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HADM 510 Public Health Policy

August 9 - 11, 1992

SUNDAY August 9

8-12

12-1

5-6

6-8

Introduction to the class and to public health

Development of an ethical framework for considering
public health policy issues (Dr. David Larson)

Lunch

Organization of the health and medical care systems

Licensing of health care workers
Dinner

End of Life Issues

MONDAY August 10

8-12

12-1

5-6

6-8

Access to medical care
Assuring quality of care

Lunch

Controlling costs
Confidentiality and its limits
Dinner

Reproductive and Women's Health Issues

TUESDAY August 11

8-12

12=1

Choice and personal responsibility
Technology

Lunch

Means of encouraging wellness
Priority Setting

Dinner

Summary Discussion

7 August 1992 LNW
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Degree Offered

Master of Science in Nursing (M.S.N.)

General Description

Focus: The Advanced Nurse Clinician in an Urban Setting

The master’s program prepares nurses for advanced clinical roles
including case manager, clinical nurse specialist, clinical nurse
manager, and nurse educator. The program also has been designed to
allow the direct care provider to deepen his/her understanding of
clinical phenomena, vulnerable populations, and the health care
system, as well as personal and professional values.

The metropolitan Seattle area provides nurses from rural and
urban communities alike an opportunity to: investigate diverse
health care resources; experience the spectrum from primary
prevention to tertiary, specialized care; increase exposure to
clients from a wide variety of backgrounds; and exchange ideas with
other clinicians.

The foundation of the program emphasizes the following elements:

* clinical skills to manage acute and chronic illness
and to promote high level wellness

* utilization of critical thinking skills in advanced
nursing practice
* the development of an inguiring attitude that nurtures

the owth of the person and the ability to promote
changes necessary to improve health care delivery

* values and commitment to quality nursing and
health care for all people
* an understanding of the health care ivery system and

urban community resources to identify factors that
influence access and utilization of health care

* principles of case management to ensure continuity of
guality health and nursing care

* an understanding of the health care needs of urban
community with an emphasis on vulnerable populations

* student-centered education that blends the requirements
of the program with the .adult learner’s professional and
personal goals

* application of clinical skills and knowledge to the
student’s work setting or another clinical setting of
the student’s choice

* flexibility in class times and days to meet the needs of
the working, adult learner




Program Objectives

Synthesize knowledge from nursing and related disciplines
for advanced nursing practice.

Use problem solving strategies to provide care, and to
enable groups of clients to manage and cope with
alterations in health or attain higher levels of wellness.
Embody values essential to the practice of advanced
nursing.

Evaluate one’s beliefs, values and ways of knowing to
foster personal growth and professional practice.

Analyze health care systems and policies that

influence health care for groups of urban clients.
Practice advanced nursing roles in collaboration with
clients, community organizations and health professionals
to ensure quality care.

Advance the health of vulnerable urban populations through
scholarship, leadership and delivery of quality nursing
care. '

Admission Requirements

1. Statement describing professional and personal
goals and reason for choosing this M.S.N. program
2. GRE examination results within the past 5 years
3. Minimum undergraduate GPA of 3.0 from an NLN accredited
baccalaureate program
4. Washington RN licensure (upon entry into program)
5. At least 2 years clinical nursing experience
6. Three recommendations (at least 1 reference from someone
who can comment on the applicant’s clinical abilities)
7. Professional liability insurance
8. Current immunizations required in clinical sites (e.g.,
hepatitis B, MMR) - before beginning the clinical
component of the program
Prerequisites
1. Physical/health assessment course (prior to enrolling in
N 501).
2. Basic statistics course that includes descriptive and
inferential statistics (prior to enrolling in N 514)
3. Undergraduate research course (prior to enrolling in

N 514).

Program Degree Requirements

The M.S.N. requires successful completion of a minimum of 48-49
credits of course work. Total credits include 2-3 credits of
electives. Generally, this program is a two year, part-time program.
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School of Nursing

Bromdwyay and Madizon

Seallle, Washingrlon 98 122- 4460
Phone: (2005) 2060660

Fax: (206) 296-2163

MASTERS OF SCIENCE IN NURSBING (MSN)
LIST OF COURSE DESCRIPTIONS
REQUIRED GRADUATE COURSES

N 501 - Advanced Health Assessment
Comprehensive theory and laboratory experience that enables the
advanced practitioner to collect relevant data, and to analyze and
document the findings of a complete physical, psychosocial and
spiritual assessment. Emphasis on refining psychomotor,
communication and critical thinking skills necessary to perform
client assessments. Includes practice in clinical settings.
Prerequisites: Undergraduate physical assessment course. (Offered
Fall Quarter beginning 1994) (Required Course)

N 502 - Nursing Care of Vulnerable Urban Populations
Identification of vulnerable urban populations and analysis of the
multiple factors contributing to their health deficits.
Examination of nursing strategies to promote wellness of these
individuals within family and community contexts. (Offered Fall
Quarter) (Required Course)

N 503 - Human Responses to Health Alterations
Examination of physical, behavioral, emotional and spirltual
responses to pathophysiological and psychosocial events that
promote or hinder wellness. Emphasis on proposed inter-
relationships between mind and body in determining human responses.
Application of concepts and models to clients in a clinical
setting. (Offered Winter Quarter) (Required Course)

N 504 - Concepts and Theories in Nursing
Seminar examining the purpose, evolution and history of concepts
and theories that are central to nursing. Analysis of the role of
relevant theories and concepts in guiding current and future
nursing practice. (Offered Winter Quarter) (Required Course)

N 505 - Nursing Therapeutics
Analysis of theoretical and empirical rationale for physiological,
cognitive-behavioral, sociocultural and environmental nursing
interventions. Emphasis on interventions for high-risk
individuals, families and communities. Analysis of appropriateness
of selected interventions, as applied in a clinical situation.
Prerequisite: N 503. (Offered Spring Quarter) (Required Course)
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507 -~ The Roles of the Advanced Clinician I
Examination of legal, ethical, and educational aspects of advanced
nursing practice roles. Discussion of the similarities and
differences among various advanced practice roles. Analysis of the
responsibilities of at least two advanced clinicians functioning in
different roles. Application of nursing process in advanced
clinical role. Prerequisites: N 501, N 503. Prerequisite or

Corequisite: N 505. (Offered Spring Quarter) (Required Course)

509 - The Roles of the Advanced Clinician II

Analysis of advanced practice roles within changing health care
delivery systems with emphasis on case manager, consultant,
educator/teacher, and clinician. Application of principles
pertaining to role function in a clinical setting of the student’s

choice. Prerequisites: N 507. (Offered Summer Quarter) (Required
Course)

510 - Ethical Considerations in Nursing Practice

Examination of ethical issues that influence advanced nursing
practice. Focus topics include: the concept of caring as a
framework for nursing; gender issues that influence nursing
practice; ethical decision-making in clinical practice. (Offered
Fall Quarter, beginning in 1995) (Required Course)

512 - Health Policy and Nursing in an Urban Context

Examination of the legal, political, socio-economic and ethical
considerations in urban health policy development. Evaluation of
health policy changes needed to meet health objectives for the 21st
century. Investigation of the nursing role in resource management
and strategic planning related to health care delivery.
Prerequisite: N 502. (0Offered Winter Quarter) (Required
Course)

514 - Seminar on Research in Nursing

Analysis of the evolution of nursing research, its current
status and future directions. Focus topics include: nursing as
a human science, philosophy of science, qualitative and
guantitative methodologies, and outcomes research.
Prerequisites: Undergraduate research course, basic statistics
course, N 504. (Offered Fall Quarter) (Required Course)

515 - Methods of Inquiry

Exploration of the types and processes of critical inquiry;
includes but is not limited to traditional research methods.
Critique and synthesis of products of scholarly inquiry.
Development of questions that will be pursued in students’
scholarly projects. Prerequisite: N 514. (Offered Winter
Quarter) (Required Course)

516 - Principles of Nursing Leadership and Management

Examination of selected organizational and leadership theories
applicable to advanced nursing practice. Analysis of trends in
nursing leadership and management. Examination of specific topics
including power, communication, group dynamics, intra and
interdisciplinary relationships, change theory, conflict,
information management, and quality improvement. (Offered Spring
Quarter) (Required Course)



N 519 - Advanced Practicum in an Urban Health Care Setting
Integration of skills, knowledge and values within an advanced
clinical role in an urban health care setting of the student’s
choice. Application of selected roles in advanced nursing
practice: direct care provider, manager, change agent, evaluator,
researcher. Prerequisites: all required graduate nursing courses
except N 599. (Offered in Spring and Summer Quarters, beginning in
1996) (Required Course)

N 599 - Scholarly Project
Refinement and execution of a scholarly project that makes a
significant contribution to nursing practice or science. Project
culminates in a scholarly presentation or paper that meets
predetermined standards established in collaboration with at least
two graduate faculty members. Prerequisites: N 502, N 504, N 514,
N 515. (Offered every quarter, beginning in Spring 1996). Course
may be repeated until project is finished. (Required Course)

PUB 530 Management Analysis and Control I
Management control in public and non-profit organizations,
including: Terminology and principles of financial accounting,
analysis of financial statements; responsibility and program
structure; audit responsibility; cost accounting and pricing.
Emphasis upon student analysis of management systems within
contemporary organizations. (Offered Fall and Spring) (Required
Course)

NURSING ELECTIVES

N480 - The Changing Family
Kinship is used as the primary model for studying families and as a
symbolic model for analyzing social relationships. Family
responses to change and conflict are explored. The health and well
being of contemporary families will be examined from a
multicultural perspective. (Elective Course)

N480 - Stress, Survival, and Adaptation
Assess stress responses from multifactor systems-oriented models
through current research and literature. Examine complex cogni-
tive, behavioral, affective, sociocultural and environmental
variables. Practice self-management interventions. (Elective
Course)

N 532 = Nursing Care of Culturally Diverse Communities
Examination of concepts critical to the experience of minority
ethnic groups. Indepth study of the health attitudes and beliefs
of selected minority groups in Washington state. Analysis of the
micro and macro issues influencing the implementation of sensitive,
skillful nursing care for clients from minority ethnic backgrounds.
(Offered Summer Quarter, beginning in 1995) (Elective Course)

N 596 Independent Study (1-3) (Elective Course)
N 597 Independent Study (1-3) (Elective Course)
N 598 Independent Study (1-3) (Elective Course)




Revised

1/25/93
SEATTLE UNIVERSITY SCHOOL OF NURSING
MASTERS OF SCIENCE IN NURSING (M.S.N.)
TYPICAL PROGRAM OF STUDY
FIRST YEAR
- |
FALL QUARTER 1994 WINTER QUARTER 1995 SPRING QUARTER 1995 SUMMER QUARTER 1995 |

=== |

N 501 Advanced Health & CR |N 503 Human Responses 3 CR |N 505 Nsg. Therapeutics 3 CR |N 509 Roles of Advanced 4 CR |

|

|

|

I

I

| Assessment | | | Clinician 11 |
|N 502 Vulnerable Urban 2 CR |N 504 Concepts and 3 CR |N 507 Roles of Advanced 3 CR |N 514 Seminar on 2 CR |
| Populations | Theories | Clinician 1 | Nsg. Research |
I I I I |
E T, e I iy R .. | v |
| Total Credits: & CR | Total Credits: 6 CR | Total Credits: 6 CR | Total Credits: 6 CR |
I I | I I
|==== s===s== = = n--=-|
SECOND YEAR

I " |
| FALL QUARTER 1995 | WINTER QUARTER 1996 | SPRING QUARTER 1996 | SUMMER QUARTER 1996 |
| |
| | | | |
IN 515 Methods of 3 CR [N 510 Ethical JCr | Leadership and 3 CR |N 519 Advanced Practicum 4 CR |
| Inquiry | Considerations | Management | in Urban Setting |
|puB 530 Hsnagemen{ 3 CR |N 512 Health Policy 3 CR |N 599 Scholarly Project 3 CR |----- *Elective 2-3 CR |
| Analysis & | | | |
| Control | | | | |
I e | e | e | svavasa]
| Total Credits: 6 CR | Total Credits: 6 CR | Total Credits: 6 CR | Total Credits: 6-7 CR |
[ | I I |
I Sunuses . == I
THO YEAR PART-TIME PROGRAM OF STUDY TOTAL 4B-49 CREDITS

*Elective may be taken any quarter

MN/ME:Im: Master of Science #2\MSNPOS.wk1 1/4/93
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Office of the President

MEMORANDUM Broadway and Madison
Seattle, Washington 98122-4460
Phone: (206) 296-1891
Fax: (206) 296-2163
TO: UNIVERSITY COMMUNITY

FROM: WILLIAM J. SULLIVAN, S.J.
PRESIDENT

DATE: JANUARY 6, 1993

A new year is upon us and a new academic quarter. I want to welcome all staff, administrators
and faculty back from the holiday break. I hope it was a happy and renewing time for you. I
also want to take this occasion to wish each of you a very blessed, fruitful and happy 1993. This
past year brought many blessing to the SU community and we hope and trust that the new year
will bring its special blessings.

As we look at the calendar year before us, what do we see? What can we expect? What are
the challenges and opportunities as we perceive them now? Let me share a few of my thoughts
on the state of the university.

Student enrollment will be steady to strong. I truly believe that there will be an increasing
demand in the years ahead for the kind of humanistic, personalistic, professionally competent
education that SU is known for. Our enrollment will probably grow at a modest rate; it would
probably grow more rapidly if it were not for the fact that a number of the most popular
programs are now at capacity, at least with their present staffing.

Our concern will be less for maintaining our enrollment level [and that is a new experience for
me in my 26th year in a Jesuit university!] but for maintaining and enhancing our mix and
balance of students. To put this in other words, our focus will be less on raw recruitment than
on enrollment management. SU has always been an "access" school. Hundreds if not thousands
of our alums testify to this mission. How do we maintain that dimension in the future when the
demand for SU-style education will escalate? How do we determine what balance of graduate
and undergraduate, of commuter and resident, of traditional and non-traditional, of various
ethnic groups, of U.S. and international students, etc. we can best serve?

The goal of remaining an "access" school is not enhanced by the cloudy picture now facing us
with regard to federal and state financial aid. In the 1990’s and beyond, financial aid will be an
absolutely key ingredient in working successfully to keep the balance in the student body that
has marked SU in the past. The university will continue to do everything that it can to make
funds available for student financial aid. This is an important goal of the 21st Century
Campaign. But in view of the demand there are very real limits to what the university can do
from its own funds. State and federal student aid programs remain very, very important. At
the state level, we have a Governor-elect who certainly is supportive of the notion of providing



opportunity for lower income students, including those in the independent colleges. But the
state’s budget situation is anything but favorable, and there will be pressing demands from many
other quarters, e.g. social services. On the federal level, it would appear that the emphasis for
education may well turn out to be on-the-job training and apprenticeship programs rather than
on higher education. And again the budget constraints cannot be ignored.

Speaking of the Capital Campaign, 1993 will be the second full year of the public fund-raising
effort; and it will be a critical year for us. Up to this point we have raised in gifts and pledges
about $48 million toward an initial goal of $55 million. We can certainly rejoice at this success
and thank John Ellis, the chairman of the drive, the many volunteers, and the University
Relations staff. But we still have a long way to go to fulfill all the goals of the Campaign in its
different categories. It is proving to be more difficult to raise money for bricks and mortar than
for endowment and special projects. This is a national phenomenon being experienced by most
universities in their campaigns. Also, 1993 is the year in which all of us on campus will be
invited to participate in the 21st Century Campaign. A committee of colleagues has been
formed; these volunteers have already made their pledges and will be approaching the rest of
us in the year ahead.

An important step in the development of the academic facilities of the university will take place
during this winter quarter. Seattle University will go to market with an offering of
approximately $14.5 million in tax-exempt bonds. The proceeds will furnish a significant part
of the funds needed for the Pigott, Garrand and Loyola Hall renovations projects. This is a very
favorable time for us to be in the bond market in terms of interest rates. Under the direction
of Denis Ransmeier, the university went through a bond rating process with Standard & Poor’s
in November. We were very gratified that these bonds received an "A" rating. This will mean
significant savings in issuing the bonds and a more favorable rate. We all need to thank Denis
for his yeoman’s work in preparing for and overseeing the very important and complicated
process of issuing these bonds.

One thing that is clear is that we at SU are in for a year or two of "construction mess" on the
campus. Many of you remember the 1985-87 and the 1989-90 periods when that was true. But
we have to say that although these periods are difficult, they lead to blessings in the form of new
offices and classrooms and labs. You will have noticed one piece of "deconstruction"” which
took place during the Christmas break: the removal of Buhr Hall, which has been "temporarily"
in use since 1947! This spring work will begin on the new Jesuit residence; a year from now
it should be nearly completed. Once the Jesuits have moved, work will begin on modifying
Loyola Hall for the School of Education. In late summer of this year, work should begin on the
Pigott classroom addition and on the renovation of the Garrand building. When that work is
finished in the summer of 1994, the complete renovation of the present Pigott building will start.
When that is completed in the summer of 1995, all the major academic units of the University
will be in new or renovated quarters. Beyond this point is the goal of a new university center
and that of a chapel. And beyond that . . . ?



Something that one cannot exactly foresee but can hope to see in the coming year is continuing
and intensified efforts at program development. There are, and there will continue to be,
educational needs in society which create program opportunities for us. Some may call for new
programs such as was done with the computer software program in our recent past. Some needs
may call for restructuring programs which we are already offering as was done to some degree
with the communications major or the environmental engineering program. There is also the
need to look seriously at significantly expanding some present offerings where the demand is
very high. In addition, there is the issue of new delivery systems for our programs; that is, new
sites, new time frames and new delivery units within the academic structure. Why should we
be concerned about such program development if our overall enrollment is satisfactory? Ina
rapidly changing environment, the needs of the society we serve are changing at an amazing
pace. No university which is independent (i.e., responsible for its own financial resources) can
afford to "sit on the ball." That is a proven formula for falling behind whether in service to
society or in enrollment. True, educational institutions are very conservative and slow to
change, but we should not try to make a virtue out of this somewhat embarrassing fact.

