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Dr. Martin Luther King African-American Immersion
Elementary School, Milwaukee, Wisconsin

The North Central Regional Educational Laboratory and the Chicago Public Schools (1992) describe the
cultural relevance program at Dr. Martin Luther King African-American Immersion Elementary School:

"African-American culture provides the basis for developmentally appropriate curricula and
instructional practice. Students learn skills for effective communication, problem solving,
social and action skills, reflection and analysis, and active citizenship. The core curriculum
comprises art, visual and performing arts, language arts, mathematics, computing, science,
social studies, music, health and fitness, dance and drama, and gender socialization. Support
systems include advising systems, parent advocacy. peer mediation, and buddy systems.

Students learn in two-hour blocks of time, and the school day is extended to facilitate the
support structure for homework and advanced coursework. The program operates
year-round, to alleviate the problem of the 70-75 percent academic retention loss that occurs
for students over the summer. About 100 community members have established long-term
commitments and mentor relationships with students. All students devote at least one hour
to community service per quarter. All parents sign a contract stipulating one hour of
volunteer time per semester, such as fundraising, field trips, dances, tutoring, classroom
visitation, Saturday supervision, telephone calls, and clerical assistance.

Teachers are expected to acquire 18 graduate credits above a doctorate or master's degree in
African or African-American history, culture, or learning styles. Those credits are earned in
increments of 3 credits for the first year, then 6, 6, and 3 over the five-year program.
Teachers also make 36 home visits a year." (p. 17)
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Lincoln School in Mundelein, Illinois, is a K-5 multiage school that operates on a year-round calendar. It
is a choice school, meaning that all parents living within the boundaries for Mundelein Elementary
School District 75 have the choice of enrolling their children in either Lincoln School or the designated
neighborhood school for their area. Currently, Lincoln School is nearing its enrollment capacity of 425
students.

The 1997-98 school year marked Lincoln's second year of operation as a multiage school. Classes are
configured with first and second grades combined in the primary classes, and third, fourth, and fifth
grades combined in the intermediate-level classes. Kindergarten is a self-contained class. The school's
statement of beliefs contains a statement on the efficacy of multiage groupings:

"We believe in the concept of multiage groupings. This concept allows children to experience a
variety of roles within the school setting. Having students for more than one year allows the
teacher to better understand the needs of the individual students and to more effectively provide
for their continuous progress. Comfort and security are provided for the students when they are
with the same teacher for more than one year."

The Lincoln School model was developed by a District Advisory Research Team (DART) consisting of
principals, teachers, the superintendent, parents, and community representatives. DART began to
research best practices in education, including multiage practice, in the fall of 1995. The full year was
devoted to reading, discussion, visitations to a variety of schools, and guest speakers. A great deal of
thoughttul planning and preparation went into the development of Lincoln School's multiage program. A
three-year professional development plan was created for Lincoln staff and supplemented by grants.
Lincoln school opened as a multiage school in the 1996-97 school year.

The school newsletter, Lincoln News (Lincoln School, 1997), describes Lincoln School's approach to
learning:

"The Lincoln School model is comprised of eight interrelated components. The model for learning
includes: multiage classrooms, thematic and integrated teaching, multiple intelligences,
problem-based learning, and performance-based assessment. This learning model is support
by the seamless integration of technology as well as a continuous learning calendar that allows
for additional learning opportunities for our children. The Lincoln School model is supported by a
highly energized parent involvement team that believes that parents, the school, and the staff are
true partners in the educational process." (p. 2)

o Multiage Classrooms. "The organizational foundation of Lincoln School is multiage classrooms.
A multiage grouping means that children of a two- or three-year span are grouped together
heterogeneously in one classroom and stay with the teacher for that period of time.... This concept
decreases transition times in the beginning of the school year as only one-half or one-third of the
students are new. Teachers spend less time diagnosing student needs and setting up classroom
procedures. Learning begins at the beginning. Students are grouped for instruction by skills rather
than by grade levels. Students are then able to work at their own pace, increasing the opportunity
for challenging learning activities and learning based on their own instructional level.
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Our school is arranged by families. Families are comprised of Kindergarten, Primary, and
Intermediate classes. Families meet weekly for a variety of learning experiences. This extends the
benefits of learning, nurturance, and leadership." (p. 2)

o Thematic/Integrated Curriculum. The educational process at Lincoln emphasizes schoolwide
themes that are supported by integrated learning models. There is a three-year cyclical curriculum
based on the district's learning goals for student achievement in language arts, math, social studies,
and science.

o Multiple Intelligences. The concept of multiple intelligences (verbal-linguistic. musical,
logical-mathematical, spatial, bodily-kinesthetic, interpersonal, and intrapersonal) is emphasized
in lesson plans, instruction, and assessment. Children at Lincoln School can identify these seven
intelligences, and their awareness of a variety of intelligences helps increase self-esteem and
appreciation for others.

« Problem-Based Learning. Problem-based learning requires students to do authentic, real-world
tasks in the classroom. As students solve problems, they engage in collaborative groups and use
primary resources as well as technology.

o Performance-Based Assessment. Performance-based assessments are used to measure students'
learning and understanding. These assessments include student presentations and demonstrations,
writing projects, and portfolios.

o Technology. At Lincoln School, technology is considered an essential tool for learning. An
interactive network of classroom-based computers, Internet accessibility, and educational software
are available to all students.

« Continuous Learning Calendar. The school follows a year-round calendar, but Lincoln students
actually attend school the same number of days as those following a traditional calendar. Students
attend school for nine weeks followed by three weeks off, with a six-week break in the summer
months.

Research has documented the following benefits of the continuous learning calendar: It decreases
significant learning loss, which often occurs during long summer breaks; it increases attendance;
and it reduces stress.

« Parental Involvement. Parents are invited to join Lincoln School staff by participating on design
teams or action teams or by volunteering in the classroom.

References
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LETTER OF TRANSMITTAL

April 1994

The Honorable Albert Gore
President
United States Senate

The Honorable Thomas S. Foley
Speaker
United States House of Representatives

The Honorable Richard W. Riley
Secretary
United States Department of Education

Gentlemen:

Public Law 102-62 (The Education Council Act of 1991) established the National Education
Commission on Time and Learning as an independent advisory body and called for a comprehensive
review of the relationship between time and learning in the nation's schools. The legislation created a
nine-member Commission (three cach to be appointed by the Secretary of Education, the President of
the Senate, and the Speaker of the House of Representatives) and directed the Commission to prepare a
report on its findings by April 1994. We are pleased to present that report for your consideration.

In the 24 months since the Commission was established, we have met 18 times to discuss the issues
outlined in our statute. We visited 19 schools and education programs across the United States. We
listened to more than 150 teachers, administrators, parents, students and other experts on education. We
worked with school officials in Japan and Germany to complete two fact- finding visits to schools and
research institutes in those countries.

Our conclusions and recommendations speak for themselves. Time is the missing element in our great
national debate about learning and the need for higher standards for all students. Qur schools and the
people involved with them-students, teachers, administrators, parents, and staff-are prisoners of time,
captives of the school clock and calendar. We have been asking the impossible of our students-that they
learn as much as their foreign peers while spending only half as much time in core academic subjects.
The reform movement of the last decade is destined to founder unless it is harnessed to more time for
learning.

