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I. LETTER FROM POTUS 

As part of my Administration's ongoing commitment to educational excellence for 
all children, I was proud to host the White House Strategy Session on Improving 
Hispanic Student Achievement. I am glad to report that the Strategy Session 
was a resounding success -- in no small measure because of the energy and 
genuine commitment brought to the table by the participants and the many 
individuals and organizations that helped prepare for the Strategy Session. In 
particular, I would like to thank the members of my Advisory Commission on 
Educational Excellence for Hispanic Americans for their leadership and counsel 
on this critical issue. 

Improving education for all children and ensuring the success of Hispanic 
students is a top priority of the Clinton-Gore Administration. Great progress has 
been made over the past seven years, but we still have a long way to go. The 
Strategy Session provided a unique opportunity for experts, advocates, and 
community members from across the country to come together to discuss the 
many opportunities for improving the education we provide our Hispanic 
students. In addition to five national goals that were announced to help close the 
achievement gap, this group enumerated key strategies that we need to 
undertake as a nation over the next decade to help all students reach high 
standards. Just as the achievement of our fastest-growing population is a 
concern to be shared by the whole country, taking steps to support their 
achievement will also benefit all our children. The Strategy Session can serve as 
a model and foundation for continued work to ensure that the achievement gap 
between Hispanic students and their peers is closed. 

With your continued help and support, I am confident that we will meet the 
challenges we have set for ourselves by 2010, so that we can ensure the 
success of all of America's children. 

Thank you for your ongoing commitment to the education of the children of this 
nation. 

Sincerely 
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II. PREFACE 

On June 15, 2000, President Clinton hosted the White House Strategy Session 
on Improving Hispanic Student Achievement. The Strategy Session, another 
step in the Administration's continued commitment to ensure that Hispanic 
students and their peers reach high academic standards, focused on developing 
effective strategies aligned to broad national goals. 

Prior to the Strategy Session, White House staff conducted numerous meetings 
to identify measurable goals to increase Hispanic educational attainment with the 
help of advocacy groups and other nonprofits, educators, the private sector, 
Members of Congress and their staff, the President's Advisory Commission on 
Educational Excellence for Hispanic Americans, and other leaders in the 
community. These meetings produced a wealth of ideas and insight regarding 
how best to devise realistic, measurable goals for reducing the current Hispanic 
educational achievement gap. As a result of this process, five national goals for 
increasing Hispanic student achievement were formulated and announced at the 
White House Strategy Session. The goals include providing access to quality 
early childhood education, ensuring English proficiency, closing the achievement 
gap on assessments of academic performance, increasing the rate of high school 
completion, and doubling the rate of postsecondary degree attainment. 

This report is intended to outline the challenges the nation faces in increasing 
Hispanic student achievement and to share the many recommendations made by 
Strategy Session participants as a means of galvanizing action by stakeholders 
at all levels and in all sectors. While this report presents the national goals 
announced by President Clinton for increasing Hispanic student achievement, it 
is not meant to represent the Administration's policy positions or priorities or to 
offer a comprehensive strategy for improving the educational attainment of 
Hispanic Americans. Rather it is an attempt to capture the results of both the 
process leading up to, as well as the events that transpired at, the Strategy 
Session. As a vehicle designed to share the discussions among advocates, 
experts and practitioners, this Report includes numerous suggestions, comments 
and ideas from various participants in this comprehensive process, but it is not 
an exhaustive list of possibilities or issues. Ideally it will serve as a road map for 
policymakers and educators who are interested in taking steps to close the 
educational achievement gap between Hispanic students and their peers. 
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Ill. EXECUTIVE SUMMARY 

At the June 15th, 2000 White House Strategy Session on Improving Hispanic 
Student Achievement President_ Clinton announced five goals to increase the 
educational attainment of Hispanics that address access to early childhood 
education, language acquisition, closing the achievement gap, and increasing 
high school and postsecondary completion. The Strategy Session provided a 
forum for an exchange of ideas among educators, federal and state 
policymakers, community leaders, and other interested representatives from the 
public, private and non-profit sectors convened to act in partnership on their 
common concern for the narrowing yet persistent gaps in educational 
achievement of the nation's fastest-growing population group. 

The Strategy Session built upon the Clinton-Gore Administration's longtime 
commitment to ending the era of low expectations and achievement gaps faced 
by Hispanic students. Starting with the 1994 Improving America's Schools Act 
and Goals 2000, the President and Vice President have insisted that states set 
high standards for all students, invested in what works to improve student 
achievement and insisted on accountability for results. Also in 1994, President 
Clinton signed an Executive Order establishing the President's Advisory 
Commission on Educational Excellence for Hispanic Americans, and in 1996 the 
Commission released its first comprehensive report, Our Nation on the Fault 
Line: Hispanic American Education. This report served as a foundation for the 
Hispanic Education Action Plan (HEAP), through which targeted funds for 
Hispanic educational initiatives have been augmented. With the support and 
leadership of many advocates, the Department of Education formed the Hispanic 
Dropout Project, which culminated with the release of their report, "No More 
Excuses," in 1998. In the fall of 1999, First Lady Hillary Rodham Clinton hosted 
a White House Convening on Hispanic Children and Youth, engaging over 200 
community leaders and foundation and private sector representatives in a 
discussion on programs that promote success for Latino youngsters. 

THERE IS PROGRESS IN HISPANIC STUDENT ACHIEVEMENT 
Over the past eight years, achievement gaps between Hispanic students and 
their peers have narrowed. For example, Hispanic students have made gains in 
reading and math scores on the National Assessment of Educational Progress 
since 1992, the percentage of high school graduates completing a core 
curriculum has increased by 33%, and five times as many Hispanic students are 
taking Advanced Placement exams. 

HOWEVER GAPS REMAIN FROM PRE-SCHOOL TO POST-SECONDARY 
Despite the progress that has been made in narrowing some achievement gaps, 
the stark fact remains that Hispanic youth are significantly more likely to be at 
risk of educational failure than their non-Hispanic peers. With Hispanics 
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projected to make up 25 percent of the K-12 population by 2025, the need to 
accelerate the rate of gains in achievement is urgent. 

On average, Hispanic children are more than twice as likely as their White peers 
to come from families with an income below the poverty line and are less likely to 
have access to high-quality preschool opportunities than non-Hispanic children. 
In school, low expectations and limited support for success persist for many 
Hispanic students, who tend to be served by racially and ethnically isolated, high­
poverty schools with larger classes and fewer qualified teachers. Furthermore, it 
is estimated that as many as one-fifth of Hispanic students who have limited 
English proficiency receive no special services to help ensure that they learn 
English while making progress in other academic subjects. And while academic 
achievement gaps between Hispanic and White students appear at all grade 
levels, the summative impact of these disparities is readily evident in a dropout 
rate that is nearly four times greater than that of White students and double that 
of Black students. Crowning these gaps from the pre-kindergarten level through 
high school is the continuing lag in the proportion of Hispanics that enroll in and 
complete post-secondary education - which translates into diminished economic 
opportunities, for individual Hispanics in the work force as well as for the country. 

ACADEMIC ACHIEVEMENT GAPS LEAD TO ECONOMIC GAPS 
The urgency of these troubling gaps between Hispanic youth and their peers in 
educational achievement demands concerted awareness and effort because the 
disparities signal not just diminished possibilities for individual Hispanics, but 
squandered potential for the economic strength of the nation as a whole. At the 
Strategy Session, President Clinton released a report from his Council of 
Economic Advisors entitled Educational Attainment and Success in the New 
Economy: An Analysis of Challenges for Improving Hispanic Students' 
Achievement. This report rooted the discussion in the economic realities that 
underscore the importance of educational achievement. 
[http://www. whitehouse.govlmedialpdf/Education_Final.pdf] 

ONGOING EFFORTS TO ADDRESS THE ACHIEVEMENT GAP 
Beyond convening and encouraging state, local, private sector and non-profit 
partners to take action, ttie Clinton-Gore Administration has made strong and 
growing financial commitments to programs that help to improve the educational 
outcomes of Hispanic and limited English proficient students. With respect to 
early childhood education, the Administration has increased funding for Even 
Start, has expanded access of Hispanic children to Head Start by approximately 
60,000, and has doubled state funding that provides low-income families with 
childcare subsidies. In order to increase awareness and investment in the 
schooling needs of Hispanic children from kindergarten through post-secondary 
education, in 1998 the President and Vice President introduced the Hispanic 
Education Action Plan (HEAP), which increased funding for several programs 
essential to raising Hispanic student achievement. Each subsequent year the 
Administration has fought for and secured increased funding for HEAP programs. 
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Beyond emphasizing the importance of funding key education programs, HEAP 
has also focused attention on the value of a coherent Action Plan for improving 
the educational outcomes of our nation's Hispanic students. The Department of 
Education's HEAP implementation plan lays out specific· objectives and 
performance indicators related to the educational access and educational 
achievement of Hispanic students, and includes strategies and specific actions. 
For example, as part of the Improving America's Schools conferences in the fall 
of 1999, the Department of Education held a number of regional workshops 
facilitated by literacy and linguistics experts on the teaching of reading to LEP 
students, and the Department is currently developing training materials and 
videos based on these sessions. An example of a program-level change is the 
Department's enforcement of Title I provisions requiring states to hold schools 
and local school districts accountable for the academic performance of Hispanic 
and LEP students. The Department released guidance which reminds states 
they must have assessment systems in place by the 2000-01 school year that 
include Hispanic students and report disaggregated data showing the 
performance of Hispanic and LEP students. The Department has also launched a 
program of compliance monitoring and technical assistance to help ensure that 
states meet these requirements. 

The Clinton-Gore agenda also includes vigorous civil rights enforcement to 
ensure educational opportunities for Hispanics. Furthermore, initiatives such as 
the America Reads challenge, class size reduction in the early grades, the E­
rate, GEAR UP and TRIO, and support for after school and summer school 
programs help improve Hispanic student achievement. Finally, the 
Administration's major investme.nt in opening the doors of college to all 
Americans through Hope Scholarships, Lifetime Learning tax credits, significant 
increases in Pell Grants, more work study opportunities and more affordable 
student loans are helping to increase the number of Hispanic students benefiting 
from higher education. 

CHALLENGING THE NATION TO REACH FIVE KEY GOALS 
In the spring of 2000, the White House undertook development of a series of 
national goals to focus attention on the importance of improving Hispanic student 
achievement. With support and guidance from members of the President's 
Advisory Commission on Educational Excellence for Hispanic Americans, 
members of the Congressional Hispanic Caucus, Latino community-based 
organizations, corporate and foundation representatives, and educators from 
throughout the nation, five national goals were developed to help close the 
educational achievement gaps for Hispanic students within the next 10 years. 

Goal 1: Ensure that Hispanic American children have access to high quality 
early childhood education and development programs and enter school prepared 
to succeed by increasing the Hispanic participation rate to the national 
participation rate in high quality programs by 2010. 
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Goal 2: Respecting the importance of multi-lingualism, age-specific learning 
needs, research-based instructional approaches, and the variety of 
developmental levels at which limited English proficient (LEP) children enter 
school, by 2010 all states and school districts will provide appropriate language 
instruction to ensure that all students graduate from high school having 
demonstrated proficiency in English. 

Goal 3: Provide a high quality education with appropriate resources and support 
t0 ensure equal opportunity for all students in order to eliminate the achievement 
gap between Hispanic students and other students on appropriate state 
assessments and other indicators by 2010. 

Goal 4: Increase the High School Completion Rate to 90 percent by 2010. 

Goal Si t;)gyblQ: Double the percentage of Hispanic Americans who earn I 
Aassociate's and Bbachelor's degrees by 2010. 

STRATEGIES FOR REACHING THE GOALS 
The different backgrounds of the Strategy Session participants generated a 
valuable mixture of perspectives and ideas on how to address each of the five 
goals announced by President Clinton. Following each of the goals below are 
some of the strategies suggested over the course of the development and 
planning process as well as by participants in the Strategy Session. Not 
surprisingly, there were common themes cutting across the strategies raised in 
each of the five goal discussions. Exploring these oft-repeated themes, such as 
the need for increased outreach to Hispanic communities and community 
support, more funding for key programs, and well-prepared teachers, as well as 
the importance of program quality and accountability, may help prioritize efforts. 
Following are just a few examples of strategies posited in conjunction with the 
Strategy Session. 

Goal 1: Increase access to quality early childhood education. 
• Expand outreach to Latino families through Spanish-language media and 

community organizations such as libraries and faith-based organizations, and 
encourage existing programs such as Head Start to increase their outreach to 
Hispanics 

• Increase government and employer investments in and access to affordable 
early childhood programs and make sure that Latino families are aware of 
opportunities 

• Improve the quality of early childhood education programs through the 
establishment of challenging performance standards, dissemination of 
research on serving Hispanic families, and the active recruitment and training 
of bilingual and bicultural early childhood educators. 
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Goal 2: Ensure that Hispanic students achieve English proficiency. 
• Encourage state and local entities to ensure appropriate resources and 

services for LEP students, through the establishment of clear standards and 
outcome measures and mechanisms to identify needs and appropriate 
interventions 

• Support good teaching and training to address the needs of LEP students, by 
coordinating curricula and teaching with schools of education, pushing for 
appropriate professional development, and by recruiting bilingual 
professionals to the classroom; 

• Create community-wide awareness and expectations to help LEP students 
achieve academically, through greater cooperation between educators and 
parents, and by encouraging the private sector to offer mentoring and English 
as a Second Language programs 

• Promote the advantages of bilingualism, literacy in two languages, by 
encouraging all students to become proficient in two languages. 

Goal 3: Eliminate the achievement gap on state assessments. 
• Ensure a rigorous curriculum by making sure that all students are aware of 

and have access to the coursework necessary for entry to college 
• Emphasize quality teaching in the classroom by training, recruiting, and 

retaining more educators to meet the linguistic and cultural needs of Hispanic 
youth, and by enforcing high standards for teacher quality across all schools; 

• Involve parents and the community by facilitating communication between 
families and schools and by enlisting community-based organizations (CBOs) 
to play an active role in training school personnel and reaching out to parents; 

• Ensure that all students, including LEP students, are included in 
accountability systems and that the systems use appropriate assessments 

Goal 4: Increase the rate of high school completion. 
• Build community and parental involvement by encouraging partnerships 

between schools, the private sector, and colleges to provide mentoring, 
tutoring and internship opportunities, and by focusing on outreach to Hispanic 
families; 

• Reform the American High School by focusing on rigorous curriculum 
opportunities for all students and by increasing student contact with teachers 
and advisors through smaller learning environments, extended learning 
opportunities, and alternative and dropout recovery programs; 

• Improve teacher's ability to work with diverse students through professional 
development for all teachers and incentive structures that reward bilingual 
skills and commitments to high-need schools; 

• Support and disseminate research focused on best practices and methods for 
ensuring that Hispanic students complete high school 

• Improve and support state and local data collection so as to create clear data 
on Hispanic dropouts. 

PAGE 7 



Goal 5: Double the rate of college completion. 
• Support college preparation through outreach and information campaigns, 

and by developing K-16 partnerships and encouraging mentoring programs 
that expose Hispanic students to community role models; 

• Increase the value of associate degree programs by increasing linkages to 
bachelor degree programs; 

• Focus on increasing college retention by developing programs and supports 
to make sure students stay enrolled in at least one class per semester; 

• Expand financial aid through grants and scholarships, including through 
private and non-profit organizations; 

• Support greater enrollment and completion of advanced degrees through 
fellowship and internship programs in collaboration with private and non-profit 
entities. 

NEXT STEPS: COMMITMENTS: COMMITMENTS TO SUPPORT HISPANIC 
ACHIEVEMENT 
In preparing for the Strategy Session, numerous federal agencies, nonprofits, 
and corporations have come forward to commit to bolstering these national goals 
with new and expanded initiatives. These commitments include but are not 
limited to: 

• Accountability: The 2010 Alliance, a partnership of corporate, foundation 
and community leaders that will commit to bring resources and accountability 
to reach these goals by 2010, was formally announced at the Strategy 
Session. The Alliance includes: the Ford, Irvine, Kellogg, and Hazen 
foundations, AT&T, Univision, State Farm Insurance, General Motors 
Corporation, the National Council for Community and Education Partnerships, 
the National Association for Bilingual Education, the National Council of La 
Raza, and the National Association for Latino Elected Officials, among others; 

• Internship Programs: The Departments of Agriculture, Defense and Energy, 
Sears, Washington Mutual Bank, Inc., and companies partnering with the 
Hispanic Association of Colleges and Universities announced a variety of 
mentoring and internship programs; 

• Outreach Campaigns: Proctor & Gamble, the Discovery en Espanol 
channel, the PTA and Hispanic Radio Network, Scholastic, Univision and the 
National Latino Children's Institute, the White House Initiative on Educational 
Excellence for Hispanic Americans, HHS and HUD all signed on to engage in 
a range of public information and family outreach campaigns; 

• Capacity Building and Innovation: A number of organizations offered 
innovative assistance, including the American Library Association, which 
announced the creation of an award for children's literature that reflects 
Latino culture, the Department of Commerce's professional exchange 
program with Hispanic Serving Institution faculty, and a partnership between 
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Lightspan and HUD to close the digital divide by providing educational 
technology resources for the residents in ten Neighborhood Network Centers 
in Hispanic communities. 
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IV. BACKGROUND 

The Importance of Focusing on Hispanic Student Achievement 
Hispanics are the most rapidly growing population in the United States and are 
projected to represent one in six U.S. residents over the next twenty years. 
Education is of particular concern to this expanding population as one-third of 
Latinos are younger than 18 years old. Between 1978 and 1998 the enrollment 
of Hispanic students in public elementary schools increased 157 percent, 
compared to 20 percent for Black students and 10 percent for White students. 
As the proportion of Hispanics in the K-12 population increases to 25 percent by 
2025, many schools and districts are facing new challenges. 

Gains have been made in Hispanic student achievement over the past decade, 
with Latino student scores on the National Assessment of Educational Progress 
rising slightly in both reading and math, and with more Hispanic high school 
graduates completing a core curriculum and Advanced Placement courses. 
Nonetheless, academic progress for Latinos has not kept pace with either the 
growth in the population or the requirements for success in a global economy. In 
light of the dramatic population shifts and the potential for Latinos to play an 
increasingly integral role in boosting the productivity of the labor force, improving 
the education of Hispanic students in the United Sates must be a national 
priority. 