There are several concerns as we face this new year and the time beyond. You have heard me
say before that my greatest personal concern for Seattle University in the 90’s is the preservation
and strengthening of our ethos, our educational spirit. I do believe that this personalistic,
humanistic orientation, dedication to the students and shared sense of the importance of the
religious and the ethical is our most valuable endowment. How do we work together to make
that ethos stronger, more vital, more widely shared? And how do we continue our efforts to
preserve and enhance the people who make SU the remarkable place that it is? The most
precious asset of this university is our corps of educators. We do our excellent work, we impact
the lives of many students, we have the reputation that we do because of the remarkable men
and women who teach here, who guide student life, who manage and administer and support our
activities. How do we help all of these SU educators to grow and be happier in their work, to
realize the critical role they have in achieving our mission? In this year and in the 90’s, there
must be a continuing effort to renew and develop our human assets, that is the talents, gifts and
skills of all of our colleagues, in a manner that does not simply match but surpasses the more
visible effort to develop our facilities and our campus. Finally there is the ever challenging
concern about communication within the campus. What are the best means to seek input on
issues facing us, to get the best information and judgment to those who must make decisions,
to aid each of the members of the educating community to know that he or she is part of the
decisions which affect our mission and each of us? This quarter I am starting a series of
conversations about the structure of administrative and advisory bodies on the campus which,
I hope, will address this last concern.

In conclusion, it is my judgment that we have very much to be grateful for in looking back on
1992. The new year promises change and challenge and brings concern, but carries with it a
sense of opportunity and of solid momentum. Through a time of such change, it is our Mission
Statement and the shared living understanding of it that is our guiding principle. For many of



us that statement itself is captured more and more in the rich idea of the "growth of persons."
Much is required to support such a mission focus; great dedication on the part of all of us is
needed to make the idea live. Creativity and courage are called for as our ideal for the growth
of each one of our students meets change and challenge in the future.

Again 1 wish each of you a very happy new year. I hope and pray that you will be happy in
your work here at Seattle University and in your larger personal and family life, that you will
experience a sense of satisfaction and achievement in your work, that you will profoundly sense
how important is the work we do and how very important you are to our work.

WiS:cq
C:A\WIS\SEATTLEUUAN93. MEM



SEATTLE UNIVERSITY SCHOOL OF NURSING

NURSE FACULTY POSITIONS
for

ACADEMIC YEAR 1993-94

Seattle University, a Jesuit institution located in the Pacific
Northwest, invites applications and nominations for tenure-track
faculty positions. Candidates should have expertise in at least
one of the following clinical areas: Care of Adults; Care of
Children; Community Health Nursing. See advertisement in The
Chronicle of Higher Education, December 16, 1992 and January 6,
1993.

Qualifications include a clinically appropriate master’s degree
in nursing and an earned doctorate in nursing or related field.
Evidence of BSN teaching experience, recent clinical practice,
and scholarship are required. Clinical specialization and
academic leadership in curriculum/program development are
preferred.

Seattle University is situated in the center of a metropolitan
area near major health-care facilities. The School of Nursing is
one of seven schools that integrates professional education with
liberal learning in the Jesuit tradition. There are 250 students
enrolled in the Nursing Program. The Program was recently
reaccredited by the NLN for eight years. A master’s program and
an off-campus RNB-completion program are currently being
developed.

Applications will be reviewed beginning February 1, 1993.

Seattle University is committed to diversity and invites persons
of underrepresented groups to apply. Candidates should send a
letter of application and curriculum vitae to Janet M. Claypool,
MN, RNC, Professor and Interim Dean, Seattle University School of
Nursing, Broadway and Madison, Seattle, WA 98122. Telephone
gqueries are welcome at (206) 296-5676.

Seattle University is the largest independent university in the
Northwest. More than 4,800 students are enrolled in 49
undergraduate degree programs, 17 graduate degree programs, and
one doctoral program in educational leadership.

U.S. News & World Report recently rated Seattle University as one
of the ten best comprehensive universities in the West.

Seattle University is an Equal Opportunity,
Affirmative Action Employer
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SEATTLE UNIVERSITY
SCHOOL OF NURSING PHILOSOPILY

As nursing faculty who are members of the Seattle University commmunity we
believe:

Human beings have a unique nature that gives them an inherent dignity and
worth. 'lhey are biological, emotional, social, intellectual and spiritual
beings who are capable of learning and loving. ‘lhe uniqueness of individuals
makes their wholeness greater than the sum of their parts. Humans are
influenced by their heredity, cultural heritage, environment, and possess the
freedom to make choices and decisions regarding their actions.

The world enwirament is valued for its goodness and beaubty, as well as a
gift frum God. ‘'lhis environment is composed of both the physical world and the
human society of individuals, family groups, social and community systems. The
enviromment is in a constant state of change as a result of the interaction
between the physical world and society.

llealth is a dynamic process that varies from optimal wellness to disabling
illness. Health status is influenced by a person’s perceptions, internal
resources, external demands and the resources of the environment. Wellness
is effective functioning of mind, body, spirit that contrilbutes to the
integration of the person as a whole. Illness is a diminished sense of well-
being or dysfunction in one or more of the dimensions (mind, body, spirit) of
the person as a whole. A person can be dysfunctional in one dimension, yet may
function effectively. 'he recipients of nursing care may be well or ill and at
any phase of the life span.

Professiaml nurses assist people to reach their highest potential in
order to attain, maintain or regain optimum health, cope with illness and die
with dignity. Nurses help people to reach their potential through the
application of the nursing process, therapeutic use of self, clinical judgment,
and technical skills. hey care for individuals, families aml groups in
multicultural community systems in a varlety of structured and unstructured

settings.

Professional 1ursing practice is based on theorel:.lcal and empirical
knowledge from the liberal arts, sciences and nursing. " Nursing practice
increasingly relies upon findings from nursing research and is influenced by
legal, ethical and social guidelines.

The practice of nursing is complex and highly interactive, requiring a
well-developed sense of self-awareness and the ability to accept differences in
others. Professional nhursing ewphasizes independent decision making and
collaboration with other members of the health’ care team, necessitating
leadership skills and the ability to effect change.

Caring is an essential dimension in professional nursing practice that
reflects genuine concern and respect for the individual. Care of the human
spirit is as important in professional nursing as satisfying physiological and
emotional needs, and technological demands. Congruent with the Jesuit
tradition, professional nursing is comnitted to excellence in care, serving
others with knowledge, skill, moral integrity, and sensitivity. Professional
nursing is dedicated to promotion of social justice for all people through the
resolution of contemporary problems in the health care delivery.



Learning is an enduring change in behavior resulting from interactions
between persons and resources within their enviromment. “The learning process
involves discovery amnd growth of self as a person as well as the integration

and application of knowledye, values aixd skills essential for professional
development.

As educators in the Jesuit tradition we are comnitted to creating a
learning envirorment that fosters intellectual curiosity and freedom to examine
values. 'lhe teacher facilitates learning by being sensitive to the unique
gualities of the learner, by serving as a 'guide and role model, and by
providing resources. ‘lhe goal for students is to become self-directed in a
life-long process of intellectual and personal development as a neans of
enhancing physical, emotional and spiritual health for themselves and others in
the world comiunity.



V. QURRLCULUM -
GUTERIUHT 21, THE QURRIAULUM 1S LOGICALLY ORGANIZED AND INTERNALLY QONSISLIENL
AID REFLECIS '111IE MISSION AND/OR BELIEFS OF 1HE NURSING UNLL.

'lhe Sealtle Universily School of Nursing curriculum is logically
organized, internally consistent and reflects the mission and beliefs of Lthe
University and the School of Hursing. ‘lhe University Mission Staltement
(Apperdix A) is based on the vision and values for the 1990’s and into the
twenty-first century. ‘Ihis statement expresses the University’s caumnitment Lo
Gruwlh of Persons through Teaching and Learning, Education for Values, and
Preparation for Service. 'llie mission statement Fu.rthe.r affirmus the Calholic
and Jesuilt tradition of excellence in education. (SU Mission Statement,
Appendix A).

The Sealtlle Universily Mission Statement provides the fowxlation for
articulation of the School of NHursing Fiilosophy, which addresses personal and
professional gruwth, essential human values anxl professional practice.
Evidence for consistency between the philosophy of the School of Nursing and
the Mission of the University is found in Chapter I (Criterion 1).

Purposes

'Ihe Purposes of the School of Nursing reflect bolh the Mission Statement
of the University and the Fhilosophy of the School of Nursing. lhe purposes
are to:

1) Provide educational experiernces Lo develcp knowledge, skills, and
values essential to the profession of nursing; |

2) Provide opportunities for students to realize their potential as
persons and professionals;

3) Frepare students in the Jesuit tradition of se.wi‘ce to others for

nmeeting health needs in society;



4) Pruvide the foundalion for graduale study in nursiig.
he [irst purpose relates directly to the Teaching and lLearning and

Educalion for Values in the Mission statement of the University. ‘lhis is

central to faculty beliefs aboul the process of learning which "iwvolves
discovery aid growlh of self as a person as well as the integration and
application of knowledgye, values and skills essential for professional
developwent" (S of N Fhilosopliy, Appeixlix B).

‘Ihe second purpose of the School of Nursing links direcltly with the
ultimale goal of We Universily, Growlh of Persons. Facully recoynize this.
growlh as a life-loiy process aid therefore foster understanding of the
interrelationships beltween yruwth of selfl anxd growth for others in the service
of nursing (S of N Fhilosopliy, Appendix B).

‘Ihe third purpose of the Sclicol of Nurshvfg incorporates the Jesuit
tradition of service and relates directly to the Mission of Preparation for
Service. 'lhe Schiool’s Hiilosophy states:

Comgruent with the Jesuit tradition, professional nursing

is camitted to excellence in care, serving others with

knowledge, skill, moral integrity and sensitivity.

Frofessional nursing is dedicated to promotion of social

justice for all people through the resolution of

contenporary problems in the health care delivery (S of N

Hiilosophy, Appendix B).
'his panrpose ol We Sclivol of Nursityg rellects the outcome of“‘leade.rship in
service, for e ultimate goal of "a vision of aid a desire for a society which
is just amd peaceful" (SU Mission Statemenl, Appendix A).

Faculty of the Schicol of Nursing are camitted to the professional
developnent of each learner for "intellectual and personal develcpnent" and
encouragenent of gualified students to pursue graduale study as one avenue of
life-lony leamming. ‘lhis purpose relates to the "growth model of educational

excellence" established through Jesuit tradition of critical thinking and



leawniiy as a life-loy practice. ‘'llus, the fourth purpose of the School of
llursinyg addresses preparation for graduate study in nursing.
Program Objecltives

'Ihe seven Froyram Ubjectives are designed Lo reflect the Mission of the
Universily as more specifically articulated for Nursing Majors in the School of
Nursilyy Hiilosophy aid Program Purposes. 1n 'lable 21-A, each Program Objective
is associated with specific themwes from the Uldve;rslty Mission and the Schicol
of Nuvsing Hiilosophy, Purposes and Curriculum Organizers. 1n addition, the
damins of learniny (cognitive, psychowotor, amnxd affective) are identified for
each objective. ‘'lhis assists faculty in developing course objectives based on
a conmon interpretation of focus and consistency in addressing learning across
all domains. Conbining the aforementioned information with the central
oryaniziiry concept in the curriculum facilitates consistency belween the

foundational elements of the curriculum and the developent of course

objectives.



PROGRAN OBJECTIVE

Mission

Teaching-Learning

PROGRAN OBIECTIVE

Mission

Teaching-Learning

PROGRAM OBJECTIVE

Mission

Values
Service to others

RELATIONSHIP OF PROGRAM OBJECTIVES TO THE4ES FROM
UNIVERSITY MISSION, AND SCHOOL OF NURSING PYILOSOPYY, PURPOSES AND CURRICULUM ORGANIZERS

Synthesize theoretical and empirical knowledge from the humanities, sciences and nursing faor the practics of
professional nursing. *(Cognitive)

Philosachy Purooses Curriculum Organizesr
I I
| Humans beings, health, nursing Knowledge: theory, skills, values as | Nursing procsss, values, heal:zi~

| practice, teaching-learning preparation for practice and | state, professional rales

I

graduate study |

2z Use the nursing process from a holistic perspective, demonstrating astute clinical judgment, effective
interpersonal abilities and competent technical skills. *(Affective, Cognitive, Psychomotor)

Philosaohv Pursoses ; Curriculum Orzanizer

| intellectual curiosity, preparation for practice and | provider role

|
| caring, decision making, | Knowledge: theory, skills, values as | Nursing process, values,
I
| therapeutic use of self | graduate study |

3: Provide individualized nursing c¢are for clients from diverse populations in a variety of health states and
settings. *(Affective, Cognitiwve, Psychomotor)

Philosochv Purooses Curriculum Orzanizer

| Uniqueness and uorthigf person,
| individualized care in relation to
| environment

Nursing process, values,
client/environment, health
states, professional rales

Service for health needs in saciety;
develop knowledge, skills, values

—_——— —



PROGRAA DBIECTIVE 4: Display values essential to the practics of professional nurzing. ®*(Affective, Cognitive)

Mission Philosoohv Purposes Curriculum Orcanizer
I | |
Values | Human beings, caring, freedom to | Vvalues in preparation for practice | Essential values
| examine values | and graduate study |
I I I
PROGRAM OBJECTIVE 5: Support activities that improve the quality of health care delivery and the advancesment of the nursing

profession. %*(Affective, Cognitive)

Mission Philosochy Pursoses Curriculum Oraanizer
Preparation for service, practice, Professional roles

I :

Service to others | Caring, service as professional
| graduate study
|

—_—— — —
— — — —

PROGRAN OBJECTIVE 6: Demonstrate leadersﬁip and management skills in the coordination of health care. *(Affective, Cognitive)
Mission Philosoohv - Purooses - Curriculum Oroanizar

I [ I
Leadership fin | Professional nurse,” health care | service for health needs in society | Nursing process, values,
service | delivery for society | | professional raoles

I I I

- PROGRAM OBJECTIVE 7: Evaluate and plan for own personal and professional development. *(Affective, Cognitive) )

Mission ; Philosaohy <. Purooses Curriculum Orcanizer

|

Growth of persons | Growth as person and professional Potential as person and professional Role development as prof. nurse
I
|

"Hote: Learning Domains in parenthesis after each Program Objecfive.



Oryanizing Framework

'Ihe Organizing Framework provides the "supra-structure" f;Jr integrating
concepls cenl:raLl. to accaiplishing the Mission of the University, the Hiilosophy
and Purposes of the Schiool, and the Nursing Program Objectives. 'lhe conceptual
plan has two types of orgyaniziing conceplts: pervasive and progressive.
Pervasive concepts guide the selection of content that is taught thoroughly in
the beyinning courses and then applied in various contexts throughout the
curriculum. ‘'lhe two pervasive 'cmmepts are nursing process and values.
Proyressive concepts represent content that is best taught in sequential steps
in which the context of the appllication might also be changed. ‘lhe tliree
progressive concepts of health state, client/envirament, and professicnal
roles prouvide the means for sequencing educational experiences in the
curriculum. ‘lhese interconnecting concepts are organized into three levels of
study, as depicted in Table 21-B below and in Appendix S. ‘lhe Qurriculum Grid
in Table 21-B shows the progression in content and experiences: (a) frum
wellnhess to disabling illness to all states of health; (b) numbers of clients
in a variety of enviromments; and (c) roles frum cbserver to direct provider
and advocate, from group member to leader and manager, and {rum a process of
role identification to role integration. Thus, as students progress frum Level
1 to Level 3, the skills previously acquired are continted with=the practice of
advaiced skills. | |



Table 21-D
SEATTLE UNLVERSITY SCIOOL OF NURSLIG

CURRLCULUN GRID
t LEVEL NEALTI STATE CLIENT/ENVIROHHENT PROFESSIONAL ROLES
| [ [ [ - |
}‘LEVEL }Dinensiuns of Hellness-lllness}ﬂunbers Setting =Pruvider Coordinator  Conlribulor }
‘Il. }Helluess } 1 Laboratory }Dbserver Group Role- }
Soph  Optinal Wellness ‘ Comaunity lConnunicator Heaber Identification ‘
Sp. Ulr.jAt Risk for i i
V' Altered Function v V
(ﬂi >
. I1lness: Acute & Chronic ! Mhoute Direct Care Tean Heaber  Role-
Jr. /st hbulatory |Provider  Collaborator Taking
F,H,5,F (Altered Function long-tera  |Teacher
Dys{unction
V Disabling Illness y v
(== =z N
I8 ALl States of llealth ) or nore Anbulatory Advocate  Leader Role-
Sr: K-S | Multiple and Complex Individuals Acute Hanager Integration
Fanily Long Tern
Group lioe
Comnunity Community
l
} ¢ NURSING PROCESS [
< VALUES = }
i l
| |
NVTE:

- Pervasive Concepts: Nursing Process; Values
- Frogressive Concepts: llealth State; Client; Roles



Pervasive Concepts

Hursilg Process

he Lirst pervasive concept, nursing procéss, is germane to the difs-cipl:i.ne
of nursing and provides the structure for critical inquiry related to nursing
practice. 'lhe nursing process is a problem-solving and interactive process.
1he nurse-client relationship and critical thinking are central to eIEIIe:cl:ive
inplementation of the nursing process. ‘lliis process consists of five
interacting components: assessment, diagnosis, planning, implementation, and
evaluation. 'lhe pmoc:esé involves deliberate, systematic, thoughtful actions
and purposeful conmunication.

1. Assessment includes collecting, verifying and oryanizing data. ‘lhe

‘data are categorized within the 11 Functional Health Patterns identified by
Gordon (1987). 'lhese dala are used as the basis for determining functional
pattems (stremgths) and dysfmr.:tionlal patterns (limitations requ.l.ri_ng ‘nu.rs_i.ng
interventions - nursing diagnoses). ‘

2. Diagnosis is identification of the client’s strengths and problems
amenable to nursing intervention. ‘lhe diagnoses or clinical judgnentslare
derived from theoretical knmledge., patl:el.m recognition and analysis of the
data. ‘Ihe nursing diagnoses are identified according to Nerth fxnerican Nursing
Diagnosis Association (NANDA) labels and are related ‘L.o the c:ont.rilbutj.ng
factors. ‘lhe nursing diagxmes- are organized according to the same Functional
Health pattemns used during assessment. ‘lhe identified stFexguls and nursing
diagnoses are used during the pla:tm.ing canponent of the nursilng process.

