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Neera-. 

One follow-up piece. Two researchers from the International Reading Association (IRA) are 
also conducting a survey ofFWS colleges and universities participating in America Reads. 

In addition, a number of America Reads colleges and universities are conducting research as part 
of their program, but, again, this is locally driven. 

-Ann 

J' 
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Professors of ~arfing 
tieaclier 1£rfucators 

SPECIAL INTEREST GROUP OF IRA 

How Are Colleges and Universities Meeting the America Reads Chall~nge? 

Swveys of Americ11 Reads participants are being conducted to learn how colleges and 
universities are responding to President Clinton's America Reads Challenge. Dr. Lois 
Bader, Michigan State University and Dt. Lany Kenney, University of WisconsiJJ~ 
Whitewater. have been studying responses to America Reads since May, 1997. when they 
brought the need for research In this area to the attention of members of the Professors of · 
Reading Teacher Educators (PRTE), an IRA Special Interest Group at the annual 
International Reading Association Convention in Atlanta. · 

Results ofthe team's first survey were published in the October/November issue of. 
Rqvljng To4ay by IRA. Because program funding, distributed through financial aid 
offices in higher education institutions~ wu not available Wltil July, 1997, not aiL 
institutions were ready to get underway Fall tenn. In Reading Today the researchers 
reported that many who had programs in place were continuing to work out details of 
program administration and design. Reading professionals were enthusiastic, but 
emphasized the need for quality training and supervision. 

Soonp America Reads directors will be receiving a request from Kenney and Bader asking 
for more information on how their institutions ate meeting the America Reads Challenge. 
Participants are encouraged to contact Kenney or Bader with comments and suggestions 
regarding the research and way of sharing the findings. 

Lois Bader~ lbader@pilot.msu.edu or 517-355-4547 
Lany Kenney: kenneyl@kuwwvax.uw or 414-472-4677 
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Reading is the foundation for all other learning. Even though American students are competitive 
on international comparisons when it comes to literacy, ~unfortunately, too many of our children 
are struggling through school because they have not mastered essential and basic reading skills. 
Research demonstrates that if students cannot read well by the end ofthird grade, their chances 
for success are significantly diminished, and they have a greater likelihood of dropping out or 
engaging in escalating delinquent behaviors. In 1994, 40 percent of America's fourth graders 
failed to attain the basic level of reading and 70% of children fell below the proficient level of 
reading on the National Assessment of Educational Progress. In response, the President 
announced the Administration's commitment to mobilizing public and private resources to help 
all our children learn to read. 

The America·Reads Challenge asks every American to identify what role he or she cart play -­
professionally and personally -- to help all of our children learn to read well and independently 
by the end of third grade. While remaining sensitive to the unique learning needs of each child, 
we must work hard to instill in each of them, and in ourselves, high expectations for their reading 
skills. · 

Study after study finds that sustained individualized attention and tutoring after school and over 
the summer, when combined with parental involvement and quality school instruction, can raise 
reading levels. Teachers, principals, and librarians play a key role by strengthening reading in 
school and extending learning through after-school, summer, and weekend programs. Parents 
and other concerned individuals in local communities, including the private sector, are equally 
valuable as tutors, mentors and reading partners. Engaging parents, educators, and the broader 
public to address this reading challenge together is the first step. 

Several strategies are essential for helping our children learn to read: 

Create More After-School, Weekend and Summer Learning Opportunities To Supplement 
Quality Classt"oom Instt"uction in Reading 

Even when students receive the very best in-class instruction, some will always need extra time 
and assistance to meet the high levels of reading skills needed in schooi, in the workplace, and 
throughout life. The fundamental purpose of the America Reads Challenge is to enable parents 
and educators to complement and eXpand existing successful literacy efforts to help many more 
children increase their skills and achievement levels, and to provide children who need additional 
help in reading with extended learning time. 

1 
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Research demonstrates that tutoring increases a child's reading achievement, confidence and 
motivation, in addition to a sense of control over his or her reading ability~ Tutors -- whether 
they are volunteers, peers, cross-age tutors or professionals -- produce positive results. 

The America Reads Challenge will build on, expand and initiate thousands of local efforts to 
improve reading. It will also build upon nationwide efforts such as: 

• Read*Write*Now!:·With 60 reading and literacy groups, the Department ofEducation 
designed this summer program in 1994 to help fight the "swmpet reading drop off." The 
program encourages children to read 30 minutes a day at least once or twice a week with 
an older reading partner, get a library card and use it, and learn a new vocabulary word a 
day. Local libraries, Title I schools and youth groups such as the Girl Scouts and Boys 
and Girls Club of America helped sponsor 14 pilot sites last swnmer and reached over 
85,000 children. 

• Corporation for National Service: National service grant programs that engage . 
. volunteer tutors in literacy efforts are working in hundreds of communities nationwide .. 
This focus on literacy is increasing as branches of national service-- AmeriCorps, 
VISTA, Learn and Serve America, and the Senior Corps-- make childhood literacy a 
high priority in their grant process. 

• Federal Work-Study (F\VS): Colleges and universities throughout the nation received a 
35 percent increase in Federal Work-Study funding beginning 'in July of 1997. President 
Clinton challenged all colleges and universities to pledge a significant portion of their 
FWS increase for tutoring preschool through elementary school children in reading. In 
exchange, Secretary Riley waived the requirement for these colleges to match 25 percent 
of the funds for FWS students who serve as reading tutors. Well over 800 colleges and 
universities have accepted the President's challenge. 

• · America Reads Challenge Legislation: The Congress and the Administration reserved 
$210 million for a children's reading initiative in the 1998 budget to be allocated to 
America Reads once a piece of legislation authorizing the usage of the money passes and 

. is signed into law. Based on the agreement to reserve these funds, the Administration 
proposed legislation that would launch the first nationwide effort to supplement 
classroom instruction in reading with high-quality volunteer tutoring, primarily after­
school, on the weekends, and during summers. This proposal led to a bipartisan piece of 
legislation which supports reading assistance in the school, the home, and the community 
through increased professional development of teachers in the area of reading, through 
family literacy efforts, and through community volunteer tutoring programs. 

2 
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Strengthen Parent Involvement and Our Nation's Investment in the Early Childhood Years, 
So That Our Children Develop Readiness SkiUs for Learning to Read by. the Time They En tel" 
School 

Parents are their childts flrst and most important teachers beginning at birth. Every parent and 
caregiver can participate in simple daily activities with their babies and toddlers to teach them 

·about language and to prepare them better to learn to read. Research shows.that parents and 
caregivers can engage in exercises to foster development of the necessary skills in their child, 
and parents and caregivers can work together to ensure that each child has the proper fmmdation · 
for reading skills. Many local parent and community efforts across the country give examples of 
how successful parent and caregiver programs can be developed; however, there is far more need 
than programs currently available. The America Reads Challenge seeks to reinforce the 
importance of skill-building activities for children beginning at birth, and of programs that 
encourage and support parent involvement in these activities. 

Early childhood researchers, along with the Department of Education, the Department of Health 
and Human Services and the Corporation for National Service, have developed a kit called 
Ready*Set*Read! that swnmarizes ideas for parents and caregivers to help their young children 
develop and improve their language skills. The kit includes an activities booklet, a calendar of 
suggested daily activities, and a growth chart that identifies language $kills many children can 
perform during each growth period. · 

Furthermore, a number of existing Federal resources and programs already delivering services to 
families with young children or involved in parent education and skills training can be 
strengthened in order to better educate and assist families with early childhood development and 
early literacy skills, For example: 

• Head Start Expansion: Head Start funding was increased by $374 million in the 1998 
budget. To enable more children to improve their readiness for school, Congress 
provided nearly $4.4 billion for Head Start, continuing on track with the President's 
commitment to the goal of serving one million 3- and 4~year old children. With this 
increase, Head Start funding will have increased 57% since 1993. 

• Even Start Expansion: The Even Start family literacy program was allocated an 
additional $22 million this year to further develop and expand family literacy efforts 
across the Nation. 

In addition, there is an emphasis in the proposed legislation to support efforts that help parents, 
families, and care givers who want to be active partners with their children as they transition into 

· school, and throughout their education experience. 

3 
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Bring Best Practices Into the School and Classroom 

Teacher Preparation: Teachers often report they would like to be better prepared to teach 
reading in the classroom, and that they would like additional support and training from reading 
experts and professional development programs throughout their careers. The Department of 
Education is engaged in a number of efforts to increase teacher preparation and professional 
development across the core subject areas. In addition, the Eisenhower Professional 
Development program was awarded $25 million additional dollars in the 1998 budget to be used 
for professional development in the area of reading. And, the proposed America Reads 
legislation includes funds to improve professional development in the area of reading to ensure a 
quality in-school reading program. 

Principal Leadership: In addition to teachers, principals are critical leaders in our schools and 
in our efforts to meet our children's education needs. While principals are often leaders in 
community efforts, many have expressed a desire for additional leadership training and 
development to prepare them better to work with communities to link reading efforts outside of 
school with in-class instruction. The Department of Education is working with principals from 
around the country to support efforts to expand principal leadership training. 

Strengthening of Title 1: Title I is the largest in-school investment made by the Department of 
Education to improve reading instruction for children in high poverty schools and · 
neighborhoods. This year's budget included a significant increase in funds for Title I. 

Highlight Successful Reading Programs: As a part of this effort to bring best practices into our 
schools, strong reading p:.:ograms will be identified based on current research and the fmdings 
will be disseminated. Three areas of particular focus will be children in poverty served by Title 
I, children with disabilities served by the Individuals with DisabilitiesEducation Act, and 
children who speak English as a second language. 

Promote Greater Public Awareness and Local Part1f.ership Buildi1f.g 

The America Reads Challenge is encouraging states and communities to form literacy 
partnerships among schools, libraries, youth-serving groups, l;msinesses, public and private 
agencies, and other community organizations, and to build on them where they already exist. 

As part of this public awareness and coalition building campaign, the White House lawiched the 
President's Coalition for America Reads. Any organization in the country can join the Coalition. 
The only prerequisite for membership is to commit to help reach the goal of ensuring that our 
children can read well and independently by the end of the third grade. 

4 
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Support Research and Evaluation 

· The National Academy of Sciences/National Research Council's two-year study, sponsored by 
the Department of Education and the National Institute in Child Health and Human 
Development. on prevention ofreading difficulties in children will be completed by January· 
1998, This report will provide information on what reading research tell us about how children 
learn to read, it will translate the research findings into advice and guidance for parents, 
educators, publishers and others, and it will convey this information to targeted audiences 
through a variety of publications, conferences, and other outreach activities. 

America Reads will continue to support research and evaluation in a range of critical areas 
related to· reading and early childhood development. Dissemination of up-to-date research 
findings to a wide audience remains a priority, Research findings by the National Institute on 
Child Health and Human Development, for example, have been incorporated into materials used 
to improve reading for children with reading problems. Research on after-school tutoring and · 
successful in-school instruction in reading .for the U.S. Department of Education are being used 
in the America Reads Challenge. · 

FOR MORE INFORMATION ON THE AMERICA READS CHALLENGE: 

U.S. Department of Education 
600 Independence Avenue, Room 6100 

Washington~ DC 20202 

202/401-8888 (voice) 
202/401-0596 (fax) 

The U.S. Department of Education toll-free number for comments or ordering publications: 
1-800-USA-LEARN (1-800-872-5327) or TDD I-800-437-0833 

The U.S. Department of Education America Reads Challenge Web site: 
www.ed.gov/inits/AmericaReads 

5 
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.· .. * ... 
Anter•caReads 
CHA·LLENGE 

"We must do mo;e to eniure that every child C(Jn read well and independently by the end of the 
third grade. The America Reads Challenge will accomplish this by marshaling the resources of 
entire communities- schools and libraries, religious institutions, universities, college students 
and senior citizens- to work together with teachers and par,ents:to teach our children to read. '' 
. · · · . · . · · · . . ....., President Bill Clinton 

Aroeriban students are competitive on international comparisons when it comes .to literacy, 

but too many young people are struggling through school because they have not mastered 

essential and basic reading skitls. Research demonstrates that if students cannot read well by the 

end of third .wade, their chances for success are significantly diminished, and they have a greater . . ' 

likelihood of dropping out .or ergaging i~ escalating delinq~ent IJe~aviors. In 1994, 40 percent of 

Am.erica's fourth graders failed to attain the basic level of reading on the National Assessment of 

Educational Progress. In response, the President announced the Administration's commitment to 

mobilizing public and private resources to help all our children to read well. 

The America Reads Challenge asks every American to identifY what role he or she can 

play -- professionally and personally -- to help all of our children to read independently and well 

by the end· of third grade. While remaining sensitive to the unique learning needs of each child, 

we must ~ork hard to instill in. each of them, and in ourselves, high expectations for their reading 

skills. 

Study after study finds that sustained individualized anention and tutoring after school and 

over the summer, when combined with. parental involvement and quality school instruction, can 

raise reading levels. Teachers, principals and librarians play a key role by strengthening reading in 

school and extended learning through after~school, summer and weekend programs.· Parents and 
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other concerned individuals in local communities; including the private sector, are equally valuable 

as tutors, mentors and reading partners. Engaging parents, educators and the broader public to 

address this reading challenge together is the :first step. 

The America Reads Challenge is pursuing.severa.I essential strategies to help children learn 
. ,· 

to read by creating more learning opportunities to supplement classroom reading instruction; 

encouraging parent involvement to help c;hild~en develop reading readiness skills beginning at 

b~rth; and bringing best teaching praCtices into cla.Ssrooms. An example of a stl'atcgy implemented 

in 14 sites nationwide is the America Reads Challenge Read•Write*Now! summer pilot program, 

. which served more than 80,000 at-risk students. Community-based literacy coordinators. 

developed· volunteer tutoring programs with support from corporations, religious, youth-serving 

and education organizations to work with children during the summer break to help them main~ain 

and improve their reading skills so they are better prepared to· begin a new school year. 
. . . 

Another strategy is President Clinton's request of college presidents to allocate a 

substantial portion oft}:Ieir new Federal Work-Study slots to college students who become . 

America Reads tutors. More than 750.colleges arid universities have placed thousands of students· 

as tutors in pre-schools and elementary schools. in ~heir communities to provide the extra help that 

many beginning readers need to succeed. 

In addition, President Clinton sent to Congress on April 28th, the America Reads 

Challenge Act. The Act will help mobilize skilled reading specialists, trained volunteer reading 

tutors, and ArneriCorps members to ensure that every student can read independently and well by. 

the end of third grade. The reading specialists will both train the volunteer tutors as well ·as serve 

as the link with the students' classroom teachers. The Act sets forth the first comprehensive, 

nationwide effort to create after-school, summer, and weekend tutoring in reading. 
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----e-r1caReads 
CHALLENGE . ' ' . ' . 

. --.. . ' '. . . ' -· . ~ ' ' - - . . ~ - ' 

Federal Work-Study and the AmeriCII Reads Challenge 

The America Read• Challenge · hopee · to . recruit .1 00,000 · Federal 
Work.Study (FWS) •tudenta to tutor chlldrwn to read Independently ·and 
well by the and of 3n:l grade. .. · · · 

• 1~ 

• FVVS Funding Increase: In FY 1997, FWS received a 35% increase in its 
appropriation. The new appropriation of $830 million will make awards 
available to some 945,000 students. · · 

• OpportuniUM In Commun~ Service: Ineiessed FWS means significant 
opportunities for participating institution~ to employ more of their studentS in 

· . . conununity serviCe: jobs. However~ institutions arc. rc:quircd only to usc at least 
5°/t of their total FWS allocation f'or community semce. 

• Reading Tutorw: Research shows. that children Who cannot read well and 
ipdependen~y by the end of third grade are tess .likely to suceeed in school and 

. more likely to drop out. Acto~ to studies. well-designed tutoring programs 
··that supplement in-class reading instruction result in student ·pins in reading. 

• America Reads Commitment Institutions that wish to participate. in the 
America Reads Challenge are asked to voluntarily eommit an inctea.scd · ·1 \ 
number of FWS students ·as· reading nnon. More. dum 710 collcgQ and : [7ro/ 
universities already have joined this initiative. · · . 

• · Waiver In Matching Requirement for Reading Tutors: Effective July 
1. 1997. the matching requirement has been waived for FWS students serving 
as reading tuton to preschool age. children and chilcken in elementary school. 
The work performed must be for the institution itselt f'or a pub lie agency, or 
for a. private nocprofit organization. 

