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THE PARTNERSHIP

The Center coordinates its work with
other research and development
centers, resource organizations,
technical assistance providers, and
the U.S. Department of Education.

The Center is operated by the George:

- Washington University Center for

V Equity and Excellence in Education in
partnership with RMC Research
Corporation. Both organizations provide
quality technical assistance and have
extensive experience in research, |

evaluation, and professional development.

For More Information:
Region III Comprehensive Center
The George Washington University
Center for Equity and Excellence in Education

1730 North Lynn Street, Suite 401
Arlington, Virginia 22209

(703) 528-3588
toll free (800) 925-3223
fax (703) 528-5973
email r3cc@ceee.gwu.edu
Website address http:/ /r3cc.ceee.gwu.edu

The Center is funded by the U.S. Department of
Education’s Office of Elementary and Secondary
Education (OESE) and operated by George
Washington University’s Center for Equity and
Excellence in Education under Grant No. 283 A50040.

ABOUT
COMPREHENSIVE

REGIONAL
ASSISTANCE
CENTERS

In- 1994, the: anros{ing America’s Schools
Act (IASA), cfeatjed 15 comprehensive
regional assist'ance" ééhters to help
implement the reauthorization of the
Elementary zinc_i;Secon’dary Education
Act (ESEA). The comprehensive centers
replaced 48 technical assistance centers
serving ESEA prograins, including
Chapter I, Safe ‘and Di‘ug-Frée Schools,
Title VII (Bilingual Education) and
Indian Education.

Under IASA, the centers form part of a
national technical assistance system
that will help states implement ESEA
programs. The centers work with
educators on school reform and
improvement initiatives based on
local needs.

U%vef%w

WASHINGTON DC

Center for Equity
and Excellence
in Education




MISSION

Our mission is to provide high
quality technical assistance and
service to states, districts, and
schools to promote the success
of education reform and school

improvement initiatives.

~ We accomplish our mission to

- improve teaching and learning
opportunities for all students by
working in partnership with
schools, districts, and state
departments of education.

We are committed to building
strong working partnerships
with other service providers
and educators to bring
coordinated assistance to
educational systems throughout
the regibn.

SERVICES

We provide assistance to support
schoolwide programs and districts with a
high percentage of children in poverty.

Services include:
e on-site consultation .
e convening special events
e developing resource materials

e disseminating information

We focus our services in four key areas:
e School improvement
e Standards and assessment

e Parent involvement and
extending school boundaries

e Safe and drug-free
environments for.teaching
and learning

Our services are designed to improve
educational programs that benefit all
children, with a focus on helping schools
support students often at risk of
academic failure. '

SERVICE AREA

Our serVices are available to state
departments of education, local school
districts, schools, tribes, and other |
programs responsible for implementing
provisions of the Improving America’s
Schools Act.

The Center serves educators, school

y

districts and schools in:

g

Delaware ] Maryland
New Jersey Pennsylvania
District of Columbia Ohio

Three Comprehensive Center State
Teams provide assistance:
Delaware/Maryland
District of Columbia/New Jersey
Ohio/Pennsylvania-
State team work is planned through
consultations with state, district,l and school
staff. Our focus is on providihg assistance
that adds signiﬁcaht value to education
programs that beﬁéﬁt all children:




Promising Practices:
A Technical Assistance Session
Jor D.C. Charter Schools

The Old Executive Office Building
*Indian Treaty Room
10:00 am to 2:00 pm, Tuesday, August 4, 1998

Purpose: : :
Using an interactive format, this forum is designed to share mformatlon on prormsmg strategles
from successful charter schools and timely technical information from the District.

10: 00 10:10 Welcome
Mike Smith, Acting Deputy Secretary
U.S. Department of Education

10:10 - 10:30 Remarks by the First Lady Hillary Rodham Clinton

10:30 - 10:45 Overview and Introductions .
Judith Johnson, Deputy Assistant Secretary
Office of Elementary and Secondary Education
U.S. Department of Education

10:45 - 12:15 A Discussion With Charter School Leaders - “What I Wish Someone Had -
o Told Me Before I Started My Charter School.” In this interactive session,
panelists can share their experiences with important issues such as:

. accountability and assessments

o  relationships with sponsors

. ‘special education

. responsibilities of charter schools as Local Education Agencies (LEAs)

Moderator: Arthur Cole, Director
‘ School Improvement Programs
-U.S. Department of Education

'Pfesenters; Milo Cutter ‘ Richard Farias
City Academy Raul Yzaguirre School For Success
St. Paul, Minnesota =~ . ‘Houston, Texas

Joe Lucente & Irene Sumida ~ Mike Munier
Fenton Avenue Charter School Jefferson Academy Charter School
Lake View Terrace, California Broomfield, Colorado




Katrina Wilson-Davis
Liberty City Charter School
Miami, Florida

12:15-12:30 Break and Gather Box Lunches

12 30-1:45 Workmg Lunch -- Dlscussmn with representatives from the District of

1:45 - 2:00

2:00

2:00-2:30

Columbia Public Schools (DCPS). DCPS representatives will provide updates
and answer questions on timely topics, including:

. Parental involvement

e  TitleI Application Process

. Funding Updates

»  General amendments to budgets or applications
Moderator:

Judith Johnson, Deputy Assistant Secretary

Presentors:

Eloise Brooks, Deputy Superintendent: Greetings from DCPS

Mitzi Beach, Director for Categorical Programs and Development

Gloria Browner, Program Coordinator for Categorical Programs for Development

Closing Remarks
Judith Johnson, Deputy Assistant Secretary

Adjourn

" Informal Networking with Speakers .



Feedback Form
District of Columbia Charter School Meeting |
Old Executlve Office Building, Indian Treaty Room
Washington, DC '
Tuesday, August 4, 1998

In order to he/p both the U.S. Department of Education and the Region Il Comprehehsive Center
improve conference planning in the future, please take a moment to complete this form and return to
aegion Ill Comprehensive Center staff member before you leave or fax attn: Judith Gonzales, 703-528-

3588. Your comments are greatly appreciated.

1. Was the information shared by the panel of charter school experts useful to you?
If yes, why?
2. Was the information shared by the District of Columbla Public Schools panel

useful to you? If yes, why?

3. Which issue addressed today was most useful to you?

4. What other resource materials are you interested in receiving,in the future?
4 ) |

(Over)



5. As a result of today’s meeting, would you be interested in keeping in touch with
participants regularly? If so what are your suggestions for doing so?

6. What follow up activities would be most useful to you?

7. What other comments or_éuggestions would you like to make about the meeting?




District of Columbia Charter Schools Meeting |
Panelists’ Schools and Biographical Sketches




City Academy/Milo Cutter

City Academy is the nation’s first charter school, located in the Wilder Recreation Center near
the east side of St. Paul, Minnesota. The east side of the city has a high school drop out rate and
unemployment rate for teenage youth. The school was established in 1992 to meet the growing
need to positively re-connect alienated youth with their community. City Academy students
range 13-21 years of age and include a diverse ethnic population that includes
African-American, Native American, Hispanié, Asian American, and Americans of European
origin. The Learning for Life school curriculum covers mathematics science, language arts,
social studies, fine arts, music, health, fitness, vocational preparation and communication. The
school also integrates strategies that address the social and emotional needs of students and
expands learning experiences for students by developing partnerships within the community
that include Habitat for Humanity, the YWCA, St. Paul Parks and Recreation, among others.
Students help maintain the building before and after program hours. Enrollment at any given
time is limited to 80 students. There is a student-teacher ratio of (8:1). The teackung staff are
licensed Minnesota teachers. :

. Milo Jane Cutter is co-founder, co-director of the City Academy and is a member of the

National Education Association School Initiative Advisory Committee and the Mayor’s
Education Advisory Task Force, as well a board member of the Minnesota Charter School
Association. She has also served on other boards and commissions, including the Clay County
Charter Commission, the Moorehead Parks and Recreation Board, Mn-Dak Health Systems
Agency, the Minnesota League of Women Voters State Board. She is the past president of the
Clay County Cancer Society and is the former chair of the Woodlawn Redevelopment
Committee and the Buffalo River State Park Long Range Planning Committee. Ms. Cutter
holds a B.S. in History Education from Mankato State College and an M.A. in Education from
the College of St. Catherine in Minnesota.

s




Fenton Avenue Charter School/Joe Lucente & Irene Sumida

Fenton Avenue Charter School is the largest public Pre-K through fifth grade elementary
charter school in the nation, serving nearly 1,300 students. Itis was one of the first 30 public
charter schools to open in California by 1993 The school is located in the northeast San
Fernando Valley in Lake View Terrace, California. Sixty-two percent of students are limited
English proficient and participate in a bilingual education program. The teaching staff for the
fall of 1998 will include 65 people, nearly half of whom are bilingual and are credentialed. The
school’s six goals focus on improved pupil learning; increased learning opportunities for all
students with special emphasis on academically low-achieving students; use of different and
innovative teaching methods; creation of new professional opportunities for teachers;
providing parents and students with expanded choices in educational opportunities; and
meeting measurable student outcomes, as well as establishing performance-based
accountability systems. The school’s charter has been renewed by the Los Angles Unified
School District for five-years, following a favorable evaluation.

Joe Lucente is the executive director and chief financial officer of the Fenton Avenue
Charter School. Mr. Lucente has taught at the elementary level for the Los Angels Unified
School District and the U.S. Department of Defense Overseas Dependents Schools. He is the
recipient of the California Distinguished School Award, the California Senator Gary Hart
Vision Award for Charter School Leadership and the Los Angeles City Council Award for
Educational Leadership, among others. Mr. Lucente has served on a host of advisory panels
and governing bodies, some of which include the U.S. Department of Education’s Charter
Schools National Conference Committee, the California State Superintendent of Public
Instruction’s Charter School Advisory Board and the California Network of Educational
Charters Board of Directors. He holds a degree in Business Administration from Loyola
University. and an M.S. in Educational Administration from California State University.

Irene Shigeko Sumida is director of instruction at the Fenton Avenue Charter School in
Lake View Terrace, California. A veteran educator, Ms. Sumida has taught and served as
assistant principal at the elementary level in the Los Angeles Unified School District. She has
received numerous honors including the Hart Vision Award, Who's Who of America’s
Teachers and the California Congress of Parents, Teachers and Students Honorary Service
Award. Ms. Sumida is the former Environmental Affairs Commissioner for the City of Los
Angeles. She is a member of the Association for Supervision and Curriculum Development, Phi
Delta Kappa, Alliance of Asian Pacific Administrators and the Associated Administrators of
Los Angeles. She is a successful grant writer and has received grants from the Riordan
Foundation, and Mattel Foundation. Among other credentials, she is a reading specialist and
holds a B.A. in English from San Fernando Valley State College and an M.A. in Elementary
Education from Cahforrua State University at Northridge. ‘



- Jefferson Academy Charter School/Mike Munier

Jefferson Academy Charter School is one of nine charter schools in the Jefferson County Public

“School District in the State of Colorado. The school is located in Broomfield, Colorado. The
mission of the Jefferson Academy is to establish an environment where students attain their
highest academic and character potential through an academically rigorous, content rich
education program. The vision of the school is that through the cooperation of parents,
teachers, students, and educational and business communities, Jefferson Academy will create a
learning environment that engenders growth and character, academic achievement, and the
love learning, resulting in responsible, productive citizens. The school program emphasizes
fundamental] academic education using the Core Knowledge and Open Court curricula. Since
1994, student achievement gains ranging from 20% to 200% have been recorded for vocabulary, -
reading, language work/study and mathematics on the Iowa Test of Basic Skills Test. The
Jefferson Academy is the 1997 and 1998 recipient of the Colorado School of Excellence Award
The school has been recognized as a model and Core Knowledge school by several
orgamzatlons, including the Core Knowledge Foundation. During the fall of 1998, school
enrollment will be 310 with a waiting list of more than 1,000. The school which serves K-6, was
started by a group of parents desiring a more academically rigorous program in 1994.

Mike Munier is the principal of Jefferson Academy Charter School and has more than
twenty years of experience as an administrator and principal in California and Colorado -
schools ranging from 190 to 1,200 students. He has also taught at the elementary level. A
member of the Colorado League of Charter Schools, Mr. Munier also is active on several
Jefferson County Public School councils, including the Option Council, Research Council, and
Strategic Planning and Budget Council. A chief administrator of two non-for-profit
organizations, he is also active in the Boy Scouts. Favorite pastime activities include snow
skiing and baseball, reading and woodcarving. Mr. Munier holds a bachelor’s degree in
Psychology from California State University in Fullerton and master’s degree in Educatlonal
and Business Administration from the University of California at Riverside.




The Liberty City Charter School/Katrina Wilson-Davis

The Liberty City Charter School is Florida’s first charter school which opened on August 26,
1996 with an enrollment of 60 students in K-2. The school is located in the Liberty City area of
Miami where 60% of households are headed by single mothers, the mean income is less than
half of Dade County. The mission and purpose of the school is to demonstrate that students
can learn at high levels, through an academically rigorous and innovative curriculum that
incorporates the development of good character. The school accomplishes its mission by
establishing a community of learning that builds on a foundation of academic integrity and
personal responsibility. The Liberty City Charter School goals focus on (1) high academic and
behavioral expectations; (2) a school environment that fosters academic achievement and a
dedicated and professionally competent staff; (3) creatively involving parents/guardians in all
phases of the school’s operations so that they assume a contractual obligation with their
children’s education. The school is designed to serve low-income students.

Katrina Wilson-Davis is the principal of the Liberty City Charter School. Ms.

- Wilson-Davis has taught social studies at Miami Killian Senior High School and served as

* summer curriculum writer and special advisor to the pr1nc1pal -She was also the member of
several committees and councils, mcludmg the Blue Ribbon Commiittee, the Faculty Councﬂ

"Southern Accreditation Committee and Black History Committee. ‘As chair of the Black History
Committee she authored plays that toured the Miami-Dade County Public Schools District. Ms.
Wilson-Davis has also served as consultant to the 500 Role Models of Excellence Project, a
mentoring program that pairs troubled male youth with male role models in the community
and was appointed Teacher on Special Assignment to improve minority enrollment in
advanced academic programs. A member of the Florida Association of Charter Schools, she

_hold a B.S. degree from Florida Memorial College. ‘




The Raul YZaguirre Charter School for Success/Richard Farias

The Raul Yzaguirre Charter School for Success is one of the first 20 charter schools in Texas
and is located in inner City of Houston. The school began operations on August 17, 1996,
serving high-risk, low-income and primarily Hispanic youth in grades 7-8. During the 1998-99
school year, student enrollment will reach 300 in grades 6-8. The State Board of Education has
also approved a Pre-K through 5" grade program for 200 additional students in 1999. Among
other features, the school includes personalized education plans for all students, a 20:1
student-teacher ratio, a parent component requiring a parent contract for involvement, school
uniforms, a staff bilingual in English and Spanish, and a Core Knowledge curriculum coupled
with the Accelerated Learning system. During the first two years of operation, 95% of parents
met their contractual obligations and performed a minimum of 36 hours of school service and
other school related activities; average daily attendance was maintained at 97.5%; scores on the
Texas Assessment of Academic Skills improved by 18% to 20% in math, science, history and
writing skills by the end of the second year; and 100% of students part1c1pated in the school’
leadership and character development program.

Richard Farias is the founder and chief operating officer of the Raul Yzaguirre Charter
School for Success which is committed to improving education for primarily Hispanic children
in Houston, Texas. Mr. Farias is also the founder and current president of the Tejano for
Community Concerns, a 501(c) 3 organization dedicated to improving opportunities for
children and families by providing educational, social, social and health services, as well as
through housing and economic development initiatives. A member of the Texas Association of
Charter Schools, Mr. Farias serves on the board of the Inter-Ethnic Forum, Houston Drug Free
Business Initiative, the Consumer Credit Counseling Services and the City of Houston’s
Enhanced Community Governance Board. He is the National Chairman of the National
Council of La Raza Affiliate Council and holds a B.A. in Social Rehabilitation and Social
Services and an M.A. in Criminology and Corrections from Sam Houston State University.




June 12, 1998

June 30, 1998
July 15, 1998
July 29, 1998

July 15 -
August 13, 1998

August 5, 1998

August 15, 1998
August 21, 1998
September 1, 1998

September 5 —
November 18, 1998

September 28 -
October 2, 1998

District of Columbia Public Schools
Office of Categorical Programs and Development (CPD)
District of Columbia Public Charter Schools
Federal Grant Programs

TIMELINE*

CPD disseminates 1998-99 IASA Application to eligible DC Public Charter
Schools. (The 1454 application includes the following grant programs: Title 1, II, 1V, VI, VII, and

Goals 2000. Title X guidelines are also included in the application; however, Title X is a
discretionary grant program and funds are awarded through an RFA process.)

Charter schools submit quarterly financial and activity performance reports. (Report
expended funds and activities performed during FY1998 for applicable Title programs.)

Eligible charter schools submit 1998-99 IASA Appliéation to the Office of
Categorical Programs and Development (CPD).

DCPS CPD submits Title X continuation application to USDE.

CPD reviews IASA Applications. (During this timeframe, applications will be returned to
schools for revisions, if necessary; each will be accompanied by an application assessment checklist.)

CPD requests new-vendor and tax identification numbers for established DC public

charter schools. (Established DC public charter schools must submit this information on official
public charter school letterhead )

Disseminate Federal Grant Program to Sﬁpport Public Charter Schools Application
Guidelines for Title X start-up funds to continuing public charter schools.

Eligible public charter schools submit Request for Appllcatlons (RFAs) for Title X
continuation sub-grants to CPD.

DC public charter schools receive funds. (Charter schools that operated during the1998
fiscal year, will receive 25% of Title I, 1I, 1V, VI, VII and Goals 2000 funds based on reported actual
student counts. Public charter schools slated to open in September 1998, will receive 25% of the grant
Junds from Title 11, 1V, VI, VII and Goals 2000 based on projected enrollments. Actual student counts
are reported on October 9, 1998.)

DCPS CPD issues Title X start-up funds to newly approved schools (conditional,
provisional or full status) 1999 DC public charter schools, based on chartering
authorities’ first-stage approval timeline.

Charter schools administer Stanford-9 Test. (Tentative date)
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DCPS CPD Timeline

October 1, 1998

October 9, 1998

October 16, 1998

~ January 29, 1999

July 30, 1999

Charter schools submit final FY1998 financial expenditure and performance activity
reports to CPD.

Charter schools opening in September 1998 submit the following to CPD in order to
determine the level of Title I funding:

e an actual student enrollment count

¢ the number of enrolled low-income students residing in the District

e aroster of students enrolled (include name, address, age, sex and grade)
(A detailed process for acquiring Title I funds will be disseminated to schools via memorandum.

Charter schools amend 1998-99 IASA Applications by including appropriate Title I
activities. _ '

Charter schools submit FY1999 interim performance and financial expenditure
reports to CPD.

Charter schools submit final FY1999 performance and financial expenditure reports -
to CPD.

*This timeline depicts key dates to remember. Meetings and workshops will be scheduled throughout
the year in order to provide all schools with continued support and assistance.




ELEMENTARY AND SECONDARY EDUCATION ACT (ESEA)
' as amended by the '

IMPROVING AMERICA'S SCHOOLS ACT OF 1994 (IASA)

“SEC. 1118. PARENTAL INVOLVEMENT.

“(a) LocAL EDUCATIONAL AGENCY PoLiCcy.— ,

“(1) IN GENERAL.—A local educational agency may receive -
funds under this part only if such agency implements programs,
activities, and procedures for the involvement of parents in
programs assisted under this part consistent with the provisions
of this section. Such activities shall be planned and imple-
mented with meaningful consultation with parents of partici-
pating children.

“(2) WRITTEN POLICY.—Each local educational agency that
receives funds under this part shall develop jointly with, agree
upon with, and distribute to, parents &f participating ‘children
a written parent involvement policy that is incorporated into
the local educational agency’s plan developed under section
1112, establishes the expectations for parent involvement, and
describes how the local educational agency will— .




PUBLIC LAW 103-382—OCT. 20, 1994

“(A) Involve parents in the joint development of the
plan under section 1112, and the process of school review
and improvement under section 1116; .

“(B) provide the coordination, technical assistance, and

other support necessary ‘to assist participating schools in- -

planning and implementing effective parent involvement;
- *(C) build the schools’ and parents’ capacity for strong
parent involvement as described in subsection (e);

“(D) coordinate and integrate parental involvement
strategies under this part with parental involvement strate-
gies under other programs, such as Head Start, Even Start,
the Parents as Teachers Program, the Home Instruction
Program for Preschool Youngsters, and State-run preschool
programs; '

“(E) conduct, with the involvement of parents; an
annual evaluation of the content and effectiveness of the
parental involvement policy developed under this section—

“(i) to determine the effectiveness of the policy
in increasing the participation of parents; and

“(ii) to identify barriers to greater participation
by parents in activities authorized by this section, giv-
h;f particular attention to parents who are economi-
cally disadvantaged, are disabled, have limited English
proficiency, have limited literacy, or are of any racial
or ethnic minority background; and
“(F) use the findings of the evaluations described in

subparagraph (E) in designing strategies for school

improvement and revising, if necessary, the parental
involvement policies described in this subsection and sub-

section (b)(1). .

“(3) RESERVATION.—(A) Each local educational agency shall
reserve not less than 1 percent of such agency’s allocation
under this part to carry out this section, including family lit-
eracy and parenting skills, except that this paragraph shall
not apply if 1' percent of such agency’s allocation under this
part (other than funds allocated under section 1002(e)) for
the fiscal year for which the determination is made is $5,000
or less. -

“(B) Parents of children receiving services under this part
shall be involved in the decisions regarding how funds reserved
under subparagraph (A) are allotted for parental involvement
activities. ‘

“(b) SCHOOL PARENTAL INVOLVEMENT POLICY.—

“(1) IN GENERAL.—Each school served under this part shall
jointly develop with, and distribute to, parents of participating
children a written paremntal involvement policy, agreed upon
by such parents, that shall describe the means for carrying -
out the requirements of subsections (c) through (f). Such policy
shall be ugdated periodically to meet the changing needs of
parents and the school.