3. Planning is acconplished in _collaboration with the client and other
nemnbers of the health care team. 1his part of the nursing process includes
incorporating the client’s values, goal-setting, identifying expected outcanes,

and establishing priorities. Planning further involves writing directives or



‘care. ‘'lhe use of values as a pervasive oryanizer also flows frum the

nursilyg owders Lor diaynostic or moniloriig activities, trealtment modalities

- and educational activitles, as well as consultation amx referral. Planniyy for

holistic care [ocuses on heallh prowoltion for regaining or maintainiixg
wellness, helpiig the client cope with illng;s,. and maintaining dignity while
ill or dying. .

4. 'lherapeutic intervention amd implementaltion of nursing axd medical
orders require that the nurse has the necessary kinowledge and critical
thinkdiyg, caring attitude, interpersonal cawpetencies, technical skills, and
olier resources approprlate to the situalion. |

5. [Evalualiony involves docunented cauparison of expected client uut:.xmes_
ayainst actual outcoues, and m:mrisoil of culcames with standards of practice
and standards of nursing care. |
Values

Ilhe secoid pervasive concept, Values essential for meesalonal Nursinc_;

Practice, prouvides thie means for inplementing "Education for Values" in a

hursliy context. Including values throughout the cwriculum facilitates the

developwent of personal and professional values germane to nursing practice.
Values clarification occurs tlmx_;h examination of essential values in relation
to the many and varied clinical problews confronting the pru¥iders of health,
University’s enphasis on values aid "value-added" education. Using this
approach to education, values are developed through a holistic education t.;hat
addresses ethical, moral, rellgious and spiritual davelélx;mlt,

Inherent in Jesuit Fhilosoply is the freedam to examine one’s values and

Lo develop in the learner the ability and flexibility to make choices and move

with changes. 'llis freedan, in the context of baccalaureate education, leads'

to responsibility and service, HFiase 'lliree of the _Uni\iersity Core Curriculun.



The School of Nursiirng .['actul;y are caumnitted Lo shape, supporl-;- and conlrilute to
the developent of values especially in the damain of professional nursing
practice. 'lhus, emphasis is placed on personal and professional behaviors that
reflect a caumnitment to the Essential Vélues as identified by the American
hssociation of Colleges of Nursing (AMCN, 1986). ‘'lhe AAN seven essential
values are: eslhetics; altruism; equality; freedam; human dignity; justice,
and truth.

Students clarify their own personal values and begin to explore the values
essential to .Une professioial practice of nursing during the [first guarter of
nursing courses. During subsequent quarters, students apply the AAQN Essential
Values in theory and clinical courses. Throughout the curriculum students are
presented with moral dilemmas in relation to the essential values.

‘Ihe three progressive oryanizers used to level content and clinical
experience are: 1) health state, 2) climt/mv.imm:t, am?_:!) roles of ihe
professional murse. ‘lhroughout the curriculum the categories of health state
and client/enviromment direct the sequencing of course content and clinical
experiences. ‘'lhe developwent of the various roles focuses on growth in skills
and attitudes for problem solving and decision making in the care of clients,

s
interactions with others in health care delivery, and service to the profession
and society. .

Healtl)y State g

lealth state is sequenced frum wellness to illness, and then to a
caiprehiensive focus on both wellness and illness. 'The camplexity of health-
related problems amenable to nursing interventions increases as the student
progresses. Camplexity is viewed in tem's of types of.pmblrs, the number and

types of nursing skills or the required urgency of interventions. Variables

]



4

reflecting problem conplexity include the predictabililty or impra]ictability of
tie problem aind the relevant value-laden decisions thal are faced by bolh Lhe
client-family and the nurse.

'1he [ocus for each level is as [ollows. lLevel 1: Wellness and "al-risk";
level 2: 1llness (multiple, wryent, acute and clironic problems) ;.an:l Level 3:
Wellness and lllness (nultiple, well/at-risk/acute and chironic, predictable and
unpredictable problens).

‘Client/Enviroiment

Ihe second progressive organizer is the client and the enviromment or '.
éeLLilr;. 1he nuubar of clienls receiving nwsing care influences the
conplexities of learning and serves as a major organizer. ‘lhe amount of data,
the learner has to manage al any one point in time varies as the learner
progresses from providing care for an individual, for several individuals, a
faml.l‘)', groups and cammunities of clients..

Within the different settings the client populations present variables
such as age, stage of development, and enviromeental parameters. _lhe
enviromental parameters include a variety of social, cultural, épiritual, and
econanic elements in both the client’s system and the health care delivery
. system. 'lhe setting in which health care is delivered provides context
variables that reguire the student to transfer knowledge, to co_x}tinue_s building
skills in nursing and decision making, as well as to fu::the;:" understand the |
structure, function and oryanizational caiplexity in health care delivery
enviromments,

ihe focus for each level is as follows. level 1:' one r.:lié.nt:, sell or
peer; laboratory and group settings; camunity resources; Level 2: two
clients, primarily in acute care setl:i_ngs; sane axihllatml‘y and long term care;



aid Level 3: three or more clients or families, groups, camunities with

diverse backgrounds, in acute or ambulatory care, hawe, and cowmnity settings.

Professional Roles

he third proyressive oryanizer focuses on the roles of a professional
nurse. Developent as a person and professional requires careful sequencing of
learning experiences to bring about desired change. Central to this progressive
oryanizer is yruwlh of the learner as a person who manifests attitudes and:
behaviors congruent with the Jesuit orientation and that of a professional
nurse. ‘'lhe prolessiual murse role is conceptualized dc-svelgpnentally wilth
Uwee cuponents: provider, coordinator, and wember of the profession (AACH,
1986) . Professionalism is examined in the Pruvider role with emphasis on the
knowledye, interpersonal conpetencies and technical skills necessary for
inplementing the nursing process aixd caring attitude; in the M role
with requisite collaborative and management skills; and as the emeruing
Contributor moving from role-identification to role-integration as a
professional nurse. Within the latter role, enphasis is placed on
responsibilities as a consumer of research and as a change agent. Learning
experiences are sequentially designed to prepare the learner to incorporate
personal attributes and values required of the pmfessliona.‘l nurse in all three

*»
] -

roles.
In level 1 the focus of the P):UVlde.r role is on the developlent: of
interpersonal and assessiment skills essentlal to direct care. Assertlve
individual transactions and group membership slulls with peers form a basis for
development of the Coordinator role. Identification of the professional nurse
role begins the socialization of the learner. I'
e focus shifts in level 2 to eng:he;sis on role-taking. Direct care

includes application of all camponents of the nursing process with atterition to



priority setling and implementation of therapeulic cammnication, technological
" and teachlig skills for nursing care of 1-2 clients. Students are expected to
collaborate with a variety of health team members.

In Level 3, Lthe pruvider role continues to focus on direct care and
increases enphasis on .I';ldvcr.:athlg for clients. 'lhe coordinator role focuses on
organizing, facilitating, and managing nursing care for individual clients,
families and groups of clients froum diverse backgrounds in a variety of
- sellinys. Role integration is considered from several reference points, such
as synthesis of theory with practice, viewing self as a professional, amnd
active participation as a namber of the professional comwunity.

e curriculum design provides a framework to build a cchesive yet
flexible curriculum that considers both process and content. By examining the
definiiy characteristics of nursing practice and the relationship to values,
caring, and application of the nursing process, the learner can actively
develop the necessary clinical judgment, interpersonal abilities and technical
skills to assist the client. 'Ihe client, ‘whether individual, - family, groups or
camunity is assisted to reach or maintain an optimal health state, cope with
acute or chronic illness, or die a dignified death.
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MEMORANDUM

TO: UNIVERSITY COMMUNITY

FROM:  WILLIAM J. SULLIVAN, S.J. &)89
PRESIDENT

DATE: JANUARY 6, 1993

A new year is upon us and a new academic quarter. I want to welcome all staff, administrators
and faculty back from the holiday break. I hope it was a happy and renewing time for you. I
also want to take this occasion to wish each of you a very blessed, fruitful and happy 1993. This
past year brought many blessing to the SU community and we hope and trust that the new year
will bring its special blessings.

As we look at the calendar year before us, what do we see? What can we expect? What are
the challenges and opportunities as we perceive them now? Let me share a few of my thoughts
on the state of the university.

Student enrollment will be steady to strong. I truly believe that there will be an increasing
demand in the years ahead for the kind of humanistic, personalistic, professionally competent
education that SU is known for. Our enrollment will probably grow at a modest rate; it would
probably grow more rapidly if it were not for the fact that a number of the most popular
programs are now at capacity, at least with their present staffing.

Our concern will be less for maintaining our enrollment level [and that is a new experience for
me in my 26th year in a Jesuit university!] but for maintaining and enhancing our mix and
balance of students. To put this in other words, our focus will be less on raw recruitment than
on enrollment management. SU has always been an "access" school. Hundreds if not thousands
of our alums testify to this mission. How do we maintain that dimension in the future when the
demand for SU-style education will escalate? How do we determine what balance of graduate
and undergraduate, of commuter and resident, of traditional and non-traditional, of various
ethnic groups, of U.S. and international students, etc. we can best serve?

The goal of remaining an "access" school is not enhanced by the cloudy picture now facing us
with regard to federal and state financial aid. In the 1990’s and beyond, financial aid will be an
absolutely key ingredient in working successfully to keep the balance in the student body that
has marked SU in the past. The university will continue to do everything that it can to make
funds available for student financial aid. This is an important goal of the 21st Century
Campaign. But in view of the demand there are very real limits to what the university can do
from its own funds. State and federal student aid programs remain very, very important. At
the state level, we have a Governor-elect who certainly is supportive of the notion of providing



opportunity for lower income students, including those in the independent colleges. But the
state’s budget situation is anything but favorable, and there will be pressing demands from many
other quarters, e.g. social services. On the federal level, it would appear that the emphasis for
education may well turn out to be on-the-job training and apprenticeship programs rather than
on higher education. And again the budget constraints cannot be ignored.

Speaking of the Capital Campaign, 1993 will be the second full year of the public fund-raising
effort; and it will be a critical year for us. Up to this point we have raised in gifts and pledges
about $48 million toward an initial goal of $55 million. We can certainly rejoice at this success
and thank John Ellis, the chairman of the drive, the many volunteers, and the University
Relations staff. But we still have a long way to go to fulfill all the goals of the Campaign in its
different categories. It is proving to be more difficult to raise money for bricks and mortar than
for endowment and special projects. This is a national phenomenon being experienced by most
universities in their campaigns. Also, 1993 is the year in which all of us on campus will be
invited to participate in the 21st Century Campaign. A committee of colleagues has been
formed; these volunteers have already made their pledges and will be approaching the rest of
us in the year ahead.

An important step in the development of the academic facilities of the university will take place
during this winter quarter. Seattle University will go to market with an offering of
approximately $14.5 million in tax-exempt bonds. The proceeds will furnish a significant part
of the funds needed for the Pigott, Garrand and Loyola Hall renovations projects. This is a very
favorable time for us to be in the bond market in terms of interest rates. Under the direction
of Denis Ransmeier, the university went through a bond rating process with Standard & Poor’s
in November. We were very gratified that these bonds received an "A" rating. This will mean
significant savings in issuing the bonds and a more favorable rate. We all need to thank Denis
for his yeoman's work in preparing for and overseeing the very important and complicated
process of issuing these bonds.

One thing that is clear is that we at SU are in for a year or two of "construction mess" on the
campus. Many of you remember the 1985-87 and the 1989-90 periods when that was true. But
we have to say that although these periods are difficult, they lead to blessings in the form of new
offices and classrooms and labs. You will have noticed one piece of "deconstruction" which
took place during the Christmas break: the removal of Buhr Hall, which has been "temporarily"
in use since 1947! This spring work will begin on the new Jesuit residence; a year from now
it should be nearly completed. Once the Jesuits have moved, work will begin on modifying
Loyola Hall for the School of Education. In late summer of this year, work should begin on the
Pigott classroom addition and on the renovation of the Garrand building. When that work is
finished in the summer of 1994, the complete renovation of the present Pigott building will start.
When that is completed in the summer of 1995, all the major academic units of the University
will be in new or renovated quarters. Beyond this point is the goal of a new university center
and that of a chapel. And beyond that . . . ?



Something that one cannot exactly foresee but can hope to see in the coming year is continuing
and intensified efforts at program development. There are, and there will continue to be,
educational needs in society which create program opportunities for us. Some may call for new
programs such as was done with the computer software program in our recent past. Some needs
may call for restructuring programs which we are already offering as was done to some degree
with the communications major or the environmental engineering program. There is also the
need to look seriously at significantly expanding some present offerings where the demand is
very high. In addition, there is the issue of new delivery systems for our programs; that is, new
sites, new time frames and new delivery units within the academic structure. Why should we
be concerned about such program development if our overall enrollment is satisfactory? In a
rapidly changing environment, the needs of the society we serve are changing at an amazing
pace. No university which is independent (i.e., responsible for its own financial resources) can
afford to "sit on the ball." That is a proven formula for falling behind whether in service to
society or in enrollment. True, educational institutions are very conservative and slow to
change, but we should not try to make a virtue out of this somewhat embarrassing fact.

There are several concerns as we face this new year and the time beyond. You have heard me
say before that my greatest personal concern for Seattle University in the 90’s is the preservation
and strengthening of our ethos, our educational spirit. I do believe that this personalistic,
humanistic orientation, dedication to the students and shared sense of the importance of the
religious and the ethical is our most valuable endowment. How do we work together to make
that ethos stronger, more vital, more widely shared? And how do we continue our efforts to
preserve and enhance the people who make SU the remarkable place that it is? The most
precious asset of this university is our corps of educators. We do our excellent work, we impact
the lives of many students, we have the reputation that we do because of the remarkable men
and women who teach here, who guide student life, who manage and administer and support our
activities. How do we help all of these SU educators to grow and be happier in their work, to
realize the critical role they have in achieving our mission? In this year and in the 90’s, there
must be a continuing effort to renew and develop our human assets, that is the talents, gifts and
skills of all of our colleagues, in a manner that does not simply match but surpasses the more
visible effort to develop our facilities and our campus. Finally there is the ever challenging
concern about communication within the campus. What are the best means to seek input on
issues facing us, to get the best information and judgment to those who must make decisions,
to aid each of the members of the educating community to know that he or she is part of the
decisions which affect our mission and each of us? This quarter I am starting a series of
conversations about the structure of administrative and advisory bodies on the campus which,
I hope, will address this last concern.

In conclusion, it is my judgment that we have very much to be grateful for in looking back on
1992. The new year promises change and challenge and brings concern, but carries with it a
sense of opportunity and of solid momentum. Through a time of such change, it is our Mission
Statement and the shared living understanding of it that is our guiding principle. For many of



us that statement itself is captured more and more in the rich idea of the "growth of persons."
Much is required to support such a mission focus; great dedication on the part of all of us is
needed to make the idea live. Creativity and courage are called for as our ideal for the growth
of each one of our students meets change and challenge in the future.

Again I wish each of you a very happy new year. I hope and pray that you will be happy in
your work here at Seattle University and in your larger personal and family life, that you will
experience a sense of satisfaction and achievement in your work, that you will profoundly sense
how important is the work we do and how very important you are to our work.

WiS:eq
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MASTER OF SCIENCE IN NURSING

Seattle University School of Nursing proposes to introduce a
Master of Science in Nursing (MSN) starting fall, 1994. This two
year part-time MSN will focus on preparation of the advanced
nurse clinician to serve vulnerable populations in an urban
setting. This program is closely aligned with the trends and
purposes of health care reform.

The program is consistent with the mission of Seattle University
and its commitment to the disadvantaged. The program serves
society by advancing the scientific and technological base

of nursing.

Based on input from our community advisory board, there will be
an increased community need for nurses with Master’s degree
preparation to lead in the delivery of health care services
especially for underserved populations. Nationally, the
projected need for new master’s and doctorally prepared nurses is
200,000 by the year 2005 (AACN). In a 1990 Washington State
survey, over 7000 of the practicing nurses were interested in a
master’s education in nursing. A survey of the local nurse
population indicated a strong interest in alternatives to
existing programs. Based on all of the aforementioned data we are
predicting the sustained enrollment, after initial start-up, of
18-20 new students per year.

Oour program is distinctive from other master’s programs in the
area because of its focus on direct nursing care to underserved
populations. Also, the program encourages currently practicing
nurses to augment their knowledge that will be needed for job
enlargement with changes in the health care system. In addition,
graduates will attain expert skills either applicable to
advancement within or realignment of career goals.

While we have not specifically emphasized gerontological nursing
practice, our plans include solid collaboration with Bessie
Burton Sullivan Skilled Nursing Residence for advanced assessment
and interpersonal skills. Hopefully, we will recruit students
into service for the growing elderly population.

Because of Seattle University’s metropolitan location and the
School of Nursing’s established networks with the surrounding
community, we have a solid foundation on which to implement the
goals of the Master’s program. We envision that graduates of
this program will be highly qualified for employment in a variety
of settings as they will be academically eligible to sit for
certification as a clinical specialist in either adult health or
community health nursing.

Finally, we believe that we will continue and advance the legacy
of our baccalaureate nursing graduates who reflect the qualities
of a values-based Jesuit education especially in service to
others.




MASTER OF SCIENCE
IN
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New Program and Changes in Existing Program Proposal

Academic unit making this proposal: School of Nursing

Contact person within that unit: Maureen Niland X 5672
Name Phone

1. Title of new degree, major, or track:
Master of Science in Nursing (M.S.N.)
2. Effective date: Fall 1994 (date of first offering)

3. List below the numbers and titles of all new courses that must be
added and attach "New Course Proposal' forms for all such courses.

REQUIRED COURSES (46 credits)

Offerings Starting 1994-95

N 501 Advanced Health Assessment (4)

N 502 Nursing Care of Vulnerable Urban Populations (2)

N 503 Human Responses to Health Alterations (3)

N 504 Concepts and Theories in Nursing (3)

N 505 Nursing Therapeutics (3)

N 507 The Roles of the Advanced Clinician I (3)

N 509 The Roles of the Advanced Clinician II (4)
Offerings Starting 1995-96

N 510 Ethical Considerations in Nursing Practice (3)

N 512 Health Policy and Nursing in an Urban Context (3)

N 514 Seminar on Research in Nursing (2)

N 515 Methods of Inquiry (3)

N 516 Principles of Nursing Leadership and Management (3)
N 519 Advanced Practicum in an Urban Health Care Setting (4)
N 599 Scholarly Project (3)

PUB 530 Management Analysis and Control I (3) [existing course]

ELECTIVE COURSES (2-3 credits)

Nursing Courses

N 480 Stress, Survival and Adaptation (3) [existing course]
N 480 The Changing Family (3) [existing course]

N 532 Nursing Care of Culturally Diverse Communities (3)

N 596 Independent Study (1-3)

N 597 Independent Study (1-3)

N 598 Independent Study (1-3)

Elective courses in other schools/departments (See Appendix A)

List of course descriptions (See Appendix A)
"New Course Proposal" Forms (See Appendix G)

Total credits in MSN Program = 48-49 credits (See Typical Program of
Study in Appendix A)
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4. List below the numbers and titles of all new courses that must be
amended and attach "Proposal for Revision of an Existing Course"
forms for all such courses.