For more information, please visit the America Reads Challenge web site: 
WNW. ed. govlinitslamoricareadsl 

~ ... Q+.; i'Ti-~-i .,':f i ~1'- :--i i;. t- rl-t i h1'" ~-· ; 
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There is a role for everyone who wants to get involved NOW in the America Reads Challenge: 

• Instill a love of reading in· your child. Learning begins at home--parents are their children's first teachers. 

·By reading aloud to their children regularly and using TV wisely, parents can empower their children with 
the lifelong habit of reading. 

1f Call a local school or .literacy organization and volunteer! Many community and civic groups alr~ady 
sponsor tutoring programs and can always use extra volunteers. A resource list of organizations providing 
reading partners is provided below.· 

({) Cali 1-800-USA-LEARN and ask to be involved in the READ.,..WRITE""NO\:V! initiative. More than 
60 organizations sponsored this summer reading challenge and more than half of these efforts will continue· 
through the fall .. Reading partners pledge to read and write with a child for 30 to '6o minutes, at least once · 
or twice a week: The.child pleqges to read 30 minutes a day, five days a week, and learn a new vocabulary 
word a day. As part of the-America Reads Challenge, the Read*Write*Now! has reached l million children 

. this summer. . · 

lfr Call the college or. university nearest you, or your alma mater, to see if they have joined the America 
Reads Challenge_ The best office to begin with niay be the Financial Aid Office. 

Jt:.n. Stay awa.-e of what's going on.with the. proposed A~erica Re~ds Challenge. If you would like 

updates on what's going on in reading, please call. 1:-:800-USA-LEARN and ask for the Department's 
READWATCH flash fax. . . 

How Can l\1y School or Organization Link to Reading Partners Across America? 
The following organizations are working to proVide learning partners to help children improve their reading and 
writing skills: · · 

American Library Association 
50 East Huron Street 
Chicago, IL 60611 · 
TeL 312/280-2162 
Web: http://www.ala.org/alsc.html 

B'nai B'rith Youth Organization 
1640 Rhode Island Avenue, NW 
Washington, DC 20036-6633 
Tel. 202/857-6633 

'> • 
,_ .. · 
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Boys and Girls Oubs of America 
1230 West Peachtree Street NW 
Atlanta, GA 30309 ' 
Tel. 404/815-5765 
Web: http://www.bgca.org 

Girl Scouts of the USA · 
420 Fifth Avenue, 15th Floor 
New York, NY 10018 
Tel. 212/852-8000 
Web: http://www.gsusa.org 

Reading Is Fundamental (RIF) 
600 Maryland Avenue, SW, Suite 600 
Washington, DC 20024 
Tel. 202/287-3220 
Web: http://www.si.edu/rif 

First Book 
1319 F Street, NW, Suite 500 
Washington, DC 20004 
Tel. 202/393-1222 · 

How Can I Obtain Reading Resources Now? 

Everybody Wins! Foundation 
165 East 56th Street 
New York, NY I 0022 
Tel. 212/832-3180 · 

Phi Beta Sigma Fraternity 
145 Kennedy Street, .. NW 
washington,· DC 20011 
Tel. 202/726-5424 

.'• 

Book PALS 
(Performing Artists fo~ Literacy in Schools) 
Kim or David Starzyk 
Tel. 213/549-6709 

Hadassah 
so West 58th-street 
New York, NY 10019 
Carole Cunis 
Tel. 212/303-8042 
Web: http://www.hadassah.org 

A variety of helpful reading related publications are available on the Internet from. the U.S. Department of 
Education's web site,<http://www.ed.gov>. These resources include activities for reading .and writing with 
children, tips on how to start a tutoring program, and a directory oforganizations involved in literacy. In 
addition, reading related information and materials are available by calling 1-800-USA .. LEARN 
(l-800-872~5327). . . 

What ~re Other Organizations That Can Serve As Literacy Resources? 

International Reading Association 
800 Barksdale Road, -P.O. Box 8139 
Newark, DE 19714-8139 
Tel.- 302/731-1600 ext. 293-
Web: http://www.reading.org 

National Center for Family Literacy 
Waterfront Plaza, Suite 200 
325 W. Main Street 
Louisville, KY 40202-4251 · 
Tel.- 502/584-1 J 33 

Web: htt'p;//novel.nifo.gov/ncfo/ 
NCFOTOPl.HTML 
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Learning Disabilities Associ~tion of America 
4156 Library Road 
Pittsburgh, P A I 5234 
Tel.- 412/341-1515. 
Web: http://www.ldanatl.org 

Parents as Teachers National Centers 
10176 Corporate Square Drive 
Suite 230 · 
St.· Louis, MO 63132 . 
Tel.- 314/432-4330 
Web: http://www.patnc.org 

Pizza Hut's Book It! Program 
9111 East Douglas 
Wichita, KS 67201 · 

National Institute For Literacy (NIFL) 
800 Connecticut Ave., NW, Suite #200 
Washington, DC 20006 
Tel. - 202i632-1500 
Web: http://www .. nifl.gov 

I • • ,, • 

Corporation for National Service 
1201 New York Avenue, NW 

·_Washington, DC 20525 
TeL- I -800-94-ACORPS 
Web: http://www.cns.gov 

-HIPPY USA 
Teachers ·college Columbia University 
Box 113 -

. _52.5 West 120th Street 
New York. NY 10027 
Tel.- 212/678-~ 5oo 
Web: http://www.c3pg.com 

.Books and Beyond 
309 N. Rios 

• < '> Solano Beach, CA 92075 
Tel.- 619/755/3823 
Web: http://wwwsbsd.sdcoe.kl2.ea.us/ 

::.: ·sdsb/specialprog/BB/ · · 

Extra help in reading during the school day-- Title I and ·Even Sbrl 
Contact your State Department ofEducation, or the U.S. Department of Education, 202-260-0826. 

Extra help for students with disabilities -- Special Education· 
Contact your State Department ofEducation, or the Office of Special Education at the U.S. Department of 
Education, 202-205:-5507. 
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· Colleges Committed to America Reads Challenge 
·' · (as ·of Od. 1,, 1997) . 

. . . 

Amedca Heads stee.-inl Committee or Collen Presidenli 

San Francisco St:Ue U~iversity, President Robert Corrigan (Steen'ng Comminee ChQ.ir) 
·Bank Street College of Education, Ptesident Augusta Souzt. IUppner 
California State University System, Cha.ni:ellor Barry Munitz 
Chicago State University, Presidem Delores Cross · 
Communir:y Colleae of Denver, Presic:Sent Byron McCJenney 
Georgetown University, President ~o J. O'Donovan,.S.J. . 
Gettysburg College, President Gordon A. Haaland · · · . 
Miami Dade Comm:unity College, District President Eduardo Padron 
M~rchouse· College, President Walter E. Massey · 
New York University, President L. Jay Oliva 
Ohio Stare Unlversil:y, President E., Gordon Gee . 
Pennsylvania State University. President Gralwn Spanier 
Southcm Dlinois Un.iveuity ·System, ~idcot Ted Sanders 

.. Univc:r:sity of Maryland, Collegc·Padc, Pll;sidc:m WUliam.E. Kirwan.·' 
University of Missi$!ippi, President Robert C. Khayat-
University of Monta..n2, President George M. Denftison 
University of North. Carolina at Chapel HiD. ~nor Micl12~l Hooker 
UniversitY of Penn!ylvania .. President Judith R.odiD · · · · 
University of Texa.s at El Paso, President Diana S. Natalicio · 
University of Vermont, President Judith A.· Ramaley 
Vermont State Colleges System, Chantellor Charles Bunting 

·'· 
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Additional CoUe2e Campus~ 

Agh!rn! 
Alabama A&M Univcnity 
Alabama State Univmity 
D~k~:~ State CoUego 
GQdsen Stale .community .Collc;e 
Cicorgc Corley Wallac:c State CommWiity Colle:ga 
Huntin~don Collcie 
Lawson Sr!Ut CDmmunity Colleg:t 
Southern Union State Community College 
Unlvel'3icy of Alabama-Birmingham 
UniverSity of Alabama-Huntsville 
University of A labw~ Tu$Caloosa 
Univenity of South Alabama 

AlaW. 
Prince Willillll1 Sound CommMity College 

· Sheldon Jackson College 
Unlvcrsicy of Alask~Ancbora;c 
Univcni'Y of Alaska-SoulhC115l 

. Ari:pi!• 
Americau lristituto 

. Arizona S"''~:; UnivcfStry 
Ati;&Ma We~tem Coli•&• 
De Vry tnstitute 
&U'ella Mountairt Conununity Coile&e 
GateWay Community Collep 
_Mesa Commuoi'Y CQlloga 
Northem A~UQ-. Uni~ity 
Pima CoDUnunity CoUego 

.. University of Arlz.ona 
Yavapai Colle;• 

Arkl!!llll 
Arbns:a~J~ Teda University 
Henderson State UnJvmky 
John Brown UD.ivusity 
Nortbw~ ArkiiiUU Community College 
·ouaehita 88C)Cist Univaslly 
Ouad\ita Tcebnica.l College 
Fulasld Techulal Colkp· 
South Ar~ Com~r~unity Collep 
University of Aric:was CommUDily College-Hope 
U11iversity of Atkanw-Fayettevill• 
Univmlty of Arkan:~~'""'Lilllo Rcxlc. 

Cftlj(oroia 
M Center CoUe11e of DeSign 
Biola UnJVorsl~ 
California College of Pod.ia.t:ric: Modlt::i.nc 
California lnstiture ot Te<:h~:~ology 

California State Pol~bnic Uni,.ersit)'·Pomona· 
Callfomia Stacc Polytechnic University..San luis 
Oblspo 
Cali(omill Seaco Ua..iversity Sys.tem• 
California State Univenity·Bakenflcld 
C<J.Jifomla State University-Chico 
Callfomia St3lc Univcrsity-'rltxnm~cz. Hills 
CaUfomla Sr.ue Univ~ey-Fremo 
California StaG University-Fullerton 
Califomta State Univcnity•H*ywatd 
Califomla Start U'nivonity-Lon& Beach 
CalJfornia St4l0 University-Los Angele3 
Califomi• State Unlv~il)I·Monterey Bay 
Cali~la Swe Univcnity.NOI'duidge 
Califomia Srme Univenity-Sammcnto 
California &we Univershy-san Bem.rdino 
Califomi~ Sta~ Uaivcnity-San Marws 
California Stat£ Un~caity-Stmisl..awi 
City CoUoao of SaD Franclsco 
Clevelancl Cbitoptadic; CoUe;e of Los Angel~ 
College of Alameda · 

College ofNmre ~ 
· College of~ Siskiyous 

Conc.ra Cosca U>Uego ' · 
Cypross Collcgv 
Dt.b!o v.ney Collet• 
Fresno City CoUqe 
Gavilan COIJlmwUty Cc~'eg. 
Gleadale Commtu~ity Colle.p 
Hartnell ColJep 
Holy NamCIS Collage 
Humbol~ Scate University 
Laney Collego 
~ Commuaity College 
Life Chimptaede College West 
Los. M~ COllege 
LO)'O~ Marymowt Univenhy. 
Mendocino Collcgo 
Pacifle 02ks College 
Peppcrdjnc Univenity 
Poinl LQma Nazaroao College 
Pomona couege· · 
RlvCts~ Comnu.mi(y CoiiCfliC 
Sac:nmema Cicy Colleg• 
Saft Diego Mesa College 
San Diego Sto.lCI UniverSity 
San .Fr.ina;~ Sc.at~e Uojvcrsity"' 
San 1o'se State Univmity . 
Sarna Clan. Uaivenlty 
Simpson College 
SoliUW Commuoity Collage 
Sonoma Sute Univenity · 

' Swd:ICil'll caJl!ontia Collqo 
· Stanford l)Qiv~ily 
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United Sblte~ International University 
Univcnii()' of C.lifornia-Boricoloy 
Uni-wersity ofCallfoml:a·Davls 
University of Califoml*'"lr'iino 
Univcl1ity of Callfomia-Los Angclu 
University of California-Santa Billfbarill 
University of C~lifomia-Santa Cru~ 
universiry of cautorni.a-San mega 
University of Redlan~ 
University oC San Diego 
Univenit)' of San Franeiseo 
University of Southom Califomia 
wosunont College 

Cnlondo 
Color"Kdo Colleee · 
colorado Mowu:al.n Colleec 
Colortdo Northwc:Utlit Cotr\1'1\uttity CoU01e 
Colorado S~UI Univonity 
Communit)l College of Denver-' 

Front bulle Community College 
Mevo.PQlitaa. State CoUcgc of~vtl' 
Otero Junior Colleae 
Pikc3 Peak Community CoUeP 
Pueblo (:ommunity Colle.ge 
Red Rg~b CQntmunity Colle&e 
Trinid4d Stao= Junio.o Collep 
UniYmlty or Colorado-Deaver 
Unlver!lty of ~ftver 
University ~fNorthtm Colondo 

conges;Jicut 
. Brianvood Collo;o ·· . . 

CAf)ltal Comtnuaity Technieal ColteP 
Conn~~t Coil~ · · 

' ,•'' 

Fa.irtlcld U111Verslty 
Mancl.ma Community T~hni~ CoUop 
Quinebau; Valley Community-Tcclmlca.l College 

Trinity Colt~ 
Ulltversity or Coaaectkat 
YO\lo Univol'1ity 

Delapue 
Delmw&fe s~ Uni~cy 
Dellwtn Tec:blll~l A Coaitaaall&ty Co0ecl 

· Wibningto~ College 
Univer3ltY of Dolawvo 

J2jltdct of Columbia 
American Univ'-"'1111ity 
Catholi~ UnivcnitY of America 
Oalla\ldO( University · 
Gcor;o Wa.sbiD;ton Unlvcni\)' 

· Georgetown Unive'"'iqr• 

Howard Univenity 
SouiliC4L'it«n Un.ivcnity 
Trinity College · 

Florida 
BIIO'Y Univ~ity 
'Brevard Commun(ty Coil~&~ 
Central Florida Community College 
Embry-Riddle Aeronautical U"ivcrsity 
florida AdtM Untvmky . 
Florida Atlantic Ualversity 
florida International Univenity 
Flori~ Keyt Community CoUq11 

.· . .· florida :soum.em college · 
Florida State Uruvcr.dty 
Hills.bofoup·Communtty Collet• 
Hi-T~ S(hool"~fMfam.l 
Ulcc City CoounUlllty Ct'lllege 
MlUlltta; Community CoUcp 
Miami Dade Community Coll~gea 

. New England lnmcute ofTechnoloar. him BOSKb 
Nova SoutbeNtem U•dvemcy . 
Oka.loosa-Walloi1 Commur~.ity Colltat 
Palm Be.eh Admtic: CoU.eco 
Palin Beach CoDl!DIIdilY College 

. Pensacola Jurtiot Colltgc 
ROllins couegc · 
·S~minc;~lc Comra\10~ CoU• 
St. P~ IwUor College 

· Tampa Tecbl'lleai111Stkurl 
University of Cennl Florida·· 
University ot Florida 
Vniversity o£ Mimli · , 
University ol Soudl florida 
Webber College 

CtorgM 
Abraham Jbld,r,la AtrteaJtunl Coltq• 
Albany State Unlvenity 
Atlanu Mccropolitm Colleg• 
Augu.sw S. TJuiYonity ., · 
cm.ou T!!Chnlcat rntt~rum 

. . Coastal Gt!arg• Comnnmity CoUOil 
. Oilton CoUcgo 
oanon college 
DeKa!b Collega 
DoVry ~ o( Technology 
Emory UnlvetSI~ 
Geoflbl SouCiaen UAtvenuy 
a~gia Stato UnivCmlity .. , 
Kennt;Saw State Ull.ivetSlty 
M&<oon Sum CoUeee 
Mordlowo CoUegc"' 
MoNhousc Sdlool ofModicmo 

.. 
··-····· ···--·-·~·-
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Manis Brown College 
SpelmaD concee 
Stlltc UnivctS!tY ofWcsr. Georgia 
Tructt.MeConncll College 
Valdosta Technir;~llo:!aiN~ 
Waycross College 

lbwuii 
UniversitY of Haw aU at Manoa 

rd.aho 
Bolso S~~ Urtiversil}' 

llllrto!! 
Black Hawk College 
Bradley Un!vcni()' 
Chicago Stnta Univen:ity' 
c~ CoilOKCI of Chic:~o 
Coll~gc of DuPage 
College ort..akc COumy 
~aul Unlvertlty 
Elgin Comrnut~ity College . 
Hig;hland Community Colleco 
Illinois State Ualverstty 
lllinois Wesleyan Univenity 
Joliet Junior Cotlep 
l<asku1da Colle~o ,, .. 
Lowls a.nd Clarlc Community Colleg~ 1 ' 

