRarive is authorized to utilize the services, personnel, information, and
facilities of other Federal 48i3f€ and lo&sigtncies with their consent and with or without reimbursement, consistent
with applicable law. Togireertent perpasted by law and regulations, each Federal agency shall cooperate in
providing resources, mc‘}gx&nm __gs%?' detailed to the Initiative, to meet the objectives of this order. The Initiative
shall include both career &3 rand appointed staff with expertise in the area of education, and shall provide
advice 1o the Secretary on 7 mentation and coordination of education and related programs across Executive
agencics. ‘ﬁE‘-”

Section 4, Each Executive department and each agency designated by the Secretary shall appoint a senior official,
who 1s a full-time officer of the Federal Government and responsible for the management or program administration,
to report directly to the agency head on activity under this Executive order and to serve as a liaison to the
Cornmission and the Initative. To the extent permitted by law and to the extent practicable, each Executive
deparunent and designated agency shall provide any sppropnate information requested by the Commission or the
staff of the Imtiative, mcluding data relating to the eligibility for and participation by Hispanic Americans in Federal
education programs and the progress of Hispanic Armnericans in relation to the National Education Goals. Where
adequate data is not available, the Couumnission shall suggest the means for collecting the data.

Section 5. The Secretary, in consultation with the Commission, shall submit to the President an Annual Federal
Plan to Promote Hispanic American Educational Excellence (Annual Federal Plan, or Plan). All acdons described in
the Plan shall be designed to help Hispanic Americans attain the educational improvement targets set forth in the
National Education Goals and any standards cstablished by the National Education Standards and Improvement
Council. The Plan shall include data on eligibility for, and participation by, Hispanic Americans, in Federal
cducation programs, and such other aspects of the educational status of Hispanic Americans, as the Scoretary
considers appropriate. This Plan also shall include, as an appendix, the text of the agency plans described in section
6 of this order. The Secretary, in consultation with the Commission and with the assistance of the Initiative staff,
shall ensure that superintendents of Hispanic-serving institutions of higher education, directors of educational
programs for Hispanic Americans, and other appropriate individuals are given the opportunity to comment on the
proposed Annual Federal Plan. For the purpose of this order, a "Hispanic-serving™ school district or institution of
higher education is any local education agency or institution of higher education, respectively, whose student
population is more than 25 percent Hispanic.
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Section 6. As part of the development of the Annual Federal Plan, each Exocutive department and each designated
agency (hereinafter in this section referred to collectively a8 "agency™") shall prepare a plan for, and shall document,
both that agency's effort to increase Hispanic American participation in Federal education programs where Hispanic
Americans currently are under served, and that agency's effort to improve educational outcomes for Hispanic
Americans participating in Federal education programs. This plan shall address, among other rclevant issues: (a) the
elimination of unintended regulatory barriers to Hispanic American participation in Federal education programs; (b)
the adequacy of announcements of program opportunities of interest to Hispanic-scrving:schaol districts, institutions
of higher education, and agencies; and c) ways of eliminating educational inequalities w\rammgcs faced by
Hispanic Americans. It also shall emphasize the facilitation of technical, plannin, FESEhpment advice to
Hispanic-serving school disticts and institutions of higher education. Each ag 4B.orpiide appropriate
measurable objectives for proposed actions airned at increasing Hispanic WWW Federal
education programs where Hispanic Americans currently are underservedw furst y&E&ach agency's plans
also shall assess that agency's performance on the goals set in the previo '_ SEnoual plan. These plans shall be
submitted by a date and time to be established by the Secretary.

Section 7. The Director of the Office of Personnel Managcmcnt, m%mmmumm the Secretary of Education
and the Secretary of Labor, to the extent pcrmmcd by the law shﬁi o -!r-.u 2 program to promoto recruitment of

Section 8. I have determmed that the Commission shall Hb%sﬂ!ihshéd in compliance with the Federal Advisory
Committee Act, as amended (5 U.S.C. App. 2). Nomﬂhsmnd&ﬁgﬁﬁi‘ other Executive ordet, the responsibilities of
the President under the Federal Advisory Commm fﬁ'ct, asifiEtided, shall be performed by the Secretary, in

accordance with the guidelines and procedu:es 1shed by the Administrator of General Services.
Section 9. Administration. (a) Me of t];ﬁ ission shall serve without compensan'on, but shall be allowed
travel expenses, including per di suﬁﬁﬂl’ﬁloe as authorized by law for persons serving intermittently in

the Government service (5 U %’32%%) (bFThe Commission and the Initiative shall obtain funding for their
activities from the Departrxwhfmf Edd&'iﬁﬁii;—' c) The Department of Education shall provide such administrative
services for the Comrmss%ﬂs may b%ﬂl’

Rl aiagl

g

Sectlon 10. Executive é@?@‘@_ﬂ is revoked.