These educational achievement gaps are especially troubling in a labor market in 
which the economic rewards of education are large and increasing. Evidence 
suggests that demand has increased for workers who bring strong problem­
solving ability and technical skills to the workplace. Those who fall behind in 
educational achievement will also lag in participation in an active citizenry and 
success in the new economy. 

As described in the recent report by the President's Council of Economic 
Advisers commissioned in conjunction with the Strategy Session, "the gap in 
educational achievement between Hispanics and their peers is a matter of critical 
importance for Hispanic young people themselves and also to society more 
generally." As a result, our efforts must be both ambitious and all-inclusive, 
bringing together commitment, expertise, and resources from across the public, 
nonprofit and private sectors and in every community. 

The Current State of Hispanic Educational Achievement 
Beginning from early childhood, Hispanic children are significantly more likely to 
be at risk of educational failure than their non-Hispanic peers. Thirty-nine 
percent of Hispanic children live in families with an income below the poverty 
line, a rate more than double that of White children. Despite increased access 
to Head Start programs, on average Hispanic children begin elementary school 
with less preschool experience than either Black or White children. 
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In school, Hispanic students continue to be plagued by low expectations and 
limited support for success. For example, Hispanic students tend to be 
concentrated in central cities and racially and ethnically isolated, high-poverty 
schools with larger classes and fewer qualified teachers. In addition, while more 
than 2 million Hispanic students have limited English proficiency, between 10 and 
20 percent of limited English proficient students receive neither ESL nor bilingual 
education to help ensure students learn English while progressing in other 
academic subjects. 

Academic achievement gaps between Hispanic and White students appear at all 
grade levels and across most academic subjects, and over 80 percent of 
Hispanics are not introduced to college "gateway" classes such as algebra and 
geometry by the eighth grade. These gaps likely contribute to the unacceptably 
low high school completion rate for Latinos, which has not changed substantially 
in the past several years. In 1998, the high school completion rate was 90 
percent for White students and 81 percent for Black students, however, for 
Hispanic students, the high school completion rate was only 63 percent. In 
addition, Hispanic enrollment and completion in college lags behind most other 
groups. 

As described in the 1996 report Our Nation on the Fault Line, a variety of factors 
inequity in school financing, school segregation and poverty, 

underrepresentation of Hispanics among school personnel, lack of multicultural 
training for school personnel, lack of bilingual and ESL programs, difficulties in 
accurately assessing student progress - affect the educational achievement of 
Hispanics. 

THE CLINTON-GORE COMMITMENT 
President Clinton and Vice President Gore's commitment to ending the era of low 
expectations for some students by insisting on high standards for all has helped 
provide all students with the educational opportunities they need to reach high 
standards. Beginning with the 1994 Improving America's Schools Act and the 
Goals 2000: Educate America Act, improving educational opportunities and 
outcomes for all Americans has been a cornerstone of the Clinton-Gore 
Administration. Investing in smaller classes and more after-school programs, 
enhancing the quality of teaching, making college more affordable for all 
Americans, and supporting lifelong learning opportunities are just a few of the 
policies that this Administration has championed to help close the achievement 
gap. 

In 1994, President Clinton signed Executive Order 12900, establishing the White 
House Initiative on Educational Excellence for Hispanic Americans, establishing 
a Presidential Advisory Commission on Educational Excellence for Hispanic 
Americans, and affirming the Administration's commitment to helping Hispanic 
children reach the same high standards as all other children. The next year, in 
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response to leadership 
legislation sponsored by 
Senator Jeff Bingaman (D­
NM ), the Department of 
Education established the 
Hispanic Dropout Project, 
which charged an advisory 
team to identify barriers 
and propose 
recommendations to 
reduce the 
disproportionately high 
Hispanic dropout rate. 
The Project's final report, 
No More Excuses, was 
released in 1998 and 
buttressed the 
Commission's 1996 report, 
Our Nation on the Fault 
Line, in laying the 
groundwork for the historic 
Hispanic Education Action 
Plan (HEAP). Announced 
by Vice President Gore in 
February 1998, the HEAP 
identified key federal 
programs for improving 
Hispanic education, 
established performance 
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indicators, and targeted the component programs for significant increases in the 
President's FY 1999 budget request. President Clinton and Vice President 
Gore successfully garnered increased support for these programs in both FY 
1999 and FY 2000, and the greatest increase in HEAP funds has been requested 
for FY 2001. 

In the fall of 1999, the First Lady hosted a White House Convening on Hispanic 
Children and Youth. This forum of over 200 community leaders, and foundation 
and private sector representatives emphasized the importance of ensuring that 
every child meets his or her full potential. Participants joined federal agency 
personnel in identifying pathways to achievement for Latino youth and the risk 
factors that impede that progress. The First Lady's convening also highlighted 
promising efforts across the country and examined ways to foster support for 
new and innovative programs. 

Continuing its commitment to Hispanic educational excellence, in the spring of 
2000, the White House undertook development of a series of national goals to 
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focus national attention on the importance of improving Hispanic student 
achievement. With support and guidance from members of the President's 
Advisory Commission on Educational Excellence for Hispanic Americans, 
members of the Congressional Hispanic Caucus, Latino community-based 
organizations, corporate and foundation representatives, and educators from 
throughout the nation, five national goals were developed to help close the 
educational achievement gaps for Hispanic students within the next 10 years. 
The national goals served as a foundation for the June 15th White House 
Strategy Session on Improving Hispanic Student Achievement, and will continue 
to help guide our nation as we strive to ensure educational excellence and equity 
for all students. 
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V. GOALS 

As many conference participants affirmed, ensuring the promise of Hispanic 
students must begin with high expectations for achievement, clear goals for what 
must be accomplished, and specific benchmarks to measure progress. The 
standards movement has shown that clear benchmarks and measures are 
essential to accountability, and these national goals for Hispanic achievement 
were developed to offer specific definitions of what needs to be accomplished 
and how these_ accomplishments will be measured. 

The strategies and suggestions discussed at the conference create a blueprint 
for meeting those goals. The variety of strategies suggested indicates that while 
there is no single correct answer to overcoming the complex challenges facing 
Latino students, there is much that schools, parents, communities, and 
policymakers can do together to better support improved teaching and learning. 

This section provides background on the goal areas, current data on the issues, 
and a series of strategies articulated in meetings prior to and during the Strategy 
Session. The strategies represent some of the many routes to getting there, and 
in most cases, provide only the ideas to get started. While these strategies are 
not intended to represent official positions of the White House on education, they 
do reflect some of the best thinking on this topic from practitioners, advocates 
and policymakers across the country. 
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Goal 1: Ensure that Hispanic American 
children have access to high quality early 
childhood education and development programs 
and enter school prepared to succeed by 
increasing the Hispanic participation rate to the 
national participation rate in high quality 
programs by 2010. 

The Importance of Early Childhood Education 
Research has shown that access to high quality early childhood education is an 
important predictor of later school success. Early learning programs help ensure 
that children are provided the foundation necessary for lifelong learning through 
language development, early reading, and socialization. Providing a good start 
for Hispanic children requires a focus on improving early education and childcare 
by increasing access, ensuring quality, and promoting family literacy. Access to 
early childhood education programs is lacking for many Hispanics, 10 percent of 
whom are under age five, representing more than 15 percent of that age group in 
the United States. Hispanic children under age 5 are less likely than their peers 
to be enrolled in early childhood education programs. In 1998, for example, only 
20 percent of Hispanic 3 year-olds were enrolled in early childhood education 
programs, compared to 42 percent of White and 44 percent of Black 3 year-olds. 

Successful early childhood programs require support from expert personnel -
staff who value and respect the culture of the children served and who have the 
ability to effectively communicate with children and families whose native 
language is not English. Also essential is that the staff understand the principles 
of language development that can help children build on their current literacy 
skills. However, a lack of quality teacher preparation programs and on-going 
teacher training, as well as limited access to relevant research present significant 
challenges to improving early childhood education. 

To be successful, efforts to improve Hispanic education must include reaching 
out to Latino children in the early years, and must reach them where they are -
i.e. through family-based childcare, rather than waiting until more Latino children 
are enrolled in center-based care. Similarly, parents need help to become 
partners in learning through family literacy programs. Providing access to high 
quality early childhood programs is also complicated because Hispanic parents 
often work different hours, tend to earn lower median family incomes, are more 
likely to care for their children at home, and often have different cultural values 
tied to their relationships with schools and outside organizations - so reaching 
out to parents requires a variety of strategies. 

Building the foundation for literacy is an important component of early childhood 
education. Reading and telling stories to young children promotes language 
acquisition, and correlates with later literacy development and overall school 
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success. The Forum on Child and Family Statistics reports that White non­
Hispanic children are more likely to be read to aloud every day (61 percent) as 
compared with Black children (41 percent) or Hispanic children (33 percent). 
Unfortunately, current literacy campaigns often rely on outreach strategies that 
are better suited to other ethnic or socio-economic groups and may not reach 
Hispanics. 

The challenges articulated above are not only present across the country, but are 
also growing. Over the last few years, the Hispanic population has increased 
dramatically in communities across the country, from Arkansas and Georgia to 
Massachusetts and North Carolina. Often, such areas experiencing newer 
population influxes have little expertise or resources for serving Hispanic 
students and their families. If this nation is to commit to improving Hispanic 
student achievement, then it must commit to building a foundation of high quality 
early childhood opportunities. 

THE CLINTON-GORE EXPANSION OF ACCESS TO EARLY CHILDHOOD 
SERVICES 
The Clinton-Gore Administration has worked hard to include more Hispanic 
children in Head Start. Consequently, enrollment has increased by nearly 60,000 
during this Administration, with the program now reaching approximately 230,000 
Hispanic children. Despite these increases, Hispanic children remain under­
represented, comprising less than 25 percent of Head Start enrollment compared 
to nearly 30 percent of all low-income preschool children in the Nation. In order 
to expand outreach to Hispanic families, the Administration has proposed 
increasing Head Start funding by $1 billion in FY 2001 in order to serve 950,000 
children overall. 

This Administration has also worked to improve access to quality childcare for all 
children by doubling funding available to states to provide low-income families 
with childcare subsidies. Unfortunately, even with a doubling of investment, only 
10 percent of eligible children are being served. The President has called for an 
increased investment in the Childcare Development Fund to serve an additional 
150,000 children this year. Through this effort, the Department of Health and 
Human Services will continue to help states inform all families of these available 
childcare subsidies. 

Improving access to family literacy has also been key to the Clinton-Gore 
Administration's efforts to improve education for Hispanics and help more 
children start school ready to learn. The Administration has continued to 
increase investments in the Even Start Family Literacy program, a program 
designed to break the cycle of poverty and illiteracy for the nation's low-income 
families. Even Start serves educationally and economically disadvantaged 
families with children from birth through age seven. The program combines adult 
education or English language instruction, early childhood education, and 
parenting education into a unified family literacy program. Nearly 39 percent of 
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the families enrolled in this successful program are Hispanic. Data from the 
national evaluation of Even Start show that Hispanic families participate in more 
program services and stay longer in Even Start, and hence are more likely to 
make greater gains than non-Hispanic families. 

STRATEGIES TO INCREASE ACCESS AND QUALITY 
Expand Outreach Strategies and Encourage Parental Involvement. 
Parents are a child's first teachers and must be provided with tools to help their 
child develop important language and literacy skills. 
• Use organizations such as hospitals, faith-based organizations, health clinics, 

employment offices, community agencies, and libraries to build relationships 
with Latino families. In fact, experience has shown that even grocery stores 
can prove effective locations for connecting with parents and providing them 
with tools to improve the quality of parent-child interactions in the early years. 

• Include intergenerational approaches that involve grandparents, parents and 
siblings in children's development. 

• Encourage existing programs such as Head Start and Even Start to increase 
outreach to Hispanics and help provide more resources for early childhood 
development-from teaching tools to children's books--through home visits. 

• Efforts ranging from face-to-face meetings with new or expectant mothers to 
public service announcements run by the Spanish-language media should 
underscore the value of early childhood education and provide information on 
how to both work with young children and gain access to additional 
resources, including childcare subsidies, tax relief, and childcare or pre-K 
programs. 

i~~~~i!~1;~$~~i1!;;~~~f i~;~~f ~¥~~::g~~~j~~1~Jf i~ 
parents or\·parents~to;;be tO"]eacff:Jbes)'n about the:importance of readi~g to th~ir 

.~oa.~~.~#~c~v~.~.~ 1;r~~~~~.bj1·a·!~~~:r•~~~~g~:.~~~i~P~::ta~~:.f ~:~~~::'c1:~:1~~~~1~::~ •. · 
.:appr()priat~. mateflc:llsi!to.'do so.. Lo.qc:lJ)projecha'ctivlties include •parent~nd ch'iJg 
fogethet (P,A.QT) time that encoura~jes ·reading as a bonding..:.9,9tivity between 
parent and J:;hild,;·:· .,,.The: 'Florida ~c::>rn···Ao Read Prog.tam ,;::also encol.J~ages: 
collaboration . among ·:health. :care :.::providers, community. ser\iice agencies, ~nd 
Ideal public Ht>raries. Thes'e partnerships target parents most in need to help. 
them raise,childrenwho:a·re "Born to Read." To reachJ9milies where Spanish is 
the primary language~ .$panish~langu9ge;;materials are·:prbduceg:or identified:and .. 
purch~$ed':.and provided to, them:<tbfough the. library and its partners. The 
American 'Library Associati9n br9chure "BornJo Read:. H9w to Raise a Reader" 
is availab1e:i6::Spanish as. :'·'Naci/para· Le.err :Como Criat unlectqr." · · 
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Increase access to quality early childhood education programs. 
Stakeholders agreed that more needed to be done to provide families with 
access to affordable childcare and early education. 
• Encourage partnerships between states, local governments, and employers 

that support early childhood education opportunities. 
• Significantly increase state and federal investments in early childhood 

education, including Head Start and the Childcare and Development Block 
Grant. 

• Increase government and employer investments in and access to affordable 
early childhood programs and ensure that Hispanic families are aware of 
opportunities. 

• Target outreach to ensure that Hispanic families are aware of both Head Start 
and the federal childcare subsidies. 

• Expand the role of libraries in supporting early childhood development. 
Because public libraries are free, are situated in nearly every community, and 
have traditionally worked in partnership with other community agencies, they 
are uniquely suited to provide quality early childhood educational experiences 
to underserved populations. 

Improve the quality of early education programs. Just increasing access to 
childcare is not enough to prepare children to learn. It is clear that overall quality 
needs to be improved in all forms of childcare from home-based to center-based. 
• Examine community needs and resources, including improving data collection 

and investing in research focused on serving Hispanic children and families. 
• Encourage greater collaboration across the early childhood community in 

working together to promote challenging performance standards for pre-K 
children. 

• Recruit and support early childhood educators who are bilingual and 
bicultural. 

• Provide educators with quality materials and curricula in both English and 
Spanish. 

• Invest in ongoing professional development for early childhood educators. 

ROSSVltLE'·· 'GEORGIA··: : 
.. ·..... ······ ' .. ........ .. 

HeadStart.program .. . 
. ... .. ·. . .. . 
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Goal 2: Respecting the importance of 
multilingualism, age-specific learning needs, 
research-based instructional approaches, and the 
variety of developmental levels at which limited 
English proficient (LEP) children enter school, by 
2010 all states and school districts will provide 
appropriate language instruction to ensure that all 
students graduate from high school having 
demonstrated proficiency in English. 

_,,,-./1Afl3E 

£AJ6L-i$.~ l ~t.A1f'/' 5 
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' -~HE ROLE OF LANGUAGE 
~~ The effects of an education that fails to teach students English quickly and well 
~are clear. Nationally, 40 percent of students who have difficulty speaking English 

never complete high school. A 1998 study of Hispanics in Florida found "a 
positive correlation between English proficiency and socioeconomic status and 
suggested that the ability to speak English provides an advantage in the labor 
force that translates into higher incomes, lower poverty rates, higher educational 
achievement levels, and employment in higher-paying occupations." Census 
Bureau data also indicates that individuals working full-time and who speak 
English "very well" or "well" in addition to another language earn as much as 50 
percent more than individuals working full-time who speak English "not well" or 
"not at all". 

As global markets become increasing available to all, language becomes 
increasingly important in the international arena. Knowledge of a second 
language is power and the second language inherent to LEP students is a 
valuable asset that will benefit them and their community throughout their lives. 
As Alan Greenspan, Chairman of the Federal Reserve Board, has noted, "we 
must find ways to prepare the more racially and culturally diverse pool of young 
people who will be flowing into jobs and operating businesses in the twenty-first 
century." 

Although most immigrants arrive in the United States with limited English 
proficiency, they often overcome language, cultural and economic barriers to 
succeed, prosper, and contribute. Closing the achievement gap between 
Hispanic students and their non-Hispanic peers requires a serious commitment 
to ensure that all children become proficient in English, while also reaching high 
standards in all core academic subjects. Nationwide, there are more than 3.4 
million - and perhaps as many as 7 million - limited English proficient students, 
and the number of LEP students has nearly doubled in less than a decade. LEP 
students comprise between seven and 15 percent of all students and about one 
in four public school students in California and New Mexico, and about one in 
eight students in Texas, Arizona and Florida. Although about 1.3 million students 
are in state and local bilingual programs, too many identified LEP students are 
not served through any special program. Furthermore, over 75 percent of all 
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limited English proficient students attend high poverty schools. Hispanic 
students are by far the largest population of LEP students nationwide; students 
with Spanish language background make up more than 72 percent of all LEP 
students. (Vietnamese students represent 3.9 percent, Hmong 1.8 percent, 
Cantonese 1. 7 percent, and Cambodian 1.6 percent). 

Though a landmark Supreme Court ruling in the 1974 Lau v. Nichols case 
strengthened the standard of education for non-English speakers by requiring 
districts to take "affirmative steps" to overcome educational barriers faced by 
non-English speaking students to equalize opportunities, difficulties still persist in 
the education of LEP students. 

Among the many obstacles to educating LEP students is the difficulty and 
inconsistency in identifying and diagnosing students who need additional 
language support, as well as tracking the progress of LEP students in both 
achieving academically and learning English. Each state has its own definition 
and measure of English proficiency. Likewise, states, districts, and schools often 
have different policies for the inclusion of LEP students in assessments of 
student progress. As a result, there is little national (or even statewide) data to 
describe schools' effectiveness in helping LEP students master challenging 
content or learn English. Appropriate indicators and relevant data collection 
processes need to be developed. 

