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Neera -

One follow-up prece. Two researchers from the International Reading Association (IRA) are
also conducting a survey of FWS colleges and universities participating in America Reads.

In addition, a number of America Reads colleges and universities are conducting research as part
of their program, but, again, this is locally driven. »

-Ann
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Professors of Reading
Teacher Educators
SPECIAL INTEREST GROUP OF IRA

How Are Colleges and Universities Meeting the America R.cads Challenge?

Surveys of America Reads participants are being conducted to learn how colleges and
universities are responding to President Clinton’s America Reads Challenge. Dr. Lois
Bader, Michigan State University and Dr. Larry Kenney, University of Wisconsin-
Whitewater, have been studying responses to America Reads since May, 1997, when they
brought the need for research In this area to the attention of members of the Professors of -
" Reeding Teacher Educators (PRTE), an IRA Special Interest Group at the annual
International Reading Association Convention in Atlanta. '

Results of the team’s first survey were published in the October/November issue of .
Reading Today by IRA. Because program funding, distributed through financial aid
¥ offices in higher education institutions, was not available until July, 1997, not all.
institutions were ready to get underway Fall term. In Reading Today the researchers
reported that many who had programs in place were continuing to work out details of
program administration and design. Reading professionals were enthusiastic, but
 emphasized the need for quality training and supervision.

Soon, America Reads directors will be receiving a request from Kenney and Bader asking
for more information on how their institutions are meeting the Ametica Reads Challenge.
Participants are encouraged to contact Kenney or Bader with comments and suggesuons
regarding the research and way of sharing the findings.

Lois Bader: Ibader@pilot.msu.edu or 517-355-4547
Larry Kenney: kenneyl@kuwwvax.uw or 414-472-4677
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AmericaReads
CHALLENGE

THE INITIATIVE

Reading is the foundation for all other leaming. Even though American students are competitive
on interational comparisons when it comes to literacy, unfortunately, too many of our children
are struggling through school because they have not mastered essential and basic reading skills.
Research demonstrates that if students cannot read well by the end of third grade, their chances
for success are significantly diminished, and they have a greater likelihood of dropping out or
engaging in escalating delinquent behaviors. In 1994, 40 percent of America’s fourth graders -
failed to attain the basic level of reading and 70% of children fell below the proficient level] of
reading on the National Assessment of Educational Progress. In response, the President
announced the Administration’s commitment to moblhzmg pubhc and private resources to help
all our children learn to read.

The America Reads _Challenge asks every American to identify what role he or she can play --
professionally and personally -- to help all of our children leamn to read well and independently
by the end of third grade. While remaining sensitive to the unique learning needs of each child,
we must work hard to instill in each of them, and in ourselves, high expectations for their reading
skills.

Study after study finds that sustained individualized attention and tutoring after school and over
the summer, when combined with parental involvement and quality school instruction, can raise -
- reading levels. Teachers, principals, and librarians play a key role by strengthening reading in
~ school and extending learning through after-school, summer, and weekend programs. Parents
and other concemed individuals in local communities, including the private sector, are equally
valuable as tutors, mentors and reading partners. Engaging parents, educators, and the broader
public to address this reading challenge together 1s the first step. :

Several strategies are essential for helping our children leam to read:

Create More After-School, Weekend and Summer Learning Opportunities To Supplement
Quality Classroom Instruction in Reading

Even when students teceive the very best in-class instruction, some will always need extra time
and assistance to meet the high levels of reading skills needed in school, in the workplace, and
throughout life. The fundamental purpose of the America Reads Challenge is to enable parents

- and educators to complement and expand existing successful literacy efforts to help many more
children increase their skills and achievement levels, and to provide children who need additional
help in reading with extended learning time.
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Research demonstrates that tutoring increases a child’s reading achievement, confidence and
motivation, in addition to a sense of control over his or her reading ability. Tutors -- whether
they are volunteers, peers, cross-age tutors or professionals -- produce positive results.

The America Reads Challenge will build on, expand and initiate thousands of local efforts to
improve reading. It will also build upon nationwide efforts such as: :

Read*Write*Now!: With 60 reading and literacy groups, the Department of Education
designed this summer program in 1994 to help fight the “suramer reading drop off.” The
program encourages children to read 30 minutes a day at least once or twice a week with
an older reading partner, get a library card and use it, and learn a new vocabulary word a
day. Local libraries, Title I schools and youth groups such as the Girl Scouts and Boys
and Girls Club of America helped sponsor 14 pilot sites last sumumer and reached over
85,000 children.

/

Corporation for National Service: National service grant programs that engage .

-volunteer tutors in literacy efforts are working in hundreds of communities nationwide.

This focus on literacy is increasing as branches of national service -- AmeriCorps,
VISTA, Learn and Serve America, and the Senior Corps -- make childhood literacy a
high priority in their grant process. :

Federal Work-Study (FWS): Colleges and universities throughout the nation received a
35 percent increase in Federal Work-Study funding beginning in July of 1997. President
Clinton challenged all colleges and universities to pledge a significant portion of their
FWS increase for tutoring preschool through elementary school children in reading. In
exchange, Secretary Riley waived the requirement for these colleges to match 25 percent
of the funds for FWS students who serve as reading tutors. Well over 800 colleges and
universities have accepted the President’s challenge.

. America Reads Challenge Legislation: The Congress and the Administration reserved

$210 million for a children’s reading initiative in the 1998 budget to be allocated to
America Reads once a piece of legislation authorizing the usage of the money passes and

_ is signed into law. Based on the agreement to reserve these funds, the Administration

proposed legislation that would launch the first nationwide effort to supplement
classroom instruction in reading with high-quality volunteer tutoring, primarily after-
school, on the weekends, and during summers. This proposal led to a bipartisan piece of
legislation which supports reading assistance in the school, the home, and the community
through increased professional development of teachers in the area of reading, through
family literacy efforts, and through community volunteer tutoring programs.
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Strengthen Parent Involvement and Our Nation’s Investment in the Early Childhood Years,
So That Our Children Develop Readiness Skills for Learning to Read by the Time They Enter
School

Parents are their child’s first and most important teachers beginning at birth. Every parent and
caregiver can participate in simple daily activities with their babies and toddlers to teach them

* about language and to prepare them better to learn to read. Research shows that parents and
caregivers can engage in exercises to foster development of the necessary skills in their child,
and parents and carcgivers can work together to ensure that each child has the proper foundation
for reading skills. Many local parent and community efforts across the country give examples of
how successful parent and caregiver programs can be developed; however, there 1s far more need
than programs currently avajlable. The America Reads Challenge seeks to reinforce the
importance of skill-building activities for children beginning at birth, and of programs that
encourage and support parent involvement in these activities.

Early childhood researchers, along with the Department of Education, the Department of Health
and Human Services and the Corporation for National Service, have developed a kit called
Ready*Set*Read! that summarizes ideas for parents and caregivers to help their young children
develop and improve their language skills. The kit includes an activities booklet, a calendar of -
suggested daily activities, and a growth chart that identifies language skills many children can
perform during each growth period. '

Furthermore, a number of existing Federal resources and programs already delivering services to
families with young children or involved in parent education and skills training can be
strengthened in order to better educate and assist families with early childhood development and
early literacy skills. For example: :

. Head Start Expansion: Head Start funding was increased by $374 million in the 1998
budget. To enable more children to improve their readiness for school, Congress
provided nearly $4.4 billion for Head Start, continuing on track with the President's
commitment to the goal of serving one million 3- and 4-year old children. With this
increase, Head Start funding will have increased 57% since 1993,

-« Even Start Expansion: The Even Start family literacy program was allocated an
additional $22 million this year to further develop and expand family literacy efforts
across the Nation.

In addition, there is an emphasis in the proposed legislation to support efforts that help parents,
families, and care givers who want to be active partners with their children as they tra.ns1t10n into
- school, and throughout their education experience.
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Bring Best Practices Into the School and Classroom

Teacher Preparation: Teachers often report they would like to be better prepared to teach
reading in the classroom, and that they would like additional support and training from reading
experts and professional development programs throughout their careers. The Department of
Education is engaged in a number of efforts to increase teacher preparation and professional
development across the core subject areas. In addition, the Eisenhower Professional
Development program was awarded $25 million additional dollars in the 1998 budget to be used
for professional development in the area of reading. And, the proposed America Reads
legislation includes funds to improve professional development in the area of readmg to ensure a
quality in-school reading program.

Principal Leadership: In addition to teachers, principals are critical leaders in our schools and
in our efforts to meet our children’s education needs. While principals are often leaders in
community efforts, many have expressed a desire for additional leadership training and _
development to prepare them better to work with communities to link reading efforts outside of
school with in-class instruction. The Department of Education is working with prmc1pals from
around the country to support efforts to expand principal leadership training.

Strengthening of Title I: Title I is the largest in-school investment made by the Depérl:ment of
Education to improve reading instruction for children in high poverty schools and "
neighborhoods. This year’s budget included a signiﬁcant increase in funds for Title I.

Highlight Successful Reading Programs: As a part of this effort to bring best practices into our
schools, strong reading programs will be identified based on cuwrrent research and the findings
will be disseminated. Three areas of particular focus will be children in poverty served by Tltle

I, children with disabilities served by the Individuals with Disabilities Education Act, and
children who speak English as a second language.

Promote Greater Public Awareness and Local Partnership Building

The America Reads Challenge is encouraging states and communities to form literacy
partnerships among schools, libraries, youth-serving groups, businesses, public and private
agencies, and other community organizations, and to build on them where they already exist.

As part of this public awareness and coalition building campaign, the White House lauriched the
President’s Coalition for America Reads. Any organization in the country ¢an join the Coalition.
The only prerequisite for membership is to commit to help reach the goal of ensuring that our
children can read well and independently by the end of the third grade.
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Support Research and Evaluation

- The National Academy of Sciences/National Research Council’s two-year study, sponsored by
the Department of Education and the National Institute in Child Health and Human
Development, on prevention of reading difficulties in children will be completed by January -
1998, This report will provide information on what reading research tell us about how children
- learn to read, it will translate the research findings into advice and guidance for parents,
educators, publishers and others, and it will convey this information to targeted audiences

~ through a variety of publications, conferences, and other outreach activities.

America Reads will continue to support research and evaluation in a range of critical areas
related to reading and early childhood development. Dissemination of up-to-date research
findings to a wide audience remains a priority, Research findings by the National Institute on
Child Health and Human Development, for example, have been incorporated into materials used
to improve reading for children with reading problems. Research on after-school tutoring and -
successful in-school instruction in reading for the U.S. Department of Education are being used
in the America Reads Challenge. ' :

FOR MORE INFORMATION ON THE AMERICA READS CHALLENGE:

U.S. Department of Education
600 Independence Avenue, Room 6100
Washington, DC 20202

202/401-8888 (voice)
202/401-0596 (fax)

The U.S. Department of Education toll-free number for comments or ordering publications:
1-800-USA-LEARN (1-800-872-5327) or TDD 1-800-437-0833

The U.S. Department of Education America Reads Challenge Web site:
‘ www.ed.gov/inits/AmericaReads
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AmericaReads
CHALLENGE

“We must do more to ensure that evezy child can read well and mdependently by the end ofthe
third grade. The America Reads Challenge will accomplish this by marshaling the resources of
entire communilies — schools and libraries, religious institutions, universities, college students
and senior cmzem - 1o work together with teachers and parents to teach our children to read.”

: : ~ President Bill Clinton

American studcnté are competitive dn internaﬁona] comparisohs when it comes to literacy, |
but too reany young peeple are streggling -Ythro'u‘gh schoql because they have not mastered |
essential and basic reading skills. Research demonstrates thée if studée\ts cannee read ‘well by the
end of thll’d grade, their chances for success are mgmﬁcantly dlmmlshed and they have a greater
likelihood of droppmg out.or engagmg in escalatmg delmquent behawors 'In 1994, 40 percent of
Amenca s fourth graders failed to attain the basw level of readmg on the Nat10nal Assessment of
Educatlonal Progress In response, the Pre51dent announced the Admlmstratxon 5 commntment to
mobdxzmg pubhc and pnvate rcsources to hclp all our chlldren to read well,

The America Reads Challenge asks every Amencan to ldentlfy what role¢ he or she can
play -- professmnally and personally -- to help all v.of our children to read independently and well
by the end of third érade. While remaiping sensitiVe to thelunique learning needs of each child,
we must work hard to instili'in' each of them, aind in 6u_rselves, high expectations for their reading
skills. |

Study afier study finds thet sustained individue.lized attention andfutoring after school and

- over the sum;wmer, when combined witﬁ,pa.rental involvement and quality school in.st.ruction, can
raise reading le\{els. Teachérs, princ_ip‘als‘and liBrarians play a key role Sy ‘s’tréngthening regding in

school and extended leaming tﬁ_rough a&enfschoql, summer and weekend programs.l Parents and
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other concemed individuals in local contrnunities, including the private sector, are equall}r valuable
as tutors, mento'rs and readiné pertners Engaging vparents, educt‘at’orsva»nd the broader public to - |
address this reading challenge together is the first step |
| The Amenca Reads Challenge is pursumg several essential strategtes to help chlldren learn -
to read by creating more leammg opportumtres to supplement classroom reading mstructlon
eneouragmg parent mvolvement to hclp chrldren dcvclop reading readmess skills begmmng at
blrth and brmgmg best teachmg practtces into classrooms An exa.mple of a stratcgy lmplemcntcd
in 14 sites nattonw1de is the America Reads Challenge Read*Write *Nowl summer pilot program,

' '. which served more than 80 000 at-rlsk students Commumty-based lrteracy coordmators
developedtvolunteer tutormg progmnis with suppert from corporatlons, religious, youth-serving

' and education orgzanizations to work with children during the summer break to help them maintain
and imprdve their reading skills so.they are better prep:;lred‘tobcgin 2 ne'WschoOl yeat.
| Another stretegy is fresldent Cl_intven’s'.request of college presidents to ellocate a
substantlal portion of their new Federal Work-Study vslqts to cbllege students who become

' America Reads tutors. More than 750 eolleges an‘d universities have placed thousands of students )

- as tutors in pre—sehools_ ttnd ele’r_nentary ‘s»cho‘ols{i'n thei'r comn)pnitie_s to prpvid_e the extra lhelp that
many begmnmg readers need to succeed

In addition, Pre51dent Clmton sent to Congress on Aprtl 28th, the Amenca Reads

Challenge Act. Thc Act will hclp mobilize skilled readmg specralxsts trained volunteer reading
tutors, and AmertCOrps members to ensure that every student can read mdependently and well by.
'the end of third grade. The reading specialists will both train the volunteer tutors as well as serve _
as the link with the students’ classroom tea‘chers.' The Act sets forth the first comprehensive,

nationwide effort to create after-school, summer, and weekend tutoring in reading.




