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Ms. Elizabeth Drye

Domestic Policy Council @

OEOB, Room #213 bk = mw’**#’ 5

The White House

Washington, DC 20502 W Hoy — (asﬁ - oY

Dear Elizabeth: W 130-—913-55 "%

It was a pleasure to speak with you this morning concerning early childhood PTAs. I have
enclosed some information and resources, including the Education Week article I mentioned to
you. I trust these materials will be helpful.

Currently our database shows 370 early childhood PTA units across the country. These units
represent various formations of PTAs—some only preschool programs, some in elementary

schools; some representing early childhood centers that have come together to form a unified
PTA untt, etc.

Thank you again for contacting the National PTA. Please let me know if I can be of further
assistance.
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THE WHITE HOUSE
WASHINGTON

April 11, 1997
MEMORANDUM FOR THE PRESIDENT

FROM; Bruce Reed

Melanne Verveer
Elena Kagan
SUBJECT: White House Conference on Early Childhood Development and Learning

As you know, on Thursday, April 17, you and the First Lady will host the White House
Conference on Early Childhood Development and Learning: What New Research on the Brain
Tells Us About Qur Youngest Children. This memorandum provides an overview of the
Conference, as well as summarizing recommended policy announcements.

nier €

The Conference will spotlight new scientific findings about how children develop, and
explore how we can make the most of this information to give children what they need to thrive.
The Conference will provide an opportunity to showcase what your Administration already has
accomplished in this area, such as increasing investments in scientific research and creating or
improving programs like Early Head Start and WIC.

The Conference will consist of two roundtable discussions, one in the morning and one in
the afternoon, with a luncheon in the State Dining Room (optional for you) in between the two.

Morning session: You and the First Lady will make remarks to open the Conference.
Yours will discuss the importance of the issue to be addressed, note past Administration
accomplishments in the area, and discuss new initiatives, principally for improving child care
and children’s health (detailed below). '

A panel of experts will then present an overview of the emerging knowledge, gained from
neuroscience and behavioral science, on early childhood development. Dr. David Hamburg,
President of the Carnegie Corporation, will moderate brief presentations by:

J Dr. Donald Cohen, Director of the Yale Child Study Center, who will discuss what the
behavior of children shows about their cognitive, emotional, and social development;

. Dr. Carla Shatz, a neuroscientist at the University of California, Berkeley, who will
explain how children’s brains develop in the earliest years of life; and




Dr. Patricia Kuhl, Chair of the Department of Speech and Hearing Sciences at the
University of Washington, who will discuss how children learn language.

Following these presentations, three more experts will join the panel to discuss what the
scientific research suggests about protecting children’s health and providing good child care:

Dr. Ezra Davidson, Drew University of Medicine, who can address the importance of
prenatal and perinatal services;

Dr. T. Berry Brazelton, Harvard University, who can discuss the pediatrician's role in
early childhood development; and

Dr. Deborah Phillips, Institute of Medicine, who can address how child care can affect
early development.

These experts also will respond to a series of questions posed by the First Lady and Mrs. Gore.
Some of these questions will come from a poll conducted by Hart Research for Zero to Three (an
early development advocacy group) that tried to discover what parents most want to know about
early childhood development. Other questions will tackle the tough issues raised by the new
research -- for example, “does this research mean that women should not work outside the
home?” or “does this research suggest that adopting an older child is a bad idea?”

Afternoon Session: The purpose of the afternoon session is to highlight model efforts

that communities are undertaking to support parents and enhance early childhood development.
This panel will be action-oriented and will give you an opportunity to highlight Administration
accomplishments and initiatives. Participants in the discussion will include:

Dr. Gloria Rodriguez, Avance Family Support Program, San Antonio, TX.
Avance is a widely acclaimed family support and education program serving
predominantly Hispanic communities.

Harriet Meyer, Ounce of Prevention, Chicago, IL.
Ounce of Prevention is a statewide program in Illinois that develops innovative early
childhood programs and runs model Early Head Start and child care programs.

Melvin Wearing, Chief of Police, New Haven, CT.
Wearing will discuss a pioneering initiative that trains community police officers to use
child development principles in their work.

Arnold Langbo, The Kellogg Company CEO, Battle Creek, MI.
Kellogg launched a community-wide effort last fall to provide practical early brain
development information to every Battle Creek parent and caregiver.



* - Rob Reiner, CastleRock Entertainment, Los Angeles, CA.
Reiner will discuss the "I Am Your Child" campaign launched this month and the
media's role in making early childhood development information available.

. Governor Bob Miller, Nevada, Co-chair of the NGA Children's Task Force.
Miller will discuss what States are doing to enhance early childhood development.

Satellite Sites: The morning session of the Conference will be transmitted to at least 53
satellite sites -- mostly universities and hospitals -- in about 30 states and all 10 federal regions.
(Fifty-three is the current number; there will probably be more.) In almost all of these sites, local
organizers will put on programs of their own to follow the moming session and will report back
to you on their proceedings and recommendations. Cabinet Affairs is encouraging subcabinet
officials to attend and speak at these satellite conferences. In addition, regional administrators
from HHS, USDA, EPA, Education, and GSA are taking an active role in the satellite sessions.

Report of Proceedings: We are currently making arrangements for an official conference
report, to be issued in early June. The report, in addition to providing a summary of the
conference proceedings, will serve as a resource guide and learning tool for parents and child
care providers. We expect to print 250,000 copies and distribute them through departmental
programs, such as Head Start and Even Start, and to individuals who request information about
the Conference.

E C E E !- l .Io I-v

We would like to make three announcements prior to the Conference, in order to lay the
groundwork for the Conference’s discussion of ways to enhance early childhood development.

FMLA Expansion for Federal Employees: In your April 12 radio address, you will
introduce the themes of the Conference and then direct heads of executive departments and
agencies to expand family and medical leave for federal employees in the ways proposed in your
legislation. This action would allow federal employees 24 hours of unpaid leave each year to
participate in activities relating to school and child care, children’s health care, and (unrelated to
the Conference) elderly relatives’ health needs. You will stress in your radio address how such
family-friendly policies can support parents with young children.

Prescription for Reading: On April 16, the First Lady (and perhaps you, depending on
the status of budget negotiations) will announce an initiative to encourage pediatricians to
“prescribe” that parents read to their children. As part of this initiative, the American Academy
of Pediatrics will announce that prescribing reading to infants and toddlers should be part of
standard pediatric care. In addition, several book companies have committed to donating
hundreds of thousands of books for distribution to children through community health centers
and other medical offices across the nation. This initiative reinforces the Parents as First
Teachers portion of the America Reads program.




Executive Order on Environmental Health and Safety Risks: You currently have
under consideration a proposed Executive Order that would require agencies to consider and
explain the effects of certain major rules on children. This order, if you decide to approve it,
would serve as an excellent lead-in to the Conference, and we recommend issuing it on April 16.
The order gives meaning and effect to your Administration’s commitment to protect children in
making regulatory decisions.

Conference Policy Announcements

The biggest news from the Conference should be the Conference itself -- that you and the
First Lady hosted a day-long meeting on this subject and that scientists, community leaders,
parents, and other experts communicated ideas and information on this issue to each other and
the American public. The Conference also should provide a vehicle to remind everyone of your
Administration’s accomplishments in this area, such as increasing funding for research related to
children, expanding and improving Head Start and creating the Early Head Start Program, raising
childhood immunization rates to an all-time high, and launching a major new effort to eliminate
childhood lead poisoning.

In addition, the Conference - especially your opening remarks -- will give you an
opportunity to discuss new and pending policy initiatives that show a continuing commitment to
this set of issues. We recommend that your comments focus principally, but not exclusively, on
child care and children’s health and that you make the announcements discussed below.

Child Care: Child care experts believe the Defense Department’s child care system is
now the best in the country and possibly the world (in large part because of legislation enacted in
the late 1980s). DoD child care is characterized by: high standards, including a high percentage
of accredited centers; a strong enforcement system with four unannounced annual inspections
and a 1-800 hot line for parents to report concerns; a wage structure that is tied to training and an
“up or out” personnel policy requiring completion of training requirements; relatively generous
wages and benefits, which reduce staff tumover; a system of linking up individual home care
providers to give them needed support; and sufficient funding to make quality child care
affordable (though there still are waiting lists).

We recommend you hold up the DoD child care system as a model for the nation and
issue an executive memorandum directing the Secretary of Defense to use the Department’s
resources and expertise to improve child care across the nation. In particular, you would direct
that (1) military bases partner with state and county governments to provide on-the-job training
in child care to welfare recipients; (2) each military child development center partner with a
civilian child care center and work with it to improve quality; (3) DoD establish regional “Child
Care Masters Programs” that civilian child care managers could attend for two weeks to learn
best practices; (4) DoD publicize its model designs for child care facilities and playgrounds; and
(5) DoD issue benchmarks in the areas of standards, enforcement, compensation, and cost against
which civilian child care programs could evaluate themselves. Most civilian child care systems




will come up short against DoD’s benchmarks, particularly in terms of compensation and
affordability, but such a comparison might help build public support for greater investment in
child care. DoD fully supports the idea of issuing such a directive.

You also might want to float some trial balloons on more ambitious -- and costly --
proposals. For example, some have suggested making the Child and Dependent Tax Care Credit
refundable (at a cost of $2-4 billion), so that families with little or no income can benefit from it.
The Blue Dog budget makes the credit refundable, but pays for it by eliminating the tax benefit
for families with incomes over $100,000. Another legislative proposal would provide a tax
credit to private companies and institutions to encourage them to build quality child-care centers
on-site. Given our budget, you cannot endorse any of these proposals, but you might want to use
this opportunity to suggest your openness to further discussion of such legislation.

Children’s Health Initiative: We also recommend that you discuss in your opening
remarks the importance of insurance coverage for children’s health and development,
highlighting the Children’s Health Initiative in your 1998 budget proposal. Your proposal will
extend coverage to up to S million uninsured children by the year 2000. You can announce at the
Conference that the deans of academic medical centers -- important legitimators within the
medical community -- have endorsed your proposal.

We are also planning a follow-up children’s health event, where you will release a study
showing the links between insurance coverage, health status and development and leaming for
children from 0 to 18 years old and talk in more detail about your health proposal. Either at the
follow-up event or at the Conference itself, you can announce a project by Kaiser Permanente to
spend $100 million over the next § years to provide health insurance to uninsured children.

Child Victims of Violence Initiative. You can announce that the Department of Justice
will establish, with FY 97 discretionary funding, a Child Victims of Violence Initiative through
the Yale, New Haven Child Development-Community Policing Program. This program, which
Chief Wearing will speak about, trains police officers in child development, so that they can
better respond to situations arising in the field. The new initiative will extend the program to
other sites and also broaden it to include people other than police officers -- such as prosecutors,
probation and parole officers, and mental health professionals -- whose work would benefit from
knowing about early child development.

Head Start Funding: You can announce the launch of a new competition for Early Head
Start grants, which will highlight this Administration’s creation of the program.

America Reads Early Childhood Kits: You can announce the release of the America
Reads Early Childhood Kits for Families and Caregivers. The kits include a developmental
growth chart and suggestions about developmentally appropriate activities for children ages 0 to
5. Everyone who looks at these kits loves them. The kits will be distributed to early childhood
programs across the nation and to individuals who call the Department of Education’s 1-800 line.



To: Milan Verveer
From: Mark Penn

| looked over some of the materials and have attached a summary of
some points related to describing the conference that | hope can be useful to
those writing the talking points.

The most significant new element is simply the idea of talking in terms of
tying the conference to achieving the full potential of all every child — of giving
every child the opportunity to develop to their fullest emotional and intellectual
potential — and of relating this to achieving our national potential. | think that the
conference is lass about the intersection of science and policy, and more about
achieving the potential of all of our kids.



Early Brain Conference
Goals:

This conference is about doing the best for our children — giving every
child the opportunity to develop to the fullest of their God-given potential. For a
long time now we have known how children need proper nutrition and access to
healthcare to develop. And now we are finding out that very early on -- in the first
three years —~ every child needs the stimulation of learning, reading, playing,
singing and love to really reach their highest emotional and intellectual potential.
Children can lose out long before they reach even our pre-schools, and we
cannot afford to lose even a drop of the potential of our nation's children. That's
what this is all about.

The First Lady is leading this effort as an extension of her lifelong
work in the area of child and family development, highlighted in “It Takes a
Village.” She has brought together the country's leading experts, pediatricians,
social workers, day care workers, business media, and the government. This is
not a problem any one of these can solve, but one that they must all cooperate
together on - and that’s why she has made this a truly national conference with
sites throughout the country. :

This conference highlights:

How we must turn this latest research into action by telling parents what
they need to do to nurture their children — that the time a parent spends reading,
singing and playing with their children means so much to those kids not just now,
but in later life. (ie. The prescription).

- We need to extend the frontiers of research in this area, 90% of which is
federally funded, so that we have all of the expert knowledge we need to raise
our children and how this affects not just parenting, but all of our health, nutrition,
child care and educational programs.

How we need to continue to expend the programs that protect our young
children — The President has secured the guarantee of heailthcare for 10 million — -
children, now we must cover 5 million more. The President has increased
participation in Head Start, but now we must expand it, along with early head
start, to serve 1 million children by 2002. The President has increased funding for
childcare, and now we must organize nearly $3 billion in new quality childcare so
that welfare mothers can re-enter the workforce without compromising on the
development of their children. And we must continue to vaccinate all young
children and guard them from debllitating lead paint.



WHITE HOUSE CONFERENCE ON EARLY CHILDHOOD DEVELOPMENT AND LEARNING:
WHAT NEW RESEARCH ON THE BRAIN TELLS US ABOUT OUR YOUNGEST CHILDREN

“Learning begins in the first days of life. Scientists are now discovering how young children develop emotionally and
‘ntellectually from their very first days, and how important it is for parents to begin immediately talking, singing, even
2ading to their infants....We already know we should start teaching children before they start school. "

--President Bill Clinton, State of the Union Address, February 4, 1997

On April 17, the President and First Lady will host The White House Conference on Early Childhood
Development and Learning: What New Research on the Brain Tells Us About Our Youngest Children. The
day-long conference will highlight new scientific findings on brain development in very young children and
point to the importance of children’s earliest experiences in helping them get off to a strong and healthy start.

Applying New Findings on Brain Development in the Earliest Years. New scientific research shows that
experiences after birth -- particularly in the first three years of life -- have a dramatic impact on brain
development. That means that nurturing, talking to, singing to and reading to our youngest children will
improve their ability to learn and develop throughout their lives. The White House Conference will focus on the
practical applications of the latest scientific research on the brain, particularly for parents and caregivers. The
conference will also be a call to action to all members of society -- including the health, business, media and
faith communities, child care providers and government -- to use this information to strengthen America’s
families.

Clinton Administration Commitment to Young Children. This conference builds on the Clinton

Administration’s investment in children and families. The Administration has invested heavily in research to

help us better understand the importance of the first few years of life to child development and learning.
tween 1993 and 1997, funding for NIH children’s research increased 25%, from $1.3 billion to $1.6 billion.