Furthermore, the demand for services and qualified teachers to help LEP 
students far outstrips the supply. Only 2.5 percent of teachers are certified to 
teach bilingual education or ESL, and a report by the General Accounting Office 
found that many school districts with high concentrations of LEP students were 
not adequately providing bilingual services. 

: · ... :·., ·.. ,··· :·_-.·. ':;,,::. ·: ,. ·:::.::::::= ·.· .. .. .. 

Bili~gual Educ~tiq11::~::;,AG,9,d(3mit instrLJ,Gtion ,js ,provided ,in the native Janguag~ 
Whil(3:,'also,Jf39Jriifig'.:,,E;hglisff,,:(typic:;a!ly through ESL). Designed to enable :tEP 
students to make ,a ,tr9,nsitihn:to all~English instruction,, without lqsing ground in 
core 9cademi¢''SUbj~,Cts, the most common bilingual educatior{,apptoaches 
inclu~e transitionaF,'::;~Hj11gual edUc¢i~ion, developmental :bilingual educati<fo/ 
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maintenance progre1ms, and dual language/two.,way bilingual immersion 
programs. 

Transitional Bilingual Education (TBE): ·Grade-l~vel · content instruction. is 
provided in the nafive language until students develop th·e English skills 
necessary for successful English-based instruction. 

Developmental Bilingual Education (DBE): Students are provided content 
instruction in both English and ·the native .. language, teaching English and 
developing academic proficiency in both languages. 

Dual Language. Education/Two-way .. Immersion: ·Provides instruction that 
integrates content and language to both LEP and English-speaking students. All 
students learn a second language; develop proficI~ncy in the first-language, 
master challenging content, and develop cross.;.cultural understanding. 

Although the importance of mastering English is clear, choosing the best strategy 
for the students and school to be served, and mustering the appropriate 
resources to effectively implement those strategies are fundamental challenges 
to address. While the research is limited, there are successful examples of 
programs that help ensure English proficiency and achievement to high 
academic standards across the country. These include a variety of strategies, 
including bilingual education programs which use the native language to help 
teach content while also providing English instruction, dual-language programs 
which help both LEP and native English speakers learn English and another 
language, English as a Second Language (ESL) programs which use experts in 
language learning to provide instruction in English, English-immersion programs, 
and other instructional methods that are helping children reach high academic 
standards while becoming proficient in English. 

CLINTON-GORE: HELPING LIMITED ENGLISH PROFICIENT STUDENTS 
SUCCEED 

President Clinton and Vice President Gore have consistently supported 
increases in funding for bilingual education programs, teacher recruitment and 
teacher quality initiatives, smaller classes in the early grades to help kids learn to 
read, after-school and summer school programs and other investments that 
support LEP children's learning. New provisions in the 1994 Elementary and 
Secondary Education Act reauthorization as well as recent budget increases 
make clear state and local obligations to serve LEP students, reinforce 
professional development programs, increase attention to the value of the native 
language, support foreign language instruction, improve research and evaluation 
at state and local levels, increase support for immigrant education, and allow 
participation of some private school students. Recognizing that our nation can 
grow even stronger if all our children grow up learning two languages, additional 
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Title VII bilingual education funds have been requested to prepare educators to 
teach limited English proficient students, and Secretary of Education Richard 
Riley is championing a movement to ensure every child learns English plus 
another language by dedicating increased resources to dual language/two-way 
immersion programs. 

STRATE GIES TO INCREASE ENGLISH LANGUAGE PROFICIENCY 
Participants raised the importance of language and communication in promoting 
self-esteem, confidence, motivation and a positive attitude toward education, as 
well as the importance of expectations in fostering student success as critical to 
this issue. They also recognized that, while the economic and cultural 
advantages of speaking English are paramount in the United States, the ability to 
speak more than one language is an advantage to be celebrated and promoted. 
Some participants suggested that a goal for all students to learn English plus 
another language would be more appropriate. 

The following are several suggestions for helping all students develop proficiency 
in English by the time they graduate from high school: 

Ensure Appropriate Resources and Services for LEP Students 
As we implement a system that sets high standards for all children, and includes 
consequences both for students and for schools that do not help students reach 
those standards, it becomes increasingly important to provide appropriate 
resources to help all children succeed. 
• Establish clear goals and outcome measures for educational programs such 

as ensuring children learn English, are bilingual, or are biliterate. 
• Develop standards and assessments to identify LEP students and accurately 

measure language proficiency to inform teaching and cultivate accountability. 
• Implement measures to identify early reading difficulties, many of which are 

tied to limited English proficiency, and develop appropriate interventions. 
• Provide supports to address limited English proficiency, illiteracy and 

prolonged reading difficulties in older students, particularly students who 
come to U.S. schools in the later grades. Ensure that the LEP students are 
held to the same high content standards as all students. 

• Ensure on-going support for students who either come to school with enough 
English to be disqualified from ESL but still are not proficient in English or 
have transitioned out of specialized language programs but are likely to 
struggle academically. 

• Extend learning opportunities through after school, summer school, extended 
day and extended year programs. 

• Seek out non-traditional funding sources such as corporations or foundations 
to support English proficiency and literacy programs. 

• Fund research to improve the teaching of language minority children, such as 
increasing educators' understanding of how children transfer skills from one 
language to another, as well as which strategies are transferable. 
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• Disseminate effective, research-based practices for educating LEP students 
to achieve proficiency in English and other core academic subjects and 
support the replication of proven strategies. 

• Support the development and dissemination of software and other technology 
that can support the learning of English. 

Elizabeth Leaming Center 
Elizabeth Learning Center is a K-12 school with almost 3,000 students who 
attend school on three "tracks". This allows the school and teachers to offer a 
lower class size average while :educating more.kids by.using a rotating calendar 
that uses the facility year.r()un~L The ~lizabeth Learning Center started their.new 
approach in July of 1993byJr)99rporatingthe pradice of using the community to 
teach. The vision ofthe Learriiog Center is to make ESL computertech.nology 
available to studentand parents alike .. and create an· entire Learning Community . 
Elizabeth Learning Center>strengthensthe·community by providing access to 
ESL adult education programs,.Head ·Start Horne Bases and child care to make 
their learning experience as rewarding as possible. In the school itself, much. of 
the curriculum is organized around central themes and acro~s subject areas; 
The curriculum focuses on person~lly me()ningful·issue.s ·so that learning is 
relevanflo-students. Teachers•ar~ encouraged::tq.use.:ihe cqh1munity·as a·· .. 
learning ·laboratory. in which ·stuc:fe.Q'ts· may:apply.th~ir ~rjowlec:fge·and ~~m~.: .. t!? 

ro·ects. The Elizabeth learn in Centers••. oaHs fof'eve(·····stude'rifto ac Gire P L..... . . '· . . , g. .,........... g ............•. · ...... ry....... . ,,.......... . .. .C:L .. . 
fluehcy and•·comprehensiorLin: readintf'at-o(a~ovehis or .. h¢r_grc:td~;~level, form•:. 
quality. communication :skill~'i:':and -an.J.Jfl'derstah,ding of.tu ndamentaLrl)athematics, 
science, literature/'history;',!~:ck:ial •stuqJ~~···the. a~~···h~~Jth'•an#··th.eirapplic()tiolls :in .. 

f i1;?~1~~~!~!!~!i!~~ii~i~i~E~!i~~~~~gr:t ·· 
pursuit.oflitelOrig lg§l~.9fh~i;·;i:::i:,::, •• \:;;, ' ',.:~:::·::·:;~:~·: . . . ... ... ...... . .. . 

Support Good Teaching 
Every parent knows what research confirms, a good teacher can make all the 
difference in a child's success. Unfortunately, many teachers are not prepared to 
address the special needs of LEP students, leaving students, parents and 
teachers frustrated. 
• Foster the expectation that children entering our public schools at any age are 

capable of learning to high academic standards, and the understanding that it 
is the responsibility of educators and the community to ensure that students 
are provided the opportunity to do so. 

• Help teachers to better understand the differences between learning 
disabilities and difficulties understanding English to ensure that LEP students 
are not mis-identified as students with disabilities. 
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• Work with schools of education to ensure all new teachers are trained in 
effective, research-based approaches to teach LEP students English, while 
also ensuring progress in other academic areas. 

• Ensure that all teachers, especially those serving LEP students, have access 
to high-quality, ongoing, professional development to help them support 
English language acquisition that is aligned to challenging standards. 

• Increase opportunities for teachers to observe and learn from each other, as 
well as to receive feedback to improve instruction and better serve LEP 
students. 

• Encourage principals and other administrators to spend more time in the 
classroom, observing teachers' methods and students' difficulties to better 
plan, support and implement reform strategies. 

• Pair bilingual and regular education teachers together to "team-teach" in 
classrooms with LEP students to provide opportunities for teachers to learn 
from each other while providing instruction that integrates language 
development and content learning. 

• Increase federal, state and non-profit investment in the recruitment and 
training of teachers with bilingual ability. 

• Encourage talented, Hispanic mid-career professionals to use alternative 
routes to certification to become teachers. 

• Support career ladder programs that help recruit teachers from within the 
community, such as through training programs that help paraprofessionals 
become certified teachers. 

Involve the Community 
Ensuring that all children graduate from our high schools with a diploma they can 
read and the skills they need to succeed in college and career benefits all 
Americans. Working together in partnerships and engaging the entire community 
to nurture high expectations and participate in the education of its children are 
essential to reaching this goal. 
• Ensure that teachers have the time, skills, and motivation to interact 

effectively with parents and the community, such as through home-visit 
programs, community "back to school days," and more frequent parent­
teacher meetings. 

• Include teachers, parents, principals and students in the learning process by 
creating more opportunities for substantive interaction. 

• Facilitate cooperation between parents and educators to promote good 
behavior and strong discipline. 

• Increase the number of tutors and mentors for LEP students by recruiting 
Hispanics, including senior citizens and other adults who are proficient in 
English, to mentor and read to LEP children. 

• Increase parents' access to high-quality adult ESL programs by encouraging 
businesses, community based organizations, schools and governments to 
offer more English as a Second Language (ESL) courses in the after-school 
and evening hours for students and their families. 
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• Tap into the corporate need for bilingual employees by encouraging the 
private sector to support English language tutoring for children and adults and 
adapt successful corporate training strategies to help students become 
proficient in English. 

• Foster cohesion and collaboration among advocates for LEP children. 
• Facilitate collaboration between public and private schools to work together to 

address this issue. 

Promote the Advantages of Bilingualism 
Ensuring that students demonstrate proficiency in English prior to graduation will 
necessarily involve many different strategies and approaches. Many at the 
Strategy Session advocated for the strengths of bilingualism and the importance 
of learning English without compromising the benefits of knowing and speaking 
Spanish. 
• Help students and educators appreciate the value of multilingualism with 

information campaigns and professional development. 
• Encourage all students to become proficient in two languages. 
• Promote the development of effective dual immersion programs. 
• Support the recruitment and training of more foreign language teachers to 

offer more children the opportunity to become bilingual. 

Ce>ra1·wC1.Y:;~lem~r~C!ryE3iliri9 .. ~alJ:lem,~ptary Scho9l,:M.i.C!~i;.:f.~ ·. .. 
,·C6raL:Way~s•.rrtissi()n,·is'·tcresta,blist).~"'1.f:3nVironmenttt18.t·pf6motes self:f:3?teem, 
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Goal 3: Provide a high quality education with 
appropriate resources and support to ensure 
equal opportunity for all students in order to 
eliminate the achievement gap between Hispanic 
students and other students on appropriate state 
assessments and other indicators by 2010. 

BACKGROUND 
Over the last eight years, considerable progress has been made in setting high 
expectations for what every child should know and be able to do. Today, forty­
nine states have developed content standards and are working to align their 
systems of assessments and accountability with those standards. Progress has 
also been made in the level of student performance across the country, even in 
our highest poverty schools. Since 1992, reading and math scores on the 
National Assessment of Educational Progress (NAEP) have increased for fourth, 
eighth, and twelfth graders. Reading and math scores for nine year-olds in our 
highest poverty schools have improved by nearly one grade level since 1992. In 
1996, average NAEP scores for nine year-olds increased eight points, and the 
gap between nine year-olds in high-poverty schools and all nine year-olds 
decreased to 22 points. The number of students taking AP exams has increased 
by two-thirds, to more than 581,000 in 1997, and the fraction of graduating 
seniors taking a core curriculum has grown to 55 percent. Of note, Hispanic 
students have been making gains at a greater rate than students as a whole 
since 1992; on the eighth grade NAEP math test, for example, the percentage 
gain for Hispanic students was more than double the average gain for all 
students. 

Despite such progress for Hispanic students as a group, the gap between 
Hispanic students and their peers still remains sizable. For example, just 39 
percent of Hispanic eighth graders score at or above the basic level of the NAEP 
math test compared to 62 percent of all eighth graders. In 1996, the average 
scores on the reading, math and science NAEP exams for Hispanic 17 year-olds 
were well below those of their White peers. Finally, the dropout rate for white 
students is.lower than the rates for Hispanic and black students - for instance, in 
1998, the dropout rate for White students was 8 percent, compared to 14 percent 
for black students and 30 percent for Hispanic students. 

Closing the achievement gap necessitates action on a number of fronts, starting 
with a focus on improving access to and quality of early childhood education and 
opportunity and English language acquisition, but also including high quality 
teachers, access to technology, and effective parental and community 
involvement. 

Too few teachers have the skills and support necessary to help their students 
master challenging content. Fewer than one in five teachers reports feeling 
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prepared to teach culturally and linguistically diverse students, this despite the 
fact that more than half of all teachers have a student with limited English 
proficiency in his classroom and 14 percent of all students are Hispanic. Teacher 
education programs need to do more to prepare new teachers for the challenges 
of both diverse classrooms and teaching rigorous content. Essential to meeting 
the challenges of improving Hispanic student performance is the elimination of 
what one participant called the "less than" thinking; if we expect less, that is 
exactly what we get. Teachers need to enter the classroom with the expectation 
that every child has the ability and potential to learn. 

In the area of technology, the Digital Divide, which describes access to and the 
ability to use technology, persists across the nation along racial and economic 
lines. In 1998, close to half of White non-Hispanic households had computers, 
compared with 25 percent of Hispanic households, and whereas close to 40 
percent of White non-Hispanics reported using the Internet from any location in 
1998, only 16 percent of Hispanics reported Internet usage. Such gaps in access 
to critical technology demands an even greater urgency in ensuring that our 
schools are providing access to and instruction in the effective use of technology 
for all students. 

Finally, parents and communities play an integral role in student achievement. As 
described in a 1998 National Council of La Raza report, "Hispanic parents face 
extraordinary obstacles to participating more effectively in their children's 
education, including their own low levels of educational attainment, high poverty 
rates, language and liter~cy barriers, and an often indifferent or hostile 
educational system." From enrolling their children in school to providing 
permission for field trips and participation in extracurricular activities, the maze of 
school policies, forms, and procedures can be confusing, and even hostile. 

CLINTON-GORE INITIATIVES TO IMPROVE ACHIEVEMENT 
President Clinton and Vice President Gore have worked tirelessly to end the era 
of low expectations that has long plagued particularly poor and minority students. 
In 1993, the Clinton-Gore Administration proposed and fought for legislation 
requiring states to establish rigorous standards for what children should learn, 
institute regular tests to measure progress, and provide accountability for results. 
This legislation (the Goals 2000: Educate America Act and the Improving 
America's Schools Act) ensured that states held disadvantaged students to the 
same high standards established for all students. Nearly all fifty states now have 
these results-driven systems in place, and while a considerable achievement gap 
still remains between Hispanic students and their peers, under the standards­
based reforms of this Administration, the achievement gap has been narrowing. 

In addition to strengthened accountability measures, a number of other key 
Administration initiatives have played a role in ·increasing the educational 
achievement of Hispanic students. Thanks to the Technology Literacy Challenge 
Fund and the E-rate program, virtually all schools have computers for student 
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learning and 95 percent of schools are connected to the Internet so that all 
children have access to the wealth of information to help them learn. In addition, 
the Clinton-Gore Administration has emphasized the importance of hiring well­
prepared teachers to reduce class size in the early grades, when children learn 
to read and master basic skills. Since the start of this Administration, 1.7 million 
children have benefited from smaller class sizes. The Administration's 21 51 

Century Community Learning Centers program supports extended learning 
opportunities that focus on academics before and after school, on weekends and 
during the summer for over 850,000 students. The America Reads program, a 
grassroots national campaign that challenges every American to help our 
children read well, has been successful. The Clinton-Gore Administration has 
provided increased support for local school districts that benefit all children 
through the Elementary and Secondary Education Act. It has also pioneered 
reforms proven to improve academic performance, academic standards, and 
ensure that all children receive a world class education. Programs such as 
GEAR-UP (Gaining Early Awareness and Readiness for Undergraduate 
Programs), enable low-income students to be better prepared academically to 
enroll in college. President Clinton and Vice President Gore have increased 
access to student financial aid programs that make college more affordable, 
including HOPE scholarships and Lifelong Learning tax credits, significant 
increases in Pell Grants and work-study programs and more affordable student 
loans . 

.Justus, Inc., New York, NY)/:::::::: . .·. .. . ·: < . ••· • • ·· 

J:ust "Gs, which received. c:l· GommLJnity Serv,ice::::Award from'the Uqited Wt3y·Jn 

STRATE GIES TO NARROW THE ACHIEVEMENT GAP 
The following are a wide range of actions to address and narrow the 
achievement gap that persists between Hispanic students and their peers. 

Pursuing a Rigorous Curriculum 
Ensuring that all students are aware of and prepared for the requirements of 
college, and that they understand the importance of both a high school diploma 
and post-secondary education is key to closing the achievement gap. 

• Ensure states are fully in compliance with Title I and other ESEA provisions. 
• Ensure schools are offering curricula aligned with state standards. 
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• Encourage school districts to work collaboratively with teachers to implement 
standards-based reform. 

• Ensure states are using sound testing practices by encouraging the use of 
multiple measures in assessing students; developing appropriate 
assessments and accommodations for assessment; ensuring LEP students 
are effectively included in state assessments; disseminating and promoting 
guidance on appropriate testing and valid measures; and using disaggregated 
testing data and other strategies to help educators use assessment results to 
inform practices and allocate resources. 

