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BRIEF ON EDUCATIONAL PROGRESS 1992-2000 

PREFACE 

Since taking office, President Clinton and Vice President Gore have made education a 
cornerstone of their Administration's priorities, and have focused on ensuring that all Americans 
have the educational opportunities necessary to succeed in today's global Information Age 
economy. 

Almost eight years after they were elected, the progress on many key education measures 
stands as testimony to their vision and their efforts on behalf of America's children to invest more 
in our nation's schools and demand more from them. Through their leadership, President Clinton 
and Vice President Gore have raised expectations for all students, required states to develop and put 
in place rigorous standards and systems of assessment and accountability aligned with those 
standards, and invested in proven strategies to increase the educational achievement of all students. 
As a result, student performance as measured by test scores, rigorous coursework, high school 
graduation, and college enrollment has improved, especially for students in our most disadvantaged 
schools. 

However, relying on the momentum of this great educational progress is not enough, and 
President Clinton and Vice President Gore believe that much remains to be done in building upon 
these important gains. In fact, voters indicate that they see education as the highest priority for 
additional federal funding - above and beyond other critical national needs such as health care, 
Social Security, and Medicare - and above tax cuts as well. And this agreement on the urgency of 
improving our nation's schools with federal support cuts across the party affiliation of voters. With 
the juxtaposition of our current relative economic strength against the awareness of an ever-more 
global economy, expedient federal investment to improve the state of our schools is something that 
should move out of the realm of partisan debates to the arena of bipartisan action as Congress 
prepares its Fiscal Year 2001 budget. 

Collectively our nation's leaders must think ahead to understand how to capitalize on the 
gains that have been made by expanding successful interventions and to anticipate where additional 
federal investments can have the greatest impact on our future workforce. Targeted commitments 
are especially crucial because the tax cut strategy passed by the Congress this year-in combination 
with the substantial tax cuts supported by the Congressional majority for next year-would drain 
over $2 trillion of the projected surplus, effectively ignoring the great opportunity before us to 
meaningfully invest in the future, and seriously endangering key national priorities - including 
education. 

This brief examines the educational progress over past eight years in key areas such as 
standards and accountability, student perfomiance, closing the achievement gap, technology, access 
to higher educati~ as well as the key initiatives tha__tdrnve helped the nation's schools and student 
make these gains. Key legislative action, including Goals 2000, the/Reading Excellence Act. and 
the lmP-roving America's Schools Act of l 994(ended the crippling era of watered-down curriculum 
and low expectations for disadvantaged students, and laid a foundation of educational standards and 
accountability to ensure that all students achieve to fulfill their potential. President Clinton and 
Vice President Gore's leadership on education policy has also meant the elimination of excess 



federal p_a_Qerwork burden and r~cm and greater flexibility for states through the Education 
Flexibility Partnership Act - in exchange 'Mir but not instead of strong accountability safeguards to 
~~~--='--~,.--,_~_.!...~~.. / 

ensure true achievement gains by students. Throughout this document progress is illustrated by 
gains in measures such as test scores and access to programs or curricula; in most cases the period 
examined is 1992 to 1999, though in instances where data was not available for those particular 
years, data from the closest years is considered and noted as such. 

The Administration's FY 2001 budget priorities such as the 21st Century Community 
Leaming Centers, Teacher Recruitment and Training, Class Size Reduction, the Title I 
Accountability Fund, the E-Rate and the Technology Literacy Challenge Fund have played key 
roles in accelerating achievement gains for our elementary and secondary students, while increased 
maximum Pell Grants, greater Work-Study opportunities, new tax credits and the GEAR UP 
mentoring program are making the dream of higher education a reality for more Americans. In 
some cases, Clinton-Gore initiatives have been based upon efforts that were reaping demonstrable 
success at the state and local levels, and in others, policies have drawn on the findings of an 
extensive research base - in other words, the educational budget priorities of this Administration 
have been rooted in what we know works to improve student learning. 

However, research has again proven what common sense tells us - investment matters, but 
significant investment must be balanced with accountability for results.i It is critical to remember 
that while the federal investment in education is the largest today_that_it has_he_en in 30 y~_ars, it is 
not just the overall dollar amount, but rather the way in which funds have been targeted that has 
generated positive results during the Clinton-Gore Administration. And it is these innovative areas 
that we need to be looking to as we continue to shape both the leadership and supportive roles that 
the federal government can play in our nation's schools. The President and Vice President are 
committed to demanding more from our schools and investing more in them to continue the 
progress of the past seven-and-a-half years and to move closer to the goal of a high quality 
education for every single child in the nation. 
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NATIONAL LEADERSHIP ON STANDARDS AND ACCOUNTABILITY 

In 1994, with the passage of the Goals 2000: 
Educate America Act and the Improving 
America's Schools Act, President Clinton and 
Vice President Gore charted a new course for 
American public education. With this legislation, 
the Administration raised expectations for all 
students to achieve to high standards and rallied 
bipartisan support and funding for State efforts to 
establish challenging academic standards, high­
quality assessments to measure school and district 
progress, and rigorous accountability systems to 

States With Standards & Accountability in 
Core Subjects 

49 

~!II-___ 1_4 ______ _ 

1996 2000 

1999 National Education Summit Briefing Book 

!}old schools and districts_accountable for improving student 2erformance. At the start of the 
Administration, only 14 states had designed and adopted academic standards; today, 49 states have 
developed content standards and 48 have 
assessments to measure student progress in core 
academic subjects. All states are required to have 
standards, assessments, and accountability systems 
in place by this school year. For the first time, 
these/ systems are allowing states and districts to 
identify low-performing schools. The 
Administration's Elementary and Secondary 
Education Act (ESEA) Reauthorization proposal, 
The Educational Excellence for All Children Act, 

1994 

01@chools With After-School 
Programs 

I so% 

10% 

19991 

---~----
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further strengthens accountability by requiring OMB Fr2001 Budr>et 

states and districts to fix failing schools or shut them down. The FY 2000 budget agreement 
included financial support and technical assistance through the President's Educational 
Accountability Fund to assist states and school districts in this critical process. In the FY 2001 
budget, the Administration is seeking to expand funding for such accountability supports - from 
$134 million to $250 million - so that more schools can receive the additional assistance they need 
to tum around. The Administration's ESEA reauthorization proposal would advance efforts to 
make high standards a reality in every classroom by supporting state and local efforts to align 
instruction and professional development with challenging academic standards and the FY 2001 
budget request for a $1 bi Ilion investment to improve teacher quality would also further that goal. 

States with standards-based promotion policies: 
States with standards-based high-school exit 
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7 (95) 

I 0 (96) 
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AN EDUCATION AGENDA WITH RESULTS: TEST SCORES ARE ON THE RISE 

Scores on the National Assessment of 
Educational Progress (NAEP), the Scholastic 
Achievement Test (SAT), and the American 
College Test (ACT) and the number of students 
taking Advanced Placement (AP) exams have 
all risen since 1992. This year, math scores on 
the SAT have reached the highest average since 
1969, particularly notable because more 
students from different backgrounds are taking 
the test, and attributable at least in part to the 
fact that more students are taking academically 
rigorous courses, including pre-calculus, 
calculus and physics. The Clinton-Gore 

70% 

65%. 

60%. 

55%. 

50%. 

% At or Above Basic Math Level 
69% 

64% 
62% 

64% 

4th Grade 8th Grade 12th Grade 

•1992 1996 

NAEP Mathematics Report Card 1996 

Administration's emphasis on fil.fl.udards and accountability has been an important factor, as has the 
commitment to expanding access to Advanced Placement courses and other rigorous curricula. 
However, these achievement gains also reflect 
the impact that targeted, research-based 
initiatives have had over these past seven-and-
a-half years. Federal support for such 
m1tlat1ves as class size reduction, 
comprehensive school reform, internet access 
in classrooms, and after-school and other 
extended learning opportunities have helped 
provide millions of students and their schools 
with the tools they need to meet high 
standards. The President's Fiscal Year 2001 
budget seeks to continue and expand the 

% At or Above Basic Reading Level 

80% ·r---;r;i:'llT"1:~~~---..._~~~~~~~-, 

60% 

40%. 
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federal commitment in several areas crucial to continuing these academic achievement gains -
including $1. 75 billion for Class Size Reduction, $1.3 billion for 21st Century Community Learning -Centers, $903 million for Education Technology, and $1 billion for improving teacher quality 
through a mix of recruitment, retention, and professional development initiatives. -

Students Taking AP Exams Average SAT Scores 
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505 501 500 
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Graduating high schools seniors taking a core 
curriculum of 4 years of English and 3 years each 
of Math, Science and Social Studies 
Average class size in schools participating in class 23 (96) 
size reduction initiative: 
Students taking the SAT: Getting Data 

18 vi 

Getting data 

Ed11catio11al Progress 1992-2000 •!'age 5 



CLOSING THE ACHIEVEMENT GAP: ENDING THE ERA OF Low EXPECTATIONS 

Low-Income Students: Today, nearly all of the nation's highest-poverty schools receive Title I 
funds, compared to fewer than 80 percent at the start of the Administrati~D, and the proportion of 
low-income high school students advancing 
directly to college is on the rise. New initiatives % High Poverty Schools Receiving Title 

aimed at enhancing student learning and I Funds 

achievement, such as the 21st Century Learning -=-1 
Centers, Class Size Reduction, and Educational 1998 -96°lo 
Technology, have provided Title I schools and :-/4..)­

low-income students with important tools 4rc;; ~-r-~1 ? 
reaching high standards. Studies are also 1994 
confirn1ing that achievement is impacted when 

60% 70% 

79% 

80% 90% 100% students attend schools that have unhealthy and 
unsafe conditions, such as leaks and ventilation 
problems. The Clinton-Gore Administration has 
been pushing the importance of additional 
funding for School Construction and 

U.S. Department of Education "Stud)' of Educational Resources and 
f".,dcral Funding: Final Report" August 2000 

Modernization (stat on need). This concerted attention to educational access and achievement 
divides has helped to narrow test score gaps between high-poverty students and their counterparts, 
though more needs to be done. In addition to increasing funds for initiatives that help close the gap 
between disadvantaged students and their peers such as Class Size Reduction, 21st Century Learning 
Centers, Technology Literacy Challenge Fund, Community Technology Centers, and the 
Accountability Fund, the President's FY 2001 budget requests $50 million to reward states that 
make significant statewide progress in closing the achievement gap between groups of students. 

Gap between reading performance of 9-year-olds in 
high-poverty schools and all 9-year-olds: 
NAEP math performance of 9-year-olds in high- 208 
poverty schools: 
Gap between math performance of 9-year-olds in 20 points 
high-poverty schools and all 9-year-olds: 
Low-income high school graduates going directly 43.6 % 
to college: 
Students taking the SAT: Getting data 

200 --

217 (96) viii 

13 points (96) ix 

50.6% (97) x 

Getting data 

4th Grade NAEP Reading Scores 

190 
192 194-

African-American Students: The reach of the 
Clinton-Gore Administration's focus on 
educational accountability and elimination of the 
achievement gap has not been limited to just 
low-income students. African Americans as a 
group have also realized gains in test scores, high 
school graduation rates, and the proportion of 
students continuing directly onto college. The 
Administration's credo of high expectations and 
achievement for all - formally legislated in the 

188 

185 I :::_i __ 1--.- _ 
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Arrerican 

111992 1996 
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U.S. Department of Education. "5-Ycar Report Card." February 2000 
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Improving America's Schools Act of 1994 - has indeed made a difference. Beyond test score 
gains, more African American students are also taking a rigorous core curriculum and Advanced 
Placement courses in high school than at the beginning of the Administration. Again, continued 
cooperation from Congress and states on implementing accountability provisions and in dedicating 
the necessary resources will be critical to making further progress in the elimination of the 
achievement gap between school-aged African Americans and their peers. 

Reading test score gap between African American 34 points 
and White students (9 year olds): 
Reading test score gap between African American 37 points 
and White students (17 year olds): 
African American high school graduates gomg 50% 
directly to college 
African American SAT composite scores: 
African Americans taking SAT exam: 
African American students taking AP exams: 
25-29 year old African American high school 
graduates with college degrees: 

849 (89) 
I 06,573 (96) 
10,448 (88) 
14% 

30 points (96) " 

29 points (96) xii 

62% (98) xiii 

860 (2000tv 
119,394 
31,023 xv 
18% ( 1998) xvi 

Hispanic-American Students: Over the course of the Clinton-Gore Administration, the 
achievement gap between Hispanic and non-Hispanic students has also narrowed. More Hispanic 
students are taking AP courses and a core curriculum in high school than ever before, and the gap in 
test scores on a variety of nationally-administered tests is narrowing as well. A whole host of 
initiatives, including mentoring and college preparation programs like GEAR UP, TRIO, as well as 
programs making up the comprehensive 
Hispanic Education Action Plan, which spans 
early childhood through adult education, are 
contributing to these gains. However, progress 
for Latino students is not happening quickly 
enough. Addressing the alarmingly low rates 
of high school completion of Hispanic students, 
as well as the unique needs of migrant and 
recently-immigrated, non-English speaking 
communities have been top priorities of the 
current Administration. In addition to 
establishing a dedicated task force on 
eradicating the achievement gap, the 

% H.S. Seniors Taking Core Curriculum 

56% 
60% -~~~~~~~~~~--~~~~ 

39% 40% 
40%. 30% 

20% 

0% --,-

African-American Hispanic-American 

111990 1998 

Digest of Education Statistics 1999 

President's recent conference on Hispanic Education which brought policymakers together with 
educators, corporate interests and community leaders, complements other efforts being made across 
federal agencies to further narrow the educational gaps between Hispanics and their peers. The 
President's FY 2001 budget proposes $823 million in increases for HEAP programs, including 
GEAR UP, Title I grants to localities, Adult Education, Migrant Education, Bilingual Education, 
and Hispanic Serving Institutions. XF 

Ed11cational Progress 1992-2000 •Page 7 



Hispanic Students Testing at or above Basic Math 35% - 4th 
Level 34% - 8th 

45%- 12th 
25-29 year old Hispanic High School graduates 15.6% 
with college degrees: 

41 % - 4th (96) XVII 

39%- 8th 
50%- 12th 
16.5% (98Yviii 

His anic students takin AP exams: 13,322 (88) 68 236 xix 
' 

GREATER ACCESS TO QUALITY PRESCHOOL OPPORTUNITIES 

Scientific studies of brain and cognitive 
development have made clear the long-term 
impact and importance of ensuring all families 
have access to high quality early childhood 
education. The President and Vice President have 
succeeded in expanding funding for the highly 
successful Head Start program, which has been 
shown to decrease placement in special education 
classes and increase graduation rates by 90 percent 
since 1993. In the 1998 reauthorization of Head 
Start, the Clinton-Gore Administration raised 
standards and increased accountability, and also 

2000 

1992 

0 

Head Start Slots 

200,000 400,000 600,000 800,000 1,000.00 
0 

De par/men/ of liealth and Human Services Release, 12131199 

augmented the percentage of funds spent on ensuring quality in Head Start centers. Today, not only 
does Head Start serve more children than ever, but since 1993 150 sub-par programs have been shut 
down while over 200 have received intensive assistance to substantially improve the quality of their 

80% 

70% 

60% 

50% 

4-Year-Olds in Preschool 
programs. The Administration continues to make 
high-quality preschool opportunities a high 
priority in the FY 2001 budget, establishing and 
funding at $3 billion over five years their 
previously proposed Early Leaming Fund for 
grants to commumt1es to foster cognitive 
development, and the President and the Vice 
President have also proposed $20 million for early 
childhood educator professional development as 
well as further increasing the number of Head 

70.10% 

63.10% 

1993 1999 

Start and Early Head Start slots to serve nearly I 
Cond11ion ofEd11ca11011. won million children. The Administration will step up 

efforts to target groups that are underrepresented 
in access to early childhood educational opportunities, such as areas with recent influxes of 
immigrants and limited English proficient children. President Clinton and Vice President Gore 
have also expanded the federal commitment in the FY 2001 budget request for research on child 
development. 
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INCREASING CHILDREN'S SAFETY AND IMPROVING SCHOOL DISCIPLINE 

Though tragic, high-profile incidents have brought 
the issue of school violence to the forefront recently, 
the good news is that programs like the Safe and 
Drug Free Schools and Communities program and 
policies such as the expanded adoption of smaller 
learning communities have led to decreases in school 
crime and students bringing weapons to school. 
School climate, sense of belonging, and adequate 
individual attention are said to be key factors in 
student behavior, and in his budget the President 
increases funds for ~afe _and Drug Free schools and 

School Crime/ 100,000 Students 

1993 155 

0 50 100 150 200 
Department of Justice, "Indicators of School Crime and Safety, " 

1999 

Federal Funding for After School 
Programs 

500,000,000 -_____ 11 ____ $453,000.000 

400,000,000 

300,000,000 

200,000,000 

100 ,000 ,000 

0 
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_Communitie.s_to_$_65_0_n1illion~- Class Size Reduction 
to $1.75 billion, and expands the Small, Safe and 
Successful High Schools program from $45 million 
to $120 million. Research shows that the hours after 
school lets out is the time when most young people 
are likely to be victims of violent crime, or use drugs 
and alcohol. Since it was started as a $1 million 
demonstration program in 1997, President Clinton 
and Vice President Gore have grown the 21st Century 
Community Learning Centers to a $453 million 
program serving 850,000 children. In addition, the 

OMB F>' 2001 Budget 
Administration's budget also requests nearly $250 
million for the Safe Schools/Healthy students 

program to provide further assistance to community-wide efforts to address mental health, juvenile 
justice and education, and also calls on Congress to fund Project SERV (School Emergency 
Response to Violence) as the next important steps in improving school safety and discipline. 

Public schools with mandatory uniform policies: 
Guns and wea ons at school: 

A Focus ON IMPROVING TEACHER QUALITY 

Research has shown that high-quality teachers are 
one of the most important factors in student learning, 
and schools across the nation will need to hire 2.2. 
million teachers over the next decade to serve rising 
enrollments and replace a large pool of retiring Baby 
Boomers. The Clinton-Gore Administration has 
made the recruitment, preparation, and training of 
high-quality teachers a priority, by increasing 
professional development grants and by raising the 

% Teachers With Major or Minor in 
Teaching Field 

90% ---as% 
82% 82% 

88_% 

80% _ 
7

8% 77% I 
70% --•--.-•-----,- -
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US Department of Education. "5-Year Report Card on 
American Education. "Fehruan' 2000 
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standards for teacher education and certification in the Higher Education Act of 1998. Already 
there are tangible gains - more teachers today have a major or minor in their primary teaching field 
than at the beginning of the Administration, and innovations such as the Troops-to-Teachers and the 
National Board of Professional Teaching Standards have led more highly educated and well-trained 
individuals to come into and stay in our classrooms. The Administration's Elementary and 
Secondary Education reauthorization proposal underscores the importance of every child having a 
qualified teacher by requiring states to ensure that teachers are fully qualified and certified, 
expanding critical teacher recruitment, preparation, and training mechanisms, including innovative 
methods to attract mid-career professionals to the field. The President's FY 2001 budget provides 
$1 billion for a strengthened program of recruitment and training, through expanding Troops-to­
Teachers and other programs such as Hometown Teachers, as well as expanded professional 
development in technology and early childhood education, and incentive and reward programs for 
both districts and teachers. · v.tµX ,..x.. -7..l..i7 '. ~ 

Teachers certified by the National Board of 
Professional Teaching Standards: 
Troops to Teachers participants hired (cumulative): 0 3 721 xxiii , 
Eisenhower Professional Development Grants: $246 million $335 million xxiv 

ADVANCING THE ACHIEVEMENT OF STUDENTS WITH DISABILITIES 

% Students With Disabilities in Regular 
Classrooms 

1996 46.20% 

1992 .~-4-0_.5_0_% ___ -4 

30% 40% 50% 

l l S. Department of Education Release, 411112000 

Greater attention to the needs of students with 
disabilities and early intervention has enabled 
more special needs students to matriculate in 
regular classrooms and complete high school. 