We want to thank each of you for your confidence that we could complete this challenging assignment.
Your support helped us complete the task on schedule. We tried to be straightforward in our discussions
with each other and in our recommendations about what needs to be done. Although each of us may
harbor minor reservations about details of this report, we are unanimous in supporting its broad themes
and recommendations.

Finally, we want to acknowledge the work of our staff under the able leadership of its executive director,
Milton Goldberg. Amidst the pressure of deadlines und honest differences of opinion about how to
proceed on these complex issues, the staff unfailingly came through as the professionals they are.

John Hodge Jones Carol Schwartz

Commission Chairman Commission Vice Chairman

Superintendent Former Member

Murfreesboro City Schools D.C. City Council and Board of Education
Murfreesboro, Tennessee Washington, D. C.
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Hon. Michael J. Barrett Norman E. Higgins
State Senator Principal
Commonwealth of Massachusetts Piscataquis Community High School
Cambridge, Massachusetts Guilford, Maine
B. Marie Byers William E. Shelton
President President
Washington County Board Eastern Michigan University
of Education Ypsilanti, Michigan

Hagerstown, Maryland

Christopher T. Cross Glenn R. Walker

Director, Education Initiative Principal

The Business Roundtable Clifton-Clyde High School & Clyde Elementary
Washington, D.C. Clyde, Kansas

Denis P. Doyle

Senior Fellow

The Hudson Institute
Chevy Chase, Maryland
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DIMENSIONS OF THE TIME CHALLENGE

There is an urgency about the issue of time and learning that is felt by the public but not yet reflected in
the responses of many education officials. On these issues, the American people may be ahead of their
schools.

Opinion polls reviewed by the Commission reveal a revolution in public attitudes about time, schools,
and the role of schools in the community. According to recent polls findings:

« After nearly 40 years of opposing-a longer school year, 52 percent of Americans today favor
students' spending more time in school.

o A plurality favors increasing the number of days in the year as opposed to the number of hours in
the day (47 versus 33 percent).

o A large majority (62 percent) supports providing after-school care for the children of working
parents.

« Americans have reached a national consensus on the importance of pre-school programs to help
low-income and minority children get ready for school (85 percent support).

Public opinion experts also report that when Americans are asked to identify their worries about
elementary and secondary education, their primary concern is the quality of education provided to their
children. Harnessed then, in the public mind, are two powerful forces for reform: a belief that the
paramount issue in American education is quality and a dawning consensus, just now being articulated,
that school time, broadly conceived, is quality's ally.

The response of America's education leaders to the imperative for school reform is impressive. Both
Presidents Bush and Clinton were early advocates of adopting ambitious National Education Goals (see
sidebar, next page). These goals enjoy bipartisan support in the Congress and in state houses. The
National Council on Education Standards and Testing called in 1992 for the development of new
learning standards for all students and voluntary national tests to reinforce them. The content standards
movement sweeping American education promises to revolutionize learning.

Based on its 24-month investigation, however, the Commission is convinced that five unresolved issues
present insurmountable barriers to these efforts to improve learning. They define the dimensions of the
time challenge facing American schools:

« The fixed clock and calendar is a fundamental design flaw that must be changed.

Academic time has been stolen to make room for a host of nonacademic activities.

« Today's school schedule must be modified to respond to the great changes that have reshaped
American life outside school.

« Educators do not have the time they need to do their job properly.

« Mastering world-class standards will require more time for almost all students.

THE DESIGN FLAW

Decades of school improvement efforts have foundered on a fundamental design flaw, the assumption
that learning can be doled out by the clock and defined by the calendar. Research confirms common
sense. Some students take three to six times longer than others to learn the same thing. Yet students are
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caught in a time trap-processed on an assembly line scheduled to the minute. Our usage of time virtually
assures the failure of many students.

Under today's practices, high-ability students are forced to spend more time than they need on a
curriculum developed for students of moderate ability. Many become bored, unmotivated, and frustrated.
They become prisoners of time.

Struggling students are forced to move with the class and receive less time than they need to master the
material. They are penalized with poor grades. They are pushed on to the next task before they are ready.
They fall further and further behind and begin living with a powertul dynamic of school failure that is
reinforced as long as they remain enrolled or until they drop out. They also become prisoners of time.

What of "average" students? They get caught in the time trap as well. Conscientious teachers discover
that the effort to motivate the most capable and help those in difficulty robs them of time for the rest of
the class. Typical students are prisoners of time too.

The paradox is that the more the school tries to be fair in allocating time, the more unfair the

consequences. Providing equal time for students who need more time guarantees unequal results. If we
genuinely intend to give every student an equal opportunity to reach high academic standards, we must
understand that some students will require unequal amounts of time, i.e., they will need additional time.

One response to the difficulty of juggling limited time to meet special needs has been the development
of "pull-out programs," in which students needing reinforcement or more advanced work are "pulled
out" of the regular classroom for supplemental work. Attractive in theory, these programs, in practice,
replace regular classroom time in the same subject. They add little additional time for learning. Students
deserve an education that matches their needs every hour of the school day, not just an hour or two a
week. Pull-out programs are a poor part-time solution to a serious full-time problem.

ACADEMIC TIME AND NONACADEMIC ACTIVITIES

The traditional school day, originally intended for core academic learning, must now fit in a whole set of
requirements for what has been called "the new work of the schools"-education about personal safety,
consumer affairs, AIDS, conservation and energy, family life, driver's training-as well as traditional
nonacademic activities, such as counseling, gym, study halls, homeroom, lunch and pep rallies. The
school day, nominally six periods, is easily reduced at the secondary level to about three hours of time
for core academic instruction.

Most Americans believe these activities are worthwhile. But where do schools find the time? Within a
constrained school day, it can only come from robbing Peter to pay Paul.

Time lost to extracurricular activities is another universal complaint of educators. A 1990 survey of
Missouri principals indicated that student activities can deny students the equivalent of seven school
days a year. According to these principals, the academic calendar falls victim to demands from athletics,
clubs, and other activities. Who is to say that these pastimes are not beneficial to many students? But
how much academic time can be stolen from Peter to pay Paul?

OUT-OF-SCHOOL INFLUENCES

Over the last generation, American life has changed profoundly. Many of our children are in deep
trouble.

Family structure has changed dramatically. Half of American children spend some portion of their
childhood in a single-parent home, and family time with children has declined 40 percent since World
War II.

The workforce is different. Of the 53 million women working in the United States in 1991, 20.8 million
had children under the age of 17, including nearly 9 million with children under age six.
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Society is more diverse and rapidly becoming more so. By the year 2010, 40 percent of all children in
this country will be members of minority groups. The nation's big city schools are already coping with a
new generation of immigrant children, largely non-English speaking, rivaling in size the great European
immigrations of the 19th and early 20th centuries.

Income inequality is growing. One fifth of all children, and nearly half of all African-American children,
are born into poverty today. The United States leads advanced nations in poverty, single-parent families,
and mortality rates for those under age 25. Poverty is not simply an urban phenomenon. The number of
rural children living in poverty far exceeds the number living in cities.