-~ AmericaReads

Federal Work-Study and the America Reads Challenge

SR T R VI A

The America Reads ‘Challo"ng,o -hopes to recruit 100,009 Fedﬁral
Work-Study (FWS) atudents to tutor children to read independently and
~ well by the end of 3rd grade. S . -

. FWS Funding Increase: In FY 1997, FWS received a 35% increase inits
 appropriation. The new appropriation of $830 million will make awards
available to some 945,000 students. - S L

« ° Opportunities in Community Service: Increased FWS means significant
- opportunities for participating institutions to employ more of their students in
- community service jobs. Howeves, institutions arc required only to use at least
' 5% of their total FWS allocation for community service. C

. Reading Tutors: Research shows that children who cannot read well and
independently by the end of third grade are less likely to succeed in school and

~ more likely to drop out. According to studies, well-designed tutoring programs
that supplement in-class reading instruction resuit in student gains in reading.

«  America Reads Commitment: Institutions that wish to participate in the
_ America Reads Challenge are asked to voluntarily commit an increased oy
" number of FWS students as reading tutors. More than 90 collcges and (770 )
~ universities already have joined this initiative. : o ‘

e Waiver in Matching Requirement for Reading Tutors: Effective July
1, 1997, the matching requirement has been waived for FWS students serving
as reading tutors to preschool age children and children in elementary school.

 The work performed must be for the institution itself, for a public agency, or
for a private nonprofit organization. S S

For more information, please visit the America Reads Challenge web site:
www. ed.gov/inits/americareads/ ) 3 :
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'HOW TO GET INVOLVED IN THE

S
-AmericaReads
CHALLENGE

How Can 1 Get Involved nght Now? ‘ ’
There is a role for everyone who wants to get involved NOW in the Amerlca Reads Challenge:

” Instill a love of reading in your child, Learnmg begins at home--parents are their children’s first tedchers.

By reading aloud 10 their children regularly and usmg TV wisely, parents can empower their ch1ldren with
the lifelong habit of reading. 4

T Call alocal school or literacy organization and volunteer! Many community and civic groups already
sponsor tutoring programs and can always use extra volunteers A resource list of orgamzatlons providing
readmg partners is provided below - : :

@ Call 1-800-USA-LEARN and ask to be involved in the READ*WR]TE*NOW' initiative. More than
60 organizations’ sponsorcd this summer reading challenge and more than half of these efforts will contlnue
through the fall. ‘Reading partncrs pledge to read and write with a child for 30 to 60 minutes, at least once
or twice a week. The child plédges to read 30 minutes'a day, five days a weck, and learn a new vocabulary
word a day. As part of the America Reads Challenge the Read*Write*Now! has reached 1 million children

‘thls summer. .

B Call the college or university nearest 'you, or your alma mater, to see if they havejoined the America
Reads Challenge The best office to begln with may be the Financial Aid Oﬂice

@EU Stay aware of what’s going on wnth the proposed Amer-ca Reads Challenge. Xf you would llke

updates on what’s going on in readmg, please call 1- 800-USA-LEARN and ask for the Department’ s
READWATCH flash fax. : . _ :

“How Can My School or Organization Link to Reading Partriers Across America?
The following organizations are worlcmg to prowde learning partners to help children improve their reading and

writing skills;

American Library Assoc:atmn | ‘B’nai B’rith Youth Organization

50 East Huron Street . : 1640 Rhode Island Avenue, NW
Chicago, IL 60611 i Washington, DC 20036-6633
Tel 312/280-2162 . o - Tel. 202/857-6633

Web: http://www.ala.org/alsc.html
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Boys and Girls Clubs of America
1230 West Peachtree Street NW
Atlanta, GA 30309

Tel. 404/815-5765 .

Web: http.//www.bgca.org

Girl Scouts of the USA
420 Fifth Avenue, 15th Fioor
New York, NY 10018

Tel. 212/852-8000

Web: http://www.gsusa.org

Reading Is Fundamental (RIF)

600 Maryland Avenue, SW, Suite 600

Washington, DC 20024
Tel. 202/287-3220
Web: http://www.si.edu/rif

" First Book

1319 F Street, NW, Suite 500
Washington, DC 20004

Tel. 202/393-1222 -

- Everybody Wins! Foundation

165 East 56th Street

~ New York, NY 10022

Tel. 212/832-3180

. Phi Beta Sigma Fraternity

145 Kennedy Street, NW
Washington, DC 20011

Tel. 202/726-5424

Book PALS -
(Performing Artists for Literacy in Schools)
Kim or David Starzyk ‘
Tel. 213/549-6709

- Hadassah =~ .
50 West 58th- Street

New York, NY 10019

Carole Curtis

Tel. 212/303-8042

Web: http //www hadassah. org

How Can I Obtain Reading Resources NOW" , :

A variety of helpful reading related publications are available on the Internet from the U.S. Department of
Education's web site,<http://www.ed.gov>. These resources include activities for reading and writing with
children, tips on how to start a tutoring program, and a directory of organizations involved in literacy. In
addition, reading related mformatmn and matenals are avallable by callmg 1-800-USA-LEARN
(1-800-872-5327). . ‘

- What Are Other Organizations That Can Serve As theracy Resources"

National Center for Family theracy
‘Waterfront Plaza, Suite 200
325 W. Main Strect
Louisville, KY 40202-4251
Tel.- 502/584-1133
Web: http://novel.nifo.gov/ncfo/
- NCFOTOP1.HTML

Intcrnatlonal Reading Association
800 Barksdale Road, P.Q. Box 8139
Newark, DE 19714-8139 =

Tel .- 302/731-1600 ext. 293

Web: http://www reading.org ..
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Learning Disabilities Association of America Corpofation.fér National Service -

4156 Library Road ' 1201 New York Avenue, NW

Pittsburgh, PA 15234 . .. Washington, DC 20525

Tel.- 412/341-1515. o Tel.- 1-800-94-ACORPS

Web: http://www.ldanatl.org o ‘Web: http.//www.cns.gov

Parents as Teachers National Centers . HIPPY USA S

10176 Corporate Square Dnve - - Teachers College Columbla Umversxty

Suite 230 ° , : . - Box 113~ ‘

St.Louis, MO 63132 .. - -525 West 120th Street :

Tel.- 314/432-4330 - . | New York, NY 10027

Web: http://www patnc.org - ‘ Tel.- 212/678-3500 o
S ) o " ' ~ Web: http://www.c3pg’. com -

Pizza Hut's Book It! Program : o ‘«_Books and Beyond

9111 East Douglas o " 309 N. Rios

Wichita, KS 67201 - . ' " " Solano Beach, CA 92075

© Tel. - 619/755/3823
Web: http://wwwsbsd.sdcoe.k12.ca.us/
‘sdsb/Spccmlprog/BB/ '

National Institute For Literacy (NIFL)
800 Connecticut Ave., NW, Suite #200
Washington, DC 20006 '
Tel. - 202/632-1500

Web: http'//ivww nifl.gov

Extra help in reading. dunng the school day -- Title I and Evea Start
Contact your State Department of Education, or thc U.S. Depaﬂment of Educatlom 202- 260 0826.

Extra help for students with disabilities -- Speclal Educatuon ,
Contact your State Department of Education, or the Office of Special Education at the U.S. Department of
Education, 202-205-5507. .
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Colleges Comnutted to America Reads Challenge
| " (as'of Oct. 16, 1997)

San Francisco State University, President Robert Corrigan (Steeﬁng Committee Chair)
‘Bank Street College of Education, President Augusta Souza Kappuer »
California State University System, Chancellor Barry Munitz -

Chicago State University, President Delores Cross

Community College of Denver, President Byron McClenney

Georgetown University, President Leo J. O’ Donovan, S. J

Gettysburg College, President Gordon A. Haaland

Miami Dade Community College, District President Eduardo Padron
~ Morchouse College, President Walter E. Massey ‘

New York University, President L. Jay Oliva =~

Ohio Stare University, President E. Gordon Gee -

Pecnnsylvania State University, President Graham Spamer

Southern Nlinois University System, President Ted Sanders

. University of Maryland, College Park, President William E. Kirwan -
University of Mississippi, President Robert C. Khayat
University of Montana, President George M. Dennison
University of North Carolina at Chapel Hill, Chancellor Mic.hael Hooka'
University of Penneylvania, President Judith Rodin = - ,
University of Texas at El Paso, President Diana S. Natalicio -
University of Vermont, President Judith A. Ramaley '

‘Vermont State Collcgu System Chancellor Charlu Buntmg

P, g/1g1002
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Additional College Campuses

Alahgma
Alabama A&M University

Alabama State University

Drake State Collegs '
Gadsen State Community College

George Corley Wallace State Community College
Huntingdon College

Lawson State Community College
Southern Union State Community Collcge
University of Alabama-Birmingham
Univerzity of Alabama-Huntzville
Univessity of Alabama-Tuscaloosa
University of South Alabama

Prince William Sound Conﬁmunity College '

- Sheldon Jackson College

University of Alaska~-Anchorage
University of Alaska-Southcast

. American Instino
. Arizona State University
. Afizona Wastemn College
“DeVry Institute
Estrella Mountain Community Coilege
" GateWay Community College
Mesa Commuaity Collego
Northern Arizong University
Pima Community College
- University of Arizona
Yavapai College

Arkansas :

Arkansas Tech University

Henderson State Unlversity

John Brown University

Northwest Arkansaa Commun{ty College
‘Quachita Baptist University

Ouachita Technical College

Pufaski Techaicai College

South Arkansae Community College
University of Arkansas Cominunity Collego-Hopo
. University of Arkansas-Fayetteville
University of Arkansay-Litile Rock

California 4

Art Center College of Design

Biala Unfversity

California College of Pod.mrlc Medlchw
- California Institute of Te¢hnology

- NO. 4400

" California State Polytechnic University-Pomona
- California State Polytechnic University-San Luis

Obispo

California State University System®
California State University-Bakersfield
California State University-Chico

California State University-Daminguez Hills
California State University-Fresno
Califamnix State University-Fulletton
California State University-Hayward
California Smte University-Long Beach
California State University-Los Angeles
Californin State University-Monterey Bay
California State Univenity-Northridge
California State University-Sacramento
California Srate Un{versity-San Beruarding
California Staté University-San Marces
Californin State University-Stanislaus

City College of San Francisco

Cleveland Chiropractic Collegc of Los Angeles :

College of Alameda
College of Nowe Dame

* College of the Siskiyous

Contra Costa College
Cypress College o

Diablo Valtey College

Fresno City Collcge

Gavilan Commuaity Cel'ege -
Gilendale Community College
Hartnell Colloge

Holy Names College

Humboldt State University
Laney College

Lasscn Commuaity College

Life Chiropractic College West -
Los Medanos College

Loyola Marymount University. -
Mendocino College S
Pacific Oaks Collega

Pepperdine University :
Point Lorna Nazarene College
Pomona College -

_Rlverside Community Collcge

Sacramenta City College
San Diego Mesa College

- San Diego State University

San Francisco State University™

. San Jase State University .

Santa Clara University

- Simpson College

Solano Community College
Sonoma State University -

‘ Southern Callfornia Collego
* Stanford University

i3
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United States International University
University of California-Berkeley
University of Californla-Davis
University of California-lrvine
University of California-Laos Angeles -
University ofCallfomll-Sl.rltn Baxbara
Umversuy of Cahfomna-Snnu Cruz
Universiry of California-San Diego
University of Redlands

University of San Dicgo

University of San Franciteo
University of Southern California
Wwestmont College ’

Colorado
Colorado Collage
Colorado Mounraia Colicge ‘
Colorado Northwestern Community Coliq;e
Colorado Stawe University :
Community College of Denver®
Front Range Community College.
Metropolitan State College of Dalver
" Otero Juniot College -
Pikes Peak Commumity Cdlm :
Pueblo Community College
Recd Rocks Community College -
Trinidad State Junior College
Unlversity of Colorado-Deaver
Unliversity of Denver
University of Northern Colorado-

sounpecricut

_Briarwood College -
Capital Community Technical Callego
Connesticut College -
Fairfleld Unlversity
Manchaswr Community Tochnical Collcgo
Quinebaug Valley Community-Technical College
Trinity College : :
Unjversity of Canaecticut
Yale University

Delaware State University ‘

Delaware Technical & Community College
" Wilmington College

Univenity of Delaware

Rigsrict oL Columbia
- American Univerity
Catholic University of America
‘Gallaudet University
George Washington Univeraity -
- Georgetown University®

Morchouse School of Mediqino

NO. 4400 P 11/16204

Howard University
Southcastern University

“s  Trinity College

Florida

Barry University )
Brevard Community College

" Central Florida Community Co“ege

Embry-Riddle Aeronautical Univcrs:ty

" Florida A&M University

Florida Atlante University

Florida International University

Florids Keys Community Collega

. . Florida Southemn College
«- Florids Stace University
Hillsberough Community College

Hi-Tech School of Mizmi

Lake City Community College
Manatec Community College
Miami Dade Community Coltege®

© . New England Institute of Technology, Palm Beach
~ Nova Southeastarn University -

Okaloosa-Walton Community _Collezo o
Palm Beach Atlsatic College .
Paltn Beach Communiry Callege

. Pensacala Junior College

Rollins College -

‘Scminole Community College
" St Petersburg Junior Collego
" Tampa Technical Instituls
" University of Central Florids-

University of Florida
University of Mizmi .
University of Sourh Florida
Wcbber College

Georgia :
Abraham Baldwia Agricuitaral Colugc
Albany State University

Atlanta Mctropolitan College

Augusta Surts Univeraity . -

Carroll Technical [nerinim -

.. Coastal Geargin Community Cdllege
"Dalton Collego
* Darton College

DeKalb Collega

DeVry Institate of Technology
Emory Unlversity

Georgia Soutiern Untversity

‘Georgia State Univeraity .