President Clinton has also strengthened efforts to support families with young children. To take just a few
examples, the Administration raised funding for Head Start -- providing low-income children and their families
with comprehensive education, health services, and nutrition — by 43% over the last four years and created the
Early Head Start program to support families with children ages zero to three. The President’s FY 1998 Budget
further increases participation to reach 122,000 more children in FY 1998 than when he took office. The
Administration also dramatically increased participation in the WIC Supplemental Nutrition Program, providing
7.4 million pregnant women, infants, and children with nutrition packages and information and health referrals -
- 1.7 million more than when President Clinton took office. And his FY 1998 Budget would achieve his goal of
full participation in the WIC program by the end of FY 1998.

Conference Program and Participants. During the morning session of the conference, leading researchers
and child development experts will discuss the new research and what it means for parents and caregivers. The
panelists for this session are: Dr. David Hamburg, Carnegie Corporation of New York (moderator); Dr. Carla
Shatz, University of California, Berkeley; Dr. Donald Cohen, Yale Child Study Center; Dr. Patricia Kuhl,
University of Washington; Dr. Ezra Davidson, Drew University of Medicine, Dr. T. Berry Brazelton, Harvard
University; and Dr. Deborah Phillips, National Research Council. The afternoon session will highlight model
community efforts to support parents and enhance early childhood development. The panelists include: Avance
Family Support and Education Program, San Antonio, TX; the CEO and Chairman of the Board, The Kellogg
Company, Battle Creek Michigan; and Ounce of Prevention, Chicago, IL.

.oad Participation Across the Country. The morning session of the conference will bé broadcast by
satellite to over 50 locations across the country. The satellite conferences will be co-hosted by regional federal
agencies, local officials, and children’s and other organizations.




4/12/97 DRAFT

White House Conference on Early Childhood Development and Learning:
What New Research on the Brain Tells Us About Our Youngest Children
April 17, 1997

OPENING REMARKS
The East Room

10:50-11:15 am President Clinton and First Lady Hillary Rodham Clinton frame the day,
highlight the investments and commitment of the Clinton Administration in
early childhood development, underscore the unique contributions of the
United States Government in supporting research on early childhood and
brain development, and highlight the national opportunity and '
responsibility the new finding present.

SESSION ONE:
Exploration of Current Scientific Research on Brain
Development and Its Applications for Parents and Caregivers

The East Room

. Moderator:  Dr. David Hamburg, MD,
President, Carnegie Corporation of New York

11:20-1:00 pm Overview of emerging knowledge of early childhood development in
neuroscience and behavioral science _

Dr. Donald Cohen, Yale University, will discuss how children’s behavior helps us understand
their cognitive, emotional and social development. '

Dr._Carla Shatz, University of California, Berkeley, will explain how children’s brains grow
and develop in the earliest years of life.

Dr. Patricia Kuhl, University of Washington, will discuss how children learn language.

11:40-12:15 pm Presenters from the opening session address, joined by the experts below,
will address concerns of parents, particularly discussing what this
emerging knowledge means for health care, child care and early
education and parenting. Questions are generated from a poll conducted
by Zero To Three with parents across the country, and are posed by the
President and the First Lady

Dr._Ezra Davidson, Drew University of Medicine, will discuss the impbrtancc of prenatal and
perinatal services.



Dr. T. Berry Brazelton, Harvard University, will talk about the pediatrician's role in early
childhood development.

Dr. Deborah Phillips, Institute of Medicine, will discuss how child care can affect early
development. '

CLOSING REMARKS

The President

WORKING LUNCHEON
State Dining Room

1:20-2:30pm Conference guests here have a chance to visit informally with one another
(Tables are hosted by a White House or Administration official)

Informal Format

SESSION TWO: Applying the Knowledge
Exploration of Model Efforts Communities Are Undertaking
To Support Parents and Enhance Early Childhood Development

The East Room

3:00-4:30pm Various Sectors of society discuss how they are using new scientific
findings to support families and enhance early childhood development and
learning

Dr. Gloria Rodriguez, Avance Family Support Program

San Antonio, TX

Avance is a widely acclaimed family support and education program serving predominantly
Hispanic communities.

Harriet Mever, Ounce of Prevention

Chicago, IL

Ounce of Prevention is a statewide program that develops and tests innovative early childhood
development programs for replication, and runs model Early Head Start and childcare
programs.

Melvin Wearing, Chief of Police
New Haven, CT

Will talk about a pioneering initiative that trains community police officers to use child
development principles in their work.



Arnold Langbo, The Kellogg Company CEO
Battle Creek, MI

Kellogg launched a commumty-mde effort last fall to provide practical early brain
development information to every Battle Creek parent and caregiver.

Rob Reiner, CastleRock Entertainment

Los Angeles, CA

Will talk about the "I Am Your Child" campaign launched this month, and the media's role in
making early childhood development information available.

Bob Miller, Govemnor of Nevada
Co-Chair of the National Governor’s Association and co-chair of the Natlonal Governors'
Association Children's Task Force
CONCLUDING REMARKS
The First Lady

The President

RECEPTION
South Lawn

Tented South Lawn reception draws together a broad range of local advocates and association
leaders.

Remarks by the President and the First Lady
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Charfes Scates rexds to his

By Ann Bmd!gy' .
Lynnwood, Wash.

the Edmonds 18 school district
here four years ago, she noticed a small

daughter,
a “Drop Everything and Read” might at Chase
wwhmmmw Mh-mnm—wm

A Lesson in Wmmng Back an Estranged Publzc

hen Sylvia Soholt eame to work for

edlomt,d mlu-ﬂoapohtdhvlﬂ-‘m-dlud
Lake €0 'visit schools and solicliting

IDIIVIIDIEIDI

- 'What s Came Betworn the Pablic sad 13 Schoos?

detail that bothered her. The office car-

arranged with their back walls toward
the uudbyt.hepublm.
Ms. Soholt, the rolati

rels in the adminigtration building were -

thmMam:Weh
here to serve you. This customer-ori-
ented focus has become the hallmark of

mapager, wasted no time in turning
them around. Now, visitors can see
straight through to ber desk.

thelr opinions In ~

*of Science, prod

Project 2061
Puts Big Mark

On Curriculum

- Major fmpact Seen .
On Science Standards
By Millicent Lawton

decade-long national sci

reform
praject cnﬁ.ed by a federation of sci-

entists has had a big impact on both na-
tional standards for science education and
state curriculum frameworks, an indepen-
'dent study has found.

Project 2061, launched in 1985 by the
American Association for the Ad t
d both *Sci for All
Americans” in 1989 and *“Benchmarks for
Science Literacy” in 1993. The influence of
those d on the for vol-
untary national standards in science “is
one of the project’s most significant contris -
butions,” concludes the year-long evalua-
tion conducted by sm1 International of
Menlo Park, Calif, and released last week.

“Praject 2061's broad influence demon-
uram its positive conu'lbuuon to the

] cli for d re-

form, the report says. Taking concepts in

pmhenmvs,wmpe]hngvuimohdnpeah&-

come estranged from puhhc d
residenta work hand-in-hand with the
Edmonds schools.

few good examples of how to do so. This
district's broad, multilayered efforts to
reach out to parents and community
members offer important lessons.

At the palicy level, residents here have

Increasmg Pressure Comes To Bear
On State School—Fund ‘Nest Eggs’

By Robert C. Johnston

exas lawmakers could acarcely have
imagined the rich harvests they would
reap from the $2 million they set aside in
1854 to support public achools. -
Nurtured over the years by the proceeds
from 46.5 million acres of land—much of it
mvmngod—dnmndmwﬂd.ly Mineral
royalties, leases, and i ta have

“PTA Preschool

Chapters Draw.

In New Parents

By Linda Jacobson o

AunnswenmerhCumming.Ga..aﬂut-
growing community north of Atlanta,
Nancy Carlson had a bome in one of the
town's pristine new subdivisions—e perfoct
place to raise her two preschool-age boys.
‘What she didn't have was a way to meet
other parents with children the same age.
“It was very distressing,” Ms. Carlson

. recalled recently. “There were no play-

ds. There was nothi
"8 through a local church newslauer.
Ma. Carlson began searching for parents
interested in starting a preschool PTA,

thing she was involved in'when she

boosted the value of the 142-year-ald fund to
$13 billion, and last year it generated $1.4
billionfnrtanboohandmtalchooln_id.

the suburban district of 20,000 students helpsdmmndndsformxdmtn.dm
just north of Seattle. new school buildings, and hire p 1
And it appears to be paying off: At a  and other admini In the school
.time when many Americang have be- Continued on Page 20
A Growth Curve
State spending in flacal 1997 is
Mﬂdmﬂubydgandpumt.
But Texas and some two dogen other State Copitals, Page 12
states with “permanent school funds"—
money ar land set aside to generate inter- Bungta'Bluomm
utforpubhc-choob—amexpomm. mwwmnmdude -
mvmgpauu Undupmauntomm . three new ed
ues, polic Washington, Page 18
thanlkl of mmwvomvmnu -
And pecple are even asking who should Cou onary
mnngn the billion-dollar nest eggs— nter EVOlllt_l
staff’ bers or private brol A Colorad dent carries an 70-
“The founding fathers had the viaion to year-old fight against Darwiniam
put aside public land for education,” Adrian On Assignment, Page 28
. Continued on Poge 26 .

lived in Plano, Texas. Marie Clewis, the

- mother of a 1-year-old and a newborn, re-

cently had relocated from Orlando, Fla.,
and responded to the ad.

“I was desperate,” said Ms. Clewis, who
froquented the local McDonald's restaurant
just to talk to other parents. “It was difficult

Continued on Poge 23
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PTA Preschool Afﬁhates Extend Reach to New Parents

Continued from Poge !

to make lasting friendshipe.”

The two women soon founded
the Forsyth County Early Child-
hood PTA and had 75 members in
just a few months, Now 3 years
old, the 160-member group orga-
nizes An assortment of activities,.
such as field trips, play groups,

informationa! meetings. The

parents also maintain a lending .

Groups often
round up
parents from
several early-
childhood
programs.

" Ms. Cox said that while she

was gerving on a atatewide
school-violence task force—before
the prekindergarten program
began in 1993—she recognized
that the Pra was overlooking
young children.

“If we are going to combat vio-
lence in our neighborhoods, we
need to begin prevention from
birth on,” she said. *I realized
that the zero-to-five age group
had been an area where we had
really not been inclusive with our
programs.”

Reaching New Parents

Outreach to new parents—and
topmnnwhamnutolho
growing N.C,, area—is
thom.l.nl‘ocunnhocmluue-
Mecklenburg preschool PTA. The
group delivers “educational gift
packages” to Charlotte’s hospi-
tals for all new mothers and runs

Lah 3,

libralry'. publish a newsletter, and
run a baby-silting co-op.

A Growing Trend

Preschool affiliates, such as the
one in Cumming, are a growing
segment of the nationwide PTA
membership.

There are now 359 preschool
chapters of the Chicago-based
National pra, including elemen-
tary school pras that have a
preschool component. Several
state affiliates and local PTA pres-

say they regularly receive
nquiries from parents or groups
that
chapters. There are more thao
26,000 PTAs nationwide.

“In general, people are becom-
ing aware of how xmportant
those preschoo! years are,” said

Davis, the chairwoman of

to organize preachool’

One mission of early-childhood
eras should be to prepare young
children and their parents for the

* transition into alementary achool,

said Caroline Butler, the principal
of Maple Wood Elementary School
in Somersworth, N.H., and the
head of the National PTA's early-
childhood team.

A report released this fall from
the Carnegie Corporation of New
York said that transition activi-
ties, such as visiting the new
school, should be a key part of
every early-care and education

program.
But nwordm( to “Years of
Promise,” which f d on chil-

nage parents -
. dunnxth-chnoldqc

mmmo«mmmgm‘m Km:,umuwmnumu-
the Charlotte-Mecidenbu

avea st up for par

dren be more successful in achool.

Mary Conyer, one of the parents
in the Rochester program, has
seven children. Her oldest is in
10th grade, but she said that
hasn't made ber an expert on the
public schools.

With a 4-year-old daughter now
in Head Start, she said the Con-
tinuity for Success program is

hing her how to be a mare ac-

dren.‘ltolo “only 10 percent of
elementary schools report sys-

caregivers or teachers .:r held
joint trlining with the ltaﬂ' of

the [linois PTA’s early-childhood
development committes. -

Unlike. the typical parent-
teacher associations based at indi-
vidual schools, preschool groups
often round up parents from sev-
eral neighborhoods and various
early-childhood programs. They
also open their meetings to child-
care providers, grandparents, and
« who are involved in caring
for young children.

Moat of these parent groups wel-
come members with infants and
toddlers as well.

“When new pareants leave the
hospital, there are a lot of deci-

and choices they have to
make,” said Vivian Williams, a
parent-involvement coordinator
for the Charlotte-Mecklenburg
school system in North Carolina.
“They're looking for informatian,
and they just need someone to
offer it to them.”

Pt in

their eommumuu.' (See Educa-

_ tion Week, September 18, 1996.)

Smooth transitions are the

mmnohewvaofutwo-yurpro-
d by the Naticaal

Joct,
-mndt.haAleundnn.Vu.-band

Wabd

Parent involvement always has

-hsmuninu-dinntd‘ﬂmdsmt.

the federall

hild

for Jor .
But arganizers uf'Cmtmmty for

Success,” the NHSA-PTA project,
want that level of participation to
continue when the Head Start

- pnmhmtumoﬁminﬁm—

cumn;.publ:ldmollym
The three pilot sites involved in

the project are Rochester, N.Y,, '

Charlotte, N.C., and E| Paso,
Texas. The North Central Re-
gional Educational Laboratory in

" QOak Brook, I, is developing an

Janice Cox, the president the
state PTA in Georgia, said there
has been considerable interest in

starting new preschool groups

there because of the state's lot-
tery-funded program for 4-year-
olds, which now serves about
60,000 children statewide. More
than 25 such groups now exiat in
Georgia, and the state office geta
calls weekly tmm poeople mter-
local

leaders can use to gauge the suc-
cess of the program.

In Rochester, for mmple, same
of the Head Start parents have
attended a kindergarten orienta-
tion, while others are enrolied in
the school district's “parent acad-
emy” program, which introduces
parents to the system’s policies
and procedures, shows themn how

ested in
affiliates.

to get invalved, and p tips
on how nuycanholp their chil-

tive and confident parent.

“1 probably will volunteer more
than I would bave, knowing that
my involvement will reflect on her
and motivate her a little more,”
Ma Conyer said.

One of the program’s objectives
is to address the obstacles that
keep parents from being involved
and attending group meetings,
said Jan Nayjokas, the New York
PTA lisison to the program. Since

apr
many low-income parents cannot
afford a baby sitter, child care is
always offered so that parents
can participate.

Each site has received about
$10,000 to pay for child-care
costs, send parents to training
seminars, and cover other small
expenses.

Results of the evaluation will be
released at the end of next year
and will be made available to
other communities interested in

par P

No Extended Family

Pra organizers say the demand
for such programs is sympto-
matic of the isolation many mo-
bile young parents of preschool-
age children feel. Many of them

don’t have extended families to - p

call on for help or advice.

rg, N.C., schools.

Aside from the regular outings
provided by Georgia's Forsyth
County Early Childhood PTa, Ms.
Clewis said, parents are just glad
to find a sympathetic shoulder to
lean on and to have playmaws for
their children.

With a growing emphasis on
“school readineas,” preachool FTAs
alao are an important help for
parents who are trying to decide
on appropriate educational pro-
grams for their children.

“We're saying it's never too early
to get involved in your public
achools,” Ms. Butler said.