McKendree CQiteg~ . 
_ Mettopoliaa Community Colleae . 
Native Am~ Ech.tCuiontiSefvica Collq~t 
Nonheastm~ Winois Univemty · · 
Parkland College 

. Prairie Stml Colle;t:~ 
Rend Lake Co!Jee,e 
Robttt Morris College 
So"thr:m Illinois Univmit)l SY*m• 
Southern UI!Qots UnivcrsJ~ 
Soudtem Illinois Utli"etSity..E.d~ilt. 
Southern ltllnols Univmity·Han'Ub\lrl 
South SubUiban ColJep 
Sprlllefield College-
st. Augustiftci: Collc:&e 

Tcumu Collee~ 
Ul\iver$it)' ofllli1'1oi$-OiiQ&D . 
University of llllnob-U~CJwnpalp. 
Western lllinois (Jnlvcnity 
Wheaton College · 

lndlan! 
Ball S~U! Uni~er1lty 
Butler UnJvenity ' _ 
Holy Cross College 
Indiana ~usine$i Colle6:0 

lndiau Univen"Y-Bioomingtaft 
Indiana Unl'lwity Purd~.~e University, IndJanapolls 
Tndiana t,Jnivmity•NQI1hwe5t 
Indiana Univmity-Sourhhetld 
M:lrian College 
Purdue Unive11ity Nonb Centnl 
T11ylor Univc:alty. 
Univenat}' of ~'llant'lftlle 

Univmity of EvuasvWo-E\'aiiSVillc 
Valparaiso UniversitY 

lnwa 
Central Colleco 
Comcll CA:IIIege 
Kirkwood Comrouqity Colle&o 
MomiilFide CoUoco 
NortheASt low• CommUftity Colles:• 
Northwescem Cottese , 
Southeastem Cmunun.ity CoJiege 
Univemty otToW. 
Uni-niti ofNortbam Iowa 
Waldorf Collep 
Wartburg Seminuy 

KuiM 
Clot~d Cau•ty Commulty CoJkte 
Donnelly Colle&• 
i-...nporia Sale University 
Fort Hays sbiut Uni~ 
Jol,nson County Community CoUeae · . 
Kansas Slate University 
Pntt Community Colleco 
Soward Cowuy cottunw\ity College 
University of Kama · · 
Wuhbum Univenity 

Kg tuck! 
BollarmiDe Collcic 
Berea College 

· Centre CalleRe 
Cumbcrlmd CoUcge 
!ast.em K.eUwcky untveniey. 

. HopkinMIIe Commtmity CQUcp 
Lindsay Wllsc:la College 
Mayaville Community Coli~ 
OWensboro Col!lmUDky College 
Pres~ Convnunity Colle;• 

· Union College · 
Univenity ofKenftlcky 
Univenity ofLoulsville . 

Loqiltaaa , 
Louisiana State Univmity~Eunice 
Southcztcm Louisi~ Ull.lvcrslry 
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Sou!hen'l Urdvcrsity . 
· Tul1111Cl Univ~ity 
Loui.iiana Smtc University and Agriculmnl and 
Mcd!anical Coll~ge 

Mliu 
Bate:~ Collcce 
Bowdoin College 
Colby Coll.ege 
·Maine Colle eo of Art 
Maine Marltlrnc Academy 
Thomas College· 
Univmny ofM*i"e-.F~mgum 
Universil'Y of New En~land 
University of Soumem Malao 

Maryland 

Anne Arundel Cmnmun[ty CoiJer.e 
Bowie SEAre University 
Columbia Unlon College 
Fro5rb~ Staftl Univcnity 
John' Hopkins Uni~~ 
Morgan St~tc Un.lversJty 
Sali$bwy St1U1 UnivflrSity 
st. Mary's couese of Maryland 
University of M3rylaasd-Baldmore C"unty. 
Univcrsi'Y of M~land-Colleeo Pmt" 

. Univcmcy of Marylaf\d-Ea&tem Shore · 
WuhinKton Colle&t 

Mut:s~ha.wq 

Amherst College 
·.Atlantic Union College: 
Bay State. ca·nc~:• 
.Bcriahire Community College 
&$ton College 
Boscoli Conservatory, The 
Bostort University 
Bridgewater State Colles• 
Bristol Community Colis&• 
BWlkcr Hill ConuUun.lty Collego .. · 
Cape Cod CommUJlity Colle&• 
Oem CoUo~;o 
£1!\~aauel Call .. 

Framingham State College 
. Franklin Insdtute of Boston 

Firehburg State coUege . 
Gordo11 Collese 
Hampshin College 
HarVilrd Collc;a · . 
U.ScU Colle&O 
L~;slcy CoiJq'~ 
Lawren~ Memoria.! Hospi~ School o(NU1$inR 
Massachusetts Collc(;o. of Pharmacy aDCl Allied 

~ ... 

Health ScimccJ 
MassMOit Community College 
MoUDt Holyoke Colle&e · 
Mounr WachWilcd Community Colteg• 

· , · Nichol& Collega 
· North Adam State College 

NOrtttem·~ox C::ommunjty Colleae 
·· Nol1b Shan: Commlmity College 
'North~ Univenit)' · 
·~ Manor Collese 
Quitlslgat4ond Community' College 
Roxblll)' CDDUDuoity Cc:-11• 
SlmniGIU con.-' . ' 
Smith.Collece 
Sprlncfleld Coli~•· · 
Univcnicy of MIHichuscas-Amhcnt 
Vnivenity of ~Boston 
Wollosloy Colleeo . 
Westen~. New Ensland College 
Whcamn CoUege 
WMclo<.:k Collt!!•' 
Williams CoUqe 

·.Mkhlg• 
: Ad~Collep 

Alma Coli~• ·. 
Baker Colle&c 

· c.:alvln Colleg' 
Centu for Qnbve Studws 
Ccntnl MJc;.hlgtU~ UD.ivcrsltY 
DaVtnpott Collep 
Ea.Uem Mldllgm Unlvemty 
Ferris Sta!8 Univemty 
Oleo Oub Community Cotlqo 
Gl'lftd Rapids CommUility Cot~ce 
Grand Rapids ~at CeDter 

. GfiWi Valley State Uoivc:rsiey · 
Jack.soa Community Collcp 
K.;ali:IIDaZOO Coltese 

.· Kalanw:oo Valley Community CoUoge 
Kendall Collese of Art~ Daign 
tanms Ccm~munity Collep · 
Mldllgan State Untvcnky. · 
Mott Community Collep 
Northern Mlchigaa 
Oakhuld Community Collqo 

. Sa&inaw Valley sm. Univmity 
SNrna Hf!lights Coltep 
St. Clair County ~nununity CoUcgc 
Unl'f'ttSity of Detroit-Mercy 
Univontty of c:m:ar Falls · · 
UnivetS\itj o.f Michigan-Ann Arbor 
Urti..,mity of Michigan-Flint 
Washlc11&W Community CoUcgc . 
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Wa~~ County Community Colle&e 
West SbOR CommunityCollege 
Western Michigan Unlvenity ·. 

MipnefO!a ' 
Augsburg College 
Bemidji State Uni¥ersity ·. 
Ccntnl.l Lakes Conego 
Concordia Collc:gc: at Moorh~ 
Gustavus Adolphus College 
Hainline Univenity 
Mankato SlatO University 
MetropOiiWI Stale University 
Mirla.etpoi\J College o( Att ud OMip 
Moothead State Univcnity 
NEl College ofTc:dmology 
Red Win~inona Teclmieal Colk:p 
R.ivcrland Com.mufty Colla*• 
Univenity ofMinntsota-DulU1h · 
University of MiMesota-Mintueapolis' 
Winona Stilt¢ University 

Mfrstssippl 
ltaw~ba Comttn&nity ColJop 
Ja~;bQn S~ Univenity 
Meridian Community co neg~~ 
Mlsslsslppl Gulf Coast CQfftmunity College · 
Mississippi State University 
Mississippi Univomty f1.1t Women 
Mi~Jsisalppi Valley Stab~ University 
Northcan Miui.nippi CommWlky Colkgci 
Rust Cotl~ge. 
Univ~ity of Mislissippi• 
University of Southern }di$Sissippi 

~ouri 

Central Methodist CvRcgc 
Cleveland Chkopractic Collece-JUn~M City 
Lindeawood U an'cntty 
Ml:i:iOW'i Wc:~an St* Collcgo · 
MetropOlitan Community Collep 
Q7,arb Technieal Cornrn1Uiity cou.g. .. 
Rockhum Coll~o 
Saint Louis tJaivcnilJ 
Southeast Missouri S~ Univusity 
University of Missouri ...Columbia 

_Mo~ntnJ 
CamJII Coll~;~a~ 
Flathead Valley Community CoUqc · 
Helena CoUcgc ofT~hno1oltY 
little Big Horn Collecci 
MontGn& State Unlvers!ty-BIIIInp 
Mon~ State Uolvcnity-Bozcma 

Montma State Univcr:sity.Nonhcm 
Monrana St1te Univmity Collese of T~nology. 
0re3t Falls · 
Mont:zma T.:ch of the; ~nivcrsiti of Montana · 
Salish Kootenai Colle~e 
University of Mot~tatta• 

Ntbnskl 
Bellevue Univerrity 
DQaDo Coll1:12e 
Metropolitta Commaaity College 
Midland Luthcrao College 
South~ Couummity COllege 

University ofNcbrasb-KmtncY 
Univ~CN.ity ofNc:brub-.Uo~l.a 
UniVet!ity of~~ah6 

· Nfv•dlll · 
Truckee Meadows Community Co1le&e 
Uni~ersity of'Neuda-Las Vcps 
UtliVenlcy ofNeVida-Rmo 

Ne'IIW HamCMhirt 
Castle College 
Colby~&w)'CI' Collop 
Darttnoudi Col.kjc 
Kel!nC State College 
~ew Eapacl Colltp 
New Hllm~ COGUDWllty Teclmical CoUepo 
8erlill . 
NCJW Hantpthire Comalllllhy Teduucal CoUe;e-­
Lac:ollia 
New Hampahi.rt. T~ IJUWUe 

. Nocre Dame Co11qe 
f'lym~ s~ cones~ 
R.ivier College 
S;~~l ~lm College 

: 
NpJmcy 
Brookdale COII'"'unity eoll~se 
BurtiD~ Couaty Colleco · 
College' of Saint Ellzabeda · 
Mcrca" Count:)' Com:munity eoneae 
· Middl~ COunty Collcgo 
Monrdair Stale Uni'YU'Sity, 
·'New Jenoy Iosd&uro ofTechnoloiY 
Occaa Couo'Y College 
Prlac;CIOa Uaivcniq 
Riehud ~College of New Jersey 
kuqeis. The Stu. Orliveriity of New Jmey. 
Saint_Pdcr's Colle10 · 
Sw.sex County Community Collcp 
Uni~ COUilty Collago 

;. ; 
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r!c:w Me~;iSJ 
Collcfl,e of San~ Fe .. 
Collcco of tho Souahwut 
New Mexico Hi~lands Univenhy 
NewMcx.ico State UnivCrslty · .· · 

. Ntw vor:k .. 
Banlc Strut: College of Education• 
Barnard College 
BBt'UCh Collc;e, ctrNY . . 
Binghamton University · .. · · .·· 
Sorou&h o~'Mt~t~hattaD Comm\loitY Coltege;CUN'/ 
81"011X Community College, CUNY 
8rookiY1\ Colle'e, CUNY 
City College of Now Yo~ CUNY 
Collc&o of Ag'Onat.~tic• 
Coll~ge of' Now Rochella · 
College of Staten lslab~ CUNY 
Colwnbla Univorsity · 
Cornell Univmity · 
. CUNY Medieal School 
Erie Community College 
Fordham Univmity 
Gnduatc School and Univctsicy c~u::r, CUNY 
Hob.n and. Willi- Smith Colloccs · 
Hosros Community Colle&e. CUNY 
Hudso11 Valley Community Coliqe 
H\U\tef College, CUNY 
Juhn lay Colle~;g ofCriminlt.II~CCt CUNY 
I<Jn&sborou&f\ Community Colleae. CUNY . 
LaGuardia Community Collqc. CUNY 
Lt:hmad CoUege, CUNY . 
Lona Island untvcniry-Brooklya c.mput 
:t.oac Island Uni-..ers~W Post Campus 
l..Mg lslaod Univf!I"Sity-Southint1)tQQ Colle&• 
Campus · 
Marist Collqo . 
MIU}'mo~ml Collcco 
Maeymount Manhana.n Colleee 
Medgat Even College, CUNY 
New Yorlc City TccbaiQJ Colloae, CUNY 
New York Univ~by• 
Pace Ua.ivmity 
Pratt lnstiNto 
Queens Collc;c, CUNY 
Qucensborouc,b. Comm\IQity College. CUNY 
St. Johll1S Unlvenlty 
State University Coli~" of Frcdc)nil 
Suffolk County CommlllliC)' Collqo 
SUNY at Buftblo 
·suNY 111 Bt;ac;kpori . 
SUNY er Old Westbury . 
SUNY at Oneonta 
SUNY at Potsdam 

··.·. 

. s~·univenity 
Syrit Colle&c 
The Ju.Uu.rd. School 
V,assar College 

. WC3tch~ CqmmiJJ'IiiY coneso 
Y 011< Collqc, ClJNY 

Nortb Cl[olinl 
· 8-"er..scoti• College 

Btlmoa.c Abby Collep 
· Cape F~ Community Collcso 

Cartm:t Community College 
Catawba Valley CommUJtity College 
Cenlnl Pledmoau Community Colkp 
Chow1111 College 

· Duke Univenity 
Eui: caroUna University 
Elon College 
FayCUC'lllkl State Urtivcnity 
Faycacvlllc .Tecbnlcal Commwity Collese 
Ouilfcrd College 

· . Hleb Poloc UriiversitY 
Livingstone College 
Montgomery CommWilty Collop 
Nortk Carolina Aa:rie~ltunl &. Teclutlcal Stm~ 
Univmily 
Nonh C.Oiina Ctmral Unlvcrs.hy 
Nor:m carolina s~ uniVmh:~ 
QllCCNI College 
SandhiUs Community Colle&e 

. SL AA<ttews ProsbyteriiD College 
St. ,t\upttino's COIIOgo 

· · ·untveraity of~ortb C.Oiio.a-~iUo 
. Ul1lversityot'Nonh Carolin...chapel HiD* 

Univcnily of North Carolma-Oreoosbcn 
University of'Nor1b CaroiU.Wllmington 
v~t-Gruvtlla eom.n,unity Collep 
'\vab F~ Univcn;lcy 
Wcmra PkdiDOtl~ Commaaity Collect · 

Nort1! P.gko!Jt 
lJlsm~ St* CoUqo 
Trinity Bible College . . 
Uoivonity of North DU0ca-Williiloa 

2!tl! 
Art Academy of Cincinnati 
Blufftou CoUc10 
C250 West.crn R.cKsvo Univenity 
Clc:vcland Smtc Un.lvcnky 
Ded~Uaiv~ 
Hoc.:kinl College 
KentS~ UoivmilY 
Lor.aift <;oumy Communi[)' Collcp 
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Lourdd Colle1e 
Malone College 
Marictt.l College 
Marion T~hni~:a.l College. 

Mount Uniort Calle10 
Oborli.n Collc:gc 
Ohio We~leyan U'l1i"t'e1Slt'f 
Ohio State Ul\lvor.;ity• · 
Shawna State University 
Unlvenity of Akron 
University of RJo Orandel 
R.Jo Orande CommiD'Iil)' CQilcg• 
Unlvershy Qf Toledo 

Urbana Univmity 
Wittenberg Un1vonl&y 

O.ldabOtlfl 
North.:utcm Swe UnivmiC'Y 
Oklahoma Bapti~t Univer.~ity 
Okllhocnt Swo University.OkJaboQla City 
Oklabom• St•tc (Jalvenityw~ti11w*"" 
Oral Robetis Uni"crsicy · 
Southeastem Oklahoma State tlnlvcnRy' 
Soutbwe3tcm Oklahom• State Umveftky 
University ofSeicnco ct. Am ofQkJihoma 
University ofT~.ilu. 