40
TOTAL P.11



WHITE HOUSE INITIATIVE ON
EDUCATIONAL EXCELLENCE FOR HISPANIC AMERICANS

PHONE: 202-401-7479
FAX: 202-401-8377
'E-MAIL: DEBORAH_SANTIAGO@ED.GOV

400 MARYLAND AVE, S.W.
WASHINGTON, DC 20202-3601

FAX COVER SHEET

7% Number of pages (including cover): 3/
To: é

Fax Number: ( ) C/;[ ~5S§
DPc a0

From; Deborah A. Santiago
Deputy Director

Date: ?/5' /00
Subject; /l/%,/_ D/h# a/c\m”iflm é/a 7

/ /a/fi Ve
o 2« Y -2
gd,ﬁ‘/ 3(- 40
70,£V 4-52




Guillermo Linares (Chair)
New York, New York

Sonia Herndndez (Vice-chair)
Sacramento, California

Erlinda Paiz Archuleta
Denver, Colorado

Cecilia Preciado Burclaga
Seaside, California

George Castro
San Jose, California

Darlene Chavira Chévez
Tuscon, Arizona

David J. Cortiella sy
Boston, Massachusetts -2

Miriam Cruz
Washington, D.C.

Jullet Villareal Garcia
Brownsville, Texas ;

José Gonzdlez 25
San Juan, Pusrto Rico” e

Cipriano Mufioz
San Antonio, Texas

Harry P. Pachan
Claremont, Califarnia

Eduardo J. Padron
Miami, Florida

Janice Petrovich
New York. New York

ZteTa

PRESIDENT'S ADVISORY COMMISSION
ON EDUCATIONAL EXCELLENCE FOR HISPANIC AMERICANS

Gloria Rodriguez
San Antonio, Texas

Waldemar Rojas
Dallas, Texas

Isaura SantiagQ-Say
New York, N ’3?0 T

John Phll
New York, ¥
.:t'

Samg_gLV:gﬂ

& NewMexico
P,

erman

'dale, Florida
.r.r' 4....‘:‘"

e P
it .

%@ﬁgn Zacarfas
“=#os Angeles, California

White House Initiative on Educational
Excellence for Hispanic Americans Staff

Sarita E. Brown
Executive Director

Deborah A. Santiago
Deputy Director

Richard Toscano
Special Assistant for Interagency Affairs

Julle Laurel
Policy Analyst

Deborah M. Montoya
Assistant to the Executive Director

Daniolle Gonzales
Policy Intern

41



Latinos in Early Childhood Education

Early childhood education, or preschool, encompasses education programs for children up to 3 years of age, and
may provide related services to meet children’s psychological and health needs. Preschool prepares children for a
solid educarion by teaching learning and socialization skills. Given the importance of these efforts and services,
both the federal governmens and the states make significant investments in early childhood programs, totaling about
810 billion annually.

Population . = ,’}ﬁ
o The Hispanic population in the United States is very young. Today, 10% S @%ﬁ"un&r age 5 and make
up over 15% of their age group in the U.S. population. By the year 2030&?}(@“&"" E255285 % of the total
school-age population. The projected increase in the number of Hispagaechildren in ool bringg with it
critical strengths and challenges to the nation’s education system. [BureznygH.Census, CPS Report, No. P25-1130,

199! FhETE
= N Eaf'.h.-—"
Enrollment fﬂi&* =

» Hispanic chlldren under age 5 are less likely 1o bc enrollegyitreatitesgtidiihood education programs. In 1998,
AT grams, comparcd to 42% of whites and
44% of blacks (Figure 1). Of 4-year-olds, less than 6QZE:

programs, compared to 67% of whites and 73% oibls&u_

e In 1998, differences in the enrollment of 5- ymolds lax' ‘disappeared between Hispanics (90%), whites
(94%) and blacks (95%). However, whileghE##rollment gap closes at kindergarten, Latino children still remain
less prepared for school becanse of lowerﬁ%ent rates at the younger ages. [Bureau of the Census. CPS Report, No.