“(2) SPECIAL RULE.—If the school has a parental involve-
ment policy that applies to all parents, such school may amend
that policy, if necessary, to meet the requirements of this sub-
section. :

“(3) AMENDMENT.—If the local educational agency has a
school district-level parental involvement policy that applies




PUBLIC LAW 103-382—OCT. 20, 1994

elementary, middle, and secondary schools and local businesses
that include a role for parents; ‘ '

“(6) shall conduct other activities, as appropriate and fea-
sible, such as parent resource centers and providing opportuni-
ties for parents to learn about child development and child
rearing issues beginning at the birth of a child, that are
designed to help parents become full partners in the education
of their children; ' : :

“(7) shall ensure, to the extent possible, that information
related to school and parent programs, meetings, and other
activities is sent to the homes of participating children in
the language used in such homes;

“(8) may involve parents in the development of training
for teachers, principals, and other. educators to improve the
effectiveness of such training in improving instruction and serv-
ices to the children of such parents; '

“(9) may provide necessary literacy training from funds
received under this part if the local educational agency has
exhausted all other reasonably available sources of funding
for such activities;
~ ‘(10) may pay reasonable and necessary expenses associ-
ated with local parental involvement activities, including
transportation and child care costs, to enable parents to partici-
pate in school-related meetings and training sessions;

“(11) may train and support parents to enhance the involve-
ment of other parents;

“(12) may arrange meetings at a variety of times, such
as in the mornings and evenings, in order to maximize the
opportunities for parents to participate in school related activi-
ties; A
“(13) may arrange for teachers or other educators, who

work directly with participating children, to conduct in-home

conferences with parents who are unable to attend such con-
ferences at school;
“(14) may adopt and implement model approaches to
improving parental involvement, such as Even Start; and
. “(15) shall provide such other reasonable support for paren-
tal involvement activities under this section as parents may
request. ' :

“(f) ACCESSIBILITY.—In carrying out the parental involvement
requirements of this part, local educational agencies and schools,
to the extent practicable, shall provide full opportunities for the
participation of parents with limited English proficiency or with
disabilities, including providing information and school profiles in
a language and form such parents understand. :

“(g) PARENTAL INFORMATION AND RESOURCE CENTERS.—In
States where parental information and resource centers have been
established pursuant to section 401 of the Goals 2000: Educate
America Act of 1994 (to provide training, information, and support
to parents and individuals who work with parents), local educational
agencies and schools receiving assistance under this part shall
assist parents and parent organizations by informing such parents
and organizations of the existence and purpose of such centers,
providing such parents and organizations with a description of
the services and programs provided by such centers, advising par-
ents on how to use such centers, and helping parents to contact
such centers.




TIPS FROM THE RESEARCH ON PARENTAL INVOLVEMENT

While parental involvement can take many forms, ‘here are some basic tips

from research on creating parental involvement programs that work (Rioux
and Berla, 1994; Flaxman and Inger, 1991)

e Good fannly involvement programs do not always requlre new or
' add1t10nal money

o All parents and families want the best for the1r chlldren and can
help them succeed.

e The benefits of parent involvement are not e‘onﬁned to early
childhood or the elementary grades; parental involvement provides
strong benefits to children through high school.

e Leaders among parents must be recognized' as special and schools
‘should take care to nurture their continued involvement; schools
should contmuously nurture new parent leaders.

. People and organizations will stretch to meet the needs of the
program in creative and innovative ways.

o  Children do best when parents are enabled to play four key roles in
their children’s learning: teachers (helping children at home),
supporters (contrlbutmg their skills to the school), advocators

~ (helping children receive fair treatment), and decision-makers
(participating joint problem-solving with the school at every level).
~ [Henderson and Berla, 1994]

Source: Policy Guidance for Title I Part A Improvmg Basic Programs Operated by Local
FEducational A genczes




- POVERTY SURVEY FORM

Income Guidelines to Determine Poverty Eligibility

_ (July 1, 1998 to June 30, 1999)

Sample Form

(To be completed fof students who reside in the District of Columbia only)

Eligibility to receive Title I services is determined by family size and annual gross
income. In order for a child to receive these services, his/her family income must be
less than or equal to the amount stated in the chart below:

Family _
Size ' Annually
1 $14,893
2 $20,073
3 $25,253
4 $30,433
5 $35,613
6 $40,793
7 - $45973
8 $51,153
For each additional . $5,180

family member add:

Monthly

$1.242

$1,673
$2,105

- $2,537

$2,968
$3,400
$3,832
$4,263

$432

| Weekly

.$287
$387
- $486
$586
$685
$785
$885
$984

$100

Directions: Usmg the chart above, 1dent1fy the income limit for a family the same size

as yours and respond to the item below

Is your annual income less than or equal to fhe amount listed for the
number of persons in your family?

" Yes




INFORMATIONAL DIRECTORY FOR PUBLIC CHARTER SCHOOLS

)

D.C. Public Schools Contact Persons:
Name/Office/Telephone Number/Responsibility

Mr. Joseph Carrillo

Office of the Superintendent

724-4222

Superintendent’s point of contact for D.C. Public Charter Schools

Dr. Mary-Elizabeth Beach

Director

Categorical Programs and Development
724-4980

Ms. Gloria Kinzer Browner

Categorical Programs and Development

Grant Independence Team

724-4980

To provide technical assistance related to guidelines and respond to questions regardmg federal
entitlements: Titles I, IL, IV, VI, X, Goals 2000, and other grants

Ms. Karen B. Carpenter

Categorical Programs and Development

Grant Independence Team

724-4980

To provide technical assistance related to gundelmes and respond to questions regarding federal
entitlements: Titles II and VI

Ms. Sharon Dunmore

Categorical Programs and Development

Grant Independence Team

724-4980

To provide technical assistance related to guidelines and respond to questions regarding Title I and Census
Reporting

Ms. Dorothy McDowell

Categorical Programs and Development

Grant Independence Team

724-4980

To provide administrative assistance to the Grant Independence Team and disseminate pertinent
information/literature to public charter schools

Ms. Lola Johnson-Singletary

Categorical Programs and Development

School Grant Support Team

724-7896

To provide technical asmstance related to Title VII: Bilingual Education, Part C: Emergency Immigrant
Education Program
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Dr. Muhammad Shahab

Categorical Programs and Development

Grants Production Team

724-7853 , : )

To provide assistance related to adult education programs/operations

Ms. Suzanne Conrad
Real Estate Office
724-5643 ' :
To provide information and assistance related to leasing D.C. public school buildings and facility
maintenance

Ms. Joyce Armstrong

Special Education

724-8641

To respond to special education questions/concerns and provide needed services

Mr. Kevin L. West

Transportation Branch

576-6305

To provide special education transportation services

Mr. Donald Rickford

Chief Financial Officer

724-4256

To respond to questions related to federal funds

Mr. Eugene P. Smith

Deputy Chief Financial Officer

724-4256

To respond to questions related to federal funds

Ms. Sam Johnson

Budget Services

724-4268

To respond to questions related to federal funds

Ms. Catherine Lynch

Food and Nutrition Services

576-7400

To provide assistance related to food services contracts

Mr. Victor Westbrook :
Acquisitions and Contracts Management
727-2495 '

To provide vendor related information

Ms. Patricia Anderson

Student Assessment
576-6288
To respond to questions related to the administration of the Stanford-9 test
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Dr. Cynthia Bell

Vocational Education

576-6308

To provide assistance related to vocational education

Mr. Mark Robertson

Auxiliary Programs

724-4400

To oversee the operations of the School-To-Career Program

Ms. Yvonne Holt '

Certification for Teachers , ‘
724-4249

To respond to questions related to teacher certification and provide needed services

Ms. Patricia Darneille

Work Permits (Students)
724-4266

To issue work permits to students

Dr. Beverly Wallace

Transitory Students

724-3933

To provide needed services for transitory (homeless) youth and families

District Government Contact Persons:
Name/Office/Telephone Number/Responsibility

Ms. Mirita Kizzie
 Grants Management and Development
727-6537
To provide information related to adult education Requests for Application (RFA)

Ms. Allison Farris

D.C. Office of Budget and Planning

727-1091 ,

To respond to questions related to appropriated funds

Ms. Joyce White

D.C. Office of Budget and Planning

727-1091

To respond to questions related to appropriated funds

Mr, Jim Giandelia

Department of Health

Division of Inmunization

576-7127

To provide immunization and related services

Ms. Carolyn French

D.C. Health and Hospital Public Benefit Corporatlon

D.C. General Hospital

675-7519

To provide nurses for schools and conduct training related to the administering of medication
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_connecting and supporting mm charlcr achool initiatives

~ Accountability for Student
Performance -

" An Aﬁh'otatedReSource Guide for Shaping an
- Accountabtltty Plan for Your Charter School

June 1998

| About'this 'Guide,-,.j.

The origins of this resource guide lie in informal conversations over the past

year among the directors of a number of state charter school resource centers
and others on the need to strerigthen accountability systems in chartet '
schools. An informal survey of resource center directors by Charter Friends
National Network in early 1998 also found this issue to be the top pr10r1ty

concern of the centers and the schools they represent.

To begin to focus this conversation, the Friends Network helped convene |
about thirty "Friends Group" leaders, chartering authority officials; school
leaders, and other national experts on assessment and accountability for a

‘two-day meeting in early February. Out of this meeting, a smaller working

group developed and circulated a six-point framework for schools to help
them design and implement their own accountability programs. This resource
guide is an extension of that frame-work and is intended to be the first in a
series of assessment and accountability tools that will be developed and made
ava1lable to schools through the resource centers :

Among the resource center leaders who helped draft and circulate the
six-point framework were Robin Steans, Leadership for Quality Education in
Chicago, Eric Premack and Laurie Gardener California Charter School -
Development Center and Sarah Tantillo, New Jersey Charter School
Resource Center. A complete list of individuals who participated in the
February meeting may be found at the end of this resource guide.
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This resource guide is being distributed through a number of charter school
resource centers and other state-based charter support organizations.
Individual copies are also available at no charge to charter school operators

_ and planners by contacting Charter Friends National Network, 1355 Pierce

Butler Route, Suite 100, St. Paul, MN 55104; 612-644-5270; 612-645-0240

~(fax) or via e-mail at info@charterfriends. org

INTRODUCTION

At some point, every charter school undertakes the important, but somewhat
daunting, task of developing a student performance accountability plan -- a

" plan for determining what its students should know and be able to do, how

the school will determine whether they have achieved these goals and how
student performance will relate to the charter granting and renewal process.

What follows is an outline of six critical questions charter school developers
need to consider as they develop-a student accountability plan for their
school. In addition, we have tried to pull together and list some of the
existing resources (human and written) that are available as you consider
these questions.

The six key questlons and related resources - are:

I. What 1S our school's mlssmnr>
II. What do we want our students to know and be able to do?
III. How will we know whether our students are achieving or attaining the
ooals and standards we specified in our charter?
IV. How will we gather and monitor the necessary student performance
information?
V. How will we set and measure progress toward school performance

goals?
VI. How will we use the student and school perfom1ance information we
have gathered? . :

There are, of course, many more sources of advice and assistance than we
could detail in this brief Guide. There are also additional needs for
"assessment tools" that we've identified during the course of our work on this

- resource guide. A number of charter school resource center centers are now
~ working together to develop many of these tools in ways that are specifically

geared to charters.

As those tools are developed, they will be made available to schools through
the resource center in each state. In the meantime, this guide should give you
a place to start in thinking through the development of a student performance
and school accountability for your school.

6/26/98 8:49 AN
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 QUESTION#1:

What is our school's mission?

~ Before you can meaningfully delve into what you want your students to
know and be able to do when they graduate and how you will monitor .
progress against these goals; you will need to establish a clear mission for the -

" school as a whole. A mission statement is usually only a brief statement of ..

* purpose; however, a well-developed statement forces stakeholders to clarify-

- exactly what it is they are about. This process ensures that relevant parties -
share a common vision and helps shape future decisions. Typically, mission
statements answer three key questions: who you seek to serve, what you seek
to accomplish, and how you will proceed (i.e., what methods you will use).

,Currehtiy Available Reference Materials: ‘

For other examples of mission statements, more background on what
constitiites a good mission statement, and how they can be effectively
developed, you may want to refer to the following: . E

. _"Ménagiﬁg the Nonprofit Organization," pages 3-8, by Peter Drucker -

+o The federal chaﬁer schools web sitels :

(www.uscharterschools.org/tech_assist/ta mission.htm)

. Chaptér2 of thc*"Charter‘School Handbook," Pioneer Institute/Charter
~ School Resource Center (www.pioneerinstitute.org/csrc/ch2.html) -

« Pages 10-12-of the "Charter School ~D'evelopméht Guide," by Eric
Premack ‘ ' ' ~

QUESTION #2:

What do we want our s‘tiideniS' to know and be
able to do? S
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The next step in developing an accountability plan is to-identify what it is "

you want your students to know and be able to do when they graduate. This
typically involves establishing a set of student performance standards, goals,
and outcomes. Many are able to accelerate the standards-setting process by

referring to existing standards setting efforts at the local, state, and national .

level

- Some schools may be required to conform or adhere to local or state
. standards, depending on your state charter laws and processes. Developing a

school's standards is a technically challenging task. It usually consists of
several steps such as (1) articulating desired characteristics of "educated"
students at a general level, (2) breaking these general qualities and goals into
more concrete graduation or exit standards, and (3) benchmarking these exit
standards down into specific and measurable grade-age- level -content and
performance standards.

Currently Available Reference Materials:

For suggestions on how to select and set student performance goals and

standards as well as examples of some highly regarded standards, see:

o Raising the Standard," by Doyle and Pimentel. This book provides
concrete process suggestions on how to establish and implement a
standards-setting effort at the school district level. It also contains
some brief information on assessment and accountability matters, as
well as a CD ROM disk containing examples of standards and
standards setting. To order, call (800) 499-9774.

o The Thomas B. Fordham Foundation has published reviews and
rankings of state-level standards documents in five "core subjects,
including English, history. Geography, math, and science. The reports
are available on the web at: (www. edexccllence. net,
http://www.uscharterschools.org/tech_assist/ta_mission.htm) and
single copies may be ordered for free by calling 1-888-TBF-1474.

« "Navigating the Standards Maze," by Laude Gardner/Charter Schools
Development Center. This briefing paper provides specific process and
technical guidance to charter developers in California. Many of the
paper's general principles are helpful in other states. The paper is on

_ the web at the following address:
(www.csus.edu/ier/charter/standardsmaze.html).
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e A Corhprehenswe Guide to Desngnlng Standards-Based Districts,
7 - Schools, and Classrooms," by Marzano and Kendall, publlshed by

McREL" and ASCD (www escd org)

-« "Content Knowledge, a Compendium of Standards and Benchmarks
for K-12 Education, by Marzano and Kendall. Some of this
catalog-sized document is available on the web (www.mcrel.org). This
large book contains nearly 250 standards and related benchmarks in 11
major disciplines (ranging from math, to language arts, to "life skills,).

- It seems to borrow heavily from, and prowdes brief descrlptlons of, the
major national-level standards-setting efforts in many subject areas. It
. only briefly references state-level efforts.

-« The New Standards Project sells its sets of performance standards in

"+ English language arts, mathematics; science, and applied learning.
They also offer allgned assessment instruments including standardized
tests (by Harcourt Brace) and portfolio systems. More information is -
available through the web (www.newstandards.org). ‘

o "Charter School Dé,veloprrie'nt Guide." (pages 12-20) by Eric Premack

« Many states' standards and national standards documents are available
on the web via the Putnam Valley Schodl District's standards web
(www.putwest.boces.org). This site also has a large number of
standards-related links. . :

- QUESTION #3:

How will we know whether our students are

* achieving or attaining the goals and
standards we specified in our charter?

Put another way, how can your school ensure that students are making strong
progress toward your school's standards or goals? Will you want to develop
portfolios over the course of their time at the school? Will you develop some
exit examinations or performance assessments to be administered just before
graduation? Will you rely on standardized test scores? Or will you use some
‘combination of these tools to determine when and if your students truly '
-qualify for a diploma or to move on to a higher grade level?
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Most schools find that it is necessary to assemble a mix of assessments and
measurement practices. The school should select testing and measurement
tools, each of which is an appropriate, valid, and reliable method for
measuring progress toward achieving each of the school's major goals and
standards.

A well-balanced set of assessments will likely include a range of methods,

the familiar standardized basic academic skills tests or more sophisticated

publisher developed tests, to less traditional "alternative" or "authentic"

assessment and measurement practices such as systems for assembling and

judging portfolios of student work, performance tasks or presentations judged
by "Juries" and graduation committees. '

Sometimes these measurement practices are as simple as monitoring and
tracking student attendance and discipline data, data on student community
service projects, college entrance, and the like.

As you try to answer these questions, you will want to consider (1) what
form(s) of assessment are most appropriate for each of the individual skills
and competencies you are trying to measure, and (2) who should administer
each assessment (e.g., a teacher may be best suited to help compile a
portfolio of student work, but you might want an outside party to evaluate
pieces of the portfolio or to review a student's exit performance).

Currently Available Reference Materials:

Assessment in General:

o Chapter 5 of ;'Raising the Standard," by Doyle and Pimentel, contains a
very brief overview of several major types of assessment tools and
basic process tips on how to establish an assessment system.

e The ERIC clearinghouse on Assessment and Evaluation's web site
contains an extensive array of links at: (http://leric.ae2.edu.cua.edu).
Unfortunately many of these links are technical or theoretical in nature.

o Rummaging Through the Assessment Toolbox, by Laurie
Gardner/Charter Schools Development Center. This
California-oriented briefing paper provides an overview and process
suggestion on how to assemble a student assessment system for charter
school developers. (Currently in draft form.)
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o Beyond Testing: Toward a New Theory of Educational Attainment, by
Caroline Gipps (Falmer Press). This theory-oriented book provides a
balanced overview of current thinking on the strengths, weaknesses,
and appropriate uses of various assessment and measurement practices.

o There are a large number of college and university texts on student
* testing and assessment, many of which are accessible to a lay audience.
"Educational Assessment of Students," by Anthony Nitko
(Merrill/Prentice Hall) is one such text that prov1des a helpful
overview.

Standardized Testing:

o "Understanding Achievement Tests: A Guide for School
* Administrators," edited by Larry Rudner. This brief book is currently
available on a Gopher site on the ERIC web site listed above. This
booklet provides a simple, jargon-frée, overview of standardized
-achievement tests for the lay reader Though nearly a decade old, it's
still quite helpful. .

e Fora br1ef description of several standardlzed and non- standardlzed
instruments suggested for use by charter schools, see the CAREI web
site at

http://carei.coled.umn.edu/CharterSchools/apr97assessment/toc.htm.

'These instruments include both basic academic skills tests as well as .
tests to measure affectlve variables that are central to many charter
schools' missions. ‘

" Alternative/Authentic” Assessment:

o Alternative assessment gurii Grant ngglns CLASS web site contains
‘order forms for several pubhcatlons along w1th a rubric database at:

www classnj.org

"« The Coalition of Essential Schools (CES) pioneered much of the work
in alternative assessment. Visit their web site at: www.ces.brown.edu
for lists of articles, books, and research papers on such topics as
essential elements of exh1b1t10ns and how to get staned with d1g1tal
portfohos , o :

« The National.Ce.nter for Fair and Open Testing publishes a guide on
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alternative assessment and offers guidelines on the fair and ethical use
of tests and assessments. Most are available for download or order via
their web site: www.fairtest.org

Portfolios: (collections of student work over time and exhibition (public
- performances before panels of judges):

See the Coalition's web site (above) for publications on creating digital
portfolios, including tips for getting started, case studies of schools
using digital portfolios, and lists of commercial portfolio software
programs. :

Those wishing to visit schools that are currently using portfolios,
exhibitions, and graduation performance assessment can call the
Coalition of Essential Schools' main office at (401) 863-3384 to get the
listing of their local CES office. These local CES offices can then
provide lists of schools in the areas which are incorporating alternative
assessments and which are open to visitation.

In California, The Open School (K-8, Los Angeles) is using electronic
portfolios for all of their students. Guajome Park Academy Charter

‘School in Vista also utilizes digital and other portfolios and requires .

students to present exhibitions on a regular basis. -

CRESST, a federally funded assessmenf.research consortium,’

 maintains a database of alternative assessment tools

(http://cresst96.cse.ucla.edu/database.htm).

Alternative graduation assessment:

« Central Park East Secondary School in NeW York City pioneered the

concept of requiring prospective graduates to develop cumulative
portfolios and present them in a series of exhibitions to a "graduation
committee" which assesses which skills and graduation readiness
according to staff and student-developed rubrics. Several other high
schools, including Fenway Middle College High School in Boston,
MA, have developed similar systems. To find out more about Fenway's
work, contact Jennifer London at the Center for Collaborative

~ Education, (617) 242-7730.

The Corpo.ration for Business, Work, and Learning in Boston has
developed an alternative graduation program called "Diploma Plus"
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which includes graduation portfolios and exhibitions, alignment of
assessment with state and local standards, and a strong school-to career
component. Their "Implementation Manual" includes standards
documents rubrics, and relevant articles regarding alternative :
assessments. Contact Alex Hoffinger at (617) 727-8158. Many other
high schools,. including Central Park East and the City ona Hlll
Charter School in Boston have developed similar systems. -

QUESTION #4

How will we gather and momtor the necessagz
tudent Qertormance mtormatwn

Once you know what information you will need to collect, the challenge
becomes one of doing the actual collecting in a way that minimizes
paperwork while maximizing the available useful data for multiple audiences.
Different charter schools have approached this problem in distinct ways.
Some have chosen to stick with paper and pencil record keeping. Others are
using relatively sophisticated information systems that allow them to track
student assignments, performance (both academic and behavioral),
attendance, etc. on the computer. :

" Currently Available Reference Materials:

If this more "high-tech approach appeals to your school, you will want more
information about what sort of software packages are available, the
differences between them and what current users would recommend. Here are
two available software options and the schools that are using them:

« The Academy of the Pacific Rim worked with a computer consultant to-
customize a Microsoft Access database (a popular piece of data
management software) to suit their needs. What developed was a
system that allows the school to both align and monitor teacher lesson
plans, student performance data, and student behavior and skills taught
with the school's student standards For more deta1ls call Stacey Boyd,

- Director (617) 361 0050

o IMS - Commumty Day Chaner School is using IMS, a proprretary
database developed by the Modern Red Schoolhouse design team to -
track its student information. Call Joey Merrill at (508) 681 9910 for

- more information.
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QUESTION #5: -

How will we set and measure progress toward

school performance goals?

Though student performance is perhaps the most important aspect of a
charter school's mission, most also agree that it is critical for schools to be
well-managed, fiscally solvent, and safe entices that are in compliance with
all applicable laws and the terms of their charters. 1n addition to setting and

- monitoring student performance, charter schools need to be able to set school
performance goals and monitor them in an appropriate fashion.

Currently Available Reference Materials:

o Charter School Technical Advisory 97-1, Massachusetts Department of
Education. A "must read," containing an overview of Massachusetts'
student performance and school accountability oversight practices
(www.pioneerinstitute.org/csrc/appd2.htm).

.« "Minding the Charter Store: Accountability for Sound School
Operations," Eric Premack/Charter Schools Development Center. This
briefing paper outlines how California charter schools can address
school performance matters, with a focus on operational issues.
(Currently in draft form.)