Expanded awareness and investments in early 
childhood education and high-quality reading 
programs have enabled educators to provide 
intensive assistance to children who not to long 
ago may very well have been shunted off into 
separate special education classrooms or 
schools. The President's FY 2001 budget 
further increases funds to states and districts to 
provide the specialized educational assistance 

that students with disabilities require, with an eye towards improving the learning and achievement 
of all students. In addition, in recognizing the critical role that qualified teachers play in the 
education of any child, the Administration has also requested additional funds for special education 
professional development. The President's FY 2001 budget incorporates a $333 million increase to 
fund Special Education at $6.4 billion, including funds to help schools implement research-based 
practices and to assist families provide crucial intervention services to children with disabilities are 
early as possible. 

Students with Disabilities graduating with 
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diplomas: 
Students taking the SAT reporting a disabling 42, 789 (96) 73, 169 (99) xxvi 

condition: 940 combined score 949 combined score 

ENHANCING THE REACH AND USAGE OF EDUCATION TECHNOLOGY 

The rising importance of technology and general computer literacy has made closing the digital 
divide a national challenge, one which has been a priority for the Clinton-Gore Administration. 
Whereas computers were largely luxuries in 
the most affluent school districts just a decade 
ago, the Administration's aggressive E-Rate 
program has made it possible for nearly all 
schools in the country, including even the 
poorest, to be connected to the internet and 
the wealth of resources associated with access 
to the digital superhighway. Yet access alone 
is not sufficient, and the Administration has 
led the crusade to work collaboratively with 
states, districts, industry experts, and 
institutions of higher education - to make 
sure that adequate professional development 
is available, so that teachers can be 

% High-Poverty Schools With Internet 

100% 90%--~ 

80%. 

60%. 

40%. 
19% 

20%· -
0% -- -----,--

1994 1999 

NCES. "Internet Access in U.S. Public Schools and Classrooms," 
February 20()() 

comfortable integrating technology in their curricula, and to ensure that appropriate software is 
developed - through the Preparing Tomorrow's Teachers to Use Technology and Technology 
Literacy Challenge Fund programs. To ensure that technology provides schools and students with 
the most effective applications to help them achieve and meet high standards, the President's FY 
200 l budget calls for $450 million for the Technology Literacy Challenge Fund and $170 million in 
funding for Next Generation Technology Innovation grants, for state-of-the art educational 
technology, including online and distance learning. The President's budget also includes increased 
commitments to the Community Technology Center and Preparing Tomorrow's Teachers to Use 
Technology programs. 

Schools with internet access: 
Community Technology Centers 

Preparing Tomorrow's Teachers to Use 
Technology 

35% (94) 
0 

0 

95o/o XXVll 
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INCREASING COLLEGE OPPORTUNITY AND MAKING COLLEGE AFFORDABLE FOR 

ALL AMERICANS 

Education beyond high school is essential not only for 
individual opportunity but for the health of the nation's 
economy. The Clinton-Gore Administration has been 
and continues to be extremely committed to expanding 

$4,000 
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$2,000 

$1,000 
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access to post-secondary education, through tmtlon and loan assistance and by implementing 
programs aimed at better preparing high school students to continue their education after graduation 
from high school. Greater numbers of high school graduates are going to directly to college and 
more working individuals are continuing their education today than ever before, thanks in part to 

Now 
1999 

19g2J92 

% Receiving Federal Grants & Loans 

0% 20% 40% 

the largest federal investment in higher education 
since the G.I. Bill. A nearly 50 percent increase 
in the maximum amount for federally-backed Pell 

9% grants, other student aid resources such as Work 
Study assistance, and the new Hope Scholarship 
and Lifetime Learning tax credits are available 
now for those continuing their education - and 
more individuals are completing college degrees 

60% 
and receiving federal aid today than just eight 
years ago. In addition, the AmeriCorps program 
has provided scholarships for over 150,000 young 

people to help them earn money for college while serving their communities. In addition, the 
President and Vice President have helped more low-income students prepare for college through the 
Administration's GEAR UP mentoring and college preparation initiative. The President's FY 2001 
budget underscores the importance of incresing access to higher education by providing an 
additional $125 million for GEAR UP; an increase of $80 million for TRIO; funds to provide SAT 
and ACT preparation courses for disadvantaged youth; and tax credits including the 10-year, $30 
billion College Opportunity tax cut that will provide up to $2,800 in tax relief for millions of 
families. 

High school graduates going$ directly"'college: 
GEAR UP participants: 10 
Work-study grant recipients: 
25-29 year olds with college degrees: 
Number of students benefiting from federal grants 
and loans: 
AmeriCorps Scholarships: 

27.3% 
6,231,000 (43%) 

0 

65.6% (1998) x Ill 

766,000 (?) 
1,000,000"ix (CHECKING) 
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i RAND, "Improving Student Achievement: What NAEP State Test Scores Tell Us,'' 2000. 
ii American Federation of Teachers, "Making Standards Matter 1999" 
iii American Federation of Teachers, "Making Standards Matter 1999" 
iv 1999 National Education Summit Briefing Book, p.8 
v NCES High School Transcript Study; Digest of Education Statistics 1999; Table 142 
vi Dept. of Education, "Local Success Stories: Reducing Class Size" (Nov. 99). 1996 numbers reflect national average 
size for elementary schools. 1999 figure represents class size in grades 1-3 for schools participating in President's class 
size reduction initiative. 
vii Dept of Education, "5-year Report Card" (Feb. 2000) 
viii Dept of Education, "5-year Report Card" (Feb. 2000) 
ix Dept of Education, "5-year Report Card" (Feb. 2000) 
·' Bureau of the Census, March 1998 CPS; Condition of Education 2000 Table 32-3 {reflects 3-year averages 91-93 & 
96-98) 
xi Department of Education, NAEP Trends in Academic Progress; Digest of Education Statistics 1999, Table 112 
xii Department of Education, NAEP Trends in Academic Progress; Digest of Education Statistics 1999, Table 112 
xiii Census Bureau; Condition of Education 2000, Table 32-1 
xiv The College Board; www.sat.org 
xv The College Board; www.sat.org/press/senior98/html/aptable3.html, www.sat.org/press/senior99/html/aptl I .html 
xvi Bureau of Census, "Educational Attainment in the U.S." March 1998 (www.census.gov/prod/3/98pubs/p20-5 l 3.pdf); 
Condition of Education 1999, p.126 
xvii NAEP 1996 Mathematics Report Card ( 1997) Table 3.5 
xviii Bureau of Census, "Educational Attainment in the U.S." March 1998 (www.census.gov/prod/3/98pubs/p20-
513.pdf); Condition of Education 1999, p.126 
xix The College Board; www.sat.org/press/senior98/html/aptable3.html, www.sat.org/press/senior99/html/aptl I .html 
xx Indicators of School Crime and Safety 1999 - Table A2; Digest of Education Statistics 1999, Table 90. 
xxi Depts of Education and Justice, "Indicators of School Crime and Safety" 9199, Figure 11.2 -- students carrying 
weapon to school at least once during past 30 days 
xxii National Board for Professional Teaching Standards, www.nbpts.org 
xxiii DOD, DANTES, 3130100, (voled.doded.mil/dantes/ttt/data.htm) 
xx iv OMB, FY2001 Budget p.43; Table 1-1 
"" Report on the Implementation of IDEA, 4/2000, Table AD3 
xxvi The College Board, www.sat.org 
xxvii NCES, Internet Access in U.S. Public Schools and Classrooms, 2/2000 
xxviii Census, CPS; Condition of Education 2000 Table 32-1 
xxix OMB, FY2001 Budget p. 237 
xxx Census Bureau 
xxxi OMB, Budget Appendices FY 1994 & FY2001; includes federal grants and loans only, 13 million Americans benefit 
from the HOPE Scholarship and Lifetime Learning Tax Credit. 

Ed11catio11al Progress 1992-2000 •Page 13 



Standards and Accountability 

President Clinton and Vice President Gore have led the movement for higher standards and accountability for 
all students. They have helped states set high education standards and are working for the right type of 
accountability that demands results and rewards progress. 

High Standards For All Students 
• In 1994, President Clinton and Vice President Gore fought for and won passage of Goals 2000 and 

the Improving America's Schools Act. The implementation of these acts has been crucial in 
helping states develop challenging curricula and set high performance standards. Today, 49 states 
require students to meet tough standards in core subjects, and 48 states test reading and 
mathematics skills in elementary, middle and high s'thool to ensure students are meeting those 
standards. [ 1999 National Education Summit]. 

);>- According to Republican Gov. Tommy Thompson, Goals 2000 "changed the face of education 
as we know it." [letter to Michael Cohen, senior advisor to Secretary Riley, 9/18/95] 

);>- A comprehensive General Accounting Office survey found that, "Almost all state and local 
officials said Goals 2000 funds provided valuable assistance to education reform efforts at both 
the state and local levels and that, without this funding, some reform efforts either would not 
have been accomplished or would not have been accomplished as quickly." [GAO, Goals 2000 
Flexible Funding Supports State and Local Education Reform, November 1998] 

• The Clinton-Gore Administration also passed significant education reforms that require states 
receiving Title I funds to ensure that all students are held to the same high standards, ending the 
practice of relegating poor children to a watered-down curriculum and remedial classes. [1994 ESEA 

Reauthorization]. Today, 11 million low-income students in 13,000 school districts benefit from 
higher expectations and a challenging curriculum geared to higher standards. [Dept. of Education, 
Challenging the Status Quo 1993-2000, 5100, p. 4] 

• Ending social promotion and providing students with the knowledge and skills necessary to 
perform in college and the workforce will ensure that all students receive a world class education. 
In 1996, President Clinton challenged all states to end social promotion the right way, by giving all 
children the support they need to meet high standards. To further this effect, the Administration 
has proposed the Education Accountability Act, which would require all states to end social 
promotion, and the FY2001 Budget proposal would provide the tools necessary to make sure all 
students have the chance to meet high standards by significantly expanding after-school and 
summer school opportunities, investing in high quality teaching, reducing class sizes and 
increasing access to early childhood education. [Educational Accountability Acy of 1999, FY 2001 Budget 
p.61] 

Fixing Failing Schools 
• President Clinton and Vice President Gore dedicated $134 million in Title I money to an 

Accountability Fund that is giving districts the resources to improve low performing schools 
through a variety of approaches, including providing professional development and implementing 
research based curricula. The Administration has requested $250 million for the fund next year. 
[Dept. of Education, Challenging the Status Quo 1993-2000, 5100, p. 4; OMB, FY200 l Budget, p.42] 

• The Clinton-Gore administration is now fighting for legislation that will require states and districts 
to identify schools with the lowest achievement results and tum them around. If the district fails to 
achieve results, the school could be shut down and reopened under new leadership or students 
could be transferred to charter schools. 
• After having been identified as performing below expectations on state assessments, Audubon 

Elementary School in Owensboro, Kentucky today ranks 1 B'h statewide in student performance 
among elementary schools. Since 1994, even with two-thirds of its students in poverty, 



Audubon has boosted the percentage of students scoring at a level of "proficient" and 
"distinguished" on state assessments from I 2 percent to 57 percent in writing; 5 percent to 70 
percent in reading; and 0 percent to 64 percent in science. 

How Standards and Accountability Transformed Head Start 
• When President Clinton and Vice President Gore took office, Head Start served too few children, 

and programs were not required to meet quality or performance standards. Bipartisan legislation 
signed by President Clinton in 1994 not only expanded Head Start, but reformed it to guarantee 
that providers meet standards for facilities, teachers, class size and learning. Those programs that 
couldn't meet the standards would lose their funding. Since 1993, 150 grantees have been closed 
while more than 200 identified as seriously deficien! have turned their programs around. 
Meanwhile, the Clinton-Gore Administration has de~icated $800 million for quality improvements 
to make sure that Head Start programs meet basic standards. And the Head Start curriculum now 
stresses reading and math skill development. [HHS, Improving Head Start: A Success Story, 6/16/2000] 



Investing in Proven Initiatives 

President Clinton and Vice President Gore have not only doubled federal resources for education and training, 
but they have focused federal resources on proven initiatives that work. 

Smaller Classes and Quality Teachers: Research proves that smaller class size leads to significant 
lasting gains in academic achievement. The Administration's initiative to hire 100,000 high quality 
teachers in the early grades has added 29,000 teachers, providing smaller classes for 1.7 million 
children. Class size in grades 1-3 has dropped from 23 to 18 students in schools taking advantage of 
grants. This year the administration is requesting ....... [Dept. of Education, Local Success Stories, Reducing 
Class Size, 11/99]. 
• We have had practically no discipline problems .. TH~ children are more like a team and they 

expect the best from each other. This saves a great amount of our instructional time. . .. /had only 
one child (from my class of 19) fail reading for the first six-week grading period. This alone is 
proof that the children are receiving more individualized instruction and they are greatly 
benefiting from class size reduction. -Teacher in Mississippi 

Public School Choice: Public school choice increases parental involvement and accountability, and 
encourages innovation. Charter schools increase a parents choice by offering alternative schools in 
the area. The number of charter schools in the country has increased from one to 1, 700 during the 
Clinton-Gore Administration, with the federal government providing nearly $400 million in total 
support. Today, more than 250,000 students are enrolled in charter schools in 39 states. [U.S. Dept. of 

Education, The State of Charter Schools, 2000]. The Administration has also expanded the Magnet schools 
program from 2,400 to 5,200 schools serving 1.5 million students, expanding access to high-quality 
programs in math, science, technology and arts. [Dept. of Education, Challenging the Status Quo 1993-2000, 
5100, p. 21] 

After-School and Summer School: Extended learning time is an essential strategy to improve reading 
and math scores and provide children a safe and productive environment in the after school hours, 
when most incidences of crime, alcohol and drug abuse occur. The 21st Century Community 
Learning Center initiative, launched by President Clinton and Vice President Gore in 1997, today 
provides after-school and summer school opportunities for 850,000 students. The Administration 
would expand this program to 10,000 schools and 2.5 million students, which would reduce the 
number oflatch key kids by 25 percent. [Dept. of Education, Challenging the Status Quo 1993-2000, 5100, pp. 12, 
32; FY2001 Budget, p.61] 

• Esmeralda, a stude1tt i1t the low-i1tcome school district of La Quinta, California, improved her 
reading level from 2. 75 to 5.80 through the Computer Curriculum Corporation program that 
provides reading software. She spent two hours a day, four days a week, in her school's 
computer lab, which was fu1tded by a 21st Century Community Learning Center grant. 

Technology in the Classroom: Today 78 percent of teachers receive training in using technology in 
the classroom, up from 51 percent in 1994. Internet access has grown from 4 percent of classrooms in 
1994 to 65 percent in 1999, with 100 percent of schools expected to be wired by the end of2000. And 
the Vice-President's E-rate program has provided internet access for 1 million classrooms and 
libraries. 

School Construction: needs data 
• High School reform: small schools/schools to work 
• School construction 
• Gearup 



Expanding and Improving Head Start: Thirty-five years of study and experience with Head Start 
has demonstrated that low-income children who participated were less likely to be held back in school 
or to be placed in special education classes and more likely to succeed in school and to graduate. 
[Council of Economic Advisers, Educating America: An Investment in our Future, 9/95] The Clinton-Gore 
Administration has enacted the largest expansion of Head Start ever, including expanding participation 
by over 200,000 children, extending Head Start to an all-day, full-year preschool program, and creating 
Early Head Start to support children under three and pregnant women. 



Student Achievement 

President Clinton and Vice President Gore introduced a strategy of high standards for all student, 
accountability for results and investment in what works that is beginning to pay off. Reading and math scores 
are up at all levels, college entrance scores are up and more students are heading to college. 

Higher Reading and Math Scores at All Levels 
• Average reading scores increased for students in grades 4, 8, and 12 between 1994-98. For eighth 

graders, the national average score was higher in 1998 than in 1994 and 1992. [NAEP 1998 Reading 
Report Card] 

• Students' scores on the NAEP mathematics scale have also increased for all three grades measured. 
Scores were higher in 1996 than in 1992 for all t;hre' grades, and higher in 1992 than in 1990. The 
national average scaled score for fourth graders in 1996 was 224, an increase of 11 points over the 
national average for 1990. The average for eighth graders in 1996 was 272, an increase of 9 points 
over 1990; and the average score for twelfth graders was 304, an increase of 10 points over 1990. 
[NAEP 1996 Mathematics Report Card] 

• Reading scores of 9-year-olds in the highest-poverty schools, where over 75% of students qualify 
for free or reduced-price lunch, rose by nearly one grade level on the National Assessment of 
Educational Progress (NAEP) between 1992 and 1996. 

• Math scores of 9-year-olds in the highest-poverty schools rose by one grade level between 1992 
and 1996. 

Students Are Taking Tougher Classes And Aiming Higher 
• In 1998, 55 percent of graduating high school seniors took a core curriculum ( 4 years of English, 3 

years each of social studies, science and math). In 1990, just 38 percent did. [NCES High School 
Transcript Study, 1999] 

• The number of students taking AP exams increased to 704,000 in 1999. In 1995 only 4 76,000 took 
AP tests. [The College Board, 8/31/99; 8/22/96] The Administration's Advanced Placement Initiative 
provides help to pay fees and provide classroom materials that has encouraged 92,000 low-income 
students to take AP exams since 1998 and will assist 80,000 more this year. [Dept. of Education, 
Challenging the Status Quo] 

College Entrance Scores Are Up 
• 1998 SAT math scores were the highest in 27 years. Verbal scores were the highest in 10 years, 

and have increased 5 points since 1992. Combined SAT scores have increased by 15 points since 
'92. [The College Board, 9/1/98; 8/31/99]. Need new numbers 

• Average ACT scores have also increased over the past seven years after remaining virtually flat 
between 1980-92. [ACT, 8/17/99]. 

• Over the last 10 years, SAT test scores for college-bound African American students have 
increased by a total of 13 points. [The College Board, 8/31/99] The gaps in test scores between African 
American and white elementary and secondary students have also closed slightly in Math, Science 
and Reading. [NCES, The Condition of Education 1999, p.2] 

Fewer Dropouts 
• The percentage of students who drop out of high school fell from 5.3 percent in 1994 to 4.6 percent 

in 1997. The largest improvements came among African American and lower-income students. 
[NCES, The Condition of Education: 1999, p. 110]. 

• The percentage of young adults who have completed high school is the highest level ever reported. 
Today, 88.1 percent of 25-29 year olds graduated from high school. The number has increased 
from 86.3 percent in 1992. [NCES, The Condition of Education: 1998] 



More Students Are Going To College 
• Between 1992-97, the percentage of high school graduates going to college increased from 61.9 

percent to 67.0 percent. The percentage of African American graduates going to college has 
increased by 12 points since 1992 and is now at its highest point ever. Low-income students are 
also much more likely to attend college. Today 50.6 percent of low-income graduates go on to 
college. In 1992, just 43.6 percent did. [NCES, The Condition of Education: 1999, p. 128] 



Dollars to Classrooms 

President Clinton and Vice President Gore have taken successful steps to improve efficiency in the 
Department of Education. Today 99 percent of funds for major education programs are distributed to 
states, the Department is doing more with fewer personnel and thousands of pages of paperwork and 
regulations h9ve been eliminated. 