P20-321, Table-2) DR, TS

m o mperaan s sorree.
—asssmpe, fned Pt
vl

v-—

i e e
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* In 1998, the early chxldhg@ced'u ollment rate for Hispanics was sirmlar in both urban (48%) and
suburban (42%) locagfHs: By co =on, the enrollment rate for blacks was higher in urban arcas (55%) than
in suburban areas (FZEFEivhile theEfgie for whites was much higher in suburban areas (62%) than in urban areas
(19%). [Bureau of th& Ay m}r No. P20-521, Table-5]

- i
'L'ﬂ e i
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Loty

Pttt ool

s As parents’ cducationabB#E4Hinent increases, so' does the early childhood enrollment rate of their children.
However, in 1997, fewerFhs spanics age 25 and older had completed high school than their black and white

counterparts—35% of Hispanics, 75% of blacks, and 86% of whires had completed high school. [NCES, Digest of
Education Statistics, 1998. Table 8)

Income and Enrolliment
s In 1993, the median family income for Hispanics was about $28,000 whilc the overall median income was
$39,000. Research shows that families with higher incomes are more likely to enroll their 3- and 4-year-olds in

early childhood education than those with lower mcomcs [NCES, The Condition of Education, 1999, Indicator 44] [Bureau
of the Census, CFS Report, No. P60-206, 1998]

*  While Latino children arc overrepresented in families living in poverty, they are underrepresented in Head Start
programs designed to remedy the effect of poverty on educational achievernent. In 1998, the child poverty rate
for children under 6 years of age was 36% for Hispanics, 40% for blacks and 15% for whites. In Fiscal Year
1998, Head Start served 822,316 children. Of these, 36% were black, 32% white, 26% Hispanic and 3%
American Indian and Asian. [/999 Head Start Foct Sheer, Adminiswation for Children, Youth and Families)

School Readiness
»  Hispanics are more likely to tell their child a story then read to them. Three-to 5-year-olds may start school
better prepared to leamn if they are read to or told a story once a week. In 1996, of 3- to 5-year olds, 80% of
Hispanics were told a story—consistent with blacks (77%) and whites (84%). Hispanic children werc less
. likely to be read to—65% of Hispanics were read to, compared to about 75% of blacks and nearly 90% of
whites. [NCES, The Condition of Education, 1999, Indicator 34)
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» Approximately 70% of teachers said théy felt only moderately, somewhat, or not at all prepared to address the
needs of students with limited English proficiency or from diverse cultural backgrounds. This lack of
preparation has profound implications for the large population of Hispanic students in early childhood today.
[NCES, The Condition of Education, 1999, Indicator 23]

- yorid .i: B
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ﬁﬂ?&m ¥

43



Latinos in Elementary Education (K-8)

The elementary school years are a period of significant development for the child in all areas of learning, providing
the foundation for a successful high school experience. Elementary education generally includes kindergarten
through grade eight, referred 1o in various grade groupings as primary, elementary, and middle school.

Population

o Today, Hispanics comprise 15% of the clementary school-age population (5-13). ' mar 2025, Latinos in
this age group will make up nearly 25% of the elementary school-age populajioregy; Faiea

CPS Report, No. P23-1130, 1996) _:":'._;' Pt
Enrollment | -'-.‘i-"..%.”—?’ '
e Between 1978 and 1998, the enrollment of Hispanics in public elem Dols increased 157% compared 10
20% for black students and 10% for white students. [Bureav of the Censu %Iablc A-1,1999]

.

K

Urbamclty and Poverty _
¢ Latno students now experience more isolation from --e»-.ﬁz bhcentration in high-poverty schools
than any other group of students. In 1998, close to 50°/, 3 "ag&:xﬂn public education attended urban
schools. In comparison, just over 50% of blacks and gy £#/4,gF whites in public schools were enrolled jn
urban schools. Further, the nation’s 10 largest ceriffal citigstios! districts enrolled close to 25% of Latizio

students, 18% of black students and only 2%,ofhite SHRHEATS. [Bureau of the Census, CPS Report, P20-521, 1998]
[Resegregation tn American Schools The Civil R.lghmgiﬁcl Harvard University, 1999

el
R .