"« The Colorado League of Charter Schools is piloting a charter school
"visitation and review" process whereby a team of experts (including
charter folks) visit charter schools, interview staff, students, parents,
and board members, and perform a broad based review of the school's
operations and allgnmem with their charter. Call Jim Griffin, the
League's director, at 303-989-5356 for more information.

o The Annenberg Institute is currently working in collaboratlon with the
Boston Pilot Schools Network in Boston; MA to develop a system of
school performance accountability. They have created several
documents, including questionnaires for outside and inside evaluators,
rubrics to assess the school's teaching and learning program and other
aspects of the school's operations. They have plans to create a "How to
Create a School Portfolio" guide over the next year. Contact Frank
Barnes at the Annnénberg Institute for more mformatlon (401)
863-7990, ext. 3642.
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| ‘QUESTION #6 How wzll we use the student and

school performance mformatlon we have
gathered ?

In answermg this questlon you will want to cons1der the different audlences

you want to reach and inform -- and the reasons you need to inform them.
These may include (1) parents and students, (2) the chartering agency, (3) the
broader public, and (4) teachers and school board members.

Some possibilities mclude annual reports ‘that you can send to authorlzers
teachers and parents ant informational brochures that you can use in
recruiting and marketing. One school holds an annual "stakeholders meeting" -
that is structured much like a corporation's annual shareholders' meeting,
where information regarding student and school performance is presented to
the charter "community,” including students staff, parents the media, and

- charter-granting agency staff

In addition, schools and charter grantmg agencies need to develop

~ mutually- agreeable processes for receiving, reviewing, monltormg, and’

discussing student and school performance data in a constructive and
responsible fashion--and agree how this will relate to the charter monitoring,
oversight, revocation, and renewal processes. This is especially important in
states where charter-grantmg agencies have not been fully attentive to their -
momtormg respons1b111t1es : . '

Currently Available Reference Materials:

. "Charter School Technlcal Adv1sory 97 1" Massachusetts Department
of Education, and "Guidelines for Developmg a-Charter School
Accountab111ty Plan,"Rosenblum Brigham

~ Associates(www.pioneerin.stitute.org/hcrc/appd3. htm)

. "Bulldmg Accountablllty Into the Charter Contract (mcludmg
suggested annual report outline)," Eric Premack/Schools Development
Center. (Currently in draft form ) :

. Forthcommg pohcres from Washmgton D. C.'s mdependent charter
granting board, Boston School District Pilot School accountabilities
‘ process and forthcoming pollc1es from the Ch1cago Public Schools.
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« For examples of well-laid out and effective annual reports and
brochures, see: ‘ v
° C1ty on a Hill Charter School, Annual Report
o Garfield Charter School, Annual Report
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Introduction . Lo '
“Massachusetts charter schools are becoming the most accountable public schools in the
Commonwealth. For the first time in the history of public education, public schools are
being-allowed to set their'own high standards, demonstrate performance against those
standards, and—here’s the real difference—they will be closed down if they don’t produce
good results. - U R -

" From the moment they open their doors to students, charter schools in the Bay State face
virtually all of the same burdens and requirements as-other public schools: They must, for
instance, accept all students, including those with special needs:  They also receive the
same amount of money per pupil, administer the same tests, file the same reports, and are
subject to most of the same regulations as regular public schools.. And they must do-all this
‘without beirig given facilities or significant start-up funding..-While these conditions ensure
that charter schools.operate under the same—if not even more challenging—circumstances
"as regular public schools, they are not what make charter schools accountable in the true

sense of the word.

Real accountability can be recognized by looking for three necessary elements: worthy .

objectives, credible measures of progress toward those objectives, and consequences (both

rewards and penalties) based on performance.: Charter schools in Massachusetts have all

three elements of accountability, although it is the possibility of real consequences that

make charter schools the exception to the rule in public education, for they must prove

themselves worthy of public money after five years or face extinction.

The question that follows, of course, is how does a school prove itself worthy of public

money. While we are still working to refine the accountability process for Massachusetts

~ charter schools, the decision of whether to renew a charter after five years will be.based on
- a straightforward evaluation guided by three central questions: R -

1. Is the academic program a success? An affirmative answer would be based on
evidence that the school has made reasonable progress in meeting internally established .
goals over four years, and that student performance significantly improved and/or is -

persistently strong on intemal and external academic assessments. :

2. s the school a viable organization? . Yes would mean that the school is
financially solvent and stable, enrollment is stable and near capacity, school governance is

sound, and professional staff are competent and resourceful.

3. Is the school faithful to the terms of its charter? If the school's program and
operation are consistent with the terms of its-charter, and if the school is within the bounds-
of essential statutory and regulatory requirements, then the answer will be yes.




Because we want to answer these standard questions without trampling on the unique
character and mission of each school, the Commonwealth is working with charter schools

" to develop an accountability contract for each school. This contract will describe clear,
concrete and measurable school performance objectives. These objectives will reflect an
emphasis on student achievement, but may also pertain to student attendance, parental
satisfaction and participation, safety and order, mobilization of private resources, school
environment, staff development, facility improvement, or fiscal management. Once the
state’s new standards, curriculum frameworks, and corresponding assessments are
developed and approved, charter schools will incorporate them into their performance
Ob_]CC[lVCS and measures.

This accountablhty contract wxll also descnbe the measures the school will use to document
progress toward those objectives, including credible student assessment tools for annually
tracking student performance (including, but not limited to, standardized tests). Charter
schools must report their objectives and progress toward them in the annual report due
August 1st of each year (to be followed with a financial audit several months later).

In addition, charter schools will be subject to an annual site visit conducted by a small
group of Massachusetts citizens who are not involved in the school, including one parent,
teacher, school leader, business person, and public official. Visitors will tour the school
and meet with the board of trustees, school director, teachers, students and others. The
purpose these visits is to augment and verify the information contained in the annual report.
Site visits will also help educate the general public about the charter school initiative and
provide a charter school with critical feedback from a jury of objective peers.

At the end of five years, the Commonwealth will use the accountability contract, the annual
progress reports, financial audits, and site visit reports in deciding whether to renew a
charter. Charters will be renewed only for schools that have demonstrated good results.

The most important duty of the entity holding charter schools accountable is to keep the

. focus of evaluation on educational results and to guard against the all-too-natural inclination
of government to focus instead on school inputs. A charter school should be judged
primarily on the academic progress of its students, not by how much it pays its teachers or
how well it complies with conventional educational practices and procedures.

Charter school leaders, despite an occasional (and understandable) grumble about the time-
* consuming reports they must file and the higher level of scrutiny they face, welcome the
opportunity to be held accountable. It's what attracted them to the charter school initiative
in the first place: the chance to have g'reater freedom in exchange for greater accountability.

This freedom- for-accountabxhty exchange has the potenual to utterly transform public
education. With charter schools leading the way, perhaps the day is not far off when all
public schools will be given the freedom charter schools enjoy in exchange for real
accountability for results

Scott W. Hamilton
Associate Commissioner for Charter Schools
Massachusens Deparnnent of Education




'-The Commonwealth of Massachusetts
Department of Educatton

350 Main Street, Malden, Massachusetts 02148-5023

Charter Schools Techmcal Adwsory ' ?
97-1' T %

- FROM: . Scott Hamt]ton Assocnate Comrrussxoner

TO: . Charter Schools
DATE: February 12, 1997

SUBJECT:  Charter School Evaluation -

The Board of Education is obligated by Massachusetts General Law, Chapter 71, Section .
89, and attendant regulations to conduct an ongoing review of charter schools and, by the
fifth year of a school’s operation, detcide whether its charter should be renewed.” This
memo is to clarify the means by Wthh the Department of Education will meet those
_obligations. o ' ‘

A decision of whether to renew a charter will bé based ona 51mple and stralchtfom'ard
evaluation that is guxded by three central QUCSIIOHS .

Is the academic program a success”

e Has the school made reasonable prooress in meeting mternally establtshed goals over
its first four years of operation?

e Is student performance significantly improved and/or per51stently strong on internal and
external acadermc assessments? . . .

Is the school a vnable orgamzatlon
e Is the school financially-solvent and stable?

¢ Isenroliment stable and near capacuy :
- Is school governance sound and are profess;ona] staff. competent and resourceful?.

Is the school falthful to the terms of its charter? :
* Are the school’s program and operation consistent with the terms ‘of its charter?
e Is the school within the bounds of essential statutory and reoulatory requnements’>

‘While we are interested in gauging the effectiveness of charter schools in relation to other
public schools, when it comes to the ev aluation and renewal of any one charter school, we
‘are chiefly mterested in its particular performance vis-a-vis its own stated goals and
objectives. . ,

" This technical advisory is a revised and updated version o'f>pre\ﬂiousl,v issued technical advisories 96-1 and -
96-3. ‘ : : ) '




In order that the Board can fairly and accurately judge charter school performancé against
the evaluation criteria list above, each charter school must do four things: :

1. Develop and pursue its own clear, concrete and measurable school performance
objectives. 1

2. Measure and document progress toward those objectives.

3. Use credible student assessment tools for annually tracking student performance.

4. Report its objectives, progress toward them, and student assessment results, along
with other required information, in its annual report.

What follows is a brief explanation of these requirements.

Clear, Concrete and Measurable School Performance Objectives

Because school success will be gauged by a school’s progress over time in relation to its
own goals and baseline measures, the Department is requiring each charter school to submit
a plan that details the performance objectives it has set for itself and how its progress
toward those objectives will be measured. Such objectives, which may already be in a
school’s charter but need elaboration, should reflect an emphasis on student achievement
but may also pertain to student and staff attendance, parental participation, safety and order,
mobilization of non-state resources, school environment, staff development, plant
improvement, fiscal management, and the like.

- This accountability plan must comprise the demonstrable indices of educational
effectiveness by which a school wants to be held accountable by the Board of Education.
The plan should spell out concrete, quantifiable and objective indicators for as many as
possible of its performance objectives and supply baseline data against which progress can
be tracked. Charter schools in their first year of operation should submit plans no later than
six weeks before the due date of their first annual reports. A portion of a new school’s
federal charter school grant may be used for the purchase of consulting services to help
them develop and refine such measures and objectives.

Credible Student Assessment

Students in charters schools must, according to M. GL.c. 71,s. 89 “meet the same
performance standards, testing, and portfollo requirements set by. the board of education
for students in other public schools.” When public schools are required to administer the
new Massachusetts Comprehensive Assessment System, currently scheduled for Spring of
1998, charter schools, which are public schools, also will be required to administer them.
Charter schools serving third-graders will administer a reading test, stamno this May,
which the Board of Education is requiring of all public schools.

As listed previously, charter schools are aiso required to employ other credible student
assessment tools for measuring student performance annually. Each school may determine
for itself which kind of student assessment tools to use, but the Department will insist that
every school be able to provide credible evidence of the academic progress of its students.
At minimum, this means schools should establish baseline data in the first year of operation
and use corresponding assessment tools every year thereafter during the life of the charter.

It is imperative that citizens, parents, taxpayers, and educators of the Commonwealth have
evidence as to the comparative effectiveness of charter schools in academic achievement,
and therefore it is desirable that some comparable achievement data be gathered. To this
end. each charter school should. on a regular cycle, administer to its students some widely
recognized, norm-referenced standardized test of academic achievement in core subjects—
one that lends 1tself to the comparison of results. As a part of this assessment,.charter
schools should consider using whichever test the surrounding district uses.



The Annual Report : S o L

. The evaluation described in this memo will be based primarily on information provided by
charter schools in the annual report state law requires them to submit to “the Board, to each
parent or guardian of its enrolled students and to each parent or guardian contemplating -

enrollment in that charter school.”

This annual-report should be. the vehicle for conveying most if not all information by which
a charter school is evaluated. State regulations (601 CMR 1.00) specify that the annual
report should include: . S S . '
(a) a financial statement setting forth by appropriate categories the revenue and
expenditures for the year just ended, and a balance sheet setting forth the charter
school’s assets, liabilities, and fund balances ‘or equities; e
. (b) projections of income and expenses for the upcoming school year;
(c) discussion.made toward the achievement of the goals of the charter; -
(d) such other information as the. Board may require in guidelines.

As a part of these four required components, the annual report should provide relevant data
the Board may need to evaluate a school’s progress toward its own objectives, as well as
all information needed to determine answers to the aforementioned questions: Isthe
academic program a success, is the school a viable organization, and is the school faithful-
to the terms of its charter? . Attached is a list of specific elements that should be included in
the annual report. ' '

- Financial Information ‘ , L D -
Charter schools are required to provide detailed financial information about their operation
primarily because of their duty—and the Commonwealth’s—to demonstrate that public
funds have been devoted to uses that-are faithful to the public trust. This information, as
painstaking and time-consuming as it is to.collect and report, will also put charter schools
beyond reproach and will serve to instruct others on alternative means by which public

funds can be spent in order to help students learn to high standards.
Three main financial repOning requirements befall charter schools:

1. Annual Report (due August 1). As described in the preceding section, charter schools
must provide a financial statement called for by statute in the annual report. This report
may be completed using the same categories described in the Pupil-and Financial End of
Year Report. " :

© 2. Pupil and Financial End of Year Report (due ‘S,éptember 15). This report is submitted
by all school districts in the Commonwealth. Not all sections and categories apply to '
charter schools. ' :

3 Year-End Audit (due October 15). This audit should be conducted by a CPA for the
preceding state fiscal year following generally accepted accounting procedures and
- those prescribed by federal rules (OMB Circular A-128). . * " :

" Annual Site Visits S _ S ‘ o

The purpose of annual site visits is to augment and verify the information contained in the
annual report. Site visits, which begin in the second year of a charter school’s operation,
wil] also help educate the general public about the charter school initiative and provide a -

" charter school with critical feedback from a jury of objective peers.




These day-long site visits will be led by the Department of Education and will be conducted
by a small group of Massachusetts citizens who are not involved in the school, including
one parent, teacher, school leader, business person, and public official. Visitors will tour
the school and meet with the board of trustees, school director, parents, teachers, students,
and others. '

In advance of their visit, the group's members will receive the school's annual report , the
school’s accountability plan, and a profile of the school. They will also meet together— .
either in person or by conference-call=to discuss the visit. Upon conclusion of a site visit,
Department will draft a report, reviewed by the team members, that will be sent to the
school and will become a part of charter school’s file.

At the end of five years, the Commonwealth will use the accountability contract, the annual

progress reports, financial audits, and site visit reports in deciding whether to renew a
charter. Charters will be renewed only for schools that have demonstrated good results.

Attachment: Chanef School Annual Report Guidelines



, Chaf_ter Schbbl Annual Rebort
| Guidelines. -

The report the Commonwealth requires charter schools 10 issué¢ annually is an opportunity
for each school to document its objectives and accomplishments for the year. It can also
serve as a prospectus that illustrates the unique value the school offers its students and -
parents. Since no two charter schools are the same, the format of this annual report may
vary by school. i '

The information listed below, however, must be included in the annual report, unless
otherwise noted. It reflects the requirements stipulated in M.G.L. c.71,5.89, 601 CMR
'1.00, and DOE Technical Advisory 976-1 regarding the evaluation of charter schools:
Moreover, the annual report should convey additional information that would be useful to
the Board when, by the fifth year of a school’s operation, it must determine whether the -
‘academic program is a success, whether the school is a viable organization, and whether -

the school is faithful to the terms of its charter. "=~

Please note, each charter school must submit its annual report to the Board of Education--
and make itavailable to each parent or guardian of its enrolled students, and to those
contemplating enrollment in that charter school--no later than August 1st of each year.

School Performance |

e Description of measurable school performahée objlccﬁves
e Documentation of progress toward those objeCtives
o Description of student assessment tools and prdtess

e Summary of student assessment results (by grade and subject, including baseline test
data for incoming students) L :
e Summary of mandated student assessment results
e Summary of alumni placements, if ap_plicablc
"o Description of school accomplishmenié ' ,
o Summary of official complaints received by the Board of Trustees
o Number of applications received (by grade and residence) -

o Number of students on waiting list (by.gradg and residence)

Factual Information:
1. Mission Statement

2. School Program ,
o Grade and age levels served

o Description of eligibility requirements and admissions process (including deadline for
submitting applications and contact for interested parents/students) '

e Brief summary of curriculum design and teaching method (including approach to
“special and bilingual education.) )

‘e Graduation/promotion requirements '
¢ Studenvieacher ratio ,
e School calendar and hours of operation



3.

Finance

A financial statement setting forth by appropniate categories the revenue and
expenditures for the year just ended

A balance sheet setting forth the charter school’s assets, liabilities, and fund balances
.0r equities . ‘

Projections of income and expenses for the upcoming school year

Average cost per student (total annual tuition revenue divided by FTE enrollment)

. Governance

Board of trustees (name and affiliations)

Board committees and members

Advisory committees and members (names and affiliations)
Summary of recorded votes during past years

Meeting schedule for upcoming year

. Staff

Name of headmaster/principal

Name of business manager (if applicable) .

Number of teachers and aides (by category, if applicable)
Summary of teacher qualifications (experience, degrees, etc.)
Staff tumover data ‘

. Student Characte_ristics

Number of students

Demographics (by race, ethnicity, gender and residence)

Percentage of LEP students '

Percentage of special needs students (those with IEPs and others)
Percentage of students qualifying for free or reduced school-lunch program

Recommended but not required are descriptions of:

Expectations for parent involvement
After-school and extra-curricular programs
Library resources

Computer/technology resources
Community/business/university partnerships
Transportation and food service
Professional development activities

Staff evaluation procedures

School ethos

Use of non-state resources

Volunteer participation/hours
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GUIDELINES FOR PREPARING A CHARTER SCHOOL ACCOUNTABILITY PLAN

~ 1. INTRODUCTION
Why Accountability?

In granting charters to a number of schools, the Commonwealth of Massachusetts enabled these schools
to pursue their missions free from several state regulations. However, along with deregulation, the Commonwealth
also stated high expectations for accountability from its charter schools. The Secretary of Education mandated
that each school submit an Accountability Plan at the end of its first year of operation and state progress annually
thereafter in Annual Reports. The Accountability Plan, which constitutes a contract between the school and the
state, establishes the criteria by which the state will hold the school accountable over the life of its charter.
According to Technical Advisory 96-1, which lays out the terms of accountability, each charter school must do

four things:

. Develop and pursue its own cleér, concrete, and measurable school performance objecu‘vés;

. Measure and document progress toward these objectives; -

. Use credible student assessment tools for annually tracking student performance; and

. Report its objectives, progress toward them, and student assessment results, along with other

required information in its annual report.

Although the emphasis of the Accountability Plan tends to be on accountability 10 the state, the Plan can
also have multiple uses for the school and community, such as: accountability to the school community; a tool
for continuous improvement, based on information, data, and feedback; and a means of proving success.
Developing the plan is an opportunity for the school to revisit its mission and its objectives with the school
community. It may be helpful, although it is not necessary, to use an-outside facilitator to guide the school

through this process. '
Structure of This Document

This document provides guidelines to help Charter Schools prepare their Accountability Plans, using a
common format. The table below shows the contents.

\

[ Topic See Page(s)
Accountability Plan Common Format - 2
Accountability Questions and Operations ' ] 3
Accountability Plan Elements: Explanations, Clues, Examples 4-9
Accountability Work and Example Sheets 10-13 }

1t




IL A‘CCO'UNTABILITY PLAN .C(')M'MON FORMAT
- "I‘hé Aééquntability Plan Foﬁpat igorg.anjzed aro.und Measurable Performance Objectives, including both
Student Performance Objectives and School Performance Objectives. For each objective: there are expectations;
stratégies for au_ainmem;'progress indicators; measurement tools; and a description of current status. The format
- of the Plan looks like the outline below. - . o o ,
MEASURABLE STUDENT PERFOR_MANCE OBJECTIVES
STUDENT PERFORMANCE OBJECTIVE #1
E);'pectatjon(s)‘
‘ ;Strateg)}(i‘es) fqr Anainrhem
f’rogrcss quicalofs
Measurement Toél
‘ Currém, Status |
STUDENT PERFORMANCE OBJECTIVE #2

(Ew.) -

'.MEASURABLE’.SCHOOL PERFORMANCE OBJECTIVES
| sCHooL PERFO‘RMAN.CE OBIECTIVE #1
g Expéctation(s) .
Strategy(ies) for Attainment o
| Prtqlgress.» Indicators |
Me'asuremcm Tool
| Cuﬁcnt Status
SCHdOL PERFORMA&CE OEJECTiyE n

(Etc.)

'Expectations for student academic performance are often expressed as standards of what students
should know and be able 10 do. : : ‘ s ) »



I1I. ACCOUNTABILITY QUESTIONS AND OPERATIONS

‘The development of an Accountability Plan is part of an ongoing cycle of planning (what are we going
to do?); action (doing it) and reflection (how well did we succeed and what do we need to change?), which takes
place within a school. This cycle is perpetual; reflection leads to revising plans and actions a§ a school moves
toward acruevmg its objectives. The Accountability Plan is a tool for planning, action and reflection, since each
of the common format elements answers one of the key quesuons that guide the cycle. On the list below, the key
qQuestions are tied to the Accountability Plan operation that best answers it

QUESTIONS FOR PLANNING, ACCOUNTABILITY PLAN

ACTION AND REFLECTION OPERATIONS

. Where do we want to go? Defining rheasurable performance objectives for students and
' school.

. ¥What do we want to achieve? Setting academ‘ic and non-academic expectations.

’ How will we get there? Identifying strategies for attafnment of objectives.

. " How will we know we are ‘ beﬁning progress indicators.

- making progress?

. What will we use to measure Identifying measurement tools.
our progress? :

. Where are we now? Describing current status.

After the first year's Accountability Plan is submitted and approved, “current status” will become part of
a school’s Annual Report, which is due to the state August | each year.. Thus, examining current status can
become the basis for annual reflection on the school’s progress towards its objectives. The following reflective
questions may be appropriate: Have we come far enough this year? Can we demonstrate our progress in a
credible way to those outside of the school? If not, do we need to reconsider the strategies we are using to reach
the objectives? Have the strategies been adequately implemented? Do we need to revise the strategles re-examine
our progress mdlcators or think again about how to measure results?



IV. PLAN ELEMENTS: EXPLANATIONS, CLUES, EXAMPLES

o " Performance ‘ijeoti'ves for Students and Schools

Schools must include ‘at least one objective for students and one performance objective-for the school.
Most schools have more. At least one student performance objective must be academic; there may be non-
acadermc objectives as well if they are important to the mission of the school Performance obJecuves answer
the quesuon Where do we want to go7 : : :

Explanauon of Perfonoanoe Objectjves

Performancc objectives are the ultimate expectauons for achxevement and are always keyed to the umque
-elements of the school's charter. Each objective must be stated in measurable terms, but all performance
ObjeCUVCS may not be achieved within the’ ﬁve ycar penod of the charter. The state wxll consider progress
over time in evaluating schools S .