Ore cO! 
Cenb'al Ore&on Communhy Collep 
f.,ane Community Colle~ 
Llnfleld Colle&• 
Nont.w• Chrbtiao CoUez~ 
Portland Comrna.nicy Colle&• 

· Ponland State University• 
Rop• Comaau•lty Con..s­
Southma 0regoG University 
Westem Ore1on Univmlty 

l'en!S'(lvagll 
Academy ofMedicai Attl and Businaa 
Allegheny Colle&o 
Allesheny Univenity of the Hcalcb Sclenc:a 
Alveml3 College 
Bt:<~vct Colloc<l 
Bloomsb111'8 Urllvenlty ofPenuylvaitia 
BrYn Mawr College c• Crest Collogo 
CommW'I.ifY Colle,o Qf All~ghca\y Cowa~ 
Community College of Philadelphia 
OlckJn.sOn Collegl) 
Duquesna Univt1'1'11ity 
fast SavudsbWI Uni~ity 
'Ea$tern Colleg,e 
Edinboro Univenity of Peansylvaaia 

Franklin & Mai-shan Collqc 
Gettysburg Collego­
Owync;dd-Mc:n;:y Collc:so 
Keyflone CoUeee 
Kini'5 College .. 
KutztowD Univenity of Pennsylvuia 
lansyeuc CoUcgc 
Lebanon Valley Colleae 
Maasflold University 
Mereyhum Collqo 
Montgomery CoUDcy Community College 
Muhlcmbcq College · 
Northampton Community College · 
Pennsylvania Statll Uo.ivcnity• 
Saint Vincent College 
St.Jo~·a Univcnity 

·· Slippery R..odc' Unlvenity 
Susquehanna Uni'ltt'Sity 
Temple U11ivermy 
. University of Pennsytvaaja"' 
Unlve.r.iity of Pin,IJursh 
Univ~hy of Pittsburgh 11 Bradford 
Wilson Cottege · · 

R.!Jodi Jsl•od 
nm- Un.iverslty 
Community College of abode Island 
ProvldeDco .Colleco 
RhQde lSI.aDd CoDep 
Sal~ ReJilw Uaivwsrty 
UrtiYcnfty of Rode ~~~d 

Soutll CafOIIRI 
B~cdia College 
Clafli4 Coltese 
Clemson 
Coastal CIII"'ibla UD.ivors.it) 
Cok:erCoU•• 
Collego of Cbzltlatoft 
Colurnbialntematiooal Ut\i""ity 
Dcmnalk Tcdmical Colle&e 
F'l'1li1Cis Marioll Univer~ity 
~W~Collcso 
So-.dll C•roUa• State Ulliverstty 
University of Soutb Carolina 
Wmthrop Univmity 
wofford Coll.,l• 

Sautb OakOCI 
University of South Dakota 

r .• ' 

Te'nnqsee 
Aquinas College 
Cll;utuooga State. Teclmical Commurtity College 
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Cleveland 5ato Community College 
East TcMCSs«< s~ Unlvmit)' 
Klrlg College 
lee~ College · 
Lane Colle~o 
Mll.l'tln Mct!1odlst College 
Maryville College 
Mllllgan Colleste 
Roane State Community Colle'' 
Southern 44ventiJt Ul\IV~nity 
TcnnCMCO Te<ilmolo,ic;•l Vnivcnity 
Tennesgee Teehnoloo Center at: Haruville 
Tcmncsscc Wesleyan Colieee 
Tu.Sculum College 
Union University 
Univ(lf'Si'}' o(Teft.ftesM~e al Ch211UDoOp 

Vo\upteM State CommunitY COllege 

Tet:lll 
An~oliwa Collc;;a 
AIHfin CoiM'!uniry c~lh:ee 
Colle1• of &h. Mainland 
Collin County Community Co&lep 
El Paso Commuaity Colle&e 
Houatoa CotMiUDity Coller.e System 

, Lc Toauneau University · 
LeeCollcp 
I.ubboclc Chtistlaa University 
M~Mul'l)' Vnivenity 
Mldw~em St:lte Univcrt!ity 
Nonh Centnl Tuas College 
Nortl!callt Texas Community Collcp 
Paris Junior College 
Rice U'niversit)l . 
Sam Houston Scats 'University : 
Soud\ Teus Cone,o of Law 
Solid\ Tau v o-Tech srownsvtuo 
Souchw• l01\N $Late Univ.nity 
Stephen F. Austin Sale UnJvmity 
Texas A&.M Univc:rsicy COfPI." Chridi 
Texas Ch~ Colle1t · 
Texu Chri$t.lu UllWcrsily 
Texas Tedli Uttiwrsity · 
Texas Wesleyaa Uruva-sky 
Texas Women's Un(vcrslty 
'Univonity ofHoustOft-Victoria 
University of Mary Hnia-B.ylor 

· UtJ.ivcl'$ilY ofNonb Texu 
Univc:r1ity of Tcxas-Arlia&too 
Univmir)' of TC'<a.Austid · • 
Vnivcnit)' ofl;exa.-8tOW1\Svilte Md Texa 
Southmost Collep 
Ullivcrslty of Texu-Da.llas 
Univ~1"!5it)' o£Tcxu-EJ Puo• 

University ofTexas-Pm Amorican 
Univcnity of Texas-San Antolllo 
W~llml Texas College 
West Texas A&M Univenitv 

1!1!!! 
Colleae of Eastern Utah 
Dixie College 
S•lt Lake Community College 
UntversttY of Utab 
Utah Stato UaJvorsity 
Weber State Univccsity 

. Wcstrninister Collep of S:llt lako City 

Vsooopt · . 
C:Lstlemn Scats Colle!* 
Community COUe;o of V ormoat 
Johnsoa Swi! Colleaa 
Landman: eouoao . 
L)""4doft Scete CoUese 
Trinity Collep ofV~tmodt 
VermQtll Sue. Colle;a System• 
Vc:rDWDt Tccbnica1 College 

VS!'!tnl! 
Averett CoUeg,• 
CliDcll VtllcJ CoiJeCe 
'EmOfy cau;i Kauy Collega 
Genaaau~uftity Collep 
Hollilft Col~e 
·James Mad1soD Ulllvenlty 
. M.iy Bakfw1n College 
MiiY WB~Shmr.t.. Collcca 
'Norfolk Sta11. Unhteftity 
Old Dominion Univet~ity 
Pa1rick Henry Comm~mify cones• 
Piodmoot Vqma Commua.icy CoUoao 
bdfotd U~it)t 
Rmdolplt-Mac.on ~lege 
Southside Ylf'l,illJa Community Collqe 
sautbwest Virginia comrnwtity College 
Univcait}i ofVirKJDia-Owlouosvillo 
Virginia Col'ft!IHIIIw«tlth Ull~rnity 
Vir&lnia HiJh&.nds C0111m:uniCy Q»lloeo 
VIrginia Polytedmic lll.Slirum and swc Unfvcrsity 
Virginia Wetle)'Ul College 

W ~t•t! lalt19.!, 
BcUowo CommQ&Ucy CoUqo 
Ceaa'll! wubi.Dgtoa U"uivcni'Y 
cOmm.uniry College of Spo!Wte 
1M Evargroen State Collqt~ 
OraY3 Hutm' College · 
same Univenity 



Spokane Community Colleae · 
Spokace Falis Community cOllege 
University of Pugel Sound 
Univenity of WiL'IhingtQI1 
Wi~:ihington S~ Com.m\lnlty Collcgo 
WMbin"on State Univenh:y . 
Wcslern Washin2f0n Uni~ettiry · 
Yalcima Valley Conununity College. 

Wpt VitrJDlt 
Bluefield Stltc Collcao 
Bethany Colteae 
College oc We:st Vqinia 
DllviD ilnc;l 'Etkitu Collc5o 
Fairmont Sbte College 
Md•ll University 
Ohio V;dloy College 
Wost Liberty State Coll.,;e 
We$ Vlr;illi.l We:lleyan Colk;e 
W~!l. Virginia Univeni~ · 
Wheeling Jesuit University 

Wb$oAJiA 
Madi10n ArU Technical Collcg• 
MOWlt Macy College 
St. Norbert Collti• .. 
Soulbwon WiK011$In T~bDkal CoUep 
Uoiv~nity ofWU:eonsiD-t!-u Claire 
Uol\'etsity C)f Wlseon.sin-l..aCros:!o 
UniYcnity of WIKODSin·Pla&tevillo 
University of WiS(oosin-River Falls 
University of W"~on3in-Whit~ 

Wyorufr!l 
Ctipet Colle&o 

pysrsoBIU 
Polytechnic Univcni«Y ofPueno Rico 
PoDdflcal Cadtolic Uaivcnicy ofPueno Rico 
I CPR Juniot ColiC~• 
University of PuatD Rko 

MtcronesiJ 
Calltsee ofMf~FSM 

Total collc~s and \J.1UvenirU:$ ccllllQ2}n.ocl to chc 
America Reads Challoqe: 790 

•coutca .., unlvc:nilia:l 'llfiCb - ~.~Wrtlk'" ,ll:&:rl .. oonwniaw 
membtfl. • . 
..,Collt~C$ Uld un~ria Ia boldle~ MC n;w llli.dilianL 
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Volunteer Tutoring Programs 
Do We Know What Works.? 

BY BARBARA A. WASIK 

Ms. H·asii· rr .. :ie'lf.•s the cu1rent state of knowledge about tht tj/irl.' u11 rlrhitxz.-rmml ufu;rious tutoring 

programs that use adult '-'O!unteet:'i. If the Amerira RMrl.i (Jiflllnl.~r is /r, tlltain it.·· am/;itious goals. it 
is essential that its tutoring programs be founded on a solir/!Jtl.··t ol rr.iullih. shr poill/.'i out. 

T
HE AMERICA Reads Chal­
lenge of the Clinton Adminis­
tration makes a national com­
mitment to the goal that every 
child will read independently 

and well by the end of third grade. This 
is a goal of great importance:-40'/c of all 
U.S. children are now readin<• below the 
basic level on national reading assess­
ments. The President's challenge has fo­
~used attention on the importance ofread­
mg and education in children "s lives. Chi!-

2H2 

dren who do not learn to re;JJ in the ear­
ly grades begin life"sjournl'~ llll :: r;lth of 
failure and poverty. · 

The primary component pf the .-\lllLT· 

ica Reads Challcn!.:t: i~ tiJ,· ll'l' ••i aJult 
volunteers to tutor l~h i ldrl'll durin:,: :1nJ ;II· 
ter school and on llt:d.l·nd'. :\' 111:111-' :1' 

one million tutor~ will b,· ''"d.1r1;: 1'.1111 

child.rcn to help them learnt" rc·aJ. -\n c·~­
tirnated $2.75 billion is pn>J'<"cJ I<' he· 111-

vestcd in this initiative. Th1' i' an :mJhi­
tious and impoi1;Jnt rro~ran>th:ll h;J' ~real 

p<>tential. hut there are several issues re­
~:trdin~ l'oluntccrs ;Jnd the roles that they 
will play in ~chuob that must be carefully 
con,tJcrcd if thi~ pro~ ram i~ to hm·e an im­
pac·: on the I'C;JJin~ pcrfom1ance of young 
.:hiiJrcn. 

The crucial i.'suc. which has 1 et to be 
'·' 'tcm;Jticall~ ;Jddr~:ssed. is how these vol­
unt~:cr~ can ht: u~cd-most cffecti\·eJy by 
the ~<hook All over America. school ad­
minhtrator~. principals. and community 
ac·tll "t~ arc ~cramhlin~ to identify or de-



,. 

vclop volunteer tutoring programs for their adult community volunteers or college stu­
~chools. Unfortunately. there are few guide- dents. 
lines for doing s·o. Before _millions of vol­
unteers enter our schools, it is important 
to analyze carefully the roles they can play 
:1nd the kinds of training they will need to 
be effective. 

There are literally hundreds of grass­
roots tutoring programs that are being used 
in the schools. Some have training for tu-. 
tors that is very well developed: others do 
not. Some programs have written materi­
als for tutors to follow; others rely most­
ly on the oral dissemination of informa­
tion. Some have student materials: most 
do not. In addition, because many of these 
programs were developed to fultill a spe­
cific need in a particular school, little at­
tention has been paid to evaluating or dis­
seminating the programs. Thus many pro­
grams are now being implemented across 
school districts with little evidence of their 
effectiveness. 

The most important question about any 
new program in education is, Do we know 
what works? My purpose here is to review 
the current state of knowledge about the 
effects on achievement of various tutor­
ing programs that use adult volunteers. If 
the America Reads Challenge is to attain 
its ambitious goals, it is essential that its 
tutoring programs be founded on a solid 
base of research. 

Research on Thtoring 

Currently, there is very little work doc­
umenting the effectiveness of using volun­
teers as tUtors. A meta-analysis on cross-age 
and peer tutoring found positive achieve­
ment effects for tutoring.' However, the 
researchers included all tutoring studies 
regardless of subject area, level of tutor 
training, and amount of time spent tutor­
ing, so it is difficult to separate out the 
true effects of peer tutoring programs on· 
early reading. None of the programs used 

BARBARA A. WASIK is principal research 
scientist at the Center for Social Organization 
of Schools, Johns Hopkins University, Balti­
more. Portions of this· anicle were adapted 
from Volunteer Tutoring Programs in Read­
ing: A Review of Research (CSOS, 1997). She 
wishes to thank Robert Slavin and John Hoi­
lifted for their thoughtful comments. The re­
search on which this article is based was fund­
ed through the Office of Educational Research 
and Improvement, U.S. Depanment of Edu­
cation (Grant No. R-1170-40005). However, 
the opinions expressed are those of the author. 

Robert Slavin and I reviewed tive tu­
toring programs that used certi tied teach­
ers and .paraprofessionals.: The tindings 
from this review document two important 
conclusions. First. one-to-one tutoring is 
an extremely effective form of instruction. 
the primary drawback being the high cost. 
Second, programs that used certified teach­
ers as tutors appeared to have substantial­
ly larger effects than those that used para­
professionals. Furthermore. in the programs 
that used paraprofessionals effectively to 
help children learn to read. the paraprofes­
sionals were highly trained, and the pro­
gram was highly structured, with specitic 
tutors' manuals, student materials, and train­
ing procedures. 
· Two of the programs we reviewed are 
especially important to understand as a 
backdrop to the current interest in volun­
teer tutoring. The most important is Read-· 
ing Recovery, a tutoring program for at­
risk tirst-graders originally developed in 
New Zealand.-' This program, currently 
used in more than 6,000 U.S. schools, has 
excellent evidence of effectiveness for the 
first-graders who take part. 

The second influential tutoring program 
is one that is part of Success for All. a school­
wide reading model used in about 750 most­
ly high-poverty elementary schools." Suc­
cess for All provides curriculum reforms. 
schoolwide professional development, and 
family support services, in addition to one­
to-one tutoring from certified teachers and 
paraprofessionals for the lowest-achieving 
first-, second-, and third-graders.' Research 
on Success for All has shown substantial 
positive effects. 

The major criticism of both programs 
is the expense of using certified teachers 
as tutors. As a practical matter, it would 
be a major contribution to find volunteer 
tutoring programs that have even half the 
impact of Reading Recovery or Success 
for All, for this would enable far more 
children to be served with some expecta­
tion of success. Effective adult volunteer 
tutoring programs could help a greater 
number of children benefit from one-to­
one attention at a critical point in their lit-
eracy development.. ' · 

Selecting Programs for Review 

Initially, I had intended to focus on 
adult volunteer tutoring programs that have 
been evaluated through comparisons of 

similar experimental and control groups, 
a seemingly minimal requirement for pro­
gram evaluation. When I reviewed the jour­
nals in edw:ation and psychology, as well 
as unpublished dissertations. I found only 
two programs that. tit this criterion. and 
only one of them was still in existence. 
Therefore, my review was expanded to·in­
clude programs that used some form of 
evaluation. such as pre/post gains in test 
scores or correlational data. However, since 
many of these programs were never com­
pared to control groups, it is impossible 
to determine whether the gains they re­
port in student performance are .the result 
of the progmm intervention or are gains 
that would have been made without an in­
tervention. In addition to programs that had 
some form of evaluation, I also reviewed 
the programs highlighted in documents 
distributed as part of the America Reads 
Challenge. 