¢ [n 1996, about onc out of every tudé"ﬁﬁ%;ﬁved In a central city and who attended public schools was
Hispanic, up from about on &Wéﬂts in 1972, [NCES, The Condition of Education, 1999, Indicator 46}

» Latino students, on avefi&, atteq&RAHAbIS with more than twice as many poor classmates as in those attepded
by whm: students §4%§. 19%) Iﬁ?ﬂ'ﬁdmon, just over onc-third of Hispanics (34%) and blacks (37%) under

*14% of whites. [Burcau of the Census, CPS Report, P60-206, 1998) [Resegregation in
Harvard University, 1999)

Educational Achleve:ment
e Overall, Hispanic students consistently perform below the national sverage in the National Assessment of
Educational Progress (NAEP). Disparities begin as early as kindexgarten and remain through age 17. By age

nine, Hispanic students lag behind their non-Hispanic peers in reading, mathematics and science proficiency.
[NCES, The Condition of Education, 1999, Indicator 1, 2, 4 - 6]

 While not all Hispanic students are Limited english proficient (LEP), Hispanics constitute about 75% of all
students errolled in LEP programs, including bilingual education and English as a Second Language (ESL)
prograrns. (Elementary und Secondary School Civil Rights Compliance Report, 1988-1954]

¢ Computers have become an essential tool in our Society and early exposure to computers can help prepare
students for future success in the workplace. However, Hispanic students are less likely than their white peers to
use a computer at school or at home. In 1997, 68% of Hispanic children used a computer at schoo), compared
10 70% of blacks and 84% of whites. Further, only 18% of Hispanic students used a computer at hiome,
compared 1o 19% of black students and 52% of white students. [NCES, The Condition of Education, 1999, Indicator 18]

Teachers

¢ The number of Hispanic teachers lags far behind the number of Hispanic students. While Hispanic srudents
comprise about 13% of public school students, only about 4% of public school teachers are Hispanic. [NCES,
Digest of Education Stanistics, 1998, Table 68)
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Latinos in Secondary Education (9-12)

Secondary education is a critical means of achieving upward mobility and helps individuals negotiate the path to
achievement and economic success. Secondary education, or high school, generally includes grades nine through
twelve,

Population

* Hispanic smdents in sccondary education represent 13% of the current school popritthils
Tod

et ades [Bureau of zhc

gy ous o i i

Census. CPS Report, No. P25-1130, 1996] _.,-:r-'-';' A2
- F o
Enrollment ""TW -
* Among 15-17 year olds, 34% of Hispanic students were enrolled beloy: tievel. Enroliment below grade

level is a significant variable because it is the highest predictor of sclmT‘
Report, Number P20-513, Table A-2, 1998)

Educational Achievement S
¢ The dropout rate for Hispanics is much higher than for air g =
through 24-year-olds were dropouts (1.5 million), morEthafiontde the dropout rate for blacks (14%) and more
than thrce nmes the rate for whites (8%). [NCES ,iarapout

o
e

w 24-year-olds boim outside the United States (44%) was doublc
= (NCES, Dropout Rates in the United States: ]1998) :

t of Eauczmonal Progress (NAEP) scorcs of Hispanic students age 17
irs in math, reading and science. [NCES, The Condttion of Education 1998,

e In 1996, the average Na

were well below thosq
Indicator 16]

Ll P
» Hispanic students 1'@5&% e 450 credits in computer science, foreign languagcs and English than other
groups. Despite mcrein_fr% fipier-level course selection among Hispanic high school students, Hispanic

students still carn fewefisEsdts than other groups in history, science and mathematics. [NCES, IThe Educationul
Progress of Hispanic Students, #¥e Condition of Education, 1995)

Educational Attainment

« The low high school cormpletion rate for Latinos has not changed substantially in scveral years. High school
completion rates for white and black students in 1998 were 90% and 81%, respectively. However, the high
school completion rate for Hispanics was only 63%. [NCES, Dropout Rates in the United States: 1998)

* Whle Latino parents are increasing their educational attainment rates, these rates are still below those of other
ethnic groups. Higherlevels of parental educational attainment are generally associated with positive
educational outcomes and expericnces, such as high school completion, for their children. The percentage of
Hispanic parents earning a high school diploma has improved, from 23% in 1972 to 45% in 1997. By

comparison, in 1997, over 90% of white parents had earned a high school diploma. [{NCES, The Condition of
Education 1998, Supplemental Table 44-4]

College Preparation

* Hispanic students are morc often than not tracked into general courges that satisfy only the basic requirements
and not those that provide access to four-year colleges or to ngorous technical schools. More Hispanic students
{50%) are enrolled in general programs of study than either whites (39%) or blacks (40%). Only 35% of Latino
students are enrolled in college preparatory or acadernic programs, compared to S50% of whites and 43% of
blacks. [NCES, Irends Among High School Seniors, NELS'88, 1972-1992, 1995)

e In 1997, Hispanics were at least three times as likely to take a foreign language Advanced Placoment (AP)
examination as whites, Hispanic students were also five times as likely as whites to be eligible for college
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credit from these tests (with a grade 3 or higher). White students were more likely than blacks or Hispanics to
take AP examinations in all other subject areas. [NCES, The Condition uf Education, 1999, Indicator 14]

e The percentage of Hispanic seniors who planned to continue their education at a four-year college doubled from
24% in 1972, to 50% in 1992 (Figure 3), The percentage who planned to attend a two-yeax program increased
from 12% to 20%. (NCES, Trends Among High School Seniors, NELS-88, Second Follow-up, 1992)
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Latinos in Undergraduate Education

Undergraduate education is considered today t be an imporiant path to ensuring a bester future in our economy.
Undergraduate education is study beyond secondary school at an institution affering programs terminating in an
associate’s or bachelor’s degree.