Developing performance objectives requires thinking about unique elements of its charter and mission.
Think of setting student performance objectives in terms of, "If this school succeeds, then students will..."

Cues and Clues

+ . Student peifo'rm'ahce objec;tivcs' are oftén phrased "All students will...

. Comparisons of student achievement should be made in terms of student growth over time or in
" terms of national norms, rather than with ‘students in the district in which the charter school is"
located. - A statement such as "Graduating students will perform at the same level as students
graduating from the other Jonestown public schools,” is not a valid performancc objective because
the two student populauons are not comparable.”

~The examples below are illustrative ideas.

 Examples?

N -

Studcni Academic Performance Objective: Students ‘will be prepared for college through proficiency of
key subjects-in a core curriculuni, wlu'ch is‘deﬁned as mathemau'cs, sa‘ence, and English. \ ‘ h

Student Non-academic Performance ObjCCUVC All studems wzll leam cmzenslup lhrough mkmg
respons:bzltty and workmg in teams. :

School Pen'ormance ObjCCUVC The school wzll be a: wable organization .in terms of resources, enrollmem
and parent perception.

*Thiis is the beginning of continuing examples that will be followed throughout the format elements.
See pages 11 and 12 (o see the examples in their entirety. o ' »




Expectatiqns

Expectations are more specific expression of performance objectives, stated in measurable terms. Each
objective must have at least one expectation attached to it, which is attainable during the five years of the charter.
Expectations answer the question: What do we want to achieve?

Explanation of Expectations

Expectations of student academic performance state what students should know and be able to do in
specific measurable terms. When referring to non-academic student performance objectives or school
performance, the term expectations denotes what is reasonably anticipated.

Developing expectations requires “setting -the bar at a high level,” but one that is attainable. Think of
setting expectations by asking questions such as "How many students can we really expect to reach our desired
level of performance in the amount of time that they are attending this school?” :

Cues and Clues

. Expectations should be measurable within the five year period of the charter.

. Expeétations are often expressed quanULaﬁvely, such as "90 percent of students will achieve
proficiency...” or "75 percent of graduating students...” or "By the year 2001, all students...”

. Expectations are stronger if they include a phrase that states how they will be achieved. For
example, "Ninety percent of students. will achieve a score of excellent on their exhibitions, using
the rubric® in Appendix A.

Expectau'ons are always tied to specific performance objectives as in the examples below.

Continuing Examples

Student Academic Expectation: /00 percent of students are expected to meet both annual and exit
objectives, determined in an individual education plan. An IEP example.appears in Appendix A.

Student Non-Academic Expectauon: All students will become academic or non-academic prefects (or role
models ). ‘ : '

School Expectation: The school will add a grade each year, meet enrollment projections, and maintain a
waiting list.

3 Rubrics should state the rules for judgement. For example, in exhibitons, the rubrics would state
the specific student competencies that the exhibitions demonstrate. '

lt



.' " | St;_"ategieS'for Atthin'ment»

Strategies are means Lhat a school uses to meet its objecuves Strategles answer the question: Haw wz[l
we get there? : ' o o S

~ Explanation of Smlegics

Strategies are the means, ‘methods' and .approaches by which expectations and perfofmancc objectives are
{| met. Many strategies are academic, but they may also be behaworal and some may involve parents and
community. ,

~ Developing strategies entails eXamining me performance objectives and thinking about the ways that they

will be achieved. Think in terms of, "In order to achieve this objective, we will use or develop these methods,

instructional techniques, and/or materials.”

Cues and dues'

« ,  Performance objchves are ends; strategies are the means to the end."

. Several strategxes may be needed 6 attain a smgle performance objective and suategxes may serve
more than one objective.

. The following is.a list of frequently used stralegxes specxﬁc curricula or texts; instructional
approaches; student grouping; individualized learning plans; teacher professional development;
outside experts in the classroom student dress or behavior codes; periodic town meeungs.

There are many strategies chaner schools use to meet their ObjCCUVeS The examples below are -
illustrative. : ‘ '

Continuing Examples

‘School. Acadenuc Performance Strategy: Use qualn‘y core currwula such as Readmg Recovery and
University of Chicago School Mathemancs Project.

‘Student Non-academic Pérformance Strategy: Students achieving proficiency serve as academic prefecis
who tutor other students. Students may. also serve as non- acadenuc prejects thh reSponsxbtluy Jor
orgamzmg certain projects or areas.. :

School Performance Stategy: lee sclzool will hold parent meetings in ordqr 10 esmbhsh and reach™
consensus on expectations parents hold jor Student perfonnance - :




Progress Indicators |

Progress Indicators are the signposts albng the road toward meeting expectations and achieving
performance objectives. Progress Indicators answer the question: How do we know we're making progress?

Explanation of Progress Indicators

Progress Indicators are measurable interim accomplishments that must be achieved in order to meet the
expectations. For every student performance objective, it is necessary to have Progress Indicators; they are
not always necessary for school objectives.. Progress Indicators are annual-verification that cumulative

progress is being made toward objectives.

Developing progress indicators requires thinking about the educational process and how it can be
measured. Think about issues such as "Where do we need students to be at the end of each grade to meet our

expectatons at graduation?”

Cues and Clues

e Progress indicators must be measurable. They are often stated quantitatively.
. Wherever possible, progress indicators should allow external validation.
. Progress indicators may use such words as “each year," or "at the end of two years,"

or they may refer to "increase” or "student progress after one year in the school”

. A single performance objective may have several progress indicators.

Progress indicators relate to expectations and performance objectives, as in the examples below.

Continuing Examples

Student ‘Academic Performance Progress Indicators: Annual increase in the number of students meeung
expeciations, according 10 standardized lests results and performance based measures.

Student Non-academic Performance Progress Indicator: Annual 5 percent increase in the number of
Students becoming academic and non-academic prefects each year.

School Performance Progress Indicator: Annual 10% increase in applications by students and teachers;

annual increase or status quo in waiting list; 20% annual increase in parent aclivities.

1



Measux_"ement'Tools

Measurement tools are the proof of success and answer the question: How will we know we got there?

e

Explanation of Measurement Tools

Measurement tools are the means used to evaluate progress toward performance objectives. Most schools
use multiple tools for measuring student and school performance both for planning within the school and
for demonstrating success to others.. The key elements of any measurement tool are objectivity and
credibility. : :

- Describing measurement tools requires Uunkmg about the best sources of evidence that are avaxlable to
prove that the school is making progress toward its performance objectives. Think of including measurement tools
that meet a criterion of “This tool will prove to msxders and reasonably informed outsiders that we are -
accomplishing our objectives."

Cues and Clues

. ' SUbjCC[ all measuremem tools to the quesuons ls this crcdxble‘7 ls thxs objectwe"

. “Any of the following are acceptable measurement tools:. stand.ardized tests; district tests;
exhibitions of proficiency and/or portfolios, as long as they are accompanied by credible rubrics;’
outside juries or judges; changes in discipline referrals, school attendance, drop-out rates; rate of
students attending two or four year colleges.

. Standardized tests are not, the only mc&suremem tool for Judgmg student achievement, but the
~ results are extremely credible to outsiders.

lt is important that each performance objective be measured by some tol that indicates demonsuable
progress. The examples below give some illustrative 1deas

Continuing Examples

Student Academic Performance Measuremcnt Pre and Post lowa tests for all students. Use of the MEAP
in grades four and eight, report cards ﬁnal examinations in English and mathematics. Performance based
assessments in science.. . . _ . - L

Student Non-academic Performance Measurement: Students will earn Student Life Points through serving
as prefects. These points will be mllzed at the end of the year 1o show Student progress toward becommg
prefects. :

School Performance Measuremem Parem -and teacher surveys, enrollmenl records teacher apphcauons
number of siudenis on waiting list.




Current Status

A report of current status is closely ued to progress indicators, which are described on an earhcr page. The report
of current status answers the question: Where are we naw?

1

Explanation of Current Status

Current status tells where the school is, in measurable terms, at the end of each academic year in meeting

its objectives. In the Accountability Plan, a school may report baseline data as the current status.

Appraisirig current status requires honestly facing up to success ‘and failure and saying, "This is where we are.”

Cues and Clues

. -At the end of the first year current status is generally baseline, such as student scores on
standardized tests at the time they enter the school. Baseline data means the status of performance
before the charter school has had any effects. It says "We're starting here.”

. After the first year, current status is tied to progress indicators. For example, If the progress
indicator is that at the end of the fifth grade, all students will complete journals, then the current
status report might say "90%.of students completed journals; the others have signed contracts to

complete them by September.”

The examples below give some illustrative ideas for reporting current status.

Continuing Examples

Current Status of Student Academic Performance: (Baseline Data) As of Sept. 1996, 62 percent of students
were below grade level in mathematics and 56 percent below grade level in reading.

Current Status of Student Non-academic Performance: All teachers are trained and are training students in
the prefect system.

Current Status of School Performance: In 1995, we opened as a K-7 school; in' 1996 we will open as a K-
8 school. There were 150 teacher applications at the time the school opened. The number of sludenls on

the waiting list is currently 53.




V. WORK AND EXAMPLE SHEETS

'Ihe followmg pages are intended (o help in the: process of moving from understandmg Accountabxhty
Plans to developing one. The first part of this section is an annotated worksheet, containing words and phrases
that may be used to express, the elements of the Plan. ‘The second part of the section shows how an Accountability
Plan really looks. Using the same basic examples that have been used in-the previous pages dnd presents them
in an integrated and sequential way. Like a real Accountability Plan, it contains multiple expectations, strategies,
performance indicators, measurement tools, and expressions of current status. Note how brief the plan is. - An
Accountability Plan is expected to be no more than 10-12 pages, including a very brief introduction describing
the mission and key features of the school. All supporung documentauon including rubncs samples of tests and
student work should appear-in appendtces : , ,

Annotated Worksheet -

'Ihe following worksheet is annotated to provide some guidance in develdping an Accountahility Plan.

Student Performance ObjCCUVC Students will (acmeve master be successful at) (core curriculum SUb_)CC(S basrc"
skills, higher order tlunkmg skills.) . :

‘Expectations |
. percent of students will attaln' level of proﬁciency,in at (graduation.)
. percent of graduauno students wrll achieve as shown by

-Strateav(tes) for Attamment

. A'curriculum will be (developed, adopted) that_

Progress Indicators

BRI | Number percent) of (all, grade 6) students who are expected to perform at or above grade
C L level (accordmg 0 the : — )i
« ' . Increased achievement shown by (Report card or lndtvrduahzed Education Plan or wrttten reports

by teachers) at the end of grades

Measurement Tools

e _ ___ standardized test administered at grade levels

- (Exhjbitjons, -portfolios_), scored by . rubrics ,"(developed. _adopted) at  grade levels

Current Status

Diagnostc Placement Tests) used mth all srudents at adrmssron show that - students are perl‘orming
- (above, below) grade level in (core cumculum subJects) ' o




Complete Examples by Performance Objectives

STUDENT ACADEMIC PERFORMANCE OBJECTIVE Students will be prepared for college through

proficiency of key subjects in a core curriculum, which is defined as'mathematics, science, and English.

Expectations -

100 percent of students are expected to meet both annual and exit objectives in core subjects,

* determined in'an individual education plan. An IEP example appears in Appendix A.

75 percent of students will score at the level of 750 or above on the PSATSs.

Stategies

Use of quality core curricula, such as Reading Recovery and University of Chicago School

Mathematics Project.
Special classes after school will offer students additional preparation for the PSATSs.

IEPs will be reviewed with parents, students, and teachers at least once a year.

Prooress Indicators

Annual increase in number of students meeting expectations, according to standardized tesis
results and performance based measures. '

The number of students who choose to take the SATs each year.

Measurement Tools

" ‘Pre and Post lowa tests for all swudents. Use of the MEAP in grades four and eight, report cards.

Final examinations in mathematics and English at every grade level. Performance based
assessments in science at grade Six.

Surveys will be sent to graduates who reach college asking them to rate their preparation.

Current Status

(Baseline Daia) As of Sept. 1996, 62 percent of students were below grade level in mathematics
and 56 percent below grade level in reading. A baseline for science is being established.

57 percent of students have'signed up for the special afier school SAT preparation classes at the
time they enrolled in the school.

 IEPs have been completed with all entering siudents and reviewed with parents.



S’I'UDENT NON- ACADEM]C PERFORMANCE OBIECTIVE AII studems will Ieam cmzenslup rhbugh taki
responsibility and working in teams. ,

Expectations . , ’ - ‘ . B

C. 75% of students will become academlc prefects durmg théir years in rlus schooL
. 100% of sludenls will become nan-academlc prefects dunng thelr years in the school
Strategies | - | o
. Students will study in ;eanu' headed by an acadgmi.c prefect ‘who 'dell provide ..a(.v‘ademic leadershi
. 'Slu'dent government will incl@e spéciﬁc lraining in cz"tizenship.

" Progress Indicators

. - Yearly increase in the percent of students becoming academic and non-academic prefects.
. 10% annual increase in number of students engaged in student government.

Measurement Tools

. © Students will eamn Life Points, wluch will show progress by each student in cmzenslup
. Annual Student survey on aspecls of citizenship and re.s'ponszblluy See sample survey in Append: '
A :

Current Status
S All teachers are trained and are teaching studenls the elements af the system.

. A student government handbook has been developed and is bemg incorporated into the socia
- Studies curriculum.




SCHOOL PERFORMANCE OBIECTIVE The school will be a viable orgamzauon in terms of resources,
. enrollment and parent perception.

L]

Expectations

. The scl_wol wiil add a grade each year, meet enrollment projections, and mai}xlaiz; a waiting list.
. 50% of funds needed for expansion will be raised by parents workinglwith school administrators.
s 80% of parenis will be ir_wolvéd in some kind of parer-u activity.

Stratepies

. The school will hold parént meétings in ord;,’r o estal;lish and come 10 consensus on parents’

expectations for student achievement.
. A professional fund raiser will be brought in as a consultant 10 pareni groups.

. New and additional parent activities will be added each year, based on the interests of parents.

Prooress Indicators

. Annual 10% increase in appllcauons by students and teachers; annual increase or siatus quo in
waiting lisl.

o« Annual 20 percent increase in number of parenis taking part in parent activities.

Measurement Tools

. Parent and teacher surveys, teacher applications, number of students on waiting list.

. Amount of money raised by parents.

N

Current Status

. In 1995 we opened as a K-8 school There were 150 teacher applications at Ihe time school
opened. The number of students ‘on the waiting list is 53. -

. We have held initial conversations with a fund raising consultant and some parent leaders.

P



AnnualSltCV]slt Pro tOCOl | ,
for Charter Schools

Charter schools are the most accountable public schools in the Commonwealth because

they must demonstrate good results within five years or lose their charter. Annual site

visits of charter schools are one of the means the Department of Education wil use to
-document each school’s accomplishments. . - .. - ' T : ‘

As with all other elements of the accouﬁtability process, site visifs will be guided by three
central questions: I ‘ ' ' . '

1. Is the academic program a success? An affirmative answer would be based on -
evidence that the school has made reasonable progress in meeting internally established
goals over four years, and that student performance significantly improved and/or is -
persistently strong on internal and external academic assessments.

2. Is the school a viable organization? Yes would mean.that the school is
financially solvent and stable, enroliment is stable and near capacity, school governance 1s
sound, and professional staff are competent and resourceful. . -

3. Is the school faithful to the terms of its charter? If the school's program and
operation are consistent with the terms of its charter, and if the school is within the bounds
‘of essential statutory and regulatory requirements, then the answer will be yes. CoL

Because we want to answer these standard questions without trampling on the unique
character and mission of each school, the Commonwealth is working with charter schools

to develop an accountability contract for each school. This contract will describe clear, ,
concrete and measurable school performance objectives. These objectives will reflectan” .~ -
emphasis on student achievement, but may also pertain to student attendance, parental
satisfaction and participation, safety and order, mobilization of private resources, school
environment, staff development, facility improvement, or fiscal management.

‘This accountability contract will also describe the measures the school will use to document
progress toward those objectives, including credible student assessment tools for annually

. tracking student performance. Charter schools report their objectives and progress toward
them in the annual report due August Ist of each year.

The purpose of annual site visits is to augment and verify the information contained in the
annual report. Site visits will also help educate the general public about the charter school
initiative and provide a charter school with critical feedback from a jury of objective peers.

These day-long site visits will be led by the Department’s Charter School Office and will be
conducted by a small group of Massachusetts citizens who are not involved in the school,

~ including one parent, teacher, school leader, business person, and public official. Visitors
will tour the school and meet with the board of trustees, school director, teachers, students
and others. - o '

In advance of their visit, the group’s members will receive the school's annual report , the

school's accountability plan, and a profile of the school. They will also meet together --
. either in person or by conference-call -- to discuss the visit. o : :

73




Annual Szte stzt Protocol
for Charter Schools
Format

Time .- - Category : : Duration -~ Notes

8-9:30 Board of Trustces 1 hour A representalive group is
sufficient; all board members need

not be present.

9:30- | School Director and Tour of 1 hour Orientation and discussion, after
10:30 | Facility (meet with library, ' ' which some team members may
media, health, finance personnel) ‘ - | visit classrooms, with others

talking with staff, e.g. library,
health and finance personnel.

10:30- | Students’ o i 1 hour _ Six students with samples of
11:30 ‘ their best work about which they
: ' are prepared to talk. (Younger
students may be accompantied by
a teacher.) Some team members
may continue classroom visits.

11:30- | Teachers & Staff* 1 hour . Three-to-six teachers from
12:30 | Parents* : various grade levels and

' disciplines; Three-to-six parents.
12:30- | Site Visit Team : 1.5 hours Conversation about the team’s
2:00 : ‘ opinions, observations and

' ‘ conclusions.

2:00- ] School Director 1 hour Wrap up meeting to dlSCUSS the
3:00 ' ' team’s observations.

Total ‘ = 6.5 hours

The schedule will be coordmared by the school. The order is not critical and can be adapted
10 fit the needs of the school.

* These meetihgs may be held concurrently.

-




A'nnual Szte VlSlt Protocol
L for: Charter Schools |
Essentral Questlons

Is the academic program a success’

Is the-school’s curriculum bascd on hrgh acadermc standards both in terms of content and
performance?

. Has student performance 1mprovcd or been persistently strong on mtemal and external
assessmems" ‘ .

Is the ‘school a viable organzzatwn"

Are the school’s purposes and objectives clear and thoroughly undcrstood by those connccled ‘
with the school--governing body, profcssronal staff students, and parents?

1Is the school safe?

Are the physical facilities adequalc for the program of the school?
Does the school havc appropnatc controls and procedures for the managemcnt of financial

" resources?

Professional staff members are quallﬁcd by trammg and/or expcncncc in the areas to which

. they are assigned? -

Does the school have an effective governance struclure and admmlstranve orgamzauon for
carrying out the purposes and objectives of the school? :

Are parents sansﬁed with the performancc of the school”

Is the school faithful to the terms of its charter’

Do the school’s curriculum, program, and activities seem consrstent with cssenual legal and
regulatory requirements?

Is the school becoming lhe school n promrsed to become in its chaner”



Annual Szte stzt Protocol
“ofor. Charter Schools
e 'Interv1ew Questlons

BOARD OF TRUSTEES

Describe the school’s mission and purposes.

Describe this school as you might at an informational session.
Describe the roles and responsibilities of the board.

How do you know your school’s academic program is successful?

Describe a recent policy decision made by the board. How was the matter initiated and
by whom? What was the procedure used by the board? What was Lhe decision? How
was this action made known to those affected? :

How does the board evaluate the performance of the school leadcr? How are their
conclusions transmitted to him and by whom?

What is the policy of the board regarding possible conflict of interest between a board
member in his role as a member of that body and in his business or professional role?

What are the school’s greatest accomplishments and challenges?
What did you learn last year that you have been able to use to your advantage this year?

Is there information not presentcd in the annual report that you think is of particular
importance to the team?

SCHOOL DIRECTOR

What is the mission of the school?

Is the mission clear and understood by those connected with the school: trustees, staff,
parents, and students?

Describe the school as'you might at an informational session.
Describe the decision-making process in the school.

Describe your relationship with the board of trustees.

What are your school’s budget and financial control procedures?

Describe the school’s curriculum, with examples of content and performance standards
for key grade levels.

How did students perform in your first year? Please refer to specific test scores,
attendance records, etc.?

‘How is the progress of each student evaluated?

What are the school’s greatest accomplishments and challenges?
What did you learn last year that you have been able to use to your advantage this year

Is there information not presented in the annual report that you think is of particular
importance to the team?




TEACHERS

Describe the school’s mission and purposes.

Descnbe the school as you might at an mformauonal session.
What training and experience do you bring to your position?-
What do you value about teaching at this school?.

What is unique about this school’s philosophy or. approach"
What are your goals for your students?

How are this school’s expectations commumcated to teachers"
How do you assess each student’s needs, work and progress"

‘What kinds of curriculum planning and coordmatlon occur at the school level?

STUDENTS

How old are you and what grade are you m"
How would you describe this’ school to a friend?
Where did you go to school beforé you came to this school? -
Are you a better student than you were at your previous school?
Do you have more or less homework than your previous schoo]"
How safe is your school?
How are your teachers?
Explain the assignment that you have brought with you"

e How long did it take you?

e What kind of help did you get"

e What changes did you make?

e * What did you like about this assignment? - :

e What did you learn by doing this project/assignment? Explain.

PARENTS

How many children do you have at the school? How old are they?
Why did you choose to send your child(ren) to this school? -

What do you understand the school’s mission to be? How would you dCSCI'le the
school to a neighbor?

Where did your child(ren) attend school prevrously" How active are you in [h.lS school -
as compared to your child(ren)’s previous school?

How would you evaluate the safety of this school? -
How would you assess your child’s interest in learning?
What is this school's greatest strength and greatest weakness?

What do you consider the most important knowledge and skills your child should
acquire? "How is the school meeting this challenge? :

Are your family's expectations of the school being met?