Kennesaw State University

" Macon Stars Coflegs

Morchouse College”
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Moarris 8rown Collegs

Spelman College

State University of West Georgila
Tructt-McCannctl Colicge
Valdosta Technical Institute
Waycross College '

Hawaii .
Unlversity of Hawali at Manoa

Idaho .
Bolse State Uriversity

Iilinoig
Black Hawk College

Bradtey Universicy
Chicago State University®.
City Colloges of Chicago ..
College of DuPage
Collcge of Lake County
DePaul Unlvarsity
Elgin Community College . _

- Highland Community College ~
[liinois State Uaiversity
Itlinois Wealcyen University
Joliet Junior Collega
Kaskaskia College
Lewis and Clark Community College B
McKendree College

,Me&opolm Community College =
Native Amcrican Educational Services College

‘Northeastarn lilinois University o
Parkland College

. Prairie State College
Rend Lake College
Robert Moris College
Southemn lllinois University Symm'
Southern Hlinols University-Carbondale
Southern Illinols Unwm:ty-Edwnrdw-llo
Southern Tllinois Univemsity-Harrisburg
South Suburban College
Springfleld College
St. Augustine College

" Truraan College

University of 1llinois-Chicago :
University of Hlinot-Urbana/Champaign -
Waesteen lllinois Umvmny
Wheaton College

Indlana '
Ball State University
Butler University
Holy Cross College
Indiana Business College

' (ndissa Uaiversity- Bloommgtm

Indiana University Purdue Unlvemty. [ndlanapolis
Indiana University-Northwest

Indiana Univertity-Sauthbend

Marian College . :

Purdue University North Centnl ‘

" Taylor University.

Univertity of Evansvifle
University of Evmv(llo—BVanmllo

. Valparaiso Unlversity

lows ‘

Central College

Comeil College ‘
Kirkwood Community College
Momingyide College
Northeast [ows Community Collegs
Northwesteém College
Southeastern Community College
University of Towa

University of Northamn lows
Waldorf College

Warthurg Semimary

Kt . '
Cloud County Commuonity College
Donneily College

t.nporia Sate University

Fort Hays State University

Johnson County Comnnmity College
Kansas State University

Pratt Community College

 Seward County Commuaity Collegn
" University of Kansns

Washburn Univerxity

Bellarmine College

Berea College

"~ .- Centre Callege

Cumberland College
Eastem Kenqueky University.

'Hopkinsville Community College

Lindsey Wilson College
Mayaville Community College
Owensboro Community College
Prestonsburg Community Collog.

. Union Collega
" University of Kentucky

University of Louisville .

Louisiana State U:nivenit;_aEunica
Southcastern Lou:i:ilauUnlversity

NO. 4400 P,
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‘Southern University . Health Scieiced o
Tulane University - E Massasoit Community College -
Louitiana State University md Agﬁcultunl and . Mount Holyoke College
Méchanical College : " Mount Wachusett Commu.nuy Collega
.. Nichols Collegs - ,
-~ Maing - North Adam State College
- Bates Collcge ~ Northemn Essex Community Coilege”
Bowdoin College * North Shore Community Collegc -
" Colby College Northeastern Univertity
‘Maine College of Art Pine Manor College
Mainc Maritime Academy Quinsigarond Community Collcge
Thomas College’ Roxbury Community Cellege -
University of Maine-Farmington . - Simmons College.
University of New England " Smith College
University of Southern Maine Springfleld College - _
: ‘ University of mmmmm
Maryland University of Mnuubuum-Bostun
Anne Arundel Community Colleze ~ Wellesley College
Bowie State University " Westem New England Collega
Columbia Unlon College Whearon College ‘
Frostburg State Univeraity - Whielock Colloge
Johns Hopkins University Williams College
Morgan State University C
Salisbury State University o '
St. Mary's Callege of Maryland , - ‘Adrian College .
University of Maryland-Baltimore County Alma College:
University of Maryland-College Park® + BakerCollege .
. University of Maryland-Eastem Shore _ - Calvin Callege
~ Washington College " Center for Crestive Studies
' : "~ Centra) Michigan University
Massachasetts Davenport College
 Ambherst College Eastern Michigan Unlvmlty
. " Atlantic Union College Ferris Stats University
Bay Stats College . Glen Ouks Comnmunity Collcgc
" Berkshire Communiry College _ Grand Rapids Community College
Boston College Grand Rapids Educatlonll Center
Boston Conservatory, The . Grand Valley State University
‘Boston Universfty Jackson Community Collcge
Bridgewater State College Kalomazoo College
Bristol Community Collega . ~Kalamazoo Valley Community College
Bunker Hill Communlty College - . Kendall College of Art & Design
Cape Cod Community Colicgs . . Langing Commuuity College-
Dean Collego ‘Michigan Stato University.
Emmanuet Colloge Mottt Community College
" Framingham State College Northern Michigan '

. Frankin Instivate of Boston © Qakland Community Collcgc
Fitchbueg State College - . Saginaw Valley State University
Gordoa College Siena Heights Collego
Hampshire College St. Clair County Community College -
Harvard Collego University of Detroit-Mercy  * .
Lasell College University of Great Falls .~
Lesley Colloge University of Michigan-Ann Arbor
Lawrence Memorial Hospital Scl\ool of Nursing - University of Michigan-Flint

Washtenaw Community College

Massachusetts Coltoge of Pharmacy and Allied
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Wayne County Community College
West Shore Community College
Western Michigan Unlversity ~

Migpesotn
Augsburg College
Bemidji State University -
Ceatral Lakes College
Concordia College at Moothesd

. Gustavus Adolphus Callege
Hamline University
Mankaro Swre University

~ Meopolian Statc University :
Minneapolis College of Art and Design
Moorhead Stite University

- NEI College of Technology

Red Wing/Winana Technical College
Riverland Community College.
University of Minnesota-Duluth .
Univetsity of Minnesota-Minneapolis -
Winona State University

Itawamba Community Colleze
Jackson State University.
Meridian Community College

* Mississlppt Gulf Coast Community College :

Mississippi State University

Mississippi University for Women
Mississippi Valley State University
Northeast Mississippi Commumty Collcgo
Rust College.

University of Mississippi®

University of Southem Mississippi

Missouri
Ceatral Methodist College

Cleveland Chiropractic College-Kansas City

Lindenwood Uaiversity

Missouri Westerp Stats Collego’
Mectropolitan Community Collegu
Ozarks Technical Community Colhgt
Rockhurse College

Saint Louis University

Southeast Missouri State University
University of Missouri-Columbia

Mantang
Carroll Colloge

Flathead Valley Community Collcgc
Helena College of Technology ‘
Little Big Hom College

Montana State University-Bllilngs
Montana State University-Bozeman . -

Montana State Umvcrslty-Nonhan o
Montana State University College of Technolagy-
Great Falls .
Montana Tech of the Umvcrs ity of Montaru
Salish Kootenai College

_ University of Méntana®

Nebraska

Bellevue Univertity

Doane College - ‘
Moetropolitan Community College
Midiand Luthcran College .
Sautheast Community College
University of Nebraska-Keamey

* University of Ncbraska-Lincoln

University of Nebnsh-Omn!m

' Egv’d- ’
~ Truckes Meadows Commumty College

University of Nevada-Las Vegas
University of Nevada-Reno -

Castle College

Colby-Sawyer College

Dartmouth College

Keene State College ‘

New England College ‘

New Hampshire Community Technlcal Colleg@-

. Berlin
" New Hampshire Communlty Technieal Collogo-

Laconia :
New Hampshire Technical Instinrte

. Notre Dame College -

Plymouth State College *

. Rivier College

Saint Anselm College

Now J .
Brookdale Community Callege -
Burlington County College

College of Saint Ellzabeth
Mercer County Community College

‘Middlesex County College

Montclair State University.

‘New Jersey Institute ofreqhnoldgy

Ocean Couaty College

Princewn University :

Richard Stockton College of New Jerscy A
Rutgers, The Stats University of New Jcmy
Saint Peter’s Collego

Sussex County Cotmunity Collcge

Union County College
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ew Mex
College of Santa Fe .
Collego af the Southwest . D
New Mexico Highlands University -

New Mexico State Unwcmty

. New

Bank Street College of Educanon‘ '
Barnard College

Baruch College, CUNY

Binghamton Umversity

Borough of Mnhattan Community Collcge CU‘NY
Bronx Community College, CUNY
Brooklyn College, CUNY - R
City College of New York, CUNY
College of Acronautics ’
Callege of New Rochelle -

College of Staten Island, CUNY
Columbia University

Comell University

"CUNY Medical School

Erie Community College

Fordham University ‘
Graduate School and University Center, CUNY
Hobart and William Smith Colleges

_ Hestas Community College. CUNY

Hudson Valley Community Colleae

Huntar College, CUNY : :
John Jay College of Criminal Justice, CUNY
Kingsborough Community College, CUNY .

LaGuardia Community College, CUNY

Lehman College, CUNY

Long Island Untversity-Brooklyn Cunpua TS

Long Island University-CW Post Campus
Loag Island UnivmnysSoudlmpm Collegc
Campua :

Marist College .

Marymount College '
Marymount Manharan College
Medgar Evers College, CUNY

New York City Technical College, CUNY
New York University*

Pace University

Pratt Institute

" Queens College, CUNY

Queenaborough Community Collcgc. CUNY
St. John's Univeralty

State University Collcgo of Fredonis
Suffolk County Community College

SUNY at Buffalo

SUNY at Brockport

SUNY at Old Westbury

SUNY at Oneonta -

SUNY at Potsdam

N0, 4400

_ Smﬁx‘Univmky
. SyritCollege

The Julliurd Scheol
Vagssar College

. Westchester Community Colleuo

York College, CUNY

Norﬂ: Carolina

- Barber-Scotia College
" Belmoat Abby College

Cape Fear Community College
Carteret Community Colicge

Catawba Valley Community College
Central Pledmont Community College
Chowan Collcge

" Duke University

East Carofina University

Elon College

Fayetteville State University
Faycaeville Technical Community College
Guilford Callege

" High Point University

Livingatene College :
Montgomery Community College

North Carolina Agricultuest £ Techalcal State

University

North Carolinu Central University
North Carolina State Univmuy
Queena College

~ Sandhills Community College
.. St Andrews Presbyterian Coltego
_ St. Augustine’s College -
- "Univeraity of North Carolm-Ashnwma _
Universityof North Carolina-Chapel Hill*
University of North Carolina-Greensboro

University of North Carolina-Wiimington

Vanoe-Granviile Community College
. Wake Forest University

Westera Pledmont Comunnlty C°“¢l¢ L

NorthDakets
Bismarck State Collego

Trinity Bible College =~
University of 'Nonh Dtko(n-Wnllis(on

Art Academy of Cincinnati
Bluffton College

Caso Western Rescrve University
Cleveland Soate University

‘Derison Universicy

Hocking College
Kénx Stata University

Lorain County Community College

P,

15/18008
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Lourdes College -
Malane College

Marietta College

Macion Technical College
Mount Unien Coilege
Oberlin College
"Ohio Wesleyan University
Ohio State Unlversity®
Shawnee State University

~ Unlversity of Akron ‘

'University of Rio Grande/
Rio Grande Communivy College
Unlversity of Toledo
‘Urbana University
Wittenberg Unlversity

Northeastern State University

Oklahoma Baptist University

Oklshoma State University-Oklahoma Clty
Oklaboma State University=Stillwatoer

Oral Robertx University” ‘
‘Southeastarn Oklahoma State Unlversity
Southwestern Oklahoma State University
University of Science & Arts of Oklahoma
Unlversity of Tulaa

Qregon

Central Oregon Community Collegs
Lanc Community Collegs

Linfleld College :

Northwest Christian College
Portland Commanity College

" Portland Stats University®

Rogue Comamunity College
Southerm Oregon University
Wesm Oreson University

Pennsylva

Academy of Mednl Ams and Business.
Allegheny College

Allegheny University of the Hulth Sclencas
Alvernia College

Beaver Colloge

Bloomsburg Unlversity of Pcmuylvanh
Bryn Mawr College

Cedar Creat College ‘

Community College of Allcghmy Coumy
Community College of Philadelphis
Dickinson College

Duquesna University

East Stcoudsburg University

Eastem College .

Edlaboro University of Petussylvania

W0-4400 P

Franklin & Marshall College

Gettysburg College®

Gwynedd-Mercy Collcgo

Keystons College R
King’s College

Kutztown University of Pcnn.'.ylvmn

* Lafayctre College

Lebanon Valley College
Mansflold University

" Mercyhurst College

Montgomery County Commumty Collegc
Muhlenberg College
Northampton Community Collcgc

" Pennsylvania Stato University®

Saint Vineent College
St Joscph'a University

_ Slippery Rock University.
- Susquehanna University

Temple University

_University of Pennsytvania®

Unlversity of Pitsburgh - B
University of Pittsburgh- a Bndford .