OntheWeb - »

For past articles and Web sites re-
lated to PTA and early childhood

rograms, click on This Week's
Links at http//www.edweek.org.

Education Week
classroom
subscriptions
avallable at just
$1.25 a copy!

EDUCATION WEEK

American Educacen's Newepeper of Recerd

Wosk

ATTENTION COLLEGE PROFESSORS

“Teacher education students need to know what is

mhmwmdwmm.
Education Week is their best source. it is 8iso mine.”
Charies G Mysrs, Prodesscr, Peabody College. Vandertlt Unfversty

For more information, call Angeia Sutheriand at 202-686-0800.

4301 Connecticut Avenue NW, Sulte 432, Washington, DC 20008
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An Early Childhood PTA
Builds a Foundation for Learning

Educators, researchers, even the federal government are aware that rich
early-learning experiences contribute greatly to a child’s success in school.
In light of that understanding the Charlotte-Mecklenburg School System
and the Charlotte-Mecklenburg Council of PTAs organized a community-
wide early childhood PTA five years ago in Charlotte, North Carolina.
Today, Charlotte’s Early Childhood PTA (ECPTA), Region 3 winner of the
1995-96 National PTA Advocates for Children Award, serves all of
Mecklenburg County, which includes the city of Charlotte and its sur-
rounding suburbs. ECPTA provides its more than 200 members, most of
whom are parents of children aged 5 and under, with support in their par-
enting efforts and preparation for parent involvement in the formal school
setting, according to Jennifer Goodwin, ECPTAS current president.

Among its activities, ECPTA conducts four general meetings a year,
which are information-based and often focus on a topic suggested by the
membership. This year, for example, ECPTA introduced the new superin-
tendent of schools at its first meeting in the fall, where he spoke about his
plan for a systemwide preschool program for 4-year-olds. Topics for the
spring programs include dealing with sibling rivalry and choosing a day-
care provider. In addition to its quarterly meetings, ECPTA keeps in touch
with members via its newsletter, Pitter Patter.

Because of its high profile in the community, and its kinship
with the Charlotte-Mecklenburg School System, ECPTA was cho-
sen as a pilot for the PTAs Continuity for Success Project. Conti-
nuity for Success is a partnering effort of the National PTA and
the National Head Start Association to help Head Start parents
and students make an easy transition to elementary school. “This
year; Goodwin proudly states, “the Early Childhood PTA is host-
ing Transitional Saturdays, in which Head Start parents and their
children will come to school for half a day for a hands-on experi-
ence of kindergarten”

In addition to these programs, the Early Childhood PTA will continue
its outreach efforts to students at the Teenage Pregnancy Services (TAPS)
school. This program, which began last year, is designed to help these
young women prepare for parenthood while offering them a source of
support. With the financial support of the Junior Women’s Club of Char-
lotte, ECPTA provides free memberships to these young women.

ECPTA has been recognized for its programming efforts by the North
Carolina Department of Public Instruction, which cited its Education Gift
Package program as outstanding. Via this program, the PTA packages and
distributes 13,000 gift packets annually to parents of newborns at area
hospitals, according to Goodwin. The packet includes a letter from the
Charlotte-Mecklenburg superintendent, a certificate welcoming the new-
born baby, and a series of booklets filled with ideas for providing rich
early learning experiences for the developing child. OC

For more information on this PTA and how to organize a similar group, contact Jen-
nifer Goodwin at 7307 Falkirk Place, Charlotte, NC 28270 or Vivian Williams, the
Charlotte-Mecklenburg School’s liaison 1o ECPTA at Charlotte-Mecklenburg Schools,
PO. Box 30035, Charlotte, NC 28230.

Above: Kids, moms, and dads enjoy a snack as they await
story time at the Charlotte-Mecklenburg Public Library,
an event sponsored by the Early Childhood PTA.

At Left: Children sit in on the executive committee
meetings of the Early Childhood PTA in Charlotte,
North Carolina.
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Inside Your PTA

A head start
on parenting

Today, as more moth-

5] ers work outside the
home and extended

families are no

mDm longer nearby,
many parents feel

alone as they begin

to parent. Changes in
family structure over the
last 20 vears have found many parents,
particularly new mothers, lacking the
support mechanisms that their parents
had when raising them.

Aware of this situation, Barbara
Madigan planted the seed 10 years ago
that has blossomed into the GLV Early
Childhood PTA in Lombard, lllinois.
Madigan was president of the Lombard
PTA Council at the time, and was
familiar with the good work and grow-
ing membership of the Wheaton-
Warrenville Preschool PTA, a member
unit of her district. Because Lombard
had many young families, and because
two early childhood directors in the
area concurred that a preschool PTA
would benefit these young families,
Madigan organized the Lombard Com-
munity Preschool PTA in November of
1985. A year later the name was
changed to include neighboring Glen
Ellyn and Villa Park—hence the GLV
Early Childhood PTA, which serves
parents of children from birth through
age 6. Twenty-eight people signed on
to become members at that first meet-
ing. Today the GLV Early Childhood
PTA has 80 active members and a board
of 20.

“I joined the GLV Early Childhood
PTA when my first daughter was 2,”
says Marilyn Jensby, the PTA’s current
president. “The PTA helped me become
amore confident parent. As a first-time
parent every stage is new, so it helps
to have some guidance from more ex-
perienced parents, and to know [ wasn't
going through it [parenting] alone;
others were having the same or similar
experiences.”

S—
—
S—
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Member services

As one of its first activities, the
GLV PTA decided to host monthly
meetings on early childhood issues such
as nutrition, toilet training, discipline,
play, sibling rivalry, and other issues.
Most of these meetings used outside
speakers from local hospitals, commu-
nity agencies, and early childhood agen-
cies. Programming ideas were solicited
from members, which the PTA contin-
ues to do, either by publishing a mail-
back form in one of its spring news-
letters or publishing the telephone
number of the programming chair.

~ GLV Early Childhood PTA members and their families
try out the hay wagon at Green Meadows Farm in
- Eimhurst, lllinois, one of the PTA's many sponsored

field trips.

March/April 1995

In addition to the monthly meetings
focusing on parenting issues, the GLV
PTA also sponsors monthly field trips
to local places of interest to young chil-
dren and their families. “This allows us
to fulfill another one of our objectives,
which is to provide enriching experi-
ences that families can do together,”
says Jensby. Although many of these
events are held on weekdays, occasion-
ally the PTA arranges an evening or
weekend event so working parents can
attend. These may become more fre-
quent, since Jensby noted that about
half of the PTA’s current membership
work outside the home. “Some of our
field trips are quite
unique,” savs Jensby.
“This past year we
went to a local pizza
parlor, and each child
got the opportunity to
make his or her own
pizza, following a tour
of the restaurant. Now,
my husband and I
wouldn’t have been
able to provide that
experience on our
own."”

Another service the
GLV PTA provides its
members is a 10-page
newsletter published
-‘monthly September
through May. Accord-
ing to Jensby, the
newsletter is very
popular and allows
people to stay con-
nected to the PTA be-
tween meetings and
field trips. It contains
parenting tips, health
and safety information,
a calendar of local
events for parents of
young children, recipe
and craft ideas, as well
as reminders of upcom-
ing field trips or special
GLV events. To help
subsidize printing and
duplicating costs, this

e e



Inside Your PTA

year the PTA began taking advertising
from local businesses that service the
membership.

The current annual dues of $10 prin-
cipally covers the cost of printing and
mailing the newsletter. The remainder
of the dues goes toward honorariums
for speakers, the subsidizing of field
trips, and holiday parties.

From time to time, the GLV Early
Childhood PTA has also linked up with
community agencies. In recent years,
the PTA has cosponsored an annual
event called Take Time for Tots with the
Lombard Park District. The half-day
event features community presenters
such as the police and fire departments
demonstrating child safety measures, as
well as other groups providing enter-
tainment and hands-on fun activities for
the children. In the spring of each yeur,

the PTA hosts an annual kindergarten
readiness panel featuring educators
from the several school districts that
serve its membership. Panelists discuss
how to know if you're child is ready for
formal schooling, the kindergarten cur-
ricula, what constitutes an average day,
and how parents can support their
children’s learning.

In addition to providing parents with
counsel and support as they move with
their children along their develop-
mental path, an early childhood PTA
also gives its members the opportunity
to learn about the schools before
their Kids get there, savs Jensby. “Our
people move on and become very in-
volved in their child's school and PTA.
They learned the ropes, so to speak,

‘having served or been a member of

our PTA” u

Research shows that when par-
ents become involved early on, they
tend to stay involved. The National
PTA is working hard to promote
parent involvement efforts in local
early childhood PTAs, in part
by reaching out to other early-
childhood organizations.”

The National PTA and the
National Head Start Association
(NHSA) have begun collaborating to
share information, present work-
shops, and develop local projects.
Three local early childhood PTA
units and Head Start associations
have been selected to participate
in a pilot parent involvement project
to determine barriers to parent
involvement and discover effective
strategies for removing them. These

nationally at other sites. In sup-
port of the PTA/NHSA project, Pat
Woodward, cochair of the National
PTA Early Cln ihood Subcommittée,
attended the NHSA Parent Involve-

National PTA promotes early efforts

-Guide will provide states with ma-

projects may then be replicated -

ment Conference in December 1994,
supplying PTA information and
materials.

Woodward and fellow subcor-
mittee cochair Gwen Tucker also
attended both the 1993 and 1994
annual conferences of the National
Association for the Education of
Young Children (NAEYC). At the
1994 conference, they presented a
workshop focusing on the early
childhood PTA as a strong beginning
to parent involvement.

Currently under development, the
Early Childhood PTA Resource

terials to help develop local early
childhood PTAs. It will include infor-
mation on child development, age-
appropriate activities, PTA and other
national resources, and organiza-
tional information. Much of the ma-
terial was supplied by flourishing
early childhood PTAs. The guide is
expected Lo be available to state
PTAs in the spring of 1995.

March/April 1995«
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PTA Involves the Early Years

Gwen Tucker

arenis’ roles in their
children’s education are
receiving more attention

nationally. The PTA (Parent-
Teacher Association) often pro-
vides for parents their first
opportunity to become mnvolved
with their children’s school.

In PTA, parent involvement
has always meant more than just
paymg dues or attending meet-
ings. The National PTA has
identified three types of parent
involvement as being critical to

‘a young person'’s development:

(1) parents as first educators in
the home; (2) parents as active
parmers with the schools: and
(3) parents as advocates for all
children and youth in society.

Since its founding in 1897,
the National PTA programs
have included early childhood
issues. Parenung =ducation >e-
fore and after a baby's birth,
nutrition for voung chiudren.
sale playgrounds, immuniza-
tions, and high-quaiicy child
care are all concerns for PTA.

Through =arly childhood
PTAs, parents have an oppor-
‘turucy to become invoived early
m their child’s educadion. Early
childhood PTAs arc for all
those imterested in the educartion
and development of children
from buth (0 age five. Al-
though PTAs are traditionally
associated with schools, early
childhood PTAs may be organ-
ized in preschools, child care
centers, places of employment,
kindergartens, or other comumu-
niry settings. The group may be
affiliated with an existing PTA.
or be organized as a separate
unit. The State Parent-Teacher
Associations can provide more
informacon on starting an early
childhood PTA. I[n addition,

- Chud Care Bulletin

the National PTA has infor-
mational brochures which in-
clude, Building Blocks for Early
Childhood PTAs and The Busy
Parents’ Guide to Parent In-
volvemnent.

The role of families and
communities is crucial to pro-
viding opportunities for young
children to build skills and axti-
tudes that will help them ieamn
and relate well t©o others. An
carly childhood PTA furnishes
the framewaork and resources ©
provide nurturing experiences
for young ‘children. The pro-
grams, resources, and activities
of each carly childhood PTA
are determined by the interests
and needs of each PTA group.
This flexibility iddresses the
needs of a diverse membership
that wncludes working parents,
varied cuitural groups. as weil
as urban and rural families, etc.

The Nationai PTA has new
activities to increase colla-
borative efforts in locai early
childhood PTA umts. Through
working with the National Head
Start Association. pilot projects

“to determine barriers (0 parent

involvernent and effective stra-
legies in removing them have
begun in three states; these
projects may be replicated na-
tiopaily. Also, the PTA's
relationship with the Nationai
Associanon for the Education of
Young Children (NAEYC) is
being strengthened through an
exchange of workshops and
other cooperative efforts.

Gwen Tucker i3 a former co-crair of ihe
Earty Childhood Subcommcee. and cur~
rently serves a5 a Regronal Direcror for the
National PTA. For more (nformation,
contact the Natiomal PTA x. (312) 670-
5732.

Fatherhood Project

James A. Levine

he Patherhood Project began in 1981 ar

the Bank Street College of Education

and later moved to the Families and
Work Instimute. Through a range of activities
including research, training, and information
dissemination, the project develops ways to sup-
port men’s involvement in child rearing.

Try this quick quiz. Ask several people in your
aﬁce or program he following three questions:

Are you in favor of parent involvement in child

care?
® Are you in favor of involvemen: by fahers and

other men in child care’
* What would a child care program hat is
successful at involving men look iike?

Most people readily answer “yes” w0 the rst
two questions. but the last question often stumps
them. The Fatherhood Project aelps to answer
that last question chrough a three-step process.

Step 1. Look at Successful Programs. [t is
hard 0 set goals without having a sense of what
1s possibie. Gerang Men Invoived: Strategies for
Earty Childhood Programs, profiles |4 programs
that have been successful at involving fathers.
None of the programs achieved success over-
rught, dut over time. they changed from 1aving
very little male involvement (0 having fathers e
a regular and naqural part of the:r program.

Step 2: Learn from Successful Programs.
Once you xnow what is possible, it helps to leam
how to get there. The Fauterhood Project has a
national trairung program on maie involvement.
Representatives from successful communicy-
based programs explain how they brought about
desired changes in their programs.

Step 3: Start Examining Your Program. All
change begins with self-examinaton. Many
programs say they want fathers invoived, but
adopt a passive, rather than an acuve stance.
For example, do you actvely and conumiously
encourage the facher of a child, or another sig-
nificant male, to participate in scheduled parent-
teacher meetings? The Fatherhood Project has
a Male Involvement Profile which includes 30
questions to0 help in assessing how proactive the
program is.

James A. Lewne, £4.D.. is Director of The Fatherhood Projsct ar
the Farmulies and Work Institute :n New York Ciy. For more
nformacon. or ©0 order ihe boak. Jexung Men [nvoived: Swaegies

for Sarly Chuidhood Programs, comracr /e Fathernood Project at
1312} 465-1044.
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Head Stant programs in three cities are
specarheading a new partnership sponsors hope
will improve transition of Head Start families into
the public schools.

New Head Start Experiment .
Links Parents to Schools ~—

The Continuity for Success program differs
from other preschool-to-school transition pro-
grams because it operates without government
support. The National Head Start Association and
the National PTA jointly lead the effort, with
assistance from the Prudential and W.K. Kellogg
foundations.

"Head Start does a wonderful job in
involving parents, but when their children go to
school, the parents feel left behind,” said Dreama
P. Love, the National PTA's manager of educa-
uon programs. The pilot programs in Rochester,
N.Y., Charlotte, N.C., and El Paso, Tex., bring
together early childhood staff with school
teachers and parents to ensure parents will have a
role in their child's education even after the
youngster reaches elementary school.