Note: This protoco! was developed in consuliation with the Hud‘on Institute. National A«ocrallon of Independent Schools. New
England Association of Schools :Lnd Colieges. Inc.. Performance Assessment Collaboramu for Educauion. and Pxonccr Institute for
Public Policy Research. ) ) . )

2%






Sectlon (f) , |
Plan for Pupll Performance Evaluatlon Types a
of Assessments T1melme and Procedures |
- for Correctlve Actlon |

Pursuant to Colo Rev Stat Section 22 30 5- 106(1)(t) the Academy s board of
) dlrectors submits the followmg descnpnon of its plan for evaluatmg pupil performance,
* the types of assessments that will be used to measure pupil progress towards achrevement
" of the Academy s pupll perfonnance standards the timeline, for ach:evement of such
’ jstandards ‘and the procedures for takmg correctlve actlon in the event that pupll
. performance at the Academy falls below such standards IR

L Pupll Performance Evaluanon Types of Assessments and Procedures for
o _Correctlve Actlon ' : :

A Evaluation_Plan . L

_ ' As noted in section (b) each spring, all of the Academy s students will take a

_ battery of standardized tests. The Academy has established a goal .of a 5% annual -
increase in median scores in all subject areas. The Academy's goal is to achieve an
average median attainment level of 80% in all subjects for.all grade levels. The learning
disabled would be exempted from the standards, and standards relevant to individual
situations would be adopted in their place Such’ ‘exemptions. would become part of the
information exchange with the District and be mcluded in all reports. Attainment may be -

. demonstrated by oral exarmnatlon written examinations, wntmg samples, audio
recordmgs -artistic rendermgs or any combmatlon of these examples

Per the tlme line attached as Appendlx D, armual evaluatlon reports of .
standardized tests will be submitted to the District as well as an initial baseline evaluation
based on the standardized test methods currently in use by the District. A comparative
analysis of goals established and goals achieved will be presented in the evaluation as
well. The District will assume all costs associated with testing and retain individual

- copies of test results as 1s the practlce with- other pubhc schools 1in the District.

B. Co_rrecnve Actron ‘

T
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~ Asapartof the ongoing instructional process, teachers will identify any student
who begins to fall below accepted levels of achievement. If a student is identified as
‘beginning to fail, then a three step process will be initiated to remedy the problem.

1.

The classroom teacher will assess the problem and begin a remediation ,
program that will include, but not limited to, additional instructional time with
the teacher or an aid, labs, at-home or after-school work. If achievement has
not improved, then the teacher will seck further assessment of the problem in
step two.

If the classroom teacher has attempted to remediate the achievement of the

‘student and little or no success has been gained, then the student will be

referred to a Special Education Teacher. The Special Education Teacher will
work in concert with the classroom teacher in identifying the learning problem
and creating a remediation strategy for that student. If achievement has not
improved, then the teaching team will refer to step three.

If the student continues at an unacceptable level of achievement, then the
student will be referred to the County Assessment Team for assessment and
diagnosis. The school will then follow the remediation plan set forth by the
County. [fthe remediation requires a service that the Academy cannot

provide, then it will be recommended that the student go to the place best able

to provide the service needed. If the student has to leave the Academy, they
will have the opportunity to return to the school when the specml services are

- no longer requlred

II. - Timeline 'l

A timeline for performance evalﬁations is set forth injAppéndik D.
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Appendix B
- Useful Charter School Websites
Informatioh and Technical Assistance |

US Charter Schools (USCS) -
“http.//www.uscharterschools.org/

Charter School Research (CSR) .

' hup://csr.syr.edu/

Charter Schools Resource Center ,
- http:/fwww. proneermsmute org/csrc/mdex htmI

Center for Education Reform (CER)
http //edreform con/

Center for School Change at the Humr)hrey Institute
http://next.hhh.umn.edu/Centers/school-change/ .

Center for Education Reform ‘
http //www educenter. org/ S e

The Charter School Development Center: CSU Institute for Education Reform
- http://www.csus.edulier/charter/charter.htm! ‘

The Center for Market-Based Education
' hnp.'//www. cmbe.org/

Comprehensnve Centers
http://www.ncbe.gwu.edu/obemla/tan/ccregions. html

National Conference of State Legislatures--Education Program Charter Schools
http://www.ncsl. org/programs/educ/cl schis.htm

WestEd - Policy Support and Studies Program: Charter Schools Page . -
http.//'www.wested.org/policy/charter/welcome.htm'

The Massachusetts Charter School Handbook _
http://www.pioneerinstitute.org/csrc/cshand.htm

Michigan Resource Center for Charter Schools
http://charter.ehhs.cmich.edu/html/us. html '

Northwest Regional Educational Laboratory: Charter Schools The Northwest Expenence

http: //www nwrel. org/charter/ '

Education Week archives on charter schools
- http://www.edweek. org/context/toplcs/charter htm

NORTHWEST REGIONAL EDUCATIONAL LABORATORY
101 SW MAIN STREET, SUITE 500
PORTLAND, OREGON 97204




Charter School Associations

Arizona Charter School Associ;ition
htip://www.azcharters.org/

California Network of Educational Chanérs (CANEC)
http://www.wpusd.k12.ca.us/canec/canec. html

Hawaii charter school resources
htip://www.kalama.doe. hawaii.edu/~lanikai/charter_info.himl

Research Publications

American Federation of Teachers (AFT): Charter School Laws: Do They Measure Up? -
http://'www.aft.org/NS/

Southwest Educational Development Laboratory (SEDL) Policy Planning Service (SPPS‘):- o

Charter Schools: Early Learnings
http://www.sedl.org:80/policy/insights/charter9307. html

Cdnsortium for Policy Research in Education (CPRE):
First Lessons: Charter Schools as Learning Communities
http://www.upenn.edu/gse/cpre/docs/pubs/rb22.pdf

Hudson Institute - Charter Schools in Action Project: Final Report, 1997
http://www.csus.edu/ier/charter/charter. himl o

Little Hoover Commission: Study of California Charter Schools
http://www.lhc.ca.gov/lhedir/138rp. html

Northwest Regional Educational Laboratory:
Choice Matters: Policy Alternatives and Implications for Charter Schools
http://www.nwrel.org/charter/policy. html

~ Massachusetts Department of Education: The Massachusetts Charter School Initiative
htip://www.doe.mass.edu/cs. www

U.S. Department of Education: A Study of Charter School - First Year Report
http://www.ed.gov/pubs/charter/ '

Morrison Institute for Public Policy: Charter Schools - The Research
http://edreform.com/pubs/morrison.htm

Public B'roadcasting System (PBS): The Merrow Report
http://www.pbs.org/merrow/

101 SW MAIN STREET, SUITE 500

?g NORTHWEST REGIONAL EDUCATIONAL LABORATORY
PORTLAND, OREGON 97204



State departments of Education and other organizations

Alaska Department of: Education: lnformatiorl about Charter Schools in Alaska
htip://www.educ.state.ak.us/Alaskan_Schools/Charter/home.html

Arizona -Depar'tmentlof Education: Charter Schools
http://www.ade.state.az.us:/schools/charter-schools/

California Department of Education: Charter School Home Page
htip.//goldmine.cde.ca.gov/fipbranch/retdiv/charter/index. html:

Colorado Charter Schools: Colorado Departmént of Education-
http.'//www. cde.state. co. us_/charter. htm '

Hawaii Charter School Resources
hutp://kalama.doe. hawaii. edu/~lamkar/charter _info. html

Wyoming Alternative Education and Charter Schools
© hip:/iwww.k12.wy. us/alt_ed himl

Charter Friends National Netwbrk
“http://'www.charterfriends.org/

NEA Charter Schools Initiative
http.‘//www. nea. org/info/csinit. html }

' ‘Program on Remventmg Public Educatlon

. Umversny of Washington Graduate School of Public Affalrs
http://www.gspa.washin glon. edu/prpe/prpehome. html

Choice in Educatlon mcludlng Charter Schools
v http //wwu interlog. com/~k11ma/ed/charters html

‘ Natlonal School Boards Association (NSBA): Charter School Review
http://www.nsba.org/edissues/charter/index. html

101 SW MAIN STREET, SUITE 500

?g NORTHWEST REGIONAL EDUCATIONAL LABORATORY
PORTLAND, OREGON 97204,



School Management Links

Fupdraising

Contact Center Network:
Fundraising guidelines online :
http://www.contact.org/tools/fundraising. htm

Eisenhower National Consortium:
A clearinghouse for grants on math, science, and other projects
http://www.enc.org/

The Foundation Center:
‘ http://fdncenter.org/
Links to Private and Public Foundations
http://fdncenter.org/grantmaker/contents. html
FAQ: "Where do | begin my foundation/grants research?"
http://fdncenter.org/RefDesk/faql. html

The George Lucas Foundation:
- The Lucas Foundation web site provides information on a number of school reform issues. If you
go to the Grants page at the below location, you will find a list of corporate foundatlons which
support education reform and technology integration. -

hutp://glef org/glef/gframe. html

Government Information Services/Education Funding Research Council (GIS/EFRC):

Publications by either GIS or EFRC which list different grant opportunities from federal,

corporate and foundation sources can be purchased and ordered directly through thxs web site
http://www.grantsandfunding. com/

The Grants Web:
The society of research administrators’ comprehensive list of funding links
http://web_fie.com/cws/sra/resource.htm

Technology in Education Program:

http://'www.wested. org/tie/welcome.html
For detailed information on both applying for and winning grants for integrating technology into
the classroom, see the Teaching and Learning Resources page which has a detailed listing of
Grant Information Sources for Educators.

101 SW MAIN STREET, SUITE 500

?g NORTHWEST REGIONAL EDUCATIONAL LABORATORY
PORTLAND, OREGON 97204
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Governance .

American Association of School Administrators:
hup:/fwww.aasa.org/

Charter School Resources
http /www. aasa. org/charters/charter htm

National Association of Independent Schools (NAIS)
http.//www. nais.org -

Natlonal Center for Nonproflt Boards (NCNB)
' http: //www ncnb.org

Legallssues T o

Institute for Educatlon Reform at Callforma State Umversnty
, htip://www.csus.edulier/
Charter Schools :
http://www.csus. edu/zer/charter/charter html -
State Legal Issues Regarding California Charter Schools -
http://www.csus.edu/ier/charter/CAlegal. html

US Department of Education:
http.://www.ed.gov

Office for Civil Rights '
http://www.ed.gov/offi ces/OCR/

Improving America'a Schools Act of 1994 (IASA)
http://www.ed.gov./legislation/ESEA/toc. html

Florida Department of Education:
Preventing Sexual Harassment: Resouices for Training - ,
htip://www.firn.edu/doe/eeop/Sexual HarassmentList. html

American Law Sources Online: ;
http. //www lawsource.com/also/usa. htm

us Charter Schools Web Site: Legal Issues
http://www.uscharterschools. org/tech_assist/ta_legal htm

101 SW MAIN STREET, SUITE 500

?g NORTHWEST REGIONAL EDUCATIONAL LABORATORY
PORTLAND, OREGON 97204 .



Small BusinesS Organizations & TOM Resources

Small Business Administration:
http://'www.sbaonline.sba.gov/

Small Business Resource Center:
http://'www.webcom.com/seaquest/sbrc/welcome. html

The Nolo Press:
Index of legal publications
http://www.nolo.com/ChunkSB/SB.index. html

Quality Digesf's Education Resource Directory:
Lists of associations, books, videos and other resources
http://www.qualitydigest.com/sep/directry. html

Clemson University's Public Sector Continuous Improvement Site: Library

http://deming.eng.clemson.edu/pub/pcsi/library. html

GOAL/QPC:
Publications for Non-Profits on Quality Management
http://'www.goalgpc.com/PRODUCT/Prodlist. html

101 SW MAIN STREET, SUITE 500

3& NORTHWEST REGIONAL EDUCATIONAL LABORATORY
PORTLAND, OREGON 97204
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. Instructional Program..Lijgks h

. Curriculum Development

AskERIC: :
htip./fericir.syr.edu
Virtual Library
 htip:/lericir.syr.edu/ Virtual
Questions and Answer Service
htip://ericir.syr.edw/Qa
ERIC Toolbox
http /fericir. syr. edu/Qa/T oolbox

" Biology Place
http. //www bzology com/

'The Chemistry Place
http.//www.chemplace.com/

Classroom Connect:
v htip://www.classroom.net/

Directory of Educational Sites : '
http://'www.classroom. net/cgl/rofm/eduF ind. html

Internet Search
htip://www.classroom. net/classroom/search htm

Teacher Contact Database ' ' -
http:/fwww. class_room.net/contact/

The.Concord Review:
hitp://www.tcr.org

CSU at Northridge, Web Sites and Resources for Teachers:
http:/fwww.csun.edu/~vceed009/index.html . ‘

Ed's Oasis:
http.//'www. EDsOasis. org/
‘The Treasure Zone
' http://www. EDsOasis. org/T reasure. html
Spotllght on Success
http //www EDsOaszs org/Spotllght html

Educatlon Week
htip://'www.edweek.org
‘Web Connection
. http://'www.edweek. org/ads/webconn] shtml
.~ BookShelf
http //'www.edweek. org/bookshelf/bookshelf htm
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Eisenhower National Clearinghouse for Mathematics and Science Education: .

http://'www.enc.org/index.htm

_ Classroom Links, Lesson Links, and Newsletter.

http://www.enc.org/classroom/index. htm

History/Social Studies Website for K-12 Teachers:
“http://www.execpc.com/~dboals/boals. html

'Houghton Mifflin Education Place:

http://'www.eduplace.com/
Mathematics Center
~ http://'www.eduplace.com/math/index.html
Reading/Language Arts Center
http://www.eduplace.com/rdg/index. html
Social Studies Center
http://'www.eduplace.com/ss/
Social Studies Links
-http://www.eduplace.com/ss/links/index.html

National Clearinghouse for Bilingual Education (NCBE):
http://www.ncbe.gwu.edu/

Foreign Language Teaching and Learning
htip://www.ncbe.gwu.edu/links/langcult/foreign.html

Natural Sciences for Educators:
http://ceres.ca.gov/education/educators/nat_sci.html

New Century Education Corporation:
http://www.ncecorp.com/

New Century Integrated Instructional System
http://'www.ncecorp.com/nceiis.html

Newton's Apple:
http.//ericir.syr.edu/Projects/Newton/

PCS Education Systems, Inc: PCS Edventures!

http://www.edventures.com

San Diego County Office of Education:
http://www.sdcoe.k12.ca.us/

K-12 Education Resources
http.//www.sdcoe.kl2.ca.us/resources/resframe. html
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- Schools of California Online Resources for Educatlon (SCORE)
http.//fwww.sdcoe.kl2.ca.us/score/ ~ .
California Language Arts Teacher Resources
http://'www.sdcoe.kl2.ca.us/score/frontpage. html
History/Social Science
_http://www.rims.k12.ca.us/SC ORE/mdex html
Math -
http://www.kings.k12.ca. us/math/
Science
huip://intergate. humboldt.k12.ca.us/score/

Science Adventures:
. http://www.scienceadventures.org - -

Social Studies School Service:
_ http.'//socialstudies.com/,

Vose School Education Resources
http: //www teleport. com/~v1ncer/starter html
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Standards Development -

Mid-Continent Regional Education Lab (McREL):
http://www.mcrel.org
Standards Resources
_http://www.mcrel.org/standard. html

National Center on Education and the Economy:
http://www.ncee.org

New Standards Performance Standards
http://www.ncee.org/ourproducts/perfstandards. html

Putnam Valley Schools: Annotated list of Internet sites with K-12 educational standards
. and curriculum framework documents
http://www.putwest.boces.org

Middleweb: '
A World Wide Web site-exploring the challenges of middle grades reform, with-a special focus
“on urban middle schools. . :
http://'www.middleweb.com/
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Assessment & Evaluation

Assoclatlon for Supervnsnon and Currlculum Development (ASCD)
http://www.ascd.org '

New and Featured Products ‘
http://'www.ascd. org/cgz-bm/newprod cg1

Buros Institute:
-‘http '//www unl. edu/buros

- Clear View Elementary Charter School _
Clear View's Alternative Assessment Guide, which explains how the school developed a
‘broad-based hollstlc assessment package, can be ordered by phone: (619)498-3000.

ERIC Clearinghouse on Assessment and Evaluatlon (ERIC/AE)
hup.//ericael.educ.cua.edu
List of Online Resources
http: -//ericae2.educ.cua. edu/mlass htm
Spider Search :
. hutp://ericae2.educ.cua.edu/sintbod. htm

Natlonal Center For Research on Evaluatlon, Standards, and Student Testmg (CRESST):
hup://www.cse/ucla.edu '
Guidebook
http://cresst96. cse. ucla. edu/gutde hlm
Sample Assessment '
http://cresst96.cse. ucla edu/samples htm
Alternative Assessment
htlp //cresst96.cse.ucla. edu/database htm

North Central Reglonal Education Laboratory (NCREL)
http.//'www.ncrel.org

Pathways to School Improvement
http.//www.ncrel. org/sdrs/pathwayg. htm

' WestEd's Assessment and Standards Development Serv‘ices;:
© htip://www.wested.org/wested/work/p01_asds. html
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Professional Development

The National Association of Biology Teachers (NABT):
http://www.nabt.org/

NABT Excellent Web Sites
-http://'www.nabt.org/other_sites.html

National Council for Social Studies:
http://www.ncss.org/online/educators. html - '

Social Studies Websites , :
http://'www.ncss.org/online/links/webtech.html

Teacher Resources '
http.//www.ncss.org/online/resources/resources.html

‘National Council of Teachers of English:
http.//www.ncte.org/

National Council of Teachers of Mathematics:
http://'www.nctm.org/

National Science Teachers Association: -
- http://www.nsta.org/ '
Regional Resources and Organizations
http.//'www.nsta.org/onlineresources/links/cags/
Science and Math Links :
http://www.nsta.org/onlineresources/links/

Tales From the Electronic Frontier:
htip://www.wested.org/tales/

Students with Special Needs

National Association of State Directors of Special Education:
Charter Schools and Special Education: A Handbook
hup://www.uscharterschools.org/res_dir/res_primary/res_nasdse.htm

National Clearinghouse for Bilingual Education:
http.//www.nche.gwu.edu/

Report on "Charter schools and the Linguistically and Culturally Diverse Student"
htip://www.ncbe.gwu.edu/ncbepubs/misc/charter/
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Whole-School, Private, & Other Models

Northwest Regional Educatlonal Laboratory-
Catalog of School Reform Models ,
_http://www.nwrel. org/scpd/natspec/catalog/index. html

Accelerated Schools Project:
http://www-leland.stanford. edu/group/ASP/ :
"What is an Accelerated School?"
- http://'www- Ieland stanford edu/group/ASP/brochure html

,Advantage Schools, Inc:
http //www advantage -schools. com/

Coalition of Essential Schools:
hitp://www.essentialschools.org

Comer School Development Program:

" A summary of this program is available on the US Department of Education's web site ~

hutp://www.ed.gov/pubs /OR/C onsumerGuides/comer-. html

Core Knowledge Foundation:
http://www.coreknowledge. org/

"What is Core Knowledge?" :
http://’www.coreknowledge.org/faq. htm -

_ Core Knowledge Lesson Plans and Units

hup:/www. coreknowledge org/newplans htm

" - The Edison Pro_|ect:

hup://www.edisonproject.com/

Expeditionary Learning Outward Bound:
http://hugsel. harvard edu/~elob/
Design Principles '
htip://hugsel. harvard.edu/~elob/design. him#design

- Expeditionary Learning Program Components

http://hugsel.harvard.edu/~elob/design.htm #program

The Association Montessori Internatlonale.
hup://www.ami.edu/
. The Pedagogy 4
http://www.ami. edu/html/the _pedagogz htmI _
North American Montessori Teacher's Association (NAMTA)
http://'www.cybergate. net/~mashan1/namta htmI
American Montessori Society
- huitp:/fwww.seattleu. edu/~]cm/montessor1/ menu_link.html
Montessori Resources on the Internet
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http://www.xe.net/isnet/tms/othrmont. htm

The National Paideia Center:
http://'www.unc.edu/depts/ed/cel-paideia. html

New American Schools (NAS):

http://www.naschools.org/home. htm
Design-Based Assistance

http://www.naschools.org/greatsch/whatis.htm
Great Schools by Design

http://'www.naschools.org/greatsch/index.htm

SABIS Educational Systems:
http://www.CityScape.co.uk/school-network/index. htm

Waldorf Education:

http://www.io.com/~karisch/waldorf. html
Waldorf Schools in North America

http://'www.io.com/~karisch/waldir.html
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#Bivle OVERVIEW

What is a Network"

A network consists of two or more computers that are linked in order to share resources (such as printers
and CD-ROMs), exchange files, or allow electronic communications. The computers on a network may be
linked through cables, telephone lines, radio waves, satellites, or infrared light beams.

The three basic types of networks include:.
. Locel Area Network ( LAN)

. Metropolitan Area Network (MAN)
e Wide Area Network (WAN) . :

' Local Area Network

A Local Area Network (LAN) is a network that is conﬁned toa relatlvely small area. It is general]y limited
to a geographic area such as a writing lab, school, or building. Rarely are LAN computers more than a mile
apart. o : t

In a typical LAN configuration, one computer is designated as the file server. It stores all of the software
that controls the network, as well as the software that can be shared by the computers attached to the
network. Computers connected to the file server are called workstations. The workstations can be less
powerful than the file server, and they may have additional software on their hard drives. On most LANS,
cables are used to connect the network interface cards in each computer. See the Topology, Cabling, and

' Hardware sections of this tutorial for more mformat10n on the configuration of a LAN.

Metropohtan Area Network

A Metropolitan Area Network (MAN) covers larger geographic areas, such as cities or school d1stncts By
interconnecting smaller networks within a large geographic area, information is easily disseminated
throughout the network. Local 11brar1es and government agencies often usé¢ a MAN to connect to citizens
and private industries. -

7/20/98 4:26 PM
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One example of a MAN is the MIND Network located in Pasco County, Florida. It connects all of Pasco's

media centers to a centralized mainframe at the district office by using dedicated phone lines, coax1a1
cabling, and wireless communications providers.

~ Wide Area N etwork

of 3

. Wide Area Networks (WANSs) connect larger geographlc areas, such as Florida, the United States, or the

world. Dedicated transoceanic cabling or satellite uplinks may be used to connect th1s type of network.

Using a WAN schools in Florida can communicate with places like Tokyo in a matter of minutes, without
paying enormous phone bills. A WAN is complicated. It uses multiplexers to connect local and
metropolitan networks to global communications networks like the Intemet To users, however, a WAN
will not appear to be much different than a LAN or a MAN

Advantages of Installmg a School Network

- o Speed. Networks provrde a very rapid method for sharing and transferring files. Without a network, -
files are shared by copying them to floppy disks, then carrying or sending the disks from one
‘computer to another. ThlS method of transferring files (referred to as sneaker- net) 1s very
time-consuming,. '
“» Cost. Networkable versions of many popular software programs are available at consrderable sav1ngs
when compared to buying individually licensed copies. Besides monetary saving$, sharing a program
~on a network allows for easier upgrading of the program. The changes have to be done only once, on
the file server, instead of on all the individual workstations.

e Security. Files and programs on a network can be designated as "copy 1nh1b1t " so that you do not
have to worry about illegal copying of programs. Also, passwords can be estabhshed for specific
directories to restrict access to authorized users. :

+ Centralized Software Management. One of the greatest benefits of installing a network at a school
is the fact that all of the soﬁware can be loaded on one computer (the file server). This eliminates that
need to spend time and energy installing updates and tracking files on independent computers
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throughout the building,. :

‘¢ Resource Sharing. Sharing resources is another area in which a network exceeds stand-alone
computers. Most schools cannot afford enough laser printers, fax machines, modems, scanners, and
CD-ROM players for each computer. However, if these or similar penpherals are addedto a network
they can be shared by many users.

e Electronic Mail. The presence of a network provndes the hardware necessary to install an e-mail

- system. E-mail aids in'personal and professional communication for all school personnel, and it
facilitates the dissemination of general information to the entire school staff. Electronic mail on a
LAN can enable students to communicate with teachers.and peers at their own school. If the LAN is
connected to the Internet, students can communicate with others throughout the world.