Technology threatens to widen the gap between the "haves" and the "have-nots." The wealthiest 25-30
percent of American families have a computer at home today, leading to a new phenomenon,
preschoolers who can use computers before they can read a book.

Anxiety about crime-ridden streets is a daily reality in many communities. Suicide and homicide are the
leading cause of death for young men. For some students, the streets are a menace. For many, the family
that should be their haven is itself in trouble. Still others arrive at school hungry, unwashed, and
frightened by the plagues of modern life-drug and alcohol abuse, teenage pregnancy, and AIDs

According to a 1992 study completed at Stanford University, veteran teachers are well aware that today's
students bring many more problems to school than children did a generation ago. Today's students
receive less support outside school and increasingly exhibit destructive behavior ranging from drug and
alcohol abuse to gang membership and precocious sexual activity. According to a recent Harris poll, 51
percent of teachers single out "children who are left on their own after school” as the primary
explanation for students' difficulties in class. The same poll reports that 12 percent of elementary school
children (30 percent in middle school and nearly 40 percent in high school) care for themselves after the
school day ends.

But the school itself is a prisoner of time. Despite the dedication of their staffs, schools are organized as
though none of this has happened. It is clear that schools cannot be all things to all people-teachers
cannot be parents, police officers, physicians, and addiction or employment counselors. But neither can
they ignore massive problems. It is time to face the obvious. In many communities, when children are
not with their families, the next best place for them is the school.

TIME AS A PROBLEM FOR EDUCATORS

The corollary to Murphy's Law holds in schools just as it does in life- everything takes longer than you
expect. School reform is no exception. While restructuring time, schools need time to restructure.
Perversely, according to a recent RAND study, the reallocation of time collides directly with forces of
the status quo-entrenched school practices; rules and regulations; traditions of school decision-making;
and collective bargaining. The greatest resistance ot all is found in the conviction that the only valid use
of teachers' time is "in front of the class;" the assumption that reading, planning, collaboration with other
teachers and professional development are somehow a waste of time.

In light of this, the following findings are particularly troubling:

» According to a RAND study, new teaching strategies can require as much as 50 hours of
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instruction, practice and coaching before teachers become comfortable with them.

« A study of successful urban schools indicates they needed up to 50 days of external technical
assistance for coaching and strengthening staff skills through professional development.

« Resolution of the time issue "remains one of the most critical problems confronting educators
today," according to the National Education Association. "For school employees involved in
reform, time has become an implacable barrier."

As a representative of the American Federation of Teachers said at a recent Teachers Forum on GOALS
2000 sponsored by the U.S. Department of Education, "We've got to turn around the notion that we have
to do everything without being given the time to do it."

Teachers, principals and administrators need time for reform. They need fime to come up to speed as
academic standards are overhauled, time to come to grips with new assessment systems, and time to
make productive and effective use of greater professional autonomy, one hallmark of reform in the
1990s. Adding school reform to the list of things schools must accomplish, without recognizing that
time in the current calendar is a limited resource, trivializes the effort. [t sends a powerful message to
teachers: don't take this reform business too seriously. Squeeze it in on your own time.

EMERGING CONTENT AND ACHIEVEMENT STANDARDS

As 1994 dawned, calls for much more demanding subject matter standards began to bear fruit. Intended
for all students, new content frameworks will extend across the school curriculum-English, science,
history, geography, civics, the arts, foreign languages, and mathematics, among others. Their purpose is
to bring all American youngsters up to world-class performance standards.

The American people and their educators need to be very clear about the standards movement. It is not
time-free. At least three factors demand more time and better use of it.

First, subjects traditionally squeezed out of the curriculum now seek their place in the sun. Additional
hours and days will be required if new standards in the arts, geography, and foreign languages are to be
even partially attained.

Second, most students will find the traditional core curriculum significantly more demanding. Materials
and concepts formerly reserved for the few must now be provided to the many. More student learning
time and more flexible schedules for seminars, laboratories, team teaching, team learning, and
homework will be essential.

Finally, one point cannot be restated too forcefully: professional development needs will be broad and
massive. Indispensable to educated students are learned teachers in the classroom. An enormous change
is at hand for the nation's 2.75 million teachers. To keep pace with changing content standards, teachers
will need ongoing coursework in their disciplines while they continue to teach their subjects.

The Commission's hearings confirmed the time demands of the standards movement:

o Arts. "l am here to pound the table for 15 percent of school time devoted to arts instruction,"
declared Paul Lehman of the Consortium of National Arts Education Associations.

« English. "These standards will require a huge amount of time, for both students and teachers,"
teacher Miles Myers of the National Council of Teachers of English told the Commission.

« Geography. "Implementing our standards will require more time. Geography is hardly taught at
all in American schools today," was the conclusion of Anthony De Souza of the National
Geographic Society.

o Mathematics. "The standards | am describing are not the standards I received as a student or that |
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taught as a teacher," said James Gates of the National Council of Teachers of Mathematics.

« Science. "There is a consensus view that new standards will require more time," said David Florio
of the National Academy of Sciences.

STRIKING THE SHACKLES OF TIME

Given the many demands made of schools today, the wonder is not that they do so poorly, but that they
accomplish so much. Our society has stuffed additional burdens into the time envelope of 180 six-hour
days without regard to the consequences for learning. We agree with the Maine mathematics teacher
who said, "The problem with our schools is not that they are not what they used to be, but that they are
what they used to be." In terms of time, our schools are unchanged despite a transformation in the world
around them.

Each of the five issues - the design tlaw, lack of academic time, out of school influences, time for
educators, and new content and achievement standards - revolves around minutes, hours, and days. If the
United States is to grasp the larger education ambitions for which it is reaching, we must strike the
shackles of time from our schools.

A

National Education Goals ] Aupt] NEXT Lessons from Abroad
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VIII. SHARE THE RESPONSIBILITY:
FINGER POINTING AND EVASION MUST
END

WE RECOMMEND that all of our people shoulder their individual responsibilities to
transform learning in America.

No single recommendation can capture the essential point with which the Commission concluded the
first chapter: learning must become a national obsession in the United States.

In America's great education debate we find too often a belief that the solution is up to government or
"the system." Nothing could be further from the truth. It is up to us. Most of what needs to be done can
only be done by the people most directly involved. There are no short-cuts. Lightning will not strike and
transform American schools if each of us acts as though the task belongs to somebody else.

To put learning in America powerfully back on track everyone will have to do more, make sacrifices,
and work harder. Great institutions like the American school do not fail simply because they collapse
from within. Complacency within combines with public apathy to enfeeble institutions, leaving behind
impressive but empty facades.

The implications are clear. Schools cannot do the job alone. All of us have to shoulder our
responsibilities. If we think this transformation too difficult, we must again learn the wisdom of the
African proverb, "It takes a whole village to raise a child."

[t takes a family to raise a child. Parents are more than their children's "first teachers"-they are lifelong
examples bearing witness to community norms and expectations, to the values that give meaning,
texture, and a sense of purpose to life.