Activities in the transition program include:

e workshops on parenting issues, covering
topics such as self-esteem, literacy and
discipline;

e school visits for Head Start parents and
Head Start visits for elementary school staff;

e joint parent conferences and social events;

o shared resources such as transportation,
child care and facilities; and

e programs to educate Head Start parents
about PTAs and PTA leaders about Head
Start.

Using Project Team

Each site has a project team, including a
coordinator from Head Start and another from the
local PTAs. "We want people to learn how
schools and parents interact,” Love said of the
program, which sponsors hope to expand to three
other sites during the next year. )

The federal government has funded transi-
tion programs to help some Head Start programs
create links with public schools. However, pre-
school leaders continue to express concern that

Y RN L O S KA F T IR N TN |
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parents empowered by their Head Start exper-
ience often get lost in the public schools. Many
schools also are not as active as Head Start in
helping parents and organizing educational and
family activities.

“This program is locally driven,” Love said,

‘with each community conducting needs assess-

ments of families, she said. Another goal is to
create formal and informal networks so teachers
know which of their children attended Head Start.

The challenge is difficult in some
communitics, sincc Head Start children may
attend a variety of elementary schools, according
to Love. Local PTAs try to track former Head
Start children as they move through elementary
school 10 help judge the success of the transition
program.

Each site faces special challenges with
logistical and scheduling issues, she said. For
example, Head Start staff often prefer daytime
meetings on the program during regular work
hours, while PTA coordinators usually are
volunteers who hold other jobs during the day.

All three programs have received site
reviews as part of an independent evaluation of
program success, she said.

Creating a Program

Local leaders can launch their
partnership programs, the PTA said, if they:

own

e create a local advisory team, with input
from parents, principals, teachers, Head Start
staff and PTA members;

econduct focus groups to
community goals and challenges;

identify

e develop an action plan to share with Head
Start and school officials; and

o collect data and evaluate the action plan.

For more information about Continuity for
Success, contact Love or Heidi Mitchell of the
National PTA at (312) 670-6782. The NHSA
national coordinator is Maggie Holmes, who can
be reached at (703) 739-087S.

L2 L J

WE WANT TO HEAR FROM YOU! Report
on Preschool Programs welcomes input from
readers. Send correspondence to: Chuck Dervar-
ics, Editor, 719 Timber Branch Pkwy., Alexan-
dna, VA 22302.
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Transition to Early Head Start Poses
Some Difficulties for CAA Grantees

Head Start grantees that offered infanvtoddier
services long before Congress endorsed the Early
Head Start program could find themselves with
fewer resources to serve disadvantaged youngsters.

. Agencies operating Head Start Parcat/Child
Centers through this year are at risk of seecing a
cutback in their services. Congress in 1994 re-
placed the centers program with Early Head Start,
a much larger, more comprehensive injdative.
Early Head Start will receive 3 percent of total
Head Start allocations, or about $120 million in
FY'97, compared to about $30 million previously
set aside for the parent/child centers program.

So far, the federal Head Start Bureau has
awarded 142 Early Head Start grants, including at
least 19 to agencies that previously operated par-
env/child centers. These 19 grantees will have to
provide longer, more intensive services under Ear-
ly Head Start with the same amount of funds they
recelved under the parent/
child centers program.

“It's a double-edged
sword," said Steve Rus-
sell, director of child care
for Western Maine Com-
munity Action, one of the affected agencies. Des-
pite the excitement gbout the new program for tod-
" dlers ages 0-3, "We will have to make some tough
decisions.” Russell said, such as whether or not to
serve one-third fewer families under the new pro-
gram. Russell's parent/child center served 43 fami-

lies with infants and toddlers. Early Head Start will

provide enough money for only 27 families.

The Department of Health and Human Ser-
vices requires Early Head Start programs to oper-
ate year-round, while Russell's old program was
open 10 months per year. Early Head Start agen-
cies also must provide more intensive services to
families, including job-readiness skills and training
10 promote self-sufficiency. At the same time, his
CAA's budget will not change, Russell said.

The transition to Early Head Start also poses
an “"extreme hardship” for Comprehensive Com-
munity Action in Cranston, RI., said Mary
Legacy, the project director. Legacy's parent/child
center operated only half a day, while the new
Early Head Start program must remain open all
day throughout the year.

“It's a real problem for us,” said-Legacy, who

- expects to end services for five 1o 10 children. "We

can't serve as many families as in the past.”

But most directors of the parent/child centers
knew the risks when they applied for the new pro-
gram's-funds, Russell said. HHS officials also have
been “very supportive where they can [be)," pro-
viding technical assistance and reducing paper-
work burdens. "Theyre willing to allow some
flexibility, and that helps,"” he said.

The transition presents additional challenges
for Russell's agency, which used home visits to
provide many of its parent/child center services.
Services such as job-readiness training, however,
usually are provided through on-site, center-based
prograrus, he said. :

The Maine agency also is grappling,with the
effects of the new federal welfare reform law. It
operates a standard Head Start program for pre-
schoolers. with some services provided threugh
home visits, which are in jeopardy.

New work require-
ments for parents may
make it difficult to con-
duct these visits,” which
offer flexibility for the
agency in its three-county
service area. "Our services could look very differ-
eat soon," Russell said.

New Head Start Experiment Attempts

To-Ease Transition to Primary School
Head Stant Programs in three cities are spear-

heading a new partnership that its sponsors hope

will improve the transition of Head Start students
into the public schools.

The Continuity for Success program differs

~ from other preschool-to-school transition programs

in that it operates without government support. The
National Head Start Association (NHSA) and the
National Parent-Teachers Association (PTA)
jointly head the effort, with assistance from The
Prudential and W.K. Kellogg foundations.

"Head Start does a wonderful job in involving
parents, but when their children go to school, the
parents feel left behind,” said Dreama P. Love, the
National PTA's manager of education programs.

(Continued)
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Head Start (Cont.)

The pilot programs in Rochester, N.Y., Char-
lotte, N.C., and El Paso, Texas, unite early child-
hood staff with school teachers and parents to se-
cure parents ‘a role in their children's education,
even after the students reach elementary §chool.

Activities in the transition program include:

e Workshops on parenting lssyes, including
self-esteem, literacy and discipline;

@ School visits for Head Start parents, and
Head Start visits for elementary school staff;

® Joint parent conferences and social events;

e Shared resources such as transportation,
- child care and other facilities; and

e Programs to educate Head Start parents
about PTAs and, likewise, PTA leaders about
Head Start. :

Each site has a pro-
ject team, including a co-
ordinator from each Head
Stant program and an-
other from the local PTA.
“We want people to learn
how schools and parents interact,” Love said of the
program, which its sponsors hope to expand to
three new sites during the next year.

The federal government has funded transition
programs to help some Head Start programs create
links with public schools. However, preschool
leaders continue to express concerns that parents
empowered by their Head Start experience often
get lost in the public schools. Many schools also
are not as active as Head Start in helping parents
and organizing educational and family activides.

"This program is locally driven," Love said,
with each community conducting its own needs as-
sessments of families. A main goal is to create
formal and informal networks so teachers know
which students were enrolled in Head Start. .

The challenge is difficult in some communi-
ties because Head Start children may attend a vari-
ety of elementary schools, Love said. Local PTAs
try to track former Head Start children as they
move through elementary school in order to judge
the success of the transition prograro. '

Each site faces special challenges with logis-
tical and scheduling issues, she added. For exam-
ple. Head Start staff often prefer daytime meetings
on the program during regular work hours, while
PTA coordinators usually are volunteers who hold
day jobs and prefer nighttime meetings.

*Head Start does a wonderful job in in-
volving parents, but when their children go to
school, the parents feel left be-
hind." — Dreama P. Love

All three programs have received site reviews
as part of an independent evaluation of program
success, Love said. Local leaders can launch their
own partnership programs, the PTA said, if they:

o Create a local advisory team, with input
from parents, principals, teachers, Head Start
staff and PTA members;

e Conduct focus groups to identify commu-
nity goals and challenges.

e Develop an action
plan to share with
Head Start and
school officials; and

e Collect data and
evaluate the action plan.

For more information sbout Continuity for
Success, contact: Dreama Love or Heidi Mitchell
of the National PTA in Chicago. (312) 670-6782.
The NHSA coordinator is' Maggie Holmes, Who
can be reached at (703) 739-0875.

* x ¥

New Report on Head Start — The National
Center for the Early Childhood Workforce has re-
leased & new repon, Head Start, Valuable Work
and Mentoring Programs: A Survey. It is available
for $15 from the center at 733 15th St., NW, Suite
1037, Washington, DC 20005-2112.

X ¥ %

Resource Directory — The National Head
Start Association (NHSA) lists more than 100 na-
tional organizations serving children and familics
in The Child and Family National Resource Di-
rectory ($7 for members, $9 for non-membefs).
Contact: NHSA, (703) 739-0875

DocuDial Service: To purchase documents flagged with 2 T | call (800) 274-6737.
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Early Childhood PTA

Steps to Organizing an Early Childhood PTA
The National PTA recognizes the importance of providing support, opportunities, and
resources for parents, educators, and caregivers of your children. Practical steps are given
to help you organize an Early Childhood PTA

Making the Transition: From Early Childhood Programs into Elementary Schools
Information on the transition from preschool to elementary school. Includes tips for parents,
teachers, and school administrators.

Continuity for Success
An overview on the Continuity for Success partnership between the National PTA and the
National Head Start Association to improve the transition of Head Start children and their
families into elementary schools.

An Early Childhood PTA Builds a Foundation for Learning
Article from Our Children magazine focuses on the Charlotte, North Carolina Early
Childhood PTA (ECPTA), Region 3 winner of the 1995-96 National PTA Advocates for
Children Award.

Early Childhood Education/Development for At-Risk Children
National PTA Position Statement on Early Childhood Education/Development for At-Risk
Children.

Early Childhood Position Statement
National PTA Position Statement on Early Childhood.

PreSchool/Early Childhood Education
National PTA Resolution on PreSchool/Early Childhood Education.

Home-School Connection

Connecting Parents & Families to Schools
Definition of parent/family involvement. How parents and families can build partnerships with
teachers and support their children's education in the home.

3/17/97 10:32:01 AM




The National PTA recognizes the importance of providing support, opportunities, and
resources for parents, educators, and caregivers of your children. Early childhood PTAs
are encouraged as a unique expression of PTA's commitment to parents and the growth
and healthy development of children.

Practical steps are given to help you organize an Early Childhood PTA (291 wc)

Steps to organizing an Early Childhood PTA
Marilyn Jensby

PTA Today

March/April 1995

You've established that there's interest in your community for organizing an early
childhood PTA. Now, what do you do? Marilyn Jensby, president of the GLV Early
Childhood PTA, based in Lombard, lllinois, suggests the following:

Call your state PTA office for information on how to organize.

Call your local school district office, and ask for the name of the PTA council
president. Your council will be extremely helpful in providing support as you
organize. Some might even provide start-up funds.

Contact your state PTA's early childhood coordinator for additional help.

Locate a site for the meeting. Often a school district will offer a room at one of its
schools rent-free. Some early childhood PTAs meet in churches, synagogues, or
town halls, since they usually offer meeting spaces for little rent.

Create a flier stating the organization's objectives and the time, date, and place
of your first meeting. Distribute these to all the early childhood centers,
preschools, pediatrician offices, libraries, and park district offices in the area your
wish to serve. You might ask the centers and preschools to send home a flier
with each of the children in their care.

Contact your local newspapers and cable stations with the announcement of the

meeting.

For a free copy of the brochure, Building Blocks for Early Childhood PTAs, contact your
state PTA office.



An Early Childhood PTA Builds a Foundation for Learning
Our Children, November/December 1996

Educators, researchers, even the federal government are aware that rich early-learning
experiences contribute greatly to a child’s success in school. In light of that understanding the
Charlotte-Mecklenburg School System and the Charlotte-Mecklenburg Council of PTAs
organized a community-wide early childhood PTA five years ago in Charlotte, North Carolina.
Today, Charlotte’s Early Childhood PTA (ECPTA), Region 3 winner of the 1995-96 National
PTA Advocates for Children Award, serves all of Mecklenburg County, which includes the city
of Charlotte and its surrounding suburbs. ECPTA provides its more than 200 members, most of
whom are parents of children aged 5 and under, with support in their parenting efforts and
preparation for parent involvement in the formal school setting, according to Jennifer Goodwin,
ECPTA'’s current president.

Among its activities, ECPTA conducts four general meetings a year, which are information-
based and often focus on a topic suggested by the membership. This year, for example, ECPTA
introduced the new superintendent of schools at its first meeting in the fall, where he spoke
about his plan for a systemwide preschool program for 4-year-olds. Topics for the spring
programs include dealing with sibling rivalry and choosing a day-care provider. In addition to its
quarterly meetings, ECPTA keeps in touch with members via its newsletter, Pitter Patter.

Because of its high profile in the community, and its kinship with the Charlotte-Mecklenburg
School System, ECPTA was chosen as a pilot for the PTA’s Continuity for Success Project.
Continuity for Success is a partnering effort of the National PTA and the National Head Start
Association to help Head Start parents and students make an easy transition to elementary
school. “This year,” Goodwin proudly states, “the Early Childhood PTA is hosting Transitional
Saturdays, in which Head Start parents and their children will come to school for half a day for a
hands-on experience of kindergarten.”

In addition to these programs, the Early Childhood PTA will continue its outreach efforts to
students at the Teenage Pregnancy Services (TAPS) school. This program, which began last
year, is designed to help these young women prepare for parenthood while offering them a
source of support. With the financial support of the Junior Women’s Club of Charlotte, ECPTA
provides free memberships to these young women.

ECPTA has been recognized for its programming efforts by the North Carolina Department of
Public Instruction, which cited its Education Gift Package program as outstanding. Via this
program, the PTA packages and distributes 13,000 gift packets annually to parents of newborns
at area hospitals, according to Goodwin. The packet includes a letter from the Charlotte-
Mecklenburg superintendent, a certificate welcoming the newborn baby, and a series of
booklets filled with ideas for providing rich early learning experiences for the developing child.

For more information on this PTA and how to organize a similar group, contact Jennifer
Goodwin at 7307 Falkirk Place, Charlotte, NC 28270 or Vivian Williams, the Charlotte-
Mecklenburg School’s liaison to ECPTA at Charlotte-Mecklenburg Schools, P.O. Box 30035,
Charlotte, NC 28230.

Copyright © 1997. All rights reserved. Permission to reprint materials may be requested
through the Our Children editor.



National PTA Position Statement

Early Childhood Education/Development for At-Risk Children

PTA is committed to removing the barriers faced by at-risk children and supports programs that
eliminate poverty for all children. Children who are educationally disadvantaged benefit from quality
early intervention programs. Research documents that quality early childhood development
programs enhanced success in school and reduce problems such as retention, special education
placements, dropouts, teenage pregnancy, unemployment, and delinquency.

The first years from birth to age 5 are important determinants for a child's success in school. All
children must receive certain essentiais to be ready to learn including good health care, adequate
nutrition, self-esteem, socialization and intellectual readiness skills, and enriching experiences.

PTA strongly supports Head Start. Head Start, a successful educational and federally funded
program initiated in 1965, provides low-income preschool children with educational, social, medical,
nutritional, and mental health services. The program emphasizes parental involvement in the
development and education of children. In addition, other federal programs follow the Head Start
model and many states provide preschool programs similar to Head Start. Effective programs
ensure developmentally appropriate curriculum and teaching practices and offer coordinated
comprehensive services of young children and their families.