Over 90 Percent of Federal Dollars to Local Districts 
• A 1999 GAO study found that 99 percent of appropriations for 10 major education programs are 

distributed to states. And 94 percent of these funds are distributed to local agencies. [GAO, Federal 
Education Funding, Allocation to State and Local Agencies for I 0 Programs, 9/99] 

, ' 
Doing More With Less 
• Despite the fact that President Clinton and Vice President Gore have doubled the federal 

government's investment in education, there are fewer Department of Education staff this year than 
there were in 1992. [Dept. of Education FY200 I Budget Summary] 

Eliminating Regulations and Unnecessary Programs 
• Since President Clinton and Vice President Gore took office, 65 programs totaling $625 million 

have been eliminated or consolidated. The U.S. Department of Education has eliminated 39 percent 
of departmental regulations - totaling 923 pages. [Testimony of Under Secretary Marshall Smith, 4/9/97] 

Reforms Saving Billions of Dollars 
• In 1990, the student loan default rate was 22.4 percent. Under the Clinton-Gore administration, the 

default rate has been cut every year, and is now a record low 8.8 percent. [5-year Report Card on 
American Education, February 2000] 

• Collection of defaulted student loans have tripled under the Clinton-Gore Administration, to $3.0 
billion in FYI 999. [Dept of Education, FY2001Budget Request, www.ed.gov] 

• The Direct Student Loan Program has saved taxpayers an estimated $4 billion since 1993. [Dept of 
Education, Challenging the Status Quo, p.41] 

• Federal subsidies for banks and guaranty agencies have been pared down, saving taxpayers an 
additional $1.6 billion. [Dept of Education, Challenging the Status Quo, p.41] 

Easing the Paperwork Burden 
• In 1994, President Clinton signed the ESEA Reauthorization Act, which eliminated two-thirds of 

regulations governing federal elementary and secondary education programs. As part of these 
reforms, states are allowed to submit a single form. This has resulted in elimination of 85 percent 
of the paperwork requirements. [Statement of Deputy Secretary Marshall Smith, 12/6/99] 

More State Flexibility than Ever Before 
• Since 1993, the Department has approved 4 78 waivers of regulations for states. [Waiver Fact Sheet, 

512000, www.ed.gov] In 1999, President Clinton signed the Education Flexibility Partnership Act, 
which allows all states with strong accountability safeguards the opportunity to waive many federal 
requirements in order to achieve results of local improvement plans. [Ed-Flex Fact Sheet, 6/28/00, 
www.ed.gov] 



Discipline and School Violence 

From day one, President Clinton and Vice President Gore have taken a tough stance against youth 
violence. They have adopted a zero tolerance policy against weapons in schools, and challenged 
states to adopt policies to improve order and safety in classrooms, including adopting school uniforms, 
enforcing truancy laws and imposing curfews. Although serious problems still exist across the country, 
crime in schools has dropped by more than one-third under The Clinton-Gore Administration. 

School Violence Rates Drop 
• School crime has decreased by more than one-third under President Clinton and Vice President 

Gore. In 1993, there were 155 school-related crime~ per 1000 students. The rate had dropped to 
102 per 1000 in 1997. [U.S. Dept of Justice, 1999 An~ual Report on School Safety] 

• The number of students carrying a weapon to school and students getting in fights at school has 
also dropped significantly since 1993. Serious crime dropped for the seventh year in a row, the 
longest continuous decline in nearly 40 years. [U.S. Dept of Justice, 1999 Annual Report on School Safety] 

• Reversing the previous upward trend, drug use had been stopped and drug use among teenage 
students has decreased or remained flat for three straight years. [Monitoring the Future Survey 1992-1999] 
Need new numbers 

Zero Tolerance for Guns and Weapons 
• President Clinton and Vice President Gore fought for passage of the Gun Free Schools Act, which 

requires the expulsion of students caught bringing weapons to schools. 
• The percentage of high school students who carried a weapon to school dropped from 12 to 9 

percent between 1993-97. [Dept. of Education/ Dept. of Justice, Annual Report on School Safety 1999] 

Encouraging Tougher Student Discipline Policies 
• President Clinton and Vice President Gore have encouraged schools to adopt school uniform and 

dress code policies and urged communities to enforce truancy laws and impose curfews. 

More Police Officers in Schools 
• President Clinton and Vice President Gore have designated $250 million in community policing 

grants to fund over 2,250 police officers to work in schools. [Dept. of Justice, Community Oriented 
Policing Services, www.usdoj.gov/cops/] 

After-School and Summer-School Opportunities Reduce Crime 
• President Clinton and Vice President Gore have provided funding for 7,700 after school and 

summer programs that serve 2.5 million students. Not only do these programs give students a safe 
place to improve skills necessary to meet tough academic standards, but they also have lowered 
crime rates in some areas where after-school programs have been implemented. [Dept of Education, 
Challenging the Status Quo, p.32] 

Proposals for Project SERV and School Councilors: 



Quality Teachers in Every Classroom 

q (r-;esident Clinton and Vice President Gore are helping communities hire 100,000 quality teachers in 
A.c..0W,..i9 I school districts across the country. They have drastically increased federal efforts to attract quality 
,,(.,hY \ teachers to high-need schools and are improving teacher training, pay and working to increase the 

1 respect for the teaching profession. They are also working to expand professional development for 
teachers, expanding the number of board certified teachers and have proposed requiring more 

/ secondary school teachers to have degrees in the subjects they teach. 

Largest teacher training and recruitment effort ever 
• President Clinton and Vice President Gore have lauq.ched the largest investment in teacher hiring 

~l and traini~g_e.v_er.--In 1998, the administration won funding to start hiring 100,00.0 new quality 
.1-- --- ----teach-ers~ver six yea;;: Sf.Ree thell President Glillton-antl-Vice-Preside~ ha~ured-a.to_tal __ 

of.$2.~-biHiorrtowarct-thcir-goal-and-e~peet-to-hire-49;-0QG-teaehers by4he-end-of-F¥2QOO. [Dept of 
Education, Challenging the Status Quo, p.32; Dept. of Education, FY2001 Budget Summary, www.ed.gov]] 

• President Clinton and Vice President Gore have nearly doubled funding for teacher quality and 
recruitment programs. In 1993, the federal government spent just $435 million to train and recruit 
quality teachers. In 1999, President Clinton fought for and secured $793 million. The 
administration's 2001 budget proposal would increase this to $1 billion annually. [FY2001 Budget, 
p.45] 

• The Clinton-Gore Administration is working to enact laws that would reduce the number of 

( 

teachers who teach outside their area of expertise. Today, 88 percent of science and 82 percent of 
math teachers in secondary schools had a major or minor in the area they taught. In 1993, 18 
percent of science teachers and 23 percent of math teachers were teaching outside of their field of ,,,,,y expertise. [NCES, Teacher Quality: A Report on the Preparations and Qualifications of Public School Teachers, 
1/1999]. 

Professional Development and Board Certification 
• President Clinton and Vice President Gore have encouraged professional board certification and 

licensing of teachers and launched state grants to encourage a rigorous process. [Higher Education 

Amendments of 1998]. There are currently 4,804,teachers certified by the National Board for 
Professional Teaching Standards. Thirty-eight states and 169 local school districts offer a variety of 
incentives, including fee support for candidates and salary increases for certified teachers. [NBPTS 
Release, 6/1/2000, www.nbpts.org]. 

• In order to educate students for the digital economy, teachers need to be computer literate and 
trained to integrate technology into the classroom. President Clinton and Vice President Gore have 
launched grants that are training 400,000 teachers to use technology in the classroom. [OMB, 
FY2001 Budget, p.46] 

• The Clinton-Gore Administration implemented the Troops to Teachers program to encourage 
former military personnel to become teachers. So far 3,600 teachers in schools in all 50 states and 
almost 2,000 school districts. [DANTES, Troops to Teachers Program Status Report, 3/30/2000] President 
Clinton and Vice President Gore have requested $25 million in funding for 2001 to substantially 
increase this proven pool of teaching talent and expand the successful concept to other mid-career 
professionals. [OMB, FY2001 Budget, p.45] 

Standards and Accountability in Teacher Training 
• The 1998 Higher Education Act signed by President Clinton holds states and teacher education 

programs accountable for preparing skilled teachers, and encouraging alternate ways for qualified 
professionals to enter the teaching profession. President Clinton and Vice President Gore have also 



/0 introduced annual report cards on teacher training, licensing and certification in each state. [Dept. of 
' :· Education, Improving Teacher Quality, Recruitment, and Preparation, www.ed.gov/offices/OPE/heatqp/tqp.sum.html] -
,1 

Hiring Quality Teachers Where They Are Needed Most 
_,J..j'J"The Clinton-Gore Administration's Class Size Reduction Initiative targets funds to high poverty 

communities, where the need for high quality teachers is the gre'\test, by distributing 80 percent of 
its funds on the basis of the number of poor children in each district. [Dept. of Education, Local Success 

_ Stories: Reducing Class Size, 11/99] 

,:i...--:- ~":• __ President Clinton and Vice President Gore have launched the American Indian Teacher Corps to 
;-u-L-r ... '-"\,1.; attract 1,000 new, high quality teachers to American Indian and Alaska native schools. They have 

nearly doubled funding for bilingual and English as a Second Language education and have 
requested funds to train 8,000 tutors to help stud,ent1\ with limited English skills excel academically. 
[OMB, FY 2001 Budget, pp. 43, 236] 



Expanding College Opportunity 

Recognizing that a college education is more important to success in today's economy than ever 
before. President Clinton and Vice President Gore have enacted the largest expansion of college 
opportunity since the GI Bill was passed in I 944. They have drastically increased the federal 
investment in student aid, resulting in an increase in the number of students receiving aid, enrolling in 
college, and the number of students preparing for college. 

Opening the Doors of College to All Americans 
• President Clinton and Vice President Gore have enacted the largest expansion of college 

opportunity for Americans since the GI Bill. The C~inton-Gore Administration proposed and 
initiated the HOPE Scholarship and Lifetime Learning Tax Credits. These two programs provide 
tax credits worth a total of $6.8 billion to 10 million families. The Administration has expanded 
participation in the work study program, so that 1 million students can work their way through 
school. They also created AmeriCorps, which has helped 150,000 students earn money for college 
through community service. [OMB, FY2001 Budget] 

• The Clinton-Gore Administration created the Direct Lending program, which has made borrowing 
money for college cheaper and easier, saving students and their families over $8 billion and saving 
taxpayers more than $5 billion since 1993. Direct lending has reduced paperwork and fees for 
students and costs to the federal government. The Administration has also cut student loan interest 
rates and origination fees for all students, saving students more than $8 billion. And Clinton-Gore 
economic policies have kept interest rates low, reducing college costs for students taking out loans 
by and estimated $200 per year. [Dept of Education, Challenging the Status Quo; White House Fact Sheet, 
1127/00] 

• President Clinton and Vice President Gore have increased the maximum Pell Grant award by 
$1,000, and proposed an additional $200 increase next year. Between 1993 and 1999, the 
maximum Pell Grant award has increased slightly faster than the rate of college tuition and fees. 
During the previous administration, college tuition and fees increased much quicker than the 
maximum Pell Grant. [Dept. of Education, Pell Grant Year-End Report, 1998-99; OMB, FY 2001 Budget; Dept. 
of Education, Digest of Education Statistics, Table 317] 

• This Administration has greatly expanded the availability of student aid. More than 2.5 million 
more students receive some sort of federal grant, loan or work-study assistance today than in 1992, 
and this number does not include the 10 million families taking advantage of HOPE Scholarships 
and Lifetime Learning Tax Credits. [OMB, FY2001 Budget Appendix, p. 369; FY1994 Budget Appendix] 

More Students Going to College 
• As a result of President Clinton and Vice President Gore's efforts, more high school graduates are 

going directly to college today than ever before. In 1998, 66 percent of high school graduates went 
directly to college. This translates into an estimated 1.6 million students, or more than 200,000 · 
more than went directly to college in 1992. [Condition of Education 2000 Table 32-1] 

• Particularly impressive gains have been made among low-income students and African-Americans. 
The percentage of high school graduates going directly to college has increased from 44 percent in 
1992 to more than 50 percent in 1997 among low-income families and from 50 percent in 1992 to 
62 percent in 1998 among African American students. [Condition of Education 2000 Tables 32-1, 32-3] 



Preparing Students for College Early 
• In 1998, President Clinton and Vice President Gore created GEAR-UP to encourage students to 

begin planning for college as early as sixth grade. Research shows that students talcing challenging 
courses in middle school are much more likely to succeed in high school and go on to college. The 
program will benefit more than 750,000 students. [Dept. of Education, GEAR-UP FY2001 Funding 
Information, www .ed.gov/gearup] 

• The Administration has also expanded the TRIO programs, a network of eight initiatives designed 
to help low-income, first-generation college, and disabled individuals achieve academic success 
beginning in middle school, throughout college, and into graduate school. Since 1993, funding for 
the programs has increased from $388 million to $645 million, and TRIO programs now offer 
services to 730,000 students. [Dept of Education, Chall~nging the Status Quo] 

• The number of students taking Advanced Placement exams increased to 704,000 in 1999. In 1995 
only 4 76,000 took AP tests. [The College Board, 8/31/99; 8/22/96] The Administration's Advanced 
Placement Initiative provides help to pay fees and provide classroom materials that has encouraged 
92,000 low-income students to take AP exams since 1998 and will assist 80,000 more this year. 
[Dept. of Education, Challenging the Status Quo] 
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Standards and Accountability 

President Clinton and Vice President Gore have led the movement for higher standards and accountability for 
all students. They have helped states set high education standards and are working for the right type of 
accountability that demands results and rewards progress. 
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• In 1994, President Clinton and Vice President Gore fought for j1{f(f won passage of Goals 2000 and 
ul'_111 ( vl-~_!he Improving America's Schools Act. T~~urha'le'been crucial in helping states 

develop challengmgc~s and set high performance standards. Today, 49 states require 
students to meet tough standards in core subjects, and 48 states test reading and mathematics skills 
in elementary, middle and high school. [1999 National Education Summit]. -r 0 _0.·i-{!1 .• J/C(_ ffi-::<.§{.,;,,-c;· .~./(.{' "'<'.{~ 
>- According to Republican Gov. Tommy Thompson, Goals 2000 "changed the face of eJucftftfn <·~1:'"4-c,,.?, 

as we know it." [letter to Michael Cohen, senior advisor to Secretary Riley, 9/18/95] ,_, 
>- A comprehensive General Accounting Office survey found that, "Almost all state and local 

officials said Goals 2000 funds provided valuable assistance to education reform efforts at both 
the state and local levels and that, without this funding. some reform efforts either would not 
have been accomplished or would not have been accomplished as quickly." [GAO, Goals 2000 
Flexible Funding Supports State and Local Education Reform, November 1998] 

Hip:.ft!atttla:r!Cl"::fo1 All Students 
• The Clinton-Gore Administration also passed significant education reforms that require states 

receiving Title I funds to ensure that all students are held to the same high standards, ending the 
practice of relegating poor children to a watered-down curriculum and remedial classes. [ 1994 ESEA 
Reauthorization]. Today, 11 million low-income students in 13,000 school districts benefit from 
higher expectations and a challenging curriculum geared to higher standards. [Dept. of Education, 
Challenging the Status Quo 1993-2000, 5100, p. 4] 

-116-ldirrg:S"cllm)ls Accouiifii61e.fo.r--Remlts FZ;<17 FaJ!.v.j_ 5-c-1l.~5-
• President Clinton and Vice President Gore dedicated $134 million in Title I fmms to an 

fck:countability fifnd that is giving lB'~~Jfotf11:ing-sG~-o~the-~<W:-tcrimrrrov~--J)efffii~. !}Ce. The . 
Ad . . . h d $250 . l" tu.':-'"~ f <2..c-""~-""'""."-0 ~~r.' k"Cv -p'O"'l}<A...";_,?_' ·If....(...~) mm1strat1on as requeste m1 ion ror tue un next year. [Dept'. of education, hallenging µi.e ·" ;... .... 
Status Quo 1993-2000, 5100, p. 4; OMB, FY200 I Budget, p.42] " 

• The Clinton-Gore administration is now fighting for legislation that will require states and disU:~ 
. to i~entify schools with the_lowest achievement results and tum them around. lfth~fai~to) 

cVv"-l,,1J!.._·1 achieve results, tb.e..Ie:!>ponsihl.e~ho.o.l-sta~n-be-~F©?:o-r the school could be shut down an~o·t-(.(.<(i 
' /V'~ , .. Tstudents transferred to ~~ie-school5t1H ntc:drsr~t. [Educational Excellence for All Children Act] 

} ... u---fJJ~ ,. Gummtly, onLy-19 .s.tat§_hav~ -~y:g~fM1:f09~_ntifyJow-performing schools and-just 16 have systems 
. te-hokl-oGhoo.ls-aGGountab le. [ 1999 National Education Summit]. 

c: ~ .£--cJ:.'&w C'-7'/ • -.~ ' 7 ... J..:..;.,. ,..;!__t.,.l.-11& ( l7 /f v £ ) 
How Standards and Accountability rans ormed Head Start 
• When President Clinton and Vice President Gore took office, Head Start served too few children, 

and programs were not required to meet quality or performance standards. Bipartisan legislation 
signed by President Clinton in 1994 not only expanded Head Start, but reformed it to guarantee 
that providers meet standards for facilities, teachers, class size and learning. Those programs that 
couldn't meet the standards would lose their funding. Since 1993, 150 grantees have been closed 
while more than 200 identified as seriously deficient have turned their programs around. 
Meanwhile, the Clinton-Gore Administration has dedicated $800 million for quality improvements 
to make sure that Head Start programs meet basic standards. And the Head Start curriculum now 
stresses reading and math skill development. [HHS, Improving Head Start: A Success Story, 6/16/2000] 
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Investing in Proven Initiatives 

President Clinton and Vice President Gore have not only doubled federal resources for education and training, 
but they have focusedfederal resources on proven initiatives that work. 

...-el!..-M,.~,,,.;r r!-u;h _ 
'o--<-_pJ_OJ.,'"' Smaller Classes and Quality Teachers: Research proves that smaller class size leads to sig~L/ ~p 

--~readiu.g,math-ancl--sbi-ence. The Administration's~ t,P,_Nre 100,000ieaehers in the 
early grades has added 29,000 teachers, providing smaller classes1'or 1~-.:m1ilion children. Class size 
in grades 1-3 has dropped from 23 to 18 students in schools taking advantage of grants. [Dept. of - . 

.JI Education, Local Success Stories, Reducing Class Size, 11/99]. ? /_;.vu -yYc-f '-<-lit '~~-t.?t(.z'z:,J<tH/ .-<f;, ~',7 ~ 
1' 1/J~ • 

Public School Choice: Public school choice increases parental involvement and accountability, and 
encourages innovation!! The number of charter schools in the country has increased from one to 1, 700 
during the Clinton-Gore Administration, with the federal government providing nearly $400 million in 
total support. Today, more than 250,000 students are enrolled in charter schools in 39 states. [U.S. 

Dept. of Education, The State of Charter Schools, 2000]. The Administration has also expanded the Magnet 
schools program from 2,400 to 5,200 schools serving 1.5 million students, expanding access to high­
quality programs in math, science, technology and arts. [Dept. ofEducation, C)}allengi9g the Status Quo 1993- . 
