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PRESIDENT’S ADVISORY COMMISSION ON
EDUCATIONAL EXCELLENCE FOR HISPANIC AMERICANS

By the year 2025, Hispanic children will make up 25 percent of the school-age population.
In the nation’s largest states—Califomia, Texas, Florida, and New York—Hispanics already
have reached that level. Addressing the educational needs of the fastest growing community
in the United States—the Hispanic community—is vital to our nahona%aest |
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efforts to improve education as a whole.

Since 1990, both Republican and ngfg%_]b .ﬁdmlmstratlons demonstrated their
understanding of this fact by signing exéButive Brs focused on improving educational
excellence for Hlspamcs Wlth each eamx:utwe er, a Presndentlal Advnsory Commission

1200430149 o vewmer
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E'"‘Ecutive Order 12900 and appointed the cument
A% Comm|SS|oners our natlon has reoognlzed that to keep

quality education:"*i:‘:' sqeﬁﬁe Clinton. Administration has crafted a significant federal
leadership role thafg ?1’» £Beyond contributing federal dollars. This Administration—and
we, as the President$xaisory Commission—have worked to engage the general public
about this need by hlgﬁ"!féhtmg what is required to improve the educational achievement of
Hispanic youth. The Commission gratefully acknowledges the President's support for its
work and for the freedom we were given to pursue a powerful agenda on behalf of Hispanic
children.

In fulfilling our responsibility as a Commission, we produced our first report, Our Nation on
the Faultline: Hispanic American Education. Released in 1936, the report presented data,
research findings, and a wealth of information collected in town hall meetings held across
the country. The report documented the exponential demographic growth of Hispanics in
America and described both the serious shortcomings of the education system in serving
Hispanic Americans and the resulting educational achievement gap. The Commission
issued a call to action urging local, state, and federal policy makers to take deliberate and
immediate steps to improve the educational achievement of Hispanics and thereby pull this
country back from a dangerous educational faultline.

This report is not the last word on what concerns Hispanic Americans. On the contrary, this

report is just the beginning. —Our Nation on the Faultiine: Hispanic American Education, President's Advisory
Commission on Educationel Excellence for Hispanlc Americans, 1996
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have’been—taken St]ll the co certed natnonal act:on necessary to raise this Ievel of
educational achievement has materialized. What we need is people in every sector at
every level addressing the needs of Hispanic students as they work to support a quality
education for all children.

We have witnessed local activities and efforts, and, at the federal leggl, seven years of an
Administration committed -to addressing educational excellence BEEEHF children. People
across the country—parents, students, educators, communipg agt eected officials,
business leaders, foundation officers, and federal goveEMEr™ & Faaentatives—have
responded WIth action and have asked how else they ¢ --—v:'\" reswﬁ§‘ ibility. Much has
: be a sense of urgency to

resolve the eduutlonal achievement gap for Hlspanlcs
will not be enough. Hispanics’ population growth an
quantum leaps rather than small improvements. )4
mus§ fully commit themselves to the task.
el T F B A
The first step to closing that gap is to believe, as Edo he xpectatlons are for all students. |
believe intelligence is equally distributed thrmﬁhout%é but opportunity is not. And the
same is true within our own country. $regmleuammm White House Strategy Session on Improying

R g

Hispanic Student Achievement, 15 June 2000 gz

In our own response, :-.:—.Z_.],g,q m *has chosen to go beyond the multifaceted

pizgzmam first¥oport and to lay out a more targeted plan of action.
= §' Céfission on Educational Excellence for Hispanic Americans
g;é%llowmg challenge: :

: '"“'_.‘ fformance of all Hispanic students to the same level of
achievement as oth "ents in America by the year 2010.