PTA supports programs that bridge the transition from Head Start and similar programs to public
schools. These are essentially to continue to the success of children in classrooms and promote
parent involvement in the schools.

Maintaining collaboration between effective programs and community agencies is important. These
programs include but are not limited to Head Start, Even Start, Chapter |, Bilingual, and Toddler and
Preschool Programs for Children with Disabilities.

PTA values parents as primary influences and essential partners in the education of children.
programs that provide education for parents prior to and immediately following the birth of the child
provide foundations for future success. These programs include educational, social, medical,
nutritional, and mental health components.

PTA supports programs that assist preschool children to prepare for social, emotional, academic,
and vocational development. The success of these programs depends on adequate funding for all

children, strong parental involvement, and cooperation between school systems and community
based agencies.

Adopted: by the 1991 Board of Directors
Reviewed: by the 1993 Convention Resolutions Committee



National PTA Position Statement

Early Childhood Position Statement

The National PTA recognizes that the early experiences of children significantly shape their
subsequent academic success, intellectual growth, and self esteem. Infants and toddlers benefit
from programs that provide both, especially with the changing work and home patterns.

An increasing demand for quality early childhood programs exists among families. Chiidren living
below the poverty level require multiple services, including health care and family support. Quality
and comprehensive early childhood programs have a positive impact on children and long-range
cost-benefits for society.

The National PTA supports federal and state incentives for quality child care and preschool
programs that include the following standards:

AFFORDABILITY AND ACCESSIBILITY

These programs should be affordable, available and accessible with federal assistance for parents
with inadequate income. However, the National PTA opposes direct payments to parents for early
childhood programs in the form of tax credits, vouchers, or certificates. Vouchers do not ensure
parental choice and create constitutional entanglements between church and state.

COORDINATION

Quality programs require coordination and communication between federal, state and local
governments. Policies should permit flexible services that reflect local needs.

PARENTAL INVOLVEMENT

Programs should recognize parents as the child's first teacher and augment their skills through
training both in the home and in group settings. Parental involvement is essential in the planning,
implementation and evaluation of programs.

QUALITY
The government should establish quality standards for care giver/ teacher training and for
maintaining health and safety. States should regularly review and enforce licensing standards.

Developmentally appropriate programs are central to success. Early childhood education should
both- promote and reflect current research.

Adopted: by the 1991 Board of Directors
Reviewed: by the 1993 Convention Resolutions Committee



Whereas,

Whereas,

Whereas,

Resolved,

Resolved,

Resolved,

Adopted:

Reviewed:

National PTA Resolution

PreSchool/Early Childhood Education
Parents are the first and among the most important teachers a child will have; and

During the preschool years, a child's education in the family has great influence on
his intellectual and academic development in school and throughout life; and

Parent/early childhood education programs aid parents in better understanding
their young children, coping with parental responsibilities, and participating in the
educational process; therefore be it

That the National PTA promote a nationwide campaign to organize preschool PTAs
and preschool sections of PTAs, and to create a public awareness of the
importance of parent/early childhood education programs; and

That the National PTA assume an active leadership role in the development of
programs and dissemination of resource materials for the education of parents of
young children; and be it further

That the National PTA encourage its state PTAs/PTSAs, districts, councils, and
local units to urge school boards to study and adopt parent/early childhood
education programs.

by the 1991 Board of Directors
by the 1993 Convention Resolutions Committee



Making the Transition: From Early Childhood Programs into Elementary Schools

Children and families moving from preschools and other early childhood programs into
elementary schools do not usually have the support they need to make successful
transitions according to a study by the U. S. Department of Education.

Although the importance of sharing information about preschool children may seem
obvious, results of the National Transition Survey report the following:

e Only 10 percent of schools report regular communication between kindergarten
teachers and their pupils’ previous early childhood teachers.

e Only 12 percent of schools have kindergarten programs designed to build on
preschool programs.

¢ Only 47 percent have a formal program for encouraging parents to visit schools.
(Love and Logue, Transitions to Kindergarten in American Schools: Final Report of the

National Transition Study. Washington, DC: U.S. Department of Education, Office of
Policy and Planning, 1992.)

Research also suggests that fostering a smooth transition between preschools and
elementary schools can extend the benefits of preschool programs to beyond the early
elementary grades.

Young children coming into elementary schools are usually moving from child-focused
activities to education-focused programs. A transition process is necessary to insure
children, families, and school personnel understand one another. It is important to work
together to help children successfully adjust to elementary school in order to fully
benefit from new school experiences.

Transition Tips For Parents, Teachers, and School Administrators

The National PTA has a strong history of working together in partnership with parents,
teachers, and school administrators and offers the following tips for making the
transition into the elementary grades successful for children, families, and schools.

For Parents
e Become involved in an Early Childhood PTA for parenting support and child
advocacy training.

¢ Develop a loving and supportive relationship with your children.

¢ Practice a firm and fair parenting style that respects the uniqueness of your
children.

e Help children become aware of their own abilities to build self-esteem and
confidence.

¢ Provide opportunities for young children to interact with other children and adults in
community settings, such as the local library and pool, parks, playgrounds, and
museums.



Expect children to do well in school — provide support, encouragement, and praise
for completing tasks

Talk with your child about the similarities and differences between preschool and
kindergarten programs.

Take field trips and visits to kindergarten classrooms with your child and other
parents and their preschoolers.

Recognize that teachers and schools in general want to work in partnership with you
to help your children succeed in school.

For Teachers

Provide classroom activities to talk, sing songs, and play games with children about
growing up and making changes.

Develop unique transition classroom activities and games based on your preschool-
to-elementary school situation and the individual children involved.

Provide many opportunities for children and their parents to become familiar with
the kindergarten setting.

Give parents accurate information about the skills needed for a child to transition to
kindergarten.

Demonstrate your interest and support to each child’'s family through phone calls
and other personal contacts.

Structure developmentally appropriate classroom practices.
Provide opportunities for parents to volunteer in the classroom.
Provide learning activities for parents to do with their children at home.

Invite elementary teachers to visit preschool classrooms, and preschool teachers to
visit elementary school classrooms.

Coordinate activities between preschools and kindergarten—programs, workshops,
visits to school playgrounds, etc.

Develop curriculum that builds on children’s preschool experiences and knowledge
about the world — strive for curriculum and developmental continuity.

Talk to parents about their children’s developmental progress. Provide regular
feedback with examples of children’s work, such as portfolios or collections of their
artwork, dictated stories, and other types of work, to show their progress in
kindergarten.

Invite prekindergarten groups to attend certain school activities like celebrations,
parades, or other special events.



For Principals and School Administrators

o Organize parent meetings where preschool and elementary school staff are
available to answer the questions and concerns of parents and families with
children entering kindergarten.

e Provide a forum for parents to discuss their perceptions and expectations for
kindergarten and elementary schools.

e Coordinate meetings between parents and teachers to address the individual
educational and emotional needs of each child.

¢ Provide information about the PTA in your community that can serve as a link
between the parents and the school.

¢ Inform parents and families about their rights and responsibilities in the school.

e Provide parent education workshops.

¢ Organize joint in-service training for preschool and kindergarten teachers.

e Provide additional opportunities for preschool teachers to communicate with
kindergarten teachers about individual children’s cognitive competencies, social
skills, and learning styles.

e Provide a family resource center in your school or a community setting.

¢ Link families and children with health and social services in the community.

¢ Send school newsletters and calendars to preschool parents and families.

o Develop simple registration procedures and means for transferring knowledge
about the child, including—with parental consent—written records, from the early

childhood program to become part of the school record of the child.

e Structure schools to respond to individual differences in children’s academic and
social skills.

e Celebrate the cultural heritage and diversity of children and their families.

e Encourage preschool program staff to participate in transition activities such as
attending joint workshops, sharing information, assisting children with adjustment
problems, and preparing individual children and parents for the transition.

¢ Promote a positive school climate that supports positive attitudes toward children.

e Assign responsibility for transition activities to school staff (an assignment from a
district or school administrator has greater influence over school-wide transition
activities than individual teachers trying to accomplish the same thing).

e Encourage parents to participate directly in setting school goals, establishing long-
range school plans, and developing parent involvement policies.



Characteristics of Successful Transitions
When children and families receive the support they need in the preschool-to-school
transition, the following characteristics are noted:

Children like school and look forward to attending regularly.

¢ Children's academic skills grow steadily.

e Parents become actively involved in their children’s education — at home, in school,
and in the community.
Classrooms are emotionally positive for both teachers and children.

e Teachers and families value each other.

e Schools celebrate the cultural diversity in their communities and in the nation as a
whole.

¢ In the classrooms, children engage in activities and behave in a manner that is
appropriate for their level of development.

¢ The community shows consistent investment in the education of children and strives
to increase the learning opportunities available.

Ramey and Ramey, The National Head Start/Public School Early Childhood Transition

Study: An Overview, Birmingham, AL, 1992.

Successful Transitions in Action

In working toward making successful transitions from early childhood programs into the
elementary grades, the National PTA is partners with the National Head Start
Association. The two organizations have formed a pilot project called Continuity for
Success being conducted in three sites—New York, North Carolina, and Texas.

The focus of the project is to team up Head Start programs with elementary PTAs in
order to support and maintain the practice of strong parent involvement and enable
children to build on their early successes as they move into elementary schools.

For more information about the project, contact either the National Head Start
Association at (703) 739-0875 or the National PTA at (312) 670-6782.

Copyright © 1997. Ali rights reserved. Permission to reprint materials may be requested
through the National PTA Publications Manager.



Continuity for Success
A Partnership Between the National PTA and
the National Head Start Association

The National PTA and the National Head Start Association have formed the Continuity for
Success partnership project to improve the transition of Head Start children and their
families into elementary schools. The project builds on the involvement of Head Start
parents and provides an opportunity to continue their involvement through their local
PTAs.

National Partners

Together, the National PTA and National Head Start Association have more than 130
years of combined experience supporting children and families. Both associations are
dedicated to improving the quality of life for children and families and believe that parent
involvement is key to children’s success.

Both associations:

e Encourage parent involvement in children’s education and growth.

e Assist parents in developing the skills they need to raise their children and become
self-sufficient.

¢ Promote environments where parents are valued as primary influences and essential
partners in their children’s development.

e Advocate for issues that support the development of children and families.

e Support shared responsibility in educational decision making.

Partnership Project Goals

e Encourage the continued, strong involvement of Head Start parents and families in
public schools.

¢ Develop interventions and strategies that lessen the barriers to parent and family
involvement.

¢ Create strong local partnerships between Head Start programs, PTAs and elementary
schools.

Project Pilot Sites & Activities

Three pilot sites are participating in the Continuity for Success project. They are
Rochester, New York; Charlotte, North Carolina; and El Paso, Texas. Funding for the
sites and their activities is provided by the Prudential and W. K. Kellogg Foundations.

The pilot sites are planning and implementing the following activities to encourage
continued parent involvement:

e Educate Head Start parents about the PTA and elementary school and PTA parents
about Head Start.

e Provide resources for parenting centers (brochures, videos, etc.).

e Share resources such as transportation, child care and facilities.

¢ Share children’s education and health records.



¢ Conduct joint planning and training sessions for Head Start, PTA, and public school
staff.

¢ Hold workshops on parenting issues such as self-esteem, literacy, and discipline.

¢ Organize school visits for Head Start parents and Head Start visits for elementary
school staff.

o Conduct joint parent conferences.

¢ Plan joint social events for Head Start and PTA parents.

An ongoing evaluation component will enable the partnership to provide additional support
as the project expands to new partnerships nationwide.

How to Create a Partnership in Your Community

Identify members from your local Head Start programs and elementary PTAs who
support the partnership. Once you have identified potential team members, it is
important to mutually agree to start a Continuity for Success project.

Create a local advisory team.

A strong team will include the elementary school principal, teachers, parents, PTA
volunteers, Head Start staff, representatives from the school board, local businesses and
government officials.

Conduct focus groups to identify strengths and challenges.
The site team should hold a series of focus groups with parents, teachers and students to
identify transition activities already in place and barriers to successful transition.

Develop an action plan.

The action plan should include goals and objectives, the strengths to build upon, and the
barriers to overcome. It should be shared with the larger Head Start program, local PTA,
and school community to ensure its widespread support.

Implement the action plan.
Begin the site activities described in the action plan.

Collect data and evaluate the action plan.
The site team should develop a system to evaluate the strengths and weaknesses of the
project. This will help determine how the overall project is impacting children and families.

For Additional Information
Contact the state offices of each association for support. If you have questions about
beginning such a project or would like to be included on the Continuity for Success mailing

list, please call or fax your name, address, phone and fax numbers to either of the
following:

Education Department
National PTA

Phone: (312)-670-6782
Fax: (312) 670-6783



Partnership Project

National Head Start Association
Phone: (703) 739-0875

Fax: (703) 739-0878

Continuity for Success is supported by the Prudential and W.K. Kellogg foundations.

Copyright © 1997. All rights reserved. Permission to reprint materials may be requested
through the National PTA Publications Manager.
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NATIONAL PARENT TEACHER ASSOCIATION (NATIONAL PTA ®)
BACKGROUND FACT SHEET 1997

Nearly 6.5 million members, over 26,000 local units in 50 states, District of Columbia, Pacific Congress
and European Congress (serving Department of Defense schools overseas). Members include
parents, teachers, students and other child advocates.

The mission of the National PTA is three-fold:

* to support and speak on behalf of children and youth in the schools, in the community and before
governmental bodies and other organizations that make decisions affecting children;

» to assist parents in developing the skills they need to raise and protect their children; and

¢ to encourage parent and public involvement in the public schools of this nation.

Joan Dykstra Administration theme:
Ellicott City, Maryland Working Together For Children

Founded oh February 17, 1897 by Alice McLellan Birney and Phoebe Apperson Hearst (mother of
William Randolph Hearst). Adopted name of National Congress of Parents and Teachers in 1924,
More commonly known as the National Parent Teacher Association (PTA).

Merged with the National Congress of Colored Parents and Teachers in 1970. This group was founded
by Selena Sloan Butler in 1926 with the help of the PTA to serve parents in states with legally
mandated segregation. The two organizations worked closely together throughout their history.

Over the years, the PTA has been instrumental in:

securing child labor laws

supporting compulsory public education

creating a national public health service

promoting education for children with special needs

establishing a juvenile justice system as well as other child advocacy activities

European and Pacific Congresses, along with other child advocates, legislators and policy makers, will
meet March 10-13, 1997 in Washington, D.C., to discuss key legislative issues.

National PTA Annual Convention — June 18-21, 1997 — Nearly 3,500 PTA members from across the
nation and in the European and Pacific Congresses will come together in Kansas City, Missouri, to

share information and address issues affecting the health, safety, and education of the nation’s
children.



Earth Week (Begun 1990) -- Established to focus attention on environmental issues and our common
responsibility to the planet. April 20-26, 1997.

Teacher Appreciation Week (Begun 1984) -- During the first full week in May, PTAs conduct special
events supporting teachers and the teaching profession. May 4-10, 1997.

America Goes Back to School Week (Begun 1994) — In August of each year, PTAs join other
education organizations in encouraging parents, teachers and community members to rally around their
local schools and make a commitment to support education throughout the year.

American Education Week (Begun 1938) -- Each year in November, the National PTA and other
education organizations, set aside one week to examine education in our public school systems and
celebrate with special programs, ceremonies and activities.