- Wilson Collegc -

R
Rrown University
Community College of Rhode Islend

Providence College

Rhode Island Collego
Salve Regina University
University of Rode Island -

South Carolina
Benedict College
Claflin College

‘Clemson

Coastsl Carolina Un.lvcrsny
Coker College
Collego of Chatleston
Columbia [nternational University
Demmnark Technical College
Francis Marion University
Presbytcrian Collcge
South Carolina State Univarsity
Univertity of South Carolina
Winthrop University
wofford College

South Dakota
University of South Dakota

cnRcysoe
Aquinas College
Chartanooga State Techmcal Commumty College

16/18009
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 Cleveland State Community Collcge . University of Texas-Pan American

East Tennesseo Stalo Univmuty . ] Univenity of Texas-San Antonio
King College o Weztern Texas College
Lee College L : L West Texas A&M Univensity
Lane College ' e L o
Martin Methodist College S Utph o
Maryville College , . . College of Eastern Utah
- Milligan College : e Dixic College
Roane State Community College Salt Lake Commumity College
Southern Adventist University University of Utah
Tennessco Technological Univenity R Utah State Uanlversity
Teanessee Tachnology Center &t Hartsville : Weber State University
‘Tennassce Wesleyan College . Westminister College of Sait Lake City
Tusculum College . ‘
‘Unlon University : ' S T Vermont
Universiry of Tennessoe at Chareanooga A Castleton Sutn Callegc
- Volunteer State Community College e Community College of Vermont
o Johnsoa State Collegs
Texas . o I Landmark Coilego
Angolim College : : Lyndon State College
Austin Community Collcge S - Trinity Collegs of Vetmont
College of the Mainland " Vermont State Calleges System® -
Collin County Community College o Vermont Technical College
El Paso Community College : : : T
Houston Community College System o Virpinia
. Le Tourncau University - Averett College
Lee Collcge o S Clinch Valky College
Lubbock Cheistian Unlversity - : " Emory and Herry Collega
McMurry Univeraity A . . Germanma Communiry College
M!dwestern Stata University - © . Holliny College
North Central Texas Collcge James Madison University
Northcast Texas Community College . - Mary Baldwin Collcge
Parig Junior College _ Mary Washington College
~ Rice University ' : o . Nerfolk Statw University
Sam Houston State University - S 0ld Domision University
South Texas Collego of Law = g Patrick Henry Commumity College.
. South Texas Vo-Tech Brownsville S Plodmont YViginia Commuaity College
Southwost Texas State University . Radford University -
Stephen F. Austin State University L Randolph-Macon College
Texas A&M University Corpus Christi Southside Virgiala Community College
Texas Chiropractic Colloge L . Southwest Virginia Community College
Texas Chrisdan Unlversity - : ' University of Virginia-Chariottesville
‘Texas Tech Uttiversity ‘ o : Virginia Commonweslth University
Texas Wesleyan University : Virginis Highlands Community College
Texas Women's University : : Virginia Polytechnic Instintee and State Unlvcmty
University of Houaton-Victoria Virginia Wesloyan College
. University of Mary Hardin-Bxylor ' .
- University of North Texas Co Washington
University of Texas-Arlington o Bellevue Community College
University of Texas-Austin ' o Cenwal Washingtoa University
University of Texas-Browngville and Texas , Comemuniry College of Spokane
Southmost College - : v " The Evergreen State College
University of Texas-Dallas - Grayy Harbor College

University of Texas-E} Paso? ‘ Seattle University
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Spokme Ccmmumly Coﬂege

Spokane Falls Community College
University of Puget Sound

University of Washington

Washington State Commuaity Collcgc
Wachington State Universicy

Western Washington University
Yakima Valley Community College

Wegt Vicginis
* Bluetield Stato College
Bethany College
College of West Virginia
Davia and Elkina Collego
Fairmont State College
Marshall Univessity
Ohio Valley College
West Liberty State College ‘
West Virginia Wesleyan College . .
West Virginia Univessity
Wheeling Jesuit University -

Madizon Ares Technical Collegs -
Mount Mary College

St. Norbert College '
Southwest Wisconsin l'cr.hnlcal Col!cp
University of Wisconsin-dau Claire
Unlversity of Wisconsin-LaCrosse
University of Wisconsin-Platteviile
University of Wiscoasin-River Falls
University of Wisconsin-Whitewater

Wyoming -
Casper College

Byerto Rico

Polytechnic University of Puerto Rico
Pontifical Catholic Uaiversity of Puerto Rico.
ICPR Junior College

University of Pucrto Rico

Micronesia
College of Micronesis-FSM

Total colleges and universities commirned to ehc—“‘
America Reads Challenge: 790 ‘ -

Y

*Colleges and univaritics 'nlll o mm s viccring oomlmuw

mombefs, . .
*4Colleges and unhasidu in bold leq«h; arc now additiorar
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Volunteer Tutoring Programs
Do We Know What WOr}és.?

By BARBARA A. WasIK

Ms. Wasik reviews the current state of knowledge about the clfects on achiecement of Tarious tutorin

g o . - . . .
programs that use adult volunteers. If the America Reads Challenze is 1o attain its ambitions goals, it
s essential that its tutoring programs be founded on a solid base of rescarch. she points vur.

HE AMERICA Reads Chal-
lenge of the Clinton Adminis-
tration makes a national com-
mitment to the goal that every
child will read independently
and well by the end of third grade. This
is a goal of grea importance:; 40% of all
U.S. children are now reading below the
basic level on national reading assess-
ments. The President’s challenge has fo-
Cused attention on the importance of read-
tngand education in children's lives. Chil-

282 PHIDELTA KAPPAN

dren who do not learn 1o read in the car-

ly grades begin life’s journes on « path of

failure and poverty. »

The primary component of the Amci-
ica Reads Challenge is the use oi uduh
volunteers 1o tutor children during and af -
ter school and on weekends. As muny as
one million tutors will be working wath
children to help them learn to read. An es-
timated $2.75 bitlion is proposed 1o bein-
vested in this initiative. This s an amby-
vous and important progrind that has ereat

potential. but there are several issues re-
sarding voluntéers and the roles that they
will play in schools that must be carefully
considered if this program is 1o have an im-
pact on the reading performance of young
children.

The crucial issue. which has vet 1o be
systematically addressed. is how these vol-
unteers can be used ‘most effectively by
the schools. All over America. school ad-
mirjislrulnrs, principals. and community
actiasts are serambling 1o identify or de-

Mstration by Jemn Suellivan



velop volunteer tutoring programs for their
schools. Unfortunately. there are few guide-
lines tor doing so. Before millions of vol-
unteers enter our schools, it is important
1o analyze carefully the roles they can play
and the kinds of training they will need to
be effective.

There are hterally hundreds of grass-
roots tutoring programs that are being used

- in the schools. Some have training for tu-

tors that is very well developed: others do
not. Some programs have written materi-
als for tutors to follow; others rely most-
lv on the oral dissemination of informa-
tion. Some have student materials: most
do not. In addition, because many of these
programs were developed to fulfill a spe-
cific need in a particular school, little at-
tention has been paid to evaluating or dis-
seminating the programs. Thus many pro-
grams are now being implemented across
school districts with little evidence of their
effectiveness.

The most important question about any
new program in education is, Do we know
what works? My purpose here is toreview
the current state of knowledge about the
etfects on achievement of various tutor-
ing programs that use adult volunteers. If
the America Reads Challenge is to attain
its ambitious goals, it is essential that its
tutoring programs be founded on a solid
base of research.

Research on Tutoring

Currently, there is very little work doc-
umenting the effectiveness of using volun-
teers as tutors. A meta-analysis on cross-age
and peer tutoring found positive achieve-
ment effects for tutoring.! However, the
researchers included all tutoring studies
regardless of subject area, level of tutor
training, and amount of time spent tutor-
ing, so it is difficult to separate out the

true effects of peer tutoring programs on

early reading. None of the programs used

BARBARA A. WASIK is principal research
scientist at the Center for Social Organization
of Schools, Johns Hopkins University, Balti-
more. Portions of this- article were adapted
from Voluateer Tutoring Programs in Read-
ing: A Review of Research (CSOS, 1997). She

. wishes to thank Robert Slavin and John Hol-
lified for their thoughtful comments. The re-
search on which this article is based was fund-
ed through the Office of Educational Research
and Improvement, U.S. Department of Edu-
cation (Grant No. R-1{7D-40005). However,
the opinions expressed are those of the author.

adult community volunteers or college stu-
dents.

Robert Slavin and [ reviewed five tu-
toring programs that used certified teach-
ers and paraprofessionats.” The findings
from this review document two important
conclusions. First. one-to-one tutoring ts
an extremely effective form of instruction.
the primary drawback being the high cost.
Second, programs that used certified teach-
ers as tutors appeared to have substantial-
ly larger effects than those that used para-
professionals. Furthermore. in the programs
that used paraprofessionals effectively to
help children learn to read. the paraprofes-
sionals were highly trained, and the pro-
gram was highly structured, with specific
tutors’ manuals, student materials, and train-
ing procedures.

" Two of the programs we reviewed are
especially important to understand as a
backdrop to the current interest in volun-

teer tutoring. The most importantis Read-

ing Recovery, a tutoring program for at-
risk first-graders originally developed in
New Zealand.’ This program, currently
used in more than 6,000 U.S. schools, has
excellentevidence of effectiveness for the
first-graders who take part.

The second influential tutoring program
is one that is part of Success for All, a school-
wide reading model used in about 750 most-
ly high-poverty elementary schools.* Suc-
cess for All provides curriculum reforms.
schoolwide professional development, and
family support services, in addition to one-
to-one tutoring from certified teachers and
paraprofessionals for the lowest-achieving
first-, second-, and third-graders. Research
on Success for All has shown substantial
positive effects.

The major criticism of both programs
is the expense of using certified teachers
as tutors. As a practical matter, it would
be a major contribution to find volunteer
tutoring programs that have even half the
impact of Reading Recovery or Success
for All, for this would enable far more
children to be served with some expecta-
tion of success. Effective adult volunteer
tutoring programs could help a greater
number of children benefit from one-to-
one attention at a critical pomt in their hl-
eracy development.

Selecting Programs for Review

Initially, I had intended to focus on
adult volunteer tutoring programs that have
been evaluated through comparisons of

similar experimental and control groups,
a seemingly minimal requirement tor pro-
gram evaluation. When [ reviewed the jour-
nals in education and psychology. as well
as unpublished dissertations. 1 found only
two programs that fit this criterion, and
only one ot them was still in existence.
Therefore, my review was expanded toin-
clude programs that used some form of
evaluation. such as pre/post gains in test
scores or correlational data. However, since
many of these programs were never com-
pared to control groups, it is impossible
to determine whether the gains they re-
port in student performance are the result
of the program intervention or are gains
that would have been made without an in-
tervention. In addition to programs that had
some form of evaluation, I also reviewed
the programs highlighted in documents

-distributed as part of the America Reads

Challenge.

Programs Targeting Grades K-3

The Howard Street Tutoring Program
1s one of the.two programs that were eval-
uated using a comparison group. It is a
small, community-based, after-school tu-
toring program that was developed in 1979
as a joint venture of the National Read-
ing Center at the National College of Ed-
ucation in Evanston, [llinois, and the Good
News Educational Workshop, a commu-
nity organization in a poor neighborhood
on the North Side of Chicago.’ The goal
of the program is to provide volunteer ser-
vices to second- and third-grade students
who are having difficulty with reading.

Unpaid volunteer tutors range from un-
dergraduate college students to suburban
mothers to retirees. Volunteers are trained
by a reading specialist, who first models
tutoring sessions and then observes the vol-
unteers as they begin to tutor. The reading
specialist provides feedback, offers com-
ments on the tutoring session, and devel-
ops tutoring lessons for each child. In ad-
dition, volunteers are given a training man-
ual and materials to use in tutoring. Volun-
teers tutor students in one-hour sessions,
twice a week. for a minimum of one year.
The cost of the program involves the sal-
ary of the reading specialist and the ma-
terials.

.. The evaluation of the Howard Street
Tutoring Model involved 50 second- and
third-graders in an inner-city Chicago
neighborhood. The students were screened
and pretested on measures of word recog:
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Since many of these programs were never compared to control
groups, it is impossible to determine whether or not the
gains they report are the result of the program intervention.

nition, spelling. and ability to read pas-
sages from basal readers. They were then
matched on their word recognition scores
and randomly assigned to either the con-
trol or the treatment group. Students were
posttested on the same reading and spell-
ing battery that was used as a pretest.
Data from the first year’s evaluation
show overall positive effects for the tu-
tored group over the control group. On the
measures of general word recognition and
basal word recognition, students who re-
ceived tutoring gained .25 and .61 stan-
dard deviations respectively. On the basal
passage, which required oral reading, the
tutored group performed substantially
better than the nontutored group (ES =
+1.07).* The tutored children also spelled

more words correctly than the nontutored.

children (ES ='+.82). Data from the sec-

. ond-year evaluation show similar findings.
Although these data are based on only 13
matched pairs of children, they clearly
support the effectiveness of the Howard
Street Tutoring Program.

The School Volunteer Development Proj-
ect was developed in Dade County, Flori-
da, as an intervention for children in grades
2 through 6 who were having difficulty in
reading. Community volunteers tutored
children for half an hour four or five times
a week. Tutors were trained prior to tu-
toring in a variety of tutoring skills and in
the use of multimedia materials. They al-
so worked with a reading specialist on the

_ skills that they were tutoring. Students were -

random!y assigned to a tutored or an un-
tutored group. Afier one year. students who
had recetved tutoring gained .30 standard
deviations more in reading than the untu-
tored group. This program was terminat-
ed during the 1980s.