• Ensure that all children are exposed to a rigorous curriculum that prepares 
them to meet high academic standards. 

• Incorporate Latino culture into classroom learning to expand cultural 
awareness and promote improved self-esteem among students. 

• Prepare students to take the necessary coursework that is required for entry 
to most colleges and universities-including algebra, geometry, and 
advanced placement courses. 

• Eliminate the use of "tracking" and ensure all students have access to a 
challenging curriculum. 

Allocate resources effectively to address the learning needs of Hispanic students 
Equitable resource allocation is a critical component to ensuring that Hispanic 
students are offered the supports they need to succeed. 
• Ensure that state resources are aligned with need; 
• Improve targeting of and access to federal investments and programs and 

increase investment in programs that are effectively addressing the 
educational needs of Hispanic students, including HEAP programs. 

• Offer additional supports for migrant and other at-risk Hispanic children 
including systems to transfer or share student records and achievement 
information. 

• Invest in closing the digital divide by ensuring teachers are trained in effective 
use of technology. 

• Offer disadvantaged communities more access to technology through 
Community Based Technology Centers, school computer labs and other 
public resources. 

Ensuring Quality Teaching 
All students deserve to have well-qualified and prepared teachers in their 
classrooms. Research. has shown that teacher quality is one of the most important 
factors in increasing student achievement. 
• Train more teachers --including bilingual educators-- to meet the needs of 

linguistically and culturally diverse students. 
• Reduce the disproportionate number of unqualified teachers who are serving 

students who most need expert support. 
• Focus on recruiting and retaining qualified teachers. If schools are serious 

about high standards for Hispanic students, then they must also insist on high 
standards for those that provide them instruction. 

PAGE 2 9 



• Provide greater support and mentoring to teachers in their early years, when 
too many end up leaving the profession, as well as throughout their careers 
through ongoing professional development and learning opportunities. 

• Raise standards for all teachers by rigorously testing all new teachers 
(including testing middle and high school teachers in the subject they will 
teach, and elementary school teachers in their knowledge of teaching 
reading), ensuring all teachers are qualified according to state standards and 
have a major or minor or demonstrated knowledge in the subject they teach, 
and offering mentoring and other support to new teachers. 

• Inform educators of the importance of expectations in children's success. 
• Encourage Hispanic mid-career professionals to use alternative routes to 

certification to become teachers. 

The House Next Door·,. Alpha Program 
In 1975, The House,NextDoorbegan the Alpha Program with the School Board 
of Volusia County, :Florida, as a short-term, school-based, prevention and 
intervention counseling program. The major goal of the program is to prevent the 
d~velopment of disruptive behavior. p(ltterns for children nine to eleven ye(lrs of 
age, starting in grades four .to five. Students afe provided intensive .. classroom 
cmmseling ·and ;aff;(lGCici.erniG:::prograrrrwhile parents are::involved .in their'.chHd's 
progress throygh : :P:~t~:~,tio£J'::·:~ci.ucati9n .. ~:u1d · fami!y ·counseling. Student~ : m·ay 
remain·•in 'the:AlphaPrdgram:tc:>r::one·s·chddLyear:Acooperntiye .effort between a 

~~E1£~f ~~~~~i~~~~t1r~~~!~l~~~1im~~~~p11~1rJ~i 
Involve Parents and the Community 
Parents are their children's first teachers and are in the best position to guide 
them through their educational careers. Empowering parents with the resources 
they need to offer their children support and guidance as they learn and grow in 
knowledge must be taken seriously by all of us. 
• Implement parental involvement strategies that make the school system 

easier to navigate for parents and students. 
• Identify and support role models for younger students that include older 

students, parents, senior citizens and other community members. 
• Support more teacher home visits, and publicly funded and community-based 

childcare and transportation to facilitate interaction among teachers, 
principals and parents. 
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GOAL 4: Increase the High School Completion 
Rate to 90 percent by 2010. 

BACKGROUND 
Over the last half century, the importance of a high school diploma has changed 
markedly. While the achievement of a high school diploma or equivalent potential 
once opened the door to a promising career pathway, that reality no longer 
exists. In today's workforce and economy, obtaining a high school diploma or 
equivalent is a critical gateway to the further education needed for individuals to 
compete and create opportunity. 

Indeed, in today's economy, dropping out of high school is a passport to a low­
wage future. In 1998, for instance, the median earnings of high school dropouts 
working full time was $20,585, compared to $26,592 for those with a high school 
diploma or GED, $41,872 for those with a bachelor's degree and $75,239 for 
those with a professional degree. In the case of Hispanics with equivalent 
educational levels, median earnings in 1998 were $17,257, $23,154, $35,691 
$51,373, respectively. Clearly, for those who fail to complete their high school 
education, opportunities in the workforce diminish greatly and access to high 
wage jobs is virtually shut off. 

The United States made impressive gains in increasing the high school 
completion rate from the 1950s to the 1970s. However, despite the increasing 
importance of a high school education over the last half-century, the rate at which 
Americans complete high school has not changed dramatically. Between 1972 
and 1985, the proportion of 18-24 year-olds not in high school who had obtained 
a diploma .or equivalent credential grew slightly from 82.8 percent to 85.4 
percent. From 1985 through 1998 (the most recent data), the rate has 'stayed flat, 
fluctuating around 85 to 86 percent, with a present rate of 85 percent. 

Both White and Black students have made positive gains over the past quarter­
century in rates of high school completion. The share of 18-24 year-old White 
students completing high school stands at 90 percent, having increased from 86 
percent in the early 1970s. Black students have also posted significant gains, 
with rates rising throughout the 1970s and 1980s. The rate has remained steady 
in the 1990s, with 81.4 percent of 18-24 year-old Blacks having completing high 
school in 1998. 

The story for Hispanic students is a different one. In 1998, 62.8 percent of 18-24 
year-old Latinos had completed high school. Unlike the completion rates of their 
White and Black counterparts, completion rates for Hispanic students have 
fluctuated over the past 25 years, with no clear trend in either direction. 
Moreover, the 1998 figure is approximately where rates were in the mid-1980s 
and represents a 6 percent decline since 1997. 
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The dropout rate paints an equally disparate picture. The rate of 16-24 year-olds 
who were not in school and have not earned a high school credential during the 
1997-98 school year, was 7.7% for non-Hispanic Whites and 13.8% for non­
Hispanic Blacks. The rate for Hispanic students increased to 29.5%. Many 
experts correctly point out that the Hispanic dropout rate is a complex story. 
While Latino youth aged 16 through 24 with both parents also born in the U.S. 
have a dropout rate of 15 percent; Hispanic youth born outside the United States 
have a 39 percent dropout rate. However, the fact remains that the lowest 
dropout rate for Hispanic youth (that of U.S. born with U.S. born parents) is still 
twice that of their non-Hispanic White peers and greater still than the rate for 
non-Hispanic Blacks. 

The low high school completion rate of Hispanic Americans is reaching crisis 
proportions. With relatively low rates of the nation's fastest growing student 
population group completing high school, it is not just individual opportunity that 
will be put in jeopardy-it is the national economy. Stakeholders at all levels must 
come together to develop and implement strategies to achieve the important 
national goal of having at least 90 percent of Hispanic students graduating from 
high school by the year 2010. 

CLINTON-GORE EFFORTS TO INCREASE HIGH SCHOOL COMPLETION 
The Clinton-Gore Administration is committed to building a foundation for school 
success by increasing access for Hispanic students to Head Start and other early 
childhood education opportunities, Title I, challenging coursework, smaller 
classes and learning communities, after-school programs and other extended 
learning opportunities. For example, 95 percent of high-poverty schools are 
receiving federal Title I funds, compared to 79 percent in 1994; and 1. 7 million 
children are benefiting from smaller classes. All of these programs have been 
shown to bolster literacy and research shows that reading difficulties are a key 
indicator for dropping out of school. 

The federal government is also committed to expanding access for Hispanics to 
mentoring and college access programs such as the GEAR-UP and TRIO 
programs - over half a million low-income students are preparing for college 
thanks to the new GEAR-UP program, and increased support of TRIO has 
enabled improvements to the program and expansion to greater numbers of 
students. These programs help students to understand the value of completing 
high school and provide the supports needed for them to achieve that goal. 

In addition, through a focus on smaller schools, charter schools, and reforming 
the American high school, the federal government will ensure that there are high 
quality options available to meet the varying needs of adolescent students. 

Specific to the dropout prevention effort, in 1995, the Department of Education 
established the Hispanic Dropout Project, which charged an advisory team to 
identify barriers and propose recommendations to reduce the disproportionately 
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high Hispanic dropout rate. The Project's final report, No More Excuses, was 
released in 1998. The Department also provides grants to school districts and 
community organizations across the country through the School Dropout 
Demonstration Assistance Program. The program funds projects that provide 
extra support to students and that create smaller and more personal 
environments for students at risk of dropping out. 

In addition to the Department of Education's efforts, several other executive 
branch agencies have initiated programs to decrease the dropout rate and 
increase levels of high school graduation. Those efforts include the Department 
of Agriculture's Project SOAR, a one-on-one tutoring and mentoring program 
focused largely for Hispanic 4th-6th graders; the Department of Housing and 
Urban Development's Youthbuild program, which offers 16 to 24 year-olds the 
opportunity to earn a high school diploma or GED, learn a valuable trade, and 
provide much-needed housing to families nationwide; and-U+9 _-The Department 
of Justice's Delinquency Prevention's Juvenile Mentoring Program (JUMP) which 
supports one-on-one mentoring programs for youth at risk of dropping out of 
school. 

STRATEGIES TO INCREASE HIGH SCHOOL COMPLETION 
Stakeholders discussed key challenges, barriers, strategies and resources for 
constructing a comprehensive strategy. In that conversation, participants 
discussed the challenges of access to preschool; the lack of cultural and social 
capital; the inequality of resources in many neighborhoods and school systems 
populated by Hispanics; low expectations from teachers and administrators; low 
aspirations by Latino students; poor counseling; and less-than-rigorous curricular 
options. In response to these challenges, participants identified the following as 
critical strategies for a comprehensive focus on increasing the high school 
completion rate of Hispanic students to 90 percent by the year 2010. 

Building Partnerships and Community Support/Increasing Parental Involvement 
Partnerships among schools, the private sector, government, colleges and 
universities, nonprofits, and foundations are critical to providing needed services, 
tapping existing expertise, and leveraging resources. 
• Encourage business and community based organizations to establish 

mentoring, tutoring and internship programs for high school students 
• Create private sector internship and apprenticeship partnerships that connect 

students to jobs during their high school years. 
• Construct higher education partnerships that focus on bilingual students and 

provide information and access to post-secondary opportunities. 
• Develop outreach and school-based programs to help Hispanic parents feel 

welcome and connect them to their children's education. 
• Stimulate Hispanic parent involvement by designing a public relations model 

that includes providing materials in Spanish. 

PAGE 3 3 



Reforming the American High School 
Students need a learning climate conducive to keeping them in school and 
earning a high school diploma. The current structure of the American high school 
is often antithetical to the individualized needs of many Hispanic students. 
• Ensure all students have access to challenging coursework, including 

Advanced Placement courses and honors courses. 
• Develop programs tailored to students who enter U.S. high schools with 

limited English proficiency. 
• Invest in programs that combine rigorous academic standards with workforce­

relevant applications and professional experience. 
• Ensure that curriculum, learning expectations, and assessments are aligned. 
• Ensure that schools, districts, and states are accountable for including 

Hispanic students in assessments and that data is available and used 
appropriately to improve teaching and learning. Ensure access to technology 
(i.e. computer usage, Internet) in all K-12 schools, especially those with high 
percentages of Hispanic students. 

• Reduce class sizes and provide small-school settings (small schools or 
schools within schools) to foster connections and ensure a greater degree of 
individual attention. 

• Ensure that more college counselors and curriculum advisors are prepared to 
reach out to and effectively serve Hispanic students. 

• Assign every student to a school staff member for a weekly "focus session" to 
track progress. 

• Offer extended learning time such as before- and after-school programs and 
summer school to help students reach high standards and provide productive 
opportunities during the out-of-school hours. 

• Provide counseling, diagnostic, health, and other social services needs for 
students as a part of school services. 

• End the practice of social promotion and ineffective retention in grade 
rephrase for clarity. 

• Create and offer flexible time programs, distance learning, and other 
alternative learning systems to the traditional high schools--while ensuring 
achievement to high standards. 

• Support and develop high-quality dropout recovery and GED programs. 
• Create incentives for strong linkages among schools for common approaches 

and the dissemination of successful practices. 
• Increase federal investment in GEAR UP and TRIO to serve more Hispanic 

students. 
• Promote school-to-work and other career awareness programs. 
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Improving Teacher Quality 
Critical to improving Hispanic high school completion rates is a focus on the 
quality and capacity of the teachers who work with these students on a daily 
basis. Conference participants suggested a variety of professional development, 
recruitment, and reward initiatives: 
• Work with schools and districts to develop and implement teacher 

professional development strategy sessions to enhance teachers' 
understanding of inclusion and achievement for Hispanic students, 
particularly strategies for promoting both cultural understanding and high 
expectations for all students. 

• Create incentives for high-quality teachers to serve in high-need and 
predominantly Hispanic-serving schools and districts. 

• Increase the pay for teachers who participate in bilingual staff development, 
are fluent in Spanish, and teach in districts with those needs. 

.. \~~----------------------------~ 
,.~ 

\ 

States Making Progress to Increase High School Completion 
Iowa. At 3 percent, Iowa has one of the lowest dropout rates in the country. 
Since 1984, the state··has been providing funding to local districts for dropout 
prevention services. Effective locaLefforts throughout the state include mentoring 
systems; · .. before:>and .·after school:)()r ::at~risk •·• studf3.nts; p~er tLJtqring; ··slJmmer 
academic programs; arid .•... stuoerit Headership ·experiences. The state also 
supports ·g4·:\a1terna~l.vf3 scH601s most of which provl~e ·a1temative. 1ea'fning 

Supporting Research to Improve Teaching and Learning 
Research performs a critical function in identifying best practices, education 
barriers, gaps in services, and key strategies. 
• Fund more research and data collection on effective practices to ensure that 

Hispanic students complete high school. 
• Disseminate effective, research-based practices for educating limited English 

proficient (LEP) students to achieve academic excellence. 
• Conduct research on effective use of Title I resources in high schools. 
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• Assess the role of high stakes testing and its impact on high school dropout 
and completion rates. 

• Create websites that provide a method of sharing instructional strategies. 

Intermediate District287,J\rea Learning 'Center 
SJnce >1989, thirteen :,llletropdntarf''fvfir1neapplis, Minnesota, school districts have 
worked cooperatively to de\fe,16p' alternative· programs that meet the diverse 
needs of at-risk learners. The Intermediate District 287 Area Learning Center, a··· 
winner of the National · Dropout Prevention Network's Crystal Star Awards of 
Excellence in DropoutHecovery, Intervention, and Prevention, offers a wide 
variety of programs to prevenfscHoorcfropouts,:to recover students who already 
have dropped out, and to intervene so that youthful energy will be exerted in 
positive directions. There are more than 30 program options, at convenient sites, 
offered year round; tomeetthe changing needs of students aged five.and older 
adult By developing. :a·:,coopE:}rative .·network of area schools; social service 
organizations, business partllers,::and government agencies, the Area Learning 
Center develops learning communities that use nontraditional mE:}thod~ to 
achieve academic skills;· provides career exploration and work experience 
opportunities; facilitate's :lran~ition for students back to mainstream schools, 
higher education, and, the vvorkplac~; and assists stucjents in :coping with or 
sblving personal problems. ·· · ·· ·· · ·· · · · 
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Goal 5: Double the percentage of Hispanic 
Americans who earn Aassociate's and 
Bbachelor's degrees by 2010. 

BACKGROUND 
Today, a college education is more important than ever before. In 1998, young 
men who completed at least a bachelor's degree earned 150 percent the salary 
of their peers with no more than a high school diploma-and young women 
earned twice as much if they had graduated from college. For example, a 
college graduate earns $600,000 more over a lifetime, on average, than a high 
school graduate. An associate's degree is worth $240,000 over a lifetime. 

Of students who entered community colleges in 1989, only 18 percent earned an 
associate's degree and 6 percent a bachelor's degree by 1994. Nearly 49 
percent hadn't earned a degree and were no longer enrolled. In contrast, 53 
percent of students who entered a four-year college had earned a bachelor's 
degree, and only 24 percent had dropped out. (Condition of Education 1999, p. 
236, based on NPSAS) 

While the gaps in college enrollment have narrowed somewhat since the mid-
1980s, Hispanics are less likely to be enrolled in institutions of higher education 
than their peers. Among the population aged 18-24, 20 percent of Hispanics are 
enrolled, compared to 37 percent over all; and Hispanic students comprise over 
11 percent of community college students, but only about 6 percent of students 
at four-year schools. (Condition of Education 2000, p. 128, based on IPEDS 
data) While post-secondary degree attainment has been rising across the nation 
in the last decade, Hispanics as a group have not shown consistently strong 
gains over this period. While 27 percent of the entire U.S. population aged 25 
and older holds a bachelor's degree, only 11 percent of Hispanics have earned 
undergraduate degrees. Similarly, only 5 percent of Hispanics ages 25 and older 
hold an occupational or academic associate's degree, compared to 7 percent 
nationally. 

Because of such educational disparities, Hispanics do not have access to the 
same economic opportunities as other Americans. Median hourly earnings are 
21 percent lower for Hispanics than for non-Hispanic Whites. According to the 
President's Council of Economic Advisers, relatively low levels of Hispanic 
earnings are explained in large measure by lower levels of educational 
attainment. After accounting for differences in age and gender and in education, 
U.S.-born Hispanics were found to earn 6 percent less than non-Hispanic Whites 
(with the remaining "unexplained" gap due to other unobserved differences, such 
as quality of education, geographic variation, and discriminatory employment 
practices). 
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CLINTON-GORE COMMITMENT TO HIGHER EDUCATION 
To help all students fulfill their promise and prepare for postsecondary education, 
the Administration's Think College Early campaign provides accessible guidance 
to students and their families as they plan for college. The campaign targets the 
nation's 19 million adolescents, 20 percent of whom live in poverty. Recognizing 
that disproportionate numbers of low-income students and minority students 
attend two-year colleges, Think College Early encourages all students to pursue 
admission to a four-year college, emphasizing the importance of college 
preparatory coursework and early financial planning for college. In particular, the 
campaign urges students to take algebra by the 8th grade, as students who gain 
early exposure to high school math are far more likely to go to a four-year college 
than those who do not. Rigor of curriculum is a better predictor of college 
completion than test scores , class rank and grade point average .. and the 
positive impact of the high school curriculum is far more pronounced for Black 
and Hispanic students than any other pre-college indicator of academic 
resources. 