Population
» Hispanics currently represent 14.5% (3.6 million) of the total traditional college—a@“ﬂpmnon (18-24 years).
By the year 2025, Hispanics will comprise 22% of that population. [Burcau of the CR3RY: epazt, No. P20-516,
1997) .-:.‘,-E? ,.estEEEE b
Enroliment ’i’:ﬁ"——’-:.-s:

e The representation of Hispanics in higher education continues to growﬁ:ﬂ%m}hspamc students represented
almost 10% of the total student cnrollment in higher education. [NCES, Diga¥EafBtucarion Starissics, 1998, Table 207]

ey
wonr
A Y e

» Between 1976 and 1996, the number of Hispanics emoﬂed@:’@g%j’idﬂatc education increased 202%,
compared with only 13% for whites and 44% for blacks, l”ﬁ‘o Y
increased 5%, the largest one-year increasc of any ¢ 2P

* Hispanic students enroll in college immediatelysififon gritirs
other groups—66%, compared to 68% for whifSk and abiit¥'60% for blacks. However, Hispanic 18-t0 24-year

0ld high school completers enroll in collogBB¥wer rates (36%) than whites (46%) and blacks (40%). [NCES,
The Condirion of Education, 1999, Indicators 53 mﬁﬁ{gﬁ:‘.ﬂ.‘:

o) o

¢ The majority of Hispanic

majority of white and blagle:HR%E
[NCES. IPEDS, 1997 Fall Egiitithent] B T

ue{!ﬁ’blled in two-year institutions (53%). In comparison, the
iates are enrolled in four-year ipstitutions (56% and 51%, respectively).

* Latino enrollment iz asmadgﬂﬁ'ducauon is concentrated in a small number of institutions. About 40% of
_ Hispanic undergradugmw enrolled in fewer than 200 institutions of higher education known as
Hispanic-Serving Instit T%HSIS) HSIS are accredited degrec-granting public or private nonprofit
institutions of higher cdigSgton with at least 25 percent total undergraduate Hispanic full-time equivalent
student cnrollment. [NCES, IPEDS, 1997 Fall Enrollment] [Higher Education Amendments of 1965, as amended, 1998}

» Latino undergraduate students are concentrated in several key states. Just over 50% of all Hispanics enrolled in
higher education are in two states: California and Texas. Almost 75% of Latinos enrolled in higher educarion
are in five states: California, Texas, New York, Florida, and Iilinois (Figure 4). [NCES. IPEDS, 1997 Fall Enrollment]

* A higher percentage of Hispanic students (45%) are enrolled part tine than either white or black students (39%
and 40%, respectively). Hispanics (35%) are also more likely than white or black students (25% and 32%,

respectively) to take more than six years to receive a bachelor’s degree. [NCES, TPEDS, 1997 Fall Enroliment] [NCES,
The Condition of Education. 1996, Supplementa) Table 11-1]

Financial Aid

» Hispanic students tend to borrow less to pay for their education. As first-year students, close to 50% of
Hispanics received grants while less than 30% reccived loans 1o pay for their education. In comparison, close to
60% of blacks received grants and 42% received loans, and 46% of whites received grants and 31% received
loans. [NCES, Descriprive Summary of 1969-90 Beginning Posssecondary Students, 5 Years Later, Table 15.1, May 1996)

Educational Attainment

o Hispanics have increased their undergraduate degree attainment. In 1996, Hispanic students carned 7% of all
associate’s and 5% of all bachelor’s degrees. ' In total, Hispanics -doubled their undergraduate degree attainment
from 1976. [NCES, Digest of Education Staustics, 1998, Table 262]
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o The top three disciplines for bachelor’s degrees awarded to Hispanic students in 1996 were business, social
sciences and education. The top three disciplines for associate’s degrees awarded to Hispanics were liberal arts

business and the health professions. [NCES, Digest of Education Statistics, 1998, Table 26S]
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Latinos in Graduate Education

Graduate educarion provides the opportumity to rise to the professional level of a discipline and to become an expert
in a field of study. A graduate education program generally requires study beyond the bachelar s degree, resulrmg
in a master’s, first-professional or doctoral degree.