* Flexible Access. School networks allow students to access their files from computers throughout the

~school. Students ean begin an assignment in their classroom, save part of it on a public access area of
the network, then go to the media center after school to finish their work Students can also work
cooperatively through the network.

* Workgroup Computing. Workgroup software (such as Lotus Notes) a]lows many users to work on
a document or project concurrently. For example, educators located at various schools within a
county could simultaneously contribute their ideas about new curriculum standards to the same
document and spreadsheets.

Disadvantages of Installing a School Network

» Expensive to Install. Although a network will generally save money over time, the 1n1t1a1 costs of
installation can be prohibitive. Cables, network cards, and software are expensrve and the
installation may require the services of a technician.

* Requires Administrative Time. Proper maintenance of a network requires considerable time and
expertise. Many schools have installed a network only to find that they did not budget for the

. necessary administrative support.

* File Server May Fail. Although a file server is no more susceptible to failure than any other
computer, when the files server "goes down," the entire network may come to a halt. When this.
happens, the entire school may lose access to necessary programs and files.

* Cables May Break. The Topology section of this tutorial presents information about the various

. configurations of cables. Some of the configurations are designed to minimize the inconvenience of a
“broken cable; with other configurations, one broken cable can stop the entire network.

At e
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A protocol is a'set of rules that govems the communications between computers ona network These. rules '

- . include guidelines-that regulate the following characteristics of a network:-access method, allowed physical

topologles types of cabling, and speed of data transfer. See the Topology and Cablmg sections of this
tutonal for more information. L

'The most common protocols are:

Ethernet g
LocalTalk

Token Ring
FDDI

Ethernet

The Ethemet protocol is by far the most widely used. Ethernet uses an access method called CSMA/CD

(Carrier Sense Multiple Access/Collision Detection). This is a system where each computer listens to the
cable before sending anything through the network. If the network is clear, the computer will transmit. If
some other node is already transmitting on the cable, the computer will wait and try again when the line is
clear. Sometimes, two computers attempt to transmit at the same instant. When this happens a collision
occurs. Each computer then backs off and waits a random amount of time before attempting to retransmit.
With this access method, it is normal to have collisions. However, the delay caused by collisions and
retransmitting is very small and does.not normally effect the speed of-transmission on the network.

. The Ethernet protocol allows for linear bus, star, or tree topologies. Data can be transmltted overtwisted

- pair, coaxial, or fiber opt1c cable at a speed of 10 Mbps.

.of2

Fast Ethernet

To allow for an increased speed-of transmission, the Ethernet protocol has developed a new standard that
supports 100 Mbps. This is commonly called Fast Ethernet. Fast Ethernet requires the use of different,
more expensive network concentrators/hubs and network 1nterface cards. In addition, category 5 tW1sted

pair or fiber optic cable i is necessary.

L0calTalk ‘

LocalTalk is a network protocol that was developed by Apple Cornputer, .Inc. for Macintosh computers.
The method used by LocalTalk is called CSMA/CA (Carrier Sense Multiple Access with Collision

" Avoidance). It is similar to CSMA/CD except that a computer signals its intent to transmit before it actually

does so. LocalTalk adapters and special twisted pair cable can be used to connect a series of computers

- through the serial port. The Macintosh operating system allows the establishment of a peer-to-peer network

without the need for additional software. With the addition of the server versmn of AppleShare software a
client/server network can be establ1shed '

The LocalTalk protocol allows for linear bus, star; or tree topologles using twisted pair cable. A pnmary

- -disadvantage of LocalTalk is speed. Its speed of transmission is only 230 Kbps

7/20/98 4:28 PM
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“Token Ring

‘The Token Ring protocol was developed by IBM in the mid-1980s. The access. method used involves
token-passing. In Token Ring, the computers are connected so that the 51gnal travels.around the nétwork
from one computer to another in a logical ring. A single electronic token moves around the ring from one

- computer to'the next. If a computer does not have 1nformatlon to transmit, it simply passes the token on to
the next workstation. If a computer wishes to transmit and receives an empty token, it attaches data to the -
token. The token then proceeds around the ring until it comes to the computer for which the data is meant.
At this pomt the data is captured by the receiving computer. The Token Ring protocol requires a star-wired
.. ring using twisted pa1r or fiber optic cable. It can operate at transmission speeds of 4 Mbps or 16 Mbps.
Due to the increasing. populanty of Ethemet the use of Token ng in school environments has decreased.

| ‘FDDI

Flber Dlstnbuted Data Interface (FDDI) i1sa network protocol that is used primanily to 1nterconnect two or
~more local area networks, often over large distances. The access method used by FDDI mvolves

- token-passing. FDDI uses a dual ring physical topology. Transmission normally occurs on one of the rings;
however, if a break occurs, the system keeps information moving by automatically using portions of the

~ second ring to create a new complete rmg A major advantage of FDDI is speed. It operates over fiber optic
cable at 100 Mbps.

Protocol Summary

| Protocol | ~ Cable ] Speed | Topology ]

' [@thernet HTwisted Pair, Coaxial, Fiber||10 Mbps ”Linear Bus, Star, Tree|

: [East Ethernetj[Twisted Pair, Fiber TIﬁ)O Mbps T[gtar S !
‘H|LocalTalk _|[Twisted Pair ~ 1123 Mbps _ |[Linear Bus.or Star |}
[Token Ring |Twisted Pair ~ ]|4 Mbps - 16 Mbps||Star-Wired Ring |
_EFDDI |[Fiber - ~ ||100 Mbps ~ ||Dual ring i

e fr M mmmemmmue, e e e - me s mmcmcercamer = mms emsbebmnne @ e e e e cerr e = mo weee
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NetworkOperatm gsyst ems o

" Unlike operating systems, such as DOS aﬁd»Winde‘s95; that are designed for single users to control one -
_ computer, network operating systems (NOS) coordinate the activities-of multiple computers across a
- network: The network operating system acts as a director to keep the network running smoothly.-

.. The two major types of network operating systems are:

e Peer-to-Peer
. . Client/Server

Peef—to-—Pe’e_r

Peer-to-peer network operating systems allow users to share resources and files located on their computers
and to access shared resources found on other computers. However, they do not have a file server or a
centralized management source (See fig. 1). In a peer-to-peer network, all computers are considered equal;
they all have the same abilities to use the resources available on the network. Peer-to-peer networks are

" designed primarily for small to medium local area networks. AppleShare and Windows for Workgroups are

examples of programs that can function as peer-to-peer network operating systems. :

. Fig.l.-Peer-tb-'peer network
~ Advantages of a peer-to-peer network: |
- Less initial expense - No need for a dedicated server. .

-e Setup - An operating system (such as Windows 95) already in place may only need to be .
reconfigured for peer-to-peer operations. - : '

~ Disadvantages of a peer-to-peer network:

. D‘e‘centraliz_ed - No'cent'ral repdsitory for files and 'appl'ications. o
. Security - Does not provide the security available on a client/server network.

Client/Server
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Clrent/server network operating systems allow the network to centralrze functions and applications in one
or more dedicated file servers (See fig. 2). The file servers become the heart of the system, providing access
to resourcés and providing security. Individual workstations (clients) have access to the resources available
~ on the file servers. The network operating system provides the mechanism to integrate all the components
- of the network and allow multiple users to simultaneously share the same resources irrespective of physrcal
location. Novell Netware and Windows NT Server are examples of client/server network operatmg
. systems. : : '

Fig. 2 Chent/serv,er network

Advantages of a client/server network:

Centralized - Resources and data security are controlled through the server.
Scalability - Any or all elements can be replaced individually as needs increase.
Flexibility - New technology can be easily integrated into system.
Interoperability - All components (client/network/server) work together.
Accessibility - Server can be accessed remotely and across multiple platforms.

" Disadvantages of a client/server network:

» Expense - Requires initial investment in dedicated server.
e Maintenance - Large networks will require a staff to ensure efficient operatron
~» ‘Dependence - When server goes down, operations will cease across the network.

Examples 'of network operating syStems

The followmg llst mcludes some of the more popular peer-to-peer and client/server network operating
systems. :

AppleShare
LANtastic

Microsoft Windows for Workoroups
Microsoft Windows NT Server
Novell Netware

ovide the secunty avauable on a clientyserver network.
""" Main  Ovcrvicw Protocol Mardware Cabling Topology Softwaro v
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#5ivic HARDWARE

Networkmg hardware lncludes all computers, penpherals interface cards and other equlpment needed to
' perform data-processing and communications w1thm the network.

‘This section provides information on the followmg components:

File Servers
Workstations -

Network Interface C ards
Concentrators/Hubs

Repeaters
‘Bridges
Routers

File Servers

A file server stands at the heart of most networks. It is a very fast computer with a large amount of RAM
and storage space, along with a fast network interface card. The network operating system software resides
on this computer, along with any software applications and data files that need to be shared.

‘The file server controls the communication of information between the nodes on a network. For example, it
may be asked to send a word processor program to one workstation, receive a database file from another

. workstation, and store an e-mail message during the same time period. This requires a computer that can
store a lot of information and share it very quickly. F11e servers should have at least the following
characteristics: :

. 75 megahertz or faster microprocessor (Pentium, PowerPC)
A fast hard drive with at least four gigabytes of storage
- A RAID (Redundant Array of Inexpenswe DlSkS) to preserve data after a dlSk casualty
A tape back-up unit
Numerous expansion slots
Fast network interface card -
At least of 32 MB of RAM .

- Workstations
All of the computers connected to the file server on a network are called workstations. A tYpical
workstation is a computer that is configured with a network interface card, networking software, and the

- appropriate cables. Workstations do not necessarily need floppy disk drives or hard drives because ﬁles can
be saved on the file server. Almost any computer can serve asa network workstatlon '

| Network Interface Cards

 The network interface card (NIC) prov1des the physical connectlon between the network and the computer
workstation. Most NICs are internal, with the card fitting into an expansion slot inside the computer. Some
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computers, such as Mac Classics, use extemal boxes which are attached to a senal port or a SCSI port.
- Laptop computers generally use external LAN adapters connected to the parallel port or network cards that-
slip mto a PCMCIA slot.

Network mterface cards are a major factor in determmmg the speed and performance,of a network. It 1sa
. good idea to use the fastest network card available for the type of workstation you are using. '

" The three most common network interface connections are Ethernet cards, LocalTalk connectors, and
Token Ring cards. According to a International Data Corporation study, Ethernet is the most popular,
followed by Token Ring and LocalTalk (Sant'Angelo, R. (1995). NetWare Unleashed, Indianapolis, IN:
Sams Publishing).

Ethernet Ca'rds

. Ethernet cards are usually purchased separately from a computer although many computers (such as the
Macintosh) now include an option for a pre-installed Ethernet card. Ethernet cards contain connections for
either coaxial or twisted pair cables (or both) (See fig. 1). If it is designed for coaxial cable, the connection
will be BNC. If it is designed for twisted pair, it will have a RJ-45 connection. Some Ethernet cards also
contain an AUJ connector. This can be used to attach coaxial, twisted pair, or fiber optics cable to an
Ethernet card. When this method is used there is always an external transceiver attached to the workstatlon
(See the Cabling section for more mformat1on on connectors. ) :

T
SIS

Fig. 1. Ethernet card.
From top to bottom: .
RJ-45, AUI, and BNC connectors

LocalTalk Connectors |

LocalTalk is Apple's built-in solution for networking Macintosh computers. It utilizes a special adapter box
and a cable that plugs into the printer port of a Macintosh (See fig. 2). A major disadvantage of LocalTalk
is that it is slow in comparison to Ethernet. Most Ethernet connections operate at 10 Mbps’ (Megablts per
second). In contrast, LocalTalk operates at only 230 Kbps (or .23 Mbps). .
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to Computar, B
Fig.2. LocalTalk connectors

, Ethernet Cards vs. LocalTalk Connections

I ' Ethernet ﬁ’ LocalTalk
[FTlSt data transfer (10 Mbps) T[Slow data transfer (.23 Mbps)
lExpensive - purchased separately lIBuilt inito Macintosh computers

-
|
=

-

|Requires computer slot llNo computer slot necessary

lAvailab'le for most computers l|Works only on Macintosh computers |

Token Ring Cards

Token Ring network cards look si'milar to Ethemet“cards One visible difference is the type of connector on

the back end of the card. Token ng cards generally have a nine pin DIN type connector to attach the card

‘to the network cable.

Concentrators/Hubs

A concentrator is a device that provides a central connection point for cables from workstations, servers,

and peripherals. In a star topology, twisted-pair wire is run from each workstation to a central concentrator.

~ 'Hubs are multislot concentrators into which can be plugged a number of multi-port cards to provide

additional access as the network grows in size. Some concentrators are passive, that is they allow the 51gnal
to pass from one computer to another without any change. Most concentrators are active, that is they
electrically amplify the signal as it moves from one device to another. Active concentrators are used like
repeaters to extend the length of a network. Concentrators are: -

Usually conﬁgured with 8, 12,‘ or'24 R.T-45 ports

* Often used in a star or star-wired ring topology

Sold with specialized software for port management

Also called hubs ‘ : .

e Usually installed in a standardized metal rack that also may store netmodems, bridges, or routers

Repeaters

When a signal travels- along a cable it tends to lose strength. A repeater is-a dev1ce that boosts a network's -
signal as it passes through. The repeater does this by electrically amplifying the signal it receives and
rebroadcasting it. Repeaters can be separate devices or they can be incorporated into a conceritrator. They
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are used when the total length of your network. cable exceeds the standards set for the type of cab]e bemg

- used.

A good example of the use of repeaters would be in a local area network using a star tonology with

unshielded twisted-pair cabling. The length limit for unshielded twisted-pair cable is 100 meters. The most.

- common configuration is for each workstation to be connected by twisted-pair cable to a multi-port. active

concentrator. The concentrator regenerates all the signals that pass through 1t allowmg for the total length
of cable on the network to exceed the 100 meter limit.

Bridges

A bridge is a device that allows you to segment alarge network into two smaller, more efficient networks.

If you are adding to an older w1rmg scheme and want the new network to be.up-to-date, a bndge can

. connect the two.

A bridge monitors the information traffic on both sides of the network so that it ¢an pass packets of
information to the correct location. Most bridges can "listen" to the network and automatically figure out

- the address of each computer on both sides of the bridge. The bridge can inspect each message and, if
necessary, broadcast it on the other side of the network

The bridge manages the traffic to maintain optimum performance on both sides of the network. You might
say that the bridge is like a traffic cop at a busy intersection during rush hour. It keeps information flowing
on both sides of the network, but it does not allow unnecessary traffic through. Bridges can be used to
connect different types of cabling, or nhysmal topologies. They must, however be used between networks
w1th the same protocol

Routers

A router translates information from one network to another; it is similar to a-superintelligent bridge.

Routers select the best path to route a message, based on the destination address and origin. The router can .

direct traffic to prevent head-on c0111S1ons and is smart enough to know when to d1rect traffic along back

- roads and shortcuts.

of 5

While bridges know the addresses of all computers on each side of the network, routers know the addresses
of computers, bridges, and other routers on the network. Routers can even "listen" to the entire network to
determine which sections are busiest -- they can then redirect data around those sections until they clear up.

" If you have a school LAN that you want to connect to the Intemet‘, you will need to purchase a router. In

this case, the router serves as the translator between the information on your LAN and the Internet. It also .
determines the best route to send the data over the Internet. Routers can: :

Direct signal traffic efficiently

Route messages between any two protocols

Route messages between linear bus, star, and star-wired rlmg topologies .
Route messages across fiber optic, coaxial, and twisted-pair cabling

Summary

7/20/98 4:29 PM
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' Click on the thumbnail picture for a review of the hardware components of a network.

'l’opology Saﬂwam
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| #Bike CRBUNG

. Cable is the medlum through wh1ch 1nformatron usua]ly moves from ‘one. network deyice to another. There
~ are several types of cable which are commonly uséd with LANs. In somé cases a network will utilize only
one type of cable, other networks will use a variety of cable types. The type of cable chosen for a network is .
- related to the network's topology, protocol, and size. Understanding the characteristics of different types of -
. cable and how they re]ate to other aspects of a network 1s necessary for the deve]opment of a successfu]
“network. : :

The following sections discuss the types of cables used in networks and other related topics.

- Unshielded Twisted Pair (UTP )'A'Cab]e
Shielded Twisted Pair (STP) Cable
Coaxial Cable - -

Fiber Optic Cable
Wireless LANs
Instalhng Canle . Some Gu1de11ne

"‘ Unshlelded Tw1sted Palr (UTP) Cable

‘Twisted pair cab]mg comes in two varieties: sh1e]ded and unshlelded Unshle]ded twrsted pair (UTP) is the '
most popular and is generally the best optlon for school networks (See ﬁg 1). ‘ :

Fxg 1. Unshlelded tvnsted palr

The quahty of UTP may vary from telephone grade wire to extreme]y hrgh speed cable. The cab]e has four
pairs of wires inside the jacket. Each pair is twisted with a different number of twists per inch to help
eliminate interference from adjacent pairs and other electrical devices. The EIA/TIA (Electronic Industry
Association/T elecommumcatlon Industry Association) has estabhshed standards of UTP and rated five
-categories of w1re ~ :

Categories of U nshiélded Twisted Pair

| Type || ~ Use.
lCategory lluowe Only (Telephone Wrre)
 H[Category 2||Data to 4 Mbps (LocalTalk)

| |Category 3|Lata to 10 Mbps (Ethernet) .
Btegory 4||Data to 20 Mbps (16 Mbps Token erﬂ
[Category S]Lata to 100 Mbps (Fast Ethernet) l

J;;;
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One d1fference between the: d1fferent categorles of UTP is the t1ghtness of the tW1st1ng of the copper pairs:

- The tighter. the twisting, the h1gher the supported transmission rate and the greaterthe cost per foot. Buy the.
* best cable you can afford most schools purchase Category 3 or Category 5 Category 5 cable is hlghly

recommended

. K youare de51gn1ng a lO Mbps Ethernet network and are con51der1ng the cost savings of buy1ng Category 3
* wire‘instead of Catégory'5, remember that'the Category 5 cable will provide more "room to grow" as :

transmission technologies increase. Both category 3 and category 5 UTP have a maximum segment length

. of 100 meters. In Florida, Category 5 cable is required for retrofit grants. 10BaseT refers to the

';speciflcations .for unshielded twisted pair cable (category '3, 4, or 5) carrying Ethernet signals. -

- Unshlelded Tw1sted Palr Connector

The standard connector for unsh1elded tW1sted pair cabling is an RJ-45 connector Th1s isa plast1c

. connector that looks like a large telephone-style connector (See fig. 2). A slot allows the RJ-45 to be
‘inserted only one way. RJ stands for Registered Jack, 1mply1ng that the connector follows a standard
. borrowed from the telephone 1ndustry This standard designates which wire goes with each' pin inside the
' connector ,

Fig.2. RJ-45 connector

Shielded Twisted Palr (STP) Cable

CA dlsadvantage of UTP is that it may be susceptlble to radio and electrical frequency 1nterference Shielded

twisted pair (STP) is suitable for environments with electrical interference; however, the extra sh1eld1ng can

- -make the cables.quite bulky. Shielded twisted pair is often used on networks using Token Ring topology.

Coaxial Cable

- Coaxial cabling has a smgle copper conductor at its center. A plastic layer prowdes insulation between the . -

center conductor and a braided metal shield (See: fig. 3). The metal shield helps to block any outS1de
1nterference from fluorescent li ghts motors, and other computers

Flg 3 Coaxxal cable

o Although coax1al cablmg is dlfﬁcult to. 1nsta11 1t is h1ghly res1stant to signal 1nterference In add1t1on 1t can
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support greéter;cable'len'gths bctween ‘hetwdrk devices than twisted pair cable. The two types of ’cdaxial"‘-

cabling are: thick coaxial andfthin-coaxial.

" Thin coaxial cable is also referred fo as thinnet. 10Base2 refers to the ‘specifications for thin coaxial cable .~

. carrying Ethernet signalS. The 2 refers to the approximate maximum segment length being 200 meters. In

" -vactual fact the maximum segment length is 185 meters. Thin coaxial cable ispopular in school networks,

Cof5

“Fiber Optic Cable

especially llinear bus networks.

: ,‘Thiék coaxial cable is also Teferred to as thicknet. 1 OB'aseSI refers to the s'péciﬁcatibhs for thick coaxial

cable carrying Ethernet signals. The S refers to the maximum segment length being 500 meters. Thick

- coaxial cable has an extra protective plastic cover that helps keep moisture away from the center conductor.

This makes thick coaxial a great choice when running longer lengths in a linear bus network. One
disadvantage of thick coaxial is that it does . not bend easily and is difficult to install. - ‘

~ Coaxial Cable Connectors

The most common type of connector used with coaxial cables is the'Bayone-Neill-Concélman (BNC)

-connector (See fig. 4). Different types of adapters are available for BNC connectors, including a

T-connector, barrel connector, and terminator. Connectors on the cable are the weakest points in any
network. To help avoid problems with your network, always use the BNC connectors that crimp, rather

. than scrcW, onto the cable.

- Fig4. BNC connector -

Fiber optic cabling consists of a center glass core surrounded by several layers of protective materials (See

fig. 5). It transmits light rather than electronic signals, eliminating the problem of electrical interference.’

This makes it ideal for certain environments that contain a large amount of elech‘icaI' interference. It has
also'made it the standard for connecting networks between buildings, due to its immunity to the effects of.
moisture and lighting. o o e . ' ' '

_ Fiber optic cable,h"as,"th.e abilfty;to transmit sigqals over much longer..distancés.than"coaxial,,a.nd twisted - .
- pair. It also has the capability to carry information at vastly greater speeds. This capacity. broadens

communication possibilities to include services such as video conferencing and interactive services. The
cost of fiber optic cabling is comparable to copper cabling; however, it is more difficult to install and -

‘modify. 10BaseF refers to the specifications for fiber optic cable carrying Ethernet signals.

Fig_'.S. Fibclj optic cable - .
Facts about fiber optic cables: V

. Outﬂaf insulating jaéket is made of Teflon or PVC.