Book Buddies 1s a program developed
by Marcia Invernizzi. Connie Juel. and their
colleagues at the University of Virginia.
The goal of this program is 10 provide low-
cost. one-to-one ttoring 1o first-graders
who are having difficuly learning toread.

*Effear sizes are cuiculaied by subtracting the
CONtrol group’s Mean scores on a speditic measure
from the treatment group’s scores and dividing by
the control group’s standard deviation.
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First-graders are tutored for 45 min-
utes twice a week by unpaid volunteers
from the community. The training of the
volunteers has two main components. The
program developers. who are university-
based reading researchers, provide an ini-
tial two-hour training session and two ad-
ditional sessions during the school year.
In addition, graduate students in reading
education serve as on-site reading coor-
dinators at each school and provide on-

going training and supervision to the vol- .

unteers. The reading coordinators super-
vise the tutors on a daily basis, assess the
children, prepare lesson plans for the tu-
tors to implement. and gather the appro-
priate materials. The tutors also have ac-
cess to a tutoring manual that outlines the
tutoring methods and guidelines.®

All children were pre- and posttested
on alphabet knowledge, concept of word
knowledge, phoneme/grapheme knowl-
edge, and word recognition in isolation.
Only pretest performance on word recog-
nition correlated with the number of ses-
sions: The higher the pretest word recog-
nition score, the lower the number of tu-
toring sessions.

Invemizzi and her colleagues compared

the performance of children who had a
high number of tutoring sessions to that
of children who had a low number of ses-
sions. The number of sessions ranged from
six 10 63. The median number of 40 was
chosen as the dividing point: those who
received-fewer than 40 sessions made up
the low-session group. and those who re-
ceived 40 sessions or more were pluced

in the high-session group. An analysis of

variance showed significant differences
between the two groups. with the children
in the high-session group outperforming
the children in the Jow-session group on
all the outcome measures.

Because there wits no compiuison Zroup.
it is entirely possible thut there were sys-
tematic reasons (such s poor attendance

that some children might have recenved
fewer sessions. and these differences could
have affected the outcomes. More recent-
tv. Invernizzi and her colleagues huve re-
pomd that. although the children in the

Jow-sessSiIon groujs Were not difterent trom

the others in terms of poverty level, they
were absent more often from school.” The
increase in reading scores could also be a
fesult of parents’ involvement and. moti-
vation-to have their children read (and at-
tend tutoring sessions) and not a result of
the tutoring program itself.

Help One Student To Succeed (HOSTS)
is a volunteer mitoring and mentoring pro-
gram designed for first-graders through
sixth-graders who are at risk of school fail-
ure.* The HOSTS program can be used
either as a pull-out or as an after-school
program. depending on the needs of the
individual school.

The HOSTS schoo) appoints a teacher.
who is often the Title I resource teacher
or the reading teacher, to organize the

HOSTS materials. coordinate the volun-’

teers. and develop diagnostic plans for each
student. Typically, volunteers are not paid.
Teacher/coordinators have three days of
initial training and three days of follow-
up training. In addition to this organized
training. there is a HOSTS “hot line” that
the teacher/coordinators can use to ask
guestions and receive guidance.

Volunteers receive two hours of initial
training in which the program is explained.
The tedcher/coordmaxor then provides on-
coing training for the volunteers at the
school.

The HOSTS program provides a com-
puter-based management system. and the
volunteer tutors follow a computer-gen-
erated lesson plan that outlines the skill
areas in which each child needs help. There
are more thun 3.400 learning materials
available. which mclude primarily skill-

based activities.

HOSTS evaluations have not mcluded
pre- and postiesting of experimental and
control groups. Therefore. it is not possi-
bl tosay with certainty how effective the
provram is. Data were collected for a Ti-
tle I'national validation in which.a multi-
state ~tudy examined NCE (normal curve
cquivaient) gains.” The results of a Title 1
national validation study showed that first-.
scvond-. and third-graders in the program
made NCE gains higher thun those of the
school and the state.

Keadine One-One is o program devel-
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oped by George Farkas and his colleagues
at the University of Texas. Dallas. in col-
faboration with the Richardson Independ-
ent School District. Children in grades |
through 3 who are having dithiculty in read-
ing are selected by their teuchers 1o re-
ceive utoring services.

Volunteers are patd approsimately $7
per hour and tutor three to four times a
week for 30 to 35 minutes. Because of tu-
tors” schedules. most students are tutored
by two different volunteers.

Pre- and posttest data on students in
Reading One-One are available. but there
is no comparison group. Farkas has pre-
sentedcorrelational data to support the ef-
fectiveness of the tutoring program:” He
extrapolates from the observed correla-
© tion between number of tutoring sessions
and outcome to. predict student pertorm-
ance at zero and 100 wutoring sessions and
then reports the ditference between these
— 7.3 months — as the program etfect.

There are several problems with this
analysis. First. no student received zero
tutoring sessions. The minimum number
of sessions was 25: the maximum, 63.
Therefore. the gain reported (7.3 months)
is an extrapolation beyond the range of
actual observation and ts highly specula-
tive. Furthermore. there is no control for
selt-selection. Forexample. students with
fewer tutoring sessions could have been
those who were absent a great deal.

The Intergenerational Reading Program
is a joint venture involving Jerome Kagan
of Harvard University, the American Acad-
emy of Arts and Sciences. Boston Part-
ners in Education, and the Boston Public
Schools. The tutoring sessions are struc-
tured and are similar to those used by Read-
ing Recovery and Book Buddies.

Volunteers are senior citizens recruit-
ed from various community groups. They
tutor three times a week for 45 minutes.
There is a volunteer coordinator who is a
certified teacher and whose responsibili-
ties include scheduling and training the
volunteers in each school. Data on this pro-
gram will become available late in 1997.
Because the program is being evaluated
using a treatment and comparison group
and because children were randomly as-
signed. the results of this study should con-
tribute greatly to our understanding of the
effectiveness of volunteer tutoring programs
with well-trained tutors.

Reuding - Recovery/AmeriCorps is a
pilot project in three Reading Recovery
schools in Ohio, in which AmeriCorps

volunteers have been trained to tutor chil-
dren who are having problems learning to
read. The aim is to-train AmeriCorps vol-
unteers so that additional resourceas can
be provided to high-poverty Title I schools.

The AmerCorps volunteers make a tull-
or part-time commitment to the school in
exchange for a small stipend. Two to three
times a week for 30 minutes they tutor
children who have been identified as in

need of Reading Recovery but who can--

not receive Reading Recovery because of
limited spaces. As soon as a Reading Re-
covery space is available. these students
transter to a Reading Recovery tutor.
The training of the AmeriCorps vol-
unteers is extensive — approximately 150
hours. Training consists of two intensive
weeks at the beginning of their assign-
ment and then constant observation and

-feedback by the Reading Recovery statf

of Ohio State University. While the train-
ing that the AmeriCorps volunteers receive
1s very sophisticated for a volunteer pro-
gram. it 1s only a fraction of the training
that a certitied teacher who wished to be-
come a Reading Recovery tutor would re-
ceive. :

An evaluation has been conducted by the
Reading Recovery researchers. Although
pre- and posttest data without a compari-
son group do not allow us to draw conclu-
sions about effectiveness, these data do tell
us something -about measures on which
gains ‘have been made. On word knowl-
edge. letter identification, and concepts of
print, the students who were tutored by the
AmeriCorps volunteers increased by two
stanine scores. However, on text compre-
hension, which is a measure of oral read-
ing and comprehension, no differences were
found. Diane DeFord and her colleagues
view these results as suggesting that vol-
unteer tutors can have an impact on basic
processing skills." However, on the more
complex processes required in text com-
prehension, they hypothesize that volunteer
tutors may not have enough training to have
an impact. Teaching text comprehension
requires an advanced understanding of read-
ing and information processing, so volun-
teer tutors are less likely to influence that
outcome.

Reading Together 1s a community-sup-
ported, intergenerational tutoring program
developed by Susan Neuman of Temple
University.” Reading Together engages
VISTA volunteers to work with parents in
the community in teaching their children
to read. Like the AmeriCorps volunteers,

the VISTA volunteers are paid a small sti-
pend for their services. The aim of the
VISTA volunteers is to mobilize the com-
munity to help itself.

Parents were recruited to provide ad-
ditional opportunities tor kindergartners
and pre-first-graders to read and write in

-a playful context. The VISTA volunteers

developed literacy “prop boxes™ to be used
as the bases for activities that the parents

-would share with the children.” The VISTA
‘volunteers and the university reading re-

searcher trained the parents to use the prop
boxes.

Parents met for one hour twice a week
to work with the children. Tutoring was
carried out during the school day and was
scheduled.around other activities. Tutor-
ing was typically arranged on a one-to-
one basis. but at times there could be two
children to one tutor. There is no system-
atic. formal evaluation of this program.

The Early ldentification Program is a
kindergarten intervention program — de-
veloped by Robert Stark and his colleagues
in the Reading, Ohio, school district —
that focuses on preliteracy skills. The pro-
gram uses parents, high school students,
and other community volunteers to work
with the children. The volunteers are not
paid, but two half-time assistants are paid
to schedule the volunteers and coordinate
the services. Training for the volunteers
consists of an initial explanation of the pro-
gram and a detailed handbook that out-
lines the activities to be done with the chil-
dren. '

All kindergartners are screened on read-
iness tests, and those who score at or below
a specific level are selected to participate in
the program. The kindergartners are pulled
out of their regular classes and tutored four
times a week for 10 minutes each time.

Data have been collected on each co-
hort of kindergartners for the past 10 years.
Data reported here are from the 1995-96
school year. Children selected to be in the
program were compared to children who
did not participate. Because selection for
program participation was based on poor
performance on the readiness tests, the com-
parison group's pretest scores were high-
er than those of the treatment group, a fact
that makes this group inadequate as a com-
parison group. )

Children who were in the program post-
ed larger gains-in fine motor skills, visual
perception, and conceptual development
than those in the comparison group. How-
ever, the children in the Early Identifica-
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There is a surprising lack of evidence about the effects on
student achievement of one-to-one futoring by volunteers.

tion Program still trailed their peers in the
comparison group. It is not clear whether

the gains are the result of the program or

of the kindergarten experience, which em-
phasizes the same skills. Moreover, test
scores for young children are highly un-

stable, so there is a high probability that -

regression toward the mean for the very
low-sconng children in the program may
account for at least a portion of the ob-
served gains.

Nontutoring Programs
On the America Reads List

Books and Bevond was developed in
1979 under the auspices of the Solana
Beach, California, school district. The pro-
gram is designed to encourage children to
read more and watch television less and
to involve parents in their children’s read-
ing for pleasure at home. Although Books
and Beyond started as a parent/child read-
ing program, it has taken different forms
as schools adapt it to fit their individual
needs. »

The goal of Books and Beyond is to
create-a positive reading environment, and
so it does not focus on individual children’s
reading problems. and the training for voi-
unteers is minimal. The program is imple-
mented schoolwide in elementary and mid-
dle schools. Parents and other communi-
ty members are recruited to participate in
such activities as Read-A-Thons or once-
a-week, one-hour Read-Ins. A school staff
member is in charge of the program and
coordinates the volunteers and the work-
shops for parents.

The evaluation consisted of surveys ad-
ministered 1o students and parents before
and after the program. In addition. students
were asked to keep a TV viewing log for
one week. Participants in Books and Be-
yond were compared to children who did
not participate in the program. After par-
ticipating in the program. children watched
less TV and read more than the compari-
son group. No measures of reading abili-
ty were administered,

Reach Oui . -nd Read was designed by
physicians at Boston City Hospital as a
clinic-baked intervention program 1o en-
courage early book use by children at risk.
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The program includes three components:
1) volunteers who read aloud to children
in the waiting room, 2) counseling of par-
ents by a pediatrician about literacy de-
velopment and the importance it plays in
children’s lives, and 3) a book given to
each child who sees the physician. Vol-
unteers who read to the children in the
waiting room were trained in a one-hour
session that focused on flexibility in read-
ing to children of different ages and with
different interests. There is a training man-
ual that documents how to implement the
program. -

A before-and-after evaluation of the pro-
gram was conducted." Comparisons were
made between families who recalled be-

ing involved in the study and those who did"

not recall the components of the interven-
tion. The main finding was that parents
who were given a book during their visit to
the clinic and recalled receiving the book
reported an increase in book reading when
they were interviewed during their next
visit. One serious problem with this eval-
uation is that the comparison group also
received the treatment but simply did not
recall it. Of the 77 families involved. 32
families did not recall getting a book or

_hearing what the physician said about the

importance of reading.

Tutoring Programs on the America
Reads List Without Evaluations

Read*Write*Now is’ an initiative
launched by U.S. Secretary of Education
Richard Riley and developed by a team

-of reading researchers directed by Rich-

ard Venezky at the University of Dela-
ware. The goal is to foster good literacy
habits in children from an early age and
to mobilize parents’ involvement in nur-

-turing their children’s love of reading and

writing. Read*Write*Now focuses on
children from birth through sixth grade.
One component of the program is “part-
ners tutoring.” a one-to-one toring pro-
eram for school-age children in grades 1
through 6. High school. college. or adult
volunteers receive a set ol materials and
at least a half-dav’s training by the staff
of Read*Write*Now. "Partners witoring”
suggests that wors and students commin

to an initial 24 tutoring sessions over 12
weeks for at least 30 minutes per week.
SLICE is an AmeriCorps project de-

_veloped in conjunction with the schools

in rural Simpson County, Kentucky. One
of the focuses of the program is to pro-
vide one-to-one tutoring services to chil-
dren who are at risk of reading failure. In
the first two years of this project, Ameri-
Corps members tutored children in the
schools four times a week for 30 minutes.
The focus has been on kindergartners and
first- and second-graders. AmeriCorps vol-
unteers received ongoing training in read-
ing comprehension strategies. techniques
used. in teaching phonics, and the selec-
tion of appropriate literature.