Programs Targeting Grades K-3 

The Howard Street Tutoring Program 
is one of the two programs that were eval­
uated using a comparison group. It is a 
small. community-based, after-school tu­
toring program that was developed in 1979 
as a joint venture of the National Read­
ing Center at the National College of Ed­
ucation in Evanston, Illinois. and the Good 
News Educational Workshop, a commu­
nity organization in a poor neighborhood 
on the North Side of Chicago.s The goal 
of the program is to provide volunteer ser­
vices to second- and third-grade students 
who are having difficulty with reading. 

Unpaid volunteer tutors range from un­
dergraduate college students to suburban 
mothers to retirees. Volunteers are trained 
by a reading specialist, who first models 
tutoring sessions and then observes the vol­
unteers as they begin to tutor. The reading 
specialist provides feedback, offers com­
ments on the tutoring session, and devel­
ops tutoring lessons for each child. In ad­
dition, volunteers are given a training man­
ual and materials to use in tutoring. Volun­
teers tutor students in one-hour sessions, 
twice a week: for a minimum of one year. 
The cost of the program involves the sal­
ary of the reading specialist and the ma­
terials. 

. The evaluation of the Howard Street 
Tutoring Mod~ involved 50 second- and 
third-gr;ders in an inner-city Chicago 
neighborhood. The students were screened 
and pretested on measures of word recog-



Since nzany of these p1~ogranzs were never com.pared to cont1~o/ 
groups, it is i1npossible to determine whether or not the 

gains they repm~t are the result of the program intervention. 

nition, spelling. and ability to read pas­
sages from basal readers. They were then 
matched on their word recognition scores 
and randomly assigned to either the con­
trol or the treatment group. 'Students were 
posttested on the same reading and spell­
ing battery that was used as a pretest. 

Data from the first year's evaluation 
show overall positive effects for the tu­
tored group over the control group. On the 
measures of general word recognition and 
basal word recognition, students who re­
ceived tutoring gained .25 and .61 stan­
dard deviations respectively. On the basal 
passage. which required oral reading, the 
tutored group performed substantially 
better than the nontutored group (ES = 
+ 1.07).* The tutored children also spelled 
more words correctly than the non tutored 
children (ES = +.82). Data from the sec-

. ond-year evaluation show similar findings. 
Although these data are based on only 13 
matched pairs of children, they clearly 
support the effectiveness of the Howard 
Street Tutoring Program. 

The Sclwol Volumeer Development Proj­
ect was developed in Dade County. Flori­
da, as an intervention for children in grades 
2 through 6 who were having difficulty in 
reading. Community volunteers tutored 
children for half an hour four or five times 
a week. Tutors were trained prior to tu­
toring in a variety of tutoring skills and in 
the use of multimedia materials. They al­
so worked with a reading specialist on the 
skills that they were tutoring. Sn:dents were. 
randomly assigned to a tutored or an un­
tutored group. After one year. studenL<; who 
had received tutoring gained .50 standard 
deviations more in reading than the untu­
tored group. This program wa~ terminat­
ed during the 1980s. 

Book Buddies is a program developed 
by Marci<J lnvemizzi. Connie Juel. and their 
colleagues at the universit\· nf Vir!!inia. 
The goal of this program is t~l pnn id; low­
cost. one-to-one tutoring to firq-graders 
who are hm·ing difficulty learning to read. 

•Effccl size, ar,· ,·:~i,·ut:~lcu h~ '"hiroclinf ihc 
conrrol::•roup·~ mc~m :-.t.'llrt:~ on <J sp~-.· .. :itic measure 
frorn lhe rrc<ttrncnt ~rpur·~ score~ and Ji,·icJing hy 
the control g.rour·~ qandard dcvi;uion. 

~·' 1 I 'I II I >I 'I T \ 1-; .·'\ I 'I '. \ \ 

First-graders are tutored for 45 min- the others in terms of poverty level, they 
utes twice a week by unpaid volunteers were absent more often from school.' The 
from the community. The training of the increase in reading scores could also be a 
volunteers ha~ two main components. The result of parents' involvement and moti­
program developers. who are university- ,·ation-to have their children read (and at­
based reading researchers, provide anini- tend tutoring sessions) and not a result of 
tial two-hour training session and two ad- the tutoring program itself. 
ditional sessions during the school year. Help One Student To Succeed (HOSTS) 
In addition, graduate students in reading is a volunteer tutoring and mentoring pro­
education serve as on-site reading coor- gram designed for first-graders through 
dinators at each school and provide on- sixth-graders who are at risk of school fail­
going training and supervision to the vol- . ure! The HOSTS program can be used 
unteers. Thereading coordinators super- either as a pull-out or as an after-school 
vise the tutors on a daily basis, assess the program. depending on the needs of the 
children, prepare lesson plans for the tu- individual school. 
tors to implement. and gather the appro- The HOSTS school appoints a teacher, 
priate materials. The tutors also ha\'e ac- who is often the Title I resource teacher 
cess to a tutoring manual that outlines the or the reading teacher, to organize the 
tutoring methods and guidelines." HOSTS materials. coordinate the volun-

AII children were pre- and posttested teers. and develop diagnostic plans for each 
on alphabet knowledge, con.cept of word student. Typically, volunteers are not paid . 
knowledge, phoneme/grapheme know!- Teacher/coordinators have three days of 
edge, and word recognition in isolation. initial training and three days of follow­
Only pretest performance on word recog- up training. In addition to this organized 
nition correlated with the number of ses- training. there is a HOSTS"hot line" that 
sions; The higher the pretest word recog- the teacher/coordinator~ can use !o ask 
nition score, the lower the number of tu- question~ and receive guidance. 
toling sessions. Volunteer~ receive two hours of initial 

lnvemizzi and her colleagues compared training in which the program is explained. 
the performance of children who had a The teacher/coordinator then provides on­
high number of tutoring sessions to that going trainini for the volunteers at the 
of children who had a low number of ses- school. 
sions. The number of sessions ranged from The HOSTS program pro\'ides a com­
six io 63. The median number of 40 was puter-ha~ed management system. and the 
chosen as the dividing point: those who 'olunteer tutor~ follow a computer-gen­
received·fewer than 40 session~ 111~1de up crated le~son plan that outlines the skill 
the low-session group. and those "ho re- are:b in \l·hiL·h each child need~ help. There 
ceived 40 sessions or more were placed are more than 3.400 learnin!?. materials 
in the high-session group. An analysi~ of a' ailahle. whi<:h include pri~arih· skill-
variance showed significant difference~ ha~ed acti,·itie~. · 
betw'een the two gro~ps. with tlic children HOSTS C\·a]uatiom have not included 
in the high-session group outperforming pre- and posttesting of experimental and 
the children in the low-session ~r,•ur on L·Pntrol group~. Therefore. it is not possi­
all the outcome measun:~. hk I<' ~a~ with certainty how effective the 

Because there '1'a.' noL·omp:i!·i" •n :,:r••up. pr··~ram i~. Data were collected for a Ti­
it i~ entirely possihk th:1t th,-rc ''e-re· '~ ~- tk I'n~llillnal ,.:.dictation in which.a multi­
tematic reason~ 1 'L'-'h ;1' J1t" '' :ltlc'nJ:inL·L' I st:ttc· 'tud~ examined NCE (normal curve 
that some children mi~ln h:11 v rc·cei1 nl l'ljUil :.dent I gains." The results of a Title I 
fewer sessions. and thesl' difkrc·nc·._., ,·puJJ natiunal ,·alidation study showed that first-. 
have affected the Pllk••lllc''· !\1nrL· rl·,·c·nt- -.c·~·,,nd-. and third-graders in the program 
Jv. Invernizzi and hl.'r L·11lk:l LIL'' h:nc fl.'· maJ.:- \'CE ~;ains higher than those of the 
poncd that. ;JJi]wu;:l~ thL· c·h ldrL·n in the· ,,·hnol and the state~ 
Jo,\·-."·ssion ~'"lii· Ill''"'' 11111 d !'krc·n1 !'r,•m ?.cwlint: One-One i' a rrogram devel-
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oped by George Farkas :.1nd his ..:olle:.~gues 
at the l' niversity of Texas. D:.~llas. in col­
laboration with the Richardsnn Independ­
ent S..:ihlol District. Children in grades I 
throu.:;h 3 who are having ditliculty in read­
ing are selected by their tt:achas to rt:­
ceive tulllring servict:s. 

Volunteers are paid approximately 57 
per ill'ur" and tutor three to t'llllf times a 
week for 30 to 35 minutes. Because of tu­
tors· schedules. most students are tuton::d 
by t\\(l different volunteers. 

Pre- and posttt:st data on studt:nts in 
Reading One-One are av:.~ilabk. but there 
is no comparison group. Farkas has pre­
sented correlational data to support the ef­
fecti,·eness of the tutoring program:'' He 
extrapolates from the observed correla­
tion between number of tutoring sessions 
and outcome to. predict studt:nt perform­
ance at zero and I 00 tutoring sessions and 
then reports the difference between these 
- 7.3 months - as the progr:.~m effect. 

There are several problems with this· 
analysis. First. no student received zero 
tutoring sessions. The minimum number 
of sessions was 25: the maximum, 63. 
Therefore. the gain reported (7.3 months) 
is an extrapolation beyond the range of 
actual observation and is highly specula­
tive. Furthermore. there is no control for 
self-selection. For example. students with 
fewer tutoring sessions could have been 
those who were absent a great deal. 

The fntergenerariunal Reading Program 
is a joint venture involving Jerome Kagan 
of Harvard University. the American Acad­
emy of Arts and Sciences. Boston Part­
ners in Education. and the Boston Public 
Schools. The tutoring sessions are struc­
tured and are similar to .those used by Read­
ing Recovery and Book Buddies. . 

Volunteers are senior citizens recruit­
ed from various community groups. They 
tutor three times a week for 45 minutes. 
There is a volunteer coordinator who is a 
certitied teacher and whose responsibili­
ties include scheduling and training the 
volunteers in each school. Data on this pro­
gram will become available late in 1997. 
Because the program is being evaluated 
using a treatment and comparison group 
and because children were randomly as­
signed. the results of this study should con­
tribute greatly to our understanding of the 
etfectiveness of.volunteer tutoring programs 
with well-trained tutors. 

Reading Recuvery/AmeriCurps is a 
pilot project in three Reading Recovery 
schools in Ohio. in which AmeriCorps 

volunteers have been trained to tutor chil­
dren who are having problems learning to 
read. The aim is to train AmeriCorps vol­
unteers so that additional resources can 
be provided to high-poverty Title I schools. 

The .-\meriCorps volunteers make a full­
or part-time commitment to the school in 
exchange for a small stipend. Two to three 
times a week for 30 minutes they tutor 
children who have been identified as in 
need of Readirig Recovery but who can-· 
not receive Reading Recovery because of 
limited spaces. As soon as a Reading Re­
covery space is available. these students 
transfer to a Reading Recovery tutor. 

The training of the AmeriCorps vol­
unteers is extensive- approximately 150 
hours. Training consists of two intensive 
weeks at the beginning of their assign­
ment and then constant observation and 
feedback by the Reading Recovery staff 
of Ohio State University. While the rrain­
ing that the AmeriCorps volunteers receive 
is very sophisticated for a volunteer pro­
gram. it is only a fraction of the training 
that a certitied teacher who wished to be­
come a Reading Recovery tutor would re­
cetve. 

An evaluation has been conducted by the 
Reading Recovery researchers. Although 
pre- and posttest data without a compari­
son group do not allow us to draw conclu­
sions about effectiveness, these data do tell 
us something about measures on which 
gains have been made. On word knowl­
edge. letter identitication, and concepts of 
print. the students who were tutored by the 
AmeriCorps volunteers increased by two 
stanine scores. However, on text compre­
hension, which is a measure of oral read­
ing and comprehension, no differences were 
found. Diane DeFord and her colleagues 
view these results as suggesting that vol­
unteer tutors can have an impact on basic 
processing skills." However, on the more 
complex processes required in text com­
prehension, they hypothesize that volunteer 
tutors may not have enough training to have 
an impact. Teaching text comprehension 
requires an advanced understanding of read­
ing and information processing, so volun­
teer tutors are less likely to influence that 
outcome. 

Reading Together is a community-sup­
ported, intergenerational tutoring program 
developed by Susan Neuman of Temple 
University.'~ Reading Together engages 
VISTA volunteers to work with parents in 
the community in teaching their children 
to read. Like the AmeriCorps volunteers, 

the .VISTA volunteers are paid a small sti­
pend for their services. The aim of the 
VISTA,volunteers is to mobilize the com­
munity to help itself. 

Parents were recruited to provide ad­
ditional opportunities for kindergartners 
and pre-tirst-graders to read and write in 
a playful context. The VISTA volunteers 
developed literacy .. prop boxes" to be used 
as the bases for activities that the parents 
would share with the children. 13 The VISTA 
volunteers and the university reading re­
searcher trained the parents to use the prop 
boxes. 

Parents met for one hour twice a week 
to work witr. the children. Tutoring was 
carried out during the school day and was 
scheduled around other activities. Tutor­
ing was typically arranged on a one-to­
one basis. but at times there could be two 
children to one tutor. There is no system­
atic. formal evaluation of this program. 

The Early Identification Program is a 
kindergarten intervention program- de­
veloped by Robert Stark and his colleagues 
in the Reading, Ohio, school district­
that focuses on preliteracy skills. The pro­
gram uses parents, high school students, 
and other community volunteers to work 
with the children. The volunteers are not 
paid, but two half-time assistants are paid 
to schedule the volunteers and coordinate 
the services. Training for the volunteers 
consists of an initial explanation of the pro­
gram and a detailed handbook that out-
1 ines the activities to be done with the chil­
dren. 

All kindergartners are screened on read­
iness tests. and those who score at or below 
a specific level are selected to participate in 
the program. The kindergartners are pulled 
out of their regular classes and tutored four 
times a week for !0 minutes each time. 

Data have been collected on each co­
hort of kindergartners for the past !0 years. 
Data reported here are from the 1995-96 
school year. Children selected to be in the 
program were compared to children who 
did not participate. Because selection for 
program participation was based on poor 
performance on the readiness tests, the com­
parison group's pretest scores were high­
er than those of the treatment group, a fact 
that makes this group inadequate as a com­
parison group. 

Children who were in the program post­
ed larger gains-in fine motor skills, visual 
perception, and conceptual-development 
than those in the comparison group. How­
ever, the children in the Early Identifica-



There is a surprising lack of evidence about the effects on 
student achievement of one-to-one tutqring by volunteers. 

tion Program still trailed their peers in the 
comparison group. It is not clear whether 
the gains are the result of the program or 
of the kindergarten experience, which em­
phasizes the same skills. Moreover, test 
scores for young children are highly tin­
stable, so there is a high probability that 
regression toward the mean for the very 
low-scoring children in the program may 
account for at least a portion of the ob­
served gains. 

Nontutoring Programs 
On the America Reads List 

The program includes three components: 
1) volunteers who read aloud to children 
in the waiting room, 2) counseling of par­
ents by a pediatrician about literacy de­
velopment and the importance it plays in 
children's lives, and 3) a book given to 
each child who sees the physician. Vol­
unteers who read to the children in the 
waiting room were trained in a one-hour 
session that focused on flexibility in read­
ing to children of different ages and with 
different interests. There is a training man­
ual that documents how to implement the 
program. 

A before-and-after evaluation of the pro-
Books and Beyond was developed in gram was conducted. 1

• Comparisons were 
1979 under the auspices of the Solana made between families who recalled be­
Beach, California, school disoict. The pro- ing involved in the study and those who did· 
gram is de~igned to encourage children to not recall the components of the interven­
read more and watch television less and tion. The main finding was that parents 
to involve parents in their children's read- who were given a book during their visit to 
ing for pleasure at home. Although Books the clinic and recalled receiving _the book 
and Beyond started as a parent/child read- reported an increase in book reading when 
ing program, it has taken different forms they were interviewed during their next 
as schools adapt it to fit their individual visit. One serious problem with this eval­
needs. uation is that the comparison group also 

The goal of Books and Beyond is to received the treatment but simply did not 
create a positive reading environment, and recall it. Of the 77 families involved. 32 
so it does not focus on individual children's families did not recall getting a book or 
reading problems. and the training for vol- hearing what the physician said about the 
unteers is minimal. The program is imple- importance of reading. 
mented school wide in elementary and mid-
dle schools. Parents and other communi­
ty members are recruited to participate in 
such activities as Read-A-Thons or once­
a-week, one-hour Read-Ins. A school staff 
member is in charge of the program and 
coordinates the volunteers and the work­
shops for parenrs. 