What will it take for our nation to respond to this critical challenge? It will take recognition of
the problem; proven actions that will close the achievement gap; replication on a larger scale
of effective practices and solutions; high expectations; targeted technical assistance; and a
determination that Hispanic children deserve the very best this oountry has to offer. It will
take unpreoedented public will to reach this challenge. e

But how do we create the will—individual and political—to address the needs of this growing
population in the United States? The Commission has struggled with this question, and in
our effort to support and motivate pariners nationwide, we have sought to model the
practices we believe must proliferate - across the country. We know the Hispanic
community's assets as well as its needs in education, and we know what works to improve
Hispanic students’ educational achievement. We are convinced that emphasizing academic
achievement and focusing on the dramatic results achieved by students, families, schools,
and communities that have high expectations for all Hispanic students are key to reaching
the challenge.

We can create the will by searching out and connecting people who take responsibility for
this challenge; by bringing attention to Hispanic success; by supporting and expanding those
efforts; by reinforcing people’s commitment by acknowledging their work; by balancing our
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- who believe in the future of all their students:

attention on unmet needs as well as success; and by refusing to accept failure. The
challenge must be met. We have been privileged during these past seven years to meet
people who do this every day. Their numbers are growing.

This report is offered to those who stand ready and willing to act. The Commission offers a
targeted plan of action that addresses early childhood through graduate and professional
education. 1t is intended to challenge the reticent to act now. It will take the collective
commitment and concentrated action of every sector to raise the %nal achievement
of all Hispanic students to the same level of excellence as other ts in America by
2010. : . ‘& _'_"3?_" :3:,

Accepting this chalilenge begins with recognizing the many%ﬁﬂiwp students bring to
the classroom. Parents, students, teachers, school ators, elected officials,
community activists, business leaders, foundation officialsZa RRgmemment representatives
all must be active leaders in meeting this challenge. With t the EilEsBOration of these partners,
we will demand accountability by the educational sys SEand the students it serves. We wil
provide safe and well-built schools with access to.f&ehfiti&ay: academically strong teachers

ERThat provides students with the
reading, math, and science skills that prepareﬁ@’m'”ﬁ'oﬂﬁ@her education and the workforce;
and information on accessing and affordm;hxdh geation.

ot

We urge the public and private Ieadershiﬁ" of th@érfatlon to partner with others to bring sharp
focus to and support for the educatigfiiElispanic youth. The future of American democratic,
social, cultural, and economic prospahszeselies on the development of the full potential of its

peop!e——mcludmg Hlspanmm cé%%we must not—tolerate inaction. Our country
demands it, and our ch fg’éﬁb ge it;

----- -myv-
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Guillermo Linares Sonia Hemandez
Chair ' Vice-~chair
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The choices and decisions we make about Hispanic education in the U.S. today are choices we make

about the future of the United States itself. —President william J. Clinton, White House Strategy Session on Improving
Hispanic Student Achievement. 15 June 2000

| |nﬁ0ducﬁon
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becoming more prominent, pOlltlcal candidates are reachi N by using the Spanish
language in their campaigns and are actively couruﬂ%_ HisPiEnic vote, and the Hispanic
community—as well as its economic power—is g@%?

_jf"; = B

Despite the long history of Hispanics in thiggi t;g~ not enough decision makers fully

comprehend the educational condltlon,;@]‘ Hn ¥agIcs. Too often, discussion about the
educational achievement of Hispanics _@ses .'bllmgual education, the high dropout rate,
or the impact of immigrant students_:ﬁkﬂe these issues are important, they do not capture

A s

e,
the whole dynamic. . ':IZ.: .

Hispanics have made si‘ TR
group, they contmuﬁ:’iﬁ lag SH@ind their non-Hispanic peers in terms of educatlonal
achievement. Ov%*-’}ﬁgiast sévv, years, President Clinton charged the Commission with
working to inform iE=highljgfERffective practices by others making a difference; to foster
partnerships among ently working in these areas; to motivate action; and to serve

as an example for thoSgsEommitted to getting involved has made this clear. Since 1997, the
Commission and its White House Initiative staff have accomplished the following:

o Advised- the Administration throughout the Commission’s tenure, most notably b
encouraging_the Administration to respond to Califomia’s Proposition 22ijh|c
m@m—?ﬁﬁmg with the President's staff on the design
and implementation of the Hispanic Education Action Plan; collaborating with the First
Lady's staff to bring the national spotlight on Hispanic youth; assisting Secretary of
Education Richard Riley on “Excelencia Para Todos: Excellence for All—The Progress
of Education for Hispanics in the United States and the Challenges of a New Century;”

and working with the President's staff on the White House Strategy Session on
Improving Hispanic Student Achievement.