)
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e Kevlar ﬁber helps to strengthen the cable and prevent breakage “
- A plastic coating is used to.cushion-the fiber center. -
o Center (core) is made' of glass or plast1c ﬁbers

' "The most common connector used with ﬁber opt1c cable is'an’'ST connector It is barrel shaped s1m11ar toa

L BNC connector. A newer connector, thé SC, is becommg more popular It has a squared face and.i 1s easrer

.of5. T

* to connect in a conﬁned space.

‘Ethernet Cable Summary

Specification] - Cable Type ' |Maximum lengthl
"§[10BaseT  .|Unshielded Twisted Paﬂ[l 00 meters |
[10Base2 7|Thm Coaxial {185 meters ]
flloBases  |[Thick Coaxial _ [[500 meters- |
~ fl10BaseF  |[Fiber Optic 12000 meters |

| Wireless LANs |

Not all networks are connected w1th cablmg, some networks are W1reless Wireless LANSs use hrgh
frequency radio signals or infrared li ght beams to communicate between the workstations and the file
server. Each workstation and file server on a wireless network has some sort of transceiver/antenna to send
and receive the data. Information is relayed between transceivers as if they were physically connected. For
longer distance, W1reless communications can also take place through cellular telephone technology or by
satellite. 4

Wireless networks are great for allowing laptop computers or remote computers to connect to the LAN.
Wireless networks are also beneficial in older buildings where it may be-difficult or impossible to install

- cables.

Wireless LANS also have some disadvantages. They are very, expensive, provide poor sécurity, and are N

..susceptible to electrical-_-interference--from lights-and radios - They-are-also-slower than LANs-using cabling: ~- - -

Installing Cable - Some Guidelines

‘When running cable, it is best to follow a few simple rules:

¢ Always use more cable than you need. Leave plenty of slack.

Test every part of a network as you install it. Even if it is brand NEW, 1t may have problems that will
be difficult to isolate later.

Stay at least 3 feet-away from fluorescent light boxes and other sources of electncal 1nterference

If it:is necessary to run cable across the ﬂoor cover. the cable w1th cable protectors .
Label both ends of each cable. " R e : SR

Use cable ties (not tape) to keep cables in the same locatlon together

" 72098 4:30PM




tofs

.work Tutorial: Cabling -

= aain Onrvbew Proiotol M.armnom Cabll-g 'lopology
R it ]

Sonwara =
"B PR asboah cbedy

An Educator's Gmde to School \Jemorks (http: //fcn coedu usf edu/network/)

[ Mam | Oweme\\ | Pro(ocol | Hardware | Cabhnﬂ |Togology | Software]
[ Game | Glossary | References | Credits ]

AR

Produced by the F londa Center for lnsxmctmnal chhnology '
College of Education, University of South Florida, Tampa, FL © 1998

"7/20/98'4:30 PM



Jetwork Tutorial: Topology ) ' R ' - http://fcit.coedu.usf.edu/network/topology.htm

 #Bik TOPOLOGY

There are two types of topology: 'physi‘cal and 1ogical. The physical topology of a network refers to the
configuration of cables, computers, and other peripherals. Logical topology is the method used to pass the
information between workstations. Issues mvolvmg logical topologles are dlscussed in the section on

. protocol

e

Main Types of Physical Topologies
The following sections discuss the physical topologies used in networks and other related topics.

Linear Bus

Star

Star-Wired Ring

Tree

Considerations When Choosing a Topology
Summary Chart : :

‘Linear Bus

A linear bus topology consists of 2 main run of cable with a terminator at each end (See fig. 1). All nodes
(file server, workstations, and peripherals) are connected to the lmear cable. Ethemet and LocalTalk ,
networks use a linear bus topology. :

Flg 1. Lmear Bus topology

Advantages ofa Lmear Bus Topology

« Easy to connect a computer or peripheral to a linear bus.
* Requires less cable length than a star topology. -

:Disadvantages of a Linear Bus TOpolo.gy;‘ '
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]

: v Entire network shuts down if there is a break in the main cable. .
' * Terminators are required at both ends of the backbone cable.
- Difficult to identify the problem if the entire network shuts down. .
" -e Not meant to be used as a stand-alone solution in a large building.

Star

A star topology 1s des1gned with each node (ﬁle server workstations, and penpherals) connected d1rectly to
a central network hub or concentrator (See fig. 2).

Data on a star network passes through the hub or concentrator before contmumg to its destmatlon The hub
or concentrator manages and controls all functions of the network. It also acts as a repeater for the data
flow. This configuration is common w1th tw1sted pair cable; however it can also be used with coaxial cable
or fiber optic cable

The protocols used W1th star conﬁ guratlons are usually Ethemet or LocalTalk Token ng uses a similar .
topology, called.the star-wired rmg

Fig.2. Star topology

Advantagesl'of a Star Topology :

-~ Easy to instal] and wire:- e e ol _
* No disruptions to the network when connectmg or removmg devices. -
e Easyto detect faults and to remove parts. -

Disadvantages of a Star Topology

. Requlres more cable length than a linear topology.
e If the hub or concentrator fails, nodes attached are disabled.
* More expenswe than linear bus topolog1es because of the cost of the concentrators

Star-Wired Ring
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! A star-wired ring topology may appear (externally) to be the same as a star topAology. Internally, the MAU

(multistation access unit) of a star-wired ring contains wiring that allows information to pass from one
device to another in a circle or ring (See fig. 3). The Token Ring protocol uses a star-wired ring topology.

Mul ti- Stutlon

Fig.3. Star-w1red ring topology .

Tree
‘A tree topology combines charactenstlcs of linear bus and star topologies. It.consists of groups of

star-configured workstations connected to a linear bus backbone cable (See fig. 4). Tree topologies allow
for the expansion of an existing network, and enable schools to configure a network to meet their needs.

K oo
- Terminator

Fig.4. Tree topology
“Advantages of a Tree Topology |

-« Point-to-point wiring for individual segments.
-e Supported by several hardware and software venders.

Dlsadvantages of a Tree Topology
- , Overall length of each segment is limited by the type of cablmg used.

« If the backbone line breaks, the entire segment goes down.
* More difficult to configure and wire than other topologies.
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Y 5-4 3Rule

A consnderatlon in setting up a tree topology using Ethemet protocol is the 5-4-3 rule. One aspect of the
Ethernet protocol requires that a signal sent out on the network cable reach every part of the network within
a specified length of time. Each concentrator or repeater that a signal goes through adds a small amount of
time. This leads to the rule that between any two nodes on the network there can only be a maximum of 5
segments, connected through 4 repeaters/concentrators. In addition, only 3 of the segments may be
populated (trunk) segments if they are made of coaxial cable. A populated segment is one which has one or -
more nodes attached to it . In Figure 4, the 5-4-3 rule is.adhered to. The furthest two nodes on the network-

_ have 4 segments and 3 repeaters/concentrators between them :

' ThlS rule does not apply to other network protocols or Ethernet networks where all fiber optlc cabling i is
used :

Considerations When Ch.(')osing a Topology:‘

‘e Money. A linear bus network may be the least expensrve way to install a network you do not have to
‘purchase concentrators.

¢ Length of cable needed. The linear bus network uses shorter lengths of cable.

* Future growth. With a star topology, expanding a network is easily done by adding another
concentrator.

e Cable type. The most common cable in schools is unshielded twisted pair, which is most often used
with star topologres ’

‘ Summary Chart:

: |
|Phys1cal Topology| [Common Cablel[Common Protocol]
. .||Coax - o
Linear Bus Twisted Pair Fthernet .
. LocalTalk
Fiber :
S‘t"ar”. “|[Twisted Pair.- - . ||[Ethernet - - - I o
_ Fiber LocalTalk '
Star-Wired Ring |[Twisted Pair ”Token Ring . |
o : Coax - N R
Tree Twisted Pair  |[Ethernet
Fiber

,—.m‘ nl

‘ _ An Educators Gulde to School Networks (htt'o //fc1t coedu. usf edu/metwork/)

[ Main | Overview | Protocol | Hardware | Cabling | Topology | Software ] -
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'I. The Charter

Charter School : '
Legal and Financial Issues

© Tom Pickrell, Legal Counsel |
Arizona School Boards Association

Introduction

Charter schools are public schools authorized by state law.” A common attribute of charter
schools is their exemption from many state and local laws, regulations and policies. The degree
to which they are free from state regulation varies from state to state, but most charter schools
remain subject to state laws relating to health, safety and civil rights. A charter-schools also must
comply with federal laws and its regulatlons to the same extent that any other public school must
comply. ‘Charter schools currently receive no exemptlon from federal laws based on their status
as a charter school S '

* This outline lists many legal and financial i issues that charter school officials are likely to

encounter as they begin to operate their schools. The federal laws cited i in the outline are briefly

~ described at the end of the document, and information about them and their implementing
‘regulations can be obtained by contacting the agencies at the telephone numbers provided. The

issues and laws outlined will not apply to all charter schools. Charter schools also may face some
important legal and business issues that are not listed. Charter schools should retain an attorney
and accountant experienced with school law and finance to help guide them through the process

“of starting a charter school in the state in which they are located.

Outline

1. A contractual agreement between a school operator and govemment agency
2 An 1nstrument through whlch regulatory obllgatlons are assumed by a school operator. -

"3 A permlt to operate a school and receive - govemment fundmg

1L Startmg a Busmess 3

L. Lawyer/accountant
. Three-year business plan . -

Busmess entlty formatlon

1

2

3 .

H4 Fac111ty/equ1pment acqunsmon _
5 Start-up ﬁnancmg c
6

. Trade Name registration




I11. Finahcial Matters

1.

8.

NSy AN

Tax identiﬁcation'numbérs

. Fiscal agent

Payroll and accounting systems
Insurance coverage
Bank accounts

Procurement procedures .

'Expense reimbursement procedures -

Budgeting and financial reporting

IV. Governance -

VP SEVEN

. Governing board size, composition, and selection

Responsibilities of chief executive 6fﬁcer/goveming board
Rules of procedure
Open meeting laws’

Conflicts of interest

V. Employment Matters

1.

Recruitment and hiring procedures
A. Anti-discrimination laws
1) Americans with Disabilities Act (ADA)

Prohibits employers with 15 or more employees from
discriminating against qualified individuals with disabilities with
regard to all terms and conditions of employment, including
recruiting, hiring, advancement, termination, job assignment,
fringe benefits, training and social events. ADA may apply
concurrently with Section 504 of the Rehabilitation Act of 1973
(Section 504), which prohibits employers who are federal funding
recipients from discriminating against persons on the basis of

_ disability.

a) Definition of disabled individual

1) Physical or mental impairment that substantially limits
one or more of the-major life activities of the individual

11) Record of such impairment

1)  Regarded as impaired



, _’iy) - Exclusions: compulsive gambling, kleptomania,
~ pyromania, sexual behavior not resulting from physical
* impairments, homosexuality and bisexuality

'b) A qualified individual is one who can perform the essential
- functions of a job, with or without reasonable accommodation
~ and satisfies the requisite skill, educatlon and experlence and
‘other job-related requirements. |

i) Ajob function is essential if the employer actually
' requires employees in the position to perform it, and -
- removing the functlon would fundamentally alter it.
F actors:

Whether the position ex1sts to perform the functlon

“The number of employees available to perform the

function™ - -

The degree of expertise or skill required.

ii)  Reasonable accommodation

‘Making ex1st1ng facilities used by employees

accessible to and usable by disabled employees

. Job restructuring, part-time or modified work

schedules rea551gnment

Acqursrtlon or modification of equipment or
devices, adjustment or modification of examinations

or training materials, the prov1s10n of qualified
readers or interpreters.

| iii) Undue hardship means an action requiring significant
difficulty or expense. Factors ' :

. The nature and cost of the needed action

The overall financial resources of the facility and
business as a whole, including the number of

employees and the effect on expenses and operation
of the facility ~ -

The relation of the facrlrty to the busmess as whole

2) Title VII of Civil nghts Act of 1964 (Title VII)

. Forbids employers who have 15 or more employees to discriminate
. -against individuals‘in all areas of the employment relationship if
the action is based on race, color, religion, sex, or national origin.

1




3) Age Discrimination in Employment Act (ADEA)

.Prohibits employers who employ 20 or more employees for 20
calendar weeks per year from discriminating on the basis of age in
the hiring, termination, benefits, or other terms and conditions of
employment of individuals over 40 years of age.

B. Job requirements
1) Imm1grat10n Reform and Control Act
a) 19 Employment Eligibility Venﬁcatlon Form
b) Records maintenance
2) Licenses |
| a) Teachér/administrator certification
b) Special education endorsement
¢) Commercial drivers license
3) State anti-nepotism laws |
C. Advertisements, applications-and interviews
1) Areas to avoid
a) Marital and family status
‘b) Non job-related personal history
¢) Associational activities
d) Existence, nature or severity of disability
~ 2) Permissible areas
a) Position desired
b) Prior applications
¢) Education
d) Work experiences
e) Professional references
f) Convictions for serious offenses
D. Background investigations
1) Criminal history checks
a) ConvictiOnS and arrests without‘dis‘position
b) Confidentiality of criminal history reports
2) Background check procedures




2. Employment Status

AL At-will employment _
1) Employment for an unstated or. 1ndef1n1te per1od of time

2) Employment relatlonshrp termmable with or without cause, subJect to
exceptlons

‘ a) Statutory l1m1tatlons ‘Title VII ADEA, ADA and “whistle
' » blower protections in FLSA, OSHA etc. Co

b) Publlc pol1cy refusal to partlcxpate in 1llegal act1V1ty
' B. Termemployment o
' 1) Employment fora stated per1od of time
2) “Cause” requ1rement for termination
3) Property interest in employment
4) Tenure '

'C. Independent contractor

1) Instructions .. 2) Training

3) Integration = - . ~ 4)'Services rendered personally
."5)' Hiring assistants B '6)Continuing relationship
~ 7) Set hours of work . ~8) Full time required

9) Working on employer S premises 10) Order or sequence set

11) Regularreports - 12) Payment method

13) Expense reimbursed _ .. 14) Fumlshmg tools or materials

15) Slgmﬁcant investment - 16) Realization of proﬁt or loss

17) Working for more than one ﬁrm at a time -
-18) Makmg service available to general publlc L
19) Right to terminate
3. Compensatlon . |
A -Equal Pay Act

1

- ‘Prohibits employers employmg two or more employees engaged in 1nterstate
commerce from paying different wages to employées of the opposite sex for .
equal work on jobs the performance of which requires equal skill, effort, and
responsibility, and which are performed under similar working conditions:




B. Fair Labor Standards Act (FLSA)
1) Minimum wage
2) Overtime
a) Time-off
1) Public employees only
i1) Mutual agreement before work performed
ii1) 240 hour limit
| iv) Convert to cash on severance
b) Cash
3) Exemptions
a) Exempt employees '
i) Salaried administrators
i1) Teacheré
b) Exempt work
1) Occasional or sporadic part-time work
ii) Volunteer work during off-duty hours
C. Salary schédules
D.- Employee benefits
1) Pension plan
2) Health insurance
3) Life insurance
4) Worker’s Compensation
5) Unemp]oymeht Insurance
4. Leaves of absence |
A. Family and Medical Leave Act (FMLA)

1) Applicability: 50 or more full or part-time employees within a 75 mile
radius every workday for 20 workweeks per year

2) Eligible employees

a) 12 months employment prior to leave

b) 1250 héurs of work during previous 12 months |
3) Scope of Coverage |

a) Four leave situations

-



i) Birth/first year of child care
ii) Adoption or foster placement - .. .
| 111) Serious health condition of spouse ch1ld or parent
iv) Personal serious health cond1tlon -
b) 12 week leave per1od |
c) Med1cal 1nsurance coverage A'
d) Restorat1on of employment and beneﬁts ‘
B. Pregnancy Dlscr1m1nat10n Act -

Requires school to prowde insurance coverage for pregnancy related ‘
* conditions to the same extent as is prov1de for other health condltlons

C. Mllltary Selective Service Act

Requires school to restore veterans to positions of like seniority, status and
pay upon completion of military service, 1f veteran applles for reinstatement
within 90 days after d1scharge -

D. 'Juror Protection Act

Prohibits employers from d1scharg1ng, 1nt1m1dat1ng or coerc1ng any employee
as a result of the employee’s service.on 1any jury.

E. Vacation/sick leave policies -
5. Employee Discipline |

A. Employee code of conduct'

B. Disciplinary procedures '

- 1)Notice and hearing rights

2) Employee handbooks |

6. Severance of employment |

A. Section 1983 of Civil nghts Act of 1871

1) Prohibits employers, acting “under color of” state author1ty, from
depriving persons of “any rights, pnv1leges or 1mmun1t1es secured by.
the. constitution and laws” - ;

2) “State action” requirement

~ 3) Claims of entitlement to continued employment and procedural due
~ process prlor to dlsmlssal

B. Due process requlrements _
1) - Notice of charges with sufﬁclent speclﬁclty to respond

2) NOthC of time and place of hearing:




3) thivce of persons who made allegations and nature of testimony
4) Hearing before an impartial hearing officer

5). Opportunity to be represented by counsel

. 6) Opportunity to present employee’s side of story through testimony of
employee or others

7) Opportunity to confront and cross-examine witnesses.
8) Written decision state reasons for the decision
Tenure laws4‘ A'
1) Statutory evaluation and remediation prncedures
2) Statutory notice and hearing procedures ‘
Consolidated Omnibus Budget Reconciliation Act (COBRA)

Mandatory offer of right to continue group health plan coverage following
death of employee, termination of employment, reduction in hours, divorce or
legal separation.

State reduction-in-force laws
Release of claims
1) Mandatory reporting of suspected child ébuse/i_mmoral conduct

2) Settlement agreements

7. Impact of collective bargaining laws and agreements

VI. Student Matters

1. Admission procedures

A.

State/district residency requirements

B. Immunization records

m o O

Selection procedures
Placement Evaluations
Anti-discriminatidn laws _
" 1) Disability (IDEA and Sec. 504)
2) Race, national origin, religion and sex (Title VII)
3) Sex (Title IX) |
4) English-speaking ability (Title VI)

Parent-student contracts




2 Conduct

A Code of conduct ‘
1) Behavior PR : o . , 7
'2). Dress/grooming |
3) .Internet '

Studcnt/parent handbook

0w

Dlsc1p11ne/due process procedures
3.Fees
' State regulatlon of extracurrlcular and other mandatory fees

Before and after school fee-based programs

o.sﬁv?

Mandatory contribution of materials as a type of “fee”

D. Means testmg

VIL Students wrth Special Needs/Legal Rrghts
1. Students w1th disabilities _
A. Individuals with Dlsabilities Education Act (IDEA)
| 1) The special education nrocess |
a). 'Identiﬁcatlon/referral
|_b) Referral declslon
. ©) Initial evaluatlon and MET e11g1b111ty determlnatlon
d) IEP development ,
e) Service level determination
- f) Initial placement
g) IEP implementation
h) Rev1ew/Annual IEP and MET e11g1b111ty re-determination
_ | i) Program termination
2) Charige of placement
- a) Short term action
b) Long term action L
c) 45 day placement for gun/drug v1olatlons
3) Related Serv1ces '

a) Transportatron




b) Medical
B. Section 504 accommodations :
2. Limited English Proficient (LEP) students - .
A. Title VI of Civil Rights Act of 1964
B. Bilingual Education Act
VIII. School Records o
1. Family Educational and Privacy Rights Act (FERPA)
A Applicability of FERPA
.l) Federal funding
2) “Education record” definition
B. Parent/student rights
| 1) Notice
2) Access
3) Amendment
4) Confidentiality
5) Right to complain.
C. Nonconsensual disclosures
1) Health/safety emergency
2) Directory information
3) - Subpoenas »
4) Other school officials
5) Other schools, colleges and universities
6). Federal, state and local authorities |
2. Public record requests
A. Statutory protections
B. Privacy rights of employee
3. Record retention regulations and procedures

" A. State requirements for school records .

B. Record maintenance required: Title VII, ADEA, FLSA, ADA, Rehabilitation

Act, Immigration Control Act, FMLA, Omnibus Transportation Employee
Testing Act, ADA

10
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IX ‘Curriculum and Instructlon Matters
1. State curriculum standards
..’State mstructlonal days/hours standards '
.. State/federal prohibitions against rehglous mstruct10n
Copyright mfnngement ' '

State assessment requ1rements

N v AW N

: Promotlon and graduatlon standards “ ,

, 7. Credit transfers to and from high school and post- hlgh school 1nst1tutlons;| ‘
N - X. Facllltles . ’ |
1. State. standards for K-12 facilities ,

2. Americans with Disabilities Act and Section 504 standards

- 3. Environmental Audit ‘ , | - )

A, Asbestos Hazard Emergency Response Act (AHRA)

B Comprehensnve Environmental, Response Compensatlon and Liability Act
. (CERCLA)

| 4 ' OSHA and accident preventlon standards
XI Transportatlon - ‘
1. Bus and other vehlcle regulatlons 3
2. Commercnal/bus drivers license o
3 Transportatlon employee drug/alcohol testing - |

4. Assumptlon of duty at cross- walks '

F ederal Laws Affectmg Charter Schools

Age Dlscr1m1nat1on in Employment Act (ADEA) generally prohlblts employers from

discriminating on the basis of age in the hiring, termination, benefits, or other terms and

conditions of employment of individuals over 40 years of age. This act applies to public'schools
" and employers who employ 20 or more employees. 29 U S.C. §§621-634. Equal Employment

- Opportumty Commlssmn (202) 663- 4900

Americans With Disabilities Act (ADA)lprohib_its discrimination by an employer who

- employs 15 or more workers against a qualified individual with a disability. 42 U.S.C. §12101-
12213 (1991). Equal Employment Opportunity Commission (202) 663-4900 or Office of the
Amerlcans with Disabilities Act, C1v1l nghts Division of the Department of Justice (202) 514-
0301

i




Asbestos Hazard Emergency Response Act (AHERA) requires schools to inspect for
asbestos and develop a plan for removal of asbestos that is friable. 15 U.S.C. §2641 et. seq.
Environmental Protection Agency.

Bilingual Education Act prohibits federally assisted education programs from excluding a
student on the basis of a surname or language minority status. 20 U.S.C. §7401 et. seq. U.S.
Department of Education (202) 205-5576.

Comprehensive Environmental, Response, Compensation, and Liability Act

(CERCLA) et seq. may impose liability upon an owner of land that is the site of a release or
threatened release of a toxic substance. 42 U.S.C. §96OI et seq. Environmental Protection
Agency.

Consolidated Omnibus Budget Reconciliation Act of 1986 (COBRA) requires
employers to offer employees and their dependents the right to continue group health plan A
coverage following termination of employment or following certain other circumstances which
would otherwise terminate coverage. 29 U.S.C.-§1161-1167

Equal Pay Act prohibits employers from paying wages to employees of one sex at rates of pay
less than the rates they pay employees of the opposite sex for work requiring equal skill, effort,
and responsibility, and which is performed under similar working conditions. 29 U.S.C. §206(d).
Wage and Hour Administrator of the U.S. Department of Labor (202) 219-8305. (Request
referral to regional office.)