The evaluation consisted of surveys ad­
ministered to students and parents before 
and after the program. In addition. students 
were asked to keep a TV viewing log for 
one week. Participants in Books and Be­
yond were compared to children who did 
not participate in the program. After par­
ticipating in the program. children watched 
less TV and read more than the compari­
son group. No measures of reading abili­
ty were administered. 

Reach Ou1. nd Read was designed by 
physicians at Boston City Hospital as a 
clinic-ba·l;ed intervention program to en­
courage early book use by children at risk. 

21->h !'HI I ll-:I.T.·\ k'\l'l':\'-

Thtoring Programs on the America 
Reads List Without Evaluations 

Read*Write*Now is an initiative 
launche9 by U.S. Secretary of Education 
Richard Riley and developed by a team 
of reading researchers directed by Rich­
ard Yenezky at the University of Dela­
ware. The goal is to foster good literacy 
habits in children from an early age and 
to mobilize parents· involvement in nur­
turing theirchildren·s Jove of reading and 
writing. Read*Write*Now focuses on 
children from birth through ~i \th grade. 
One component of the pro~rarn is .. part­
ners tutoring:· <1 one-10-onc tutoring pro­
gram for school-age children in grades I 
throuoh 6 Hi!!h school. colle!:!e. or adult c . ~ -
volunteers receive :r set or materials and 
at least a half-day·s train.ing by the staff 
of Read*Write 0 '-i<>\\· ... Panner~ tutoring" 
suggests that wtors and student~ cornmit 

to an initial 24 tutoring sessions over 12 
weeks for at least 30 minutes per week. 

SLICE is an AmeriCorps project de­
veloped in conjunction with the schools 
in rural Simpson County, Kentud.-y. One 
of the focuses of the program is to pro­
vide one-to-one tutoring services to chil­
dren who are at risk of reading failure. In 
the first two years of this project, Amen­
Corps members tutored children in the 
schools four times a week for 30 minutes. 
The focus has been on kindergartners and 
first- and second-graders. AmeriCorps vol­
unteers received ongoing training in read­
ing comprehension strategies. techniques 
used in teaching phonics, and the selec­
tion of appropriate literature. 

The Cabrini-Green Tutoring Program 
is a grassroots program that was developed 
and implemented 31 years ago to serve the 
children in the neighborhood of the Cabri­
ni-Green housing projects in Chicago. This 
one~to-one tutoring program serves 480 
children a week. It operates three evenings 
a v>"eek. and children in grades K -6 are eli­
gible for 90 minutes of tutoring each week. 
l\1ost tutor<; are professionals who work in 
G(>wntown Chicago or parents and other 
community members. All tutors go through 
a training and orientation session. take a 
tour of the facility. and speak with the pro­
gram coordinators and experienced tutors 
before they begin working with the children. 
The unpaid volunteers also attend three ad­
ditional workshops throughout the year. 

Hilliard Elementary School TuToring 
Pro(!ralll sen·e~ a high-poverty. predom­
inantly African American neighborhood 
in Houston. For the past three ~;ears. Hil­
liard Elementary has been operating a tu­
toring program to work with first- through 
fifth-graders who are at risk of school fail­
ure. The tutoring program focuses on ,·ari­
ous subject areas. including reading. 
Teachers train parent volunteers to be <1 

pan of the program. and the focus is on 
preparation for the Texas Assessment of 
Ac:.Jdemic Skills and on "essential ele­
m~nt<" of the Texas state curriculum. Par­
ents team \,·ith te<Jchers in the classroom 
and also in the after-school and Saturday 
programs. Cenified teachers guide the 
training of the parents. 

Cmwin,~ To,~:CTher is a cornmuniry-ba~ed 

'?s"bt~ 



tutoring program in Washington. D.C.. that 
serYes 100 students from 12 area schools. 
Each student is tutored for one two-hour 
session a week. The focus of the program 
is on reading, writing. and math skills. Com­
munny volunteers work one-to-one with stu­
dents under the expert guidance of a teach­
er/tutor. The training consists mostly of 
on-line feedback from an experienced tu­
tor who observes the tutoring sessions and 
pro\·ides input. 

The :"'ieed for Further Evaluation 

There is a surprising lack of evidence 
about the effects on student achievement 
of one-to-one tutoring by volunteers. Only 
the Howard Street Tutoring Program and 
the School Volunteer Development Proj­
ect compared students receiving volunteer 
tutoring to similar students not receiving 
tutoring. The research on these two pro-· 
grams involves a small number of students. 
Evidence from WO children does· not pro­
vide an adequate basis for national poli­
cy. 

The remainder of the tutoring programs 
reviewed, including all those named in 
materials distributed by America Reads, 
present either no evidence of effectiveness 
or evidence with obvious sources of bias. 
Evidence from two programs showed a cor­
relation between the number of tutoring ses­
sions and learning gains, but such evalua­
tions beg the question of why some children 
received many more sessions than other 
children. Similarly, one program compared 
gain scores for two very different groups. 
another procedure that does not meet min­
imal standards of experimental design. 

It is important to note that there is no 
evidence to suggest that volunteer tutor­
ing is not effective. Indeed, on the surface. 
m~y of these programs seem logical and 

l 
worthwhile. However, programs need to 
be evaluated using a comparison grcup in 
order to determine whether or not the pro­
grams improve children's .reading achieve­
ment. 

Extrapolating from the research on one­
to-one tutoring programs delivered by teach­
ers and paraprofessionals is also inappro­
priate. However, some of the "volunteer" 
programs that pay volunteers, train them 
well, and have them work in close coop­
eration with classroom teachers begin to 
approxiinatf the status of paraprofession­
al tutoring programs. 

America Reads mayhave a beneficial 
impact on the reading achievement of pri-

mary-age children. But it is far too early 
to know what form the tutoring programs 
funded by America Reads should take. and 
questions abound. Should tutors be paid'1 

Do the <!ducation and experience of the 
tutors matter? What kind of training and 
how much is required') Who should do the 
training'? How much monitoring and super­
vision are enough? Are specific student 
materials essential? If so. what kind of ma­
terials would be appropriate and effective') 
How important are diagnosis and prescrip­
tion? Should tutoring activities be close­
ly connected to classroom instruction or 
separate from it? Should tutoring take place 
during school.hours or after school? Are 
there particular types of students most or 

.least likely to benefit? These and many 
other fundamental questions need to be 
answered as soon as possible if America 
Reads is to fulfill its potential in moving 
America's children toward President Clin­
ton's goal of having all children read well 
by third grade. 

From research on tutoring programs in­
volving certified teachers. paraprofession­
als, and cross-age tutors. the following fac­
tors have been found to .be important for 
success: I) a certified teacher, trained as a 
reading specialist, who facilitates the pro­
gram; 2) continuous feedback to the tutors 
on their tutoring sessions; 3) high-quali­
ty training; and 4) structured tutoring ses­
sions.'5 

Connie Juel has examined the strate­
gies ilnd methods that contribute to effec­
tive tutoring sessions and has added sig­
nificantly to our understanding of the tu­
toring process.' 6 Research that examines 
the amount of training that volunteers need 
and the kinds of activities that are most 
successful with children at risk of read­
ing failure is also essential. 

If funds are allocated to evaluate the 
programs mentioned in the America Reads 
documents, important questions regarding 
the role that volunteer tutors can play in 
facilitating children's reading can begin 
to be answered. All schools in America 
could benefit from additional resources -
in particular, additional personnel. How­
ever, personnel who serve as tutors or read­
ing instructors need to be trained if they 
are to be effective. Untrained volunteers 
mi:: 1t prove to be more of a hindrance 
tha11 a help. 

If funds are allocated to make Ameri­
ca Reads a reality, a specific portion of 
the money needs to be set aside to devel­
op replicable models and to evaluate the 

effectiveness of such programs by means 
of rigorous research designs. We must learn 
whether volunteers can make a significant 
contribution t<l our children's literacy de­
velopment. The real challenge of America 
Reads is to implement effective. well-eval­
uated. and readily replicable programs to 
increase the level of literacy learrung among 
our nation's children. 
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To: Neera Tanden Date: February 2, 1998 

Fax#: 202/456-2878 .Pages: 15, including this cover sheet. 

From: Ann M. O'Leary 

Subject: America Reads Evaluation 

COMMENTS: 

Neera-

The following pages include: 

1) an excerpt from HR 2614, the "Reading Excellence Act" that includes infonnation on the 
· national and state evaluations 

2) statement of work for the evaluation of America Reads Challenge!Read*Write*Now pilot 
sites. It is important to note that the scope of this evaluation was limited because of a lack of 
funding. 

3) the Department ofEducation has also put out a survey to Federal Work-Study (FWS) colleges 
and universities that includes questions about their early experiences implementing America 
Reads Challenge tutoring programs and prospective plans for the operation of the program in the 
future. We have not, however, required local FWS colleges and universities to evaluate the 
effectiveness of their programs because of a lack of funding. 

Funding issues would be resolved through the passage of America Reads legislation. 

I also wanted to let you know that we are preparing a response to Dr. Wasik's piece in the 
December issue of Phi Delta Kappan. 

Please call with any questions. Thank you. 

-Ann O'Leary 
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flfOVi.t'kd under the subgront., e&h oflhe duties described in 
pQragraph (2). . .. 

(2) DllTIES.-The duties de8cribed in this porOgriJph are the 
provision of l~torial assistance in reading to children wlw ho.w 
difficully reading, using in.stnM!tional practices boaetl; on t1u! 
principia of reliable, replicable reJJ4UJn:h, throug,. the following: 

(A) The promulgotio~~t mainun.an.ce, and approval of a 
Uat of tutorial assistance providers who-:- . 

· (i.) luwe eslablished a nreord of ~r;enen with re­
spect to reading readlneu, nutdit~g insttuetion· for chu­
dren in kindergarten through 3d grad.e,= aicd early 
childhood literacy; 

(ii) are located. in o gt!(Jgraphic at'ell eon~rd to the 
school; and . · · · 

(iii) are capable of proltidirig -~ in; nadinJI· to 
children who have diffiCulty l"f!fidi~Ji~ ~nN ·initttie-." 
tional practices lH1.sed · on tlie prittciplM Of ~liabli?~ 
replicable research and et>nsistent witli ·lh· in8tftuC" 
tionaJ methods used by 1M s~l the cliild aftlnds.. . 

(B) The development of procedures for the ~lpt of bp7 
plieation.s for tutorial asBiata~. f!'t!.m ~ntlr wlw 'are_ 
seekin& such assista~ for tMft dUld or _ehtldreri. tJ:Ui~ se- .· 
kct I) tutorial ossisttuwe providu from the liSe tf~ to 
in subparagraph. (AJ witli ivNOna tlu! chlnl ot Milarm drt 
e~ or will enroll, for tutorif16. in readihf. ·. ·. · · 

(C) The der;elop~Mnt _of 4 Jttlb:lion -pNkffs81tir ·fdn.dint! 
applications uiuler sub~h (B) :thni' ~~.the ptoui­
sion of assistance lo children wluJ MlJe ·~ . ..etuling, 
incJutfjng difliculty mO.iJtering -~ pnomi; w_decodina, 
or uocrdndary skills. : · , ·· · · 

(D) The devebJpmeiit_ of proceatbes /iJr ~ applica­
tions under subparogri2.ph (B), UJ be Uied ~6 'Mires where ill­
suf{itient funds are availiJble to Prt:?~'ide ou,.Mnce with re­
speet to aJ.l complete ~pplicfJtio~ ~iled,.{tom eligible par­
ents of chEldren descnbed ill su6_pq.ragrnp1i (0). tluU-

(i) gives priority to children.- wlw ore. ·deUrmined, 
through State or local reading asBe88ment8, to be most 
in need of tutorial aBBiatance} and - .: · . 

(u) gi~ prion_ty, in cases wlw-e children fZI"e deter­
mined, t1irough State or local refJding 1181U!BS771en.t8, to 
be equally in need of ~utorial assisfamle,. based on a 
random selection principle. · 

(E) The_ ckvelopmenl of o metlwdology · by which pay­
·ments are made mrectly to tUtorial assistance providers 
identified in applications under subparagraph (B) thai are 
selected for funding, and lhe tfUikjng of BUCh paymenr.B. 

~R£!1 . (\. -;_· IIJ1011 PROORAM EVALUATIDN. 
' (a) IN GENERAc..-From funds ns~hJed under ~edlon 151D9(b)(1), 

the Secretary shall conduct a natwnal asBessment of the progtams 
under this litl.e. In ckvelaping the criteria for the assessmehl, the 
Secretary Bhall ree.eiue reco1'7U7lendations from t.he petr reiJiew ponel 
con.r;eru?d under section 15103({). 

86 
(b) Su1JNISsioN 2"0 Plli ~ PANEt/-TM ~'tWiuy sJidu 

submu the find'nts frO;n the aneumme ruuh,.IUbiJtdiDn (a) to the 
J*,. review pand OOBWitild fJM.er Ntticm 16108({). 

~ ' .. 
BBC. liJII'I. INFOIUIA.TioN IJIWWNA'l'ION. - -. . . 
., (4) liiG~--From funds reaeroed,wukr seetion.16I(H}(b)(2) •. 

tM Nailontil ln.Btilute for Literacy •halJ diuemiru:JU infomuJliora OQ 

reliable. replicoble reseon:}a on reading. and in(IN?fiGRon. on eub­
granlee projects under section 16104 or 16106 that h.twe.prorten_ d'· 
(ectiWJ. ~-a. mininwm, 1M ifl8titule ~ diumai~ •ru:h informa­
tUm. Ul ell recipimls of Federol finanei4l usistance · rmdo tilk~ ·J 
and VII o/lhi.B Act, 1M Head Start Act, the Individu.bls willa IM­
tJbUities Education Ae~ and the Adult Edlantion Act. 

(b) COOBDINATlON.-In c4rrying out ~ Httion1 1M NGtioMl In-
stitute for Literacy- . = • ' 

(1) •luJU u.-, to du! utent ~ -ira(onniitiim 'IU!twor-M 
~ ·otul maliduiMtl ·through otiWr puhlU: and prirJtJte 
peF'8Dt'l&, inclUding the Secretary; llae NtUional €d~A!I'" for Fam-
ily Litel'dC:f• rmd'lhl ~ ~· • 

m; shall work in oonjunctWra with any pGMl convmcd by tM 
Natioi'UJl,.Inatimte of C.laild. Health arttl.H~ .Developrrumt 
and tJrA Secrettit-y 6rad any paMl ciJhveHeil bY ~ (}ffU:e of Edu­
catUmal Raearch· and ~mprowhwllt to u•1111- Me curnmt status 
of FYseorch-ba.ud ltnowiedge on tWJding deveiO'-men.t, including 
tJ&e e/fietiwiwJ~ of VarWIU approacMB to letJChing CfUldren to 
.read, wiliJ. ~meet to .~ ~ cr#eri4 lw .Wiaicla the Na­
tWJUJI lnBtlrtmt· fo.,. tirei'\:fcy ~~ riUabU, 'riJUooble ~~ 
and t1r.e daip of 1traf4rgies ·to diuer!tinate such in{rmntuion; 

on;i; ~(t:J:(JJ ~~~ ~i!l.' ~fitfh~~fi•l , ... _.\.t,~~~ia··· ~ 
...... ~ ntl rtM:y ptJ . rp ' 

,_. ~!c,u.e.4~nf ~ ftCiion 161.()3, ond tluJl NqJ.cut. aUch 
tillS ~ . - L~L-'- _-d~~l::_::.11_!'J ... .-. •r:l' ,.o I•J•~J . 