World AIDS Day -- December 1 of each year, PTAs join with other organizations to meet the challenge
of AIDS.

National PTA Web Site: http://www.pta.org — A comprehensive source of relevant and expert
information on parent involvement and child advocacy. The site offers immediately accessible
resources to help parents and communities become more involved in children’s lives. Included is
program planning information to help PTAs establish activities on a variety of subjects such as
HIV/AIDS education, self-esteem, violence prevention, scholastic art programs, parent involvement,
and early childhood development.

and others interested in the well-being of children. The magazine includes in-depth stories on the
important issues affecting children today and new interactive regular departments designed to stimulate
readers’ involvement with the magazine. Published five times a year.

What’s Happening In Washington -- A newsletter that addresses federal legislative issues that impact
children and youth. Published ten times a year.

National PTA Office of Governmental Relations (Opened 1977) -- This PTA office, located in
Washington, D.C., coordinates PTA efforts in influencing laws and policies affecting the health,
education, and safety of children. It assists national, state, and local PTAs by providing information;
leadership development; analyzing federal legislation and judicial and regulatory issues; and informs
policy makers of PTA positions on a host of youth and family concerns.

EALT

comprehensive health and safety projects and materials for local and state PTAs.

Be Cool. Follow The Rules (Begun 1990) -- A school bus safety program designed by the National
PTA and Navistar International to help communities improve their bus safety records. Information
available to all elementary school PTAs includes a series of TV public service announcements, a guide
for bus drivers, safety tip cards for parents and children, and a new award winning video on school bus
safety.

Environmental Action and Awareness Project (Begun 1995) -- A cooperative partnership with the
U.S. Environmental Protection Agency to educate membership and encourage participation in
environmental projects.




The Family and Community Critical Viewing Project (Begun 1994) -- A partnership project with
Cable in the Classroom and the National Cable Television Association addressing the problem of
violence on television. This nationwide project trains PTA and cable leaders to give workshops for
parents and teachers on how to control the effects of television violence and commercialism on young
people and provides practical ways for them to analyze and evaluate what they watch at home orin the
classroom.

HIV/AIDS Education (Begun 1994) -- A prevention and awareness project funded by the American
School Health Association. The program’s components are designed to assist parents and PTA
leaders in advancing HIV/AIDS prevention education.

Mirrors: A Film About Self-Esteem (Begun 1988) -- National PTA and Keebler Company show
parents how they directly influence their children’s self image in positive and negative ways. Written
materials supplement this award-winning video.

Safeguarding Your Children (Begun 1995) -- A violence prevention initiative by the National PTA and
The Alistate Foundation that includes a booklet for parents with tips and resources on safeguarding
children in the home, school, and community. The initiative also includes a public service television
announcement narrated by Linda Ellerbee.

education organizations to develop programs and projects encouraging parents to participate in their
children’s education.

Ebony/National PTA Guide to Student Excellence (Begun 1394) - A video and guidebook program
produced in partnership with Johnson Publishing, Inc., is designed as a vital educational/motivational
tool to help young people develop greater academic readiness, self-esteem and ethnic pride.

Family Information and Resource Centers (Begun 1995) -- In order to help families meet today’s
challenges, the National PTA is identifying, adapting, and supporting family information and resource
centers across the country which focus on and address all children’s needs.

The Family Nest, Spanish Video on Parent Involvement (Begun 1994) -- A video and parent's tip sheet
developed in collaboration with ASPIRA Association and the Mexican American Legal Defense and
Education Fund (MALDEF) to encourage parent involvement in the Hispanic community.

Parent and Family Involvement Program Standards (Begun 1995) -- The National PTA is developing
program standards designed to be used as guidelines for successful parent involvement programs to
promote parent and family participation in the education of America’s children.

Teacher Education in Parent/Family Involvement Training (Begun 1395) -- A partnership project
with the American Association of Colleges for Teacher Education (AACTE) to provide preservice and
in-service teacher training on parent and family involvement. Pilot teacher education programs are
under development with AACTE representatives at colleges and universities in nine states.

Transition Partnership Project: Continuity for Success (Begun 1994) -- A joint pilot project with
the National Head Start Association involving Head Start centers working in partnership with local PTAs
to encourage continued strong parent involvement as Head Start children and their families make the
transition into public schools.

and resources.

Reflections (Begun 1969) -- An arts recognition and achievement program for students in preschool to
grade 12 in literature, musical composition, photography and visual arts. More than 600,000 students
participate each year. Reflections scholarships for high school seniors participating in the program are
also offered.



services include leadership development for state boards and training in various project areas.
Assistance is also given in the development of leadership materials for states to share with local
leaders.

s across the country are
selected. The awards are based on their efforts to involve parents and community members in their
schools, and to increase membership. Sponsored by World Book Educational Products.

Hearst Outstanding Educator Award (Begun 1984) -- Given to an educator whose commitment
inspires student excellence and espouses the ideals of PTA co-founder Phoebe Apperson Hearst.
Established by the William Randolph Hearst Foundation. Three honorable mentions are also awarded.

Student Involvement Award (Begun 1993) -- Awarded to a local PTA for encouraging comprehensive
student involvement in PTA activities.

T.E.A.M. Awards (Together Everyone Achieves Membership)(Begun 1996) — Awarded to state and
local units for their successful programs and activities created to develop membership and improve
community outreach. The awards look beyond membership numbers to determine what elements of a
project attracted or retained members.

PTA and PTSA (Parent-Teacher-Student Association) are registered service marks of the National
Congress of Parents and Teachers. National Parent Teacher Association is also a registered name, as
is National PTA. Only organizations chartered by PTA may use its name.

National PTA Headquarters Office of Governmental Relations
Chicago, IL Washington, DC
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2 What Are the Benefits?

Opportunities for Children: Q/ C

* support of early learning

interaction with other children

-
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¢ development of social skills necessary
for relating to others

* additional benefits that come from
child’s awareness of parent’s involvement
and interest \(

Opportunities for Families:

BUILDING
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¢ detection of special needs of children

* gain and use of parenting skills that
support and guide child’s growth

* involvement with other parents and
educators early in child’s development
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* participationin programs and events
designed for families with young children

* growth among members in becoming
advocates for young children

Opportunities for Communities:

* unified efforts in securing needed
services for young children
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* support systems for families with
young children

5
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¢ strong linkages between early childhood
educators, public schools, and families

For Early
Childhood
PTAs
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The National PTA

The National PTA
330 North Wabash Avenue, Suite 2100
Chicago, lllinois 60611-3690
4/95M-546 (312) 670-6782
Fax: (312) 670-6783
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Early Childhood PTAs

Young children are active learners, always
building on their experiences and relation-
ships. Parents and caregivers of young
children also learn by doing and by sharing
their experiences with each other.

The National PTA recognizes the importance
of providing support, opportunities, and
resources for parents, educators, and
caregivers of young children. Early childhood
PTAs are encouraged as a unique expression
of PTA’s commitment to parents and the
growth and healthy development of children.
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What Is an Early Childhood PTA?

An early childhood PTA is for all individuals
interested in the education and development
of children from birth to age 5. Throughits
programs, members address common con-
cerns and participate in activities that
benefit and enrich the lives of young children
and their families. An early childhood PTA
offers a foundation for affirming young
children as they grow and for building parental
support of children as they enter the formal
school years.

Although PTAs are traditionally associated
with schools, an early childhood PTA may be
organized in preschool or nursery school
facilities, day-care centers, places of
employment, kindergartens, or other
community settings such as libraries or
recreational facilities. The group can be
affiliated with an existing PTA or be
organized as a separate PTA unit.
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Why an Early Childhood PTA?

Children’s early experiences are important.

Their success in school and beyond depends to
alarge extent on their development during the

early years. During this vital time, children
need opportunities to build skills and atti-
tudes that will help them learn and relate well
to others. The role of families and communi-
ties is crucial in this process. An early
childhood PTA furnishes the framework and
resources to provide nurturing experiences
for young children.

In addition to helping a parent understand a
child’'s early years, PTAs provide activities
to assist families of young children. The
programs, resources, and activities of an
early childhood PTA are determined by the
interests and needs of each PTA group.

As families and communities join together in
meaningful activities in an atmosphere of
mutual respect and unity, all children benefit.

How Does One Get Started?

It’s simple. Contact your state PTA, where a
representative will guide you in getting
started. The procedures for organizing an
early childhood PTA unit are the same as
those for organizing any PTA.

Early childhood PTA members may decide to
affiliate with an existing PTA and function as
a committee of the larger group, or they may
decide to become a separate PTA unit. The

choice is made by the members based on their

needs and priorities.
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PTA Resources
available through the National PTA Catalog™®
Brochures:

THE Busy PARENT's GuUIDE To CHILD CARE

THE Busy PARENT'S GUIDE TO INVOLYEMENT IN
EpucaTioN

DiscipLINE: A PARENT'S GUIDE

HeLpING Your CHILD BecoME A Goop READER
HeLPING YOUR YOUNG CHILD LEARN

MAkE ART A ParRT oF Your CHILD's WORLD
MIrRORS: LEADING CHILDREN T0 SELF-ESTEEM
TALKING WITH YOUR CHILD ABOUT SEX
TeLEvisioN & Your FamiLy

WHAT 70 TELL Your CHiLp AsouT
PREJUDICE AND DISCRIMINATION

Kits:
Be SMART, INCLUDE ArT: A PLANNING KiT FOR PTAS

PTA ParenTING GUIDE: PrROGRAMS & RESOURCES

Leader’s Guides:
A LEADER’'s GUIDE T0 PARENT AND FAMILY
INVOLVEMENT

PARENTING: WHAT Your PTA caN DO

Video:

MirroRrS: A Film ABout SELF-ESTEEM

*For a copy of the catalog, send $1, with your
request, to:

National PTA
135 S. LaSalle St., Dept. 1860
Chicago, IL 60674-18660

Credit card orders:
phone (312) 549-3253
fax (312) 267-2730

For further information on PTA early childhood
resources, contact your state PTA office.
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What Are the Benefits?

Opportunities for Children:
* support of early learning
* interaction with other children

* development of social skills necessary
for relating to others

s additional benefits that come from
child’s awareness of parent’s involvement
and interest \(

Opportunities for Families:
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* detection of special needs of children

* gdainand use of parenting skills that
support and guide child’s growth
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* involvement with other parents and
educators early in child’s development

* participationin programs and events
designed for families with young children

* growth among members in becoming
advocates for young children

Opportunities for Communities:

» unified efforts in securing needed
services for young children

* support systems for families with
young children

* strong linkages between early childhood
educators, public schools, and families

For Early
'; Childhood
Eﬁ | PTAs

The National PTA

w The National PTA

330 North Wabash Avenue, Suite 2100
Chicago, lllinois 60611-3690

4/95M-546 (312) 670-6782
Fax: (312) 670-6783
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Early Childhood PTAs

Young children are active learners, always
building on their experiences and relation-
ships. Parents and caregivers of young
children also learn by doing and by sharing
their experiences with each other.

The National PTA recognizes the importance
of providing support, opportunities, and
resources for parents, educators, and
caregivers of young children. Early childhood
PTAs are encouraged as a unique expression
of PTA's commitment to parents and the
growth and healthy development of children.
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What Is an Early Childhood PTA?

An early childhood PTA is for all individuals
interested in the education and development
of children from birth to age 5. Through its
programs, members address common con-
cerns and participate in activities that
benefit and enrich the lives of young children
and their families. An early childhood PTA
offers a foundation for affirming young
children as they grow and for building parental
support of children as they enter the formal
school years.

Although PTAs are traditionally associated
with schools, an early childhood PTA may be
organized in preschool or nursery school
facilities, day-care centers, places of
employment, kindergartens, or other
community settings such as libraries or
recreational facilities. The group can be
affiliated with an existing PTA or be
organized as a separate PTA unit.
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Why an Early Childhood PTA?

Children’s early experiences are important.

Their success in school and beyond depends to
a large extent on their development during the

early years. During this vital time, children
need opportunities to build skills and atti-
tudes that will help them learn and relate well
to others. The role of families and communi-
ties is crucial in this process. An early
childhood PTA furnishes the framework and
resources to provide nurturing experiences
for young children.

In addition to helping a parent understand a
child’s early years, PTAs provide activities
to assist families of young children. The
programs, resources, and activities of an
early childhood PTA are determined by the
interests and needs of each PTA group.

As families and communities join together in
meaningful activities in an atmosphere of
mutual respect and unity, all children benefit.

How Does One Get Started?

It's simple. Contact your state PTA, where a
representative will guide you in getting
started. The procedures for organizing an
early childhood PTA unit are the same as
those for organizing any PTA.

Early childhood PTA members may decide to
affiliate with an existing PTA and function as
a committee of the larger group, or they may
decide to become a separate PTA unit. The

choice is made by the members based on their

needs and priorities.
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PTA Resources

available through the National PTA Catalog™
Brochures:
THe Busy PARENT's GuiDE 10 CHILD CARE

THE BusY PARENT'S GUIDE T0 INVOLYEMENT IN
EDUCATION

DiscipLINE: A PARENT's GUIDE

HeLrinGg Your CHILD BEcoMme A Goop READER
HeLPING YOUR YOUNG CHILD LEARN

MAKE ART A PaRT OF YoURr CHILD's WORLD
MIRRORS: LEADING CHILDREN TO SELF-ESTEEM
TALKING WITH YOUR CHILD ABOUT SEX
TeLEVISION & YOUR FAMILY

WHAT 10 TELL Your CHILD ABOUT
PREJUDICE AND DISCRIMINATION

Kits:
BEe SMmaRrT, INCLUDE ART: A PLANNING KiT For PTAS

PTA ParenTING GuiDe: ProGrAMS & RESOURCES

Leader’s Guides:
A LeEADER'S GUIDE T0 PARENT AND FaMILY
INVOLVEMENT

PARENTING: WHAT Your PTA cAN DO

Video:

MirroRS: A FiLm ABouT SELF-ESTEEM

*For a copy of the catalog, send $1, with your
request, to:

National PTA
135 S. LaSalle St., Dept. 1860
Chicago, IL 60674-1860

Credit card orders:
phone (312) 549-3253
fax (312) 267-2730

For further information on PTA early childhood
resources, contact your state PTA office.



What Are the Benefits?

Opportunities for Children:

L=C

* support of early learning

interaction with other children

development of social skills necessary
for relating to others

additional benefits that come from
child’'s awareness of parent’s involvement

and interest

BUILDING
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Opportunities for Families:
* detection of special needs of children

* gainand use of parenting skills that
support and guide child’s growth
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¢ involvement with other parents and
educators early in child's development

participation in programs and events
designed for families with young children

P
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* growth among members in becoming
advocates for young children
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Opportunities for Communities:

* unified efforts in securing needed
services for young children

* support systems for families with
young children

* strong linkages between early childhood
educators, public schools, and families

For Early
Childhood
PTAs

The National PTA

The National PTA

330 North Wabash Avenue, Suite 2100
Chicago, lllinois 60611-3690

4/95M-546 (312) 670-6782
Fax: (312) 670-6783
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PTA Resources

available through the National PTA Catalog*

Why an Early Childhood PTA?