2000, 5/00, p. 21].-... .JLv.t2:0. ALc.k~ ~t.'::~J ~ ·~(_' ~..__l01_h; -.<...~~ -f!,,__,_£ c~/JL-Lt·~· 

~<'..-·~~-*~Alf-~' ·'41 ·-L.\'.e CV'Ji.61.. /' 

After-School and Sum~er chool:~ridcil~aming-time-has-been-shown-to-improve.reading and 
math-SGeres-and-proVi ct·es~a 0 I ti ona)-opportuni ties-for-parents-tO--become-invoJvedin_their-Childrens: 
education. IA-some-areas,--it-has-also-been-shown-to-rnduce~uvenile.crime. President Clinton and Vice 
President Gore launched the 21st Century Community Leaming Centers initiative in 1997. Today, the 
program provides_ after- c o.ol 9:l1.!51!.m.~r school opportunities for 850,000 students. The 
Administration . expan tlilsprogram to I 0,000 schools and 2.5 million students. [Dept. of 
~B~n, Challenging the Status Quo 1993-2000, 5/00, pp. 12, 32; FY2001 Budge:, p.61] _ ~ , 

/ 
_ . 

• 1 • Jf'r.-ev"flk Ttl J'·M.a;( fP{faf,,Jl --v-:.JJ.,-? .~ 9 C f~ /Yc-;./.J;: ~~'•Y~lrJ ... 
1.J Ending-SociaLP-romottott: Our .scllflels-do-students-a-d1sseFV-1ee-when-they-grn8uate-them-wtthout the ft.: _ 

knowledge-and-skills-necessary-t6-pe1 fomrin-coHege-or-n1e-wor·kfBree. In 1996, President Clinton ~ -"'~~ 
challenged all states to end social promotion the right way, by giving all children the support they need 
to meet high standards. Tuday, 2~gh-seh~l~xtt-~xams;-comQared-with-just-10~9~~-/o .,. __ " 
[-1999-NationaLEducation-Summit B1iefi11g-Boolr,p;8·]:-Vfhe Admm1strahon has• proposed the Education ~rf,uu:~ 
Accountability Act, which would require all states to end social promotion, and the"': FY2001 Budget ~l, 

' / 

/~,~~would provide the tools necessary to make sure all students have the chance to meet high standards by 
significantly expanding after-school.and summ~r school opportunities, [Educational Accountabiljty Acy of ' 
1999, FY 2001 Budgetp.61] -;'VV'-"·"-X.~~J ~ -tJ..:/-1( ?)-1...c..-...Wrlj .~Mt..-v,- /?:.Jz.A~/ ·~-VA ~JA? ti-v.J 

~/~'t-L(f cve....u..tJA .:.:i-0 .-Q,.ivJy --e.£;.,{~r/ .J-N-"-<-~. 

Technology in the Classroom: Today 78 percent of teachers receive training in using technology in 
the classroom, up from 51 percent in 1994. Internet access has grown from 4 percent of classrooms in 
1994 to 65 percent in 1999, with 100 percent of schools expected to be wired by the end of 20~. And 
the Vice-President's E-rate program has provid~~~cces§._for 1 million classrooms and libraries,. .u.r~-1 1c o ''>-v 

..._... /'-"'lt-1 cr( ~-C.,,.c{'.,; ~ . , 

S~hools: The Clinton-Gore Administration has relied on proven discipline and prevention 
rneth~Q~ violence in schools. The COPS · po 1cmg 1111 iative has provided 
2,25? office~s for school.s:-[Dep~ , ommunity Oriented Policing Services, ~ww.usdoj.gov/cops/]. . 

President Clmton and V ce~dent6ore.eu~ouraged the use of school um forms and succeeded m .-
passing zero to] ce laws that in the first two years-~sulted in the e~~on of nearly 10,00?_ ~'.;c~1 7 
students rought weapons to schools. [U.S. Dept. of Education, Report on State Implementation onheGun-

Fr- e Schools Act, 1997-98] These initiatives have worked: The scho~lcrilne·rate has dropped by one-third 



-Wice I 223 and far few.er..=students·repoirbringttig-weapons to school-:-[l*S:""-mprm-fustice-;-f999-'A.ru1ual 
Repor-t-on-SehooLSa fety] 

Expanding a~ Head Start: Thirty-five years of study and experience with Head Start 
has demonstrated that low-income children who participated were less likely to be held back in school 
or to be placed in special education classes and more likely to succeed in school and to graduate. 
[Council of Economic Advisers, Educating America: An Investment in our Future, 9/95] The Clinton-Gore 
Administration has enacted the largest expansion of Head Start ever, including expanding participation 

_k ~)_'over 20Q..O_QQ_ cpildren, extending Head Start to an all-day, full-year preschool program, and creating 
-4-l~.;r Early Head Sta~ children under three and pregnant women. President-Clinton_and..YjceJ1esident 
~ implemented far-react1ing-qua-l~t-y-imprevemento-including--mandat0ry-quality-and 
perfomttmce-stand-arcls,prefessffi-na-1-oovelepment-and-a-reading-and-math-skills.cur-r-icu.l-Ym-:-[Hl:IS, 
lmpFffil-ing He~ Start· A Success . .Story,_6Ll6/20.00L 



Education Achievement 
~--z .._.,jj -12-~icr.t..:4/ / d'tn -~4 

President Clinton and Vice President Gore introduced a strategy of lzigh~standards..g,nJ accountabilit!flzat is :ill 
beginning to pay off Reading and math scores are up at all levels, college entrance scores are up and more . - '\:1 
students a:e heading to college. African Ame1:icans-and-women-have-made-particular/y-impressive-gains-over ~ 
tbe-past-eighLyears.- -ct "i.:"). 

o~ 
Higher Reading and Math Scores at All Levels 

- _ A.¥era~ai-R-g-swf0s-i-neFeased-fer-studentsin-grades-4;-8,-and-l-2--between-l-994=98: For eighth 
gra.ders, the national-average-score-was-higher in 1998- than in 1994 and 1_992. [NA~P 1998 Reading 
Report Card] 

• Students' scores on the NAEP mathematics scale have also increased for all three grades measured. 
Scores were higher in 1996 than in 1992 for all three grades, and higher in 1992 than in 1990. The 
national average scaled score for fourth graders in 1996 was 224, an increase of 11 points over the 
national average for 1990. The average for eighth graders in 1996 was 272, an increase of 9 points 
over 1990; and the average score for twelfth graders was 304, an increase of 10 points over 1990. 
[NAEP 1996 Mathematics Report Card] 

Students Are Taking Tougher Classes And Aiming Higher 
• In 1998, 55 percent of graduating high school seniors took a core curriculum ( 4 years of English, 3 

years each of social studies, science and math). In 1990, just 38 percent did. [NCES High School 
Transcript Study, 1999] 

• The number of students taking AP exams increased to 704,000 in 1999. In 1995 only 476,000 took 
AP tests. [The College Board, 8/31/99; 8/22/96] The Administration's Advanced Placement Initiative 
provides help to pay fees and provide classroom materials that has encouraged 92,000 low-income 
students to take AP exams since 1998 and will assist 80,000 more this year. [Dept. of Education, 
Challenging the Status Quo] 

,..-"-uj College Entrance Scores Are Up 
_,,.A-4.tJ.~_t- • 1998 SAT math scores were the highest in 27 years. Verbal scores were the highest in 10 years, 
,, ... ~ t-J, and have increased 5 points since 1992. Combined SAT scores have increased by 15 points since 

'92. [The College Board, 9/1/98; 8/31/99]. 

• Average ACT scores have also increased &igRificant-ly-over the past seven years after remaining 
virtually flat between 1980-92. [ACT, 8/17/99]. 

Fewer Dropouts 
• The percentage of students who drop out of high school fell from 5.3 percent in 1994 to 4.6 percent 

in 1997. The largest improvements came among African American and lower-income students. 
[NCES, The Condition of Education: 1999, p. 11 OJ. 

• The percentage of young adults who have completed high school is the highest level ever reported. 
Today, 88.1 percent of 25-29 year olds graduated from high school. The number has increased 
from 86.3 percent in 1992. [NCES, The Condition of Education: 1998] 

More Students Are Going To College 
• Between 1992-97, the percentage of high school graduates going to college increased from 61.9 

percent to 67.0 percent. The percentage of African American graduates going to college has 
increased by 12 points since 1992 and is now at its highest point ever. Low-income students are 
also much more likely to attend college. Today 50.6 percent of low-income graduates go on to 
college. In 1992, just 43.6 percent did. [NCES, The Condition of Education: 1999, p. 128] 



I 

Raising Ach-ie-vement of-AH-Students--
-~ \• Reading scores of 9-year-olds in the highest-poverty schools, where over 75% of students qualify 

--;i-,c ) for free or reduced-price lunch, rose by nearly one grade level on the National Assessment of 
,:~~ '\ Educational Progress (NAEP) between 1992 and 1996. 
~;:J_-x:h)• Math scores of 9-year-olds in the highest-poverty schools rose by one grade level between 1992 

and 1996. 
Over the last 10 years, SAT test scores for college-bound African American students have 
increased by a total of 13 points. [The College Board, 8/31/99] The gaps in test scores between African 
American and white elementary and secondary students have also closed slightly in Math, Science 
and Reading. [NCES, The Condition of Education 1999, p. 2] 



Dollars to Classrooms 

President Clinton and Vice President Gore have taken successful steps to improve efficiency in the 
Department of Education. Today 99 percent of funds for major education programs are distributed to 
states, the Department is doing more with fewer personnel and thousands of pages of paperwork and 
regulations have been eliminated. 

Over 90 Percent of Federal Dollars to Local Districts 
• A 1999 GAO study found that 99 percent of appropriations for 10 major education programs are 

distributed to states. And 94 percent of these funds are distributed to local agencies. [GAO, Federal 
Education Funding, Allocation to State and Local Agencies for 10 Programs, 9/99] 

.. ~~ ~ --c.-v-~-,1{ _Re.-<-~ 
Fewer E@ueetian Department Employees ,_-4;c.Jf·-f1?..c:f 

• Despite the fact that Preside~t Clinton and Vice President Gore have iflereased the federal 
'Jr ..., government's ~~enf'fo ~bcation, there are ~ fewer Department of Education staff this 
r;-~d : year than there were m 1992. [Dept. of Education FY2001 Budget Summary] 

Eliminating Regulations and Unnecessary Programs 
• Since President Clinton and Vice President Gore took office, 65 programs totaling $625 million 

have been eliminated or consolidated. The U.S. Department of Education has eliminated 39 percent 
of departmental regulations - totaling 923 pages. [Testimony of Under Secretary Marshall Smith, 4/9/97] 

Reforms Saving Billions of Dollars 
• In 1990, the student loan default rate was 22.4 percent. Under the Clinton-Gore administration, the 

default rate has been cut every year, and is now a record low 8.8 percent. [5-year Report Card on 
American Education, February 2000] 

• Collectiol)$of defaulted student loans have tripled under the Clinton-Gore Administration, to $3.0 
billion in FYI 999. [Dept of Education, FY2001 Budget Request, www.ed.gov] 

• The Direct Student Loan Program has saved taxpayers an estimated $4 billion since 1993. [Dept of 
Education, Challenging the Status Quo, p.41] 

• Federal subsidies for banks and guaranty agencies have been pared down, saving taxpayers an 
additional $1.6 billion. [Dept of Education, Challenging the Status Quo, p.41] 

Easing the Paperwork Burden 
• In 1994, President Clinton signed the ESEA Reauthorization Act, which eliminated two-thirds of 

regulations governing federal elementary and secondary education programs. As part of these 
reforms, states are allowed to submit a single form. This has resulted in elimination of 85 percent 
of the paperwork requirements. [Statement of Deputy Secretary Marshall Smith, 12/6/99] 

More State Flexibility than Ever Before 
• Since 1993, the Department has approved 478 waivers of regulations for states. [Waiver Fact Sheet, 

5/2000, www.ed.gov] In 1999, President Clinton signed the Education Flexibility Partnership Act, 
which allows all states with strong accountability safeguards the opportunity to waive many federal 
requirements in order to achieve results of local improvement plans. [Ed-Flex Fact Sheet, 6/28/00, 
www.ed.gov] 



Discipline and School Violence 

From day one, President Clinton and Vice President Gore have taken a tough stance against youth 
violence. They have adopted a zero tolerance policy against weapons in schools, and challenged 
states to adopt policies to improve order and safety in classrooms, including adopting school uniforms, 
enforcing truancy laws and imposing curfews. Although serious problems still exist across the country, 
crime in schools has dropped by more than one-third under The Clinton-Gore Administration. 

School Violence Rates Drop 
• School crime has decreased by more than one-third under President Clinton and Vice President 

Gore. In 1993, there were 155 school-related crimes per 1000 students. The rate had dropped to 
102 per 1000 in 1997. [U.S. Dept of Justice, 1999 Annual Report on School Safety] 

• The number of students carrying a weapon to school and students getting in fights at school has 
also dropped significantly since 1993. Serious crime dropped for the seventh year in a row, the 
longest continuous decline in nearly 40 years. [U.S. Dept of Justice, 1999 Annual Report on School Safety] 

~'!t_;u • ~d-t'feTld-in-dru~:iad-been-Stepped-aAd drug use among teenage students has decreased 
,.,.,..; ..J~ •. or remamed flat for three straight years. [Monitoring the Future Survey 1992-1999] 

1J . - -·"·.lb·- 7 --vJ-W ,...,.,,.... •• 

Zero Tolerance for Guns and Weapons 
• President Clinton and Vice President Gore fought for passage of the Gun Free Schools Act, which 

J 
requires the expulsion of students caught bringing weapons to schools. In the a€t~-titsLtWO-¥ears, 
-nearly-l-&,000-st-udents-were_expelled .for-weapons_v:iolatiot.lS-.-fU.,&-Dept.-of-Education,.Report-on State 

I lmp'6mentatron-of11reChriFFree-Schools..Act, .... l-99'.7-98l 

.. AfJ!J/
1
• The percentage of high school students who carried a weapon to school dropped from 12 to 9 

i.r~,7 percent between 1993-97. [Dept. of Education/ Dept. of Justice, Annual Report on School Safety 1999] 

? Encouraging Tougher Student Discipline Policies l • President Clinton and Vice President Gore have encouraged schools to adopt school unifom1 and 
1 

~ dress code policies and urged communities to enforce truancy laws and impose curfews. 

}_:,'. More Police Officers in Schools 
3,. • President Clinton and Vice President Gore have designated $250 million in community policing 
~? grants to fund over 2,250 police officers to work in schools. [Dept. of Justice, Community Oriented 
f~· Policing Services, www.usdoj.gov/cops/] 

:\; After-School and Summer-School Opportunities Reduce Crime 
• President Clinton and Vice President Gore have provided funding for 7,700 after school and 

summer programs that serve 2.5 million students. Not only do these programs give students a safe 
place to improve skills necessary to meet tough academic standards, but they also have lowered 

. ~,.<Z.o··w~[_---cr!rner;te~ift>areas where after-school programs have been implemented. [Dept of Education, 
~ Challenging the Status Quo, p.32] 



Quality Teachers in Every Classroom 

President Clinton and Vice President Gore are helping communities hire 100, 000 quality teachers in 
school districts across the country. They have drastically increased federal efforts to attract quality 
teachers to high-need schools and are improving teacher training, pay and working to increase the 
respect for the teaching profession. They are also working to expand professional development for 
teachers, expanding the number of board certified teachers and have proposed requiring more 
secondary school teachers to have degrees in the suNects they teach. 

Largest teacher training and recruitment effort ever 
• President Clinton and Vice President Gore have launched the largest investment in teacher hiring 

and training ever. In 1998, the administration won funding to start hiring 100,000 new quality 
teachers over six years. Since then President Clinton and Vice President Gore have secured a total 
of $2.5 billion toward their goal and expect to hire 49,000 teachers by the end of FY2000. [Dept of 
Education, Challenging the Status Quo, p.32; Dept. of Education, FY2001 Budget Summary, www.ed.gov]] 

• President Clinton and Vice President Gore have nearly doubled funding for teacher quality and 
recruitment programs. In 1993, the federal government spent just $435 million to train and recruit 
quality teachers. In 1999, President Clinton fought for and secured $793 million. The 
administration's 2001 budget proposal would increase this to $1 billion annually. [FY2001 Budget, 
p.45] 

• The Clinton-Gore Administration is working to enact laws that would reduce the number of 
teachers who teach outside their area of expertise. Today, 88 percent of science and 82 percent of 
math teachers in secondary schools had a major or minor in the area they taught. In 1993, 18 
percent of science teachers and 23 percent of math teachers were teaching outside of their field of 
expertise. [NCES, Teacher Quality: A Report on the Preparations and Qualifications of Public School Teachers, 
1/1999]. 

Professional Development and Board Certification 
• President Clinton and Vice President Gore have encouraged professional board certification and 

licensing of teachers and launched state grants to encourage a rigorous process. [Higher Education 

Amendments of 1998]. There are currently 4,804 teachers certified by the National Board for 
Professional Teaching Standards. Thirty-eight states and 169 local school districts offer a variety of 
incentives, including fee support for candidates and salary increases for certified teachers. [NBPTS 
Release, 61112000, www.nbpts.org]. 

• In order to educate students for the digital economy, teachers need to be computer literate and 
trained to integrate technology into the classroom. President Clinton and Vice President Gore have 
launched grants that are training 400,000 teachers to use technology in the classroom. [OMB, 
FY2001 Budget, p.46] 

• The Clinton-Gore Administration implemented the Troops to Teachers program to encourage 
former military personnel to become teachers. So far 3,600 teachers in schools in all 50 states and 
almost 2,000 school districts. [DANTES, Troops to Teachers Program Status Report, 3/30/2000] President 
Clinton and Vice President Gore have requested $25 million in funding for 2001 to substantially 
increase this proven pool of teaching talent and expand the successful concept to other mid-career 
professionals. [OMB, FY2001 Budget, p.45] 

Standards and Accountability in Teacher Training 
• The 1998 Higher Education Act signed by President Clinton holds states and teacher education 

programs accountable for preparing skilled teachers, and encouraging alternate ways for qualified 
professionals to enter the teaching profession. President Clinton and Vice President Gore have also 



introduced annual report cards on teacher training, licensing and certification in each state. [Dept. of 
Education, Improving Teacher Quality, Recruitment, and Preparation, www.ed.gov/offices/OPE/heatqp/tqp.sum.html] 

Hiring Quality Teachers Where They Are Needed Most 
• The Clinton-Gore Administration's Class Size Reduction Initiative targets funds to high poverty 

communities, where the need for high quality teachers is the greatest, by distributing 80 percent of 
its funds on the basis of the number of poor children in each district. [Dept. of Education, Local Success 
Stories: Reducing Class Size, 11/99] 

• President Clinton and Vice President Gore have launched the American Indian Teacher Corps to 
attract 1,000 new, high quality teachers to American Indian and Alaska native schools. They have 
nearly doubled funding for bilingual and English as a Second Language education and have 
requested funds to train 8,000 tutors to help students with limited English skills excel academically. 
[OMB, FY 2001 Budget, pp. 43, 236] 



Expanding College Opportunity 

Recognizing that a college education is more important to success in today's economy than ever 
before. President Clinton and Vice President Gore have enacted the largest expansion of college 
opportunity since the GI Bill was passed in 1944. They have drastically increased the federal 
investment in student aid, resulting in an increase in the number of students receiving aid, enrolling in 
college, and the number of students preparing for college. 