Enroliment
e  While Hispanics have increased their enrollment in graduate education, they arc sti};ﬁgh resented than other
groups. In 1996, Hispanics represented 4% of graduate students, while whites r 73%, and blacks

represented 6%. In 1976, Hispanics represented only 2% of graduate studerm p@fﬁ;ﬁgﬂzo Education Statistics
1998, Table 207)]

e In the past 20 years, Hispanic women have surpassed Hispanic men ig§
Hispanics enrolled were women compared to 55% of men. In 1996, 603G38EE m.r. htinos enrolled in graduate
education were women compared to 40% of men. [NCEb Digest of Eduqﬁm 1998, Table 207)

..... R

e  Although their enrollment rates are small, Hispanics in gxaduahﬁ%hon #& more likely to enroll full time

than either white or black students. Of Hispanics in gmduan:’ifﬂgng__"‘"’ 42% are enrolled full time, compared
with 37% of whites and 39% of blacks. [NCES, Digest o5 ot 7998, Table 208)

* In1995-96, 7% of all first-professionals were mec' &kmeg?black and 76% were white. Although the
percentage of whitcs in law programs is higher (H24) mﬁiﬁiﬁny other race-ethmic group, Hispanics enroll at a
higher rate (11%) in law programs than any ot minorftffgfoup. [NCES, Graduate and First-Professional Sudents
National Posisecondary Education Student Aid .Sm@;m

Financial Aid i

»  Hispanics studying for masteF=sies rccE' Jl%sﬁ grant aid and work more than either white or black
students. In 1995-96, onhgak i Hlapamc students received grants, compared to over 30% of both white
and black students. In aztiem, 20 = aEHispanics received assistantships, compared to 10% for blacks and 9%
for whites, Amongﬁ'x‘lh:l:me msteﬁmludents Hispanics received even less aid. Only 65% of Hispanic

students received FRFREICom mpaiefto 76% of whites and 90% of blacks. [NCES, Snudent Financing of Graduare and
First-Professional Educafii 7% B, 1998 Table 2.3a]
SR

¢ Hispanic full-time masi&f’” ;md first-professional degree students receive less aid than any other ethnic group.
The average aid for Hispdhic master’s degree students is only $8,729, compared to $13,875 for blacks and
- $12,566 for whites (Figure 5). For first-professional degree students, the average aid for Hispanics is only
$16,766, compared to $21,440 for blacks, $18,182 for whites, and $18,416 for Asian/Pacific Islanders. [NCES,
Srudent Finoncing of Graduate and First-Professional Education, 1995-96. May, 1998 Table 2.4]

e Of first-professional degree students, a higher percentage of Hispanics borrow or work than either blacks or
whites. In 1995-96, 73% of Hispanics had loans and 6% participated in work-study. Iu comparison, 70% of

whites had loans and 5% were in work-study, and 71% of blacks had loans and 4% were in work-study. [NCEs,
Student Financing of Graduare and First-Professional Education, 1995-96, May, 1998. Table 2.3a]

Educational Attainment

* In 1996, Latinos earned about 4% of all master’s degrees. The four disciplines in which the most master’s

degrees were eamed by Hispanics were education, business, public administration and the health professions.
{NCES, Digest of Education Statigtcs. 1998, Table 268] .

e Latinos earned 2% of all doctoral degrees in 1996. The four disciplines in which the most doctoral degrees were
eamned by Hispanics were education, psychology, biological/life sciences and social sciences/history.
INCES, Digest of Education Statistics, 1998, Table 268]

Faculty

e In 1992, Latinos represented less than 3 percent of full-time instructional faculty and staff in higher education.
{NCES, Insiructional Faculty and Staff in Higher Education Instinution, Fall 1987 and Fall 1992, 1997)
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WHITE HOUSE INITIATIVE ON
EDUCATIONAL EXCELLENCE FOR HISPANIC AMERICANS

PUBLICATIONS
1996
= Our Nation on the Faultline: Hispanic American Education documents the
exponentlal demographic growth of Hispanics in America and ﬂ&dﬁbes both the
serious shortcomings of the education system in serving I—J,:s BT ymericans and

the resulting education gap. The Report issues a call toaitiodh A

,'x,._ma cal, state,
educational attainment of Hispanics:. Ty

1998 - Y R
= Our Nation on the Faultline: Hispanic Ameg¢#EEdudition

(includes comparison between Commnssnon.ﬂb‘f @u and programs in the
Hispanic Education Action Plan) g
gL ..-*‘jr'f s
1999 = T e

* HSls: Serving the Community, $¢iVing #&Nation is an information kit that
provides a map of where HSIs zi Boated throughout the United States, an
informational video detailing how=3fs serve their communities and the nation, a
brief booklet wmmarmﬁﬁﬁ;&mf@"tlon provided, and a White House Initiative

brochure.