To support this effort, in his 1998 State of the Union address, President Clinton 
proposed a new initiative to make a difference for students in high-poverty 
schools. Ten months later, Congress enacted GEAR UP-Gaining Early 
Awareness and Readiness for Undergraduate Programs-with broad bipartisan 
support. This academic year, its first in operation, the GEAR UP initiative­
partnerships between colleges and universities, community based organizations, 
and middle schools--is building hope, raising expectations, and creating college 
opportunities for over 450,000 disadvantaged children. Next year it will grow to 
750,000 students. 

The Clinton Administration has also expanded the TRIO programs to promote 
college success. TRIO is a network of initiatives designed to help low-income, 
first-generation college, and disabled individuals achieve academic success 
beginning in middle school, throughout college, and into graduate school. Since 
1993, funding for the programs has increased by two-thirds, from $388 million to 
$645 million. Named TRIO in the late 1960s after its first three programs­
Upward Bound, Talent Search, and Student Support Services-TRIO now serves 
730,000 students and supports Educational Opportunity Centers, Talent Search, 
and the Ronald McNair Post-Baccalaureate Achievement Program. 

In addition, targeted assistance to Hispanic-Serving Institutions (HSls) under the 
Clinton-Gore Administration has helped launch Hispanic-Americans' enrollment 
in postsecondary education from approximately 782,000 in 1990 to 
approximately 1.3 million in 1996. There are 195 institutions of higher education 
defined as HSls using the criteria designated by the White House Initiative. 
Hispanic-Serving Institutions (HSls) are accredited and degree-granting public or 
private nonprofit institutions of higher education with at least 25 percent or more 
total undergraduate Hispanic full-time equivalent student enrollment. In many 
ways, HSls represent the promise of the nation's emerging Hispanic population 
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in the new millennium. Total investment in HIS has gone from $12 million in 1995 
to $44 million in 2000. Today, there are nearly 14.5 million students in 
postsecondary education, of which over 9 percent are Hispanic. Of these, over 
40 percent are attending HSls. These campuses have become a primary path 
for Hispanics to succeed in higher education. 

Furthermore, Federal student financial aid has doubled from $23 billion in 1993 
to $60 billion in 2000, including the new Hope Scholarships and Lifetime 
Learning tax credits. The Hope Scholarship tax credit provides up to $1,500 in 
tax relief for the first two years of college, saving 2.6 million families $2.6 billion in 
1998. The Lifetime Learning credit-which provides up to $1,000 for juniors and 
seniors, graduate students, and adults seeking job training-gave 2.3 million 
families $800 million in tax relief in 1998. In addition, over 3.8 million needy 
students receive up to $3,300 in Pell Grant scholarships, an amount that is 
$1,000 greater than the maximum grant in 1993. Finally, since 1994, over 
150,000 AmeriCorps members have earned nearly $400 million for college while 
serving their communities. 

The Clinton-Gore Administration has also modified the student loan program in 
ways that have made it more efficient and affordable. Changes include 
introducing lower fees and interest rates that have saved the average borrower 
over $500; providing more flexible repayment terms, including the option to repay 
as a share of income; and restoration of a tax deduction for student loan interest. 
The new Direct Student Loan program-established in 1994-bypasses federally 
guaranteed lenders to deliver loans to students more quickly, simply, and 
cheaply. Together, students and taxpayers have already saved $15 billion 
through student loan reforms. 

Ho11,1e~tead ;·Q.~ar.lJJ>.:Prf:)9r~~,J~Hll,1~.~t~ad, :~L.. ,· .· ...... ·. . .. \:.?·:: .. · : .... ·.·. •·••·· .·.· ·· ·•:'U·<· .. ·. . ...•... 

populatior:r living below:the pcivert:y. levet · · · ·· ·· · 
····: .· : . , ...... : : .··,·' ... ··::·.·.·:::·.· 

The ·partnership, /Cbrnposeci:::··'Ofitie public schools; locat<businesses arid •<11on~·•• 
profits such as ASPIRA and th.e·::Norl~Violence Projectfhelps close educationa1·· 
gaps hY' proviqing extra se,rJi(?~s to these student$: including•>an after.,school 
academy,. in~sdhqol. •tutoring, •a surnrri~r academy, a ••• :§.?t.urdaY·· enrichment 

·.·8.~~~~:,,e~~.~;~e~n~ro~~~~c;.ti'rhd~~i~t~u~~b~~~~e~~i~:=~~h(tf ~~~%)i;ng,·:·••····staff•· 
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STRATEGIES TO INCREASE POSTSECONDARY DEGREE ATTAINMENT 
Increases in Hispanic college completion will not come without a variety of 
efforts, from improving access to quality early childhood programs, to support for 
learning English, narrowing the achievement gap, and reducing the high school 
dropout rate. However, taking these on is not easy, and they are only among the 
first steps necessary to ensure that more Hispanics garner the benefits of higher 
education. Some Strategy Session participants felt that rather than aiming to .. i1 •

1 

~lrJ.,u../);J. 
double the rate of degree attainment by Hispanic students by 2010, the goal .AN"C- ~'"II/ 
should be for Hispanic students to be earning associate's and bachelor's degr~ ~ 
at the same rate as their non-Hispanic peers. However,f-Refs is no question tb.at 
as the demographics of high school and college students change, our system of 
higher education must adapt to serve the emerging marketplace and the 
increasing numbers of Hispanics. 

Preparing for college 
Successful efforts to prepare children for college-for the application process, 
admissions, and the rigor of postsecondary education-begin long before the 
senior year of high school and require improvements across the entire education 
continuum. 
• Support challenging curriculum in elementary and secondary school, 

including access to gifted and talented and advanced placement courses. 
• Focus early on college preparation and outreach by creating K-16 

partnerships, such as middle school-college partnerships that raise student 
expectations and prepare them academically for success in higher education. 

• Implement early and aggressive intervention strategies-from remediation to 
advanced learning. For example, many schools have found that ylh grade 
can be a crucial time for developing interest and discipline in future scientists 
and engineers. 

• Continue to recruit and seek underrepresented racial and ethnic groups in 
colleges and universities. 

• Encourage mentoring programs that match Hispanic students with community 
role models. 

• Encourage alternative routes to college, including the military which provides 
both career options and a pipeline to college. 

• Inform students early of the obstacles that residency status may pose in 
enrolling in college and receiving aid, and develop ways to help students in 
these situations. 

Ensuring college retention. 
Increasing the percent of Hispanics who attain college degrees requires more 
than increasing Hispanic enrollment; schools and communities must also develop 
strategies to help Hispanic Americans stay in college (e.g., addressing the "over­
prediction" problem, helping students maintain good grades, etc.). 
• Provide supports to ensure that students continue to enroll in at least one 

course per semester. Research indicates that, contrary to popular belief, 
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"stop-outs" pose a considerable threat to college completion; keeping student 
engaged, even when they can not continue full-time, can be an important 
strategy. 

• Extend programs like GEAR UP. 
• Increase associate degree enrollment, attainment and coordination with 

bachelor's programs to facilitate enrollment in four-year programs. 

Mathematics-Engineering-&cience•Achievement (MESA) Program, Arizona 
State University College of Engineering and Applied Sciences 
Through the MESA Program and the Minority Engineering Program (MEP), 
Arizona State operates a comprehensive reqruitment and retention system for 
historically underrepresented groups in science, mathematics and engine~ring. 
The program incorporates liaisons . with middle . cind high school teachers, 
Summer Institutes, and specicil career days as well cis scholarships. The first­
year retention rate of the MESA.Program participants is ·higher than the school­
wide average for both the College of Engineering '·and Applied Sciences and the 
College as a whole. 

Providing student financial aid. 
While college is becoming increasingly affordable, earning a degree requires 
more than hard work; it also requires ongoing financial support. 
• Expand scholarship and grant opportunities for low-income students and 

Latinos through public, private and non-profit sources. Research indicates 
that each $1 ,000 increase in annual tuition costs is associated with a five­
percentage point decrease in postsecondary entry. 

• Inform students early of the obstacles that residency status may pose in 
enrolling in college and receiving aid, and develop ways to help students in 
these situations. Increase advanced degree attainment, including professional 
degrees and PhDs to increase supply of Hispanic role models and college 
professors. 
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VII. RESOURCES 

The following are some resources to help inform and support stakeholder efforts 
to undertake strategies to close the achievement gap. 

Council of Economic Advisers' Report. The President's Council of Economic 
Advisers will release a report entitled, "Educational Attainment and Success in 
the New Economy: An Analysis of Challenges for Improving Hispanic Students' 
Achievement." The report documents the gaps in educational outcomes for 
Hispanics and the importance from both an individual and national perspective of 
improving Hispanic students' educational achievement. In addition, the CEA's 
report focuses on the need for greater representation of Hispanics in the rapidly 
growing information technology sector. 

The following publications are available from the U.S. Department of Education 
by calling 1-877-4ED-PUBS: 

Key Indicators of Hispanic Student Achievement: National Goals and 
Benchmarks for the Next Decade 
This publication provides national goals to guide federal, state, and local 
educators, policy makers, and community leaders in improving educational 
access and quality for Hispanic students. It also provides indicators of progress 
in the following areas for schools, communities and states to follow: early 
childhood education, learning English, closing achievement gaps and the dropout 
rate, and increasing college completion. 

Helping Hispanic Students Reach High Academic Standards: An Idea Book 
This publication highlights promising strategies used by schools and communities 
to help Hispanic students succeed in learning, gaining productive employment, 
and becoming responsible citizens. The "Idea Book" was developed by the U.S. 
Department of Education as a guide to support schools and communities in 
designing successful programs that promote high academic achievement among 
Hispanic students, including using federal funds. The Department will send the 
Idea Book to the top 100 school districts with the fastest growing Hispanic 
student populations. 

Read*Write*Now! Activity Series (available in Spanish) 
Materials are available to help children build their reading skills outside of school, 
especially during the summer months. 

Improving Mathematics Achievement: What Parents and Families Can Do 
(available in Spanish) 
This guide answers questions and outlines resources to help families, educators 
and other community members improve mathematics achievement. 

Figure This! (Available in Spanish) 
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This series of engaging math challenges provides parent-friendly learning 
activities for families to do together, using middle-school level math in everyday 
situations. 

Helping Your Child Learn Math (available in Spanish) 
This booklet helps families reinforce their elementary school children's math skills 
and understanding by transforming everyday tasks into enjoyable math activities. 

Charting a Course for College (available in Spanish) 
This guide provides financial aid information for students and their parents. 

Think College? Me? Now? 
This publication outlines ways that students and their families can prepare 
academically and financially for college early in the middle grades. 

Getting Ready for College Early (available in Spanish) 
This guidebook will help parents and their children understand the steps to take 
during the middle school and junior high school years to get ready for college. 

Funding Your Education (available in Spanish) 
This publication provides general information about the U.S. Department of 
Education's federal student financial aid programs. It is designed for high school 
students and others considering entering a postsecondary school for the first 
time. 

Questions Parents Ask About Schools (available in Spanish) 
This easy-to-read question and answer booklet discusses teachers' expectations 
and student workload at each grade level, how parents can help their children 
succeed in the classroom, safety issues in schools, steps for college preparation, 
and much more. 

Learning Partners: A Guide for Family Activities (available in Spanish) 
This publication offers activities that parents can use to promote their child's 
learning in various subjects such as art, history and science. 

Helping Your Child with Homework (available in Spanish) 
This publication can help answer questions that parents and others who care for 
children in elementary and junior high school often ask about homework. 

Challenge Young Minds: 50 Ways to Better Education (available in Spanish) 
This brochure provides ideas on simple ways parents, grandparents, teachers, 
school administrators and principals, businesses, and companies can do to help 
improve the education of children. 
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Spanish Language Publications: A Minicatalog of Free U.S. Department of 
Education Publications (available in Spanish) 

Latinos in Education 
This publication provides a snapshot of information about Latinos in our nation's 
education system from early childhood through graduate education. 

What Works for Latino Youth 
This publication presents a compendium of programs that work for Latino youth. 
This directory offers contact information and program descriptions to facilitate 
networking and information sharing. It is intended to be a tool for foundations, 
businesses, policymakers, community-based organizations, schools, universities, 
and other interested individuals and communities actively engaged in addressing 
the strengths and needs of Latino youth. 

Programs for English Language Learners: Resource Materials for Planning and 
Self-Assessments" 
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VIII. NEXT STEPS 

As part of the June 15th Strategy Session, President Clinton and Vice President 
Gore unveiled a series of public-private partnerships that implement some of the 
suggested strategies for improving Hispanic students' education. Those 
partnerships are described below to help other corporations, policy makers, and 
educators meet the President's challenge to the nation create, implement, and 
assess additional programs that help us achieve the five national goals. 

Oversight: The 2010 Alliance 
In response to the President's call to action to improve education for Hispanic 
students, non-profit and corporate partners formed the 2010 Alliance. This 
purpose of this alliance is to monitor the nation's progress towards fulfillment of 
the five national goals announced by the President at the strategy session. The 
2010 Alliance is a newly formed collaborative partnership composed of several 
non-profit and philanthropic organizations. Spearheading this effort are the 
National Council for Community and Education Partnerships (NCCEP), the 
National Association for Bilingual Education (NABE), the National Council of La 
Raza (NCLR), and the National Association for Latino Elected Officials (NALEO). 
In addition, other participant members include the Ford, Irvine, Kellogg, and 
Hazen foundations, as well as AT&T, Univision, State Farm Insurance, and the 
General Motors Corporation. Over the next decade, the 2010 Alliance will focus 
its efforts on reducing and/or eliminating the Hispanic educational achievement 
gap. The White House and the Department of Education look forward to 
supporting the 2010 Alliance's efforts toward this end. In October 2000, the 2010 
Alliance will hold its inaugural meeting with its participant members in 
Washington, D.C. The meeting will be designed to reach a consensus on the 
structure and long term plan for the 2010 Alliance. For further information 
regarding this exciting and promising new effort, please contact NCCEP, NABE, 
NCLR or NALEO. 

Public Awareness & Outreach: Several public and private sector participants 
initiated media campaigns to increase public awareness of the impediments to 
Hispanic student achievement and the resources available for overcoming the 
obstacles. 

American Library Association (ALA). The American Library Association has 
committed to establishing a literary award for children's literature that reflects the 
Latino culture. The Association will work to elevate the prestige of the award to 
the level of the Newberry or Caldecott awards by 2010. 

The Association of Hispanic Advertising Agencies (AHAA). The Association of 
Hispanic Advertising Agencies (AHAA) will implement the first integrated 
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Hispanic communications campaign to close the educational achievement gap 
between Hispanics and the rest of the student population. Entitled "FuturaMente," 
the project will consist of two multi-media campaigns: one to educate the parents 
of 3-4 year-olds about the importance of early education, and a second to 
encourage high school youth to pursue a career in teaching. AHAA is a national 
organization of minority-owned and minority-managed advertising firms. 

Department of Education (DoEd). DoEd will launch an expansive outreach effort 
to provide more and higher quality services to very young Hispanic children 
through Title I pre-school programs. The Department will provide all local school 
districts with policy guidance on the flexibility available for using Title I funds for 
preschools. The guidance will encourage school districts to use Title I funds for 
preschool, urge schools to increase outreach to Hispanic families, and explain 
the flexibility in Title I schoolwide programs for selecting participants and 
providing services to Hispanic children and their parents. 

Department of Education (DoEd) and National PTA. The Department of 
Education Collaborated with the National PTA to distribute "Vamos Juntas a la 
Escuela" (Let's Go to School Together), a videotape for Spanish-speaking 
families and the schools and organizations that serve them. The tape, which will 
go to PTAs nationwide serving schools with significant populations of Hispanic 
students, provides basic suggestions about helping children succeed in school, 
covering subjects such as parent involvement in education, early childhood, 
reading and mathematics, and preparing young people for college. 

Department of Health and Human Services (HHS). The Substance Abuse and 
Mental Health Services Administration is working in partnership with the Hispanic 
community to develop and implement an initiative called SOY!! UNICA!! SOY 
LATINA!! !!l'M UNIQUE!! l'M LATINA!!, a national, comprehensive, multimedia 
bilingual campaign geared for Hispanics/Latinas age 9 to 14. The initiative will 
assist young girls to build positive self-esteem in order to prevent drug use, as 
well as harmful consequences of emotional and behavioral problems. 

Discovery Communications, Inc. Discovery en Espanol (DEN) will create five 
public service announcements (PSAs) that will be run on the channel regularly 
for a year beginning in January, 2001, and distributed through any other available 
medium. Each PSA will focus on one of the five national Hispanic Education 
goals announced by the President at the White House Strategy Session on June 
15th. Discovery en Espanol, in partnership with cable operators across the 
country, will create versions of the PSAs to air in local communities. Discovery 
en Espanol is a digital channel owned and operated by Discovery 
Communications, Inc. 

National PTA and the Hispanic Radio Network. The 6.5 million member National 
PT A has partnered with the Hispanic Radio Network, with 100 affiliate stations in 
the United States, Puerto Rico and Latin America, to produce a series of one-
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minute radio programs that will highlight the positive affects of parental 
participation on student academic achievement, offer ideas to parents on how to 
promote safe, effective, community-centered schools, and identify resources 
targeted to Spanish-speaking parents. 

Proctor & Gamble. Proctor & Gamble has contributed $50,000 to the White 
House Initiative on Educational Excellence for Hispanic Americans for the 
collaborative development and distribution of a "an information kit for organizers" 
to support Latino parents' efforts to secure a quality education for their children. 
The information kit will be developed in both English and Spanish and will 
address the following topics: Parents as First Teachers, A Quality Education for 
All, Heading Towards College, and Making It Happen in Your Community. 

Reach Out and Read. Reach Out and Read, a non-profit organization dedicated 
to providing parents with information on the importance of language development 
and literacy during routine well-baby check-upsT will initiate a major outreach 
campaign to migrant families. 