Opening the Doors of College to All Americans 
• President Clinton and Vice President Gore have enacted the largest expansion of college 

opportunity for Americans since the GI Bill. The Clinton-Gore Administration proposed and 
initiated the HOPE Scholarship and Lifetime Leaming Tax Credits. These two programs provide 
tax credits worth a total of $6.8 billion to 10 million families. The Administration has expanded 
participation in the work study program, so that 1 million students can work their way through 
school. They also created AmeriCorps, which has helped 150,000 students earn money for college 
through community service. [OMB, FY2001 Budget] 

• The Clinton-Gore Administration created the Direct Lending program, which has made borrowing 
money for college cheaper and easier, saving students and their families over $8 billion and saving 
taxpayers more than $5 billion since 1993. Direct lending has reduced paperwork and fees for 
students and costs to the federal government. The Administration has also cut student loan interest 
rates and origination fees for all students, saving students more than $8 billion. And Clinton-Gore 
economic policies have kept interest rates low, reducing college costs for students taking out loans 
by and estimated $200 per year. [Dept of Education, Challenging the Status Quo; White House Fact Sheet, 
1/27 /00] 

• President Clinton and Vice President Gore have increased the maximum Pell Grant award by 
$1,000, and proposed an additional $200 increase next year. Between 1993 and 1999, the 
maximum Pell Grant award has increased slightly faster than the rate of college tuition and fees. 
During the previous administration, college tuition and fees increased much quicker than the 
maximum Pell Grant. [Dept. of Education, Pell Grant Year-End Report, 1998-99; OMB, FY 2001 Budget; Dept. 
of Education, Digest of Education Statistics, Table 317] 

• This Administration has greatly expanded the availability of student aid. More than 2.5 million 
more students receive some sort of federal grant, loan or work-study assistance today than in 1992, 
and this number does not include the 10 million families taking advantage of HOPE Scholarships 
and Lifetime Leaming Tax Credits. [OMB, FY2001 Budget Appendix, p. 369; FYl994 Budget Appendix] 

More Students Going to College 
• As a result of President Clinton and Vice President Gore's efforts, more high school graduates are 

going directly to college today than ever before. In 1998, 66 percent of high school graduates went 
directly to college. This translates into an estimated 1.6 million students, or more than 200,000 
more than went directly to college in 1992. [Condition of Education 2000 Table 32-1] 

• Particularly impressive gains have been made among low-income students and African-Americans. 
The percentage of high school graduates going directly to college has increased from 44 percent in 
1992 to more than 50 percent in 1997 among low-income families and from 50 percent in 1992 to 
62 percent in 1998 among African American students. [Condition of Education 2000 Tables 32-1, 32-3] 



Preparing Students for College Early 
• In 1998, President Clinton and Vice President Gore created GEAR-UP to encourage students to 

begin planning for college as early as sixth grade. Research shows that students taking challenging 
courses in middle school are much more likely to succeed in high school and go on to college. The 
program will benefit more than 750,000 students. [Dept. ofEducation, GEAR-UP FY2001 Funding 
Information, www.ed.gov/gearup] 

• The Administration has also expanded the TRIO programs, a network of eight initiatives designed 
to help low-income, first-generation college, and disabled individuals achieve academic success 
beginning in middle school, throughout college, and into graduate school. Since 1993, funding for 
the programs has increased from $388 million to $645 million, and TRIO programs now offer 
services to 730,000 students. [Dept of Education, Challenging the Status Quo] 

• The number of students taking Advanced Placement exams increased to 704,000 in 1999. In 1995 
only 476,000 took AP tests. [The College Board, 8/31/99; 8/22/96] The Administration's Advanced 
Placement Initiative provides help to pay fees and provide classroom materials that has encouraged 
92,000 low-income students to take AP exams since 1998 and will assist 80,000 more this year. 
[Dept. of Education, Challenging the Status Quo] 



Public schools, worki11g with commu11ity partners, are the best place for aftersc/wol programs . 
. Not 011/y are they co11ve11ie11t a11d reach the most childre11, but they are at the center of the 

commu11ity a11d in a great positio11 to offer high-quality Leaming opportunities in a safe place. 

--U.S. Secretary of Education, Richard W. Riley 

Serving Those Most in Need 
The 21st Century Community Leaming Centers serve populations in rural and inner-city 

locales, as about 55 percent of the 21st Century projects can be considered rural and 45 percent 
are inner city. As recently as the 1993-1994 school year, 70 percent of'all public elementary and 
combined (e.g., K-12) schools did not have a before- or afterschool program. This picture was 
even bleaker in rural areas, where 82 percent of public schools did not have such programs. 7 

Schools with 21st Century Community Leaming Centers grants also serve more minority 
students and are far more likely to serve high-poverty students than the average school. 

Asian, 
Hawaiian, 

Race, Ethnicity, and Poverty Pacific 
Level of Students in 21st Islander or 

Century Community Leaming African Hispanic or Native High 
Centers White American Latino America Poverty 

21st Century Community 
43% 26'% 24'% 6% 66% 

Leaming Centers (schools) 

Esmeralda, a student in the low-income school district of La Quinta, California, 
improved her reading level from 2. 75 to 5.80 through the Computer Curriculum 
Corporation program that provides reading software. She spent two hours a day, four 
days a week, in her school's computer lab, which was funded by a 2 lsr Century 
Community Learning Centers grant. 

Jn Huntsville, Alabama, 98 percent of students at Lincoln Elementwy School receive 
free lunch. The Camp Success program provides low-income students opportunities to 
participate in activities they may be unable to access such as the Kiwanis Club, 4-H, 
art classes, chemistry camp, the Chess Club. sports teams, and Boy and Girl Scouts. 

7 National Center for Education Statistics ( 1996, September). Schools Serving Family Needs: Extended-Day 
Programs in Public and Private Schools. Washington, DC: Author. 
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Teachers Report Results From Reducing Class Size 

Smaller class sizes allow our teachers and students to do the best tlrey ca11. Teachers do 
not teach most effectively when they are !tampered by the burde11 of too many students 
in tire classroom. 
--U.S. Secretary of Education Richard W. Riley 

Teachers throughout the country report experiencing significant benefits from smaller 
classes. For instance: 

I had a good idea of each child's basic ability hy the first week of school, because I had 
more time to spend with each child individualfy I knew ve1y earfv 011 who to watch for 
potential learning and behavior problems .... Eac/1 child also had more time to share his 
thoughts and ideas in both oral and written form ... There also were few behavior 
problems ... Since everything that we did this year took so much less time than usual. we 
were able to do so much more ... 

--Teacher in West Middlesex, Pennsylvania 

We have had practicalfv no discipline problems. The children are more like a team 
and they expect the best from each other. This saves a great mount of our instructional 
time . ... I fwd only one child (from my class of J 9) fail reading for the first six-week 
grading period. This alone is proof that the children are receiving more individualized 
instruction and they are greatfv he11cfiti11gfro111 class size reduction. 

--Teacher in Mississippi 

All children in this city, this state, this country are entitled to the benefits of smaller 
classes. Speaking as an educator, it should not be a privilege. it should he a right. 

--Principal Norma Genao, P.S. 185, Harlem, New York 

Supporting State Efforts: Sparking a National Movement 
Over 20 states across the country have instituted their own efforts to lower class size, and 

the flexibility of the federal program has allowed for close coordination between the federal and 
state programs. Last year, at least two new states - Georgia and Massachusetts - began investing 
their own resources in smaller classes and improving student achievement. In some other states, 
class-size reduction initiatives have been in place for more than a decade. For instance: 

• Massachusetts appropriated $18 million to the Aid to Reduce Class Size in grades K-3. The 
initiative will be targeted to schools in which at least 22 percent or more of the children come 
from low income households. The funds may also be used to extend half-day kindergarten to 
full-day kindergarten. The first installment of the Aid to Reduce Class Size funds will be 
used in the 2000-2001 school year. 
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Reading and Literacy 

Reading Scores Inprove: 
• The 1998 NAEP Reading Report Card found that average reading scores improved at all three 

levels tested - 4th, 8th and 12th grades - between 1994 and 1998. [NAEP, 1998 Reading Report Card, 
3/99] 

America Reads Has Tutored More than 2 Million Children: 
• President Clinton and Vice President Gore created the America Reads program as a challenge to 

communities, businesses and families to work together to make sure every child reads well by the 
third grade. President Clinton made it possible for work-study students to earn money for college 
by serving as reading tutors for children. Today, more than 25,000 work study students serve as 
tutors. Since America Reads was launched in 1997, more than two million children have been 
tutored to read by national service programs such as AmeriCorps, VISTA, and Foster 
Grandparents. One million children will be served by the America Reads program this year. 

Head Start Quality Improvements Focus on Reading Readiness: 
• Reforms enacted in 1998 set aside new funds to make quality improvements in the Head Start 

program, including providing quality early literacy training for Head Start students so that Head 
Start graduates enter school ready to read. [HHS, Improving Head Start: A Success Story, 6/16/2000] 

Expands Even Start Family Literacy 
• President Clinton and Vice President Gore have increased participation in the Even Start family 

literacy initiative to 48,000 families. 

Expanding Bilingual and Immigrant Opportunities 
• The Clinton-Gore Administration has significantly expanded opportunities for children, adults and 

families to improve English skills. They have nearly doubled funding for bilingual and immigrant 
programs and launched a new initiative combining English language and reading instruction with 
civics and life skills instruction and new teacher training initiatives will help teachers specialize in 
teaching children improve their English skills. 



Special Education 

Doubled funding for Special Education 
• The Clinton-Gore Administration has increased funding for students with disabilities from less than 

$3 billion in 1993 to more than $6 billion in 2000. State grants are at the highest level ever, and 
have increased by 127 percent since 1994. 

Raised Standards and Improved IDEA 
• In 1997, the President enacted a stronger Individuals with Disabilities Education Act (IDEA), 

reaffirming our national commitment to provide a world class education for all our children by 
ensuring that our nation's schools are safe and conducive to learning, while scrupulously protecting 
the rights of students with disabilities. Funding for the basic IDEA grant program has increased by 
l 00 percent under the Clinton-Gore Administration. Because of the 97 IDEA reforms: 

• students with disabilities have a right to be in the classroom and to be included in school activities, 
• students with disabilities learn the same things with the same curricula and the same assessments as 

all other children, 
• teachers receive more training so that they can effectively teach students with disabilities, and 
• schools are required to develop individual plans to prepare students for life beyond school 

including job training, independent living plans and preparation for higher education. 

More Students with Disabilities are Taught in Regular Classes 
• The percentage of students with disabilities taught in regular classrooms has reached all-time high 

under President Clinton and Vice President Gore. In 1996-97, 46.2 percent of students spent 80 
percent or more of their time in a regular classroom. By comparison, 40.5 percent of students with 
disabilities attended regular classes in 1992-93. This means that approximately 600,000 more 
students with disabilities attend regular classes than in 92-93, an increase of 29 percent. [Dept of 
Education, 21st Annual Report on IDEA, 4/11/2000] 

More Students with Disabilities are Receiving High School Diplomas 
• The number of students receiving high school diplomas increased by 32 percent between 1992-93 

and 1996-97. This means that 33,000 more students with disabilities graduated with diplomas 
[Dept of Education, 21st Annual Report on IDEA, 4/11/2000] 

Expanded Opportunities for Persons with Disabilities 
The Clinton-Gore Administration has worked to remove the many barriers that make it more difficult 
for people with disabilities to contribute to the work force: 
• They supported and signed the Work Incentives Improvement Act to allow people with disabilities 

to return to work w_ithout fear of losing their Medicare or Medicaid health insurance coverage. 
• The Clinton Administration proposed and succeeded in enacting a $1,000 tax credit to help pay 

work-related expenses such as transportation and assistive technology that will help over 200,000 
working people with disabilities. 

• The Administration has accelerated research and adoption of assistive technologies and made them 
more affordable. 

• The Clinton-Gore Administration has implemented FCC regulations ensuring that people with 
disabilities have access to important business technology such as telephones, cell phones, pagers, 
call waiting, and operator services. 



Education Technology 

Connecting Schools and Classrooms to the Internet 
• In 1999, 95 percent of public schools were connected to the Internet -- up from 35 percent in l 994. 

In 1999, 63 percent of all public school classrooms were connected to the Internet -- up from just 3 
percent in 1994. [NCES, Internet Access in U.S. Public Schools and Classrooms, February 2000] 

• President Clinton and Vice President Gore also Fought for the $2.25 billion "E-rate" to Connect 
Schools and Libraries to the Internet. The E-rate is providing 20 percent - 90 percent discounts to 
connect schools and libraries to the Internet, with the deepest discounts going to the poorest 
schools that need it most. By the end of 2000, the E-rate will have funded $6.25 billion of 
telecommunications infrastructure and services to schools and libraries. In 1999, 82 percent of 
public schools (over 78,000) and 51 percent of public libraries received public funding. 

Increased Investments in Education Technology 
• President Clinton Succeeded in Increasing Educational Technology Funding by Over 3,000 Percent 

-- From $23 Million in FY94 to $766 million in FY2000. 

• President Clinton and Vice President Gore have provided nearly $1.5 billion over the past four 
years to states through the Technology Literacy Challenge Fund in order to work with the private 
sector to put computers, educational software and Internet connections in classrooms. 

• Over the last five years, the Technology Innovation Challenge has generated $1.3 billion in 
matching commitments for $450 million in federal investment. Partnerships created by the 
program involve 220 colleges and universities, 381 businesses, 520 community-based 
organizations, and 744 schools, districts, and other partners in developing innovative uses of 
computers, networking, Web-based instruction, and multimedia across the curriculum. 

Closing the Digital Divide 
• In 1999, the Clinton-Gore Administration created Community Technology Centers to increase 

access to computers and technology in communities all across the country. There are now centers 
in 120 communities across the country, and President Clinton has requested funding to establish 
1,000 more. In addition, the President has proposed $2 billion in tax incentives to encourage 
private sector contributions of technology, sponsorship of technology centers and technology 
training for workers. 

Training Teachers to use Technology 
• In 1994, 51 percent of teachers had recently participated in professional development on the use of 

technology. In 1998, 78 percent of teachers received professional development that focused on the 
integration of technology in the grade and subject they taught. 

• The new $75 million Preparing Tomorrow's Teachers to Use Technology program supports 1,350 
partnerships among colleges, school districts, State educational agencies, high-tech companies, and 
non-profit organizations. These partnerships will train 400,000 new teachers to be technologically 
literate and able to integrate technology into the curriculum. 



Opportunity and Results for African American Students 

Test Scores of African American Students Are Up 
• Reading and Math test scores of African American students are up in virtually all categories. 
• Reading scores increased for both 9-year-old and 17-year-old African Americans between 1992 

and 1996. 
• 17-year-olds narrowed the gap between white students and all students by seven points -

eliminating nearly 20 percent of the gap that existed between African American and white students 
when the Clinton-Gore Administration took office in the first four years. 

• Under the previous Administration, scores dropped and gaps widened. This Administration has 
worked to recover some of its losses. In its first four years, the Clinton-Gore administration 
succeeded in narrowing three-quarters of the gap opened during the previous administration among 
9-year-olds and nearly half the gap opened among 17-year-olds. [Condition of Education, 1998; NAEP] 

Average NAEP Reading Scores Among African-American Students 
1988-92 1992-96 

9-year-olds test scores - 4 points + 5 points 
score gap Widens by 4 points Narrows by 3 points 

17-year-olds test scores - 13 points + 4 points 
score gap Widens by 15 points Narrows by 7 points 

• Math scores increased at the 4th, 8th and 12th grade levels for African American students. 
Improvements among African American students at all three levels roughly kept pace with 
improvements among white students and among students as a whole. [Condition of Education, 1999; 
NAEP] 

More African American Students are Taking AP Exams 
• Three times as many African American students took AP exams in 1999 as took the tests in 1988. 

[ www.collegeboard.org] 

More African American Students are Going to College 
• The percentage of African American high school graduates who go on to college has increased 

from 50 percent in 1992 to 58.5 percent in 1997. And over a period when the rates were increasing 
for all students to the highest level ever, The gap between African American and white high school 
graduates narrowed was cut almost in half over this period, dropping from 16 points to 9. [Condition 
of Education, 1999; Census Bureau] 

• The percentage of young African Americans with college degrees increased from 13. 7 percent in 
1992 to 17.9 percent in 1998. [Condition of Education, 1999; Census Bureau] 

Doubled Support for Historically Black Colleges and Universities 
• The Clinton Gore Administration has nearly doubled funding for Historically Black Colleges and 

Universities. In FY 1993, these institutions received $109 million from the Education Department. 
The President's FY2001 budget contains $209 million for HBCUs and HBCU graduate programs. 
Over 300,000 African American students attend HBCUs. These schools award over 25 percent of 
all Bachelors degrees earned by African Americans nationwide. 

• In order to further strengthen these institutions, the President proposed a $40 million program in his 
FY2001 budget that allows students to earn dual degrees at a HBCU and a partner school that 
offers additional programs. 

Clinton-Gore Education Reforms Expand Opportunity for African Americans: 



• Title I: Clinton-Gore reforms to Title I have ended the practice of setting different standards for 
Title I students, targeted funds to schools that need help, created a $134 million accountability fund 
to identify and tum around failing schools and created a new level of flexibility, including 
eliminating two-thirds ofregulations at the elementary and secondary level. 

• Head Start: President Clinton and Vice President Gore have expanded Head Start participation and 
implemented quality reforms that have drastically improved Head Start. In 1998, 36 percent of the 
children enrolled in Head Start were African American. 

• Charter and Magnet Schools: Charter schools and magnet schools provide parents with school 
choices that are affordable and accountable. Magnet schools are especially helpful in encouraging 
diversity and eliminating segregation. The number of charter schools has increased from 1 to 
1, 700 since 1992 and the number of magnet schools has increased from 2,400 to 4000. 

• GEAR-UP: GEAR UP works with students starting in 7th grade or earlier through high school 
graduation because research shows that students taking challenging courses in middle school are 
much more likely to succeed in high school and go on to college. GEAR UP is serving more 
nearly 750,000 students nationwide. 

• AmeriCorps: Since 1993, more than 150,000 people have had the opportunity to serve through 
AmeriCorps, with African Americans comprising 23 percent of all participants. 

• College Assistance: The Administration has increased the amount of Pell Grants, the number of 
work-study spots, and added new service options like AmeriCorps to help students earn money for 
school. Over 2.5 million more students receive some sort of federal help paying for college today 
than in 1992. In 1995-96, 57 percent of all African American students enrolled full-time in college 
received a Pell Grant. 

• Expanded After-School & Summer School Opportunities: The 21st Century Community Leaming 
Centers program will provide enriching after-school and summer school opportunities for 850,000 
school-age children in rural and urban communities in FY 2000. Extended learning time has not 
only been shown to increase achievement in reading and math, but to decrease youth violence and 
drug use. The President's budget proposal will double funding and nearly triple the number of 
students served to 2.5 million. 



Opportunity and Results for Hispanic Students 

Test scores of Hispanic Students are Up 
• Math Scores of Hispanic Students increased at the 4th, 8th and 12th grade levels between 1992-96. 

[NAEP Mathematics Report Card, I 996, p. 33] 

• The percentage of Hispanic students testing at or above basic math skills increased from 1992-96 at 
4th, 8th and 12th grade levels. Half of Hispanic students in their final year of high school have 
mastered basic math skills, compared with 55 percent below basic level in 1992. [NAEP Mathematics 
Report Card, I 996, p. 55] 

• The percentage of Hispanic students testing at or above basic reading skills increased at the 8th 
grade level between 1992-98, and a larger percentage of 12th grade students test at or above 
proficient reading levels in 1998 than in 1992. [NAEP Reading Report Card, I 998, p. 70] 

More Hispanic Students taking Core Academic Curriculum 
• The percentage of Hispanic High School students taking a core curriculum of 4 years of English 

and 3 each of Math, Science and Social Studies increased from 30 percent in 1990 to 40 percent in 
1998. [Digest of Education Statistics, I 999, Table 142] 

More Hispanic Students are Taking AP Exams 
• Nearly 70,000 Hispanic, Puerto Rican and Mexican American high school students took AP exams 

in 1999, the most ever. [The College Board, College-I3ound Seniors 1999, 8/31 /99] 

More Hispanic High School Graduates are Going to College 
• The percentage of Hispanic High School graduates going directly to college increased from 55 

percent in 1992 to 66 percent in 1997 [Condition of Education, I 999. p. I 14] 

More Hispanic Students Completing College 
• The percentage of Hispanic high school graduates age 25-29 who have a college degree is the 

highest ever. [Census Bureau, Condition of Education I 999, p.126] 

Increased Support of Hispanic Education 
• Title I: Clinton-Gore reforms to Title I have ended the practice of setting different standards for 

Title I students, targeted funds to schools that need help, created a $134 million accountability fund 
to identify and tum around failing schools and created a new level of flexibility, including 
eliminating two-thirds of regulations at the elementary and secondary level. 