(n.~ in dmrmlniitg wnun.U ~~~~.-- (tif 1u1Jgfu~ 
: ,.·~~.to .. tltc~h~' .~Mft ~,,'-"luire~ oftiUB 

···-· ·,J;e~· u,~,··~:~iJJ.b.k.n·· "'"·Ie~on=·-' and • • ,,,.r • 1 •• J. • • • ,., ••• l,{'liP. t. ' .J., "• ~ 
. • ·.~1 , .. , ~•''ll , P.e, IJ)1iient.Gls appltcattora onM. 
~ BBC. 15101.-·Bl'ArB fi'ALUADONS. . . · ·• ' . , ·-
" ·(tl)INOBNiiiAL.~~41Ufl_~~f duu.~-

Mrltfl a krti1U UIUAr lhlf· rkle' l1udl P'MI'l7l! ilbl MOI'If thlm~ percent 
of such srunJ ~~ ~-'()( ft>all~~Ki~W tM lticcns of the 
JKIT'n.Shhip'~· ·r..-~-rne ~; fJ(this titk. At a 
nUriintwnJ tlu6 evalUlatioif .U1:1~rw ~ dNnt urwhich •tu­
tfeiUB who ohl:'lhf-i~= &ilfi'J~ (Jf·t~~e- ill.Wgrdrit& nuJtk by 

· the~ hiJve improwtl their readi¥. 
. (b) CONTRACT. '-A ~inlt tl.n.d. literacy pcirtnmmp 11hall corry 
oue the evalUGtfmi uiukr tlii8 section by ente . intO a contrfu:t 
with aB eligible rt~etJrCia in.stitutioll unikr whtclt':t institzdion wiJl 
perform tM e!Htlu.dtiora. 

(c) 8UBMIBSIDN.-A l"f!Gdin.g and lilerocy partnus/Up sJui.U submit 
the lindJnlit {rlim 1M eiiOluatiOn utuler thi8 Btction to the Secretary 
ana~ pee'r review panel conuet~M under section .16103(/j._The Sec­
retary tuid the pMr ntJ~w pcliU!l 8hall_submit a Wnu1Uiry of the 
findings {rom the evaluations under th.ii subsettion ro the appro-
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SEC. 1&109. AUTBOIUZA.710N OF APPROPBIATIONB;" BJJBilRVA710NB 
FROM APPROPRIATIONSj SUNBKI'. . . . . , . 

(a) AUTHORIZATION.-There-are authoriZed to be ~pp~r«/ to 
ctJrry out this title $260,000,000 for jtscal jearlf 199~. 1999, and 
2000. . 

(b) RESE!tVA1'IONS.-From amount appropriated under subsection 
(a), the Secretary- · 

(1) shall reseroe 1.5 percent of the am.owu appropriaud 
under subsection (a) for each fiscal year to ·otuty tilit section 
lS106(a); · · ; 

(2) shall reserve $5,075,000 to i!aTr1 dui sedtora~· 1.'6103(/)(2) 
and 15107, of whU!h $5, 000;000 shall be rese:tvul for se!dion 
15107; and · . 

(3) shal.l reserve $10,000,000 to carry out section 120%ft:). 
(c) SUNSET.-Notwit.hstandmg section 4Z2(a) of the General Edu­

cation Provisions Act, this title is repe~ effective Septvnbu 30, 
2000, and is not subject to utension under srli:h section. · 

. . I 

* 

... 

THE mGHER EDUCATU)N ACT OF 1965 

TITLE tv-sTUDENT ASSISTANCE 

• • .. • .. 
PART C-FEDERAL 'Woiut-STuDv PRooBAM$ 

• • * • . . 
• 

• 
SEC.~. GRANTS FOR I'EDERAL WORK-STUDY PROGRAMS. . 

( ) . .. . . - .. a . .. ~ ,. . . . . .a) • 

(b) CoNTENTS OF AGREEMENTS.-An ajfreemebt -entered Jn.Ui pur- _ 
suant to this section shall-

(1) • * • . . . . 
· (2) provide that funds granted an m&titutlOn Of Llgber edu­
cation. pursuant to section 443. may be~ only to make pay· 
mente to students participating in \_Vork-sit.tdy programs, u-
eept that- · 

(A) in fiscal year 1994 and succeedibg fiscal yean, an in-
stitution shall use at least 5 percent of the total amount 
of funds granted to such i•titution ·under this section in 
any fiscal year to compens~te students employed in com· 
munity service, except that· the Secretary may waive this 
subparagraph if the Secrei determines that enforcing it 
would cause hardship for s dents at an inBtitutioD• [and] 

(B) in academic year '98 and succeeding ooodenUc 
years, an institution shall uu al kast 2 pucen~ of the total 
amount of funds granted to such institution under this sec· 
tion for suck academU: year in occordanu with subsection. 
(d); and . - ... ·. . 

[(B)] (C) an institution may use a portion of the IJillDB 
granted to it to meet administrative expeue& in accord­
ance with section 489 of this Act. may use s portion of the 
sums granted to it to meet the cost of a job locetion and 
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development /rogrilin in acoordanee with section 446 ()_f 
this part, an may tnmafer funds in a.ccOrdance with the 
provisions of section 488 of thiL\1 Acti 

• • * ... • • • 
(d) TuToRING AND LJ.TERAUY ACTIVmBS.-

(l) UsE OF FUNDS.-ln any academic ~ to which 1ub· 
aection (0)(2)(~plies, an institution shaU u.-e the amount re­
quired to be in ~rdatu:e with thUJ subsection t4J c:om­
pensGte (includi"'f compensation for tiFM spent in directly relot· 
ed troining and ~ravel) 6Wdents- .. , . 

(AJ emDlo:Jed as a n!ading tutor for .eJWdmz who an in 
piYM!hool tnrough ehtmentary school; or 
. (B) employed in family literacy projects. · · · -

~) PRIORITY FOR SCH00£8.-/t.n institution moll-, 
r' (A) K:irJe._priotity, in wn"'f such furub, t4 th.e eritploymmt 
of ~nis in the provision of tutoring Bel'fJWtl in Wwol& 
tluJ~- . 

(i) (11'1! ithnti/ied fo_r eelwol improuerMnt ultlkr NC· 
tior& 1116(c) of tM Elementary rmd &condDry Edu· 
catWn Act of 1965; .or , 

(ii) are sekcted by tJ loeol tdutotional rJ61tfiCY under 
. eectWn. 16I04(aX2J of 81UA Acfi ond · . · . 

(B) emiln lhal ony student compl!lllfoted with •uch fiuuh 
who is employed in o seAooi. Hlet:UtJ under ftdion 
15104(o)(2) of dee Ekrruntaty cmd &cond~Jry Education 
Act of 1965 is tnJined in 1M i.utructional prrJCtices boMd 
on reLiable, replioobk re&earch _on rmdUtg UHd by the 
BChool purtrUG"flf. to such sectiora·16104. . · 

.(3) FEDBRAL BHAlfB.-The Fethral sluJre of the compenaatidn 
of~ study fftudents compeRIIOled under this subsection may 
~ 76 percent.. . . 

(4)· W~-The--Secrtftaly may waiue ·the requireTMIW of 
this BUbsedioB if the Secretary dilennineB thor enforrirtll •uck 
~ments would oaute a /iardshjp for studmta at the iMti-
ru~ . 

• ,- : , -" • I '\ I. 1, , ' • '" -

TrrLE V-EDUCATOR RECRUITMENT, 
~HNTIO~, ~DEVELOPMENT · 

• 0 • 

• . ' $ .. -·~:. ;•: ·• ; I • $ • 
;:.. ,.Tr.,rrn·;" ·: - · 

·[pART W~Aft_I_ ·tooAL PROGRAMS FOR 
TEACHER EXCELLENCE 

[DC. lUI. AtiTBOBITY AND AU.OCATION OF FUNnes DBPINR10N8. 
[(a) Pt1RPOSE AND AumoBITY......... . 

[(1) PuRPoSE.-It is~ purpose ofthie part to provide funds 
to State educational agencies, loeal educatiorull agencies and 
institd.tions of higher education in order to update and improve 
the skilla of classroom teachers, including pluchool and early 
childhood education specialists and school administ:ratont, to 
eetablish State academies for teachers and school leaders. and 
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TASK ORDER 

Contract #EA94053001 

NO. 6491 P. 5/15 

Evaluation of America Reads Challenge: READ*WRITE•NOW! Sites 

I. BACKGROUND 

The Planning and Evaluation Service (PES) in the' Office of the Under Secretary provides the 
Secretary and other senior U.S. Department of Education officials with descriptive and case 
study evaluation data on the progress of the America Reads Challenge: READ*WRITE*NOW! 
(ARC:RWN) sununer pilot sites for reading. This information· is needed to assist policymakers 
and administrators in developing and implementing America Reads Challenge policies and to 
assist the growing numbers of administrators of community reading programs in developing and 
. implementing local projects. 

In the last year, 14 America Reads Challenge: Read*Write•Now! Summer Pilot Sites have been 
designated in 12 major cities (Atlanta, Baltimore, Birmingham, Boston, Houston, Kansas City, 
Los Angeles, Miami, Palm Beach, Philadelphia, New York, and·Seattle), one suburban area 
(Suffolk County, New York) and I rural area (Buhl, Idaho) by the U.S. Department ofEducation 
to help communities meet President Clinton's America Reads Challenge. The President has 
challenged all Americans to help more children read well and independently by the end of third 
grade. 

These sites were established to pilot two types of communit}r-based surmner reading programs for 
children--those for children in early childhood and those for elementary school aged children. 
These grassroots reading programs emphasize the importance of daily reading (30 minutes a day 
for a school aged child and 15·20 minutes a day for vel)' young children), and the support of a 
learning partner or tutor who reads to or with children· at least once a week for 30 minutes. 

Sites were selected to represent a range of geographic locations and coalition director affiliations, 
as well as their potential for reaching Title I students_ Each site is directed by one or more site 
coordinators who represent a local literacy effort. Among this year's coordinators are Title I 
district coordinators, a superintendent of schools1 a city council member, the director of a church­
based literacy effort, several mayoral literacy directors. a Girl Scout administrator, and several 
urban literacy coalition director. While some sites will serve hundreds ofchildren, others have 
formed coalitions of more than 40 community partners that will serve tens of thousands of 
children this summer. 

These coordinator are responsible for bringing together various conununity partners to support 
the local effort, arranging for early childhood literacy education programs for families and 
caregivers, and for linking school-aged qhildren with learning partners or tutors that meet with 
children at least once a week. 

Sites use ARC:RWN materials that have been developed by researchers with parents, 
practitioners, teachers, librarians, and other conununity literacy representatives. The materials 
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· include America Reads Cballenge.:READY•SET•READ kits for parents and caregivers of 
children birth through age 5, and the ARC:RWN Basic Kit for children from birth through Grade 
6. Kits include information on how to help children learn a love for reading and engage in reading 
on a daily basis. Tutoring guides, a directory of literacy organizations that can help communities 
get started, and tips for forming ACR:RWN community programs are also available. All materials 
·are available for free to ARC:RWN sites, as well as to families and communities from the U.S. 
Department of Education. 

These AR.C:RWN sites are models of coalitions that are likely to form under the new proposed 
America Reads Challenge legislation that is currently under consideration in Congress. The 
Administration's proposed legislation would permit funding to local literacy coalitions that include 
schools as one partner and which provide extended learning opportunities to elementary school 
children who need help in reading. Funding would support community coalition directors and 
reading specialists that connect volunteer tutors or learning partners with children, families, and 
their teachers. · 

D. PURPOSE 

The purpose of this task order is (a) to develop a description of all current ARC:RWN pilot sites 
with summer and year~round programs, then (b) describe the efforts of up to five model 
ARC:RWN Summer Pilot Sites that offer promising reading programs for children from binh to 
Grade 6, each with varying types of administration, targeting, services, integration with similar 
selVices in their conununities, and funding and costs. 

By describing all current ARC:RWN sites and documenting a sample of promising ARC:RWN 
community programs, this study should be able to .provide an overview of current ARC:RWN 
efforts as well as highlight concrete examples of good practice for policymakers as well as 
conununity organizations that are developing and implementing similar projects. 

m. OBJECTIVE 

This evaluation s..ltall provide (a) a description of all current ARC:RWN pilot sites with summer and 
year-round programs and (b) conduct up to five case studies of ARC:RWN stimmer pilot sites that 
provide conununity level reading interventions using volunteer tutors for children from birth through 
Grade 6. .To aid in the selection of projects for site visits, the COTR will provide the contractor with a 
diskette of the database of all current ARC:R WN sites. 

The description of current ARC:RWN pilot sites shall include by not be limited to providing, by site. 
contact information. a description of their sununer and year-round programs. the numbers of children 
served, numbers oftutorslleaming partners, numbers ofRWN kits used, community partners and 
sponsors, actual and proposed sources offwlding~ and other variables. 

The case studies will include but not be limited to examining the general characteristics of the 
administration of these sites, the target population of participating families and children, recruitment 
strategies for volunteer tutors, tutor training, the rol~ of the tutee's teachers and parents in the sites, 
instructional reading strategies, methods of assessment used to identitY children served. staff 
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qualifications, program operation costs, sources of funding, level of collaboration with other agencies, 
methods used for local evaluation, supports and barriers to program development and operation, and 
outcome data The contractor shall identifY specific philosophies, administration, practices, curri~ula, 
staffing, and other aspects of the projects ·that appear to contribute to good results for children. 

· Guiding this evaluation are five major objectives: 

(I) To provide a comprehensive description of all (14 or more) READ•.WRITE*NOW Pilot Sites, 
by site, that includes contact information, a description of their summer and year•round 
programs, the numbers of children served, numbers of tutors/learning partners, numbers of 
RWN kits used, community partners and sponsors, actual and proposed sources of funding, and 
other variables. This is referred to as the All-Sites Study. 

(2) To provide comprehensive, descriptive site case studies of up to fiYe modelARC:RWN 
summer pilot sites that exhibit promising practices. These studies shall: . 

• Provide an analysis of key factors associated with successful community pilot sites, 
including elements of promising administration, tutor training and practice, and reading 
and· language practices that can be used by ED, other Federal agencies, and community 
literacy efforts to develop sites or improve the design, implementation, and evaluation 
of community reading programs. These are referred to as the Case Studies. 

• Develop performance mdi~ators for use by conunwlity coordinators in managing the 
development and improvement of America Read,s Challenge: READ•WRITE•NOWI 
community reading efforts. · 

IV. TASK ACTIVITIES 

Subtask 1 Establish Technical Work Group and ConYene Meeting 

The contractor shall convene t technical work group of no more than 6 evaluation experts to provide 
the contractor with outside expertise on the conduct of this study, including the scope, methodologies, 
and key elements for consideration in the design of the all·site and case studies. They shall provide 
·input on refinements of the study design, data collection and instrumentation, analysis plans, and the 
quality, content, and format of study reports. The work group members shall be selected based on their 
expertise in one or more of the following areas: descriptive and case study design. knowledge of the 
America Reads Challenge and READ"'WRITE•NOWIInitiatives, community-wide literacy efforts that 
include the use of volunteer tutors, and reading instruction and interventions for extended learning 
environments. After input from the COTR the contractor shall submit a list of proposed work group 
members for approval by ED no later than 1 week after the effective date of the award of the task order 
(AEDTO). · 

The contractor shall convene a meeting of 'the technical work group within two weeks of the effective 
date of the task order. The contractor shall summarize the key input from the experts' meeting, for 
consideration in the development of the study plan 3.weeks AEDTO. ED will re'View the draft and 
provide conunents to the contractor witrun two weeks from the date of receipt. The contractor shall 
make revisions based on recommendatioru; from the COTR 6 weeks AEDTO. 

Deliverables: (I) Final list of evaluation eXper.l invitees. 
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(2) Draft summary report 

(3) Final summary report 

Subtask 2 Prepare data collection and analysis plans 

2.1: Data collection and analysis plans for an AD-Sites Descriptive Study 

NO. 6491 P. 8/15 

The contractor shall develop a data analysis and collection plan to conduct an All.:.Sites Descriptive 
Study of all ARC:RWN pilot sites c;utrent at the time ofthis analysis (14 or more sites). The site 
coordinators (most sites have one or two coordinators) will be the only respondents for this study. As 
part of this planning process, the contractor shall present and explain to the COTR and other ED staff 
in a meeting as well as a report, the issues to be addressed in the all-sites collection, a des.cription of all 
data to be collected, the data collection method to be used (telephone interviews), methods to be used 
in analyzing the data, and the quality control procedures governing data collection·and protocols, a 
justifications for each item. 