Scholastic, Inc., Univision and The National Latino Children's Institute. Scholastic 
Inc., Univision and The National Latino Children's Institute will lead a nationally 
focused and locally targeted public awareness campaign entitled "Discover the 
Excitement of Reading" to support Latino families and caregivers in raising their 
young children's literacy skills and overall student achievement by nurturing and 
cultivating the love of reading and storytelling; making quality, affordable 
children's books available to Latino children; encouraging and promoting new 
Latino authors; and increasing the number of culturally appropriate materials 
available for Latino children. 

Training & Capacity Building: Several groups committed to providing training 
and resources to help organizations, educational institutions, and teachers raise 
the academic achievement of Hispanic students. 

American Library Association (ALA). In addition to the literary award mentioned 
above, the ALA will also offer model programs for libraries on how to provide 
excellent service to the Hispanic community and initiate an outreach campaign to 
show other organizations how to create similar model programs. 

American Association of Museums (AAM). The American Association of 
Museums will encourage its member museums to meet the needs of Hispanic 
students by providing teacher training, using technology to link to schools with 
high Hispanic populations, and making curriculum materials available online. 
AAM will also create a link on its website to provide information on this outreach 
campaign, publicize the site in its publications, and seek promising practices from 
museums to highlight on the site and in its publications. 
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Department of Commerce (DOC). The Department of Commerce recently 
entered into agreements with three Hispanic Serving Institutions (HSls) to initiate 
professional exchange programs between DOC executives and HSI faculty, 
make DOC's world-renowned scientists available to the HSls as guest lecturers, 
and permit the Department to enhance its efforts to recruit HSI graduates for 
DOC employment. In September, DOC will sponsor a mini-conference for HSI 
presidents, leaders of the Hispanic community, and DOC executives to promote 
communications among the entities' executives and facilitate the implementation 
of the exchange and recruiting programs. 

Department of Commerce (DOC). On September 21-22, 2000, the Department of 
Commerce will sponsor the "Directions 2000 Conference" for Minority Serving 
Institutions (MSls) to promote minority participation in DOC grants and other 
financial assistance programs. Over 190 Minority Serving Institutions of higher 
learning, including a substantial number of HSls, will be invited to participate in 
the conference. 

Department of Education (DoEd). DoEd, in partnership with the National 
Association of Bilingual Education, will launch a series of workshops for school 
districts on strategies for training teachers to address linguistic and cultural 
diversity in the classroom, effective bilingual education programs, teaching 
reading to English language learners, and using community-wide resources to 
meet the needs of new students and their families. The Department will also 
provide technical assistance for school superintendents and principals, who work 
in communities that have recently experienced a large increase in Hispanic 
students, on building partnerships to improve academic performance and 
increase high school completion rates. 

Department of Education (DoEd). DoEd's Hispanic-Serving Institutions (HSls) 
Program will provide $25.8 million for 76 new development grants to enable 
eligible HSls to expand their capacity to serve Hispanic students and other low­
income individuals. The HSls may use the funds for faculty development, 
administrative management, and improvement of academic programs, facilities 
and student services. HSls enroll the majority of all Hispanic students nationally 
and also provide access for a large number of other disadvantaged students. 

HHS, HUD, and the White House Initiative on Educational Excellence for 
Hispanic Americans. The Department of Housing and Urban Development 
(HUD), Department of Health and Human Services (HHS) and the White House 
Initiative on Educational Excellence for Hispanic Americans are working together 
to provide English and Spanish language materials and educational forums to 
parents of young children through HUD's Neighborhood Networks and other 
community-based programs. The parents will receive information on early brain 
development research, parenting tips, how to access childcare subsidies and tax 
credits, how to choose a child care center, what Head Start has to offer, and 
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other family supports. The initiative was launched in July 2000, in the first of six 
pilot HUD centers across the country serving Latino communities. 

Lightspan, Inc. and The Department of Housing and Urban Development (HUD). 
Lightspan and HUD teamed up to provide educational technology resources to 
HUD's over 600 Neighborhood Networks centers in public and assisted housing 
communities across the country. Additionally, Lightspan will provide assistance 
and customized on-line content to meet the unique needs of the residents in 10 
pilot Neighborhood Network centers that serve Hispanic communities. Governor 
Thomas R. Carper of Delaware has taken the lead in facilitating this dynamic 
partnership in two of Delaware's HUD Neighborhood Network centers. 

Mentorship, Internships & Scholarships: Several companies and federal 
agencies are implementing mentoring/internship/scholarship programs, all of 
which are suggested strategies for closing the achievement gap, increasing high 
school and college achievement (e.g. Goals 3,4, and 5). 

The Hispanic Association of Colleges and Universities (HACU) Corporate 
Internships. HACU has partnered with the St. Paul Companies, State Farm 
Insurance Companies, and the Target Corporation, to initiate a corporate 
internship program for Hispanic college students throughout the Unites States, 
modeled after its successful federal government internship program which places 
over 500 college interns annually. 

Washington Mutual, Inc. Washington Mutual Inc. has committed to expand its 
high school internship program from 6 to 8 states. This program provides 11th 
and 121

h grade students with a two-year internship opportunity consisting of part­
time employment in the bank's financial centers and 80 hours of instruction in 
workforce preparation and consumer education (e.g. interview techniques, dress 
code, team work, work place ethics, time management, cultural diversity, conflict 
resolution, money management). Over the past 26 years, the program has 
served over 37 ,000 high school students, including 11,000 Hispanic students. 

Sears, Roebuck and Co. Sears, Roebuck and Co. will implement a pilot 
internship/mentoring program in Miami and Los Angeles. The "Sears Future 
Leaders" program will target Hispanic high school juniors and seniors who have 
demonstrated strong academic performance and leadership potential. 
Participating students will be guaranteed part-time jobs at Sears during holidays 
and summer breaks for as long as they maintain a "C" average in school. They 
also will be matched up with manager-level volunteer mentors, who will guide the 
students in learning business literacy and professional conduct. Sears will offer 
tuition reimbursement for college to interns who meet policy guidelines. 
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Department of Agriculture (USDA). In 2001, the U.S. Department of Agriculture 
will establish a scholarship program to increase the number of students entering 
and graduating from 2- and 4-year Hispanic Serving Institutions and encourage 
students to pursue careers in the U.S. Food and Agriculture sector. The 
scholarship will cover educational expenses for students earning degrees 
ranging from an Associate of Arts through a doctorate. Following graduation, the 
scholarship recipients must work at USDA for one year for each year of financial 
assistance received. The program, which will be called the National Hispanic 
Serving Institutions Scholars Program, will serve up to 30 students during its first 
year of funding. 

Department of Defense (DOD). The Department of Defense will expand its 
student teaching internship program to increase the number of Hispanic 
educators in overseas schools, which serve family members of military 
personnel. The Department has entered into five new partnerships with Hispanic 
Serving Institutions and will provide round-trip travel expenses to entice 
exceptional students who are majoring in education at those colleges and 
universities to complete their student teaching internships in DoD schools 
overseas. 

Department of Energy (DOE). For FY 2001, the Department of Energy's 
Community College Institute (CCI) has committed to quadruple the size of its 
summer "technical and research" internship program for community college 
students studying mathematics, science, or other technical subjects. The 
Department will enhance its internship program by providing additional incentives 
for interns who agree to mentor other students when they return to their 
community college after their internships, including reimbursements for textbooks 
and membership fees and travel expenses to meetings of the American 
Association for the Advancement of Science. 

IX. APPENDICES 
• Participants List -- Names and organizations (contact info or breakout 

session attended could also be included) 
• CEA Report (Executive Summary?) 
• Report Card 
• Thorough list of resources and commitments if not all are included in 

chapters 
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. agcacy. ths:t the la'81 ed.~ lpte)' u· }Qcatad in ltL area dcfinpd I! Nru1 by a 
govcnanenul agc:ncy of thtJ State. 

(c) ALLOCATION -

{1) IN GE'N.ERAL- Excc;1t as provided in puf.St'&Ph {3), the Sc~eterf lbal1 a'Wm'd a 
gr1,11i to an cUf.blc lqcal o:NQadcna\ ~cui:y for e. !jsca] Yeat in m amciunt equal 'to the 
~tfal. WlloUDt dc~d 1BUfer pnra~p'h (2) for 1be fisw 1caz minwi the total m:pp~t 
received 1.m.di:r thQ IJfO\'fsions ortaw described \m~er section l096l(c) {or the preceding 
fisce.l yclill'. 

(2) DE.TBR.MIN~TlON Of ntE INTI'lAL .AMOUNT-The initial amo'Qnt referri:~ to in 
pflra,gniph {1) is cqJ.Ull tQ $100 multiplied by the total itµmbcr of studmits, cvi:r 50 
studclJ,ta, in a.ve~1c d~y 1artcm~c ltt ~ch clii{tllc agency plus S20,000, c~oept that the 
!mtfal amount mny IU1t C'JC1;ccd $60.000. 

3 

o:z,...,.:z:rv 11r.,,.,..,., 
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(A) lN GENERAL- Jt"t.h; amo~t awie availabIQ for this pan fof 8!1Y Saclll J=! i! 
nat sufticlc"1 to paf in &ll ~ $l'llOurrts thai local 1:ducatlanal apxicies ere ~hatble tc 
r=eive umisr pm~aph (l) far IUfh year, the Samtaty aball r1U1.bl1 mi~e auch 
U1'10\Jllt,cl for such y~ar, 

(a) >J:>OlTlONAL AMOUNTS - If addbicnal funds bc~c avsilu.ble !ct making 
payments \l.eUler paraaraph (l) fQr such fiscal year, p~ymants dllft were redu.c~lil under 
subplita~aph (A) ahall l:u~ iDcrcasicd en ~ same basis u ~h pa)'ll'lenr.s were 
ted~~d. 

(4) CENSUS DE.TERMINA1~[0N -

· (A) IN GENERAL - Eacl~ lacnl edu,atlc,nal lilSCllcy desiring~ gr~t ~d.er this 
scctipn shall caud~t a cc=pru~ cat lµter than D~cem.~ 1 of c~ year 'lO ~ 
the number ofkind~rg;irt1m tluaush grade 1l students in BVct~go daily srb:ifJclaru:c at 
the schaols scr.rcd by di~ lacel cdw:Bticllil ag~c)'. 

(13) SUBMISSION - Ba.<h loe:al cducia,ticixial 11geaGy fhall submit tho DlJmb= 
dea;nac:Q. ln subparaaraph (A) tc the s~i:rc~ JIOt lator th=~ 1 af eacQ. year. 

(d) DISBURSAL -The Scetetis,iy ~ di$p~c the fu.c.ds awurded to a loc11l educational 
a~ under this section far a ti.seal )'Bttf nat later ilu\n 1uly l ofthal yefll'. 

(c:) SUPPLEM.ENT NOT SUPPi~ -~ ~c avallatJlc under this ~cction slmll be 
uaed tcs ~llJ:IP1ement end 1K1t supt11ant aey o~r Federal, State or local education ~ds. 

SEC.10963. ACCOUNTABILITY, 

(a) ACAPB'.MIC ACEIBY'SMENT-

(1) IN GENER.AL - Eacb. l,c:al "ducatiotial ai~Y the.t 'U$CS o~ rcc.eive5 ~under 
sc-1.icti 1C96l OJ' 10962 for a flscnl year sb2ll1 adm!nistci' Ul ..,:scs.smeQ.t oo""islcnt wfth 
SCcUQU 1111 af 'fitlel l. 

(2) SPECl.i\.i aULB- Bsall Jci;al ~1iana1 a.g~y 'tbai usa or rccelvca i\md3 ut'ldcr 
se;tian 10961 ar 10,62 sbi~l use~ aamB asaelSll1CI11! de$Cfibcd in pa:a;nph (1) fgr eaclJ 
ye~ of pmicipatiOJi iD ibD pro~ uadcr wdi seotioa.. 

Ch) STATE EDUCATIONAL AGENCY DBTBRMINAnON R:EGA.R:OING C01'f,l1NUINO 
p AR.TICIP A 'nON - Bach Sta~e ~ducatio~ qency ~t TCE:tiVCI 'fbnding Qflder the 
provisions of law d~ri.~ hl 1ccti0I1109fil{") ahatl- · 

(1) after th.I: 5ccoa4 year 'Uia,t e. lacal edllc;ati~ agctLC)'pa.tticlpates in m. program uud;.r 
1cction 10$61 cu• 1Q952 aq4 oa. the hatlB of the r~u of the asscasm.etits dcsc:riPed ln 
~b~ti.on (a), dGtcl~c whether tb.1:1 SNde:tlta 11ervcd by 'the lo~l c4~aUanal a;a~y 
peirticlpating ln th~ pro~rn pcrfgnn~ in 11&cordanc;tc with sectia11 l l 11 of' titlCJ l~ and 

4 

.,.I\ /cnr. "i6 C'l:ICl:":I: 
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C2) ooly FJermit ~11 Jccal edi~ational ageQcics t.hat ao pattl~ipatad and me~ \he 
requirements gf •~tiOR. \ 111 (~)(2) of ti.tie J ta continue to so pcirlicip11te. 

SEC. 10981. PBFl'NITION. 

For the purposes ofthb part, tlle lmn 'State' meA.ns each of the SO Stat~a. tha District of 
Columbia., and the ComJnanwcal1:h gf Pucno Rico. 

SEC. 1Q982. Almi0RI2>.110N 01: IJ'P:Ji,OPlUATIONS. 

Th~ arc au,tharizcd '° bu appta1Jri1.te<:l ta wry QU.t this part S62,500tCOD for fl~~ yca:r ~001 
and such 11ums as may be npcesa~:ry for clleh of fcur aucceeding tl!iiOIJ} yaqrs. 

s 
...... , ___ .. ----· 
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11.1~.c. 

At the end cf the bill, add the fallowing ne\V sectiQn: 

l SEC. e. ADDmo~~ AMEND)JENT. 

2 SectU>n l l 7(i) cf the Oa.r1 D. Perkins Vaca.tin~ and 

P.7 

3 Technical Edu~~.tion Act cf 1~98 (20 U.S.C. 2S27(i)) is .foy 
4 amended by insorting .. su.c.h sums as :may be ne~sJ. 
S before ''each of ~he 4 succeeding fisca). yea.rs. 11

• 

--------------·------~-- -·--1·- ______ _....··----·· ---·· ~--

" ... _,,..,._ •• __ ...,_.IL ...... , .......... ___ .. 
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DEPARTMENTS OF LAUO\I. JJEALTB AND~ iF4lVlCES, 
AND EDUCATION, AND llELATED AGENCXES APPaOPRIA. TIONS 

ACT, 2000 . . . . . ., . 
"' Ill • • • • • 

~DUCATlON P'ClR Tim D1SADVAN1'AGED 

For c.n)ina out title l Qf th= 51~ '1l1~ SeccncW)' Educatio:a. 
A~ cf 1965, and section 41BA of(p.c Hlghar Ed~1ttian Act 
of l 96~, $8,700,9~6,CC0-1 of wblch S816661S85,000 
;1!Wl became av.ail!.ble on Jul)' 1. ~ 000. ~ lball miiain &\ldlnhl~ 
th?ouS'h Scp~mbc:r 30, 2001, s:aA c1f which $6,204,763~000 s1ut1l 
became avwlablc on Os;;tob~r la 2QOO and shall r~z:iiatn available 
thrcuib Sept.ember 30, 2001, fQl' at~ad~c year 2000-2001; Rro-yidftl, 
Tha.t S6.783,000,000 shall be avnil1b11:1 far basic pa:i:xts 
und~ s~cn 1124= .PrtJvtdR.t1fw't}1t!r, 'Ibat S134·.QOO,OOO ahall be 
allcoatcd among the Smtcs it\ tha aimie proportion as 'ftmda arc llllocca:cd 
among the Swea under s=tlgn l 1:22, ED cmy out ~i:tion 
1116(~): Pnwlded/jufhBr, 'ThAt l~O percent of~c funds shall be 
al.laca~ tQ law educational 8S~des for tbc pull>Qs:r:& cf ~S 
cut Mac. ll 16(c) ~·~1Nitioaal ~ ~ ~ 
; Proviled/tallan, 7'/lf'I fJll loc.J "111ct11/olf"101e,.da r~ct!IYllf8 
811 "1loct1rlon ""'er die .prcu4In{r proJ1110, ""'«II oi#lar locil 
· td1"atlot1t1# fffllftiu 111111 uc "~'" a SI.Itta lhtll 1'&1iwe.t /llllls 
,.111Jdlr JJIJ't A of 1"1~ 1 o/tlte E1Ni~""1 nd Seco11tlg1'.Y $d11~0#011 
Aa of 1J6S (otlro tlran 116t•tc rwcclYlng 111 11tlnbn11M 11•'llt "llndu 
irct10111121(d) or lll41t(q>(1J(lU of 1-aclt .Act),''"" ,,o-vide 
all sw.d~~ r:n:oll=c! ~ • 5':baol iq cntifiod 'QD.d.or aci:tion 
111 &(c:) 'With the option ta uan:sfci• ta iDathu public scbcol 'Within 

·the lac:al ed~atiaml aiency, fruUlldins a public chartef sc:liool. thit 
hzi.s not bc:icn id~tificd !ar scbaal imprcvmue.at undat 5"tion 
11 l6(c}: Pravltledfu:r1her. That Uthe lee.al educadonal Bicncy dcmamtra-ics 
tc the sa.tisfactlon oitbc Sta.re ljld~cado:asl "'c.aey tlµlt 
cb.c lccal. educational asw=ncylaclQ1 th' Qzs.pacity to prc:ividc .U ~ 

· with the oJnl.on ta tren:i:f'cr to enQib= public schocl, and after 
givUig JU)UQC tg the PUeD.1CI C)f r:'bildren aflf=tcd that it is ~~ [l05Sible. 
QQJJ.Sistent with SWci a.nd local llil.,,,, to acc~da.tc the 
~sfc'r request of CVt;ry atud.=nt, ~D lccd cd.UGuiignul ISl:!D.CY shall 
permit as many students ~ posall1l~ (who shall be selec1;d by lhe 
lQCal cd.u.cati~sl ngen~ on an aciuitable basis) ta ~to a public 
SCihQal ~t hos not \le;~ 14cntifiotl for scbaal iinprovcm=i 
~4cr &.CC'liau 1116(c): ProvtdodJ;i,r>ier, That 'l$J? ta $3,SOO,OOO of 

--- ·---·- ____ ... • _.TA"' 'I 'N.• ... ,.,.'°'ff 
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$EO. _. (a) Pti.l't 0 of tit.I~ X of the "ElAtnentwy. 