N/A

5. List below the numbers and titles of all courses that will be
deleted if this program is introduced:

none

6. Is the approval of any licensing or accrediting agency required,
or will such approval be sought?

The National League for Nursing (NLN), the major accreditation
body for schools of nursing, has been notified of our intent to begin
this master’s program and, according to their standard procedure, we
are tentatively scheduled for an initial review visit in Academic
Year 1996-97.

7. Are additional resources other than those listed on new and
revised course proposal forms required in any of the following areas?

Faculty yes p.4 no
Library/Media yes > - no
Computer Facilities yes no X
Capital Equip/Space modification yes X no

Faculty: All graduate faculty will teach in both graduate and
undergraduate programs.

The first year of the program we will be teaching eight new
courses, which includes the summer quarter ‘95. Current faculty will
be able to teach most of the graduate courses. This will necessitate
hiring part-time faculty as replacements for some of the work units
of these fulltime faculty who are currently teaching in the
undergraduate program. The program director is a member of the
current faculty and will be 0.33 FTE plus summer 0.2FTE. It will be
necessary to hire a highly skilled Ph.D. prepared clinician for the
nadvanced Health Assessment" course. Total .86 FTE for teaching the
first year.

The second year of the program we will be teaching seven new
courses for a total of 15 courses in the two-year curriculum. By the
second year of the program we will generate enough courses and credit
hours for hiring a new fulltime faculty member. This newly hired
faculty member will teach in both the undergraduate and graduate
programs. Any part-time faculty who are hired to teach in the
undergraduate or graduate program will have comparable expertise and
clinical skills of the fulltime faculty.



The graduate program will strengthen rather than detract from
the undergraduate program. By having both a graduate and
undergraduate program we will be in a better position for hiring
highly qualified faculty.

Part-time secretary positions will be needed for marketing and
operation of the program, as well as assisting with advising the
students.

Library/Media: New library acquisitions will include
expenditures for at least three new journal subscriptions. Kim Lohse
has notified us that four new nursing journal subscriptions (see
budget under "gifts") have recently been donated to the Library
specifically to benefit the Master’s program. Also, the School of
Nursing has collaborative relationships with other area health
science libraries to enable SU graduate nursing students access to
resources not available at Lemieux Library. The budget also includes
expenditures for advanced health assessment video-tapes and anatomic
models to be used in the health assessment course.

Computer Facilities: Initially, students will be given access
to the University student computer facilities both in the Engineering
building and in School of Nursing computer Lab in the Lynn Building.
The Lynn building is scheduled for hardwire hookup to the SU
mainframe computer during the next year. The School of Nursing also
is purchasing 2-3 486 computers to add to the lab. Thus, students
will have access to word-processing, spreadsheets, SPSS and other
nursing-related computer programs. Although the School of Nursing
computers are also open for use by over 200 undergraduate nursing
students, we will first assess the need of graduate students for
access to on-campus computers before considering additional computer
hardware and software purchases.

Also, see letter from Director, Academic Computing and User
Services located in Appendix B

Capital Equipment/Space Modification: Space is already a
problem at the present site of the School of Nursing. It is possible
that we can set aside one small room in the Lynn building for
graduate student use. The long range plan, however, is to have a
graduate student conference room and carrel room in the renovated
Garrand building. The present plan is to move to those new quarters
in approximately four years.

Additional faculty can be accommodated within the existing
School of Nursing building and monies have been allocated (see
budget) for office/computer equipment for one new faculty member.
Graduate faculty and secretary space has been incorporated into the
Garrand building plan.



8. Please attach the following to this proposal:
A. Rationale for introduction of the program.

The increasing complexity of the health care delivery system and
the expanding roles and responsibilities of professional nurses have
resulted in an increased need for master’s-prepared nurse clinicians.
In addition, rapidly escalating health care costs fuel the need for
cost-effective services. Nurses performing in the roles of both
advanced clinicians as well as case managers, play a pivotal role in
cost containment while delivering high quality health care that
ensures continuity of care.

Despite the large allocation of scarce resources for health
care, many Americans cannot afford even basic health services. 1In
addition, numerous studies and reports identify the disparities in
health and health care among various groups of Americans. For
example, the life expectancy for male, African-American babies born
in the late 1980s actually shrank. People with low-incomes and of
Hispanic origin are less likely to receive preventive health care
services such as childhood immunizations and high blood pressure
screening. Many of the worst health care problems exist in urban
areas where many members of the high risk groups reside. The federal
and state governments have outlined many priorities related to
improving the health of these urban, high risk groups.

As an urban Jesuit university with a commitment to the
disadvantaged, Seattle University is well situated to address these
issues. It already does so in several courses on urban issues that
are offered by various departments. In addition, the Volunteer
Center sponsors many activities to benefit the disadvantaged within
the surrounding neighborhood. The School of Nursing itself has long
incorporated this focus into its undergraduate program. For example,
the Community Health Nursing course requires students to complete a
"poverty project" the purpose of which is to increase students’
awareness and sensitivity towards the economically deprived. The
School will continue this tradition of service to the urban
disadvantaged by incorporating this focus into our master’s program.

This program will also answer the community need for flexible,
part-time graduate nursing programs. This need follows a national
trend in nursing education for part-time graduate programs. Thus,
the school of nursing program will be patterned after successful
programs offered in education and business to provide maximum
flexibility in scheduling and clinical placement in order to meet the
needs of working, adult learners.

The addition of a graduate program will serve the needs of the
school of nursing as well as the community. The school expects a
significant increase in the quality and prestige of the nursing
school with the addition of a master’s program. Since the focus will
be on expert, advanced clinical practice, the graduate students can



serve as role models for the undergraduate students. The master’s
program will also assist in attracting top quality faculty and
students to all SU nursing programs.

B. A full description of the program including goals and objectives
and its relationship to the mission of the University.

Goals and Objectives: See Program Description below.

Additional information regarding the target population, product
of the program, a comparison between the undergraduate and graduate
programs, strengths of our program, and a comparison of master’s
degree programs in schools of nursing at Jesuit and local
universities is located in Appendix C.

Relationship to 8.U. Mission:

The proposed graduate nursing program complements the Mission of
the University in several ways. The teaching and learning process
will provide a humanistic curriculum within the context of advanced,
professional education. Students will be encouraged to question not
only their own beliefs and actions related to nursing practice, but
will also analyze the social values that influence the delivery and
the quality of health care. Ideas and values shared in the classroom
will be applied in the clinical setting which incorporates service to
vulnerable people. The education will be student-centered,
capitalizing on the talents and interests of practicing nurses who
want to further their professional and personal growth within the
Jesuit framework of education for values.

C. Description of the program as it would appear in the Bulletin of
Information, including:

1. admission criteria

2. program degree requirements

3. research requirements/comprehensive examination

4. sequence of course offerings by quarter

5. typical programs of study

6. courses in which grades of 8/NC or CR/NC are mandatory

MASTER OF SCIENCEIN NURSING

Maureen Niland, Ph.D., R.N., Director, Graduate Program
Faculty

Mary Ersek, Ph.D., R.N.

Sharon Filipcic, M.N., R.N., A.R.N.P,

Connie Nakao, Ph.D., R.N.

Maureen Niland, Ph.D., R.N.
Jane Peterson, Ph.D., R.N.



Degree Offered

Master of Science in Nursing (M.S.N.)

General Description

Focus: The Advanced Nurse Clinician in an Urban Setting

The master’s program prepares nurses for advanced clinical roles
including case manager, clinical nurse specialist, clinical nurse
manager, and nurse educator. The program also has been designed to
allow the direct care provider to deepen his/her understanding of
clinical phenomena, vulnerable populations, and the health care
system, as well as personal and professional values.

The metropolitan Seattle area provides nurses from rural and
urban communities alike an opportunity to: investigate diverse
health care resources; experience the spectrum from primary
prevention to tertiary, specialized care; increase exposure to
clients from a wide variety of backgrounds; and exchange ideas with
other clinicians.

The foundation of the program emphasizes the following elements:

* clinical skills to manage acute and chronic illness
and to promote high level wellness
* utilization of critical thinking skills in advanced

nursing practice

* the development of an inguiring attitude that nurtures
the growth of the person and the ability to promote
changes necessary to improve health care delivery

* values and commitment to quality nursing and
health care for all people

* an understanding of the health care delivery system and
urban community resources to identify factors that
influence access and utilization of health care

* principles of case management to ensure continuity of
guality health and nursing care

* an understanding of the health care needs of urban
community with an emphasis on vulnerable populations

* student-centered education that blends the requirements
of the program with the adult learner’s professional and
personal goals

* application of clinical skills and knowledge to the
student’s work setting or another clinical setting of
the student’s choice

* flexibility in class times and days to meet the needs of
the working, adult learner




Program Objectives

b Synthesize knowledge from nursing and related disciplines
for advanced nursing practice.

2. Use problem solving strategies to provide care, and to
enable groups of clients to manage and cope with
alterations in health or attain higher levels of wellness.

< Embody values essential to the practice of advanced
nursing.

4. Evaluate one’s beliefs, values and ways of knowing to
foster personal growth and professional practice.

5. Analyze health care systems and policies that
influence health care for groups of urban clients.

6. Practice advanced nursing roles in collaboration with

clients, community organizations and health professionals
to ensure quality care.

T Advance the health of vulnerable urban populations through
scholarship, leadership and delivery of quality nursing
care. '

Admission Requirements

1. Statement describing professional and personal
goals and reason for choosing this M.S.N. program

2. GRE examination results within the past 5 years

3. Minimum undergraduate GPA of 3.0 from an NLN accredited
baccalaureate program

4. Washington RN licensure (upon entry into program)

5. At least 2 years clinical nursing experience

6. Three recommendations (at least 1 reference from someone
who can comment on the applicant’s clinical abilities)

7. Professional liability insurance

8. Current immunizations required in clinical sites (e.g.,
hepatitis B, MMR) - before beginning the clinical
component of the program

Prerequisites

1. Physical/health assessment course (prior to enrolling in
N 501).
2. Basic statistics course that includes descriptive and
inferential statistics (prior to enrolling in N 514)
3. Undergraduate research course (prior to enrolling in
N 514).

Program Degree Requirements
The M.S.N. requires successful completion of a minimum of 48-49

credits of course work. Total credits include 2-3 credits of
electives. Generally, this program is a two year, part-time program.



Research Requirements

We, like most other programs in schools of nursing, have two
courses in research with statistics as a prerequisite. Our graduate
program has a total of five credits, plus a scholarly project. (See
Appendix C for comparison with other programs in schools of nursing)

Students will complete a scholarly project under the guidance of
at least two graduate faculty members. The product of such endeavors
can include things such as reports of research findings, publishable
papers that synthesize knowledge and theory in a given clinical area:;
formal, professional teaching projects or presentations; formal
consultation with health care agencies that produces measurable
changes in outcomes.

Bequence of Course Offerings by Quarter

See Appendix A for "Typical Program of Study" and "List of Course
Descriptions."

Typical Program of Study

The typical program of study consists of 8 quarters, including
summers, in which students take 4-8 credits per quarter. All
required courses must be completed prior to taking the Advanced
Practicum and the Scholarly Project. Several courses include
clinical experience in which the students complete projects utilizing
their work setting or another clinical agency. See Appendix C
(section on clinical content) for more detail on the clinical
component of the program.

Courses in which Grades of 8/NC or CR/NC are Mandatory
The 3 credits for the Scholarly project will be graded S/NC.
Graduate Course Bulletin Entries
See "New Course Proposal Forms", Appendix G.
Effects of Program on Other Instructional Units in the University

Although we expect students to take electives in other
departments and schools of the University, we do not anticipate
formal alliances at this time. The exceptions are: 1) We plan to
collaborate with Sr. Rosaleen Trainor in Philosophy, to develop a
required ethics course specifically focused on issues important to
nursing practice [see N 510 in the list of courses] and (see Appendix
B): 2) We will have a required course (PUB 530) from the Institute of
Public Service [see materials in Appendix A and B).
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In the future, close alliances or joint programs with the
business school (possibly a M.S.N./M.B.A. option), addiction studies,
education or public administration/public service will be pursued.
At present, however, we need to focus on establishing a solid, basic
program that commands respect in the professional community. From
this position, we can take full advantage of the other highly
regarded programs at Seattle University that dovetail well with the
needs of our master’s students.

Description of Alternatives that were Considered

Various options were considered but abandoned because: 1) there
was not enough faculty expertise in a given clinical area or 2) the
market is limited in certain areas. For example, we originally began
to design a nurse practitioner (NP) program because of its clinical
focus and the demand in the community for additional NP programs.
However, we have only one NP on faculty at present and the Guidelines
for NP programs require NP/PhD faculty. In addition, NP programs
typically are more "labor intensive" than other master’s programs and
thus are more expensive to run. Despite these current drawbacks, an
NP program remains a long term goal, and we will hire faculty with
this goal in mind.

We also examined the feasibility of having an dedicated
gerontology program because: 1) we have available the clinical
facilities at Bessie Burton Sullivan Skilled Nursing Residence (BBS)
and want to increase the ties between the School of Nursing and this
facility; 2) the documented need for geriatric nurse clinicians in a
health care system that will need to absorb growing numbers of
elderly; and 3) Fr. Sullivan’s expressed priority to start a
gerontology program. Despite these compelling reasons to focus on
gerontology, we did not pursue this option because there is a limited
pool of potential students for such a program. A recent national
survey reported that only 6 per cent of all master’s students
selected gerontological nursing as a specialty (NLN, 1990). It
should also be noted that the University of Washington already offers
both a master’s of nursing degree in gerontology and an nurse
practitioner program so our competition in the area is substantial.

These problems will not, however, prevent us from emphasizing
the availability of gerontological clinical practice facilities and
the commitment to gerontological nursing on this campus. We will
recruit students interested in gerontology and take advantage of our
close ties with BBS and with Sharon Filipcic, a geriatric nurse
practitioner who has a joint appointment in the School of Nursing and
at BBS. In addition, we will work towards a long term goal of
developing a specialty track in gerontological nursing. We believe
that once our program is established and it is clear that we can
offer a different "product" than the University of Washington School
of Nursing, we will be able to capture a significant percentage of
students interested in working with the elderly.
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Market Research
Overview of M et research done to date:

During Fall quarter 1991, administrators and educators from
local hospitals, nursing homes, public health and home health
agencies were invited to campus to meet with members of the School of
Nursing Graduate Program Task Force. These focus groups were asked
to describe specific skills that were desired by the potential
employers of our Master’s program graduates. This input was used to
determine the outcome goals of the program in nursing.

In addition to these groups, a survey was sent to prospective
students (Appendix D). The survey was distributed by focus group
members between November, 1991, and January, 1992 to nurses who were
practicing in hospitals, nursing homes and public/home health
agencies in Seattle. Approximately 500 surveys were distributed and
142 were returned. Of those responding, 131 expressed an interest in
master’s education at Seattle University. Respondents represented a
cross section of nursing employees in the agencies surveyed. For
example, 35 of the nurses were managers, 8l were staff nurses, 3 were
nurse educators and 2 were nurse practitioners.

Additional information on general trends in graduate nursing
education and health care was obtained from several sources,
including:

1. Nursing DataSource 1990: A Research Report. Volume II =
Leaders in the Making: Graduate Education in Nursing, published by
the National League for Nursing.

2. 1991-1992 Enrollment and Graduations in Baccalaureate and
Graduate Programs in Nursing, published by the American Association
of Colleges of Nursing.

3. A Data Base for Graduate Education in Nursing: Summary
Report ctobe 990, published by the American Association of
Colleges of Nursing.

4. Healthy People 2000: National Health Promotion and Disease
Prevention Objectives, 1990, U.S. Department of Health and Human
Services.

5. Washington State Health Report, 1990, Washington State Board
of Health.

All of the above sources were used to assess the need for a
Master’s program and to assist in the design of the program.
Continuing marketing plans appear in Appendix D.

1. Target population and rationale for choice.

The target population is working nurses who want a flexible,
part-time program that focuses on clinical skills. The focus and
schedule were chosen after reviewing input from the sources described
above.
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Focus group participants agreed that advanced clinical practice
was desirable as a focus for masters education, as opposed to a focus
in nursing administration or education. The administrators and
educators expected the nurse with a masters degree to negotiate for
change and client advocacy within a complex organization, to
interpret and utilize research in practice, and to provide nursing
care to clients at an advanced level of professional practice. These
suggestions were incorporated into the program.

Survey respondents chose case management or advanced clinical
practice as their first choice, with education second and
administration third. Approximately 92% of these prospective
students preferred a part-time program to fulltime. Thus, our market
research suggested that the need was greatest for a part-time program
that prepared nurses for advanced clinical practice. National trends
as well as the University’s Mission guided our decision to focus on
urban health care and care to the disadvantaged populations. The
focus on the adult learner, critical thinking and analysis, ethics
and integration of theory and practice comes from the mission of
Seattle University Mission.

2. Enrollment view of internal sources, e.g., Director of Admissions,
Registrar.

Jim Lyons, Associate Director, Office of Admissions stated that
his office has received ingquiries regarding a graduate program in
nursing; however, they have not tracked the number or specific nature
of these inquiries since Seattle University currently does not have a
graduate program in the School of Nursing.

Although we have not advertised the MSN program, we continue to
have questions from health care agencies asking about the starting
date of the program. Also, we continue to receive queries from
potential students. Faculty have talked with the prospective
students who contacted the school directly.