- What Works Iﬁ?lkiﬁl.lno Yﬂn‘lh (first edition); Presents a compendium of programs
that work for Lai 5 = This directory offers contact information and program
descriptions to f: "‘“:p. fe¢hetworking and information sharing. it is intended to be a
tool for foundatuonf;ﬁhsmesses policymakers, community-based organizations,
schools, universities, and other interested individuals and communities actlvely
engaged in addressing the strengths and needs of Latino youth.

* FY1998 Annual Performance Report on Implementing Executive Order 12900
highlights the federal government’s progress in meeting the growing education and
employment needs of the Latino community. Twenty-seven agency profiles provide
information on education programs, outreach to Hispanic Serving Institutions (HSls),
strategies to recruit Latinos for federal employment and future investments for
improving and expanding education and employment opportunities for Latinos. A
federal point of contact is also provided to answer questions pertaining to specific
programs and activities.

2000

« Latinos in Education provndes a snapshot of information about Latinos in our
nation's education system from early childhood through graduate and professional
education.

» Testing Hispanic Students in the United States: Technical and Policy Issues
report and Executive Summary seeks to bring attention to the growing crisis of



Hispanic students in public education to the nation's leaders, and provides guidance
to the nation and the States on taking the necessary steps to rectify the conditions
that allow Hispanic students to be wrongly measured and unaccounted for in their
own schools.

.Educational Standards, Assessment, and Accountability: A New Civil Rights
Frontier summarizes the White House Initiative's 1999 four pagksegies of policy
seminars on assessment practices and the impact on Latino | . The seminars
focused on such issues as the role of educators in devel _@mgg@g@a ﬁa.te testing
practices for all students, including Latinos; the issue @{H
how state and Iocal policy makers are currently lmpl ST

systems. T
What Works for Latino Youth (second ed‘ i e
programs that work for Latino youth. This gifegfoufite
program descriptions, and evidence of eff we &8s to facilitate networking and
information sharing. It is intended tofe a t@ﬁ foundations, businesses,
policymakers, community-based c,lr&anlzatms schools, universities, and other
interested individuals and comthmBss actlvely engaged in addressing the strengths
and needs of Latino yout&m ~ =

sarswliwvann -n.n:w:nﬂ

FY1999/2000 Ep%ml_wf&manceReport on Implementing Executive Order
12900 highlights¥ig§Eiéral government’s progress in meeting the growing
education and em ent needs of the Latino community. Twenty-six agency
profiles provide information on education programs, outreach to Hispanic Serving
Institutions (HSIs), strategies to recruit Latinos for federal employment and future
investments for improving and expanding education and employment opportunities
for Latinos. A federal point of contact is also provided to answer questions
pertaining to specific programs and activities.

Excelencia para todos: Excellence for All — The Progress of Hispanic Americans
in Education and the Challenges of a New Century--A speech by Secretary of
Education Richard W. Riley on March March 14, 2000, at Bell Multicultural High
School in Washington, DC. Secretary Riley discussed the importance of education
the nation's Latino community and outlined five challenges to build on the progress
that has been made to improve the educational attainment of Latinos.

Excelencia en Educacion: The Role of Parents in the Education of Their
Children Parenta! Involvement Tool Kit provides community-based organizations,
schools, and advocacy organizations a step-by-step guide to stage a community
conference to help Latino parents understand how to guide their children to success
in school. The guide provides a directory of education resources coming the federal
government and numerous national organizations and tips sheets for Latino parents
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that summarize the various ways they can become more actively involved in the
education of their children.