e Worked with 26 federal agencies to increase their awareness of the assets and needs of
Hispanics throughout the nation; to improve their outreach and programmatic activities;
and to develop a reporting system to evaluate their activities and efforts to improve their
education and employment efforts on behalf of the Hispanic community.

¢ Created a national conference séries, Excelencia en Educacién. The Role of Parents in
the Education of their Children, hosted in six cities across the country, including San



Antonio, Los Angeles, New York City, Chicago, Miami, and Washington, DC. At each
site, local community-based organizations, school districts, elected officials, and national
corporations and federal agencies worked in partnership to provide Hispanic parents
critical information about their children’s educational well-being. Each conference
reflected the community’s strengths and needs, offered resources to support a high-
quality education, and facilitated partnerships to sustain improved educational

opportumtles Y
Developed policy seminars on specific education issues to 'LF{;@‘J;.." _, , staff, policy
makers, and others about the condition and context of SEEE ”“‘ tlon Seminar

benefits of a multilingual workforce, eary childhood edUEa e graduate education, K-16

biliteracy education strategies, and educational = rds, assessment, and
accountability. S =
Produced publications, such as Our Nati@ﬁ?'&?%?auit Line: Hispanic American
Education; What Works for Latino Youth @iand.-ssecond edmons) fact sheets on the

Education Standards Assessm &3 *'r.gr
brief; Latinos in Higher fdfimtion TagBeyond issue bnef and Federal Agency Reports
for FY1998 and 199&%@%@58) All of these publications are on a web site for

public access. =¥ EEa

National Assouatlon' of School Boards the Assoc1at|on of Hlspanlc Advertnsung
Agencies, New America Alliance, National Hispanic Corporate Council, the
Congressional Hispanic Caucus, and organizational members of the National Hispanic
Leadership Agenda, to support and extend their efforts to |mprove educational
opportunities for Hispanics.

Served as a resource to individual members of Congress, as well as to the
Congressional Hispanic Caucus, the Senate Democratic Leadership Committee on
Hispanic Affairs, and the Republican Steering Committee on Hispanic Affairs.

Traveled throughout the country and addressed educational issues, always with a focus
on Hispanics, in an effort to educate and engage more people—as individuals and as
communities—to take achon to rals Qe educatlonal achievement of Hispanics.

wdd i s e bt Qron I Ly e gl e]

Through its work, the Commlssmn 15 convinced that closing the educational achievement
gap for Hispanic students and providing excelencia para todos—excellence for ‘all, as
Secretary Riley advocated in March 2000—are possible with national commitment. The
intensity of activities, the number of people, and the varieties of sectors that have engaged
for the purpose of improving Hispanic educational achievement are growing. This report is



offered to support them and the ammy of advocates and educators who will need to step
forward to complete the work by 2010.

Eliminating the current educational achievement gap among Hispanics and other groups
while raising academic success for all children is a profound challenge. Given the rapid
changes in the racial and ethnic composition- of the U.S. population, immediate action is
required to find constructive paths to accelerate and improve the edugg poml achievement of
Hispanics today to ensure and strengthen the nation’s human Cap i

_ et the future, It will
take coordinated and compelling effort by every sector to ra'se : --"j, performance
of all Hispanic students to the same level of achlevement FiF

2010.