2 n.nd Secondary Educa.tinn Aut ~f 1965 (20 U.S.C. 8061 

3 ct ~eq.) ie nm.cndeL1~ 

4 ( 1) hy ili~erting a.fr.er the pa1'1: heading the fo 

5 lawing: 

6 '$Subpart 1-B~;ic Charter School Grant Program."; 

7 and 

8 (2) hY ~lding at ~ e11cl th~ following: 

9 "Subp~ 2-Cre(Lit Enha.nce:meni Initiatives tQ Asm 

10 

11 

Charle~ Scll1ool Facility Aequ'.isition, _ Ccnstru1· 

tion, aud Re!a,ovation J 

12 ''SEC.10331. PURPCtSE. 

13 ('The purpmm of th.is RUbpurt is to pro'Vide nne..time 

14 grant."l to eligiple ~nti.tiei; to pemtlt tlw.m tQ demanstrat.r. 

15 innovative ~dit Einhnncement initiatives thli.t E.SHist e:.b.ar~ 

··---··· · -·--· - · -i-6-""terBCiltOols ·to mclmR the cost nf »~g,- ~'tro-cti~ 

• !Ii --!91 

a 
!! 
ii 

17 and re:nwating fauilities, 

18 "SEC. 10822. GBAN:C'S ~o ELICDll& ~ms. 

19 

20 

21 

22 

23 

24 

"fo) IN GB!NJ~lUIJ.-The Seurctary ~use 100 per­

cent uf the iunou.ut ap:proprie.te(I under section 1033 l to 

~ward not leR.~ than ~ grant$ to eligi"ble entities having 

ttpplications approved under thi11 Wbpart. to demonstratu 

i.nn.ova:tivc m.ethQ1l~ of as~iiting cha.Iter sch.oob1 tq a.c1dreR:;; 

t~e cm.'t of acquilri.ng, conatn:ioting,. Qncl r~novating fa.dli-

CefJ:Jbgr 111 ~p~ 
F:WG\11:111DCl\ict 100.0f6 

-•• 111'11-.. I• ••••II 

P.9 
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2 

1 tie~ by enhancing the twaila}Jility nt loans m· bond finau:c-

2 j1Jg. 

3 "(b) Gl~i\Nrr.&i.Bl $FJTJtY<r1~10N.-The Secreta.Jy shall 

4 E:V~Jlu~1.re each t1.pplfoation ~uhmitted, i:tnd M.ll.ll ·make ~u1 

5 i.nitiul deterizninntiion uf whioh arci f..illffit.drmt to m~rit f+p ... 

6 proval and whfoh fi.I'e not. The Seareta,ry ~hall a.ward n.1; 

7 leti~t one~ grnnt to a.n e!igihle entity clesc:rffled in sectiou 

8 10330(2)(A), at l~ia.st one grant to ~n eli~riblo entity dc-

9 ~cribed in Aectiori 10330(2)(B), tt.rtd ii.t le~~t one grlillt to 

10 a.Ii t!ligible r.ntio/ (lei;rniibl:!d in R~ctinn lOS80(2)(C), if tLp~ 

11 pl ica,tfons am ~hlmtt.ed tha.t permit the Sc<..iretary to du 

12 so withoi.1t a.pp1•ovjng an applic~.tion that fa not of. Rufii-

13 cient craa.ley to merit npproval. 

14 "Cc) Gli.A.NT CllAltAO'rRIUS'ric:s.---.Grants under thi~ 

15 J\'Ubpa:rt Mall be ar a .!>"tlfficicnt Nize, fjr:npe, t\lld quality S(I 

-· ······- --- ·--·-tti '"!'i ta ~re 1Dl t\f.fectiw deronn~tion af ein jn.ncwative 

17 mea.rJS of f.il'l.o.ncir~ chl\rler school t'Wquisition, 6otistl'lW· 

I 8 tio14 nl' renovatio11,. 

19 ''SEC. 1oaza. APl'tLirt:.A.TJ.ONS. 

20 "(EL) lN GEN1nRAI.r.-ln order to receive a r..rrant under 

21 this RU}lprut fnr 11. fiscal yeu.r, an c~ligible entity eh&ll sub· 

22 mit to thP. Secretiiry s.n a.1)plication for $ru.Ch year in snr.h 

23 form a..o.; the St2.o:r0'uuy may re~ona.hly require. 

24 "(b) OoNTENTS.-/\n application undm· Hupsection 

25 (u) sl1ull ccn~n:.,,... 

Oclcbqr 1 h ~00 
F:W~1C11100\io11oa.0F6 

p~ 10 
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l 1'(1) n. .,.tat~ment i<l<~D.tifyingo the e.ctivitiei:; pro-

2 po~ed to b~ undertaken with funds received 11nder 

3 th'iR AUbpart; 

4 11 (2) t1. ;-ttt1itement explaining· the pottmthtl for 

S thP. pI'apo~e<I antivities to he bran.ply P.).'Pl:\llded 01· 

6 replicated ~ d diFi~E:lnii.nnte<l; 

7 ''(3) n.s:mranC!e$ of' the invoLvamcnt of uhn.rtL...-r 

8 ~r,honlB in tt.c e.pplication'1-1 devaloprrient and tbo de~ 

9 sign of tht:! 11 roposed o.ctivitics; 

10 . "(4) ru>la\U'a,n~eR thu.t the applic.;a.nt po~sesae,q ex~ 

11 f>ertlse in capital ma;rket fumncing; 

12 "(fi) a.,ssurllnc:c~ tbut the :proposed activities will 

13 )evorage thE! '(naxllnUm fln\OUll.t of privnte S~(..'tOr fi~ 

14 na.ncing ca.pit.a.I relt\tive to the liln.O\lnt of gavernm~nt 

15 fu.ncling userl and atheTWii.::e enhance credit availab!P. 

16 ···--···----·· .. ,_,., ................ - ---·---· ·-·· 
17 "(6) a~urap.r.es that the applicant po~tiefJSeH 

lg suffi{l.font ~>Perti~e in edueii.tfon in order· to evwuafo 

19 t.h~ likelihood of i'\\looesR of a. charter sohnol pl'Ogram. 

20 for wbfoh f~~cilitie$ fina.nciug iR 1:1onght, 

. 21 •SEC. 103~4. ~~TER $ClIOOL O:BJECTIVES. 

22 "An eligibl<~ entity r~<,!eiving a grant umle~· this KUb-

23 pa:t't shall use tile fw+d~ deposited in the reserve ~ount 

24 a.i;tabfulhed und~ir section 10325(a) ta access p·r-lvate t;;~<!to1· 

O;\Cpar , 1, l!.QQP 
F:\V6'\1Cl110C!\io11ao.0F11 

........... .,,,,. ...... """'" 
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1 <:apital in order tc1 asi:iist one or raore chartrCI' f!chooJs to 

2 niecomplish one UT both nf the folJowing ob..ieC1t1vm~: 

3 11 (1) Thi' a1~qu~1tion (ny purchw::e1 laase, dnnt1. .. 

4 tic.a, m• otbarwise) of 1:m ir1tereRt (inchtding nn inter-

s est held by fJ. third party for tbe bcn!:!flt of a chart~!' 

6 school) hl iinprovecl or unimproved r~al Jiroparly 

7 thut is nc~e&:UU'Y to commtmce or contintle the nper-

8 a.tion of a chmer iacl:I onl. 

9 11 (2) Tb.~ const'J•1wtion of JlGW fauilities, or th~ 

10 renoviitio:n, repaii:, or altcx•p,tion of oxiRi;ing faci)ities1 

11 m.~ccssaty to cotr.IIIl.ence 01· eontinue the operatkm of 

12 ~ r~h.arter $ah.col. 

13 "'SEC. lOS2G. Rlil~l.VE ACCOUNT. 

14 u(1.:1.) Us-m <'ll" FuNPs.-".('o ussiRt churte1· scliool~ to 

15 aecompliah the Q!Ue<.-tivas dei:;~ribecl in sCL1:iou 10324, ti.~1 

P.12 

16 eligible ent.lty rec~~ Tgrlillt wmat"" this ~cibpat~· · -"-----:- ·--------· 

17 U) {l.CCOrclance with St11.t~ Emel lo~l:L! law, directl;y 01' huli-

18 rcctly, a:i.lone or ~ID. aolla.bora.tion with others, depo!Ut the 

l 9 funds raoei-qed ~'l.der thi.~ ~t1hpart (othar tlw.n f1lnda used 

20 for ad.m..ini8tr{l.tiva cost.ct in accorda.nt!.e with section 10326) 

21 in a reserve o.ccount e1:1tabliRhed and maintained hy the 

22 entity for thfa p'Qrpaae, .Amount,,; depomted in Fro.ch i~ount 

23 ifuall be ~ed by the eni;ity for one or more uf the following 

24 purpo~e~= 

Oa\atiar i 1, zpoo 
F:\V6\1 ll1100\1011DO.OF6 
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I "(1) Quri:ranteeing, irumring, aml i•eitunll'ing 

2 hond-;1 notas, evirlen~B of del':it1 loans, and interei,t.!\ 

3 th~rr.i111 the p;:-oceeda of \lfhioh cu·e u11acf •fm1 M-n ob,j~c-

4 tive cleacdhed :in section 10:~24. 

5 "(2) (}ui~rlUltoei.!lg and ir.i..r;~riug lea..i.a~~ of. pc1·-

6 sonal and raa.l propE>.:rty for an ohjeetive cleRcI~bed in 

1 section 10324. 

8 "(3) Ide'fLt.ifyi.?ig i>oklntial lending f{(Jurce~, an· 

9 Ca\ll"aging private lending, and other Ed1niltir activi· 

10 ties tha.t clire1~tly promote Iendin~ to O!' for the ben-

11 cllt of. ch~· sehonl~. 

12 "{ 4) Fae:ilita.ting the i~Rt\fl,nae of bunda hy char-

13 ter acbnols or by other pub!fo £mt~tias for the henefit 

14 of charter aal'.onfa by pnwi(i~ technical, adminiBtr·a· 

15 tive, and othor apprcpri'1ote as.~iito:nne (inuluding thB 

t-'.1:::; 

:ti refil'U:itrnent;- <ff-'btmd-cr.mm:er, underwriters;- mtd pn· -- · -------·- · --- · · 

17 te:nti»l inve.qt~l'R and the cnn...-;olidation nf mult·iple 

18 charter Rcboc1l p!"r,ljects withh'l a. Ringle bond isMUe). 

19 u{b) P..EJNVJllSTMlllNT 0111 RARNIN<lS.-Any earnings 

20 on f'11ndi::; re~e<l 11nc1er thh'; f'i\Jbpart shall be depositnrl 

21 in the re~erve oo~ount e!!tahliRhtrl under 61'.lb~er!tion (a) 

22 and ueed \xi aooordanee with ~uch aubsiection. 

Oc:tcber , ,, aaoo 

23 "SEC. 1QS26. LlMIT~\.rrION ON A.DMDm3'l'RATIVE COSTS. 

24 14An cligihle antity rosy use not ninre th.o.ra 0.25 per-

25 ~ent of the f.unrlA ~ived unde1· tlrj~ subpl:\I't for tha 1UI· 

Fl\V8\, C110Q\1Q110Cl,QF6 

·-· .. - ---•''· 
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1 ministrutive costs af Cl'"ll"l-yjn{.<!' out jt.~ rcspntL4'ihilities nru.Jer 

2 this r.iubpart .. 

3 •1S£C. lDS2'7. Al.Jlll1 1$ AND :REPORTS. 

4 "ln) 1 .. ~!NA?lfOIAIJ R~llOI{D M.AIN'rEN.hl'JtIB ti.ND 

5 AUDIT.-The firiimcia,l re~rd~ of eq,<!h eligrible entity l'B~ 

6 c\eiving a grant 1r(lqer t.hii; fluhpart shall be maintained u1 
7 a.ccordtlZlL!e with g-onC'.rnlly accepted accounting prindple!i 

8 and shttll be snbj~1ct to an anmlttl audit by fJ.n indep1:indent 

9 p1lblic aul!ountcmt. 

10 

11 

12 

13 

14 

15 

"(p) REPOR~~t3.-

" ( l) GltANTEE ANNlTAlJ Jth':POR'l's.-Each eligi­

hle ~ntity I'E!·:.reiving a. grun~ under this ~"Ubpm·t annu· 

ally shall submit to the Secretttry a y-eport of its op­

erH,tion~ and activitie~ \1.ndbr this flllhpfl.I't. 

' 1(2) (klNTEN'1'8.-Each RUcl1: annuti.l report 

P.14 

16 slli1l11l1c1ud~;:=-··-·- .. ·------· ... - ··------~ · · ·--· ------·· .. ···-·- -· · · ·-

17 

18 

19 

20 

- 21 

E 
m 22 - 23 ~ = 24 ml 
~ 

ii 25 

= 
OClcber 111 2QQO 
F;\VS\1a'l1t:W\11;>1100.0l'S 

•t(.~ a copy of the most recent financial 

Atatem~mts, and a.ny ti.c<so;rnpanyirtg opininn on 

such fl1:atcxnent~. prep~ed by the independent. 

puhlic accountant. reviewing the finl:Ulcinl 

recan.le of the. eligible entitY; 

H(B) a COJ>Y nf any reµort made nn an 

audit c;,f the finlUlcial 1-ecords of the eligible en­

tity ~11t was co1-u:l11cted under subsection {a) 

dm"ing the rep~~ting pt.~1·iod; 
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1 

2 

3 

4 

s 
(5 

7 

g 

9 

10 

11 

12 

13 

14 

15 

---i-6 

17 

18 

19 

20 

21 
!!! 
~ 22 
~ 23 e 24 
I!!! = == ~ 

7 

"(0) a11 e'9'nltmtio11 by the eligible entity of 

the t>it'ei.rtivenes~ of the .F'ederE~l fundR pruvided 

under this subp~b in levci•agmg p1'ivate fond~; 

'
1(l)) ~1. dei;;mi1)tinn of the l1,1m.her of c!he.1·· 

ter schoplR ~e.rvetl during the reporting perfod; 

"CEJ) a desctiptfon of the cho:ra.cteristic!:i of 

lend~ JUid other fina;nciru institutious partici­

pating in. the activitfo() undertaken by the eligi­

ble entifcr- under this su}Jpm1: during the report­

~ng ptiri1~d. 

"(3) S'i!lC~'F.l'l'AlUAl~ H.EPOWI'.-The Se~r~ta.ry 

shl:lll review the repO:rt.fi submitted under par~~Taph 

{l) Md sh~I'! provide a, comprehensive ni:mnal report. 

to the Co~Tess on t.h~ activitiea conducted uudel' 
this subpart.----....... M----.. ....... .. - · •· 

·s:gc. 10828. NO l'IJLL F Al'l'H AND c~r.r FOR QR..ANTJl'.:E 

OBLrGAnONS. 

''No fin.a.ncio.l obli~ation nf an eligible e'rititiY entere<l 

into puniuant to ·UU~ rsubpm-t (f."llc.b as an obligation under 

a gu.ara.n.tee1 boll.cl, note, evidonce of derJt, or loan) :;;hall 

be an ohllga.tinn of, or g11u.rantat:id in o.ny re~pect by, th() 

United States. ~~W: ±'ull faith ancl eradit of the United 

Stu.te~ i."\ nut pl~1lged to the p£1,yi.nent of funds which :may 

OotcbQT 11. 2000 · 
F:\V~11:11100\1t1i1oa.o~ 

•-- '••••- _.., __ A 

P.15 
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1 he requ"ired to be pa.id under any obligation ma.de by tl.n 

2 etigihle e:i1tity p1mma:ut to any px·ov]i;iion of this mlbpa:rt. 

3 "t:IEC. 1D32U. BECOV~Y OF FOND~. 

d H (a) IN G'Rll\!ll!1W,.-Tlrn Sem<~fary, m ~ut'.!.Q1·d~u1ce 

5 with chu,r1ter 37 of title 3J, llnited Sta:te~ Code, shall 

6 C;olh.'lc~ 

7 " ( 1) a.11 ·of the fu rt~l~ in t\. re~eJ"VC accu"Unt e~tah-

8 JlEiht\d hy tin 1~ligUJlt! ent.it.y tmder section 10325(a) if 

9 the Secretary det.c1•inines, 1101: <~a.rlier th~L'll 2 yeari;; 

10 afte1' the date on whl,ch the f;lntity first l'er.eive<l 

11 fw~ds under this sn.hpu.1'1:1 that. the entity ha~ t'a.ilb!<l 

12 t.o achieve tLt lt,,a.Rt on.ti of the! purpo:::ies d~:,;;c1ib~d ir1 

13 section 1032l){a.); ur 

14 ''(2) a.fl 01· a portion of the fundi:: in ti. reserve~ 

15 

16 

a.~~cnlilt e~tnbliFhed }Jy nn eligible ~tity unJet• sec:­

'"tion 10S2B((\) .. i:f the-~deftarmine:-: tmrt-·tbu· ··· 

17 eliglblts entit;f ha.~ penmmcntly ceti.sed to u~~ all m· 

18 a portion of t.he funds in ruch ~til!OUllt to at!.complio;;h 

19 any purpose described i11 11et.'tion 10::l25{a). 

20 (b) l'JK>CET>'J'JWS,-'l'nc provmuns of l'e~tions 451, 

21 452, mJd 458 aft~e Qcnerf:l.l Ei.lueation ProvisL,n~.Act (20 

22 U.S.C. 1234 et i::·~q.) ehall a.}">ply to the reoovery of ft.1nd~ 

23 unde1· ~ubsection (n), 

24 (c) CJoNSTI<.VtirrIC>N • .-This i;c«.-tion shall not be con-

25 ::;trued to m1pt\ir o-r affect the Q:ltthnrity o·~ the SeorettlilY 

0c1ober 11, 2000 
F:\V8\1D11 oe11.ionoo.0FG 

--- , ......... __ .. 

P.16 
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l tu recov01· f11nd~ i:utdex· part D of t.ho Genera.I Ed11ct-l.1.ion 

2 Provisjon.~ Act {30 U.$.0. 1234 at .seq,). 

3 '1SEC. 10930. D~[TlONS. 