Creating the Will: Hlspanics Achieving Educational Excellenca describes
current efforts and proposed actions to address Latino educational achievement
from pre-K through graduate and professional education. Recommendations will
speak to how parents, government, community-based organizafipns, schools, and
businesses can work together to expand quality education prmm and services to

Administration.
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Adds to the WH Commission Report

p.2, before the last sentence in the paragraph following statement of the challenge to “Raise
the educational performance of all Hispanic students to the same level of achievement as
other students in America by the year 2010,” insert:

“Over the past several years the Clinton-Gore Administration has convened stakeholders and
leaders to facilitate action and identify the needs to meet this great challenge. The recent White
House Strategy Session on Improving Hispanic Student Achievement, for instance, engaged a
number of community based organizations, advocacy groups, educators, philanthropic
organizations, private sector representatives, Members of Congress and their staff, the
President’s Advisory Commission on Educational Excellence for Hispanic Americans and other
Executive Branch staff in the development of five national goals for increasing Hispanic student
achievement which were announced by the President at the Strategy Session. These goals will
help focus efforts, but it will take unprecedented public will to reach this challenge”

p. 6, after last bullet and before paragraph starting “Through its work, the Commission
...” insert the following paragraph:

“The Commission’s work has invigorated the Clinton-Gore Administration’s investments and
focus on the educational attainment of Hispanic students. In 1998, President Clinton and Vice
President Gore introduced the Hispanic Education Action Plan (HEAP) and requested an
additional $600 million for programs serving Hispanic students. Each subsequent year the
Administration has secured increased funds for HEAP, which encompasses several targete
programs such as the GEAR-UP college preparation and mentoring program, migrant education,
adult education, bilingual education, and support for Hispanic Serving Institutions. In addition,
the Clinton-Gore Administration’s commitment to high standards and achievement for all
students has led the way for greater accountability to improve student performance and narrow
the achievement gap through initiatives that have reduced class sizes, supported after school
programming, and enhanced the quality of teaching. On June 15, 2000 the President hosted a
White House Strategy Session on Improving Hispanic Student Achievement, which brought
together stakeholders from all sectors to focus on this issue. At the Strategy Session, the
President announced the following five national goals, which will help focus efforts to meet the
Commission’s challenge to close educational achievement gaps for Hispanic students within the
next 10 years:

Goal 1: Ensure that Hispanic American children have access to high quality early childhood
education and development programs and enter school prepared to succeed by increasing the
Hispanic participation rate to the national participation rate in high quality programs by 2010.

Goal 2: Respecting the importance of multi-lingualism, age-specific learning needs, research-
based instructional approaches, and the variety of developmental levels at which limited English
proficient (LEP) children enter school, by 2010 all states and school districts will provide
appropriate language instruction to ensure that all students graduate from high school having
demonstrated proficiency in English.

e



Goal 3: Provide a high quality education with appropriate resources and support to ensure equal
opportunity for all students in order to eliminate the achievement gap between Hispanic students
and other students on appropriate state assessments and other indicators by 2010.

Goal 4: Increase the High School Completion Rate to 90 percent by 2010.

Goal 5: Double the percentage of Hispanic Americans who earn associate’s and bachelor’s
degrees by 2010.”

p. 36 last paragraph, after “. .. the President’s Advisory Commission used its convening
authority to bring together many interested parties from the key sectors.” Insert:

“In August of 1999, the First Lady hosted a White House Convening on Hispanic Children and
Youth, which brought together over 200 community leaders and representatives from
foundations and the private sector. In the spring of 2000, the White House undertook
development of a series of five national goals for improving Hispanic student achievement,
which served as the foundation for the June 15" White House Strategy Session on Improving
Hispanic Student Achievement.” Modify the final sentence of that paragraph to read, “While
partners at these convenings provided different services and resources, all used the convenings to
work together to achieve their common goal. As a resuit,”



_.Caroline S. Chang .
* 09/07/2000 01:27:09 PM o
Record Type: Record

To: Bethany Little/OPD/EOP@EOP, David F. Lussier/OPD/EOP@EOP, Kendra L. Brooks/OPD/EOP@EOP

cc:
Subject: another add

on p. 34, after the bullets and before paragraph beginning "In fulfilling this responsibility . . ."
insert the following:

"In the past seven years, the Clinton-Gore Administration has taken important steps in addressing
these critical areas. The President and Vice President introduced the Hispanic Education Action
Plan (HEAP) in 1998, a comprehensive initiative which includes several targeted programs such
as the GEAR-UP college preparation and mentoring program, Hispanic Serving I[nstitutions,
migrant education, adult education, and bilingual education. Funding for HEAP has increased
each year, and the Administration's FY 2001 proposal calls for nearly $10.7 billion -- more than
$8 milllion more than this year. In addition, the Administration has actively pursued its
commitment to high standards and achievement for all students by expanding Head Start access,
pushing for greater accountability to improve student performance and narrow the achievement
gap, reducing class sizes, funding after school programming, and focusing on teacher quality.
Furthermore, under the leadership of President Clinton and Vice President Gore, the Office of
Personnel Management developed a Nine Point Plan to increase the representation of Hispanics
in federal employment."