This report begins by providing data on the current educ{F
early childhood through graduate and professional e
multiple sectors—parents, schools, communities, 38
improve Hispanic educational achievement. Thg LHER
family members can adopt; strategies for sch "*’o mlé"’actrvltles for teachers, principals,
counselors, and school district administrat ﬁtmmgﬁs for communities target: community-
based organizations; strategies for the giate Mﬁr include actions that businesses and
foundations can adopt; and strategles r govemment include actions that both state and

federal government can adopt. Rt
e U

In delineating these s.ﬁm%e .%r'nmlssmn begins by reoognlzlng the federal
govemments mdnspul@ié”l@&’é?&hlp role in addressmg the educatlonal achievement of

| gg;;ﬁ?’nment However, the majority of education decisions and
actions are at the stEfZERELAARAl level. Education in this country is a responsibility across all
levels of govemmen’f;:as:ﬁéll as all sectors and society at large. For this reason, the
Commission proposes®gtiion steps to engage the multiple sectors that directly affect the

quality of education for Hispanic students.

The Commission used the following five tenets in designing the strateglc plan to raise
Hispanic educational achievement:

(1) All sectors—public and private—have a vested interest and responsibility to improve
the education of Hispanic youth.

(2) Recognizing the educational assets as well as the educational needs of Hispanic
students is essential to ensuring that these children achieve educational success.

(3) There must be a sense of urgency to resolve the educational achlevement gap for
Hispanics. Small, incremental improvements will not be enough. Hispanics’ population
growth and educational achievement gap require quantum leaps rather than smalil
improvements.

(4) The nation must adopt a coordinated and intentional agenda for action to raise the
educational achievement of Hispanics to the highest level.



(5) The actions that will secure "educational achievement by Hispanic students will
~ strengthen the educational achievement of all students. '

Overview: The condition of Hispanics in education

oy

the K-12 population. By the year 2015, Hispanics will be thesaTgeSt-FRiREF
States (13 percent of the population); it is expected that LiIEZDRD, HISEESICs will represent

“hE®s, Flonda, and Puerto Rico
serve the highest concentrations of Hispanic studentsgE some school districts,
Hispanics already are the majority. In other states, sych as35eprgia, North Carolina, and

Tennessee, the Hispanic population is increasingly rajidh

Whie the Hispanic population continues to grogi s edaeational achievement continues to
lag behind that of the rest of the nation. The &iffefé E's in preparation between Hispanics -
and non-Hispanics become evident befope kindé&@#en and continue through high school
and college. Hispanics' high schoqk mple¥dR rate (62 percent) has not changed
substantially in the past several y&gE

unacceptably high (30 percent),. ¥

TS 129D 0 P

s, and their high school dropout rate remains

LD~
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According to the Deg@vﬁy@
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academic areas. Fogs€ mpl&_f-'*" panics have earned more credits in computer science,
foreign languagegizat®l En than any other group. In addition, Hispanic student

enroliment in colleGERERamiEFy and academic programs has increased.

-----
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In postsecondary @gon, Hispanic enrollment and completion have increased
substantially over the Tast twenty years. Hispanics make up almost 15 percent of the
traditional college-age population and account for 11 percent of postsecondary education
enrollment. However, Hispanic students take longer, on average, to graduate and do not
complete college at the same rates. Moreover, Hispanic college students tend to be
concentrated in several key states (Califomia, Texas, Florida, and New York) and at a small
number of institutions identified as Hispanic-Serving Institutions (HSIs). Hispanics doubled
- their representation in graduate education, from 2 percent in 1976 to 4 percent in 1996, and
represent approximately 8 percent of first-year professional students.

The educational achievermnent gap between Hispanic students and their peers is the result of
multiple factors. Among.them are low expectations by scW;Jﬂ:prepa_red

4 teachers and administrators; limited coordination-among schools, parents, and communities

. w»)“" 0N behalf of students; poverty: tracking into non-academic classes; under-representation in

\ S« eary childhood education_programs; and isolation in resource-poor schools. Further, the

{0 assets a child brings into the classroom, such as language, are not universally valued; the —
“active participation of parents in the education of their children is not facilitated; and
‘educational assessments, often in the form of tests, are incormrectly used to make decisions
that negatively impact the student. These factors continue throughout the educational

pipeline, from early childhood through graduate and professional education, and result in an




educational attainment gap that is unacceptable to the Hispanic community and the rest of
the nation.” More detailed stat:stlcs on the educational condition of Hispanics are provided in
Appendix C.