It takes communities to raise a child. But in place of healthy communities, too often we find
neighborhoods deteriorating amidst the alienation, rootlessness, and despair of violent streets.

It takes schools to raise a child. But where there should be a shared sense of common purpose among
school, family, and community, too often we find a circle of blame. Parents blame the community for
the child's problems. Communities blame the school. And the school, too frequently, blames both. Then
it closes itself off in its time-bound world.

The finger pointing and evasions must come to an end-up and down the line from the federal
government to the family and student. Although concrete recommendations are difficult to make, several
ground rules point the way ahead.

Government should focus on results, not red tape. The sheer number of rules and regulations
hamstringing schools from federal and state governments has grown beyond reason. Their cumulative
effect is to handcuff schools.

All federal programs should follow the larger intent of the Clinton administration's legislation, GOALS
2000: Educate America Act. This bipartisan legislation puts the National Education Goals into statutory
language. It promises to free local schools from regulation in favor of accountability. It focuses on
results, not red tape.

The federal government should encourage local schools to use categorical programs to supplement
learning time for target students. Too often these programs have defeated their own purpose: funds have
been used for programs that replace the school's learning time. They should support after- school,
weekend, and summer programs.
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At the state level, the Commission applauds states such as Kentucky and Washington which have
adopted comprehensive education reform efforts, most of which promise to (1) limit regulatory oversight
in return for demonstrated results in the schools; (2) offer additional time for teachers' professional
development; and (3) provide sanctions and rewards for schools based on performance.

It is at the school district and local board level that we find the major possibilities for freeing schools of
red tape in favor of accountability. A large number of promising experiments are underway around the
country to free schools of burdensome district regulation. Many of these experiments revolve around
time; many do not. We encourage school boards-through the local action plans suggested in
Recommendation VII-to examine these experiments and adapt the most promising to their own needs.

Higher education needs to get involved. Colleges and universities, as institutions, have been
bystanders for the most part in the school reform debate. It is time they got involved. They can help in at
least four ways.

First, higher education already offers a model that holds learning fixed and makes time a variable.
Students can earn a bachelor's degree in three, four, even eight years; the same is true of doctoral study.

Second, the school reform movement cannot succeed unless academic institutions honor the results of
new standards and assessments. Admissions requirements should validate learning, not seat time.

Third, colleges and universities educating teachers must align their programs with the movement to
higher standards. This will involve changing not only offerings in schools of education, but also the
design of undergraduate programs in core disciplines.

Finally, a handful of colleges and universities across the country are struggling to reinvent local schools.
There are 3,500 colleges and universities in the United States and there should be 3,500 examples. It is
not necessary to operate a school or district or provide medical checkups and family counseling-although
some academic institutions somewhere are doing each of these things. But it is necessary to do
something.

The business world should keep up the pressure. Much of the impetus for school reform, at the
national, state, and local levels, has been generated by business leaders insisting that changes in the
workplace require radically different kinds of school graduates. Corporate and small business leaders
have also been actively supporting reform coalitions, applying corporate techniques to school operations,
and creating a variety of one-on-one school partnerships in which individual firms work directly with
individual classrooms, schools, or districts.

Now is no time for timidity in the school reform effort. Leaders cannot blow an uncertain trumpet.
Business leaders must keep up the pressure for comprehensive reform to improve student achievement.

Parents, students, and teachers must lead the way. Finally, we want to speak directly to the people
with the greatest stake in the learning enterprise-parents, grandparents, aunts, uncles, foster parents and
guardians, and to teachers and students themselves.

To parents, grandparents, relatives and guardians: With your support for the agenda for reform outlined
in this document, success is assured. Without it, we do not know how the agenda can be achieved.

You may worry that new academic standards will add to your children's stress. That is not our intent. In
fact, that is why we insist that time be made a part of the standards discussion. Indeed, our hope is that
schools will be more attractive, interesting, and lively places for both students and adults when time
becomes the servant of learning. Schools should also be more hospitable to you, once teachers are
released from the relentless treadmill of today's calendar and the academic day is more attuned to your
family's needs.

We know that your aspirations for your children are unlimited, no matter your circumstances or the
difficulties in which you find yourselves. You can bring those aspirations within reach. We have little to
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offer other than the advice of experts. But their words bear repeating. Play with your children every day.
Read to them every night. Make sure they see a doctor regularly. Take an active interest in the
day-to-day activities of the school and the community. Check homework, turn off the television, and
make sure that your teenagers are not working so long earning pocket money that they have no time for
school. Above all, encourage your children.

What we ask, of course, takes time. But your reward will come as you watch your children become the
kind of men and women you knew they could be.

To teachers: You are the inheritors of a tradition of service and scholarship stretching back through
history. Your first obligation is to that inheritance.

If you accept minimal effort from students or colleagues or excuse shoddy performance, then you have
fallen short, no matter how understandable your reasons. You cannot remain true to the tradition you
bear by acquiescing to the social promotion of students who are not prepared for the next step.

Only parents and students have a greater stake than you in this debate. Clearly our proposals will make a
huge difference in your working life. The nature of the change, however, remains to be worked out with
your participation. This Commission consciously avoided specifying a precise number of days in the
school year, or hours in the school day, because we believe those issues must be worked out district by
district and school by school.

Although we insist on breaking down the prison walls, it is not our intention to impose new demands on
you without providing the support we know you need. It is up to you and your colleagues to put muscle
and sinew on the reform framework outlined in this document. We think you will-not because we
recommend it, but because you know it is right. You best understand that we are correct when we say
learning is a prisoner of time.

Your satisfaction will lie in a more professional working environment. It will also be found in a lifetime
following the progress of adults who achieved their full potential because of what you were able to do
with and for them in the classroom.

Last, we say to students: We know that in the midst of today's pressures, your classes, school, and
homework often appear to be distractions from the business of growing up. We were once in your shoes.
We, however, were lucky. When we left school, we expected to face a promising future, and for the most
part our expectations were met.

You, too, can make good if you are prepared to work at it. You may think your academic success
depends on whether or not you are "smart." But academic progress, as our international friend:
understand, depends on hard work and perseverance. It is your job to learn, to become the "worker" in
your own education. You must understand that learning is never a passive activity; it is always active.
Your success in school depends primarily on your own diligence. The returns on your efforts will be
many, including the satisfaction of knowing that adults who complained about your generation were
wrong-and you proved them wrong.

Develop Local Action Plans to Transform Schools E il
the Next Century

=
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A School Year that Never Really Ends

At Beacon Day School (elementary) and Beacon High School in Oakland, California, the school year
never really ends. At these private schools, the school day is over ten hours long. There is no set
vacation period; parents plan vacations to fit family needs; students work in teams by achievement level,
not age; letter grades are unknown in the elementary school; and students spend six to eight hours a
week on art, music, dance, drama or martial arts. "There's no summer vacation, so there's extra time to
learn, "10-year-old Colin Gage told the Commission.

Leslie Medine, co-director of the schools, described different approaches to the two levels of schooling.
Based on students' developmental needs, she testified, Day School students attend school 240 days a
year, whereas high school students attend 215. Both schools are open from 7:30 a.m. to 5:00 p.m., 240
days a year, with teachers working on flexible schedules for 210 days. Every six weeks, at least two
teachers are on leave throughout the year, their places taken by eight permanent, full-time, substitute
teachers known as "flexes."