The Cabrini-Green Tutoring Program
is a grassroots program that was developed
and implemented 31 years ago to serve the
children in the neighborhood of the Cabri-
ni-Green housing projects in Chicago. This
one-to-one tutoring program serves 480
children a week. It operates three evenings
aweek, and children in grades K-6 are eli-
gible for 90 minutes of tutoring each week.
Most tutors are professionals who work in
gowntown Chicago or parents and other
community members. All ttors go through
a training and onentation session. take a
tour of the facility. and speak with the pro-
gram coordinators and experienced tutors
before they begin working with the children.
The unpaid volunteers also attend three ad-
divonal workshops throughout the vear.

Hilliard Elementary School Tutoring
Program serves a high-poverty. predom-
inantly African American neighborhood
in Houston. For the past three vears. Hil-
liard Elementary has been operating a tu-
tonng program to work with first- through
fifth-graders who are at nisk of school fail-
ure. The tutorning program focuses on vari-
ous subject areas. including reading.
Teachers train parent volunteers to be a
pant of the program. and the focus is on
preparation for the Texas Assessment of
Acudemic Skills and on “essential ele-
ments of the Texas state curriculum. Par-
ents team with teachers in the classroom
and ulso in the after-schoo) and Satwurday
programs. Cenified teachers guide the
trainming of the parents.

Growing Together is a communitv-based




tutoring program in Washingron. D.C., that
serves 100 students from 12 area schools.
Each student is tutored for one two-hour
session a week. The focus of the program
is on reading, writing. and math skills. Com-
munity volunteers work one-to-one with stu-
dents under the expert guidance of a teach-
er/tutor. The training consists mostly of
on-line feedback from an experienced tu-
tor who observes the tutoring sessions and
provides input.

The Need for Further Evaluation

There is a surprising lack of evidence
about the effects on student achievement
ot one-to-one tutoring by volunteers. Only
the Howard Street Tutoring Program and
the School Volunteer Development Proj-
ect compared students receiving volunteer
tutoring to similar students not receiving

tutoring. The research on these two pro-’

grams involves a small number of students.
Evidence from 100 children does not pro-
vide an adequate basis for national poli-
cy. :

The remainder of the tutoring programs
reviewed, including all those named in
materials distributed by America Reads,
present either no evidence of effectiveness
or evidence with obvious sources of bias.
Evidence from two programs showed a cor-
reladon between the number of tutoring ses-
sions and learning gains, but such evalua-
tions beg the question of why some children
received many more sessions than other
children. Similarly, one program compared
gain scores for two very different groups.
another procedure that does not meet min-
imal standards of experimental design.

[t is important to'note that there is no
evidence to suggest that volunteer tutor-
ing is noteffective. Indeed, on the surface,
many of these programs seem logical and
worthwhile. However, programs need to
be evaluated using a comparison greup in
order to determine whether or not thé pro-
grams improve children’s reading achieve-
ment. '

Exwrapolating from the research on one-
to-one tutoring programs delivered by teach-
ers and paraprofessionals is also inappro-
priate. However, some of the “volunteer”
programs that pay volunteers, train them
well, and have them work in close coop-
eration with classroom teachers begin to
approximate the status of paraprofession-
al tutoring programs.

America Reads may have a beneficial
impact on the reading achievement of pri-

mary-age children. But it is far too early
to know what form the tutoring programs
funded by America Reads should take. and
questions abound. Should tutors be paid?
Do the education and experience of the
tutors matter? What kind of training and
how much is required? Who should do the
training” How much monitoring and super-
vision are enough? Are specific student
materials essential? If so, what kind of ma-
terials would be appropriate and effective?
How important are diagnosis and prescrip-
tion? Should tutoring activities be close-
ly connected to classroom instruction or
separate from it? Should tutoring take place
during school hours or after school? Are
there particular types of students most or

.least likely to benefit? These and many

other fundamental questions need to be
answered as soon as possible if America
Reads is to fulfill its potential in moving
America’s children toward President Clin-
ton’s goal of having all children read well
by third grade.

From research on tutoring programs in-
volving certified teachers. paraprofession-
als, and cross-age tutors, the following fac-
tors have been found to be important for
success: 1) a certified teacher, trained as a
reading specialist, who facilitates the pro-
gram; 2) continuous feedback to the tutors
on their tutoring sessions; 3) high-quali-
tv training; and 4) structured tutoring ses-
sions." ,

Connie Juel has examined the strate-

gies and methods that contribute to effec-

tive tutoring sessions and has added sig-
nificantly to our understanding of the tu-
toring process.'* Research that examines
the amount of training that volunteers need
and the kinds of activities that are most
successful with children at risk of read-
ing failure is also essential.

If funds are allocated to evaluate the
programs mentioned in the America Reads
documents,  important questions regarding
the role that volunteer tutors can play in

facilitating children’s reading can begin -

to be answered. All schools in America
could benefit from addidonal resources —
in particular, additional personnel. How-
ever, personnel who serve as tutors or read-
ing instructors need to be trained if they
are to be effective. Untrained volunteers
mi: 1t prove to be more of a hindrance
than a help.

It funds are allocated to make Ameri-
ca Reads a reality, a specific portion of
the money needs to be set aside to devel-
op replicable models and to evaluate the

etfectiveness of such programs by means
of rigorous reseurch designs. We must learn
whether volunteers can make a significant
contribution to our children's literacy de-
velopment. The real challenge of America
Reads is to implement effective, well-eval-
uated. and readily replicable programs to
increase the level of literacy learning among
our nation's children,
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FAX TRANSMISSION
AMERICA READS CHALLENGE, U.S. DEPT. OFED
600 INDEPENOENGE AVE. SW, #6 |32
' WAsHlNGToN, DC 20202

202/401-2993
FaX: 202/401-0596 .

To: Neera Tanden | Date: February 2, 1998
Fax #: 202/456-2878 "~ - Pages: 15, including this cover sheet.
From:  AnnM. O’Leary | ’ ‘

Subject: America Reads Evaluation

COMMENTS:
Neera -
The following péges include:

* 1) an excerpt from HR 2614, the “Reading Excellence Act” that includes information on the
‘national and state evaluations

~ 2) statement of work for the evaluation of America Reads Challenge/Read*Write*Now pilot
sites. It is important to note that the scope of this evaluation was limited because of a lack of
funding. ‘ :
3) the Department of Education has also put out a survey to Federal Work-Study (FWS) colleges
and universities that includes questions about their early experiences implementing America
Reads Challenge tutoring programs and prospective plans for the operation of the program in the

future. We have not, however, required local FWS colleges and universities to evaluate the
effectiveness of their programs because of a lack of funding.

Funding issues would be resolved thmugh the passage of America Reads legislation.

I also wanted to let you know that we are preparing a response to Dr. Wasik’s piece in the
December issue of Phi Delta Kappan.

Please call with any questions. Thank you.

-Ann O’Leary
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provided under the subgrant, each of the duties described in
paragraph (2).

(2) Duties.—The duties deicribed in this aph are the
provision of tutorial assistance in reading mm who have
difficulty reading, using instructional pructices based.on the
principles of reliable, replicable resean:h through ihe following:

(A) The promulgation, maintenance, and approval of a

List of tutorial assistance providers who—

(i) have established a record of eﬁectwehm with re-

¢ to reading readiness, reading insiruction for chil-

r{r::: in kindergarten through 3d g'rade and early
childhood Zztemcy

(ii) are located in o geogmpbw area cahwnient to the

school; and

(iii) are capable of promdmg tutoﬁng in I‘ehdmg o
children who have di ty reading, Bsing instroé-
on the prificiples of veliable,

tional practices
replicable research and cohsistent with he instfuc:
uona!methodsusedbytheachoqlthechzld nds.
(B) The development of procedures for thé recéipt of @
plications for tulorial dssistance, from pare
seeking such assistance for their child or children, thal se

lect o tutorial assistance provider from the list teferred to'

in subparagraphk (A) wtth whom child of Unldrm dﬁe
enrolled, or will enroll, for tutoring in reading.
(C) The development of a Be n prde'eas for ﬁ)ndmg

applications under subparagraph (B):that liviits the Jprovi-
sion of assistance lo children who ABve | reading,
including dsﬁcuky mastering esséntiiil p ni(:, decoclmg,

or vocabulary

(D) The development of procedures for ﬁmdm.g aepplica-
tions under sub, h (B) to be ubed in'bdkes where in-
sufficient funds are available to provide ssistdnce with re-
spect to all complete applications retétved ’[rom eligible par-
ents of children deseribed in W thai—

(i) gives priority to children who are determined,
through State or local reading assessments, to be most
in need of tutorial assistance; and - .

(ii) gives priority, in cases where children are deter-

. mined, through State or local reading assessments, to

be equally in need of !utorml assistance, based on a
random selection principle. -

(E) The development of @ methodology by which pay-
‘ments are made directly to tutorial assistance providers
identified in applications urder subparagraph (B) that are
selected for funding, and the making of such payments.

»“"SEC 16206. PROGRAM EVALUATION.

(a) IN GENERAL.—From funds restived under section I5109{b)(1}
the Secretary shall conduct a national assessment of the programs
under this title. In developing the criteria for the assessment, the
Secretary skall receive recommendations from the péer review ponel
convened under section 15103(f). _

nty who 'are

86 .
() SUBMISSION 10 PR REVIEW PANEL The Seérétary shall
submit the findings from the assessrent under subsection (a) to the

peer review panel convenid under séction 15103(ﬂ .
SEC. 18107, mmnownmsumuﬂon -

(a) IN GENERAL—From funds reserved under section 16100(8)(2),.
the Nattona! Institute for Literacy shall dwummate information on
reha.ble, replicable research on .and snformation on aub

rojects under section 15104 or 15105 that
Iﬁa minimum, tAe institute skalldmenunateaudfm
hontoall unlaofFederalﬁmncmlmwtamundzrmIeaI
and VIIJthw Act, the Head Start Act, the Individusls with Dis-
abilities Education Acl, and the Aduilt Edtcation Act.
(b) COORDINATION.—Iit carrying out this aeehon, t}w Natwnal In.

stitute for Literacy—
(1) shall use, to the extent ; nfonndaan #etwaﬂu
- diveloped -and maintained hathérpubkcdhdpnva&e
' persons, including the Secretary; the National C'enazr for Fam-
itly Literacy, and the Readline Program;

(2) ahall work in conjunction with any ponel ccmverwd by the
National . Institute ,of Child, Health and. Human .Development
and the Secrelary and any panel cohveried by thé Oﬁ‘ice of Edu-
cational Research and Improvement to assess. the current status

of research-based lmowlm&v on reading development, including

effectiveness o/‘ various approaches to teachmg éhildren to
-read, with respect to determining criteria by which the Na-
tiona! Instfthw for Lite¥ddy judgeh rélicdle, replicable research

:nng design of sirategies to dwsenunaﬁe such information;

(3) shall d8sist anym:fimanah}t"“‘ partners )npujeded
... to rﬁcpwe o grant under gection 15103, ami that requau such
age

(A) in detemunmg wlwther agfil’};ahb' b '”m

the ﬁ"""!’w"” °f
:%) in.the r)}gv:%ﬁment of st

applwctwu rmas.

T ""’3&"&"“‘”‘% il ltiracy piverierohip that
‘(a) IN — ) and lF i re-
éeives a gravit under thiv- title shatl renmnbmwmthun};?pemm
of such r tﬂcw ofmejalwmg‘t;:fetiuccmeo{“me
nera mmﬁm purpose is e
glmin.‘unum‘ the eualumod aNalls Hﬁedeum the estént o which stu-
dents whbuhthemtmmmmumabfmmbgrdnumadeby

- the pdrtrerdhkip haoe improted their reading

(b) CONTRACT.-—A reading and literacy partnefshlb shall carry
out the evaluation under i§ section by into a contract
with an eligible research institution under whu:h institiition well
berform the evaludtion.

) SUBMISSION.—A reading end li partnership shall submit
the ngaﬁ'omtheeualuaﬁbnundert is section to the Secretary

the peer review panel convened under section 15103(f). The Sec-
retarycmdlhe review panel shall submit @ summary of the

findinga from evaluations under this subsection to the appro-
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{vnate comm;ttees of the Co , including the Educatior and the
orkforce Committee of the House of Representatives.
SEC. 15109. AUTHORIZATION OF APPROPBIAHON& RBSERVATIONS
FROM APPROPRIATIONS; SUNSET. .
(a) AUTHORIZATION.—There-are auzhonzed 10 be app. wJ to
gao%y out this title $260,000,000 for fiscal years 1998, 1999 and
(b) RESERVATIONS.—From amount appropriated under subsection
(x), the Secretary—
(1) shall reserve 1.5 percent of the amount approprwmd
under subsection (a) for each fiscal year to oarry out section

15106(a);
(2) shall reserve 35075000 to carry dut ser.-tiom 15103(D(2)

and 15107, of which $5,000,000 shall be reserved for section

15107; and
(3) shall reserve $10,000,000 to carry out section 1202(0)
(c) SUNSET. ———Noﬂﬂuhatandmg section 422(a) of the Gentral Edu-
cation Provisions Act, this title is repealed, e,
2000, ard is not sub_;ect to extension under suck section.

THE HIGHER EDUCATION ACT OF 1965
TITLE IV—STUDENT ASSISTANCE

* » - * » . .