• Head Start: President Clinton and Vice President Gore have expanded Head Start participation 
and implemented quality reforms that have improved Head Start Programs. In 1998, TK percent of 
the children enrolled in Head Start were Hispanic. 

• Charter/Magnet Schools: Charter schools and magnet schools provide parents with school 
choices that are affordable and accountable. Magnet schools are especially helpful in encouraging 
diversity and eliminating segregation. The number of charter schools has increased from 1 to 
1, 700 since 1992 and the number of magnet schools has increased from 2,400 to 4000. 

• GEAR-UP: GEAR UP works with students starting in 7th grade or earlier through high school 
graduation because research shows that students taking challenging courses in middle school are 
much more likely to succeed in high school and go on to college. GEAR UP is serving more 
nearly 750,000 students nationwide. 

• AmeriCorps: Since 1993, more than 150,000 people have had the opportunity to serve through 
AmeriCorps, with Hispanics comprising 11 percent of all participants. 



• College Assistance: The Administration has increased the amount of Pell Grants, the number 
of work-study spots, and added new service options like AmeriCorps to help students earn 
money for school. Over 2.5 million more students receive some sort of federal help paying for 
college today than in 1992. In 1995-96, 54 percent of Hispanic students enrolled full-time in 
college received a Pell Grant. 

• Expanded After-School & Summer School Opportunities: The 21st Century Community 
Learning Centers program will provide enriching after-school and summer school opportunities 
for 850,000 school-age children in rural and urban communities in FY 2000. Extended learning 
time has not only been shown to increase achievement in reading and math, but to decrease 
youth violence and drug use. The President's budget proposal will double funding and nearly 
triple the number of students served to 2.5 million. 

• Bilingual education: Bilingual education programs today help school districts teach English to 
more than l million students with limited English skills. 



Standards and Results for High Poverty Schools 

High Standards & Accountability for High Poverty Schools 
• The Clinton-Gore Administration ended the practice of setting lower curriculum standards for poor 

schools in its Title I reauthorization. [ 1994 ESEA Reauthorization Act] 

• Title I funding is better targeted to high-poverty schools. In 1993-94 just 70 percent of high­
poverty schools received Title I funds. As a result of changes signed into law by the Clinton-Gore 
Administration, 95 percent of the highest-poverty schools receive Title I funds. [Dept of Education, 
Targeting Schools: Study of Title I Allocations Within School Districts, 3/99] 

• The Clinton-Gore Administration created the federal government's first ever attempt to identify 
failing schools -- a $134 million Title I accountability fund to identify and help tum around failing 
schools. The Administration is pushing for broader reforms that would require states to tum around 
failing schools or shut them down. [OMB, FY2001 Budget] 

Progress in Closing Educational Gaps 
• 9-year-olds in high-poverty schools increased their reading test scores by an average of 8 points 

between 1992-96 - the equivalent on one full grade level. The gap between test scores for high­
poverty 9-year-olds and all 9-year-olds narrowed by 7 points over this period - nearly 25 percent of 
the gap existing when the Clinton-Gore Administration took office was erased in the first four 
years. [Dept of Education, 5-year Report Card on American Education, 2/00] 

• 9 year-olds in high-poverty schools increased their math scores by an average of 9 points between 
1992-96. The gap between test scores for high-poverty 9-year-olds and all 9-year-olds narrowed 
by 7 points over this period - 35 percent of the gap existing when the Clinton-Gore Administration 
took office was erased in the first four years. [Dept of Education, 5-year Report Card on American Education, 
2/00] 

• Low-income high school graduates are much more likely to go on to college today. In 1992, 40.9 
percent of high school graduates from families in the bottom 20 percent went directly to college. 
In 1997, 57 percent did - an all time high. [Condition of Education, 1999; Census Bureau] 

Clinton-Gore Reforms and Initiatives Targeting High-Poverty Schools 
• Head Start: The Clinton-Gore Administration has increased funding for Head Start by 90 percent, 

adding 250,000 slots for Head Start students, including expanding the program to serve 40,000 
children under three years old in Early Start. [HHS 6/16/2000] In addition, Head Start reforms have 
brought accountability to the program. Over 200 grantees have turned their failing programs 
around, while another 100 that failed to reform have been shut down. [HHS, 10/27/98] 

• After School: After school and summer school programs give low-income students the extra 
tutoring, mentoring and study opportunities they need to meet hig standards. Under President 
Clinton and Vice President Gore, after school and summer school programs now serve 850,000 
students. 

• GEAR-UP: Encourages students in high-poverty middle schools to begin preparing to go to 
college. GEAR-UP serves 750,000 students. 

• E-Rate: Provides over $2 billion per year in discounts for intenet connections and access, with the 
deepest discounts going to the poorest schools. Over 647,000 classrooms will be connected to the 
Internet as a direct result of E-Rate. Today, 90 percent of high-poverty schools are connected to 
the internet. 

• Teacher Quality: President Clinton's and Vice President Gore's efforts to hire quality teachers in 
the early grades. 



• Advanced Placement Initiative: Provides $15 million to encourage students in high-poverty 
schools take AP tests through fee waives, tutoring and classroom materials. Over 92,000 students 
have taken advantage of the program. 

• More College Assistance: The Administration has increased the amount of Pell Grants, the 
number of work-study spots, and added new service options like AmeriCorps to help students earn 
money for school. Over 2.5 million more students receive federal grants or loans to pay for college 
today than in 1992. 



Math, Science and Technology Education 

Higher Math Test Scores 
• Since 1992, scores on the national standardized NAEP math test have increased at 4th, 8th and 12th 

grade levels. In 1996, nearly 70 percent of High School seniors performed at a level above basic 
skills, up from 64 percent in 1992. [NAEP 1996 Mathematics Report Card; The Condition of 
Education 1999] 

Math Scores Increased For Minority Students 
• NAEP Math scores increased for African American, Hispanic, and Native American students at all 

three levels tested. African American students perfom1ed seven points better in 1996 than in 1992 
at the 4th grade level and Native American students performed nine points better at the 8th grade 
level. [NAEP 1996 Mathematics Report Card; The Condition of Education 1999] 

High School Students Are Taking More Math and Science Classes 
• As states have set higher standards and more students have aimed for college, the number of 

students taking math and science classes have increased. In 1990, just 39 percent of high school 
graduates took a core curriculum of four years of Math Science and Social Studies. In 1998, 55 
percent of graduates had taken four years of Math, Science and Social Studies. [Department of 
Education, 5-year Report Card on American Education, February 2000] 

Recruiting and Preparing Quality of Math and Science Teachers 
• The number of public school math teachers who have a major or minor in math has increased from 

77 percent in 1993 to 82 percent in 1998 and the number of science teachers with major or minor in 
science has increased from 82 percent in 1993 to 88 percent in 1998. [Department of Education, 
Schools and Staffing Survey; 5-year Report Card on American Education, February 2000] In his 
2000 State of the Union, the President called on states to require 95 percent of teachers to be 
teaching within their field by 2004. And the President's proposed $1 billion Teaching to High 
Standards Initiative provides the incentives and funding for recruitment and professional 
development to make it possible. [OMB, FY2001 Budget, p.45] 

America Counts - Helping Students Master Mathematics 
• In 1997, the Administration made it a national priority for all students to master mathematics, 

including the foundations of algebra and geometry, by the end of 8th grade. [1997 State of the 
Union Address, 2/4/97] To reach this goal, Vice President Gore announced the America Counts 
initiative in November 1998, a national effort to provide children with well-trained tutors 
challenge. The Administration eased Work-Study regulations, encouraging college students in the 
federal Work-Study program to serve as math tutors. [OVP Release, 12/12/98] In the first year 
alone, nearly 500 colleges and universities had joined the America Counts program. [America 
Counts Release, 5122100; ed.gov/americacounts/committed.html] 

Expanded Access to Technology 
• The President and Vice President created the Technology Literacy Challenge Fund to help connect 

every school to the Internet, increase the number of multimedia computers in the classroom and 
provide technology training for teachers. They increased overall investments in educational 
technology from $23 million in 1993 to $769 million in FY 2000, and tripled funding for 
Community Technology Centers to reach at least 120 low-income communities. [Office of 
Management and Budget, FY2000, FY2001 Budgets] Through the E-rate program, they secured 
low-cost connections to the Internet for schools, libraries, rural health clinics and hospitals, 



benefiting more than 80 percent of America's public schools. [EdLinc, E-Rate, Connecting Kids to 
the Future, edlinc.org] In 1999, 95 percent of public schools were connected to the Internet -- up 
from 35 percent in 1994. ln 1999, 63 percent of all public school classrooms were connected to the 
Internet -- up from just 3 percent in 1994. [NCES, Internet Access in U.S. Public Schools and 
Classrooms, February 2000] 



Character Education 

Zero Tolerance for Guns and Drugs 
• President Clinton worked to pass the gun-free schools act requiring states to adopt a zero tolerance 

policy toward guns in schools. Since its enactment, nearly 10,000 students have been expelled for 
gun and weapon violations. [U.S. Dept. of Education, Report on State Implementation of the Gun-Free Schools 
Act, 1997-98] 

New Tools to Improve School Discipline 
• President Clinton and Vice President Gore have encouraged states, communities and districts to 

adopt common sense measures to address school behavior problems such as school uniforms, and 
strong truancy and curfew laws. They have also advocated after-school and summer school 
opportunities to provide safe supervised learning opportunities when children are not in school. 

Giving Parents Tools to Fulfill their Responsibilities 
• The Clinton-Gore Administration has worked with the entertainment industry to give parents the 

tools they need to monitor what their children see on television and the Internet. They led the fight 
for legislation requiring installation of the V-chip in televisions and worked with the entertainment 
industry to implement a voluntary rating system. [White House Conference on Teenagers, 5/2/00] 

Roles for Religion and Faith-Based Organizations 
• President Clinton and Vice President Gore have worked to make sure that faith-based organizations 

can play a role in helping students succeed. The Administration issued guidelines that allow and 
encourage faith-based organizations to participate in after-school programs, school safety, 
discipline, mentoring and literacy programs. The guidelines help teachers, administrators and 
parents develop policies that protect private religious expression while avoiding coerced student 
participation in religious expression. [Department of Education, 12118/99] 

Brining the Right Messages to Young People 
• President Clinton and Vice President Gore have organized and launched national media campaigns 

that bring the right messages to young people. The National Youth Anti-Drug Campaign is 
bringing a message to kids that drugs are dangerous and wrong through television, radio, print and 
the Internet. The campaign also encourages responsible adults to talk to kids about drugs and get 
more involved in the lives of young people. The campaign is reaching 90 percent of youth four to 
seven times a week and messages are delivered in 11 different languages. Youth attitudes toward 
drug use are showing progress, with more young people disapproving of drug use. [ONDCP Release, 
8/2/99] 

• The Clinton-Gore Administration also launched a national anti-violence campaign aimed at youth 
to encourage parents to talk to their kids about violence and teach young people conflict resolution 
skills. [White House Release, 10/19/99] 

• Finally, their successful National Campaign to Reduce Teen Pregnancy played a part in helping to 
bring teen pregnancy rates to the lowest level since record keeping began 60 years ago. [HHS, 
8/8/2000] 

Character Education Partnership 
• Since 1995, the Clinton-Gore Administration has awarded nearly $9 million in character education 

partnership grants to states to integrate values into the school curriculum. [Department of Education, 
Development and Demonstration Programs Division, www.ed.gov/OERI/ORAD] 
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1998 NABE HONOREE 

"All students who enroll in our schools will gr;:iclu-
atc from high school ilucntly bilangu,11 ,1ncl pre­

p.ired to enter ,1 inur-ye.ir college or university.·· So 
begins the Vision StC1tement ior the Yslet,1 Independent 
School District in El Pa5o. Tex.:ls. A ~chool district \vhich 
live years a.go rJnkecl Cit the bottom on state tcsh, Yslet.1 
ISO h.:is undergone" tutJI transformation. based on the 
belief that ·'regardless oi the social, economic. ethnic. 

or politic.:il st.:itus 01 our students. we maintain very 
high stJncl.:irds for. and e.xpect,1tions oi. ,111 our students ... 
Tocl<1y. Ysle!,1 is r.rnkecl iirst amon;:i all major urban 
scho0I districts in Tex;is on the Tex,1) r\ssessmenl Of 
AcC1demic Skills 

Such clramC1t1c progress rs not achieved overnight. 
Rather, innovative CClmpus leadership, staff develop­
ment, teacher commitment to the district's vision, and 
a supportive board oi Trustees have given Superinten­
dent Anthony Trujillo the tools to make Ysleta ISO what 
it is today. 

Innovation, bilingualism and academic excellence 
weave the colorful tclpestry that is the story oi Yslera 
ISO. Nestled in the middle of the El Paso/lu<irez 
metroplex - the largest international community on 
an international border of the United States - Ysleta 
ISD has .S8 campuses located in a 69.9 square-mile 
area which includes El Paso, much of the historic Lower 
Valley Mission Trials district, and a portion of the fast 
growing Nnrthe;ist El Paso community. Its 46,SOO stu­
dents are enrolled in early childhood to l 2'h grade 
making the district the eighth largest of the urban "Big 
Eight" school districts in Texas. The student population 
of Ysleta ISD - 85% Hispanic, 3% African-American, 
and I 1 % White - is 22% limited English proiicient 
and more than 70% low-income. 

Ys!eta ofiers all students the opportunity to become hi-
1 ingual-bi I iterate 1 n English/Spanish through a two-way 
dual language immersion program called "Project Mari­
posa." Project Maripos<i is instituted through Ysleta ISD's 
nine "school within a school" Two-Way Dual Language 
Immersion Magnet programs. By the year 2000, all el­
ementary schools in Ysleta will begin Two-Way Dual 
Language Immersion Programs. 

Recognizing the value of bilingualism, Ysleta ISD has a 
unique approach to language instruction that is unpar­
alleled in the country. Ysleta ISD is the home of the 

Alicia R. Chacon International School - the only multi­
language school of its kind in the nation - which pro­
vides instruction in Japanese, Mandarin Chinese. Rus­
sian, German and Spanish. Students attending the Ali­
cia R. Chacon school ~viii become literate in English, 

Spanish and a third language after completing a seven­
year program. This unique school opened in the fall or 
1995 and since that time has had a waiting list of stu­
dents anxious to be a part of the best multi-language 
magnet school program in the nation. The Alicia R. 
Chacon school has been recognized for its rigorous 
curriculum of integrated. interdisciplinary units and 
critical thinking, parental commitment and involvement. 

The Communications Magnet School at Hacienda 
Heights is an extension of the success of the Alicia R. 
Chac6n International School. Hacienda Heights pro­
vides Kindergarten and first-grade students with skills 
in French, Italian, Portuguese and Japanese. This pro­
gram began in 1996 with three Kinclerg<irten sections. 
In 1997, the school added a fourth section and will add 
another grade level per year. These students study French 
in addition to the Spanish!English two-way program. 

The BEEMS (Bilingual Education with an Emphasis on 
Ma1h and Science) program and a system-wide grant 
are enhancing an already s.uccessful bilingual educa­
tion program. 

r;1 
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PHOTOCOPY 
PRESERVATION 

1998 NABE HONOREE 

Innovative campus leadership, stafi development, 
teacher commitment and a diverse student body are 
the tools Ysleta ISO uses 10 achieve academic excel­
lence. Instructional innovation is a hallmark phrase in 
Ysleta, exemplified by the creation of the 17-acre Stu­
dent Entrepreneur Center, where students market and 

sell goods and services to the community at "Mercado" 
events. It is the only progrilm in the nation offering 
business entrepreneurship training to students from Kin­
dergarten through 12'11 grade. 

Technology is also changing the instructional delivery 
systems· a iiber ortic network hils been inst;illerl, ;ind 

new phone systems and upgraded telecommunications 
centers are 1n each school, making campuses virtu?.I 
1niorm,11ion hub<. Soon, schools will equip each stu­

dent with low-cost l;iptop computers to access school 
technology through an infared system or which can be 
t.:iken home lo acces~ the ~chool via phone modems. 

Clearly, the Ysleta ISO is a creative district that has 
proven to the st;ite ;ind n;ition that a// children can le;irn. 

Ysletil is al~o?. district th,11 iirmly believe~ thilt no chilcl 
~houlrl he left behind, e~pecially tho<.e children who 
ol.tl•n "1".111 hetl've<:>n the cracb." Providing opportuni­

l1C'' tn 'lJCCl:'ed lnr stuclcnts ll'ho often have lew choices 
h,1, Ileen the rnle 01 two spec 1,11 c;impu~e< in the dis-

1·i< I - tl1C' Cc!'.lr Ch.ivcz Ac.1ciemy ,rncl the Tejas School 
( ,,· Clwiccc 

~or 1hrl"l:' \'L',ir~. The· Cl'"·lr Ch;ivoz .~c,1dl'nl\' h,1, ope1wcl 

i1- dorn' to <tudent.; whn ncccl ,1 >tructurerl e1w1ronmc11t. 
onr-01H)ll(' IE'.Kher coi1t,1ct ,incl cnmmu1111,·--cr\'1 ce-hasecl 

"duc11io11. StudC'nl' rlc,·f'lnp .rn .=m .. 1rt'1W" oi commu-

nity, team work, and responsibility through the various 
civic events in which they participate. The Academy 

has seen 15 students fight the odds and graduate; to 
help them graduate from college. the school provide5 
scholarship assistance to most of its graduates. 

The Tejas Sc'hool of Choice stresses strong parental in­
volvement and commitment in the students' work and 

activities at school all year long. Parent involvement 
has meaning and support in Ysleta; parents are active 
on Campus Education Improvement Committees and 

home visits are frequent. Many young families partici­
pate in the "Ready to Be Ready/Lista Para Estar Lista" 
program which reaches out to families with newborns 
to emphasize education starting at the very early years. 

Other innovations include a Health Professions Mag­

net School, a Performing Arts Magnet School, the state's 
iirst tuition-free summer school, an open enrollment 
policy, Reading Recovery Program, community learn­

ing center for adult basic education, and community­
based schools. 

Ysleta's <ipproach to institutionalizing bilingual eciuca­
t(on ;ind hi!ing11;ili~m in its CLirrirnltrm will rrovirJP PVPry 

qudent the opportunity to succeed and compete at stale 
and national levels. Yslet;1 ISU 1~ on the leading edge 
oi ecluc;ition,11 innovation 1n the Nation Its i!Cilclemic 
programs, te;icher quillity, test scores, student ;ichieve­
ment, stair awards. ;ind stale-oi-the-arl facilities are prooi 
th.11 the.:;e 111110,·<itions ;ire "uccessiul .incl support the 
vi<:ion ot Yslet;i ISO to cre;ite a conducive le;irning en­

l'ironment tor all ~tuc.Jent" where their total potential 

mil.y blo~>om ;rncl ilouri>h. 