An Urban Elementary School for the Next Century b L
Southwest

il Meeting Student Needs in the
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The Extended Day and Year: One Community's
Experience with Public Demand

The Murfreesboro Schools in Tennessee may have the most comprehensive extended-day and -year
program in the United States. In 1986, Murfreesboro decided that community concern about latch-key
children was strong enough to justify extending the school year. The district announced that one
elementary school would be open from 6:00 a.m. until 6:00 p.m. with parents paying for the
extended-day services. Four students showed up. Within two years, public demand forced the extension
of the concept to every elementary school in the city. This year, 50 percent of the city's 5,000 elementary
school students can be found in the program on any given day, all on a voluntary basis on the part of
parents.

Plans are now well advanced to open Murfreesboro's first K-8 year-round school in August 1994.
Parental freedom of choice will determine enrollment. Distinguishing between the "school day,"
"educational services," and "extended school services,” the school will offer educational services from
8:00 a.m. until 5:30 p.m., and extended services before school from 6:00 a.m. and after school until 7:00
p.m. Extended services will be available five days a week, 52 weeks a year. Interim sessions will offer
40 extra days of academic time.

Parents choosing to take advantage of educational services for their children atter 3:00 p.m. (or during
the 40 days) will pay a small fee, as will parents opting for extended services. Students directed by
school personnel to attend supplementary classes will do so at district expense. Murfreesboro expects to
accomplish all of this within its regular per-pupil expenditures figures. Mayor Joe Jackson bridles at the
suggestion that extended services undermine the family: "You've got it exactly backwards," he responds.
"These services support the family by making it possible for people to work without worrying because
they know their children are involved in constructive learning."

Developing a New Generation of Scientists, Scholars, and Leaders
Education"

%ﬂ

"Year-Round
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"Year-Round Education"

Principal Howard Lappin of Los Angeles' James A. Foshay Middle School showed the Commission an
example of a "year-round education” program. Despite the name, most year-round schools are a
reorganization of the 180-day school year; they do not provide additional time for either learning or
nonacademic services. Nevertheless, their existence indicates that alternative calendars are feasible in
many areas and year-round education is probably the most widely copied alternative to the traditional
calendar. Nationwide, nearly 2,000 public and private schools, enrolling more than 1.4 million children,
are on year-round calendars, with the lion's share of schools and enrollment in California-about 1,300
schools and 1.16 million children.

The year-round schedule creates four separate schools within Foshay's walls. Foshay operates four
different schedules, each beginning and ending at a different time of the year with one quarter of the
school's enrollment. Students normally spend only 180 days at school, but it is used year round, with
three-quarters of the school's enrollment in the building at any given time. Two-week inter-sessions
between school terms permit students to receive an additional 60 hours (ten days) of instruction if
needed.

The school operates some Saturday classes for both students and parents, including a joint effort with the
University of Southern California. The joint program enrolls 60 students who are guaranteed full
assistance to attend USC if they persist and complete the Scholastic Assessment Test with combined
math and English scores of at least 1000. The USC program also requires mandatory Saturday classes
for the students and their parents.

i
The Extended Day and Year: One Community's Experience with Public Demand k] s
Members of The National Education Commission on Time and Learning

lofl 4/19/99 7:59 PM



_United States Department of Education http://www.ed.gov/pubs/Extending/voll/letter.html

Extending Learning Time for Disadvantaged Students - Volume | Summary of Promising Practices -
1995

@ UNITED STATES DEPARTMENT OF EDUCATION
The Secretary

August 10, 1995
Dear Fellow Educators:

Children who attend high-poverty schools often lack opportunities outside of school to extend their
learning. It is time to make dramatic improvements in our nation's poorest schools, and the Title |
program, the federal government's largest elementary and secondary school program, has been totally
redesigned so it can contribute to this effort in new ways. Recognizing that students spend only a small
part of their day in school, Title I encourages greater and more productive use of time outside the
classroom. Title I, working in tandem with principals, teachers, school district and community leaders,
and parents, can contribute to enhancing learning outside of the traditional school day, week or year.

Extending Learning Time for Disadvantaged Students: An Idea Book, one in a series the Department
will issue, suggests numerous ways to extend learning time using available community resources. This
idea book describes approaches that rely on a broad definition of learning time that includes traditional
classroom instruction, community service, and extracurricular and resources activities. It is intended to
serve as a resource for practitioners, policymakers and parents to use the new opportunities of improved
federal education legislation to strengthen and expand local improvement efforts.

We encourage you to draw on the guidance in this idea book and the successes of the protiled schools to
improve your schools, to help all children lean more, and to work hard toward higher standards.

Yours sincerely,

Richard W. Riley

400 MARYLAND AVE., S.W. WASHINGTON, D.C.., 20202-0100

Our mission is to ensure equal access to education and to promote educational excellence throughout the Nation.

]
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Year-Round Education with Intersession
Programs

Socorro Independent School District
El Paso County, Texas

Key Characteristics
« Site-based management

« Combination of acceleration, enrichment, and extracurricular activities

Overview

In 1990, the Socorro Independent School District began phasing in year-round education with
intersession programs to improve academic achievement and better serve a rapidly increasing
population. Every school now follows a schedule of 60 weekdays on, 20 weekdays off. Intersession
activities occur during the first two weeks of each month-long break. Academic programs focus on
tutoring, acceleration, and enrichment activities that use thematic, whole-language approaches; the
shorter breaks between courses decrease the loss of English skills by many students with limited English
proficiency. Participation in intersessions is voluntary, but students who have failed or fallen behind are
encouraged to attend. About 33 percent--and in some cases as much as 70 percent--of all students
participate in intersession programs. Most schools follow multi-track schedules to serve larger numbers
of students.

School Context

The Socorro school district is located in El Paso County, which borders on Mexico and New Mexico. It
serves about 17,900 students in the urban, primarily low-income communities of Socorro, Horizon City,
and the eastern corridor of El Paso. Ninety percent of the students are Hispanic, 9 percent are Anglo, and
1 percent are African American. Many students come from low-income families; some live in homes
with no interior plumbing. Approximately 300 students are from migrant families. The district has the
lowest dropout rate in the county, however, due primarily to prevention programs established in the
1980s. The district ranks in the bottom 10 percent of districts in the state in terms of per-pupil
expenditures and was one of the original plaintiffs in the school finance lawsuit filed against the state in
1989.

Major Program Features

« Planning and design. The impetus for year-round education in the Socorro school district was the
rapid expansion of the student population, which increases between 8 percent and 10 percent each
year. Planning began with a 60-member community task force that included students, parents,
teachers, and administrators. The task force and school district staft studied year-round education
by visiting schools, reviewing research, and interviewing administrators. The task force held 100
meetings to share information on year-round education and possible schedules with the
community. The study and the meetings convinced school district staff and community members
that a year-round schedule would benefit children from low-income backgrounds who had low
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academic achievement scores. School statf also thought that the year-round model would better
serve students trying to learn English, who typically lost much of their English proficiency during
the long summer break.