~ At a time when Hispanics are the fastest growing community, the nation is also facing a

worsening_teacher shortage, increased demands for accountability along with higher
standards and experimental approaches to education reform: ‘rr}l@qmes in education

funding; and in té information age, an urgent need to use advancx_@f_@ﬁnology Against
this backdrop, the nation’s greatest asset is human capital. %eﬂ&iﬂm Jive to improve
their educational achievement, and parents, educators, bugipss ¥ags rRtected officials,
and government representatives must help support them expefience of Hispanic
students to achieve educational excellence.

-~

Each sector can help Hispanic students achieveZ=" g
£ &

o

Fostering high Hispanic student educatlonal aere)tErI@t throughout the entire educational
continuum requires the following elements &3 Ejﬂ'
e

/l—hgh academic standards for Hi%®
~—"that all children can reagp he 3

e A hngh-quahty teachm%w:wlth §trong skills and rich academic experience,

engaged in connﬁls pregesgional development, and prepared to teach
rallﬁﬁverse students.

e Teaching prachd'w Tecognize and make use of the diverse cultural and linguistic
assets students bmto the classroom.

» Hispanic parents engaged as active partners and fulfilling their pivotal role in the
educational success of their children.

« High expectations and a culture of success for Hispanic students that encourages high
educational aspirations and achievement.

« Financial and other support services that will make postsecondary education
accessible to Hispanic students.

Everyone—every person and every organization—can play a role in ensuring a high-quality
education for all students. To close the educational achievement gap for Hispanics will
require broad national commitment and active engagement at all levels.

We know that the achievement levels can be raised. The question is whether we have the will to
do what we know works. If we're going to set high expectations of students, we must have high

expectations of ourselves to do what it takes to make sure all of our students can make the grade.
—President Willlam J. Clinton, White House Strategy Session on Improving Hispanic Student Achievement, 15 June 2000



Early Childhood Education oo

There is no single solution for resolving inequities and gaps in educational achievement.
Just as the educational achievement gap is a result of many factors, so too is the solution.
This report highlights some of the strategies families, educators, community-based
organizations, thé private sector, and govermment can adopt to help raise the educational
achievement of Hispanic students to the level of other groups in the nation.

The following section presents a bnef synopsis of the educatronal copdi 'n of Hispanics at

increase Hispanic educational achievement.

We naow know that it is absolutely imperative that we put & né ierful and sustained focus on

the early years—birth to five—before children ev HIE first giAde. —Richard Riley, Secretary, U.S.
DepanmentafEdumlSon i tr

The Picture Today ;
The first three years of life are cntlc;g};@ estaﬁﬁshmg the foundation for leaming and for
5;?»-‘& ognitive development. In 1998, 10 percent of

'.r t@mg learning and socrahzatron skills; they may
children's psychological and health needs. Hispanic
children under agg,. ‘re le ely than non-Hispanic children to be enrolled in early
childhood educatr raga‘&;ln 1998, only 20 percent of Hispanic 3-year-olds were
enrolled in early chitf G rams, compared to 42 percent of whites and 44 percent of

S !

blacks.

While the enrollment gap closes at kindergarten (age 5), Hispanic children are less
prepared than their peers for elementary school, largely because of their lower enroliment
rates in early childhood programs, such as Head Start. Although Hispanic children are
overrepresented in families living in poverty, they are underepresented in Head Start
programs. In 1998, the Hispanic child poverty rate for children under 6 years of age was 36
percent. Yet in that same year, only 26 percent of children served by Head Start were
Hispanic. This affects their educational experience throughout the K-12 system.

Why are Hispanics less likely to be enrolled in early childhood education? Private programs
are too expensive, few govemment-funded programs exist in Hispanic communities, many
parents are not aware of the programs or the services they offer, and other Hispanic
parents prefer to keep their young children at home.