Children's early experiences are important.
Their success in school and beyond depends to
alarge extent on their development during the

Eﬁ Blocks:

Brochures:
The Busy PaReNT's GUIDE 10 CHiLD CARE
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Early Childhood PTAs

Young children are active learners, always
building on their experiences and relation-
ships. Parents and caregivers of young
children also learn by doing and by sharing
their experiences with each other.

The National PTA recognizes the importance
of providing support, opportunities, and
resources for parents, educators, and
caregivers of young children. Early childhood
PTAs are encouraged as a unique expression
of PTA’s commitment to parents and the
growth and healthy development of children.

—
o
W

What Is an Early Childhood PTA?

An early childhood PTA is for all individuals
interested in the education and development
of children from birth to age 5. Through its
programs, members address common con-
cerns and participate in activities that
benefit and enrich the lives of young children
and their families. An early childhood PTA
offers a foundation for affirming young
children as they grow and for building parental
support of children as they enter the formal
school years.

Although PTAs are traditionally associated
with schools, an early childhood PTA may be
organized in preschool or nursery school
facilities, day-care centers, places of
employment, kindergartens, or other
community settings such as libraries or
recreational facilities. The group can be
affiliated with an existing PTA or be
organized as a separate PTA unit.
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early years. During this vital time, children
need opportunities to build skills and atti-
tudes that will help them learn and relate well
to others. The role of families and communi-
ties is crucial in this process. An early
childhood PTA furnishes the framework and
resources to provide nurturing experiences
for young children.

In addition to helping a parent understand a
child’'s early years, PTAs provide activities
to assist families of young children. The
programs, resources, and activities of an
early childhood PTA are determined by the
interests and needs of each PTA group.

As families and communities join together in
meaningful activities in an atmosphere of
mutual respect and unity, all children benefit.

How Does One Get Started?

It’s simple. Contact your state PTA, where a
representative will guide you in getting
started. The procedures for organizing an
early childhood PTA unit are the same as
those for organizing any PTA.

Early childhood PTA members may decide to
affiliate with an existing PTA and function as
a committee of the larger group, or they may
decide to become a separate PTA unit. The

choice is made by the members based on their

needs and priorities.
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THE Busy PARENT'S GUIDE 10 INVOLVEMENT IN
Epucartion

DiscipLine: A PARENT's GUIDE

HEeLPING YOUR CHILD BECOME A Goop READER
HELPING YOUR YOUNG CHILD LEARN

Make ARrT A ParRT oF Your CHILD's WORLD
MIrrORS: LEADING CHILDREN TO SELF-ESTEEM
TALKING WITH YOUR CHILD ABOUT SEX
TeLEVISION & YOUR FAMILY

WHAT 170 TELL YoUr CHILD ABOUT
PREJUDICE AND DISCRIMINATION

Kits:
Be SMagT, INcLUDE ART: A PLANNING KIT FOR PTAS

PTA PareNTING GuIDE: PrROGRAMS & RESOURCES

Leader’s Guides:
A LEADER'S GUIDE T0 PARENT AND FAMILY
INVOLYEMENT

PARENTING: WHAT Your PTA caN DO

Video:

Mirrors: A FiLm Asout SELF-EsTEEM

*For a copy of the catalog, send $1, with your
request, to:

National PTA
135 S. LaSalle St., Dept. 1660
Chicago, IL 60674-1660

Credit card orders:
phone (312) 549-3253
fax (312) 267-2730

For further information on PTA early childhood
resources, contact your state PTA office.



Tips for Principals and School Administrators, cont.

e Structure schools to respond to individual difler-
ences in children’s academic and social skills.

« Celebrate the cultural heritage and diversity
of children and their families.

* Encourage prescheol program staff to participate
in transition activities, such as attending joint
workshops, sharing information, assisting children
with adjustment problems, and preparing indi-
vidual children and parents for the transition.

= Promote a school climate that supports positive
attitudes toward children.

Successful Transitions in Action

In working toward making
successful transitions from early
childhood programs into the
elementary grades, the National
PTA is partners with the

National Head Start Association.
The two organizations have
formed a pilot project called
“Continuity for Success” being
conducted in three sites—New
York, North Carolina, and Texas.

Resources

The National PTA has many brochures and
kits that support parent involvement activities.
For a catalog of resources contact:

National PTA Orders

135 S. LaSalle St., Dept. 1860
Chicago, IL 60674-1860
(312) 549-3253

* Assign responsibility {or transition activities
to school stall (an assignment from a district or
school administrator has greater influence over
schoolwide transition activities than do individual
teachers trymng to accomplish the same thing).

= Encourage parents to participate directly in
setting school goals, establishing long-range
school plans, and developing parent involve-
ment policies.

The focus of the project is to team up Head

Start programs with elementary PTAs in order

to support and maintain the practice of strong
parent involvement and enable children to
build on their early successes as they move
into elementary schools.

For more information about the project,
contact either the National Head Start
Association at (703) 739-0875 or the

National PTA at (312) 670-6782.

National PTA®
330 N. Wabash Ave., Suite 2100
Chicago, IL 60611-3690
(312) 670-6782
Fax: (312) 670-6763
e-mail: info@pta.org
http://www.pta.org

Making the Transition:

From Early Childhood

Programs Into
Elementary
Schools

Introduction

Children and families
moving from preschools
and other early childhood
programs into elementary schools
do not usually have the support
they need to make successlul
transitions according to a study
by the U.S. Department of Education.
Although the importance of sharing information
about preschool children may seem obvious, re-
sults of the National Transition Survey* report the
following;

* Only 10 percent of schools report regular com-
munication between kindergarten teachers and
their pupils’ previous early childhood teachers.

* Only 12 percent of schools have kindergarten
programs designed to build on preschool
programs.

+ Only 47 percent have a formal program for
encouraging parents to visit schools.

Research also suggests that fostering a smooth
transition between preschools and elementary
schools can extend the benefits of preschool pro-
grams to beyond the early elementary grades.

Young children coming into elementary schools
are usually moving {rom child-focused activities to
education-focused programs. A transition process
is nceessary to ensure children, families, and school
personnel understand one another. It is important
for home and school 1o work together to help chil-
dren successfully adjust to elementary school in
order to fully benefit from new school experiences.

* Love and Logue. Transitions to Kindergarten in Amenican Schools:
Final Report of the National Transition Study. \Vashington. DC
U.S. Deparument of Education, Office of Policy and Planning.
1992.




Transition Tips for Parents, Teachers, and School Administrators

The National PTA has a strong history of working together in partnership with parents, teachers, and
school administrators and offers the {ollowing tips for making the transition into the elementary grades
successful for children, families. and schools.

For Parents

Become involved in an Early
Childhood PTA for parenting sup-
port and child advocacy training.

Develop a loving and supportive

relationship with your children.

Practice a firm and fair parenting style that
respects the uniqueness of your children.

Help children become aware of their own
abilities, to build self-estecem and confidence.
Provide opportunities for young children to in-
teract with other children and adults in commu-
nity settings, such as the local library and pool,
parks, playgrounds, and museums.

Expect children to do well in school—provide
support, encouragement, and praise for com-
pleting tasks.

Talk with your child about the simularities and
differences between preschool and kindergarten
programs.

* Take field trips and make visits to kindergarten

classrooms with your child and other parents
and their preschoolcers.

 Recognize that teachers and schools in general
want to work in partnership with you to help
your children succeed in school.

Characteristics of Successful Transitions

When children and families receive the sup-
port they need in the preschool-to-school tran-
sition, the lollowing characteristics are noted*:

Children like school and took forward to

attending regularty:

Children’s academic skills grow steadily

Parents become actively involved in their

children’s education—at home, in school,

and in the communaty.

Classrooms are emotionally positive for both

teachers and children.

Teachers and {amilies value each other

Schools celebrate the cultural diversity
in their communities and in the nation
as a whole.
In the classrooms, children engage in activi-
ties and behave in a manner that 1s appropri-
ate for their level of development.
* The community shows
consistent investment
in the education of
children and strives
to increase the learning
opportunities available.

* Ramey and Ramey. The National Head Start/Public School Early Childhood Transition Study:

An Overview, Birmimgham, AL, 1992.

For Teachers

Provide classroom activities o

talk, sing songs, and play games

with chuldren about growing

up and making changges.

Develop unique transition

classroom activities and games

based on your preschool-to-clementary school
situation and the individual children involved.
Provide many oppontunities for children and their
parents to become familiar with the kindergarten
setting.

Give parents accurate information about the
skills needed for a child to transition o
kindergarien.

Demonstrate your interest and support to each
child’s family through phone calls and other
personal contacts.

Structure developmentally appropriate classroom
practices.

Provide opportunities for parents to volunteer
in the classroom.

For Principals and School Administrators

Organize parent meetings

where preschool and

clementary school stafl

are available 1o answer

the questions and con-

cerns of parents and

familics with children

entering kindergarten

Provide a forum for parents

to discuss their perceptions and expectations
for kindergarten and elementary school.
Coordinate mectings between parents and teach-
ers to address the individual educational and
emotional needs of each child.

Provide information about the PTA in your
community that can scrve as a link between
the parents and the school.

Inform parents and families about their rights
and responsibilities in the school.

Provide learning activitics for parents to do with
their children at home.

Invite elementary teachers to visit preschool
classrooms, and preschool teachers to visit
elementary school classrooms.

Coordinate activities between preschools and
kindergarien—programs, workshops, visits 1o
school playgrounds, etc.

Develop curriculum that builds on childrens
preschool experiences and knowledge about the
world—strive for curriculum and developmental
continuity.

Talk to parents about their children’s develop-
mental progress. Provide regular feedback with
examples of children’s work, such as portlolios
or collections of their artwork, dictated stories,
and other types ol work, 10 show their progress
in kindergarten.

Invite prekindergarten groups to atiend certain
school acuwvities like celebrations, parades, or
other special events.

Provide parent education workshops.

Organize joint in-service training for preschool
and kindergarten eachers.

Provide additional opportunities for preschool
teachers to communicate with kindergarten
teachers about individual children’s cognitive
competencies, social skills, and learning styles.
Provide a family resource center in vour school
Or a community setting,

Link families and children with health and social
services in the community.

Send school newsletters and calendars to
preschool parents and families.

Develop simple registration procedures and
means for transferring knowledge about the
child, including—with parental consent—
written records, from the carly childhood
program to become part of the school record

of the child.




Tips for Principals and School Administrators, cont.

= Structure schools to respond to individual differ-

ences in children’s academic and social skills.

Celebrate the cultural heritage and diversity

of children and their families.

* Encourage preschool program stalf 1o participate
I transition activites, such as attending joim
workshops, sharing information, assisting children

with adjustment problems, and preparing indi-
vidual children and parents for the transition.

« Promote a school climate that supports positive
attitudes toward children.

Successful Transitions in Action

In working toward making
&

successful transitions from early
childhood programs into the
elementary grades, the National
PTA is partners with the
National Head Start Association.
The two organizations have
formed a pilot project called
“Continuity for Success” being
conducted in three sites—New
York, North Carolina, and Texas.

Resources

The National PTA has many brochures and
kits that support parent involvement activities.
For a catalog of resources contact:

National PTA Orders

135 S. LaSalle St., Dept. 1860
Chicago, IL 60674-1860
(312) 549-3253

+ Assign responsibility [or transition activities
to school stalf (an assignment from a district or
school admnistrator has greater influence over

schoolwide transition activities than do individual

teachers trying Lo accomplish the same thing).

» Encourage parents to participate directly in
setting school goals, cstablishing long-range
school plans, and developing parent involve-
ment policies.

The focus of the project is to tcam up Head

Start programs with elementary PTAs in order

to support and maintain the practice of strong
parent involvement and enable children 10
build on their early successes as they move
into elementary schools.

For more information about the project,
contact either the National Head Start
Association at (703) 739-0875 or the

National PTA a1 (312) 670-6782.

National PTA®
330 N. Wabash Ave., Suite 2100
Chicago, IL 60611-3690
(312) 670-6752
Fax: (312) 670-6783
e-mail: info@pta.org
http://www.pta.org

Making the Transition:

From Early Childhood
Programs Into
Elementary
Schools

Introduction + Only 47 percent have a formal program for

) . encouraging parents to visit schools.
Children and families agihe P

moving from preschools Research also suggests that {ostering a smooth
and other early childhood transition between preschools and elementary
programs into elementary schools schools can extend the benefits of preschool pro-
do not usually have the support grams to heyond the early elementary grades.
they need to make successful Young children coming into elementary schools
transitions according to a study are usually moving from child-focused activities to
by the U.S Department of Education. education-focused programs. A transition process
Although the importance of sharing information is necessary to ensure children, families, and school
about preschool children may seem obvious, re- personnel understand one another. It is important
sults of the National Transition Survey* report the for home and school to work together to help chil-
following; dren successfully adjust to elementary school in
+ Only 10 percent of schools report regular com- order to [ully benefit from new school experiences.

munication between kindergarten teachers and
their pupils’ previous early childhood teachers.
. Only 12 percent ol schools have kinderganen * Love and Logue. Transitions to Kimdcrgarten in American Schools:

) desi d 10 build hool Final Repoit of the National Transition Study. Washington. DC-
programs designed (0 build on preschoo U S. Department of Education. Office of Policy and Planning,

programs. 1992.



Transition Tips for Parents, Teachers, and School Administrators

The National PTA has a strong history of working together in partnership with parents, teachers, and
school administrators and offers the following tips for making the transition into the elementary grades

successful for children, families. and schools.

For Parents

* Become involved in an Early
Childhood PTA for parenting sup-
port and child advocacy training,

* Develop a loving and supportive
relationship with your children.

+ Practice a firm and fair parenting style that
respects the uniqueness of your children.

* Help children become aware of their own
abilities, to build self-esteem and confidence.

* Provide opportunities [or young children to in-
teract with other children and adults in commu-
nity settings, such as the local hibrary and pool,
parks, playgrounds, and museums.

« Expect children to do well in school—provide
support, encouragement, and praise for com-
pleting tasks.

« Talk with your child about the similarities and
differences between preschool and kindergarten
programs.

* Take field trips and make visits to kindergarten
classrooms with your child and other parents
and their preschoolers.

« Recognize that teachers and schools in general
want to work in partnership with you to help
your children succeed in school.

Characteristics of Successful Transitions

When children and families receive the sup-
port they need in the preschool-to-school tran-
sition, the following characteristics are noted*:

Children like school and look forward to

attending regularly.

Children’s academuc skills grow steadily.

Parents become actively involved in their

children’s education—at home, in school,

and in the community.

Classrooms are emotionally positive {or both

teachers and children.

Teachers and famities value each other

* Schools celebrate the cultural diversity
in their communities and in the nation
as a whole.
In the classrooms, children engage in activi-
ties and behave in a manner that is appropri-
ate for their level of development.
The community shows
consistent investment
in the education of
children and strives
to increase the learning
opportunities available.

*Ramey and Ramey, The Natwonal Head Start/Public School Early Chuldhood Transttion Study

An Overview, Birmingham. AL, 1992.

For Teachers

* Provide classroom activities 1o .
talk, sing songs, and play games
with children about growing .

up and making changes
* Develop unigue transition
classroom activities and games .
based on your preschool-to-elementary school
situation and the individual children involved.
* Provide many opportunities for children and their .
pareuts to become familiar with the kindergarten
setting,
* Give parents accurate information about the
skills needed for a child 1o transition o .
kindergarten.
» Demonstrate your interest and support to each
childs family through phone calls and other
personal contacts.
» Structure developmentally appropriate classroom
practices. .
* Provide opportunities for parents to volunteer
in the classroom.