For it.< co1111111!me111 10 <i<aclemic excel/enc<> throul:!h bilin~ucil education, 
/'.'A/lf r.' iile.i~<:><I to rf'Co!'111zf' the L,/et2 Independent Sc/100/ 01_;1ric1,1:;1/Je A_,_,oc1a1ion'.' Honoree 1or 1998. 

p.9 
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NABE NEWS 
The 11t'w~ 11111ga:i11e about educational equity and excelle11ce through bilingual education 

May l, 1997 National Association for Bilingual Education Volume 20, Number 6 

Bilingual Education: Portraits of Success Project 
NABE's Student Essay Writing Contest 

/Jy 1Vlurrlw Loera df! Oli l'l/S and 

Dr. Kmh\· Escwnillo 

T,e NASE cssav 1.:ontcst ~lartcLl in 
lJ82 aml was 1.:n:atcd hy Or. Jaime 
..: la Isla. who l.."Olltinucs co s..:rv..: as 

the NASE Ch;.iirpcrson of this concest. 
faime neJll.:Ll thi: contest to hdp conne<.:t 
NA BE directly to its constituents (l;in­
guage minority swdi.::nts ;.inJ their fomi­
lies) and to highlight student ;.11.:hievement 
in bilingual classrooms. The conrcsc was 
created to honor students in three c;.icego­
ries (elemencary. middle ;.ind high school) 
and was designed to encourage students lO 

write about the benefits of being bilingual. 
At each grade level. there are three win­
ners. 

NAB E's national essay contest has had 
a proud tradition with humble beginnings. 
In the early l 980's, winners received sav· 
ings bonJs ($250 for first place. S 150 for 
second. and $100 for third) and first-place 
winners received a trip to the national 
NABE Conference. In the 1990's, thanks 
to the support of The Coca-Colu Com­
pany and Apple Computer. Inc., winners 
began to receive significant educational 
scholarships ($5.000 for first-place, $2,500 
for second, and $ l .000 for third) and the 

!"irst-pbce winnr:rs w..:n! pro\·iJed with ;1n 
Apple computer system. in ;.idJition to a 
trip to the n;.itional NABE Confl!rericc. 

Ess:1ys are submiueJ ead1 y.:;1r from 
virtually :ill states. SinL·c 1982 . ..i2 stu­
Ji:nts. n:presl•nting 15 states. have won 
first. sernnd. or third-place in the contest. 
Winners represent at least ten different 
linguistic groups. with Spanish being the 
most common. 

At its meeting in Denver in July 1996. 
the Board discussed revising the contest. 
During this discussion che following ques­
tions were raised: I) Whac impact has this 
concest had on students? 2) Where are 
these winners now and what are they do­
ing? 3) What vulue do they give to bilin­
gualism in their lives'? 

Forma NABE President Kathy Escamilla 
and Martha Loera de Olivas. a doctoral 
student from the University of Colorado at 
Boulder. embarked on a year-long project 
to locate fonner contest winners. Results 
are reported below and serve to reaffirm 
our faith in the efficacy ofbilingual educa­
tion programs. 

Data Collection 
Copies of the winning essays were used 

as a starting point for contacting schools 
chat the winners attended when they won 
the contest. All schools were contacted by 
phone to obtain an address and the name of 
their respectiYe principal. A survey WJS 

developed for completion by contest win­
ners. Letters were sent to school principals 
requesting their assistance in locuting and 
forwarding a student survey to contest 
winners. These surveys were designed to 
gather information on what these students 
have accomplished from the ti me they 
became essay contest winners to the 
present. A total of 42 letters and surveys 

\\ere m;iik:J tu elcm..:ncar\'. rniddk .11u.1 

high sd1ools. Eighteen sur\'CY' '' cri: re­
turned. Some swJi:nts wuld not bc lo· 
~·ateJ. bur we arc ~till in the proi.:..:~s uf 
trying to finJ them. Tb is project rnntinue~ 
10 search for more students. 

During this process w..: were 1.klighteJ 
by the willingni.:ss of most s<.:hool prinL·i­
pab to help us locate the contesc winners. 
We were also impressed with the pri1.k 
that the schools 10ok in talking ;.ibout rhese 
srudents. We are grateful to thc:se schools 
for their assistan<.:i: with this project and 
their work with language minority stu· 
dents. 

Where Are These Students Now'? 
Of the eighteen winners for whom sur­

veys were returned. one student. Vanessa 
R .. is still in elementary school. Four -
Janet F .. Maria Luisa M .. Josie 0. and 
Karla R. - are in high school. Thirteen 
are attending college. have graduated. are 
pursuing higher studies. or have started 
employment with a professional finn. The 
following is a synopsis of those students 
who are in college or have already gradu­
ated. All had access to bilingual education 
programs at cricical times during their 
public schools careers. All students gave 
us their permission to publish their sue· 
cess stories. 

Lourdes A. 
Lourdes. a Spanish-spcakc:r from Pu­

erto Rico. won in I 991 when she was a 
senior at Holyoke High School in Massa­
chusetts. She graduated summa mm lawle 
in accounting from Bentley College in 
1996. Lpurdes is currently employed as an 
auditor at Price Waterhouse LLP. She 
plans to pursue an MBA in the near future. 

CONTINUED ON PAGE 22 
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Cla11tfia B. 
Cbui.lia. J N:lli\l:' ..\1111:riGin \\ lw \1 as 

tluent in Crci.:: ani.1 Crnw whi!..: learning 
English. \1011 in 1992 when she was a 7th 
grJJl:'r at Rocky Boy Ekmentary in Mon· 
t;.in~1. Sh..: is pn:sently att<:nJing Stone ChilJ 
(,1lleg.: where she pl:tns to pursue a dc:­
gree in either business nr psychl1lngy. 

habel G. 
babel. a Spanish-speak.er from ;\k\i1.·o. 

won in 1995 when she w:i~ an l I th grader 
:ti Si.:rrJ YistJ High School in California. 
She is presently attending Wattason Cnl· 
le::;.: in Cali fomia where she i~ pmsuing ~1 

Jegree in Computer Information Systems. 

Patricia F. 
Patricia. a Spanish-speaker from 

1'vkxi1.·o. wnn in 1993 when she was a 10th 
grader at West Las Vegas High School in 
N.:w Mexico. Patrici:i is presently allend· 
ing the University of New Mexico where 
,;he is majoring in tliology. She plans ro 
:.lllend Mcdi..:al Schou!. 

.-\11ro11}. 

Aaron, a Navaju-spe;iker from Arizona. 
won in 199 l when hi: was an 8th grader nt 
Tuba City Junior High School. Aaron is 
presently attending Northern Arizona Uni· 
versity where he is majoring in elementary 
education. He plans to become a bilingual 
elementary teacher. 

Joseph 1W. 
Joseph. u Spanish-speaker from New 

Mexico. won in 1985 when he was a 4th 
grader at Pojoaque Elementary School in 
New Mexico. Joseph is currently attend­
ing the University of New Mexico where 
he is majoring in Architectural Engineer-
111g. Joseph works for the Vigil Law Firm. 

Sabino iW. 
Sabino. a Spanish-speaker from Mexico. 

won in 1994 when he was a 12th grader a1 
Rfo Grande High School in New Mexico. 
Sabino is presently auending The Univer­
sity of New Mexico under a Regent's 
Scholarship. He is majoring in Electrical 
Engineering and plans to work for General 
Motors in Mexico. 

l'alomn R. 
Paloma. ;1 Spani-,h-.;pcakcr frpm \\"is-

1..·,111sin. \\llll in llJl)() 1\he11 -;he \\"JS a nth 
gr:1Jer at \\"is.:unsin .-'\ 1·..::nu.: S1.·l111,)l in 
\Visrnn-:in. She is prt'.semly att.::nJing 
Duluth Bu,;inc'ss l.1niYersity. P:iloma plans 
to become a medical assiqant fir>t. and 
then appl~ ttl :'-ki.lical Schrn1l. 

.-\xrl R. 
Axel. a Sp;mislHpeal;...:r from Nic:.ira­

gua. won in I lJXJ when he was a 5th grai.lcr 
;H Wisconsin Avenui: School in \Viscon­
sin. He is now J .;i:nior at UCLA where he 
is majoring in premeJicine. A.xel is in th.:: 
pro1.·ess of applying to medical school. 

lkboralr R. 
Deborah. a Cherokee-spe;iker from 

Oklahoma. won in l 9S6 when she was :1 
10th grader at Oaks Mission School in 
Oklahoma. She graduated from the Uni­
versity of Oklahoma in 1993 with a degree 
in Journalism anJ Mass Communication. 
Deborah is presently working for Radio 
Tashkent in the Republic of Uzbehistan 
ani.l also owns her own business. 

Peggy S. 
Peggy. a Chinese-speaker from China. 

won in 1984 when she was a 3rd grader at 
Ynez Elementary School in California. 
Peggy is now a senior at UCLA complet­
ing a degree in biology. She has applied 
and been accepted to several medical 
schools. 

Denise V. 
Denise. a Spanish-speaker from New 

Jersey. won in l 988 as a Sth grai.ler at 
Franklin School in New Jersey. Denise is 
currently a student at Rutgers University. 
Newark where she is pursuing a degree in 
education. She plans to become a second· 
i.lry history teacher. 

Rebecca r. 
Rebecca. a Chinese-speaker frum China, 

won in 1988 as a 10th grader at Sierra 
Vista High School. She graduated from 
UCLA in l 994 with a degree in et:onom­
ics/business. Rebecca is currencly em­
ployed at Glenfed Brokerage. an in\est­
ment firm located in Los Angeles. She 
plans to pursue an MBA in the near future. 
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How Dill \\"inning '.\.\J.H·: ·~ Es.~a~ 
Cont1tst lmpal'.l Studl'nt Lil"e~·? 

\\"innmg a nati,1n:1l .:ontest 1s 11m 'llmi:-
1hi11:; th:11 happens cYer~ dJ\ f11r 111:111: 

bilingual/ESL .;tudt:nl~< but wh..:11 ."1111..:­

thing of this magnituJe i.; acc,1111plisht!J. it 
c..:nainly mak..:s an impan 11\ll 11111: tin the 
smJ.;nt. but ab\1 nn those\\ hu nrnirihuti:d 
to making :1 stuJem · s essay a\\ inning on..:. 
The following is a syn,ipsis pf 1111\1· "llld.:nts 

kl! as they w.:r..: gi\~n 1he g,1ud n..:"·,;_ 

• 

• 

• 

• 

• 

• 

• 

Luurdes says. ··winning the i.::s· 
say was v.:ry inspiring·· ;inu it 
became the impe1us fur mo\ing 
forw;ird. En::n though her En· 
glish-~pi.:;iking skills w..:r..: quik· 
limited. the speech -;he delil"t'.reu 
in Albuquaque was .. manc.:1-
nus. 
Claudia was ··just another stu­
dent:· but after winning the e'­
say. she began tu be m.:ogniz..:d 
as a talented and special srndent. 
Isabel cannot forget how two of 
the most important peoplt! were 
there when she needed them the 
most. one was her teacht!r whu 
flew with her w Arizona ;rnd the 
other was her mother who risked 
cro.->sing the border LO see b::ibel 
present her ess::iy. 
Janet reported that winning the 
essay not only opened a world of 
opportunities, but it also permit­
ted her to see the future with a 
new set of eyes. 
Patricia mentioned tha! having 
received the good news from her 
mother on Christmas Eve became 
the best Christmas present ever. 
Aaron could not believe 1he good 
news th.at his teacher had given 
him, but it all became real when 
FiN L;idy Barbara Bush pre­
sented him with his aw:ird. 
Joseph felt that the winning es­
-~ay was not only representing 
himself. but also his family :inJ 
the whole state of New M<::xico 
as well. He is certain that ha\·ing 
w9n the essay comest facilitatt!d 
hi~ acceptance into the Uni\er­
~ity of New Mexico. 
Sabino remembers how the win­
ning essay brought prestige to 
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him. Since lhen. SabinP·' tlllt­
lnok tll1 lik has changed. 
P:ilom:i :1ccj11ired :i -;ense of secu­
rity :1nJ confidence after haVlng 
won lhe contest. She said she 
beg:.in 10 feel c:.ip~1ble of conquer­
ing :mv obsc.1clc 
A.\d became a double winner in 
l 0S>. Ht: noc only won the eo;say 
concesL bul his mmhcr hroughc 
into chis world a !itch: .;iscer for 
him. 
Deborah. ;llthough quite sur­
priseJ. kit prouJ of hersd f. 
Pc,::gy frlc like a very lucky pt:r­
-;on :.rnJ she bcg:in to see herself 

· not only as a gooJ writer. buc also 
as the bc~t writer possible. 
Denise. being a 5th graJer. cou!J 
not really grasp how becoming a 
winn.:r would change her life. 
Today. she reflects on how win­
ning the essay inspired her to 
become a teacher. 
Rebecca remembers that winning 
the contest became the biggest 
even! in her family. To top it off. 
her mother translated the essay 
into Chinese and published it in a 
m.ijur m:w~p<tper in Chin.i 1 

In analyzing the c.:ommen!s that sru­
dents included as they rellt:cred on how 
winning chis essay contest contributed 
positively to their educational career, cul­
tural and linguiscic affirmation was an 
imporcant faccor and a determinant in the 
academic success of these students. This 
essay contest was an imponam evenc for 
these students in crearing a sense of ethnic 
and linguistic pride. a positive affinnation 
of who they are and a sense of knowing 
rhat they have the skills to compete in an 
event at a national level. Winning the 
contest also impacted their edui:ational 
and person:.il lives as well. 

Rellections on Bilingual Education 
and the Value of Bilingualism 

in Their Lives 
In che 1990s, when policical winds :ire 

not blowing in favor of bilingual educa­
lion it becomes imperative to search for 
bilingual students who credit their success 
to a sound and quality bilingual program 
during their schooling. Because of the 

411<llity bilingual educatitin th;1t m.iny ul 
these students received. thc:y h;.11 e rc:;1L·hcd 
positions in life which arc not .:on~iJaeJ 
lube the norm for limited English speak­
er'i. The following synopsis retkcts Mt 

only wh~H studenrs said :1bout bilingual 
c:dU1:ation in thi::ir winning e..;says. but 11 h.ll 
they say abouc bilingual education in 1996. 
Hopefully. these ri::llection-; will lift nur 
spirits and our moralt.:. anLI giYe us the 

Open your eyes! Don:( 
waste the opportunity 
to become somebody! · 

Think of your future 
qnd you will see that 
bilingual education is 
the key thatwill open 

the door where you had 
~id your. dreams to let 

them come true. 
·-:,:'.: 

T_ake: pilingual 
' ~ducat1.on as a 
special gift, because 

· that.'s wfr4t.(fr:eal!Y. is,~· 
;~,;.a v~r§?ij}~cidz gift.' 

additional energy needed to continue rhe 
battle against opponenrs of bilingual edu­
cation. 

• 

• 

• 

Lourdes reflects that .. being bi­
lingual is a heritage that will help 
you and me to profess our beliefs 
in two languages.·· 
Isabel wrore .. I was delivering a 
powerful message that bilingual 
education works" as she deliv­
ered her speech in Phoenix. 
Janet urges bilingual students to 
''Open your eyes! Don· t waste 
the opportunity to become some­
body!. Think of your future and 
you will see that bilingual educa-
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• 

• 

• 

FR<l\I I' ILi·. 

lion is the key that 11·ill t1p..:n th,· 
d.:it•r 11 here yuu h;1J hiJ Your 
dreams w let them cnmc 1rue 
Take bilingual education a~ :1 
special gifc. because that·s 11 hat 
11 really is; a 1·erv special gir"r.·· 
Patricia urg~·s _.;wdenrs co plaL"<.: 
grc:ic emphasis on karning their 
na1i1·c langu:.1ge ;inJ culture. 
When scmknts do 1hi~. they 11ill 
be able to communicate with the 
olda generacion. 
Aaron· s mother anJ her pass inn 
fl1r hi::r profession as a bilingual 
t~:icher is what really mo1i1:itcd 
him to work towarJs an cJuc:1-
tion dc:gree in order !O become .i 
bilingu:.il (Navajo-English> el­
ementary reacher. Aaron is ,·lln­
temp!Jting going back lO che re~­
crva1ion to teach a new genera­
tion of stud..:nts. 
Joseph's rich cuhural background 
was the inspir;1tion for st:.icing 
that "Bilingual education to me 
was an affirmation of noc only 
who I was but also of those at-
1ributes that contributed to whal I 
have become. Those attributi::s 
were inclusive of my rich heri­
tage background of my Hispanic. 
my French, my Spanish and my 
Scotch-Irish lineage." 
Maria says, "Bilingual education 
began co formulate my new ex­
periences of success in school. 
There was never a year in which 
I was not an honor roll student. 
Bilingual education opened a 

whole new speccrum of light for 
me. Anmray of rainbows through 
1l1e music makes me a leader and 
an ambassador of my culture ... my 
'ierenades are a gift for your en­
joymem. Your pay is the son:,'. ut· 
your soul through the simple clap­
ping of your hands." 
Sahino adds that bilingual edu­
cation "should be available to 
every student in this country ... 
with my education, it will be grati­
fying to hdp make these rwo 
countries (the United States and 
M~xico) the best places in the 
world in which to live." 
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fosie express~d rh;ll hilingual 
education is ··not just learning 
~:inorhcr l:rnguage and kaving 
yourolJ language behind. I Jon "t 
c1re in whJt language it is. as 
long :is I understand it. .. 
Paloma feels that bilmguJI edu­
cation is so importJnt today. anJ 
will be more import:mc in tht• 
fuiure. "With the grnwing barri­
ers between language it is not 
only important to kn,111· another 
way of communication with mh­
ers. but also important to hJvc an 
open minJ 10 different .:ulcures. 
Jnd Jcl·eptance of your own ... 
KJrL1 sJys. "[ am a child of two 
languages. As I becomc older 
this is going to hdp me in m;my 
ways. for to be bilingual is not 
only important but is to have a 
treasure that others do not hJve. I 
am very proud to know two lan­
guages. two cultures." 
Ax.el adds that bilingual educa­
tion can teach you that the:: United 
Siates is a nation that gives you 
opportunities. "I used to be 
ashamed of speaking Spanish 
until our teacher read an article 
about Chang-Diaz," the first and 
only Latino astronaut in the his­
tory of America in the Space Pro­
gram. Since that day he decided 
to be proud of his Nicaraguan 
ht:ritagc::. 
Vanessa says that bilingual edu­
cation is important because it will 
help us go and figure out the 
puzzles and mazes thar are our 
there in the big world. I want to 
travel to other pans of the world 
to learn more language. Bilin­
gual education is the key that will 
open the doors of the world for 
me::. 
Deborah comments that as time 
passes, it seems that there are 
fewer and fewer people speaking 
their native language. "Children 
are now taught English first: a 
nali ve language is taught in 
schools as a second language in­
sread of being taught at home as 
it used to be. We are losing some­
thing. Many do not see it because 

• 

• 
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ii is hJppi:ning gradually from 
gt:nt:rJtion to gi:ncr;uinn. l Jo fill! 

know 11·hat chi: fucurt: holds for 
me or for rhe gcni:r:1tions !o(ome. 
but I will try my hJrdest nu! 10 

lose this gift of knowing my ln­
Jian language ... 
Peggy recommends to ""Alway~ 
1ry your hesr. Don·t be lazy. just 
Jl1 it. Somi:cimes you CJn Jo bet­
ter than you expected. :\ly educ a-

Bilingual education 
began to formulate 

my new experiences of 
success bi school. · · 

There wd; nlverdyear in 
· whichTwds. not an 

.. honor rotistud;ht'.:i 
,.c· .:::-:·>;~~:~i.i~~·;.\ ·:::-~<"· 

.. . Iiilih~~Jat~~4.#~~kn6~ 
.· . .,,opened a whole new .. ·. ! 
s:!~tr¥~~~!{th£if,orjt\f i~j 

·· •·· .J~if.tt}\2.:1:: ;"j, ,·,r~ 
tion helps me become a better 
and useful person and provides 
me with a good future." 