The task force proposed a three-year phase-in of the year-round schedule, and in the 1991-92
school year the district offered a year-round option in addition to the traditional schedule in all of
the district's schools except the high schools. At one of the middle schools, only 20 percent of the
parents chose the year-round option, so school administrators waited until the next year to offer
the new schedule. At the other schools, more than 60 percent of the parents chose the year-round
program in its first year. Some schools had to establish multi-track schedules because the size of
the participating student population otherwise exceeded their capacities.

A working group of teachers, parents, and administrators designed the intersession programs. The
groups used the intersession component to explore new ways of teaching but allowed each school
to adopt or adapt the suggested designs.

Academic focus. Intersession formats vary by school, but most have acceleration and enrichment
activities from approximately 8 a.m. to noon, followed by extracurricular activities in the
afternoon, for one week at a time. For example, students spend two hours in language arts tutoring
sessions in groups of 10 to 15, followed by two hours of mathematics tutoring. According to
Socorro's course outline for extended learning, the morning period incorporates whole-language
activities: "Begin with introduction of theme book and tie in other activities with spelling,
literature response groups, vocabulary, and other activities.... Writing should be an important
component in this reading adventure.... Also, poetry, letter writing, and essays could be explored.
Writings should be related to [the] literature book being used. A [project] taken through the
writing process should be an end product when the session is over. More than one writing could be
completed in the week." At the end of this session, students may take quizzes or present their
writings orally.

Throughout the day, other enrichment activities are available, including arts and crafts, music
lessons, woodworking, and karate. A mathematics component uses board games, slates, hands-on
manipulatives, and problem solving by writing descriptive story problems to emphasize
higher-order thinking skills. Other recent activities introduced students to Southwestern literature,
science fiction, and an environmental study based on the Rio Grande River and its impact on the
community.

Some of the intersession programs are grade-specific; typically, this depends on the number of
children who sign up in each grade. Two or more groups might be formed, with students from
more than one grade in each. The year-round and intersession programs are open to all students
who want to enroll in enrichment programs. The only selective groupings are for special needs
students (e.g., students in English as a Second Language (ESL) or bilingual education programs).

Organizational management/structure. Each campus has a school improvement
team--composed of a teacher from each grade level, parents, community members (nonparents),
administrators, and secondary or middle-school students--that determines the goals and objectives
for the school and how inter-sessions can help meet these goals. The district has implemented
site-based management at each campus, and these teams also are responsible for the overall
management of the school. For example, if a school has high writing scores but low reading
scores, the team may focus intersessions on building reading skills. This team also selects teachers
for the intersessions.

Overall coordination of the intersessions varies among schools. At some campuses, teachers
receive additional pay for coordinating that year's intersessions; at others, a teacher-coordinator is
designated for each intersession. Other schools have appointed an administrator to oversee the
intersessions.

Parent and community involvement. Parents and community members were actively involved
in designing the year-round and intersession programs through the task force and original working
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group. Their involvement continues through each school's working group. Families coordinate
with the schools to ensure that all children in a family follow the same track or schedule.

« Professional environment. The schedule change has increased cooperation among teachers and
administrators. This is especially true for teachers on multi-track schedules, who share classrooms,
equipment, supplies, and teaching strategies. In at least one instance, the intersession provided an
opportunity for teachers to experiment with cooperative learning methods. At one of the high
schools, the head of the history department had provided a staft development session on
cooperative learning but could not get teachers to implement the new methods. During the fall
intersession, three teachers tried the new techniques with small groups of students; the positive
response led the teachers to use these methods in their regular classrooms. Teachers who volunteer
to teach intersessions receive compensation.

o Funding. The district provides each school with intersession funding of $30 per child per year.
The district offers 120 intersession hours per year and about one third of the students attend each
intersession; thus, the expenditure is about $1.30 per student hour. The program provides breakfast
to all intersession students and lunch to those who live more than two miles away and are bused to
the program. The district funds intersessions through a variety of sources, including: (1)
categorical federal funding (e.g., Title I, bilingual education, and migrant education funds); (2)
general funds from the state and the district; (3) a special line-item appropriation established by
the state for districts implementing year-round schedules, which resulted in $1.5 million
appropriated for the biennium across the state or $300,000 for the Socorro district; and (4)
increases in school budgets due to increased average daily attendance.

o Cultural inclusiveness. Because it serves a predominantly Hispanic student population, the
school district has a strong bilingual, bicultural emphasis. Intersessions have reinforced this. At
one school, parents requested that the intersession focus on teaching Spanish to monolingual
English students and English to Spanish-speaking students. The program was so successful that
the school offered similar classes during regular sessions. Other examples include exchange
programs set up during intersessions, including one with students in a school in Juarez, Mexico.

» Assessment and accountability. Each campus is evaluated annually by a team of outside
professionals. The teams survey parents, teachers, students, and community leaders and examine
student test scores and progress toward stated objectives. In addition, evaluators collect data on
attendance, discipline act-ions, and dropouts. This evaluation is shared with the School
Improvement Team and is used to set the goals for the next year.

Implementation Issues

The challenge of balancing the increased academic needs of an expanding student population with
inadequate funding generated by the property-poor district necessitated the three-year phase-in of a
year-round schedule. The task force's comprehensive study and numerous community meetings before
the program's implementation built a strong foundation of community support for the year-round
schedule and intersessions. The program works very well in the "working poor" community because the
schedule fits most families' lifestyles. According to district personnel, families typically did not travel
during the summer and could not afford summer camps for their children, so they appreciated the added
school activities during the summer.

Resistance to the year-round schedule appeared in only one neighborhood middle school, where campus
administrators did not support the new calendar and did not promote it in their community. This
reluctance was reflected in the first year's preregistration; less than 20 percent of parents signed up for
the new calendar. Consequently, the district decided not to offer the year-round schedule at that site. The
following year, the school was so crowded that administrators had no choice and had to implement a
multi-track year-round schedule.

In addition to improving academic achievement, the year-round/ intersession program has helped
ameliorate overcrowding in many schools across the district. In the second year of implementation,
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multi-track year-round schedules were established at nine overcrowded schools, enabling the district to
serve 2,000 more students than was possible with a traditional school calendar; now, 12 of the 18
schools use multi-track schedules. One school that is overcrowded even with multi-tracks offers
intersessions off-site in partnership with the local YWCA. The YWCA was already holding before- and
after-school programs, and when the school's multi-track schedule did not solve its crowding problems,
the principal and YWCA director developed the off-site intersession arrangement. The Y WCA pays for
the cost of the afternoon programs and the school pays for morning academic sessions. Teachers hold
classes at the "Y," and school buses transport the students.

Although the district allows students to attend intersessions at other campuses, about 99 percent of the
students participate at their home campus. The program that typically draws students from other
campuses is Science Camp and is only offered at certain schools. The district provides bus transportation
for any student who lives two or more miles from the campus, and if students decide to attend other
campuses for intersession, bus service is provided. In the first year of the program, Socorro published a
booklet describing the intersessions at each campus, but so few students chose to attend another school
that district officials decided it was unnecessary to continue such a publication. If students are interested
in intersessions focusing on a particular subject, teachers help them locate the appropriate campus.