3. Numbers and sources of prospective students.

In a Washington state survey in 1990, 15% of 47,920 practicing
RNs (n=7188) were interested in masters’ education in nursing. In
1990-91, there were 5 nursing schools which offered a masters’
degree. At that time, there were 196 fulltime and 256 part-time
students who were enrolled in programs at the University of
Washington, Seattle Pacific University, Pacific Lutheran University,
Gonzaga University and the Intercollegiate Center for Nursing
Education. Thus, in 1990-91, a total of 452 nurses were enrolled in
masters’ programs in nursing. This demonstrates that a substantial
number of those interested in higher education in nursing were not
accommodated in existing programs in the state of Washington last
year.
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It should be noted that the number of licensed RNs (and thus the
potential pool of applicants) is expected to grow over the years.
Our own record numbers of applicants to the baccalaureate program in
1991 and 1992 underscore this trend. 1In addition to increased
numbers of RNs, it is also predicted that the jobs for master’s-
prepared nurses will increase because of: 1) the complexity of health
care delivery system; 2) increased client acuity; and 3) the growing
need for case managers (most of whom are expected to be nurses).
Thus, the percentage of RNs who identify and need or desire for
additional education will also increase.

Respondents to the prospective student survey offer evidence of
local (i.e., Puget Sound area) interest in the program.
Of the 142 prospective students who responded to the survey, 131
indicated an interest in the Masters’ degree in nursing at Seattle
University and in being on our mailing list. Eighty three nurses,
nearly 60% of those responding, expressed a commitment to enroll in a
Masters’ program in nursing. These prospective students will be a
source of contact for marketing purposes for the future.

4. Number of students actually contacted.

As described above, surveys were sent to 500 prospective
students, with 142 people returning the surveys and 131 indicating an
interest in a Master’s program at Seattle University. 1In the last
three months the School of Nursing has received 20 inquiries who were
not part of the aforementioned survey.

5. Indications of prospective student commitment to the program.

In addition to the desire of 131 prospective students to be
placed on a mailing list, there were approximately 30-40 other
prospective students in 1991 who telephoned the chair of the graduate
program task force to obtain information about how soon the program
would be starting and which courses to take as prerequisites for
admission. One of the prospective students was so excited about the
program that she would like for us to meet with about 25 of her
colleagues in the Bellingham area.

6. Assessment of competition in the market.

There are presently five (5) competing schools of nursing in
Washington state that offer a master’s degree: University of
Washington, Seattle Pacific University, Pacific Lutheran University,
Gonzaga University, and the Intercollegiate Center for Nursing
Education (ICNE) in Spokane. The graduate program task force has
assessed each of these programs, and has designed a program that is
different from the competition. The University of Washington
emphasizes a theoretical and research focus in its graduate prograns,
whereas the program at S.U. is focused on advanced clinical practice.
Seattle Pacific University espouses a specific religious doctrine,
whereas the Jesuit tradition at S.U. cultivates critical thinking,
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dialogue and ideological diversity. Pacific Lutheran University
(PLU) has three tracks at the master’s level: School nursing,
administration, and a continuity of care program. The focus of the
master of science in nursing at S.U. is to address the health needs
of populations in an urban setting. SU’s program is broader in scope
than PLU’s continuity of care program. Gonzaga University serves
prospective students from eastern Washington, and has an ability to
reach learners at a distance from the campus. However, most of
Gonzaga’s students are not located in urban settings. ICNE also
serves eastern Washington, but is limited in its reach to the larger
population centers in the Puget Sound region.

A representative from SU attended a meeting December 7, ‘92,
which was initiated by the Director of the Graduate Program in
Nursing at Seattle Pacific University. The meeting included a
representative from other private schools of nursing in the Puget
Sound area. No representative from the University of Washington
attended the meeting. Each of the programs has a different focus
from ours. The programs have exceeded their projected enrollments
and are continuing to grow each year. A recent (December 20, 1992)
publication from the American Association of Colleges of Nursing
cites continuing growth in graduate enrollment, with an eight percent
increase in enrollment of masters students over two years ago.

7. Evidence of sustainability of enrollment over time.

The prospective student survey indicated that there would be a
sustained enrollment over time; respondents were more likely to
project their entry into a masters program for 1-3 years into the
future than beyond that time, but interest seemed higher in year 2 in
our survey (1993). Our survey revealed 60 prospective students were
interested in beginning as soon as possible. Fifteen students were
ready by 1994. The decreasing numbers of students indicating an
interest in beginning the program beyond three years in the future
most likely indicates an uncertainty or inability to project career
plans farther into the future. However, the local and national
trends noted above indicate that the pool of potential graduate
students will grow over the next decade. Information from the local,
private schools of nursing show their enrollment has continued upward
from 10-20 in the first year to 20-30 the second to the third year
and onward.

8. Evidence of employability of graduates.

Graduates of the program would have a high likelihood of
employment after graduation. We anticipate that most of the students
will be employed when they enter the program, since that is what has
been indicated in the marketing survey. In addition, the survey of
local administrators and educators which was distributed in Fall,
1991, indicates that there are positions now for advanced clinicians,
and that more of these positions are projected over the next five
years. The administrators anticipate that the graduates who return
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to their jobs will be practicing at a different level than they were
before they went back to school, and that new roles may evolve even
within existing jobs (see Appendix E).

National surveys also indicate that the need for master’s
prepared nurses will continue to grow. As noted earlier, one source
projected that the national demand for nurses prepared at the
graduate level will outstrip supply by over 200,000 (Nursing
DataSource, 1990).

9. Description of phase-out plan in 3 to 5 years if program not
successful.

If a program phase-out becomes necessary, we will Kkeep our
commitment to students currently enrolled in the program and
facilitate their completion of the program.

First vear of phase-out: stop admissions, advise currently-
enrolled students of plans to phase-out the program.

Second year o hase-out: Discontinue courses offered during the
first of the two years of the typical program of study, keeping any
of these courses that may not have been completed by any student(s).

Third vear of phase-out: Discontinue courses offered during the
second of the two years of the typical program of study, keeping any
of these courses that may not have been completed by any student(s).

Fourth year of phase-out: If any student(s) have not completed
the practicum or scholarly project, the Graduate Program Director
will continue with these students. Students will be required to
complete the program by this year. This final year may be necessary
because the program is based on part-time enrollment.

It is anticipated that faculty hired for the graduate program
will be able to be absorbed fully into the undergraduate program,
especially to teach clinical courses, for which we generally have
annual openings. This transition will be facilitated by the policy
that no faculty in the school will teach exclusively in the graduate
program.

Plans for Evaluation of the Program

The program will be evaluated on an ongoing basis by faculty
involved in teaching the courses and by students. It is anticipated
that graduate faculty will meet once a month to discuss curriculum
and student issues. Formal evaluation and reporting of program
status to the Academic Council will occur following the initial
accreditation visit by the National League for Nursing (NLN) which is
scheduled to evaluate the graduate program within one year after the
graduation of the first class. We will provide the Council with a
report on the status of the program within six months of the NLN
visit. Specific evaluation methods are outlined below.
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1. Meeting the goals/objectives of the program.

Program Director will hold exit interviews with graduating
students to collect information about satisfaction with program;

attainment of program goals as well as the goals of individual
students.

Program Director will send surveys to employers of master’s
graduates to assess ability of students to perform professional
duties in keeping with program objectives.

Employment data on graduates will be tracked to ensure that
graduates have the skills to obtain employment in advanced
practice roles.

Graduate Program Advisory Council (see Appendix F) will meet
yearly to evaluate the entire program and to assess and suggest
possible programmatic changes in order to keep the program current
and relevant. The advisory group currently consists of nurses in a
variety of positions, including nurse executives who determine
positions within patient care services, and a Washington State
Senator. The School of Nursing Graduate Program Advisory Council
will be expanding, to include non-nurses who are in executive or key
positions in health care agencies. This expansion of the advisory
group will provide an opportunity to gain perspective from those who
direct and control health care.

Program will be evaluated in light of the National League for
Nursing’s (major accreditation body for schools of nursing) standards
in preparation for anticipated 1995-96 League visit. Standards have
been received from the NLN and program development will continue in
accordance with these guidelines.

Alumnae will be surveyed at 1 year and 5 years regarding
adequacy of professional preparation and suggestions for changes.
(This evaluation plan also fulfills National League for Nursing
accreditation requirements.) -

2. Curriculum/courses.

Graduate faculty will monitor compliance of individual
courses with program and course objectives as part of regular
monthly meetings.

Graduate program Advisory Council will meet 1-2 times per year
to evaluate the relevance and usefulness of course content as well as
to suggest changes in courses and content to ensure that these
components remain current with needs of the community.

With the assistance of graduate faculty, the School of Nursing
Curriculum committee will evaluate each course prior to National
League for Nursing accreditation visit (1995-6). Data to be assessed
include: course syllabi, student evaluations, and feedback from
Advisory Council and graduate faculty.
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3. Faculty quality.

Graduate faculty will be recruited in accordance with the
procedures established for the School of Nursing. Particular
attention will be paid to the following qualities: 1) past and
current experience in an advanced practice role; 2) history of
publishing articles and making presentations on topics relevant to
the graduate program; 3) research experience; 4) commitment to
undergraduate as well as graduate nursing education (it is
anticipated that no faculty member will teach exclusively in the
graduate program); and 5) commitment to the principles outlined in
the graduate program overview and objectives.

Annual faculty reviews will assess accomplishment in the areas
of teaching, scholarship and service.

Program Director and graduate faculty will evaluate annually the
performance of clinical preceptors in order to ensure current
licensure and adherence to practice standards.

4. Learning resources, facilities, and services.

Graduate faculty members will sit on library and computer
committees (or will act as liaisons to members of those committees)
in order to keep current about University resources that are relevant
to the graduate program.

Monthly graduate faculty meetings will include evaluation of the
quality and adequacy of learning resources, facilities and services.

Selected graduate faculty will act as liaisons to community
health care agencies who are willing to share their resources. For
example, the school of nursing has already negotiated the use of
Swedish Hospital’s library and computer and learning labs to augment
campus learning resources.

The Coordinator of Learning Resources at the School of Nursing
will attend selected graduate faculty meetings in order to be
apprised of the program’s needs and to investigate acquisition of
additional resources. S/he will also assist in preparing grants to
such funding sources as the Fuld Foundation, which annually awards
grants for audiovisual and computer equipment in schools of nursing.

Budget

The budget is conservative with the projected number of 12
students for the first two years. We are projecting 18 students
starting the third year. We anticipate that some nurses in the
community may be interested in registering for courses in a non-
matriculated status. This may increase our enrollments. If we have
18-20 students yearly our TCI will be 2.

For additional budget information, see the section on
"Resources" and the budget sheets on the following pages.
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FIRST YEAR

APPENDIX A

SEATTLE UNIVERSITY SCHOOL OF NURSING

MASTERS OF SCIENCE IN NURSING (M.S.N.)

TYPICAL PROGRAM OF STUDY

L ]
rJ

| FALL QUARTER 1994
'zz

WINTER QUARTER 1995 SPRING QUARTER 1995

SUMMER QUARTER 1995

[N 501 Advanced Health 4 CR |N 503 Human Responses 3 CR |N 505 Nsg. Therapeutics 3 CR [N 509 Roles of Advanced &4 CR

| Assessment | | | Clinician 11

N 502 Vulnerable Urban 2 CR |N 504 Concepts and 3 CR |N 507 Roles of Advanced 3 CR | Elective 3 CR
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I I I |

AT . .. e (T b o o vimes
| Total Credits: 6 CR | Total Credits: 6 CR | Total Credits: 6 CR | Total Credits: 7TCR

| I | I

| N RS EE A ER SRS AR SRR SRS AL L L LI SR ARE NN AR AN RN SRR
SECOND YEAR

I === .
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| -

I I I I
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| Considerations | | Management | in Urban Setting

IN 514  Seminar on 2 CR |N 515 Methods of 3 CR |N 599 Scholarly Project 3 CR |
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TWO YEAR PART-TIME PROGRAM OF
*PUB 530 or similar course

Master of Science (MN,ME); MSNpos.wk1

STUDY

1/74/93 m

TOTAL 49 CREDITS
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MASTERS OF BCIENCE IN NURSING (MSN)

LIST OF COURBE DESCRIPTIONS

REQUIRED GRADUATE COURBES
N 501 - Advanced Health Assessment

Comprehensive theory and laboratory experience that enables the
advanced practitioner to collect relevant data, and to analyze
and document the findings of a complete physical, psychosocial
and spiritual assessment. Emphasis on refining psychomotor,
communication and critical thinking skills necessary to perform
client assessments. Includes practice in clinical settings.
Prerequisites: Undergraduate physical assessment course.
(Offered Fall Quarter beginning 1994) (Required Course)

N 502 - Nursing Care of Vulnerable Urban Populations

Identification of vulnerable urban populations and analysis of
the multiple factors contributing to their health deficits.
Examination of nursing strategies to promote wellness of these
individuals within family and community contexts. (Offered Fall
Quarter) (Required Course)

N 503 - Human Responses to Health Alterations

Examination of physical, behavioral, emotional and spiritual
responses to pathophysiological and psychosocial events that
promote or hinder wellness. Emphasis on proposed inter-
relationships between mind and body in determining human
responses. Application of concepts and models to clients in a
clinical setting. (Offered Winter Quarter) (Required Course)

N 504 - Concepts and Theories in Nursing

Seminar examining the purpose, evolution and history of concepts
and theories that are central to nursing. Analysis of the role
of relevant theories and concepts in guiding current and future
nursing practice. (Offered Winter Quarter) (Required Course)
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N 505 - Nursing Therapeutics

Analysis of theoretical and empirical rationale for
physiological, cognitive-behavioral, sociocultural and
environmental nursing interventions. Emphasis on interventions
for high-risk individuals, families and communities. Analysis
of appropriateness of selected interventions, as applied in a
clinical situation. Prerequisite: N 503. (Offered Spring
Quarter) (Required Course)

N 507 - The Roles of the Advanced Clinician I

Examination of legal, ethical, and educational aspects of
advanced nursing practice roles. Discussion of the similarities
and differences among various advanced practice roles. Analysis
of the responsibilities of at least two advanced clinicians
functioning in different roles. Application of nursing process
in advanced clinical role. Prerequisites: N 501, N 503.

Prerequisite or Corequisite: N 505. (Offered Spring Quarter)
(Required Course)

N 509 - The Roles of the Advanced Clinician II

Analysis of advanced practice roles within changing health care
delivery systems with emphasis on case manager, consultant,
educator/teacher, and clinician. Application of principles
pertaining to role function in a clinical setting of the
student’s choice. Prerequisites: N 507. (Offered Summer
Quarter) (Required Course)

N 510 - Ethical Considerations in Nursing Practice

Examination of ethical issues that influence advanced nursing
practice. Focus topics include: the concept of caring as a
framework for nursing; gender issues that influence nursing
practice; ethical decision-making in clinical practice.
(Offered Fall Quarter, beginning in 1995) (Required Course)

N 512 - Health Policy and Nursing in an Urban Context

Examination of the legal, political, socio-economic and ethical
considerations in urban health policy development. Evaluation
of health policy changes needed to meet health objectives for
the 21st century. 1Investigation of the nursing role in resource
management and strategic planning related to health care

delivery. Prerequisite: N 502. (Offered Winter Quarter)
(Required Course)
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N 514 - Seminar on Research in Nursing

Analysis of the evolution of nursing research, its current
status and future directions. Focus topics include:
nursing as a human science, philosophy of science,
qualitative and quantitative methodologies, and outcomes
research. Prerequisites: Undergraduate research course,
basic statistics course, N 504. (Offered Fall Quarter)
(Required Course)

N 515 - Methods of Inquiry

Exploration of the types and processes of critical inquiry;
includes but is not limited to traditional research methods.
Critique and synthesis of products of scholarly inquiry.
Development of questions that will be pursued in students’

scholarly projects. Prerequisite: N 514. (Offered Winter
Quarter) (Required Course)

N 516 - Principles of Nursing Leadership and Management

Examination of selected organizational and leadership theories

applicable to advanced nursing practice. Analysis of trends in

nursing leadership and management. Examination of specific

topics including power, communication, group dynamics, intra and

interdisciplinary relationships, change theory, conflict,
information management, and quality improvement.

(Offered Spring Quarter) (Required Course)

N 519 - Advanced Practicum in an Urban Health Care Setting

Integration of skills, knowledge and values within an advanced
clinical role in an urban health care setting of the student’s
choice. Application of selected roles in advanced nursing
practice: direct care provider, manager, change agent,
evaluator, researcher. Prerequisites: all required graduate
nursing courses except N 599. (Offered in Spring and Summer
Quarters, beginning in 1996) (Required Course)

N 599 - Scholarly Project

Refinement and execution of a scholarly project that makes a
significant contribution to nursing practice or science.

Project culminates in a scholarly presentation or paper that
meets predetermined standards established in collaboration with
at least two graduate faculty members. Prerequisites: N 502, N
504, N 514, N 515. (Offered every quarter, beginning in Spring

1996) . Course may be repeated until project is finished.
(Required Course)
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PUB 530 Management Analysis and Control I

Management control in public and non-profit organizations,
including: Terminology and principles of financial accounting,
analysis of financial statements; responsibility and program
structure; audit responsibility; cost accounting and pricing.
Emphasis upon student analysis of management systems within
contemporary organizations. (Offered Fall and Spring) (Required
Course)

NURSING ELECTIVES

N480

N480

- The Changing Family

Kinship is used as the primary model for studying families and
as a symbolic model for analyzing social relationships. Family
responses to change and conflict are explored. The health and
well being of contemporary families will be examined from a
multicultural perspective. (Elective Course)

- Btress, Survival, and Adaptation

Assess stress responses from multifactor systems-oriented models
through current research and literature. Examine complex
cognitive, behavioral, affective, sociocultural and
environmental variables. Practice self-management
interventions. (Elective Course)

N 532 - Nursing Care of Culturally Diverse Communities

Examination of concepts critical to the experience of minority
ethnic groups. Indepth study of the health attitudes and
beliefs of selected minority groups in Washington state.
Analysis of the micro and macro issues influencing the
implementation of sensitive, skillful nursing care for clients
from minority ethnic backgrounds. (Offered Summer Quarter,
beginning in 1995) (Elective Course)

N 596 Independent B8tudy (1-3) (Elective Course)
N 597 Independent 8tudy (1-3) (Elective Course)
N 598 Independent 8tudy (1-3) (Elective Course)
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EXAMPLES OF ELECTIVES IN OTHER UNIVERSITY SCHOOLS/DEPARTMENTS

Business

BUSA
MGMT
MGMT
MGMT
MGMT
MGMT
etc.