PART C—FeDERAL WORR-STUDY PROGRANS

* " L] x » L4 R

SEC. 443. GRANTS FOR FEDERAL WORK-STUDY Pnoamms.
(a x ¥ 9
(b) CONTENTS OF AGREEMENTS. -4\:1 agreemiént enitered into pur-
suant to thig section shall—
(1) L I 2
(2) provide that funds granted an mshtuhon of higher edu-

cation, pursuant to section 443, may be uséd only to make pay-

ments to students participating in work-study programs, ex-
cept that—

(A) in fiscal year 1994 and succeedihg ﬁscal yesrs, an in-
stitution shall use at least 5 percent of the total amount
of funds granted to such igstitution under this section in
.any fiscal year to compensate students employed in com-
munity service, except that: the Secretary may waive this
subparagraph if the Secre determines that enforcing it

. would cause hardship for stidents at an institution; [and]

(B) in academic year 1998 and succeeding academic
years, an institution shall use at least 2 percent of the total
-amount of funds granted to such institution under this sec-
(tzn fzg such academic year in accordance with subsection

a

[(B)] (C) an institution may use a portion ol‘ the sums
granted to it to meet administrative expenses in accord-
ance with section 489 of this Act, may use a portion of the

sums granted to it to meet the cost of a job location and

ive September 30,

87

development Jamgram in accordance with section 448 of
this part, and may transfer funds in accordance with the
provieions of section 488 of this Act;

* * % « ] 2 *

(d) TUTORING AND LITERACY ACTIVITIES.—

(1) Use or runps.—In any MW to which sub-
aection (b)(2)(B) applies, an uwtltutwn g use the amount re-
quired to be u.neci in eccordance with this subsection to com-
pensate (including compensation for time spent in directly relat-
ed training and iroevel) students—

(A) employed as a reading tutor r children who are in
presc s lnymed h ;éumnsntlary echool; or
emp 1,1 Y Atemcy pmmta
@ Pmonmr FOR scﬂoam—.An fuor %mploy
ue _priority, in using such io el ment
le ntamthapmmawn of tutoring services mnchools

(i) are ide for achool improvement under sec-
tion 1116(c) of the Elementory ond Secondary Edu-
cation Act of 1965; or .

(¥) are selected by a locol educational agency under

(B emre thos oy Ao comoeneased with duch funds

ensure any st compens. with suc

who is employed in o school selected under section

15104(a)(2) of the Elementan and Secondary Education

Act of 1965 is trained in the instructional practices based

on reliable, replicable research on reading used by the
school pursuant to auch section 15104, :

(3) FRDERAL SHARE.—The Federal share of the compensation

of work study muienza compensated under this subsection may

5 percent, .
(4 ‘6 —The Secretary may waive the requirements cZ'
this subsection if the Secretary determines that enforcing suc

mqmmmentawouldcamahardshspfornudents af the insti-

- TITLE V—EDUCATOR RECRUITMENT .

RETENTION AND DEVELOPMENT

‘ L ,f s - p B . * .
[PART A—STATE X{t5 LOGAL PROGRAMS FOR
TEACHER EXCELLENCE

[SEC. 501. AUTHORITY AND ALLOCATION OF FUNDS; DEFINITIONS.
[(a) PURPOSE AND AUTHORITY. -

E(1) PurposE —It in the purpose of this part to provide funds
to State educational :gencles. local educational agencies and
institutions of higher education in order to update and improve
the skills of classroom teachers, including preschool and early
childhood education specialists and scheal administrators, to
establish State ucndemxes for teachers and school leaders, and
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Statement of Work
- TASK ORDER
Contract #£A94053001 '
Evaluation of America Reads Challenge: READ*WRITE*NOW! Sites

1. BACKGROUND

The Planning and Evaluation Service (PES) in the Office of the Under Secretary provides the

- Secretary and other senior U. S. Department of Education officials with descriptive and case
study evaluation data on the progress of the America Reads Challenge: READ*WRITE*NOW!
(ARC:RWN) summer pilot sites for reading. This information'is needed to assist policymakers
and administrators in developing and implementing America Reads Challenge policies and to
assist the growing numbers of administrators of community reading programs in developing and
.implementing local projects.

In the last year, 14 America Reads Challenge: Read*Write*Now! Summer Pilot Sites have been
designated in 12 major cities (Atlanta, Baltimore, Birmingham, Boston, Houston, Kansas City,
Los Angeles, Miami, Palm Beach, Philadelphia, New York, and Seattle), one suburban area
(Suffolk County, New York) and 1 rural area (Buhl, Idaho) by the U.S. Department of Education
to help communities meet President Clinton’s America Reads Challenge. The President has
challenged all Americans to help more children read well and mdependent]y by the end of third
grade .

These sites were established to pilot two types of community-based summer reading programs for
children--those for children in early childhood and those for elementary school aged children.
These grassroots reading programs emphasize the importance of daily reading (30 minutes a day
for a school aged child and 15-20 minutes a day for very young children), and the support of a
learning partner or tutor who reads to or with children at least once a week for 30 minutes.

Sites were selected to represent a range of geographxc locations and coalition director aiﬁhatzons
as well as their potential for reéaching Title I students. Each site is directed by one or more site
coordinators who represent a local literacy effort. Among this year’s coordinators are Title I
district coordinators, a superintendent of schools, a city council member, the director of a church-
based literacy effort, several mayoral literacy directors, a Girl Scout administrator, and several
urban literacy coalition director. While some sites will serve hundreds of children, others have
formed coalitions of more than 40 commumty partners that will serve tens of thousands of
children this summer. -

* These coordinator are responsible for bringing together various community partners to support
the local effort, arranging for early childhood literacy education programs for families and
caregivers, and for linking school-aged children with learning partners or tutors that meet with
children at least once a week.

Sites use ARC:RWN materials that have been developed by researchers with pa.rehts, ,
practitioners, teachers, librarians, and other community literacy representatives. The materials
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- include America Reads Challenge READY*SET*READ kits for parents and caregivers of
children birth through age 5, and the ARC:RWN Basic Kit for children from birth through Grade
6. Kits include information on how to help children learn a love for reading and engage in reading
on a daily basis. Tutoring guides, a directory of literacy organizations that can help communities
get started, and tips for forming ACR:RWN community programs are also available. All materials
-are available for free to ARC:RWN sites, as well as to famxhes and communities from the U.S.
Department of Education.

These ARC:RWN sites are models of coalitions that are likely to form under the new proposed

. America Reads Challenge legislation that is currently under consideration in Congress, The
Administration’s proposed legislation would permit funding to local literacy coalitions that include
schools as one partner and which provide extended learning opportunities to elementary school
children who need help in reading. Funding would support community coalition directors and
reading specialists that connect volunteer tutors or learning partners with children, families, and
their teachers.

IL PURPOSE

The purpose of this task order is (a) to develop a description of all current ARC:RWN pilot sites
with summer and year-round programs, then (b) describe the efforts of up to five model
ARC:RWN Summer Pilot Sites that offer promising reading programs for children from birth to
Grade 6, each with varying types of administration, targeting, services, integration with similar

. services in their communities, and funding and costs.

By describing all current ARC:RWN sites and documenting a sample of promising ARC:RWN
community programs, this study should be able to provide an overview of current ARC.RWN
efforts as well as highlight concrete examples of good practice for policymakers as well as
community organizations that are developing and implementing similar projects.

I OBJECTIVE

This evaluation shall provide (a) a description of all current ARC:RWN pilot sites with summer and
year-round programs and (b) conduct up to five case studies of ARC:RWN summer pilot sites that
provide community level reading interventions using volunteer tutors for children from birth through
Grade 6. To aid in the selection of pro;ects for site visits, the COTR will provide the contractor with a
diskette of the databme of all current ARC:RWN sites.

The description of current ARC:RWN pllot sites shall include by not be limited to provxd.mg, by site,
contact information, a description of their summer and year-round programs, the numbers of children
served, numbers of tutors/leaming partners, numbers of RWN kits used, community partners and
sponsors, actual and proposed sources of funding, and other variables.

The case studies will include but not be limited to examining the general characteristics of the
administration of these sites, the target population of participating families and children, recruitment
strategies for volunteer tutors, tutor training, the rols of the tutee’s teachers and parents in the sites,

* instructional reading strategies, methods of assessment used to identify children served, staff
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qualifications, program operation costs, sources of funding, level of collaboration with other agencies,
methods used for local evaluation, supports and barriers to program development and operation, and

. outcome data. The contractor shall identify specific philosophies, administration, practices, curricula,
staffing, and other aspects of the projects that appear to contribute to good results for children.

- Guiding this evaluation are ﬁve'major objectives:

(1)  To provide a comprehensive description of all (14 or more) READ*WRITE*NOW Pilot Sites,
by site, that includes contact information, a description of their summer and year-round
programs, the numbers of children served, numbers of tutors/learning partners, numbers of
RWN kits used, community partners and sponsors, actual and proposed sources of funding, and
other variables. This is referred to as the All-Sites Study. : :

2 To provide comprehensive, descriptive site case studies of up to five model ARC:RWN
summer pilot sites that exhibit promising practices. These studies shall:

. Provide an analysis of key factors associated with successfil commumity pilot sites,
including elements of promising administration, tutor training and practice, and reading
and language practices that can be used by ED, other Federal agencies, and community
literacy efforts to develop sites or improve the design, implementation, and evaluation
of community reading programs. These are referred to as the Case Studies.

. Develop perfonnaﬁce indicators for use by community coordinators in managing the
development and improvement of America Reads Challenge: READ*WRITE*NOW|

community reading efforts.
IV,  TASK ACTIVITIES
Subtask 1 Establish Technical Work Gfoup and Convene Meeting

‘The contractor shall convene & technical work group of no more than 6 evaluation experts to provide
the contractor with outside expertise on the conduct of this study, including the scope, methodologies,
and key elements for consideration in the design of the all-site and case studies. They shall provide
‘input on refinements of the study design, data collection and instrumentation, analysis plans, and the
quality, content, and format of study reports. The work group members shall be selected based on their
expertise in one or more of the following areas: descriptive and case study design, knowledge of the
America Reads Challenge and READ*WRITE*NOW! Initiatives, community-wide literacy efforts that
include the use of volunteer tutors, and reading instruction and interventions for extended learning
environments. After input from the COTR, the contractor shall submit a list of proposed work group
members for approval by ED no Jater than 1 week after the effective date of the award of the task order
(AEDTO).

The contractor shall convene a meeting of the technical work group within two weeks of the effective
date of the task order. The contractor shall summarize the key input from the experts’ meeting, for
consideration in the development of the study plan 3.weeks AEDTO. ED will review the draft and
provide comments to the contractor within two weeks from the date of receipt. The contractor shall
make revisions based on recommendations from the COTR 6 weeks AEDTO.

Deliverables: (1) Final list of evaluation expert invitees.
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@) Drﬂﬂ summary report
3) Finaj summary report
Subtask 2 l.’repz‘u'e data collectior and analysis plans
Z.i: Data collection and analysis plans for an All-Sites. Descriptive Study

The contractor shall develop a data analysis and collection plan to conduct an All-Sites Descriptive
Study of all ARC:RWN pilot sites current at the time of this analysis (14 or more sites). The site
coordinators (most sites have one or two coordinators) will be the only respondents for this study. As
part of this planning process, the contractor shall present and explain to the COTR and other ED staff
in a meeting as well as a report, the issues to be addressed in the all-sites collection, a description of all
data to be collected, the data collection method to be used (telephone interviews), methods to be used
in analyzing the data, and the quality control procedures governing data collection and protocols,a
justifications for each item.

Data collection

Data collecuon for the All-Sites Descnpnve Study shall mclude mformatxon, by site, on all existing
ARC:RWN pilot sites. The contractor shall collect data, for each site, from the site coordinators on the
name, address and other contact information for the site coordinator; a description of their summer and
year-round programs (may include multiple components), the numbers of children served,

. demographic data on the children served, the numbers of tutors/ leaming partners (paid and volunteer),
numbers of RWN kits used, a listing of their community partners and partners, actual and proposed
sources of funding for the site activities, and other key variables. The contractor shall collect this data -
using telephone mterwews : .

Data analysis

The contractor shall develop 2 data analysis plan that describes proposed methods for analyzing.
descriptive telephone interview data, by site, with a special emphasis on quantitative data (numbers of
children served, basic demographics of children served, numbers of tutors; basic demographics of
tutors, etc.). ‘

2.2 Data and collection analysis plans for Case Studies of No More Than $ ARC:RWN Sites

The contractor shall develop data analysis and collection plans for the Case Studies. These plans shall
include information on the central issues to be addressed in the case study collection and analysis

- including use of pre- and post- assessments of reading skills for children participating in the summer
component of the pilots, pre- and post data collections of child and family data for the summer
program to identify any changes in behavior relating to reading. The plans shall include a description of
all data to be collected, the data collection methods to be used (including measures of program
effectiveness), the methods to be used in analyzing data, and the quality contro] procedures governing
data collection and protocols, a justification for each item used, and a discussion of any problems likely
to be encountered.
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Data collection

The contractor shall provide a matrix showing all data collection activities at the sites, the number of
sites to be surveyed, a listing of data elements for each protocol, the projected types and numbers of
respondents for each protocol, and when the data collections will occur (including pre- and post-
assessments).

Data collection activities for the site studies shall be conducted during site visits that shall consist of
collecting existing information about the project, observing the project in operation, and conducting
interviews at each site with all site coordinators, a sample of community partners ong of which must be
school personne}, tutors, parents, and children in order to determine how well the project works, and to
identify promising project components. If pre- and post-data collections are proposed for certain
respondent groups, data collections will occur at the beginning of the summer before interventions are
applied, and at the end of the summer in the last week of the summer program.

In developing the data collection plans for the site studies, the contractor shall address, but not be
limited to, the following issues: .