Denise says. "I think that all 
Americans should have the op­
portunity to learn more than one:: 
language in order to help the coun­
try remain a leader .. .If we are 
capableandsmanenough 10 land 
on the moon. why can't we offer 
the opportunity to our citizens to 
educate themselves. I think Con­
gress should pass a law mandat­
ing that every school system in 
the narion have a foreign lan­
guage program starting in kin­
dergarten. Bilingual education, 
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be ii tn English and Spanish. or 
<in:~, <)!her .:ombinJti1rn. ;!i1·cs an 
in Ji vi dual an opportunity 10 crJn­
scc:nd ;.ill cultural barriers and gi:t 
to know what is really impon.rn1 
- [he in<lividuJl." 
Ri:hccca c:xprc:ssed that "Bilin­
gual education is che uppununi1;. 
10 our furure. BilinguJl educJ­
tion opened the Joor 10 me 1,1 m: 
. .\mericJn Jrc~11n. \Vithout it. I 

would not hJve the basic skills LL1 
communicate 10 rhe rest of chi: 
world. We. as young American 
immigran1s. are enticled to the 
very bJsic human righcs of learn­
ing ro speak English and to !ind 
uur place in our new home. We 
have to have bilingual education 
to give us the equal footing w 
;.i.chieve in lif~. and to find our 
own way co make rhe United 
States a better place to live ... 

Closing Thoughts 
There is no doubt that bilingual educa­

tion works. These students are only a hand­
ful of successful cases for whom bilingu~.d 
education has made a tremendous impact. 
We note that there are thousands more 
capable and brighc sllldenrs who have :ilso 
become successful, but whose essays did 
not make it to NABE's national contesc 
level. These student voices should be heard 
as well, and we need to collect and tell 
their stories in other research projects. As 
bilingual educators we share and welcome 
rhe opportunity of educating the next gen­
eration of successful bilingual studrnts. 

Editor's Note: Conrrib111iv11s to the Bi­
lingual Education: Portraits of Success 
col11m11 should be sent tn Dr. 1\1ari"a Estela 
Brisk. Schon{ of Ed11cmi11n. Boston U11i-
1·ersirr. 605CommumreullhA1·e. Bos1rin. 
,\,/...\ 022 I 5; To rnntact Via lnternn.· 
/Jri1"k@acs.bu.ed11: /ice: 617-232-SY<Ji. 

• ,\4lll." 
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The Calexico Unified School District. located 
on the U.S.·Mexico bor<.lc!r in California's 
fortile lmpc:rial Valley, is an educational oasis. 
This oasis was Jevdope<l during the last 25 
y~rs by the: Calexico s..:hool community which 
has consciously and collc:ctively carried out a 
total transformation of the district. its 
philosophy, goals, curri..:ulum, staff, anJ 
programs. 

Christmas parade - Moreno a11d De Am:a combined Junior lligh Bwid 

Thi: Cakxico Unitic:d School District is 
comprisc=<l of six K-6 schools, two Junior High 
(7-9) Schools, one: High School. and one 
Continuation High School. The district enrolls 
approximately 6, 900 students of whom 98 
pen.:c:nt are Hispanic, 80 percent LEP (98 

percent of all children entering Kindergarten are LEP or non-English-speaking), and 30 percent migrant. Average family 
income in Calexico, where unemployment runs between 25 and 35 percent, is less than S 12,000. A majority of Calexico's 
students qualify for free or reduced lunch programs. 

Bilingual education was both the catalyst and the object of the Calexico Unified School District's initial steps towards 
transformation. Troubled by the lagging academic achievement of limited-English-proficient immigrant students who were 
enrolled in the district's intensive English·as-a-second language (ESL) programs, Calexico school officials in 1969 began 
piloting bilingual education programs in grades 7-12. In the l 980's district personnel made further progress by studying 
the research evidence on successful bilingual education programs and irnpleml!nting new K-12 programs. 

With the assistance of Title Vil funding, the Calex.ico Unifie<l School District shifted the focus of its instructional programs 
from student limitations to student strengths; from remedial programs emphasizing English language development to enriched 
programs emphasizing total academic development; from narrow ESL programs to comprehensive bilingual programs which 
provide instruction in English and Spanish, the native language of 98 percent of Calexico's students. 

The curricular transformation of the Calexico Unified School District is grounded on a strong positive "value position" -­
that all students, irrespective of native language or socio-.:conomic status, can achieve academic success if they are taught 
effectively. This value position pervades the operations of schools in Calexico. 

The pervasive optimism of Calexico school staff is buttressed by a robust staff development program that has provided staff 
with incentives to learn and to experiment with new and innovative instructional 
strategies. Over the last nine years, the district has regularly offered extensive 
training in literature and whole language strategies; the writing process; cooperative 
learning; peer and cognitive coaching; ESL strategies including a natural approach 
and sheltered English instruction for oral language development; and hands-on 
science, art, and math strategies. Calexico has utilized categorical funds to provide 
incentives for staff development and to operate a mentor teacher program. 
Calexico's emphasis on staff development contributes to the fact that more than 70 
percent of its K-6 teachers hold California state certification in bilingual education. 

In Calexico schools, limited-English-proficient stud..:nts receive as much as 80 
percent of their early elementary instruction in Spanish. After students achieve full 
English proficiency, they continue to have opportunities to study in and further 
develop their Spanish. Calexico students benefit from an integrated instructional 
program based on whole-language theory and continuous authentic and portfolio 
student assessment in Spanish and English. Staff developmeni workshop 
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Calex.ico has developed, largely through federal funds, a 
series of programs to meel the special needs of migrant 
students who comprist! nearly one-third of th<! district's 
enrollmt!nt. Programs for migrant studt!nts including spt!cial 
language arts instruction, parl!nt education and ex.tensive 
tr:.icking of the travding students supplement Calexico 's 
regular school programs which havl! be.::n rl!structur.::d to 
ensure full accl!ss by migrant srudents. 

Calexico has bt:t:n aggressive in pursuing state, fe1.lt!ral and 
otht:r funding sources to support innovation. four of th.: 
Jistrict's ten schools wt:re awarded state rt:structuring 
planning grants and two were awarded rt:structuring 
impkmt:ntation grants. The R.J. R. Nabisco Corporation 
sdected Calex.ico's De Anza Junior High as one of 14 "Next 
Centuries Schools;" the $600,000 grant will enable the 
school to incorporate many effective innovations including: 
school-within-a-school program, thematic integrated 
instruction, integration of technology, performance-based 
assessment, increased parent-teacher communicaliun, etc. 
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1993 Marh Penthalon champions, Dool Elementary 

Calexico High School is in the second year of a restructuring plan in which it is moving from a traditional school model to 
one which provides strong academics and career paths for all stud.::nts. Stud.::nts in 9th and 10th grades are enrolled in 
acad.::mi.:s modded around a school-within-a-school concept, each containing l SO students who are heterogeneously grouped. 
The emphasis of the academies including the ESL Academy is on a fixed college prep curriculum. Students in l lth and 12th 
grades will be enrolled in one of four insticutes which will contain ten majors as curriculum themes and will focus on applied 
academics. The academies are already in place and the first institute will be initiated in the 1994-1995 school year. All 
students at Calexico High School (including ESL students) are expected to complete a three-part senior project as part of the 
graduation requirement which includes researching a self-selected topic, writing a research paper, and presenting an oral 
demonstration of their projecc to be judged by a review panel. Students in ESL I and II may elect to present their projects 
in Spanish; students in ESL Ill, and all other students, must present their projects in English. The senior project is in line 
with the philosophy of performance-based assessment and accountability for all students. 

The fruits of Calexico's school transformation are evident in the success of the community's children. Calexico's dropout 
rate, which varies between 11 and 15 percent, is half of the stale average for Hispanic students. Of the 380 students in the 
Calexico High School class of 1993, 93 percent were accepted by a junior college or 4-year college or university. Calexico 
students not only enroll in college, they complete college. Calexico High School graduates are currently enrolled in medical 
schools at the University of Southern California and Harvard Universicy. Calexico High School graduates constitute about 
half of the district's teachers at the elementary level, and are the main source of bilingual teachers for the district as a whok. 

Calexico school officials are quick to point out the district's natural advantages. Hispanic role models abound in Calexico. 
Students se.:: Hispanic city council members, school board members, businessmen and women, teachers, school 
administrators, and other professionals. While the geographic and ethnic isolation of Calexico has drawbacks, it also has 
served to shield the community's students from racial and economic pn:judice that they might face in other comrnuniti<:s. 
The schools of Cal.:xico validate the language and culture of their stud.::nts. When graduates of Calexico schools leave the 
area to attend college, their self-concept and self-esteem are strong, and they are prepared to succeed. 

For its commitme111 ro acllilemic excelle11ce for all studems, 
the Nmio11al Associario11 for Bili11gual Educario11 salures 

rhe Cale.ti cu, Califomia U11ified School District and recog11i-::,es rhe Culexico, school commiwiry 

as the Associario11 's Honoree for I 994. 
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Partnerships: Faith Communities Supporting Public Education 

There is a new and growing tone of civility. That's good for America 
and good for public education. Our public schools should not be the 

public space for a war on values. When you put schools in the 
middle, education loses. This is why I am encouraged when people 
of faith reach out to each other and act on their faith and help raise 

our children. 

Secretary of Education Richard W. Riley 
St. Petersburg, FL 

September 19, 1997 

Faith communities play a vital role in reaching out and connecting to families and 

children. As faith communities fulfill this role, they often become involved in and 

supportive of education issues of importance in their local community. The 

issuance by Secretary of Education Richard Riley of Religious Expression in 

Public Schools opened the door to partnerships with faith communities as 

another effective way to reach and serve children, youth, and families. 

Across the nation, there are excellent examples of the positive impact that faith 

communities have had in encouraging and enabling families to be involved in 

their children's learning. Many faith communities partner with schools to provide 

tutoring, safe havens, afterschool programs, mentoring, and summer activities. 

One role that faith communities can play is to inspire their membership to support 

children, youth, and families in education. A result of this is to add community 

groups, businesses, family organizations, and local government agencies to the 

partnership-resulting in a broad-based partnership that supports families and 

children's learning. 

Afterschool Programs 

Faith community leaders can help students take advantage of the afterschool 

time in a safe and constructive manner by starting or supporting afterschool, 
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extended learning programs in local schools and communities. By providing 

these activities, faith community partnerships are giving children lots of 

wholesome activities and helping schools and other facilities open before and 

after school and in the summer as community learning centers. By sponsoring 

alcohol- and drug-free activities, and by providing extracurricular learning 

activities, mentors, internships with employers, and community service 

opportunities, faith communities are making a difference for youth in their 

community. 

The following are some examples of partnerships involving faith communities in 

support of children, youth and families in activities during the afterschool hours: 

Shiloh Baptist Church (Washington, DC)-Shiloh Baptist Church 

established a Family Life Center to strengthen and nurture families in the 

surrounding community, bringing them together for educational, cultural, 

and recreational activities. One of their educational programs is the Male 

Youth Enhancement Project, designed to stimulate healthy lifestyles in 

African-American males ages 8-15 by providing positive role models, 

socialization activities, and educational enrichment. Shiloh/Seaton 

Elementary School Partnership creates mutual support activities for the 

children served by the school and the church. The partnership has 

established a reading tutorial program for children attending Seaton, 

staffed by volunteers from Shiloh. (Contact: Rev. Justus Reeves, 

Education Director, Shiloh Baptist Church, 2021232-4200) 

Johns Hopkins Community Learning Center-Several years ago, racial 

unrest in the Jordon Park area of St. Several years ago, racial unrest in 

the Jordon Park area of St. Petersburg, FL, brought to the forefront one of 

the issues that many in the community knew already: their youth needed 

support and attention, particularly in the after-school hours. A coalition, 

the Interdenominational Ministerial Alliance (IMA), which was formed 24 
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years ago, came together and formulated the Urban Fellowship Mentoring. 

Tutoring. and Enrichment Program. They began to pursue ways that they 

could make the after-school hours safe and productive for their young 

people. The Urban Fellowship Program approached the Pinellas County 

Schools with their ideas and together they found other partners to make 

their dream a reality. The Urban Fellowship Program, Pinellas County 

Schools, Juvenile Welfare Board, the National Conference on Community 

and Justice, and the University of South Florida today are partners in a 

21 51 Century Community Learning Center grant, operating the John 

Hopkins Community Learning Center, providing safe and beneficial after­

school and summer activities to middle school youth in Jordon Park. 

(Contact: Elder Martin Rainey, Director, Interdenominational Ministerial 

Alliance, 8131866-2589) 

School Safety 

On balance, America's public schools remain safe places for children and youth 

to work and learn. But much remains to be done to make our public schools 

even safer and to provide for the safety of our children in their homes, their 

communities, and in their passage to and from school. In this time of concern­

and even some fear-faith communities can send our young people a powerful 

message of hope and security. They can assist parents in slowing down their 

lives and help them tune into their children, and support both young people and 

parents during the difficult teenage years. Faith communities can also help youth 

make connections and have a stake in their communities. 

The following examples give an idea of the promise that partnerships give to 

community members on the issue of school safety: 

Chicago Public Schools Interfaith Community Partnerships-This 

multicultural interfaith group of religious leaders, brought together by 

Superintendent Paul Vallis, forms a network for the purpose of assisting 
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local schools in addressing crises in and around the schools, student 

discipline problems, truancy and low attendance rates, school safety 

concerns, student and staff attitudes, and self-esteem. The partnership 

provides crisis intervention, workshops for parents, character education 

and values curriculum development, a diversity calendar, expansion of 

local school partnerships, safety escorts, sponsorship of radio and TV 

interviews with public school staff to promote Chicago Public School 

initiatives, and coordination of the establishment of a crisis support fund. 

(Contact: Rev. Dr. Janette Wilson, Director, Chicago Interfaith Partnership, 

7731533-2140) 

The National Conference on Community and Justice in the Tampa Bay 

region operates Camp Anytown. The purpose of Camp Anytown is to 

foster understanding and cooperation among students from diverse 

backgrounds. Students exposed to this multicultural experience become 

better prepared to assume roles of leadership in our society. Camp 

Anytown, in the Tampa Bay region, is sponsored in cooperation with the 

school systems of the area. Following Camp Anytown, student 

participants organize multi-cultural clubs in their own school and 

participate in monthly follow-up meetings. (Contact: H. Roy Kaplan, 

Executive Director, National Conference for Community and Justice 

Tampa Bay Region, 8131636-8851). 

Youth and Police in Partnership is sponsored by the United Methodist 

Church Urban Services. It supports neighborhood-based youth initiatives 

in problem solving, public safety, and trust building. The goal is to bring 

the resources of the religious community and its members to bear on 

inner-city problems. The goal is being achieved through collaborations 

between successful adults, youth, police and other agencies. Youth and 

police work together, using a problem-solving methodology, to make their 
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respective neighborhoods safe, clean, attractive, and productive. (Contact: 

Rev. Wesley Williams, United Methodist Urban Services, 6171266-2122). 

College Planning 

For years, the college-going rate of lower-income students has lagged far behind 

the rates for students from higher income families. Much of the problem stems 

from the fact that many lower-income families do not know how to plan for a 

college education, often because they simply never have done it before. Faith 

communities can play an important role in this process. Through leadership and 

youth activity programs, faith communities can echo the high standards that 

schools and families set for students, encourage them to work hard and earn the 

best grades they can, connect them with mentors who will help them in their 

studies, and make sure that students and their families know about financial aid 

opportunities. 

The examples below illustrate how faith communities can be a key player in 

ensuring that every child has the opportunity to pursue his or her dreams: 

A Religion and Education Summit held at Spalding University in Louisville, 

KY drew participants from across the state and from neighboring school 

districts in Ohio and Tennessee. This summit had as its goal bringing 

together faith communities, educators, and institutions of higher education 

to positively impact middle and high school students to work toward high 

standards and make realistic plans for post-secondary education. 

Kentuckiana Metroversity, a coalition of colleges, universities, and 

seminaries in the greater Louisville area is coordinating follow-up activities 

to keep alive the excitement generated at the summit. (Contact: Sister 

Mary Angela Shaughnessey, Spalding University, 8001896-8941). 

Reading 
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The America Reads Challenge is a call to all Americans-parents, educators, 

libraries, religious institutions, universities, college students, the media, 

community and national groups, cultural organizations, business leaders, and 

senior citizens-to support teachers and to help ensure that every child can read 

well and independently by the end of the third grade. Faith communities can play 

an important role in the America Reads Challenge by working with students who 

need extra help in learning to read. Members of faith communities can provide 

the resources and encouragement to parents in their community, collect 

children's books to distribute to local families, be volunteers to an on-going 

reading effort in the local community, connect to a public library's summer 

reading program, or begin a weekly family reading program held at the faith 

community's facility. 

The reading programs outlined below give an idea of the high level of 

involvement by faith communities and their members in ensuring that every child 

receives the gift of reading: 

Alexandria (VA) Tutoring Consortium-This partnership between the 

Alexandria Faith Community and the Alexandria Public Elementary 

Schools sets as its goal to tutor young children in reading through one-on­

one discussion. A congregation-based coordinator recruits tutors and 

assists with scheduling; a school-based coordinator acts as the building 

point-of-contact. Working with the school's volunteer coordinator, the 

classroom teacher identifies and assists with scheduling a child for 

tutoring. Tutoring materials are selected by the public schools, which also 

provide training for the volunteer tutors. The tutor and student meet three 

times per week for 30 minutes each time. The qualifications for tutors are 

a love of reading and a love of children. (Contact: The Alexandria Tutoring 

Consortium, 7031549-6670). 
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The National Jewish Coalition for Literacy has pledged to recruit 100,000 

volunteers over five years in response to the America Reads Challenge. 

In most instances, the Coalition is working with existing literacy programs 

to support ongoing efforts. In a few communities, the coalition has taken 

the initiative to get a new partnership started. The Coalition's 27 affiliates 

include cities as diverse as Boston, Hartford, Louisville, Atlanta, and 

Seattle. (Contact: Craig Sumberg, Executive Director, 2121545-9215) 

The Baltimore-Washington Conference of the United Methodist Church 

began a summer reading program through Foundry United Methodist 

Church in Washington, DC, using the READ*WRITE*NOW! Program. 

Reading program volunteers work with children from neighboring public 

schools during the summer months to provide a fun and enriching reading 

program. Both volunteers and children agreed-it was a great success! 

Additionally, the Baltimore area UMC churches joined an existing literacy 

program to extend the services offered. (Contact: Dr. Marcus Matthews, 

Council Director, 8001492-2525, ext. 435) 

Faith communities' involvement in these and other partnership activities can 

make a real difference to children, youth, and families. Religious Expression in 

Public Schools: A Statement of Principles, and the community, parent, and 

teacher guidelines built from it, outline the appropriate role that faith communities 

can play in strengthening education, supporting local schools, ensuring that all 

children-especially those most at risk-receive the tools they need to succeed, 

and making the school and the community a safe place to live, work, and learn. 

Please share your program with us, so that we might share it with others. To tell 

us about your success or to learn more about partnerships in the community, call 
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1-800-USA-LEARN or visit the U.S. Department of Education's partnership web 

site at http://pfie.ed.gov. 

11 