Evidence of Success

At the elementary level, where schools are in their third year of year-round schedules, the district has
assembled several measures of success:

o Test scores. In 1993, more of the district's third-graders showed mastery of reading, writing, and
mathematics on three Texas basic skills subtests than did their counterparts statewide. For
example, 74 percent of the district's students mastered the writing test, compared with 68 percent
of the students statewide; in mathematics, 88 percent of the district students showed mastery,
compared with 85 percent statewide. "Demographically, we shouldn't do that. We are one of the
only school districts with our demographics that has scored above the state average. We see that as
an indicator that we're doing something right," the assistant superintendent said.

« Attendance rates. Attendance has increased in each year of implementation by as much as 2
percent, a trend that administrators link to the new schedule.

o Class failure rate. The district's class failure rate has dropped by half for middle schools, where a
high percent of students were failing one or more courses. Discipline referrals have dropped by 50
percent at middle schools, where discipline and failure rates have been problems.

High schools are in their first year of the year-round schedule, so they have less evidence of success.
However, in 1994, 64 percent of the district's eleventh-graders mastered all three subtests on the state
assessment; traditionally less than half have done so. In addition, the rate of students failing one course

during the first semester dropped from 60 percent to 40 percent.
-Ht-
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A Continuous Search For Creative Funding

Extended-time programs that serve highly disadvantaged populations often are located in the very
poorest urban and rural settings, where local school budgets must stretch to provide even the required
amount of instruction. Some extended-time programs operate without any budget beyond that normally
associated with the school or administering agency. For example, the after-school study centers operated
by the Omaha Housing Authority benefit from space available at the public housing developments,
curriculum materials from local schools, volunteer tutors from the community, and contributions from
local businesses for computers, equipment, and software.

Most extended-time programs, however, require more funding than the general education appropriations
that schools receive from states and local districts. Especially in the poorest locations, education funding
is always subject to demands from many sources. In addition, grants expire--and even dedicated
volunteers eventually move on. Extended-time program planners should search for funding continuously
and creatively, looking to both new and traditional sources of education funding for support. Some
options for funding used by the extended-time programs profiled here include reliance on federal
categorical programs, special funding from state departments of education, funds from private
educational organizations, and support from community agencies or organizations.

Federal Categorical Programs

Federal categorical funding, including Title I basic and migrant education, Title VII bilingual education,
and the Job Training Partnership Act, supports a portion of many of the programs profiled here. Title |
pays all or notable amounts of the funding for several programs: the Title I Summer Program for Private
School Children, Florence's extended-day kindergarten, the summer enhancement program in
Charleston, and the Summer Institute for At-Risk Migrant Students.

State Departments of Education

State departments of education also provide special funding for extended-time programs. Examples
include a North Dakota state grant for educating homeless children, a Texas line-item appropriation for
districtwide intersession programs, South Carolina's Educational Improvement Act funds, and the
California Department of Education's fee waiver for 95 percent of the students at the Yuk Yau center in
Oakland.

Private Educational Organizations

Other programs receive funds from private educational organizations, which usually fund local programs
only partially; implementation of the programs may help districts or schools secure grants from
foundations. For example, ASPIRA provides some funding to Chicago public schools that operate the
after-school programs, while the school district and local schools provide space, supplies, and staff;
private funding has eased the financial burden on the district and schools. Local Teen Outreach Projects
(TOP) operate in a similar way. The national TOP program funds evaluation and technical assistance,
and community sponsors at individual sites raise funds to cover operating costs. In Tuolumne County,
California, the county office of education and a community agency solicited grants in 1993 to cover the
$32,700 annual budget.

In some instances, private organizations fully fund local programs, leaving the schools responsible only
for providing space. Raising Hispanic Academic Achievement in Silver Spring. Maryland, does not
require any contribution from local schools or the district--and in fact the program pays rent on its space
in a school.

Community Agencies and Organizations
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Community agencies and organizations can provide substantial support for extended-time programs. For
example, the Kids Crew after-school, weekend, and summer programs are supported entirely by the
Brooklyn Children's Museum (primarily through foundation funding). In the past, the Educational
Program for Homeless Children and Youth in Devil's Lake, North Dakota, received half of 1ts annual
budget for salaries and transportation from a local child welfare reform agency. This program also
benefits from community support in the form of access to activities offered by the local department of
parks and recreation.

-HiH-
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Title I Distinguished School

Student Schores Soar At Year-Round
School

Changes at Fawcett Elementary School in Tucoma pay big dividends

At first sight, one cannot help but notice the 600 sunflowers growing on the school grounds

at Tacoma's Fawcett Elementary School Center for Year-Round Learning. Planted by the
student body of 600 as part of a study series on botany, these bright yellow faces are just a
small sign of what's blossoming inside the school.

Recent changes in educational practice at Fawcett have resulted in a student population
whose academic achievement is steadily growing. For the past three years, student scores
have risen, and this year, Fawcett was the only school in Washington state to receive the
coveted Distinguished School Award from the U.S. Department of Education.

Four years ago, Fawcett wouldn't have had a chance of receiving such an honor. Situated in
a working-class residential community on the east side of Tacoma, Fawcett Elementary is a
large urban school with a history of low student performance. More than 60 percent of the
students at Fawcett receive free or reduced-price lunch. Nearly half come from one-parent
families. A high percentage come from non-English speaking homes. For these at-risk
students, low test scores were the norm. But Fawcett staff weren't willing to accept that.
They decided to do something about it.

Four major changes ensued: establishing a year-round calendar, incorporating "multiple
intelligences"” training, instituting a cross- curriculum emphasis on literacy, and developing
an early-childhood education program designed to help disadvantaged students.

The most drastic of these changes was reorganizing the school calendar to include four
quarters, running from the beginning of September through mid-July. This was no easy task.

"We spent two to three years getting ready for it," says Stephanie Twigg, who teaches a
multiage first- and second-grade class. Twigg credits then-Principal Kim Johnson with
being a driving force for the change. "When the school district agreed to consider it, the
whole faculty got involved in writing the proposal," which involved budgetary issues like
additional transportation costs and janitorial services for the extended time period, Twigg
explains.

Barbara May, now the principal at Fawcett, says it took a year to prepare the community for
the change. "A year-long dialogue was carried on with parents,” May explains. The
discussion involved rounds of correspondence and a number of community forums. Because
advocates strongly believed buy-in was necessary for the plan to work, staff had the option
of staying and endorsing the change or transferring to another school. Eight of the 35 staff
members chose to leave. The rest made an informal agreement to give the year-round
calendar a three-year try. In the end, the extended calendar received an 80 percent approval
rating from the community, and the new plan went into effect.

"It really provides a much better structure for learning," May says. "Kids are more focused.
Teachers are more focused."

As an example, May describes a visit to a fifth-grade classroom on July 11, four days before

summer break. In most schools, kids would be staring out the window, counting down the
final hours to liberation. Instead, May found students completely involved in the
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read-through of a play, part of a lesson on American playwrights.