. ® " Identifying critical components and characteristics of summer and yea.r-rouhd community
reading programs that use volunteer tutors to help ch:ldren most at risk for readmg well and
independently by the end of the third grade. :

o Developing interview protocols that will obtain information and data on these key components
and charcteristics from site coordinators, community partmers one of which must be school
staff, tutors, parents, children, and others during site visits.

° Develdping procedures for training personnel who will conduct the site visits, in order to ensure
~ that information is gathered at all sites in a standard format, and for appropriate implementation
of the data collection phase of this study.

Data analysis
In developing the data analysis plan, the contractor shall address, but not be limited to, the following:

° Analyzing information from interviews and first-hand observations to show significant
similarities or differences in various models of summer and year-round community literacy
programs using volunteer tutors,

° Showing how these similarities or differences may relate to program effecuVeness and to the
success of other program components.

° Idennfymg areas, based on site visits, where future research may be needed in program
development, mplemmtatlon, and evaluation,

For both 2.1 and 2.2 above, the contractor shall meet with the COTR and other ED staff to describe
and discuss draft analysis and data collection plans and shall present these plans during that meeting,
scheduled 8 weeks after the effective date of the task order. ED will review and provide comment to
the contractor within ten working days. Final analysis and data collection plans shall be submitted to
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" ED 11 weeks after the effective date of the task order.

Deliverables: (1) Draft analysis and data collection plan for the All-Site Study
(2) Final analysis and data collection plans for the All-Site Study
(3) Draft analysis and data collection plan for the Site Studies (no more than
five sites)
(4) Final analysis and data collection plan for the Site Studies

Subtask 3 Prepare Data Collection lnstruments and OMB Package, Reproduce Data Collection
Instruments:

The contractor shall develop draft data collection instruments for the All-Site Study and the Case
Studies (with separate protocols for each respondent category of each study), and OMB document
collection forms no later than 13 weeks after the effective date of this task order. The contractor shall
administer pre- and post-assessments for children and their families.

After a two-week ED review, the contractor shall submit revised instruments, with an accompanying
Office of Management and Budget (OMB) clearance package, to ED no later than 16 weeks after the
effective date of the contract. ED will submit the OMB package to ED’s Information Management
Teamn for a one-month review prior to submission to OMB. The contractor shall revise the instruments
and OMB package in response to comments received as part of the ED review process and shall '
continue revisions during the OMB review process over the course of approximately 3 months.

Upon approval by OMB, the contractor shall reproduce sufficient data collection instruments for each
respondent for each data collection. During the first year of the award, the contractor shall submit to
ED, prior to the reproduction, 2 mock-up of each instrument no later than 1 week after OMB approval.

Deliverables: (1) Draft data collection instruments and OMB package.
(2) Final data collection instruments and OMB package.

Shbtask 4 Site selection rationale for the Case Studies

Guided by research literature describing characteristics of successful and promising community reading

programs that use volunteer tutors, and a comparison of these characteristics with each of the sites, the

contractor shali submit to the COTR a draft copy of the rationale for the selection of sites for the case
studies 7 weeks after the effective date of the task order. ED will review and provide comments within

- five working days. The Contractor shall revise the rationale, and submit a revised rationale to EDS9

weeks after the effective date of the task order.

Deliverable: (1) Draft site selection rationale
: (2) Final site selection rationale

Subtask § Sampling'plan for sites and respondents within sites '

The coalition director of each current ARC:RWN site will be the single respondent of the All-Sites
Study. The sampling plan should include name and contact information for each of these directors.

' For the Case Studies, using the rationale in Subtgsk 4 above, the contractor shall select’S sites and 3
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alternative sites that demonstrate successful practices used in community literacy projects using
volunteer tutors. The contractor shall submit a list of those sites along with the reasons for their
specific selection to the COTR 14 weeks AEDTO. If sufficient data are not available to warrant a
project being identified as successful, then selection shall take into account data that will identify
"promising” rather than successful sites for selection. Additional criteria to be used to select the set of
sites for case study review shall include, but not be limited to, geographic dispersion, diversity of
reading interventions and/or volunteer tutor training, racial/ethnic diversity, use of special instructional
techniques, and varying community partnership models and administration.

The contractor shall develop a sampling plan for respondents within sites for the Case Study
evaluations. This sampling plan shall be submitted to the COTR 14 weeks after the effective date of the
task order for review and approval one week later by the COTR.

Drawing a sample of respondents within Case Study sites

For each site, the contractor shall draw a sample of respondents for éach protocol/data collection
instrument developed. The contractor shall ask each site to provide a universe of respondents for each
protocol /data collection instrument (tutors, parents, children, sponsors, etc.) from which the contractor
shall draw a sample. The contractor shall select the samples no later than 17 weeks after the effective

~ date of the task order.

Deliverable: (1) Sampling plan for sites and reepondents '
| (2) List of projects for selected site visits

(3). Sahmples of respondents within each site
Subtask 6 Site vmt preparation

In preparation for site visits, the coritractor shall draft a letter 10 up to five site coordmators, explaining
the purpose of the site visit and requesting the cooperation of staff, community partners, families and
others for interviews. The contractor shall submit the draft letter to ED for approval 25 weeks after the
effective date of the task order. ED will review and provide comments within 2 working days after
receipt of the draft letter. The contractor shall submit the final letter 26 weeks after the effective date
of the task order.

" Once the final letter is approved by ED, the contractor shall mail the letter to sites 27 weeks after the
effective date of the task order, and then follow-up to make all of the necessary arrangements with the
site coordinators chosen for snte visits,

As part of the gite visit preparation, the contractor shall arrange and conduct suﬂicient training to
ensure that all project staff involved in the study are thoroughly familiar with the study objectives and
data collection procedures. All trammg shall be completed by the 31 week after the effective date of

the task order.

In addition to the staff trammg, the contractor shall maintain a support system for the ﬁeld tearns to
ensure that their questions in the field can be resolved quickly and any unforeseen scheduling problems

can be resolved.
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Deliverable: (1) Draft Project Director's letter
’ (2) Project Director’s letter

Subtask 7 Conduct site visits

The Contractor shall visit up to 5 sites to observe site actlvmes and practices including, but not limited
to, problems and successes with administering 2 community-wide project involving multiple partaers,
of which includes school staff, program implementation and evaluation, the use of tutor training, -
reading interventions, and staff and participant interactions, and to document promising pracncw used
in the projects.

The contractor shall conduct two-day (including travel time) site visits for each project. Each site visit
shall be conducted by two persons. Site visits shall consist of interviews with no more than nine
persons from each of the following groups: administrators, program staff, program participants, (and
any other groups specified in the data collection and analysis plan) to identify promising projects. No

. more than nine persons shall be asked the same question. o .

For pre- and post- assessments, the contractor shall complete the first wave of site visits before the
summer session of the sites begins. For most sites, this will be before May 18, 1998 (around week 34).
The contractor shall conduct the second wave of site visits, or post-assessments during the last two
weeks of each site’s activities. For most sites, this will be at the end of August 1998 (around week 47).

The contractor shall complete all data collections by week 47 AEDTO.
Subtask 8 Prepare final report

The contractor shall prepare a Draft Final Report by week 52 AEDTO, in accordance with the
approved outline in Subtask 2, The report shall contain summary reports of data collections and
analyses for the All-Sites Study and the Site Case Studies of America Reads Challenge:
READ*WRITE*NOW! community programs using volunteer tutors . The report shall include, but not
be limited to the following: ' '

) A summary report of the All Sites Study, with data analyzed by site and across sites.

. A summary report of the Site Case Studies, by sites and across sites, relating to administration,
targeting, services, costs and income, evaluation and other key factors mcluding but not limited
to: '

° Key elements of promising ARC:RWN commumty readmg sites that use volunteer
tutors, :

® Innovative practices found in ARC:RWN sites used for populations that are at high-risk
for difficulties in reading well and mdepeudently by the end of third grade and
continuing at grade level thereafter; and :

® Issues to consider in designing funher evaluations of ARC RWN commumty readmg
sites.
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Also included in the final report shall be an executive summary and relevant data tables and
descriptions from the All Sites and Case Studies evaluations.

A second Draﬁ Final Report shall be submitted to ED for review by 56 weeks after the effective date of
the task order. "The COTR will review the draft report and return it to the contractor within two weeks
from the date of receipt. The contractor shall revise the draft report according to ED's comments and
submit the draft report 60 weeks after the effective date of the task order. Following a three week
review by ED, the contractor shall submit the final report 65 weeks after the effective date of the task
order. .

Deliverables: (1) Draft ﬁna.l report
' ' (2) Revised draft final report
(3) Final report

Subtask 9 Prepare performance indicators

The contractor shall prepare performance indicators for use by program managers in assessing their
ARC:RWN community reading sites using volunteer tutors, and to guide the developmentand
implementation of ARC:RWN programs. The contractor shall review the goals and objectives of the
ARC program as expressed in the legislation, the literature on effective community reading programs
using volunteer tutors, and the Case Study data, to define the content of the performance indicators.’
The performance indicator document shall begin with a discussion of performance indicators in
general, how they may be used for program assessment, how the indicators for the ARC:RWN sites
were selected, and how they can be used for program improvement, with examples.

A draft of the performance indicators report shall be submitted to ED for review by 41 weeks after the
effective date of the task order. The COTR will review the draft report and retum it to the contractor

within two weeks from the date of receipt. The contractor shall revise the draft report according to
ED's comments and submit the final report 50 weeks afier the effective date of the task order.

Deliverables: (1) Draft final report
_ (2) Revised final report
V. PERIOD OF PERFORMANCE

Period of Performance for the task order shall be 65 weeks.

COST ESTIMATE FOR DESCRIPTIVE ALL SITE STUDY AND CASE STUDIES OF A
SAMPLE OF AMERICA READS CHALLENGE: READ*WRITE*NOW! SITES

| Labor Category Loaded Rate | Hours Total Cost
Project Director $123.60 © . | 400  $49,440.00
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Senior Researcher - $72.00 1150 - - $82,800.00
Research Staff | $49.00 ' 11300 $63,700.00
Secretary | $37.20 600 - $22,320.00
SUBTOTAL = = - $218,260.00
Othef Direct Costs |

Travel etc - $28,000 o | $28,000.00

Duplication $1400 | $1400.00.
SUBTOTAL | $29,400.00
Materials and Handling | 08 ’ $2,272.00
TOTAL - : , - } - $249,932.00

DELIVERABLES S‘CHEDULE
Deliverable v Due Date (Weeks AEDTO)

Subtask 1: List of Evaluation Experts for 1 week (Octbber 6)
Technical Workgroup )
Subtask 1: Convene Meeting of Experts 2 weeks (October 14)°
Subtask 1: Summary of Meeting (Draft) 3 (October 20)
Subtask 1: Summary of Meeting (Final) 6 (November 3)
.Subtask 2.1: Data Collection Plan - All Site - | 8 (November 16)
Study
Subtask 2.1 Data Analysis Plan - All Site | 8 (November 16)
Study ' '
Subtask 2.2: Meeting with COTR and | 8 (November 16)
Presentation of Data Collection Plan - Case.
Studies
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Subtask 2.2: Data Analysis Plan - Case 8 (November 16)
Studies ' -

Subtask 2.1 and 2.2: Final analysis and data | 11 (December 8)
collection plans

Subtask 3: Draft Data Collection Instruments | 13 (December 22)
and Draft OMB Package . .

Subtask 3: Final Data Collection Instruments | 16 (January 12)
and Final OMB Package for Submission to

OMB |
Final OMB Approval _ 28 (April 6)
Subtask 4: Draft site selection rationale 7 (November 9)
Subtask 4: Final site selection rationale 9 (November 23)
Subtask 5: List of Sites | 10 (December 1)

Subtask 5: Sampling Plan for Respondents - | 14 (December 29)

Subtask 5: Sample Selection for Case Studies | 17 (January 20)

Subtask 6: Draft Site Visit Letter - | 25 (March 16)
Subtask 6: Fim{l Site Visit Letter 26 March 23)
Subtask 6: Mail-Out Letters to Sites 27 (March 30)
Subtask 6: Training . , |31 (April 27)
Subtask 7: Site Visits - {34and 47
‘Subtask 8: Draft Final Report sz

Subtask 8: Second Draft Final Report 56

Subtask 8: Final Report 65

Subtask 9: Draft Performance Indicator 41

Report , ‘

Subtask 9: Final Performance Indicator S0

Report :




. Carol_Rasco @ ed.gov
% 02/04/98 02:26:00 PM '

" Record Type:  Record

To: Pamela Cicetti

CC: ' )
Subject; Thank you!

Hello, how are you?.

Thanks so much for sending the Wasik article from Mrs. Clinton with
your personal note on it asking that it be routed to me. Ann O'Leary
had earlier had a call from Neera (excuse me if | am not spelling her
name incorrectly) on this issue and compiled a packet of materials
wnth a good cover memo on the matter for Neera

In addition to the things Ann shared | want to reiterate that we are
preparing a response to the article. | should add though that Barbara
Wasik's article is considerably "toned down" [believe it or not!!!!)

from the first draft we read some months ago when it was clear she had
talked to-virtually no one affiliated with the America Reads Challenge.
We worked to quickly remedy that fact and the amcle has undergone
some revisions! _

AIso, as is aimost always the case, | was enlightened on her viewpoint
when | realized she works extensively with Bob Slavin of the "Success
for All" program; Bob-has stated on more than one occasion that the
reading. problems in this country could be solved if we abolish Title |

and use "Success for All." While "Success" is a good model it

certainly is not the: ONLY model for comprehensive reading instruction.

- We are excited about the evaluation plans already underway and.hope the
‘legislation (with the appropnate evaluation components included).is
indeed passed by July 1, 1998 so that we won't lose the money per the
budget as signed by the Presudent :

Let us know if there i is more |nformat|on we can provnde needless to
say, | have lots more to share! ‘ o