Data collection 

Data collection for the All~Sites Descriptive Study shall include informatio~ by site, on all existing 
ARC:RWN pilot sites. The contractorshall collect data, for each site, from the site coordinators on the 
name> address and other contact information.for the site coordinator; a description of their summer and 
year-round programs (may include multiple components), the nwnbers of children served, 
demographic data on the children served, the numbers of tutors/ learning partners (paid and volunteer), 
numbers ofRWN kits used, a listing of their community partners and partners, actual and proposed 
sources of funding for the site activities, and other key variables. The contractor shall collect this data · 
using telephone interviews. 

Data anaJysis 

The contractor shalt develop a data analysis plan that describes proposed methods for ana1yzing 
descriptive telephone interview data, by site, with a special emphasis on quantitative data (numbers of 
children served, basic demographics of children served. numbers of tutors; basic demographics of 
tutors, etc.). 

·2.2 Data and collection analysis plans for Case Studies of No More Than S ARC:RWN Sites 

The contractor shall develop data analysis and colledion plans for the Case Studies. These plans shall 
include information on the central issues to be addressed in the case study collection and analysis 

. including use of pre- and.post- assessments of reading skills for children participating in the sununer 
component of the pilots, pre~ and post data collections of child and family data for me sununer 
program to identify any changes in behavior.relating to reading. The plans .shall include a description of 
all data to be collected, the data collection methods to be used (jncluding measures of program 
effectiveness), the methods to be used in Br;talyzing data, and the quality ~ontro.I procedures governing 
data co~lection and protocols, a justification for each item used, and a dis·cussion of any problems likely 
to be encountered. · 
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Data collection 

The contractor shall provide a matrix showing all data collection activities at the sites, the nwnber of 
sites to be surveyed, a listing of data elements for each protocol, the projected types and numbers of 
respondents for each protocol, and when the data collections will OCCW' (including pre- and post­
assessments). 

Data collection activities for the site studies shall be conducted during site visits that shall consist of 
collecting existing information about the project, observing the project in operation, and conducting 
interviews at each site with all site coordinators, a sample of community partners one of which must be 
school personnel, tutors, parents, and children in order to determine how well the project works, and to 
identify promising project components. If pre- and post-data collections are proposed for certain · 
respondent groups, data collections will occur at the beginning of the summer before interventions are 
applied~ and at the end of the summer in the last week of the summer program. 

In developing the data collection plans for the site studies, the contractor shall address, but not be 
limited to, the following issues: · 

• · Identifying critical components and characteristics of summer and year-round community 
reading programs that use volunteer tutors to help children most at risk for reading well and 
independently by the end of the third grade. · 

• Developing interview protocols that will obtain information and data on these key components 
and charcteristics from site coordinators, commwrity partners one of which must be school 
staff, tutors, parents, children, and others during site visits. 

• Developing procedures for training personnel who will conduct the site visits, in order to ensure 
that information is gathered at all sites in a standard format, and for appropriate implementation 
of the data collection phase of this study. 

· Data analysis 

In developing the data analysis plan, the contractor shall address, but not be limited to, the following: 

• Analyzing information from interviews and first~hand observations to show significant 
similarities or differences in various models of sununer and year-roWld community literacy 
programs using volunteer tutors. 

• Showing how these similarities or differences may rclate to program effectiveness, and to the 
success of other program components. 

• Identifying areas, based on site visits, where future research may be needed in program 
development. implementation, and evaluation, 

For both 2.1 and 2.2 above~ the contractor shall meet withthe COTR and other ED staff to describe 
and discuss draft analysis and data collection plans and shall present these plans during that meeting, 
scheduled 8 weeks after the effective date of the task order. ED will review and provide comment to 
the contractor within ten working days. Final analysis and .data &Ollepion plans shall be submitted to 
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ED 11 weeks after the effective date ofthe task order. 

Deliverables: (1) Draft analysis and data collection plan for the All-Site Study 
(2) Final analysis and data collection plans for the All-Site Study 
(3) Draft analysis and data collection plan for the Site Studies (no more tbap 
five sites) 
(4) Final analysis and data coUection plan for the Site Studies 

Subtask 3 Prepare Data Collection Instruments aud OMB Pac:kage; Reproduee Data Collection 
Instruments 

The contractor shall develop draft data collection instruments for the All-Site Study and the Case 
Studies (with separate protocols for each respondent category of each study), and OMB document 
collection forms no later than 13 weeks after the effective date of this task order. The contractor shall 
administer pre- and post-assessments for children and their families. 

After a two~ week ED review, the contractor shall submit revised instruments, with an accompanying 
Office of Management and Budget (OMB) clearance package, to ED no later than 16 weeks after the 
effective date ofthe contract. ED will submit the OMB package to ED's Infonnation Management 
Team for a one-month review prior to submission to OMB. The contractor shall revise the instruments 
and OMB package in response to comments received as part of the ED review process and shall 
continue revisions during the O:MB review process over the course of approximately 3 months. 

Upon approval by OMB, the contractor shall reproduce sufficient data collection instruments for each 
respondent for each data collection. During the first year of the award, the contractor shall submit to 
ED, prior to the reproduction, a mock-up of each instrument no later than l week after OJ\.ffi approval. 

Deliverables: (1) Draft data collection instruments and OMB package. 
(2) Final data collection instrWnents and OMB package. 

Subtask 4 Site selection rationale for the Case Studies 

Guided by research literature describing characteristics of successful and promising community reading 
programs that use volunteer tutors, and a comparison of these characteristics with each of the sites, the 
contractor shall submit to the COTR a draft copy of the rationale for the selection of sites for the case 
studies 7 weeks after the effective date of the task order. ED will review and provide conunents within 
five working days. The Contractor shall revise the rationale, and submit a revised rationale to ED 9 
weeks after the effective date of the task order. · 

Deliverable: (1) Draft site selection rationale · 
(2) Final site selection rationale 

Subtask S Sampling plan for sites and respondents within sites · 

The coalition director of each current ARC:RWN site will be the single respondent of the All-Sites 
Study. The sampling plan should include name and contact information for each of these directors. 

For the Case Studies, using the rationale in Subtask 4 above, the contractor shall select 5 sites and 3 
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alternative sites that demonstrate successful practices used in community literacy projects using · 
volunteer tutors. The contractor shall submit a list of those sites along with the reasons for their 
specific selection to the COTR 14 weeks AEDTO. If sufficient data are not available to warrant a 
project being identified as successful, then selection shall take into account data that will identify 
"promising'' rather than successful sites for selection. Additional criteria to be used to select the set of 
sites for case study review shall include, but not be limited to, geographic: dispersion, diversity of 
reading interventions and/or volunteer tutor training, niciallethnic diversi1y, use of special instructional 
techniques, and vazying community partnership .models and admmistration. 

The contractor shall develop a sampling plan for respondents within sites for the Case Study 
evaluations_ 1bis sampling plan shall be submitted to the COTR 14 weeks after the effective date of the 
task order for review and approval one week later by the COTR. 

Drawing a sample of respondents within C~e Study sites 

For each site, the contractor shall draw a sample of respondents for each protocol/data collection 
inmument developed. The contractor shall ask each site to provide a universe of respondents for each 
protocol /data collection instrument (tutors, parents. children. sponsors. etc.) from which the contractor ' 
shall draw a sample. The contractor shall select the samples no later than 17 weeks after the effective 
date of the task order. 

Deliverable: (1) Sampling plan for sites and respondents 

(2) List of projects for selected site visits 

(3) Samples of respondents within each site 

Subtask 6 Site visit preparation 

In preparation for site visits, the contractor shall draft a letter to up to .fi\le site coordinators, explaining 
the purpose of the site visit and requesting the cooperation of sta£t: communi1y partners, families and 
others for interviews. The contractor shall submit the draft letter to ED for approval 2S weeks after the 
effective date of the task order. ED will review and provide comments within 2 working days after 
receipt of the draft letter. The contractor shall submit the finalletter 26 weeks after the effective date 
of the task order. 

Once the final letter is approved by ED, the contractor shall mail the letter to sites 27 weeks after the 
effective date of the task order. and then follow-up to make all of the necessary arrangements with the 
site coordinators chosen for site visits. 

As part of the site visit preparatio~ the contractor shall arrange and conduct sufficient training to 
ensure that all project staff involved in the study are thoroughly familiar with the study objectives and 
data collection procedures. All training shall be completed by the 31 week after the effective date of 
the task order. 

In addition to the staff training, the contractor shall maintain a support system for the field teams to 
ensure that their questions in the field can be resolved quickly and any unforeseen scheduling problems 
can be resolved. 
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Deliverable: 
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(1) Draft Project Director's letter 
(2) Project Director's letter . 

Subtask 7 Conduet site visits . 
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The Contractor shall Visit up to 5 sites 10 observe site activities and practices including, but not limited 
to, problems and successes with administering a community-wide project involving multiple partriers, 
of which includes school staff, program implementation and evaluation, the use of tutor training, -
reading interventions, ~d staff and participant interactions, and to document promi~ practices used 
in the projects. 

The contractor shall conduct two-day (including travel time) site visits for each project. Each site visit 
shall be conducted by two persons. Site visits shall consist of interviews with no.more than nine 
persons from each of the following groups: administraton;, program staff, program participants~ (and 
any other groups specified in the data collection and analysis plan) 10 identify promising projects. No 
more than nine persons shall be asked the same question. 

For pre- and post- assessments, the contractor shall complete the first wave of site visits before the 
summer session ofthe sites begins. For most sites, this will be before May 18, 1998 (around week 34). 
The contractor shall conduct the second wave of site visits, or post-assessments during the last two · 
weeks of each site's activities. For most sites) this will be at the end of August 1998 (around week 47). 

The contractor shall complete all data collections by week 47 AEDTO. 

Subtask 8 Prepare final report 

The contractor shall prepare a Draft Final Report by week 52 AEDTO, in accordance with the 
approved outline in Subtask 2, The report shall contain summary reports of data collections and 
analyses for the All-Sites Study and the Site Case Studies of America Reads Challenge: · 
READ•WRITE•NOWI community programs using volunteer tutors . The report_shall .iiiclude, but not 
be limited to the following: · · 

• A summacy report of the All Sites Study, with data analyzed by site and across sites. 

• A summary report of the Site Case Studies, by sf.; and across sites, relating to administration, 
targeting, services, costs and income, evaluation and other key factors including but not limited 
to:· 

• Key elements of promising ARC:RWN community reading sites that use volunteer 
tutors; 

• Innovative practices found in ARC:RWN sites used for populations that are at high-risk 
for difficulties in reading well and independently by the end of third grade and 
continuing at grade level thereafter; and · · 

• Issues to consider in designing further evaluations of ARC:RWN community reading 
sites. 
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Also included in the final report shall be an executive summary and relevant data tables and 
descriptions from the All Sites and Case Studies evaluations. · 

A second Draft Final Report shall be submitted to ED for review by 56 weeks after the effeCtive date of 
the task order. ·The COTR will review the draft report and return it to the contractor within two weeks 
from the date of receipt. The contractor shall revise the draft report according to ED's comments and 
submit the draft report 60 weeks after the effective date of the task order. Following a three week 
review by ED, the contractor shall submit the final report 65 weeks after the effective date of the task 
order. 

Deliverables: (1) Draft final report 
(2) Revised draft tinal report 
(3) Final report 

Subtask 9 Prepare perfonnance indicators 

The contractor shall prepare perfonnance indicators for use by program managers in assessing their 
ARC:RWN community reading sites using volunteer tutors. and to guide the development and 
implementation of ARC:RWN programs. The contractor shall review the goals and objectives of the 
ARC program as expressed in the legislation, the literature on effective commwlity reading programs 
using volunteer tutors. and the Case Study data, to define the content of the performance indicators.· 
The perfonnance indicator document shall begin with a discussion ofperfonnance indicators in 
general, how they may be used for program assessment, how the indicators for the ARC:RWN sites 
were selected, and how they can be used for program improvement, with examples. 

A draft of the performance indicators report shall be submitted to ED fo:r review by 41 weeks after the 
effective date of the task order. The COTR will review the draft report and return it to the contractor 
within two weeks from the date of receipt The contractor shall revise the draft report according to 
ED's comments and submit the final report SO weeks after the effective date of the task order. 

Deliverables: (1) Draft final report 
(2) Revised final report 

V. PERIOD OF PERFORMANCE 

Period of Pexformance for the task order shall be 65 weeks. 

COST ESTIMATE FOR DESCRIPTIVE ALL SITE STUDY AND CASE STUDIES OF A 
SAMPLE OF AMERICA READS CHALLENGE: READ•WRJTE•NOWI SITES 

Labor Category Loaded Rate Hours Total Cost 

Project Director $123.60 . 400 $49,440.00 
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Senior Researcher $72.00 1150 $82,800.00 

Research Staff $49.00 1300 $63,700.00 

Secretary $37.20 600 $22,320.00 

SUBTOTAL 5218,260.00 

Other Direct Costs 

Trave~ etc $28,000. $28,000.00 

Duplication $1400 $1400.00 

SUBTOTAL $29,400.00 
I 

Materials and Handling .08 $2,272.00 

TOTAL $249,932.00 

DEL~LESSCHEDULE 

Deliverable Due Date (Weeks AEDTO) 

Subtask I: List of Evaluation Expens·for 1 week (October 6) 
Technical Workgroup 

Subtask 1: Convene Meeting of Experts 2 weeks (October 14) · 

Subtask 1: Summary ofMeeting (Draft) 3 (October 20) 

Subtask 1: Sununary of Meeting (Final) 6 (November 3) 

. Subtask 2.1: Data Collection Plan .. All Site 8 (November 16) 
Study 

Subtask 2.1 Data Analysis Plan - All Site 8 (November 16) 
Study 

Subtask 2.2: Meeting with COTR and 8 (November 16) 
Presentation ofData Collection Plan - Case. 
Studies· 
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Subtask 2.2: Data Analysis Plan • Case 8 (November 16) 
Studies 

Subtask 2.1 and 2.2: Final analysis and data 11 (December 8) 
collection plans 

Subtask 3: Draft Data Collection.Instruments 13 (December 22) 
and Draft OMB Package 

Subtask 3: Final Data Collection Instruments 16 (January 12) 
and Final OMB Package for Submission to 
OMB 

Final OMB Approval 28 (April6) 

Subtask 4: Draft site selection rationale 7 (November 9) 

Subtask 4: Final site selection rationale 9 (November 23) 

Subtask 5: List of Sites 10 (December 1) 

Subtask S: Sampling Plan for Respondents 14 (December 29) 

Subtask 5: Sample Selection for Case Studies 17 (January 20} 

Subtask 6: Draft Site Visit Letter 25 (March 16} 
·' 

Subtask 6: Final Site Visit Letter 26 (March 23) 

Subtask 6: Mail-Out Letters to Sites 27 (March 30) 

Subtask 6: Training 31 (April 27) 

Subtask 7: Site Visits 34 and 47 

Subtask 8: Draft Final Report 52 

Subtask 8: Second Draft Final Report 56 

Subtask 8: Final Report 65 

Subtask 9: Draft Performance Indicator .41 
Report 

Subtask 9: Final Performance Indicator so 
Report 



Caroi_Rasco @ ed.gov 
02104/98 02:26:00 PM 

· Record Type: Record 

To: · Pamela Cicetti 

cc: 
Subject: Thank youi 

Hello, how are you? 

Thanks so much for sending the Wasik article from Mrs. Clinton with 
your personal note on It asking that it be routed to me. Ann O'Leary 
had earlier had a call from Neera (excuse me if I am not spelling her 
name incorrectly) on this issue and compiled a packet of materials 
with a good cover memo on the matter for Neera. 

iri addition to the things Ann shared, I want to reiterate that we are 
preparing a response to the article. I should add though that Barbara 
Wasik's article is considerably "toned down" [believe it or not!!!!) 
from the first draft we read some months ago when it was clear she had 
talked to virtually no one affiliated with the America Reads Challenge. 
We worked to quickly remedy that fact and the article has undergone 
some revisions! 

Also, as is almost always the case, I was enlightened on her viewpoint 
when I realized she works extensively with Bob Siavin ofthe "Success 
for All" program; Bob has stated on more than one occasion that the 
reading. problems in this country could be solved if we abolish Title I 
and use "Success for All." While "Success" is a good model it 
certainly is not the ONLY model for comprehensive reading instruction. 

We are excited about the evaluation plans already und.erway and.h~pe the 
legislatiqn (with the appropriate evaluation components included). is 
indeed passed by July 1, 1998 so that we won't lose· the money. per the· 
budget as signed by the President. 

Let us know if there is more inforrriation we can provide .... needless to 
say, I have lots more to share! 

I 

I 