Education
ED 5
ED 5
EDAE

EDAE

500
508
518
580
581
584

02
21
562

563

GRADUATE COURSES

Introduction to Information Systems for Managers
Principles of Management

Advanced Organizational Behavior

Organizational Structure and Theory

Human Resource Management

Labor Relations and Collective Bargaining

Computers for Educational Leaders

Adult Psychology/Learning

Theory, Development and Management of Adult Education
Programs

Instructional Methods for Adult Learners

etc.

Institute of Public Service

PUB
PUB
PUB
PUB
PUB
PUB

512
531
540
541
582
585

Psychology

P8Y
P8Y
P8Y

501
505
551

The Implementation Process
Management Analysis and Control II
Policy and Program Research
Decision Analysis

Organization Communication
Management of Change

Phenomenology of the Face

Desperate Styles

Hermeneutics: Interpretive Foundations for Non-
Behavioral Psychology



EXAMPLES OF ELECTIVES IN OTHER UNIVERSITY SCHOOLS/DEPARTMENTS

UNDERGRADUATE

Addiction Studies

ADD
ADD
ADD
ADD
ADD
ADD

Business

MGMT 383
MGMT 485

Philosop

PL
PL
PL
PL

400
401
402
411
412
414

hy

312
345
352
358

Survey of Alcoholism
Pharmacology/Physiology of Alcohol Use
Counseling -- Alcohol and Drugs
Advanced Counseling

Group Dynamics in Treatment

Case Management and Assessment

Organizational Behavior
Management of Change

Social Ethics
Ethics

Health Care Ethics
Professional Ethics

Political S8cience/Public Administration

PLS8
PL8

Psycholo

P8Y

308
310

gy
375

Sociology

8C
8C
8C
8C
8C
8C

316
317
336
408
424
482

The Policy Process
Urban Politics and Public Policy

Psychology of Death and Dying

Inequality and Stratification

Racial and Ethnic Relations
Sociology/Anthropology of Health and Medicine
The Urban Revolution

Sociology of Mental Illness

Evaluation Research

Theology and Religious Studies

R8

345

Biomedical Ethics: The Giving and Taking of Life
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Information Services

APPENDIX B Rroadway and Madison
Seattle, Washington 98122-4460

IPhone: (206) 206-2193

MEMORANDUM Fax: (206) 296-5561

Academic Planning Committee
; s
Bill Flowers, {#-
Director, Academic Computing and User Services,
Seattle University Information Services

Computing Assessment for Master of Science in Nursing Program

1/8/93

After reviewing the proposal and discussing the program with Maureen Niland, | have made the
following determinations about the new program’s impact on the university’'s computing resources:

Item 7 of the program proposal indicates that no other computing facilities will be
required. This is based on the assumption that the School of Nursing would not
purchase additional computer hardware or software to support this degree. It does not
reflect the increased utilization of existing computing facilities or the fact that the
school’s computer lab is already scheduled to be upgraded.

A large percentage of the required computing resources will be for word processing.
Students in the Master of Science in Nursing (MSN) program are welcome to use the
open labs in Engineering 309 and 310. These labs, which were purchased and are
maintained by Information Services, are available to all Seattle University students.
Since there are only 60 computers to accommodate both graduate and undergraduate
students, MSN students may sometimes find it difficult to access a computer during
busy times of the quarter. As the program grows, it is suggested that the Nursing
school increase the availability of their lab for word processing.

Some of the students in the program will need to perform basic statistical analysis.
SPSS software is available on the central “Unix” computer system. Students can
access this software from any public terminal or microcomputer. This system is also
shared by the entire university community and response time may be affected by the
number of other simultaneous users. Utilization of the SPSS system typically requires
a moderate level of technical support from our academic consulting staff.

Since the majority of these students will be “non-traditional,” we anticipate a higher
demand for remote computer capabilities, such as dial-in access to the electronic mail,
statistical, and library systems. The university has a limited amount of telephone lines
and communications equipment to handle the increased use. Evening hours are the
busiest time for remote access and the MSN students may encounter busy signals and
delayed access unless this facility is upgraded.

At the anticipated levels of enrollment in the new program, Information Services believes that they

will have a

moderate but manageable impact on the existing computing resources. We expect that

the School of Nursing will want to upgrade their departmental computing facilities within the next

three years

to accommodate the different computing needs of these graduate students.
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Department of Philosophs

Broctidwad ot Minhison

<efttie, Wiistinenon I pinn
5450

Fax:2os) 2

Phome: 120030

August 10, 1992

Dr. Edward J. Jennerich
Dean, Graduate School
Seattle University

Dear Dr. Jennerich:

I am writing in support of the proposed Graduate Program in Nursing
and expressing my willingness to design a course in ethics
appropriate to the program. Since this course would be planned for
later in the program, I would do the development when I return from
my sabbatical, Fall, 1992.

I have briefly discussed the course with Mary Ersek. It would
include some ethical foundation material but would not focus on
clinical issues as does my present course in Health Care Ethics.
I see a graduate course addressing the culture of medicine ( a
topic I a working on during my sabbatical), administrative and
organization ethics, social ethics and issues of gender. of
course, I would develop the course in conjunction with the nursing
faculty to meet the goals of the Program.

I do hope the Graduate Program in Nursing becomes a reality. I
think there is a need and that we are situated to respond in a
unigue way.

Sincerely,

/ -
fﬂmﬁud/"ﬁzz;ﬂwt/
Rosaleen Trainor,CSJP
Professor of philosophy

#

Yh-Sua’
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INTEROFFICE MEMORANDUM

TO:

FROM:

SUBJECT:

Maureen Niland, DATE: December 24, 1992
Associate Professor or Nq;ﬁing

7 ,

Sl 2
John Collins, Director~-7 (-~ WRITER'S CAMPUS
Institute of Public Service TELEPHONE NUMBER:

Suitability of PUB 530 for proposed M.S.N curriculum

Summarizing our discussion on December 24th concerning the
curriculum in your proposed M.S.N. degree, I feel that the
inclusion in the degree curriculum of the IPS course, PUB
530, Management Analysis and Control I, would be a useful
addition for your students. As I understand it, the
graduates of this degree would serve as highly skilled
clinical nurses who will be in a position to have first hand
knowledge about the flow and utilization of economic
resources, both personnel and non-personnel, in their
respective health care settings. They also are in a primary
position to have knowledge about health care outputs and
outcomes.

While not carrying the primary responsible for allocating
and tracking resource use and patient progress, your
graduates need to be able to relate the work activities in
which they are engaged within the broader management control
system of their institution. Our course PUB 530, previously
taught by Mary Ziebell in the accounting department, ASB,
and currently being offered by me, would provide your
students with (1) an understanding of management control
systems in non-profit but proprietary organizations; (2) an
ability to conceptualize and measure output and outcome
measures for their work activities; (3) skills in assessing
organizational performance, particularly efficiency and
effectiveness; and (4) an understanding of the role of
accounting and accounting principles and concepts.

This course is currently offered twice each year, with a
total capacity of approximately 50. Our current student
enrolment demand is for approximately 35-40 each year, so
there would be room for the 12 students you anticipate each
year when the degree begins. If our enrolments increase as
we are planning to around 50 new students each year, we
would probably need to add a third section each year to
accommodate 12 or more M.S.N students. I would be pleased
to be able to serve your M.S.N. students in this way, and
look forward to working further with you in coordinating
this course with your students’ needs.
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APPENDIX C
Who is the program for and what is the product?

The program is targeted to nurses who are working full time and
desire more depth and breadth of knowledge in nursing and health
care. The students will come to the program with a baccalaureate
degree (BSN) as a nurse generalist, a minimum of two years
experience, and exposure to the health care delivery system, most
likely viewed from a staff nurse position.

The graduates of our MSN program will be ready to assume
leadership positions in their current work site or a position as an
advanced clinician in a different health care setting. Graduates
will work in a variety of agencies such as an urban clinic, health
center in industry, hospital, home care, care center for people who
have AIDS, hospice, and health department. Some of the types of
positions for these advanced nurse clinicians include: Case manager
who coordinates care for a group of clients who have acute and
multiple chronic health problems; clinical nurse specialist who
provides direct nursing care for high-risk clients and is a
consultant to other nurses and interdisciplinary teams; clinical
nurse manager who provides nursing care and directs a team of nursing
personnel for a group of clients; nurse educator who teaches nursing
staff in a clinical agency or teaches students in an associate degree
program.

What are the differences between the undergraduate and graduate
programs? What is added to the graduate program?

Undergraduate

The undergraduate program (BSN) prepares nurses as generalists
who focus on coordination of care for individual clients in a
specific environment (e.g. surgical unit in hospital or family in the
home). These nurses advocate for individual clients, teach clients,
provide direct care for several clients, appreciate the
need for clinical research, and participate in interdisciplinary
health care teams.

Graduate (List of course descriptions is located in Appendix A)

The graduate program (MSN) prepares nurses as advanced practice
clinicians who focus on care of individuals, families, groups and
populations, and patterns of health problems in communities. These
master prepared nurses coordinate care, in collaboration with other
health care providers and members of the community, for continuity of
care across health delivery systems.
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These advanced practice clinicians, whether clinical nurse
specialists or clinical managers of clients, advocate for groups of
clients and high risk populations; determine the health risk index
for selected populations; and have indepth theory and skills in
nursing for providing direct care, developing health education
materials and teaching groups of clients and staff. The MSN
graduates advance the discipline of nursing through involvement in
health policy formation, and use data and research findings as a
basis for changing procedures, therapies, policies, and care
delivery. These graduates also supervise other nursing staff, and
are consultants to other nurses and interdisciplinary teams.

te eas

Listed below are some examples of content areas and differences
in the undergraduate (U) and graduate (G) nursing programs.

Health Assessment (data collection, data analysis):

U- identification of normal and gross abnormal physiological and
psychosocial factors; systematic interview, using effective
communication techniques; and dexterity in using techniques of
auscultation, palpation, and percussion.

G- identification of normal and specific abnormalities with the
associated underlying pathophysiology and psychosocial factors;
efficient, systematic and thorough interview; proficiency in using
techniques of auscultation, inspection, palpation, and percussion;
and emphasis on critical thinking for interpretation of diagnostic
studies and other findings.

Human responses and nursing therapeutics:

U- understanding of physiology, pathophysiology and psychosocial
basis of human responses and applying common therapies.

G- indepth knowledge of physiology, pathophysiology, and
psychosocial factors for interpretation of human responses and
intervention into complex health situations; understanding a wider
range of interpersonal and technological therapies, and analysis of
appropriateness of various nursing therapies within the context of
the family and community.

Concepts, theories, a models in nursi

U~ understanding concepts and components of theories for
application in clinical settings.

G- analysis of concept, theories, and models, with application
and evaluation of the usefulness in clinical settings.
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Organizations, management, management controls, and health policy

U~ overview of health care systen, management models and styles,
and health policy at national and state levels. Recognition of the
management model and decision-making process in a clinical
environment.

G- compare & contrast selected management models, analysis of a
management model and style in a work setting; quality improvement and
quality management; resource management; cost-benefit in relation to
changes in health care delivery and health policy; and analysis of
group dynamics and conflict situations, especially those involving
ethical dilemmas in the use of resources, and management control
content.

Research and statistics - develop research consumerism

U- understand the research process; components used in
critiquing research articles; appreciate need for data-based and
research-based nursing practice; and basic course in descriptive and
inferential statistics in BSN program or post-baccalaureate.

G- application of the research process in a clinical setting;
application of statistics; and appraisal of research studies that use
qualitative and quantitative methodologies. Ability to participate
in research and utilize research findings appropriately. Complete a
research-based scholarly project.

Clinica with associated theor

U- course(s) in each of the following areas for acquiring the
basic concepts and skills: nursing care of adults, children, parent-
child, psychiatric mental health and community health.

G- indepth theory and more refined skills for application with
selected populations, especially high-risk groups and underserved
populations in an urban environment. Clinical experience is designed
to provide students with opportunity for application of theory, skill
building, and role development.

Clinical Content

Clinical courses with clinical seminar

N507 The Roles of the Advanced Clinician I (3 credits)
N509 The Roles of the Advanced Clinician II (4 credits)
N519 Advanced Practicum in an Urban Health Care Setting (4 credits)
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Theory/Seminar Courses with clinical experiences

N501 Advanced Health Assessment (4 credits): Students practice
in a clinical lab and then refine advanced assessment skills in a
clinical setting.

N503 Human Responses to Health Alteration (3 credits): Students
apply specific pathophysiologic and psychopathologic concepts and
theories to populations in a clinical setting to assess the relevancy
and accuracy of the model or concept.

N505 Nursing Therapeutics (3 credits): Students apply a specific
nursing therapeutic to a population in a clinical setting and assess
its efficacy using measurable outcome criteria.

Other courses also require application of theory in the clinical
setting. For example, in N514 Seminar on Research in Nursing,
students examine the feasibility and appropriateness of incorporating
specific research findings into the clinical area. Since the program
is designed for part-time, working students, we anticipate that many
students will incorporate some clinical assignments into their own
work setting.

What are the strengths of this program?
This program focuses on

-health needs of underserved populations in an urban
environment

-health promotion and disease prevention of vulnerable or
high-risk populations

-strong value-based care and scientific inquiry leading to
sound decision making

-work-site linkage, to foster change in behaviors as well as
immediate application of content in work setting

-clinical proficiency (skills and judgment)

-core skills such as indepth health assessment, critical
thinking, and communication techniques. These core skills
and analysis of ethical dilemmas and health policies can be
transported into a variety of settings and positions versus
traditional narrow specialties

-holistic care that includes biophysiological, psychosocial,
cultural, and spiritual needs for interventions :
In addition, Seattle University’s physical location is a

strength. SU is located in proximity to multiple and diverse health

care resources and populations in an urban environment.
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How does Seattle University’s program compare with other masters
programs in schools of nursing?

On the next page is a chart that compares master’s degree
programs in schools of nursing at Jesuit and local universities.
Much of the information was used in determining our program design.
The chart includes: the degree offered; total credits: core
courses, such as management, and research; and clinical.

Degree offered

All but one of the nursing programs offers a master of science or a
master of science in nursing. The only program that does not offer a
Master of Science or a Master of Science in Nursing is the University
of Washington. This is an older program that was started before
nursing placed as much emphasis on developing nursing as a science.
Although the content of the University of Washington’s program has
changed over the years, the degree has remained as a Master in
Nursing. Seattle University’s Master of Science in Nursing Degree is
in keeping with the programs from the other Jesuit Universities,
consistent with the local, private universities, and consistent with
the current focus on nursing as a science. Nursing is an applied
science, primarily based on the biological and social sciences.
Theory guides practice and theory is developed around clinical
questions. Over the last two decades nursing has had much growth in
its theoretical focus, as well as growth of nursing research in both
the lab and clinical areas. This has resulted in changes in
procedures, decreased hospital length of stay, decrease in
complications of immobility, improved quality of long term care, etc.
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SEATTLE UNIVERSITY SCHOOL OF NURSING
NEEDS ASSESSMENT — MASTERS’ IN NURSING

PROSPECTIVE STUDENT SURVEY

NAME:
ADDRESS :
TELEPHONE :

(Home) (Work)
B.S.N. PROGRAM:

(School) (Date of Graduation)

EMPLOYMENT':

(Employer’s Name) (Position)
A. INTEREST:

1. Doyouhaveaninterestinpirsujrgagmduatedegreeinnursing?

Yes No Are Currently Enrolled Have a Master'’s Degree

2. If yes, when? 1992 1993 1994 Other

3'

WWldymoorxslderatterdmgagraduatepmgrammnursmgatSeattle
University? Yes

If not, why not?

Would the availability of traineeship grants or financial assistance
influence your choice of a graduate program? Yes No

Vbuldymbemterestedmatterﬂmgagraduate;rogmm
Part-time _  Full-time
What class days would be most convenient?

Monday __ Tuesday _ Wednesday __ Thursday __ Friday __ Saturday
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What class times would be most convenient?

Day (8:00-4:00 p.m.) Evening (4:00-10:00 p.m.)

Would you prefer that classes be scheduled sequentially on a smgle day
of the week? (e.g. Monday, 9-12, 1-4, 5-8)? __ Yes

10. If classes were scheduled for a single day or the week, what day would

you prefer?
__Monday __ Tuesday __ Wednesday _ Thursday __ Friday __ Saturday

B. NURSING MAJOR

1.

Clinical Options: Please rank in order from 3 (high) to 1 (low) your
interest in a clinical nursing major of choice.

Adult Health and Illness Family Health

Psych/Mental Health
Nursing Informatics

Community Health
Gerontology
Oncology Other

(Please specify)
Functional Options: Please rank order from 3 (high) to 1 (low) your
interest in a functional option.
_____ Administration BEducation

Direct Patient Care/Case Management

Minor Area of Concentration: Please rank order from 3 (high) to 1 (low)
your interest in an area of minor/concentration, if it were made
available.

_____ Pnilosophy/Values/Ethics __ Computer Science

____ Instructional Media Design ___ Adult Bducation

____ Chaplain/Parish Service ____ Chronic Illness

___ Health Pramotion _____ Adolescence

____ Disadvantaged Populations _____ Critical Care

_____ Substance Abuse __ World Health/International
Health

____ Developmental Disabilities/ Other

Cognitive Impairment (Please specify)



C. Please make any additional comments in the space below.

D. Would you like to remain on our mailing list? Yes No

THANK YOU FOR YOUR ASSISTANCE IN HELPING US TO DETERMINE
PREFERENCES OF POTENTIAL STUDENTS
FOR A MASTERS’ DEGREE IN NURSING.

needs.4-2
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APPENDIX D

FUTURE MARKETING PLANS: 10/92-10/93

ctiv ate(s

Develop brochure announcing
program Oct-Dec,

Send brochure to SON Graduate Program
Advisory Council members for feedback,
elicit suggestions, comments Feb-Mar,

Washington Organization of Nurse
Executives Career Fair; distribute
flyers announcing program

Attend hospital career fairs May-Jun,

Place add in WSNA Newsletter announcing

program May,
Oct,

Send brochures announcing program to:
1. prospective students identified
by surveys
2. all Jesuit Schools of Nursing
3. all BSN programs within WA state
4. all california, Alaska, Hawaii,
Idaho, Oregon schools of nursing
5. 1local hospitals and health care
agencies May,

Follow-up letters to facilities; Sep,
prospective students

1992

1993

1993

1993

1993
1993

1993

1993
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Childrens

Hospital & Medical Center

October 7, 1992

Maureen Niland, RN PHD

Associate Professor

Chair, Academic Affairs

Seattle University School of Nursing
Seattle, Washington 98122-4460

Dear Dr. Niland,

We, at Children's Hospital Medical Center, are pleased about your
plans to implement a master's program in Nursing at Seattle
University. With the ever increasing complexities of health care
and it's delivery system, nurses are constantly challenged to
provide competent effective care to their patients and families.
Professional education and advanced training is one essential
method to address this challenge.