Fair Labor Standards Act (FLSA) establishes minimum wage, overtime pay, equal pay,
record keeping, and child labor standards for employees who are within the coverage of the
FLSA and who are not exempt from specific provisions. 29 U.S.C. §201 et seq. (1988). Wage
and Hour Administrator of the U.S. Department of Labor (202) 219-8305. (Request referral to
regional office.)

Family Educational and Privacy Rights Act (FERPA) confers upon students (and their
parents) rights of notice, access, amendment and confidentiality with regard to their educational
records maintained by a school that received federal financial assistance. 20 U.S.C. §1232g.
Famlly Policy Compliance Office, U.S. Department of Education (202) 260 3887.

Family and Medical Leave Act (FMLA) quUerS employers with 50 or more workers in a
75-mile radius to provide eligible employees up to 12 work weeks of leave in a 12 month period
when the leave is requested for (1) birth, adoption or foster care placement, (2) care for a sick
spouse or parent, or (3) a personal serious health condition. 29 U.S.C. §2611 et. seq.(1993).
Wage & Hour Administrator of the U.S. Department of Labor (202) 219-8305. (Request referral
to regional Wage & Hour office.)

..




-Immigration Reform and Control Act of 1986 creates civil and cnmmal sanctions for
employers who fail to properly verify the employment eligibility of all workers hired after
November 6; 1986. 8 U.S.C. §§1324a and 1324b (1988). Information: contact local
Imm1gratlon & Naturahzatlon Serwce (Request mformatlon regardmg FormI-9.)

Individuals w1th Disabilities Education Act (IDEA) requires schools receiving federal
financial assistance to provide a free and appropriate education to children with disabilities. 20
U.S.C. §1400, er. seq. Ofﬁce of Spec1al Educatlon Programs U S. Department of Educatlon
(202) 205 9056. =

Juror Protection Act prohibits discharge, threats to discharge, intimidation, or coercion of any

‘permanent employee by reason of that employee s jury service in any court of the Umted States
28 U S C. §1875 ' ;o :

Mllltary Selective Service Act of 1974 requires employers to restore veterans to posmons

of like seniority, status and pay upon completion of military service and apphcatlon to return to
work within 90 days of dlscharge 38 US. C §§2021-2026

-Ommbus Transportatlon‘Employee Testing Aclt of 1991 requires to conduct pre-
employment/pre-duty, reasonable suspicion, random and post-accident alcohol and controlled
substances testing of each applicant for employment or employee who is required to obtain a -
commercial driver's license. 49 U.S.C. §2717. Department of Transportation Office of Drug
Enforcement and Program Compliance (202) 366-3784.

Occupational Health and Safety Act of 1970 regulates health and safety in the workplace,
including handling and disposal of materlals that may contain blood-borne pathogens.. 29 U.S.C.
§651 et. seq. (1993). Occupatlonal Health and Safety Admlmstratlon U.S. Department of Labor
(202) 219-8667. o

Pregnancy Dlscrlmlnatlon Act of 1978 prOhlbltS termination or refusal to hire or promote
because of pregnancy, individual inability to work, protects reinstatement rights following
pregnancy leave, and requires employers to treat pregnancy and childbirth as they do other
-causes of disability under fnnge beneﬁt plans. 42 U.S.C. §2000. A

| Rehabllltatlon Act of 1973 (Sectlon 504) prOhlbltS recipients of federal funds from
discriminating against an individual on the basis of disability. 29 U.S.C. §§700 et. seq. (1994).
- Office of Special Education Programs, U. S: Department of Education (202) 205 9056.

Section 1983 of Civil Rights Act of 1871 (Section 1983) prohlblts employers, acting
“under color of” state authority, from depriving persons of “any rights, privileges or immunities -
secured by the constitution and laws” of the United States. '
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Title VI of the Civil Rights Act of 1964 (as interpreted.by the U.S. Supreme Court in Lau
v. Nichols, 414 U.S. 563 (1974) and U.S. Court of Appeals (5" Circuit) in Castaneda v. Pickard,
648 F.2d 989 (5™ Cir. 1981)) requires public schools to provide any alternative language
programs necessary to ensure that national origin minority students with limited-English
proficiency have meaningful access to education programs. 42 U.S.C. §2000d et. seq. (1993).
‘Office of Civil Rights, U.S. Department of Education (202) 205-5413.

Title VII of the Civil Rights Act of 1964 forbids employers who have 15 or more
employees to discriminate against individuals in all areas of the employment relationship if the
action is based on race, color, religion, sex, or national origin.” 42 U.S.C. §2000e e. seq. (1993).
Equal Employment Opportunity Commission (202) 663-4900. :

* Title IX of the Education Amendments of 1972 prohibits gender-based discrimination by

an educational institution that receives federal financial assistance. 20 U.S.C. 1681 Office of
Civil Rights, U.S. Department of Education (202) 205-5413.

Recommended Reading

NSBA Council of Schdol Attorneys (Alexandria, VA (800) 706-6722)
« Termination of School iEmployees: Legal Issues and Techniques

o Individuals with Disabilities Education Act: A Legal Primer |

o Americans with Disabilities Act: Its Impact'on Public Schools

The Education Law Association (Dayton, OH (937)229-3589)

e The Pre-employment Process: Avoiding Impermissible Inquiries and the Effect of the
Americans with Disabilities Act.

o The Principal’s Legal Handbook
International C.ity/'County Management Association (Washington D.C. (800) 745-8780)

« FLSA: The Public Employer’s Guide =

14
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Improving Your Chances of Winning a Grant

1. Read the application package word for word, covér to cover right away. If you have
any questions, call the competition manager at the funding agency.

2. Pay particular attention to the funding priorities. If your proposed project doesn't
meet the priorities, it doesn't stand much chance of being funded, no matter how
good the idea is or how great the need.

3. Make a checklist of everything that's required in the proposal. Be sure that everyone
on the proposal writing team has a copy of the list and knows who's responsible for
what. Check the list every couple of days, and espec1ally just before you assemble
the final document.

4. Do your homework. Find out how other districts have been successfully
implementing similar projects. Check the U.S. Department of
Education's web site to find the results of major studies on technology.

[¥

5. If at all possible, conduct a needs assessment to help you define the problem(s) and
identify potential solutions. Solicit input from project partners and constituent
groups: teachers, students, parents, administrators, businesses, university partners,
community groups, and so forth. Be sure to mention this multi-participant input into
the project's design in your proposal.

6. Your proposal will be stronger if you have some data showing the strengih of the
need or problem. On the other hand, don't take up space with irrelevant or redundant
information.

7. Consider the difference between a need and a want. Most funding agencies fund
projects that will meet a particular need or solve a certain problem.

8. The identified needs and problems should determine the project's goals.

9. Don't assume that the reviewers will make the connection between the project's
goals and the funding agency’'s program priorities. Explain how the project
addresses the priorities. :

10. Your proposal will be more compelling if the goals focus on the improvement of
teaching and learning rather than training, equipment acquisition, or infrastructure
development. For example, it's better to say the goal is "for teachers to use
technology skillfully and effectively in everyday classroom activities" than to say

* the goal is "to train teachers to use technology."” Developing and implementing
training might be an objective or strategy for meeting the goal.




11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

The goals should be attainable.

Each goal should have several supporting objectives. Objectives should be
measurable. :

The objeétives are the threads that connect the different components of the proposal
and make it a cohesive document. They are the heart of the design; they drive the

technical approach, management plan, personnel, resources, evaluation, and budget.

In general, it's a good idea to have no more than three goals for a project. One or
two would probably be fine.

If you are looking for a model for staff development, performance-based
assessment, evaluation, technology integration, or evaluation, look in the

- professional literature for examples that you can adopt or adapt. In addition to the

ERIC databases, the Association for Supervision and Curriculum Development
(ASCD), and the National School Boards Association (N SBA) have several good
publications on the subjects at hand.

A literature search might also help you determine outcomes and set realistic
expectations for the project. In terms of expected outcomes, think beyond student
scores on standardized tests to include other potential factors, such as lower dropout
rates, lower absenteeism, higher quality of students' work, teacher productmty, or
changes in communication patterns.

Give yourself plenty of time. Proposals that are thrown together at the last minute
usually look it. For some reason, it takes at least two weeks to put together a good
proposal, regardless of the number of pages.

Keep your eye on the prize. Remember that the goal of putting the effort into a
proposal is to win funding for a project. Don't let any one person's ego get in the
way; instead, capitalize on the strengths of each person on the team.

If you have multiple writers for the proposal, designate your best writer as the
person to put all the sections together and give you proposal one voice, i.e., make it
read as if it were written by one person.

When possible, use active voice rather than passive. Say, for example, "The project
director will convene a meeting" instead of "A meeting will be held.”

Try to use the language of proposals. For example, the document you're writing is a
proposal, not a grant. The grant is the award you're trying to win. Also, the U.S.
Department of Education is referred to as ED, not DOE. DOE is the U.S.
Department of Energy.




22.

23.
24.
25.
26.
27.
28.

29.

30.

31.

33.

34.

If you have boilerplate sections from prior proposals or other materials, be sure to
tailor them to the project you are proposing. ,
As you are writing, put yourself in the reviewer's shoes. Is this proposal interesting?
Is it compelling? Does it have a certain quality that will make it stand out among all
the others? If you don't love the project, chances are the reviewers won't either.

Assume that the reviewers know nothing about your district, the problem you're
addressing, the technologies you plan to use, or the strategies you plan to
implement. You don't want to talk down to them, but you do want to make your
narrative and charts very clear.

Think about the tone you are setting, and adjust it to fit the audience. Show
confidence in your ability to carry out the project, but don't be arrogant.

Remember that success breeds success. If you have conducted similar projects, be
sure to mention how successful they were, without bragging or going into details.

Be absolutely certain that the proposal has addressed all the review criteria listed in
the application package!

Check the narrative to be sure that all the costs included in the budget are explained
in the section where you've discussed the proposed project activities or strategies.

When you have the first solid draft, ask one of your colleagues who is not involved
in the project to read it to see if all the basic elements are there, the concepts are
sound, the writing and charts are clear, and the various sections fit together into one
cohesive project design. Tell them to be ruthless in their critique.

When you have a close to final draft, have another colleague read it for editorial
comments and typographical errors.

Don't even think about going over the page limit or using smaller mé.rgins than
specified in the application package.

. As you are assembling the final proposal, go through it page by page to be sure

everything is there and in the right order.

Think about the visual appeal of your document. Try not to have more than three
consecutive pages of unbroken text. Use bullets, enumeration, charts, graphs, or
side bars to make the document easier to read. Quotes in boxes add interest.

Check the photocopies to make sure they are attractive, e.g., shading looks good,
there are no stripes or splotches. If you can, use higher quality paper than you



35.

36.

normally use for everyday office work - use paper that has a nice weight and shows
the print well. .

Read the deadline to see if it's when the proposals have to be postmarked or when -
they must be received. If you don't follow the instructions to the letter, chances are
your proposal won't even be reviewed. As a measure of safety, get written.
verification that you met the deadline, such as a receipt from Federal Express or
registered mail.

The closer the deadline gets, the higher the level of stress. Remember that you have
to continue working with your colleagues, so try to remain on friendly terms with
them.

~
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“The US Charter Schools web site is

®

dedicated to linking charter school
developers and operators across the country to the most current
and comprehensive technical assistance information available

on-line. The web site, developed by WestEd and the California

State University Institute for Education Reform in partnership

with the U.S. Department of Education, is an evolving,
interactive resource that helps charter schools and members of
the community who work closely with them to share information

and build on-line connections.

Ovenvior of Changr Schacks

Fazers & dmuncemerds, - Nawon This B

- Gtesting & Running
& Chariar Schoal

State & Schoo
Profiles

Conact Us

Resource Directory
and Lirks

Search for .
Informzlion

Discussion
drma

www.uscharterschools.org

Starting and Running Your Charter School

This area of the site addresses technical assistance questions
encountered in the development and daily operation of charter
schools. This section provides a general overview of the start-up
process for developers, such’ as the steps involved in developing a
mission or vision stat'erﬁent, interpreting state guidelines and laws,
aﬁd writing a charter. More in-depth information on legal, fiscal, and

instructional program issues is also included.

State & School Profiles
Designed for operators and ,devélopers alike, this area presents key ‘
contact and legislative information on each state with charter
schools. It also provides charter sehool oper.atbrs the opportunity to -
create a personalized, on-line profile of their charter school that
describes their mission, instructional program, student population,
and much more. -This- database of profiles is designed to supporf_
networking opportunities among charter schools and can be searched

by keywords.

Discussion Area

The USCS Discussion Groups allow charter school operators, te_achers,

developers, board members and parents to exchange
information with colleagues across the country on a variety of
topics, including Budget, Finance & Facilities, Curriculum &

Instruction, and Technology Planning.




Federal Technical Assistance Providers Serving the District of Columbia

This list gives a general description of six federal technical assistance centers with their education focus, as
well as contact information on individual centers that serve the District of Columbia. There is no fee for
services. For more information, contact the Region Ill Comprehensive Center listed below.

Comprehensive Regional Assistance Centers help
states, school districts and schools in meeting the
education needs of children in high poverty areas,
including migratory, immigrant, limited English
proficient, neglected or delinquent children,
homeless , Indian, Native Alaskan and Hawaiian
children, as well as children with disabilities.

Region [l Comprehensive Center
1730 N. Lynn Street Suite 401
Arlington, VA 22209
(703) 528-3588
(800) 925-3223
Fax (703) 528-5973

Regional Educational Laboratories conduct
research on education issues, print publications,
provide fraining programs to teachers and
administrators. Services must be accessed
through school district education officials. s

Mid-Atlantic Laboratory for Student Success
Temple University
9™ Floor, Ritter Hall Annex
" Philadelphia, PA 19122
(215) 204-3000
(800)892-5550
Fax: (215) 204-5130
E-mail; Iss@vm.temple.edu
URL: http://www .temple.edu/department/LSS/

Eisenhower Regional Math/Science Consortium
provides technical assistance and disseminates
information to teachers and states implementing
math and science programs in accordance with
state standards. s

Mid-Atlantic Eisenhower Consortium for
Mathematics and Science Education
Research for Better Schools
444 North Third St.

Philadelphia, PA 19123
(215) 574-9300
Fax: (215) 574-0133
E-mail: mathsci@rbs.org
URL: http://www.rbs.org

Desegregation Assistance Centers help district and
school personnel create safe, positive and bias-
free educational environments for all students and
focus on districts that experience conflicts arising
from efforts to desegregate and the removal of

. barriers to equal educational opportunities. s

Mid-Atlantic Equity Consortium
5454 Wisconsin Ave. Suite 655
Chevy Chase, MD 20815
(301) 657-7741
Fax: (301) 657-8782
E-Mail: maec@nicom.com
URL: http://www.nicom.com/~maec

Regional Resource and Federal Center Program
assists  state education agencies in improving
programs for infants, toddilers, children and youth
with disabilities and their families.

Mid-South Regional Resource Center
Human Development Institute
University of Kentucky
126 Mineral Industries Building
Lexington, KY 40506-0051
(606)257-4921
TTY: (606) 257-2903
Fax: (606) 257-453
E-Mail: msrrc@ihdi.uky.edu:

URL: http://www.ihdiuky.edu/MSRRC.htmi

Regional Technology in Education Consortia help
states, local educational agencies, teachers,
school library and media personnel and
administrators integrate technologies into K-12
classrooms, library media centers, adult literacy
centers and other educational settings. s

Northeast Regional Technology Consortium
NetTech
City University of New York
555 West 57" Street
New York, NY 10019
(212) 541-0972
Fax: (212) 541-0357
URL: http://www.nettech.org:




Welcome to the Region 111 ComprehenSive Center

Delivering high quality technical assistance to states, school districts and schools under .
4 ‘ the Improving America’s Schools Act

. The Region III

Comprehensive Center
at The Geofge
Wéshington University -
welcomes you to its

. website. We hope this
website becomes 2 .. |
means of learning and

sharing of information

for our clients and for

ourselves.

Our primary purpose in .

| designing this website
is to link users with
resources and expertise
that bear on issues of
ifnportance to the field

| of education. In

' addi'tion, users will

discover what the .

. R3CC does, how- we do

it and why our services

might apply to you. "




L We ar:e‘aecornplishing

© and state departments

our mission of -
improving teaching and
learning opportunities _
. for all students by
_workfng in partnershio

with schools, districts,

of education. We

“ concentrate our

. services in five major
'a'regs: (1) on-site

consultation, (2)

convening specials

events, (3) developmg

9 htrnl): has an: extens1ve hrstory of
conductrng research ;tdevelopment and

. and dlssemmatmg resource materials and 1nfonnat10n (4) conductlng professwnal development _

vact1v1t1es and (5) bu11d1ng networks 'I'he Center coordmates its work with other research and

(httpiliwwwi ed.gov).

As you navigate

through our website,‘
_please let us know how
. we can improve the

site, our services or our
j- products. ‘ | ‘

The Center"‘ is funded by the U.S. Department of Education’s Oﬁ“ ce of Elementary and Secondary Education (OESE)
and operated by The George Washmgton Umverszty s Center for Equzty and ExceIIence in Education under Grant

No. 283A50040



‘What We Do: Reglon II1 Comprehensnve Center Services

Deltvermg hzgh qualnjy techmcal asszstance to states, school districts ar,zd schools under
the Improvmg America’s Schools Act : '

‘Our services are available to state departments of education, local school districts, schools, tribes,
and other programs respons1ble for implementing prov1s1ons in the Improving America’s Schools '
Act in Delaware, Maryland, New Jersey, Pennsylvania, Ohio, and the District of Columbia.
Assistance is given primarily to d1str1cts and schools w1th a high percentage of children In

poveity

R3CC technical a551stance semces are focused in five maJor areas. Click on each area to find examples
‘of Center work. : " '

v Serv1ng as a consultant critical frlend and sounding board
Such assistance may include:

. telephone/e- mail consultat1on '
L on-site consultation (e.g. action research data analy51s
* planning, problem-solving, group fac111tation :
evaluation, etc.) -
J creating planning tools (e.g., needs analy51s change
inventories, formative evaluation strategies)-

v Convening special events
‘Such assistance may include: :

. de51gmng, planning and convemng conferences
' symp051a and meetings -

v Developing and disseminating resource materials and information



Such assistance may include developing, identifying and providing:

o background readmgs annotated bibliographies and -
research summaries '

o - reference documents regardmg IASA and Goals 2000

s . - - issuearea papers

. special products such as Help a Chlld Learn to Read A
' Manual for Tutormg in Schools : :

v Conducting profeSsional development activities
Such assistance may be sustained and intensive or short-term and can incl_ude:

. small group seminars
. intensive skill training workshops
. institutes (continuous or short-term)
e large group awareness presentations and workshops
e training of trainers :

v Building networks

Such assistance may include connecting clients to:

. " one another through establishmg networks of schools and districts
. one another through establishing special interest and working groups.

. other technical assistance and resource organizations. . - -

| Requesting Services

For each state and the District of Columbia, specific staff members are assigned as the primary contacts
for our clients. If you are affiliated with a state department of education, are an administrator or
superintendent of a district, or a school principal and wish to receive services, please contact us at the
address listed below '
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Region IH Comprehensive Center - Focus Area - St:hool Reform and Ifnprovcment » = -Pagelof2

" Focus AREA

School Reform and Improvement

Key Concepts© ~  CONTINUOUS SCHOOL IMPROVEMENT
- GETTING STARTED
| - COMPREHENSIVE
S NEEDS

N Asssssueuf

- INQUIRY

S
_ PROCESS

. PLANNING

Continuous School Improvement

Educators 1nvolved in contlnuous school reform
often describe this reform-as cyclical rather than"
linear in design. The process is never static, nor does’
it proceed in a linear step-by-step fashion. Rather it
is dynamic and recursive, as indicated by the . ,
graphic. For example, if the components depicted in
the graphic proceed in a clockwise fashion, planning

~for a schoolwide reform program precedes its

~ implementation; however, in reality planning and
implementation often blend together- thus, the

+'forward and backward arrows. These arrows.-
symbolize the forward and backward movement of
continuous school improvement. Roadblocks
encountered in implementation can serve to refine
and redirect the planning, which:can in turn impact
future inquiry and conduct of the comprehensive

- needs assessment. Moreover, as-the graphic
indicates, ongoing school reform is never ﬁmshed

. As school demographics, student néeds, and
community influences change, so will the school
itself need to change, thus putting in motion again
these school reform processes. The following bullets
highlight key points for each component. For more

vhttp://Www.fsgraphjcdesign.com/r3'cc/sthol_refonh]sﬁ-_key.htm ] PR ' ., | 7/31/98



Region I Comprehensive Center - Focus Area - School Reform and Improvement

in-depth information, click on each.component in the
graphic. Citation information on the documents used
to inform each component is also given. Please
contact the organizations indicated for more -
information on or to request these documents.

o Leadership: Effective leaders of school -

- reform are good managers, focus others on. the
reform, decentralize the reform effort and
match people with tasks:. :

. o Getting Started: Gettmg started involves
preparing to plan. Essential activities include
developing a school leadership team,
determining how prepared the school is for
change, informing and engaging stakeholders,
and beginning professwnal development.
act1v1tles

. Comprehensive Needs Assessment: The
needs assessment often involves developing a
school profile. This profile should address the
following dimensions: student learning,
curriculum and instruction, school
organization, family and community
involvement, and student factors.

o Inquiry Process: The purpose of inquiry is to
- explore and verify the primary need areas =~
~identified in the comprehensive needs: ,
- assessmert, consider various approaches to -
addressing these needs, and identify promlsmg
approaches

- o Planning: The school 1mprovement plan
- should offer substantive changes in how the
school conducts its business, changes in
school orgamzatlon curriculum and
instruction, and in parent involvement.

o Implementation: Effective implementation is" -
dependent-upon good communication with -
school staff and community, effective training
of all participants, ability to be flexible, and
the readiness to redesi gn organlzatlonal
infrastructure.

o Evaluation: Evaluating the effectiveness ofa
school reform program involves both -
monitoring the implementation of program
components and assessing student outcomes.

HOME TOP BACK

http://www .fsgraphicdesi gn.com/r3cc/school_fefonn/sri_key.htm
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WASHINGTON DC

Center for Equity
-~ and Excellence
in Education

1730 North Lynn Street, Suite 401
Arlington, Virginia 22209

(703) 528-3588 CL
toll free'(800) 925-3223
fax (703) 528-5973
email r3cc@ceee.gwu.edu

" Website address http:// r3'c'c.'cee.e..gwu.edu :