"Every kid was involved," says May. "With smaller closures, the breaks are no big deal. The
focus doesn't disintegrate. We are constantly working toward the next cycle."

With the advent of the year-round calendar came the arrival of intersessions, short breaks
between the quarters which include optional five-day classes for students. These classes are
structured to help students who need a boost and to make learning fun. Course topics run the
gamut, from a class on fairy tales that includes exposure to cooking and architecture to a
class on botany that involves herbal tea parties and the germination of 600 flowers. These
sessions have been popular with students and with teachers, who receive additional
opportunities to collaborate with other instructors, test new methods, or cover new subject
areas, as well as earn extra income.

The second big change at Fawcett involved helping students to develop multiple skills in all
areas of academic focus. Based on Howard Gardner's theory of "multiple intelligences," this
approach emphasizes the education of the whole child, encouraging the use of multiple
intelligence skills. Classrooms use centers, materials, and activities that draw upon the
musical, kinesthetic, visual, verbal, logical, and interpersonal intelligence skills in learning.
As part of a study on Native American history, a first- and second-grade class read historical
accounts of Indian life and studied the cultural significance of animal symbols,
incorporating that learning in the making of painted totem poles and button blankets. They
built and played drums. They reenacted an Indian myth about a boy who exchanges dance
lessons with a group of killer whales.

Fawcett's cross-curriculum literacy program encourages students to learn reading and
writing skills in all their classes. Children are challenged to discuss, evaluate, and extend
their reading experiences, whether the subject is history, science, or PE. In a class taught
during one of Fawcett's intersessions, for example, a PE teacher decided to incorporate an
empbhasis on literacy. With a course focus on teamwork, students not only played team
sports, but they also were required to do research and write a report on a famous sports
figure who embodied good team sportsmanship. The instructor even managed to work this
theme into the games the children played. Students were required to critique each other on
sportsmanship and compare their behavior to that of their role models. In this and other
classes, a written answer is preferable to a checked box, and process is emphasized as much
as tinal output.

The last of Fawcett's major changes involved developing an early-childhood intervention
program to help disadvantaged students as they enter school. As part of this program, the
staff identifies students who may need extra attention and then employs accelerated teaching
and learning methods to help them keep up with other students. Two afternoons a week,
additional enrichment classes are offered in which students are grouped based on a
successful educational inclusion model. Principal May explains: "For every three students,
there's a model student. This exemplary student is teamed up with the needy students. Why?
Because kids learn best from each other."

Parent involvement is an integral part of the childhood development program. In fact, on
Friday afternoons, kindergartners are dismissed and parents attend school. At these Friday
afternoon sessions, guest speakers make presentations on parenting skills, health issues, and
other educational subjects. An evening program for the whole family supplements the
Friday afternoon program and has become a popular fixture at Fawcett. Recent evening
gatherings have featured visiting authors who read from their works, a play produced by the
Parks Department, a humorist who delivered a lecture on parenting, learning games for kids,
and a huge spaghetti feed to nourish bodies as well as minds.

Title I funding has helped to make all of the changes at Fawcett possible. Says May, "Title |

is the backbone that helps support all of the programs.” Direct delivery to students is key in
the allocation of these funds, providing additional personnel in the classrooms as well as
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enrichment programs at the school. For instance, Title | funding has been used to support
the early-childhood development program. This includes not only the additional classroom
activities and parent programs mentioned earlier, but a two-week Jump Start class for
students who can benefit from a two-week refresher course before the normal school year
begins. Additionally, costs associated with Fawcett's intersession program are offset by Title
I funds so that these classes are accessible to all students.

If there was any doubt about instituting changes at Fawcett four years ago, little remains
today. In 1996, the Comprehensive Test of Basic Skills (CTBS) revealed that Fawcett
fourth-graders had risen from the 30th to the 48th percentile in reading, from the 28th to the
45th percentile in language, and from the 19th to the 42nd percentile in math in just three
years.

Student performance is up. Parents are pleased. And teacher morale is at an all-time high.

But Fawcett staff members aren't ready to sit back and rest on their laurels. This past year,
the school not only continued the work begun in 1994, but it also initiated a long-term
school improvement process developed by the Northwest Regional Educational Laboratory.
Called Onward To Excellence (OTE), the process is "the glue that holds all the components
together," May says. As part of the research-based OTE process, the school continues to
monitor and assess progress in student learning to make sure that each and every student at
Fawcett blossoms successfully.

—Joyce Riha Linik
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SCHEDULING ALTERNATIVES:
OPTIONS FOR STUDENT SUCCESS

Year-Round Education

What's It All About?

Communities are often motivated to select year-round calendars due to booming
student enroliment and a lack of funding to construct new schoo! buildings. Even
though year-round education may seem like an educational innovation, it has actually
been around for quite some time. At the beginning of this century, population centers
such as New York and Baltimore were sites of year-round education programs. A shift
in societal needs, coupled with a largely agrarian society, altered the school calendar
and made it what it is today (White, 1995, Dlugosh, 1994, Bradford, 1993). Because
we are no longer bound to agrarian calendars, many educators now feel that
rearranging or even extending the school year can increase opportunities and better
achievement for all students (White, 1995). There are about a dozen districts divided
among the Northwest states of Idaho, Oregon, and Washington that have at least one
school currently using a year-round/modified calendar, but it is not a widespread trend
at this time.

Year-Round
Education

To fully appreciate year-round education, it helps to understand some of the different
formats it can accommodate. Generally, on a year-round calendar, students attend
school for a prescribed length of time (this can be 45, 60, or 90 days), and then have
a vacation, often referred to as an intercession. This break commonly lasts 15 days,
but can be as long as 20, 30, or even 40 days. Some of the more common
configurations are: 45 days on—15 days off, 60-15 (with most of July off), 60-20, and
90-30 (Serifs, 1990). Student tracks are another important aspect of year-round
systems. Tracks are the groups students are divided into which share the same
schedule rotation. A school can have up to four or possibly even more tracks, and as
few as one, though it is the staggered rotation of multiple tracks that enable schools to
combat overcrowding.

What are the Benefits of Year-Round Education?

Today, year-round scheduling is used largely to combat severe overcrowding as an
alternative to expensive building plans that can cost taxpayers millions of dollars,
though this is not always the case (Schnieder & Townley, 1992; Levine & Ornstein,
1993). Some districts choose year-round calendars because of the benefits it has for
students. As with other schedule changes, educators have found that there are
numerous advantages associated with year-round calendars. The following list details
the common benefits of year-round programs to students, teachers, and the
community.

Students:

« Benefit from a more continuous learning pattern, and a reduced need for
review (Serifs, 1990, Dlugosh, 1994, Bradford, 1993, Morse, 1992, Levine &
Ornstein, 1993; O'Neil & Adamson, 1993).

« Can benefit from optional remediation programs offered during intercessions
as opposed to lengthy repetition during regular session that might put them
behind other students. Intercessions can also provide a means for enrichment
activities for all students (Serifs, 1990; Dlugosh, 1994, Bradford, 1993).

« May have a marked improvement in their overall school performance,
especially if they come from a home environ ment that does not reinforce
school learning (Morse, 1992).

« Often feel more en