Master's prepared nurses are vital contributors to our division of
nursing. The additional knowledge and skills acquired in graduate
level courses and experiences enable nurses to advance the nursing
practice for children with complex health problems, work with
families with difficult problems, and interact with and impact the
intricate systems of a large tertiary care pediatric hospital.

Currently, we employ master's prepared nurses in clinical,
educational and research roles. In the clinical areas, the number
of nurses with master's degrees, involved in ambulatory care and
care of the hospitalized child, increases each year. We expect
these nurses to not only provide more complex direct care, but to
impact nursing practice through education of peers, development of
teaching materials for families, and assessing and intervening in
systems as a way to improve care.

In addition, we hire master's prepared nurses into advanced nursing
roles as Clinical Nurse Specialists, Educators and in
administrative positions. We believe that at some point, all Nurse
Managers at Children's should be master's prepared as this graduate
education equips them to work more effectively in complex systems.

4800 Sand Pont Way NE PO Box 5371 Seattle, Washington 98105-0371 (206) 526-2000
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Our experience with faculty and students from Seattle University
has been a positive one for many years. We have enjoyed the
students in their baccalaureate pediatric experience here at
Children's and have hired many of your graduates. In the spirit of
your tradition, they demonstrate a commitment to service through
their nursing practice.

We look forward to the progression of your graduate program. We
would be interested in providing <clinical experiences and
preceptorships when possible for your graduate students. :

envision that many of our staff would be interested in a clinically
focused degree.

Yours truly,

Cotla Wepp

Cathe Clapp, R.N. M.N.
Assistant Administrator
Nursing Services
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APPENDIX F

Seattle University 8School of Nursing
Graduate Program Advisory Council
Description and Purpose

The Graduate Program Advisory Council is comprised of nursing
leaders from the Seattle-Tacoma area. The group represents diverse
educational backgrounds and practice settings and includes three
Seattle University alumni as well as a nurse who is a Washington
State Senator. In the future, the council will also include non-
nurses who are in executive or Kkey positions in health care
agencies.

The purpose of the Advisory Council is to assist the School of
Nursing faculty to develop the graduate program and to offer
continuing consultation in order to ensure that the program remains
current and capable of fulfilling the needs of prospective students
and employers.

During the academic year, the group will meet twice. The
first meeting, was held in September, 1992, and provided a forum
for input regarding the focus, program outline and general course
content. 1In early 1993, we will send council members a sample of
the proposed brochure announcing the program. They will be asked
to respond to the brochure, either in writing or by phone. The
spring meeting will focus on updating the council on our progress
and to elicit suggestions for funding sources and additional
commitments for clinical sites.
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APPENDIX F (cont.)

SBEATTLE UNIVERSITY SCHOOL OF NURSING
GRADUATE PROGRAM ADVISORY COUNCIL 9/2/92

Mary Jo Agabati, B.S.N., R.N. Pat Meechan, R.N., M.S.
Nurse Manager Medical Clinical Nurse Specialist
Virginia Mason Hospital Swedish Hospital Medical Center

(Seattle University Alumna)

Peggy Ryan-Dykes, C.R.N., L.N.H.A. Patricia J. Mulhern, M.N., R.N.
Director, Quality Assurance Director, Patient Services
Surgery/Anesthesia Dept. Visiting Nurse Services
Seattle V.A. Medical Center

Cindy Goodrich, M.N., C.C.R.N., Margarita Prentice, R.N.

Critical Care Clinical Washington State Senator

Nurse Specialist 11th District

Harborview Medical Center

Valerie Ferris, B.S.N., R.N. Carmen Steiner

Utilization Manager Administrator

Pacific Medical Center Bessie Burton Sullivan Skilled Nursing
(Seattle University Alumna) Residence

Janis Givan, B.S.N., R.N. Mary Seidel, M.S.N., R.N.

Port Gambel S’Klallum Nursing Staff Development Coord.
Seattle Indian Health Service Children’s Hospital Medical Center
Leschi Center

Dana Iorio, R.N., M.N., A.R.N.P. Nancee Tardif, M.N., C.S., R.N

Nurse Practitioner Director, Quality Assurance
Pioneer Square Clinic Washington Health Care Association
Ryan Iwamoto, M.N., R.N., A.R.N.P. Barbara Trehearne, M.N., R.N.
Radiation Oncology Nurse Director, Nursing Resources
Specialist Group Health Cooperative

Virginia Mason Clinic

Barbara Larson, R.N., M.N., C.N.A.A.

Associate Administrator, Nursing
Services

Providence Medical Center

Molly Linden, M.N., R.N.
Preadmission Coordinator
Swedish Hospital Medical Center
(Seattle University alumna)
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NEW COURSE PROPOSAL

DEPT *COURSE{f TITLE CREDITS
Nursing [ N 501 Advanced Health Assessment 4
Effective Date: Fall 1994
term year

Approved by:

Department Chair

Chairs of Other Involved Departments

School Curriculum Committee

Director of the Core

Dean
For Graduate Course/Programs

Graduate Council

Dean of Graduate School

Signature and Date

ﬁ?@édﬁgg.% :/;), 44; ) [ ) /(%j? :// 52

N /A
Crntince § Jetbao ety

N /7

/QI‘C.«/ W/ / zzﬂfm—»%/%/?/y;\

[ i

When assigning a new course number, you must consult the

Associate Registrar regarding the availability of the
number before submitting the proposal to the Academic

Planning Committee.

Revised 04/91



New Course Proposal--Page 2

1. Give a Course Description as it will appear in the Bulletin of
Information, including prerequisites or corequisites and frequency of
course offering:

Comprehensive theory and laboratory experience that enables the advanced
practitioner to collect relevant data, and to analyze and document the
findings of a complete physical, psychosoc1al and spiritual assessment.
Emphasis on refining psychomotor, communication and critical thlnklng
skills necessary to perform client assessments. Includes practice in
clinical settings. Prerequisites: Undergraduate physical assessment
course. (offered Fall quarter)

2. What are the objectives of the new course?

Demonstrate refined psychomotor skills involved in a complete physical
examination; apply knowledge of data collection, communication skills
and analysis in management of clients in the clinical setting;
differentiate between normal and specific abnormal phy51ca1 flndlngs in
clients; display an attitude of respect and caring in assessing clients;
demonstrate communication skills in collecting and analyzing data from
diverse populations clients; Incorporate clients’ priorities and values
in discerning potential and actual health alterations.

3. What is the rationale for adding the course?

To provide advanced clinical assessment skills for the master’s-prepared
clinician. Identification of nursing problems and management of those
problems is impossible without comprehensive assessment skills.

4. If this course is introduced, what, if any, courses will be deleted?
None.

5. Will this course satisfy a Core requirement? If so, under which
area?
No.

6. How does this course relate to departmental requirements?
Is it required in fulfillment of a major?
Is it required in fulfillment of a minor?
The course will be required to graduate from the M.S.N. program.

7. How does this course relate to requirements in other programs?

N 501 builds on the foundation established in the undergraduate nursing
assessment course. The undergraduate course is not as detailed and is
geared for the baccalaureate-prepared nurse.

8. Is the course similar to a course in another school or department?

No.

9. If the course has been taught under a special topics number,
indicate the term taught, the course#, and the enrollment.
N/A.

10. Are additional resources (faculty, library, computer, laboratory

and Capital equipment) required as a result of introducing this
course? If so, explain.
Additional resources needed to offer this course have been incorporated
into the overall program proposal. See program budget.



NEW COURSE PROPOSAL

DEPT *COURSE# TITLE CREDITS
Nursing | N 502 Nursing Care of Vulnerable Urban 2
Populations
Effective Date: Fall 1994
term year
Approved by: Signature and Date
= P ’ /)
Department Chair 275}/7¢2cz 2C.C 2 Cji3=1“ﬂ4”cf /%/%?é’
/

Chairs of Other Involved Departments /’Z /7

) G/
School Curriculum Committee §£1‘22¢4L/f/;P«£L4* /;/ﬂb

Director of the Core /1f//;7

Dean

For Graduate Course/Programs

Graduate Council

Dean of Graduate School

*Note: When assigning a new course number, you must consult the Associate
Registrar regarding the availability of the number before
submitting the proposal to the Academic Planning Committee.

Revised 04/91



- New Course Proposal--Page 2

1. Give a Course Description as it will appear in the Bulletin of
Information, including prerequisites or corequisites and frequency of course
offering:

Identification of vulnerable urban populations and analysis of the multiple
factors contributing to their health deficits. Examination of nursing
strategies to promote the wellness of these individuals within family and
community contexts. (offered Fall quarter)

- What are the objectives of the new course?

Analyze characteristics that determine vulnerability with regard to health;
examine intrapersonal and external environmental forces that influence the
health of vulnerable populations; develop a model to explain the possible
causes of vulnerability in urban populations; evaluate the nurse’s role in
ameliorating conditions leading to poor health and in assisting vulnerable
groups to achieve optimal health.

3. What is the rationale for adding the course?

Vulnerable, high risk groups (e.g., elderly, socio-economically deprived)
typically experience a disproportionate share of the nation’s health problems.
Nurses are increasingly called upon to assist these vulnerable individuals in
adapting to health problems as well as promoting wellness. Knowledge about
vulnerable groups and ways to intervene in a sensitive manner is necessary in
providing effective nursing care. Focus is in keeping with core concepts of
the program.

4. If this course is introduced, what, if any, courses will be deleted?
None.

5 Will this course satisfy a Core requirement? If so, under which area?
No.

6. How doces this course relate to departmental requirements?

Is it required in fulfillment of a major?
Is it required in fulfillment of a minor?
The course will be required for graduation from the M.S.N. program.

7. How does this course relate to requirements in other programs?
No relationship
8. Is the course similar to a course in another school or department?
No -
9. If the course has been taught under a special topics number, indicate
the term taught, the course#, and the enrollment.
N/A
10 Are additional resources (faculty, library, computer, laboratory and

Capital equipment) required as a result of introducing this course?
If so, explain.
Additional resources needed to offer this course have been incorporated into
the overall program proposal. See program budget.



NEW COURSE PROPOSAL

DEPT *COURSE# TITLE CREDITS
Nursing | N 503 Human Responses to Health Alterations 3
Effective Date: _Winter - .
term year

Approved by:

Department Chair

Chairs of Other Involved Departments

School Curriculum Committee

Director of the Core

Dean
For Graduate Course/Programs

Graduate Council

Dean of Graduate School

Signature and Date
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When assigning a new course number, you must consult the Associate

Registrar regarding the availability of the number before
submitting the proposal to the Academic Planning Committee.

Revised 04/91



New Course Proposal--Page 2

1. Give a Course Description as it will appear in the Bulletin of
Information, including prerequisites or corequisites and frequency of course
offering:

Examination of physical, behavioral, emotional and spiritual responses to
pathophysiological and psychosocial events that promote or hinder wellness.
Emphasis on proposed interrelationships between mind and body in determining
human responses. Application of concepts and models to client in a clinical
setting (offered Winter)

2. What are the objectives of the new course?

Analyze the theoretical and empirical bases that describe and explain
physical, behavioral, emotional and spiritual responses that interfere with
health and wellness; utilize/refine models to describe and predict complex
human responses which incorporate physical and psychosocial dimensions;
evaluate applicability and accuracy of a selected model for a client in the
clinical setting.

3. What is the rationale for adding the course?

Advanced nurse clinicians must possess indepth knowledge regarding
pathophysiology and the interplay between psychosocial factors and health
status in order to manage health problems and to promote wellness.

4. If this course is introduced, what, if any, courses will be deleted?
None.

5 Will this course satisfy a Core requirement? If so, under which area?
No.

6. How does this course relate to departmental requirements?

Is it required in fulfillment of a major?
Is it required in fulfillment of a minor?
The course will be required to graduate from the M.S.N. program.

7. How does this course relate to requirements in other programs?
No relationship

8. Is the course similar to a course in another school or department?
No.

9. If the course has been taught under a special topics number, indicate
the term taught, the course#, and the enrollment.
N/A

10 Are additional resources (faculty, library, computer, laboratory and

Capital equipment) required as a result of introducing this course?
If so, explain.
Additional resources needed to offer this course have been incorporated into
the overall program proposal. See program budget.



NEW COURSE PROPOSAL

DEPT *COURSE# TITLE CREDITS
Nursing | N 504 Concepts and Theories in Nursing 3
Effective Date: Winter 1995
term year
Approved by: Signature and Date

Y. ?a,/-
Department Chair (géj)/?kldlﬂlaﬂad i}&/;/{?:‘g( /,/; g

Chairs of Other Involved Departments /lﬁ/;7

, , o S 9,
School Curriculum Committee _'u&&ﬂa4~.f:%*¢/4~ 9/
Director of the Core ,Ly/7§

1

5 | ) _
Dean st ] /ég.u Fane 2/, G2

For Graduate Course/Programs

Graduate Council

Dean of Graduate School

*Note: When assigning a new course number, you must consult the Associate
Registrar regarding the availability of the number before
submitting the proposal to the Academic Planning Committee.

Revised 04/91



New Course Proposal--Page 2

1. Give a Course Description as it will appear in the Bulletin of
Information, including prerequisites or corequisites and frequency of course
offering:

Seminar examining the purpose, evolution and history of concepts and theories
that are central to nursing. Analysis of the role of relevant theories and
concepts in guiding current and future nursing practice. (offered Winter
quarter)

24 What are the objectives of the new course?

Summarize the history and evolution of the conceptual foundations of nursing
practice; Describe a concept or theory used in nursing; Analyze the
theoretical foundations and empirical evidence for the concept or theory:
Evaluate the applicability of the concept or theory for clients in the
clinical setting.

3. What is the rationale for adding the course?
Conceptual underpinnings of advanced practice are necessary to provide
effective nursing care.

4. If this course is introduced, what, if any, courses will be deleted?
None.

5. Will this course satisfy a Core requirement? If so, under which area?
NO.

6. How does this course relate to departmental requirements?

Is it required in fulfillment of a major?
Is it required in fulfillment of a minor?
The course will be required to graduate from the M.S.N. program.

7. How does this course relate to requirements in other programs?
No relationship.

8. Is the course similar to a course in another school or department?
No.

9. If the course has been taught under a special topics number, indicate
the term taught, the course#, and the enrollment.
N/A

10 Are additional resources (faculty, library, computer, laboratory and

Capital equipment) required as a result of introducing this course?
If so, explain.
Additional resources needed to offer this course have been incorporated into
the overall program proposal. See program budget.



NEW COURSE PROPOSAL

DEPT *COURSE# TITLE CREDITS
Nursing | N 505 Nursing Therapeutics 3
Effective Date: ___ Spring 1995
term year
Approved by: Signature and Date
2 7-€/i'
Department Chair /ﬁi;V?624¢zg{:p\ Jx c{ﬂ?sz ¢ Z/;ZZ
Chairs of Other Involved Departments /L}/;7
.
School Curriculum Committee §31781v4Aﬂ)VC;L£44“ 7/% 2
Ny
Director of the Core 77
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For Graduate Course/Programs

Graduate Council

Dean of Graduate School

*Note: When assigning a new course number, you must consult the Associate
Registrar regarding the availability of the number before
submitting the proposal to the Academic Planning Committee.

Revised 04/91



New Course Proposal--Page 2

1. Give a Course Description as it will appear in the Bulletin of
Information, including prerequisites or corequisites and frequency of course
offering:

Analysis of theoretical and empirical rationale for physiological, cognitive-
behavioral, socio-cultural and environmental nursing interventions. Emphasis
on interventions forhigh-risk individuals, families and communities. Analysis
of appropriateness of selected interventions, as applied in a clinical
situation. Prerequisite: N 503. (offered Spring quarter)

2. What are the objectives of the new course?

Describe the theoretical rationale for selected nursing interventions;
Evaluate the empirical evidence to support selected nursing interventions;
Apply appropriate nursing interventions in the clinical setting after adapting
interventions to clients’ needs. Evaluate the effectiveness of the
intervention by demonstrating measurable changes in client health status;
Devise changes in intervention to increase effectiveness.

3. What is the rationale for adding the course?

Nursing interventions are the therapeutic actions nurses take to alleviate
health problems. As an essential step in the nursing process, nursing
therapeutics must be a cornerstone for the advanced practitioner.

4. If this course is introduced, what, if any, courses will be deleted?
None.

5. Will this course satisfy a Core requirement? If so, under which area?
NO.

6. How does this course relate to departmental requirements?

Is it required in fulfillment of a major?
Is it required in fulfillment of a minor?
The course will be required to graduate from the M.S.N. program.

7. How does this course relate to requirements in other programs?
No relationship.

8. Is the course similar to a course in another school or department?
No'

9. If the course has been taught under a special topics number, indicate
the term taught, the course#, and the enrollment.
N/A

10 Are additional resources (faculty, library, computer, laboratory and

Capital equipment) required as a result of introducing this course?
If so, explain.
Additional resources needed to offer this course have been incorporated into
the overall program proposal. See program budget.



NEW COURSE PROPOSAL

DEPT *COURSE# TITLE CREDITS
Nursing | N 507 The Roles of the Advanced Clinician I 3
Effective Date: Spring 1995
term year

Approved by:

Department Chair

Chairs of Other Involved Departments

School Curriculum Committee

Director of the Core

Dean
For Graduate Course/Programs

Graduate Council

Dean of Graduate School

*Note:

Signature and Date
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submitting the proposal to the Academic Planning Committee.
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New Course Proposal--Page 2

1. Give a Course Description as it will appear in the Bulletin of
Information, including prerequisites or corequisites and frequency of course
offering:

Examination of legal, ethical, and educational aspects of advanced nursing
practice roles. Discussion of the similarities and differences among various
advanced practice roles. Analysis of the responsibilities of at least two
advanced clinicians functioning in different roles. Application of nursing
process in advanced clinical role. Prerequisites: N 501, N 503. Prerequisite
or Corequisite: N 505. (offered Spring quarter)

2. What are the objectives of the new course?

Examine past and current roles assumed by advanced nurse clinicians in light
of changing health needs and changing complex health care delivery systems;
Compare and contrast the responsibilities of two advanced nurse clinicians;
Apply nursing process to individual clients with complex health care needs;
Analyze values essential for the advanced nurse clinician who provides care to
vulnerable populations.