4 "ln t11is Stll)JHU'1:; 

5 "(l) rI'h~ tertn '~hairter S~~lOOl' hl:U\ the ITICfJ.ning 

6 given such te;i.·ro ii1 scc!tion 10310. 

7 "(2) Th?. term 'eligible entity' mcam1-

8 ''(j~) a. puhlio 1;mt1cy1 

9 "CH) a pri'Vfl.te nonpro'fl;t entity; or 

10 ' 1 
( C) u COll..<io:rlil.1m of entitie1:1 descrihc~d i:n 

11 aubpnr1;1.gr~.phs (A) a.ncl (B). 

12 "SlilC. 10331. Atn'HORIZA'l,10N OJI AP:Pn.o~TIDNS. 

13 '':F1or tha pui~">OSl:l of ca.1·rying out this imbpart, the1'c~ 

14 i:~re n1lthorrized to br. appropriated $100,000,000 for tfacl\1 

15 yea:r 2001.". 

P.17 

16 (b}-hrt· 0-·nf title ·X--of.'...-ih:e- Elex.r.r:entaey:· and &t-- ..... -·--.. -· ... 

17 ond.t2.ry Ed\1~tinn. Act of' 1965 (20 U.S.C. 8061 et seq.) 

18 is am.ended in eti.ch of: the following- provimonlil by striking 

19 ''}laiit11 enr::h riI.at.e such term appet:t,11~ and in.c::erting "mih· 

20 pc:1Jt11
: 

21 

22 

2.3 

Qo\ot;.or 11, 2000 
f;\V6\i Q,, Qg\, 011 OO.OF6 

--- '-·-·- -- ......... 

(l) $ec~tions 10~01 tlu-ough 10805. 

{~) ~mrt.icn 10807. 

(~) Set~tiuns 10f109 throug·h l.O:ll1. 
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1 SEC. --·. (n) Saction 4-35(n)(2) of tJ1e IlighP.r 

2 Eld'llcation AQt of l96!) (20 U.S.O. 1085(a)(2)) ii1 Z;1,mended 

3 by adding EL't the e11d thcn~:nf tho t'ollnwi.ng new suhptirn· 

4 gmph: 

5 "(D) Notwitihstanrlil'lg t.he fir~t ~enti=mce <,f sul)para.-

6 gT~tph CA), the Secretti~ Jthull 1-cr:;t.01•c the eligibility to pti1• .. 

7 thiipate in tl. pro~rr1:1.m \md~r imhinut 1 of pnrt A, pmt, B, 

8 or part. D of a.n in~tit11tio11 thrl.t clirl not t:LppeCJ.1 itti lo~tii 

9 of eligibility with in ;:rn d~ nf r~ct1iving notifiuatio11 if the 

l 0 Seu1·eb;1.I'Y detr.n11ineR, on a c~1.Hei .. l"JY~cmse h1:1.111i~, tht1t the in-

11 1:rtitntiun'a fa.ilUI'e to uppeal Wt413 aub:itantit:i.Uy jn~i~lcd 

12 undei· th~ c~:ixit1tunsta.ne:e~, nn~l thEL't.---

13 'f(i) tho instit1.1tion made n ·umely requc~t. t.liat. 

14 the ~pprnp1~1:1.te ~aranty 1:1.genuy correot errors in 

15 tha draft d~~4J. utted to ualculate the ina·titwtiotl'R ao-

16 nort. lJefault ro.te; 

17 °(ii} tJ:u~ gi1aranty a,gen~y did nnt con·~at the er .. 

18 roncnui:; da,tii, it'l p. timdy fa..o;hio11i and 

19 ''(ill) t'he instit\1tion woi~ld have been Pligible if 

20 th~ erronao·;is data ha.u bllall co1Tec:t.ad by the goar-

21 anty ~geney·.••. 

22 (b) 'l'he a.u:.~ndment nmde by aub~et.-tiori (ii.) of th.is 

23 ~ectfon aluill 'Pe effeutive for cohurt defu.ult rate Cf11cul£i.· 

24 tion~ fol' fir~cal Jreu.r 19 9 7 o.no fnr en.ch tmcceeding fi111c.al 

25 yoo.r. 

OJIQber 111 i'1ioJO 
f;WtM0111l0\1a1 ~oa.1::1a1 

P.18 
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Amend liectlori 4 i I B(b)(4 )(D) to reed 13$ f Pl!a,vti: 

-·· '""'"•:i "at:'C"'A 

'(D) t~e de·r-clopment 11ud implcrn~ntatietn of cbar~c·~~r educati~n nod 
tratnfllg p?Ot:fllD~ tlJpt refle~t the Values Of parenli, tHcbers, and 
Jocttl cominunitiea, and i11c:or_porate element.a of gc;u;id ~baract1n, 
hidudillf! 11oiu:sty, citizenship. cour~ge, JUJitke, r":5:pec:J, personal 
respo"Q!lbiUty, and tru11tworthiaess; 

' 
L~/µ1. u i.L.J ~~tl<l c.,J W'r'-
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"Part B ofthQ Individual with DisillPiUtis~t is hereby amended by adding a. new 
section 620 which reads as follows: 

Chlldrcn with dis4bililies wbo aro homc~scflooled !lhall not be prohibited from 
having ac~ess to progra:m,s and Sct'fi~ee under this Act whctlu::r or not their home school 
is treated as a private schccl orhanie school under state 1£1.W," 

P.19 
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NAFIS· 

Q 

To: Su~ Firth, Markl~sch, Cheryl Smith 
ubar/HHSJBducation Ap;~ropriinions staff 

frgm: :a+a.dy King, "NA.FI.S 
Ile: lmpa~ Aid Mcm'bcr r~ucots 
Date: JQ]y 20, 2000 

~~.Fgrcg Aademy §°'b90J Dt1~[i£l. QO 

"The Secreta:y.shatl treat as timely filed, and :t~~l pracc,ta far pay~ent, an application 
fer a tl11cal year 2000 paym~nt tr~1m the lc:ical e.du~ticn af:Qnc>' far AQad~)' Scbool 
Di:1tri"t :zo, Colorado, Ullder 1c~ti1>n 8002 afth" Blernemary and Sec:cnda~ Education 
Act of l 516~ if the Secretwy hlls n=ceived tllat apl)lioaticn neit l~ter thP.ll- ~O de.y~ after the 
ena.i:tmcni ofthis Aet." 

Eedcnl Prpptrty CSWlqn 1ooa;1 "C1p" hint; 

''From the amcunt apprapri~ed fi?r $ci:;tion sooi, the Scc:rctary ehall firs~ restore 
pe.y,mcnts to any lacal cducnticma.l aaency th~ was denied fl.anding er had itli pa.)'ll'lcnt 
rc:iduccd from f\.lnds appropriated µnder ~hi1 ,..,;ictlcn fer Fiscal YCMr 1998 dQ.e m 
.su\lpl\tagtaph (C) afSedion 80~\(b)(l) ofTitle VDlaf P.L. 10l-382." 

~ectlgn CO ?Ugr Pruje~ · 

N6~am6~~ccr~nA_ppr~nsbjU. 
~ . ·-
Tnyl~·His~Dyrrl~f.:~ . 

,NO~: Use t~~~n tfle FYOO Liogi~~i.og~ppropdations blll. 

Na~t1'1 o\A .. ~J'lol) ~ . 
' ll~y lmp11~h:d &:hQQ!i 

~ p1 &AA &raw•, S1U1;11:r 419 
<K-Ulcitdl C&ptcol !l~. N,w. 
W11e.~tci~o1 
12~ Q~ • F..x (~) ~60 
E~: .l\llNGllllllO~ ' 
~ r•tc= \t~1/ Jpo.1,gratnAf1l/b\I~ 

,,.,.. 1111111"" ·~ ttccc-:1; 
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rcteation Zlll'1 ni=tiQni.ng) tote~. il:u:J:uditie special educmian ll:adll:l'S and tcaehets of 
special-needs clllldicn, in er~ t1:1 meet the goal cf ensuring ihat all instrw:tiaual smffhavc the subji=a 
man.er kno..a7lcdge; teaching ktiowl~gc. and JearbiJJg skills ne~~ to~ effectively iD. ibe caniem 
area or me.as in wlUch ~y prpvidc ~op.. COh.Sistait with titI~ Il of the High~ Educerion A~ of 
1965. 

(d)(l) NctWtths~in~ (cJ(l). a lo~~- educatianal agency that has desigiied an ~ur...riooal 
program tha! is pan of a ice.al str4u:gy :fur- lln.prov~ the t:dUC4uonal ~hieVcn.cat of all S1.14dea.ts, ar 
tha.I already has re..du.c:e.d cl.ass size in the culy ~to 18 er less (at ab:eady hso ii:duced c:J.ass ::izz: t;a 
a $tme er lo~al clfl.SS .slzo' reduction gaal that~ in df~c:t on 'the day befo~ the ~ af tb.e 
Department: cf Educaticri Apprcpriaticms Act. 2000~ iftbaI State: or local cdu.caticnal a~ goal is 20 
er fewer c:h.ih!ren). may us~ tUnds- -

(i) to m$ furthi:r dass si2e reductians in gre.dcs ~glU?ell tbro~gh 3; 
(ii) tQ redu~ cl~ s~ in o'ther gradc:s; 
(ill) to carry o\lt 8aivipes tc impro..,e te~c:her quafuy. iru:lo.ding profession.al development; a?id 
{i '1) tlJ CZUt)' cut other a.cri'Vi'tir::E a.mh.crixd under title VI of the E.lemCD.ta!Y and Secondary 

E.d~:a'tion Ac:I of 1965_ 

(eJ(l) Each State receivi.o,g funds un.d..er this sc::c.ti.011 shall repcirt en ~viti.¢5 in the State under 
this .section, consistem wit:h i;c.ctiac. 6202(1)(2.) cfthe. Elcmmta?)' and Seccnda.n' Ed.w:ation Act cf 
1965. 

(2) E.at:h State anp local educatio?ial agency ~c;civing funds \m.~eri:his sccticn shall publicly 
repcrt to fl~ en its }'TQgr~s in ~dui:lng class &~. inc:rcssing the: pac.c:nt:a~ af c:lasse.s af core 
Deacbro.ic ~ qi.ugb.t: b:i fu.Uy qualified reschers who arc ccrtiiicd within the Sta.tei alld delnc:c.strate 
c~ in the ccnu=trt areas in ~ch they tc-ach as defined by th= Stale, ce tb.= imp~ lhat biri?i,g 
erldi'cianal highly qualified teachers end rei.iu.cing cl.es size hf1S hs..d. if.my. on incnsasing ~ent 
achievement as de.fil:icd by the Sl:l'tc er sa.uit?n1 perfcnnance as de1iocd by th= Scae mid en the ~ 
thZI the loi:ally definl:d pragnw has bad, i;f ll!JY,, Oil mcreasing student aclUevt!ID.cn~ aS defined by 'I'll~ 
Scau: or sru.di:nt p~crmfP1CC ~ defined by we Stme.. 

(f) Each such agi:;icy $ball use. =ds und~ this section aaly to su,pplemc:nt, and net tP supplant, 
Stat¢ e.nd. lac:al funds tba~ in 'ib.r: nbscz:r.c:c of 51.1Ch fun~ waW.d clb~e be sp=st for ac:rlviticS unkr 
this section. 

. (g) Adminisirati\le expenses.--A loc:ul cduc:aticnal agency that re~11e fiJ.hds uc.dc.r 'this sc:ticn 
may \lsi: net mo:c Wn 3 pctc:cnt. cf such fwds fgr lcc:al adminiSlt'alive c:xpeoscs. 

(h) .Rcqu~ for fijnds.-Eacb loc:al eduWJ.ti~ agency that dcsin:s "IX> receive funds under this 
Sil.CU'i:ln shall include in ~c a11plication re~ under gcction 6303 cftbc Elanen.i:e:y IU1d Sc:c:onda:ry 
Edw:.a.tion Ace of 19!iS a;desc:tipri.an aftb.c agi:nc:y"s ptQg.TIU:n. to reduce: class s.i.zG: by hiring additional 
highly qualifi.ec! teach.cs. and tbt agcncy'fi proposed eciucatianal program WI is pQI't of its local 
roategy for improving educatio:pal achic:vei:nent far oll swdcnts.. 
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Class Size 

Sec:. __ (a) .Fzcm the <;mc\mt 'Bpplllpriated far title '\11 of-cb.e ElemeutazY and. Soconda:r:y Educaiion 
Act of l 965 in ~~'Willi ibis scaicn., 'Che Sccrewy of Educ:Bii~-{l) shall ?Q2'k=: a""'8.i\el:ile a tata.l 
of $6,aoo.ooo to~ S=~ Dftlle ~ar (on behalf cflh~ BUieau ofindian.Affa.irs) and mr:: 
outlying ~ far a::tivit\es undc:r this section; and (2) sball allacale the :rcm.ainda by pro~di.Dg each 
Stare th.I?. s~ perccmage o! \bat rcmainda a! it received of the funds alloc:ar.ed ta_ States Ulld.c:r se.~on 
31 O(a)(2) cf 'Che D~3l1m~ Qf B4ucatian Appn:iprisnQn,s Act. 2000_ -

{b )( 1) ~ Sr.ai:c Wt ~vcs fimrls Uilder- this s~ctian shall distn'"bme l OD pczcC'lt of such 
["\.UUis ta k1cal e.duc.ati~ ~c:n~. of which-(A} 80 p~cent cf~ amou:r:n shall be Wlcc:aied to such 
local i::d~tirma.l a~iE¥> in propcrcion tc the numbc:r of c.hildi\m aged 5 to 17, who reSide in the 
s~b.ccl district served by~ local e.duca~ a.gem:y from fa:nilics wilh im:oin= bclaw the pcveny 
l.iw: (as defined by the 0$~ of ~cr:c=n ~ B-u.dget and revised. annually in accardmce with 
section 673(2) of the CoWnupity Servi~es :Block Grerit Act (42 U.S.C. 9902(2))) applicahk to a family 
of tlle si2£ m'\lc lved fer the JUQst rc.ccut fi5cal year fat \llfb.icli satisf~ dam arc available camparcd to 
the nJ,.l,Ulba of .s:ui:h individ.uals Wbo re.side i!1 the sclJDol districts served by all 'the lccal eduattianal 
agc::ncic:s in the Sui.te for lhat fisi:al y.:ar; and (B) 20 pe~ell! cf such e.maun1 sllall be alloQl.tcd ta such 
local educational agencies in ~cmda.ccc wi~h ~ relazive ~nrolhb.enis of cbildrt::!l. aged 5 Jn 17. in 
public and private nonprffit cl~cu~ and :;~c:.cnd~ sclloals ~thin~ boundarit?.S ofsucll agencies. 

(2) NOtW.i.'ths~ing pWigaph (1). if the a'it'aI'd tc a lcca1 edUca.timwl agcn.cy und.~ this section 
is less llian the E.Wting salazy' for a new fUlly qualified t.c=u:her in tbat agen'-')' '111ho is certified within the 
StatA: (-which may h1dud.c; cerrlfia.tiOQ tlaaush State ar local altz::nl~~ l'Oui&:S), bs ab~ 
degree. and demol3Stta'tcs Ul= general kno'WL:dge. ta1ehing skillsa and subjr:&e :i::nJJ'tlc:r knQwkdgc 
rcql:lired tc rciu:h in his ar her content ~ that agc:i.cy way m;c tUtids under this &e~on tD (A) bc1p · 
p<:i.y the saloey of a fWl- ~put-time teaclM:r bi:rcd W ~1lcc dass Si2:. "'lilllli= ?UaY be m amibmation 
wiih otb..a Fr:.dc:TJd. State; or lo~ funds; (B) pay for adivities desaib~ in subsection (c:)(Z)(A)('Ui) 
which snay be zelau:d tc lcachil:ig in smaller clB.sse~ 

(c){l) The basic p'QlpOSe and imciit aflhls sc:aian is tc red.ur.e class size Wilh fully qwlifia! 
1e.a.i:.bc:s.. Each local edu~ticflSl ag~ey tbat receives funds under this sc:cticn sba1l use such funds to 

cany cut ~ffecti ve approaches ta ~d~ cl.ass size with fully qualliied lC&Chet"O who are cen:ificd. 
wi.Win tbe S~ ~lud~g rcarbt:s c:c.rtified through Sta~ m local altrmati.vc rouces. and "111'\io 
ckmo:D5traic: comperency!h:l the areas in wbich 'dley ~b. to improve ~ucatianal achic:vemau for bo'th 
c~gulw- awl spetjal ii~ chil(lrcn ..,-with parti'~ c:omidcrelion given to reducing ~lass size in the early 
elctnaital')" grades fer wmc:h fiCIIIJ,B n:.se.arch bas ~'Wll class size reduction is ~ t'llO.st effective. 

(2)(AJ &ch.~ lee.al cducmcnal agacy mat use fimds unda'-rbi& sec:tion f~ 
(i) :rc~it:Ulg an~luding ~ugh 'the u.sc af ~i~ banuses and either &uncial 

incentives). hiring, and tt:ainum fully qualified regular and s~al educalioJ:1 teachers ("Vihic:h ma)' 
.i.c.cludi= hiring spi=cial cclUc.ti~n ~ets t1' teaui-tca.ch wiib. ~gU]ar i==cs in cla.csraclftS -dun: ccr.c.tain. 
bath. children 'Ni.th disahiliti.e.s and ncn-disnbled.childn:a.) and teathA:rs afspecial-nc:cd.5 ehlldr=. wha 
are o:.rtified wiihin the Sia-rc, i.u~udU:lg ti::aellcrs c:ertifii:icl thrciugb. State ar local sltt:::::z:nativc routes, ha,,,c 
a bacca!a.ur~te Qegree ~ d~CllSID11e. the general k:no~lcdg= I"equired "'1 k:8ch in their contc:n"C areas; 

(n) ~g ~~ u:ta,c:he.ts fer a~cmic ccn~ knt1wled.gc:. mcl ta wcet State c:.r::rtification. 
rcq~en~ th.aI :ire COQ.Sistw.t '11i.lh we: II afthe Highat'Educ:Won~ of 196S; and ,c 

{iii) providil:lg pr.Qfess.icg.al ck"Velaprnent (which ma"} ~lude sucb aetiYities as ~moi:in& 