For Principals and School Administrators

» Organize parent meetings .
where preschool and .
elementary school stalfl
are available to answer .
the questions and con-
cerns of parents and
{amilies with children
entering kindergarten. .

* Provide a forum for parents

to discuss their perceptions and expectations .
for kinderganen and clementary school

+ Coordinate mectings between parents and teach- .
ers to address the individual cducational and
emottonal needs of each child .

+ Provide information about the PTA in your
community that can serve as a link between
the parents and the school.

Inform parents and families about their rights
and responsibilities in the school.

Provide learning activities for parents to do with
their children at home.

Invite elementary teachers to visit preschool
classrooms, and preschool teachers to visit
elementary school classrooms.

Coordinate activities between preschools and
kindergarten—programs, workshops, visits to
school playgrounds, etc.

Develop curriculum that builds on children’s
preschool experiences and knowledge about the
world—strive for curriculum and developmental
continuity.

Talk to parents abouwt their childrens develop-
mental progress. Provide regular feedback with
examples of childrens work, such as portfolios
or collections of their artwork, dictated stories,
and other types of work, to show their progress
in kindergarten.

Invite prekindergarten groups to attend certain
school activities like celebrations, parades, or
other special events.

Provide parent education workshops.
Organize joint in-service training for preschool
and kindergarten teachers.

Provide additional opportunitics for preschool
teachers to communicate with kindergarten
teachers about individual childrens cognitive
competencies, social skills, and learning styles.
Provide a family resource center in your school
or a community sctting,

Link families and children with health and social
services in thc community

Send school newsletters and calendars 10
preschool parents and families

Develop simple registration procedures and
means for transferring knowledge about the
child, including—with parental consent—
written records, from the early childhood
program 1o become part of the school record
of the child.



Tips for Principals and School Administrators, cont.

¢ Structure schools 1o respond to individual differ-
ences in children’s academic and social skills.
Celebrate the cultural heritage and diversity

of children and their families.

Encourage preschool program stafl 1o participate
in transition activities, such as attending joint

workshaops, shating information, assisting children
with adjustment problems, and preparing indi-
vidual children and parents for the transition.

* Promote a school climate that suppors positive
autitudes toward children.

Successful Transitions in Action

In working toward making
successful transitions from early
childhood programs into the
elementary grades, the National
PTA is partners with the
National Head Start Association.
The two organizations have
formed a pilot project called
“Continuity for Success” being
conducted in three sites—New
York, North Carolina, and Texas.

Resources

The National PTA has many brochures and
kits that support parent involvement activitics.
For a catalog of resources contact:

National PTA Orders

135 S. LaSalle St., Dept. 1860
Chicago, IL 60674-1860
(312) 549-3253

+ Assign responsibility for transition activities
to school stalf (an assignment from a district or
school administrator has greater in{luence over
schoolwide transition activities than do individual
teachers trying to accomplish the same thing).

» Encourage parents o participate directly in
setting schoal goals, establishing long-range
school plans, and developing parent involve-
ment policies.

The focus of the project is to team up Head
Start programs with elementary PTAs in order

to support and maintain the practice of strong
parent involvement and enable children to
build on their early successes as they move
into elementary schools.

For more information about the project,
contact either the National Head Start
Association at (703) 739-0875 or the

National PTA at (312) 670-6782.

National PTA®
330 N. Wabash Ave., Suite 2100
Chicago, IL. 60611-3690
(312) 670-6782
Fax: (312) 670-6763
e-mail: info@pta.org
http://www.pta.org

Making the Transition:

From Early Childhood

Programs Into
Elementary
Schools

Introduction

Children and famuilies
moving from preschools
and other early childhood
programs into elementary schools
do not usually have the support
they need to make successful
transitions according to a study
by the U.S. Department of Education.
Although the importance of sharing information
about preschool children may seem obvious, re-
sults of the National Transition Survey* report the
following:

* Only 10 percent of schools report regular com-
munication between kindergarten teachers and
their pupils’ previous early childhood teachers.

* Only 12 percent of schools have kindergarten
programs designed o build on preschool
programs.

 Only 47 percent have a formal program for
encouraging parents to visit schools.

Research also suggests that fostering a smooth
transition between preschools and elementary
schools can extend the benelits of preschool pro-
grams Lo beyond the early elementary grades.

Young children coming into elementary schools
are usually moving from child-focused activities to
education-focused programs. A transition process
is necessary to ensure children, families, and school
personnel understand one another. It is important
for home and school to work together to help chil-
dren successfully adjust to elementary school in
order to fully benefit from new school experiences.

* Love and Logue. Transitions o Kindergarten in American Schools:
Final Report of the National Transition Study. \Washington, DC:
U S Dcpartment of Education, Office of Policy and Planning,
1992.




Transition Tips for Parents, Teachers, and School Administrators

The National PTA has a strong history of working together in partnership with parents, teachers, and
school administrators and offers the following tips for making the transition into the elementary grades

successful for children, families. and schools.

For Parents

+ Become involved in an Early

Childhood PTA [or parenting sup-
port and child advocacy training.

« Develop a loving and supportive
relationship with your children.

« Practice a firm and fair parenting style that
respects the uniqueness of your children.

* Help children become aware of their own
abilities, to build self-esteem and confidence.

» Provide opportunities for young children o in-
teract with other children and adults in commu-
nity settings, such as the local library and pool,
parks, playgrounds, and museums.

» Expect children to do well in school—provide
support, encouragement, and praise for com-
pleting tasks.

* Talk with your child about the similarities and
differences between preschool and kindergarten
programs.

* Take field trips and make visus to kindergarten

classrooms with your child and other parems
and their preschoolers.

* Recognize that teachers and schools in general
want to work in partnership with you to help
your children succeed in school.

Characteristics of Successful Transitions

When children and families receive the sup-
port they nced in the preschool-to-school tran-
sition, the following characteristics are noted*:

Children like school and look forward 1o

attending regularly

Children’s academic skills grow steadily.

Parents become actively involved in their

children’s education—at home, in school,

and in the community.

Classrooms are emotionally positive for both

teachers and children.

Teachers and {amilies value each other.

» Schools celebrate the cultural diversity
in their communities and in the nation
as a whole.
In the classrooms, children engage in activi-
ties and behave in a manner that 1s appropri-
ate for their level of development.

* The community shows
consistent mvestment

in the education of .
\

children and strives
to increase the learning
opportunities available.

*Ramey and Ramey. The Natonal Head Start/Public School Early Childhood Transition Study:

An Overvicw, Birmingham. AL, 1992.

For Teachers

» Provide classroom activities to .
talk, sing songs, and play games
with children about growing .

up and making changes.
 Develop unique transition
classroom activities and games .
based on your preschool-to-elementary school
situation and the individual children involved.
* Provide many opportunities [or children and their .
parents to become familiar with the kindergarten
setting.
* Give parents accurate informauon about the
skills needed [or a child to transition to .
kindergarnen.
+ Demonstrate your interest and support to each
child’s family through phone calls and other
personal comacts.
« Structure developmentally appropriate classroom
practices. .
* Provide opportunities for parents to volunteer
in the classroom.

For Principals and School Administrators

* Organize parent meetings .
where preschool and .
elementary school stalfl
are available 1 answer .
the questions and con-
cerns of parents and
families with children

entering kindergarten. .
* Provide a [orum for parents
to discuss their perceptions and expectations .
for kindergarten and elementary school.
+ Coordinate meetings between parents and teach- .
ers to address the individual educational and
emotional needs of each child. .
» Provide information about the PTA in your
community that can serve as a link between
the parents and the school
+ Inform parents and families about their rights
and responsibilitics in the school.

Provide learning activitics for parents to do with
their children at home.

Invite elementary teachers to visit preschool
classrooms, and preschoo! teachers to visit
elementary school classrooms

Coordinate activitics hetween preschools and
kindergarten—programs, workshops, visits to
school playgrounds, etc.

Develop curriculum that builds on children’s
preschool experiences and knowledge about the
world—strive for curniculum and developmental
continuity.

Talk to parents about their children’s develop-
mental progress. Provide regular feedback with
examples of children’s work, such as portfolios
or collections of their artwork, dictated stories,
and other types of work, o show their progress
in kindergarten.

Invite prekindergarten groups to attend certain
school activities like celebrations, parades, or
other special events.

Provide parent education workshops.

Organize joint in-service traimung for preschool
and kindergarten teachers.

Provide additional opportuniues for preschool
teachers to communicate with kindergarten
teachers about individual children’s cognitive
competencies, social skills, and learning siyles.
Provide a family resource center in vour school
or a community selting.

Link families and children with health and social
services in the community.

Send school newsletters and calendars o
preschool parents and famihes.

Develop simple registration procedures and
means for translerring knowledge about the
child, including

written records, from the early childhood

with parental consent—

program to become part of the school record

of the child.




o} How to Create a Partnership
‘-:S—-’in Your Community

Identify members from your local Head Start
programs and elementary PTAs who support

the partnership.

Once you have identified potential team members, it is
important to mutually agree to start a Continuity for
Success project.

Create a local advisory team.

A strong team will include the elementary school
principal, teachers, parents, PTA volunteers, Head Start
staff, representatives from the school board, local
businesses, and government officials.

Conduct focus groups to identify strengths and
challenges.

The site team should held a series of focus groups with
parents, teachers, and students to identify transition activities
already in place and barriers to successful transition.

Develop an action plan.

The action plan should include goals and objectives, the
strengths to build upon, and the barriers to overcome. It
should be shared with the larger Head Start program,
local PTA, and schoel community to ensure its
widespread support.

Implement the action plan.
Begin the site activities described in the action plan.

Collect data and evaluate the action plan.

The site team should develop a system to evaluate the
strengths and weaknesses of the project. This will help
determine how the overall project is impacting children
and families.

.
.&.’ For Additional Information
Contact the state offices of each association for support.
If you have questions about beginning such a project or
would like to be included on the Continuity for Success
mailing list, please call or fax your name, address, phone
and fax numbers to either of the following;

Partnership Project Education Department
National Head Start Association National PTA

Ph: (703) 739-0875 Ph: (312) 670-6782
Fax: (703) 739-0878 Fax: (312) 670-6783

Continuity for Success is supported by the Prudential and
WK. Kellogg foundations.

A Partnership Between

the National PTA and
the National Head Start
Association

o The National PTA and the National

P Head Start Association have formed

the Continuity for Success partnership
project to improve the transition of
Head Start children and their families
into elementary schools. The project |
builds on the involvement of Head
Start parents and provides an oppor-
tunity to continue their involvement
through their local PTAs,
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.!j). National Partners

Together, the National PTA and National Head Start
Association have more than 130 years of combined expe-
rience supporting children and families. Both associations
arc dedicated Lo improving the quality of life for children
and families and believe that parent involvement is the
key Lo children’s success.

Both associations:

* Encourage parent involvement in children’s education
and growth.

* Assist parents in developing the skills they need 1o
raise their children and become self-sufficient.

+ Promole environments where
parents are valued as
primary influences and
essential partners in their
children’s development.

» Advocate for issuies that
support the development of children and families.

o Support shared responsibility in educational
decision-making.

@. Partnership Goals

+ Encourage the continued, strong involvement of Head
Start parents and families into public schools.

» Develop interventions and strategies that lessen the
barriers to parent and family involvement.

» Create strong local partnerships between Head Start
programs, PTAs and elementary schools.

National PTA

Z&.Project Pilot Sites & Activities

Three pilot siles are participating in the Continuity for
Success project. They are Rochester, New York; Charlotte,
North Carolina; and El Paso, Texas. Funding for the sites
and their activities is provided by the Prudential and

W. K. Kellogg feundations.

The pilot sites are planning and implementing the following
activitics to encourage continued parent involvement:

* Educate Head Start parents about the PTA and
elementary school and PTA parents about Head Start.

* Provide resources for parenting centers (brochures,
videos, etc.).

¢ Share resources such as
transportation, child
care, and facilities.

¢ Share childrens educa-
tion and health records.

» Conduct joint
planning and training
sessions [or Head Start,
PTA, and public school
stafl.

* Hold workshops on
parenting 1ssues such as
self-esteem, literacy, and
discipline.

* Organize school visits for Head Start parents and Head
Start visits [or elementary schoo! staff.

* Conduct joint parent conferences.

* Plan joint social events for Head Start and PTA parents.
An ongoing evaluation component will enable the

partnership to provide additional support as the project
expands to new partnerships nationwide.

National Head Start Association



’WT‘)-: How to Create a Partnership
L-S—‘ .in Your Community

Identify members from your local Head Start
programs and elementary PTAs who support

the partnership.

Once you have identified potential team members, it is
important to mutually agree to start a Continuity for
Success project.

Create a local advisory team.

A strong team will include the elementary school
principal, teachers, parents, PTA volunteers, Head Start
staff, representatives from the school board, local
businesses, and government officials.

Conduct focus groups to identify strengths and
challenges.

The site team should hold a series of focus groups with
parents, teachers, and students to identify transition activities
already in place and barriers to successful transition.

Develop an action plan.
The action plan should include goals and objectives, the

strengths to build upon, and the barriers to overcome. 1t A PartnerShlp Between
should be shared with the larger Head Start program, : .
local PTA, and school community to ensure its ; the Natlonal PTA and
widespread support. .

the National Head Start
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Collect data and evaluate the action plan.

The site team should develop a system o evaluate the
strengths and weaknesses ol the project. This will help
determine how the overall project is impacting children
and families.
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ﬂ National Partners

Together, the National PTA and National Head Start
Association have more than 130 years of combined expe-
rience supporting children and families. Both associations
are dedicated to improving the quality of life for children
and famuihes and believe that parent involvement is the
key Lo childrens success.

Both associations:

* Encourage parent involvement in children’s education
and growth.

* Assist parents in developing the skills they need (o
raise their children and become sell-sullicient.

* Promole environments where
parents are valued as
primary influences and
cssential partners in their
children’s development.

» Advocate for issues that
support the development of children and families.

* Support shared responsibility in educational
decision-making.

@. Partnership Goals

* Encourage the continued, strong involvement of Head
Start parents and families into public schools.

* Develop interventions and strategies that lessen the
barriers to parent and family involvement.

* Create strong local parinerships between Head Start
programs, PTAs and elementary schools.

National PTA

z&Projecl Pilot Sites & Activitics

Three pilot sites are parucipating i the Continuity foi
Success project. They are Rochester, New York: Charlotte,
Nerth Carolina; and El Paso, Texas. Funding [or the sites
and their activities is provided by the Prudential and

W. K. Kellogg loundations.

The pilot sites are planning and implementing the lollowing
aclivitics o encourage continued parent involvement:

» Educate Head Start parents about the PTA and
elementary school and PTA parents about Head Start.

* Provide resources for parenting centers (brochures,
videos, etc.).

e Share rcsources such as
transportation, child
care, and facilities.

¢ Share childrens educa-
tion and health records.

* Conduct joint
planning and training
sessions for Head Start,
PTA, and public school
staff.

+ Hold workshops on
parenting issues such as
self-esieem, literacy, and
discipline.

* Organize school visits for Head Start parents and Head
Start visits for elementary school stall.

» Conduct joint parent conferences.

* Plan joint social events for Head Start and PTA parents.
An ongoing evaluation component will enable the

partnership to provide additional support as the project
expands to new partnerships nationwide.

National Head Start Association