3. What is the rationale for adding the course?

This clinical course allows for concentrated practice of advanced clinical
skills acquired in N 501, N 503, and N 505. In addition, concepts basic to
assuming the role of advanced clinician are discussed and observed in '
practice.

4. If this course is introduced, what, if any, courses will be deleted?
None.

5. Will this course satisfy a Core requirement? If so, under which area?
No.

6. How does this course relate to departmental requirements?

Is it required in fulfillment of a major?
Is it required in fulfillment of a minor?
The course will be required to graduate from the M.S.N. program.

7. How does this course relate to requirements in other programs?
No relationship.
8. Is the course similar to a course in another school or department?
No -
9. If the course has been taught under a special topics number, indicate
the term taught, the course#, and the enrollment.
N/A.
10. Are additional resources (faculty, library, computer, laboratory and

Capital equipment) required as a result of introducing this course?
If so, explain.
Additional resources needed to offer this course have been incorporated in to
the overall program proposal. See program budget.



NEW COURSE PROPOSAL

DEPT *COURSE# TITLE CREDITS
Nursing | N 509 The Roles of the Advanced Clinician II 4
Effective Date: Summer 1995

Approved by:

Department Chair

term year

Signature and Date
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School Curriculum Committee

Director of the Core

Dean

For Graduate Course/Programs
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Dean of Graduate School
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When assigning a new course number, you must consult the Associate
Registrar regarding the availability of the number before
submitting the proposial to the Academic Planning Committee.

04/91



New Course Proposal--Page 2

1. Give a Course Description as it will appear in the Bulletin of
Information, including prerequisites or corequisites and frequency of course
offering:

Analysis of advanced practice roles within changing health care delivery
systems with emphasis on case manager, educator/teacher, consultant, and
clinician. Application of principles pertaining to role function in a
clinical setting of the student’s choice. Prerequisites: N 507. (offered
Summer quarter)

2. What are the objectives of the new course?

Analyze knowledge and skills inherent to specific advanced clinical roles;
Apply knowledge and skills related to two different roles; Model the values
critical to advanced practice.

3. What is the rationale for adding the course?

Course allows analysis and discussion of fundamental roles for advanced
clinician. Provides theoretical foundation and practical experience necessary
to fulfill these roles.

4. If this course is introduced, what, if any, courses will be deleted?
None.

5. Will this course satisfy a Core requirement? If so, under which area?
No.

6. How does this course relate to departmental requirements?

Is it required in fulfillment of a major?
Is it required in fulfillment of a minor?
The course will be required to graduate from the M.S.N. program.

7. How does this course relate to requirements in other programs?
No relationship.

8. Is the course similar to a course in another school or department?
No.

9. If the course has been taught under a special topics number, indicate
the term taught, the course#, and the enrollment.
N/A.

10 Are additional resources (faculty, library, computer, laboratory and

Capital equipment) required as a result of introducing this course?
If so, explain.
Additional resources needed to offer this course have been incorporated into
the overall program proposal. See program budget.



NEW COURSE PROPOSAL

DEPT *COURSE# TITLE CREDITS
Nursing | N 510 Ethical Considerations in Nursing Practice 3
Effective Date: _Fall 1995
term year
Approved by: Signature and Date
Department Chair Zfi)/?£2£c;¢4:yx (j;)cfazﬂgﬂ7 1/;;H
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School Curriculum Committee il 15 gL
Director of the Core L ,/;9

Dean

For Graduate Course/Programs

Graduate Council

Dean of Graduate School

*Note: When assigning a new course number, you must consult the Associate
Registrar regarding the availability of the number before
submitting the proposal to the Academic Planning Committee.

Revised 04/91



- New Course Proposal--Page 2

1. Give a Course Description as it will appear in the Bulletin of
Information, including prerequisites or corequisites and frequency of course
offering:

Examination of ethical issues that influence advanced nursing practice. Focus
topics include: the concept of caring as a framework for nursing; gender
issues that influence nursing practice; ethical decision-making in clinical
practice. (offered Fall quarter, beginning in 1995)

2. What are the objectives of the new course?

Describe the ethical issues influencing advanced nursing practice; Analyze an
ethical issue important to advanced nursing practice; Identify the gender
issues that influence the ethical dilemmas that arise in nursing practice.

3. What is the rationale for adding the course?

An understanding of ethical issues is essential for all nurses and for all
students educated in the Jesuit tradition. This course will focus on issues
of particular importance in nursing and thus will add to the course already
available in ethics.

4. If this course is introduced, what, if any, courses will be deleted?
None.

Sa Will this course satisfy a Core requirement? If so, under which area?
No.

6. How does this course relate to departmental requirements?

Is it required in fulfillment of a major?
Is it required in fulfillment of a minor?
The course will be required to graduate from the M.S.N. program.

7. How does this course relate to requirements in other programs?
No relation.

8. Is the course similar to a course in another school or department?
The course will probably touch on some of the same issues as PL 352
(Healthcare Ethics). However, the focus of N 510 will be issues that are
particularly important to nursing (as opposed to medicine). Thus, concepts
such as caring, and gender issues related to ethics will be emphasized in N
510. We will be collaborating with Sr. Rosaleen Trainor to ensure the
uniqueness of each course.

9. If the course has been taught under a special topics number, indicate
the term taught, the course#, and the enrollment.
N/A

10 Are additional resources (faculty, library, computer, laboratory and

Capital equipment) required as a result of introducing this course?
If so, explain.
Additional resources needed to offer this course have been incorporated into
the overall program proposal. See program budget.
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1. Give a Course Description as it will appear in the Bulletin of
Inforgation, including prerequisites or corequisites and frequency of course
offering:

Examination of the legal, political, socio-economic and ethical considerations
in urban health policy development. Evaluation of health policy changes
needed to meet health objectives for the 21st century. Investigation of the
nursing role in resource management and strategic planning related to health
care delivery. Prerequisite: N 502. (offered Winter quarter, beginning

in 1995)

2. What are the objectives of the new course?

Define major health care policy issues; Dzsscribe the process of making policy
recommendations; Describe the process of implementing and of evaluating health
care policy changes; Analyze a current health policy issue, including the role
of nursing to effect change; Evaluate proposed changes for potential
effectiveness in providing access to health care.

3. What is the rationale for adding the course?

Knowledge regarding health policy is essential for advanced clinicians in
order to ensure health care access for all Americans and third-party
reimbursement for nursing services. Also, the program focus on the role of
the nurse as change agent requires insight into the political process.

4. If this course is introduced, what, if any, courses will be deleted?
None.

S. Will this course satisfy a Core requirement? If so, under which area?
N°|

6. How does this course relate to departmental requirements?

Is it required in fulfillment of a major?
Is it required in fulfillment of a minor?
The course will be required to graduate from the M.S.N. program.

7. How does this course relate to requirements in other programs?
No relationship.

8. Is the course similar to a course in another school or department?
No.

9. If the course has been taught under a special topics number, indicate
the term taught, the course#, and the enrollment.
N/A.

10 Are additional resources (faculty, library, computer, laboratory and

Capital equipment) required as a result of introducing this course?
If so, explain.
Additional resources needed to offer this course have been incorporated into
the overall program proposal. See program budget.
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1. Give a Course Description as it will appear in the Bulletin of
Information, including prerequisites or corequisites and frequency of course
offering:

Analysis of the evolution of nursing research, its current status and future
directions. Focus topics include: nursing as a human science, philosophy of
science, qualitative and quantitative methodologies, outcomes research.
Prerequisites: Undergraduate research course, basic statistics course, N 504.
(offered Fall quarter, beginning in 1995)

2. What are the objectives of the new course?

Outline the history, current issues and future trends of nursing research;
Analyze the philosophic and methodological foundations of nursing research;
Compare and contrast various research approaches used in nursing.

3. What is the rationale for adding the course?

Master’s prepared clinicians are expected to be consumers as well as
participants in research. This course provides an overview to understanding
the research process and critical inquiry and provides a foundation for N 515
and the Scholarly Project.

4. If this course is introduced, what, if any, courses will be deleted?
None.

5. Will this course satisfy a Core requirement? If so, under which area?
No.

6. How does this course relate to departmental requirements?

Is it required in fulfillment of a major?
Is it required in fulfillment of a minor?
The course will be required to graduate from the M.S.N. program.

7. How does this course relate to requirements in other programs?

A research course is required in the baccalaureate nursing curriculum. This
course (N 514) will build on the foundation set in the prerequisite
undergraduate research course.

8. Is the course similar to a course in another school or department?
No.

9. If the course has been taught under a special topics number, indicate
the term taught, the course#, and the enrollment.
N/A.

10 Are additional resources (faculty, library, computer, laboratory and

Capital equipment) required as a result of introducing this course?
If so, explain.
Additional resources needed to offer this course have been incorporated into
the overall program proposal. See program budget.
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1. Give a Course Description as it will appear in the Bulletin of
Information, including prerequisites or corequisites and frequency of course
offering:

Exploration of the types and processes of critical inquiry; includes but is
not limited to traditional research methods. Critique and synthesis of
products of scholarly inquiry. Development of questions that will be pursued
in students’ scholarly projects. Prerequisite: N 514. (offered Winter
quarter, beginning in 1996)

2. What are the objectives of the new course?

Compare and contrast different approaches to critical inquiry; Develop a set
of criteria to evaluate the products of scholarly inquiry; Critique the
products of scholarly inquiry using acceptable criteria; Define a relevant
nursing issue, question or problem; Develop a plan to address the issue using
critical inquiry methods.

3. What is the rationale for adding the course?

Critical thinking and inquiry have been identified in the literature and by
nursing leaders as necessary skills for professional nurses to possess. This
course will set a foundation in both these areas. Course also provides
structured opportunity to begin development of the scholarly project (see N
599).

4. If this course is introduced, what, if any, courses will be deleted?
None.

5. Will this course satisfy a Core requirement? If so, under which area?
No.

6. How does this course relate to departmental requirements?

Is it required in fulfillment of a major?
Is it required in fulfillment of a minor?
The course will be required to graduate from the M.S.N. program.

7. How does this course relate to requirements in other programs?
No relation.

8. Is the course similar to a course in another school or department?
NO.

9. If the course has been taught under a special topics number, indicate
the term taught, the course#, and the enrollment.
N/A

10 Are additional resources (faculty, library, computer, laboratory and

Capital equipment) required as a result of introducing this course?
If so, explain.
Additional resources needed to offer this course have been incorporated into
the overall program proposal. See program budget.
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1. Give a Course Description as it will appear in the Bulletin of
Infor?ation, including prerequisiites or corequisites and frequency of course
offering:

Examination of selected organizational and leadership theories applicable to
advanced nursing practice. Analysis of trends in nursing leadership and
management. Examination of specific topics including power, communication,
group dynamics, intra and interdisciplinary relationships, change theory,
conflict, information management, and quality improvement. (offered Springer,
beginning in 1996

2. What are the objectives of the new course?

Describe organizational and leadership theories; Analyze the relevance of
these theories to nursing practice; Analyze trends in nursing leadership and
management; Relate leadership and organizational theory to a clinical
setting; Illustrate the concepts of change or conflict using examples from a
clinical practice setting; Explain the role of quality improvement in health
care delivery systems.

3. What is the rationale for adding the course?

Leadership and management skills were identified by Graduate Program Focus
Groups and Advisory Council members as essential content for the master’s
prepared clinician. These skills also will increase the marketability of the
program’s graduates.

4. If this course is introduced, what, if any, courses will be deleted?
None.

5. Will this course satisfy a Core requirement? If so, under which area?
No.

6. How does this course relate to departmental requirements?

Is it required in fulfillment of a major?
Is it required in fulfillment of a minor?
The course will be required to graduate from the M.S.N. program.

7. How does this course relate to requirements in other programs?

The baccalaureate nursing program has a similar class which is entitled Senior
Synthesis in Nursing (N 422). Although N 516 will cover some of the same
concepts as N 422, the focus will be application of those concepts and
theories to advanced nursing roles.

8. Is the course similar to a course in another school or department?
No.

9. If the course has been taught under a special topics number, indicate
the term taught, the course#, and the enrollment.
N/AI

10 Are additional resources (faculty, library, computer, laboratory and

Capital equipment) required as a result of introducing this course?
If so, explain.
Additional resources needed to offer this course have been incorporated into
the overall program proposal. See program budget.
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1. Give a Course Description as it will appear in the Bulletin of
Information, including prerequisites or corequisites and frequency of course
offering:

Integration of skills, knowledge and values within an advanced clinical role
in an urban health care setting of the student’s choice. Application of
selected roles in advanced nursing practice: direct care provider, manager,
change agent, evaluator, researcher. Prerequisites: all required graduate
nursing courses except N 599. (offered in Spring and Summer quarters,
beginning in 1996)

2. What are the objectives of the new course?

Examine knowledge, skills, and attitudes essential to the advanced practice
roles of researcher, change agent, manager and evaluator; Integrate skills,
knowledge and values of the advanced clinician for the nursing care of groups
of clients with complex health needs; Assume leadership roles within an
interdisciplinary team of professionals responsible for the health care of
clients in an urban setting; evaluate own values, beliefs, knowledge and
skills to enhance professional and personal growth.

3. What is the rationale for adding the course?

The course provides opportunities to practice skills and knowledge acquired in
didactic courses, especially related to the roles of nurse researcher, change
agent, manager, evaluator, and key contributor to a multidisciplinary health
care team. Provides opportunity to reflect on and evaluate one’s beliefs
related to personal and professional issues.

4. If this course is introduced, what, if any, courses will be deleted?
None.

5. Will this course satisfy a Core requirement? If so, under which area?
Nol

6. How does this course relate to departmental requirements?

Is it required in fulfillment of a major?
Is it required in fulfillment of a minor?
The course will be required to graduate from the M.S.N. program.

7. How does this course relate to requirements in other programs?
No relation.

8. Is the course similar to a course in another school or department?
No.

9. If the course has been taught under a special topics number, indicate
the term taught, the course#, and the enrollment.
N/A

10 Are additional resources (faculty, library, computer, laboratory and

Capital equipment) required as a result of introducing this course?
If so, explain.
Additional resources needed to offer this course have been incorporated into
the overall program proposal. See program budget.
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1. Give a Course Description as it will appear in the Bulletin of
Information, including prerequisites or corequisites and frequency of course
offering:

Examination of concepts critical to the experience of minority ethnic groups.
Indepth study of the health attitudes and beliefs of selected minority groups
in Washington state. Analysis of the micro and macro issues influencing the
implementation of sensitive, skillful nursing care for clients from minority
ethnic backgrounds. (offered Spring quarter, beginning in 1995)

2. What are the objectives of the new course?

Ascertain the health care experience of a minority group member in Washington
state; Compare and contrast white, middle class and selected ethnic minority
health beliefs; Examine similarities and differences in health care
management and utilization: Demonstrate culturally sensitive nursing care to
clients belonging to ethnic minorities.

3. What is the rationale for adding the course?

The nursing literature is replete with calls to increase nurses’ sensitivity,
skills and knowledge in caring for people of ethnic minorities. The S.U.
School of Nursing Graduate Advisory Council also has identified the need for
the M.S.N. Program to improve nurses’ abilities to work with culturally
diverse groups. This course was designed to address these concerns.

4. If this course is introduced, what, if any, courses will be deleted?
None -

5. Will this course satisfy a Core requirement? If so, under which area?
No.

6. How does this course relate to departmental requirements?

Is it required in fulfillment of a major?

Is it required in fulfillment of a minor?
The course will be an elective for M.S.N. and upper division baccalaureate
nursing students.

7. How does this course relate to requirements in other programs?
No relation.

8. Is the course similar to a course in another school or department?

No, although The Changing Family course (N480) does contain content related to
the African-American family. N 532 will have a broader scope both in terms of
target group (i.e., family) and ethnicity (i.e., African-American).

9. If the course has been taught under a special topics number, indicate
the term taught, the course#, and the enrollment.
N/A

10 Are additional resources (faculty, library, computer, laboratory and

Capital equipment) required as a result of introducing this course?
If so, explain.
Additional resources needed to teach this course have been incorporated into
the overall M.S.N. proposal. See program budget.
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1. Give a Course Description as it will appear in the Bulletin of
Information, including prerequisites or corequisites and frequency of course
offering:

Refinement and execution of a scholarly project that makes a significant
contribution to nursing practice or science. Project culminates in a scholarly
presentation or paper that meets predetermined standards established in
collaboration with at least two graduate faculty members. Prerequisites: N
502, N 504, N 514, N 515. (offered every quarter, beginning in Spring 1996).
Course may be repeated until project is finished.

2. What are the objectives of the new course?

Refine (if necessary) the method of addressing a problem, issue or question
that is important to nursing; Implement plan to address or study the issue,
problem, or question; Evaluate findings of the inquiry; Demonstrate
competence in communicating results or summary of one’s scholarly inquiry.

3. What is the rationale for adding the course?

The course fulfills the research/scholarship component of the M.S.N. program.
Although theses are no longer required in many Master’s programs,
demonstration of scholarly activity is expected.

4. If this course is introduced, what, if any, courses will be deleted?
None.

5. Will this course satisfy a Core requirement? If so, under which area?
No.

6. How does this course relate to departmental requirements?

Is it required in fulfillment of a major?
Is it required in fulfillment of a minor?
The course will be required to graduate from the M.S.N. program.

7. How does this course relate to requirements in other programs?
No relation.

8. Is the course similar to a course in another school or department?
NO. -

9. If the course has been taught under a special topics number, indicate
the term taught, the course#, and the enrollment.
N/A.

10 Are additional resources (faculty, library, computer, laboratory and

Capital equipment) required as a result of introducing this course?
If so, explain.
Additional resources needed to offer this course have been incorporated into
the overall program proposal. See program budget.