The Bottom Line: To secure educational excellence by Hispanic students and raise their
achievement to the level of other groups, our top priority for early childhood education must
be to ensure that all children enter school ready to leam by providing universal
opportunities for Head Start, kindergarten, and quality early leaming experiences in

10
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schools. Meanwhile, parents need to encourage their children’s curiosity and creativity.
They also can prepare their children for school by familiarizing them with numbers, letters,
and rhymes.

What can each sector do to lncrease Hlspamc parhmpatnon»ﬂn.;early childhood
learn?

Parents can:

« Recognize that they are their children’s first teachers @ ':::r' nce that role by singing
to them, telling them stories, asklng them open-gpgded jons, and, most critically,
reading to them every day, either in English or @“% of both.

AR e o7 L P
i
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* Use school and comm guesoﬂo leam about services and to ensure that their
ered.

the commumty ispanic children to better prepare these children to learn the
skills they will neefﬁ,ﬁ?be ready for education.

« Extend the school day and school year, provide comprehensive, community-based
parent education and family support programs, and serve as a gathering place where
parents can share common experiences.

 Include Hispanic parents in teacher training programs so they, too, can leam skills to
help their children at home.

Parents as First Teachers (Chicago, IL)

The Parents as First Teachers program was developed in partnership with the Chicago Public
Schools and E! Valor (IL), an organization dedicated to enriching children and strengthening
families by providing early childhood education while helping parents become involved. The
program frains selected parenits in El Valor's Head Start Program to work with families that have
children between 3 and S years of age. Through this home visiting model, El Valor parent-tutor
mentors provide educational enrichment for children and support parents as their children’s first
teachers. This early investment in Hispanic youth by the public school system has resulted in the
improved academic preparation of students. The school has seen more active involvement by

11



parents in their children’s elementary education and an increase in their willingness to ask
questions and to participate in school activities.

Community-based organizations can:

« Provide more extensive and targeted outreach to the Hispanic commumty in an effort to
expand awareness of and encourage participation in earlggitd
programs. :

e Encourage service providers to offer bilingual servi
Hispanic parents whose first language i is not English.

e More closely link the home experience with the e experience by adding
center-based parenting education classes anﬁﬁme vielts to the early chlldhood
program. . . e

e Provide comprehensnve oommunlty-bam'%#:ﬁ support and parent education
programs for Hispanic parents and thﬁiﬁchngﬁ eginning at birth.

Ciened

-3

A%‘. FoE: -
Parent Chiid Education Program—A¥V# (San Antonio, TX)
This program provides a oorggp!é ERSIVET i unity-based nine-month intensive parent education

program serving low-incoftigERgapic fafilies with children less than 3 years of age. Parents
._‘.a Zigerhild growth and development, toy making, field trips, and
holiday celebrations,gittare ma@IﬂWare of community services, such as health, nutrition, mental
health, literacy, andqats gzln 3Hild care and transportation are provided. Other services include

monthly home visits t&“MT videotape parent-child interactions.

attend weekly parentip §z

Compared with a con@‘group, mothers in AVANCE’s program provided a more organized,
stimulating, and responsive home environment; provided more developmentally appropriate toys,
interacted more positively with their children; initiated more social interactions with their children;
used more consistent praise; spent more time teaching their children; spoke more with their
children; used more developmentally appropriate speech with their children; and were more
encouraging of their children's verbalizations. The results suggest that as they enter school,
children of AVANCE participants will be better prepared to succeed. A follow-up study of AVANCE
graduates revealed that 94 percent of the children graduated from high school, and 43 percent
were afttending college; 60 percent of the parents returned to school. AVANCE has 80
comprehensive family centers located in schools, churches, and housing projects throughout
Texas.

The private sector can:

» Provide on-site childcare in the work environment to support active parenting.

o Offer access to information about parenting and provide pre-tax childcare funds as
employee benefits to encourage Hispanic employees to enroll their children in early
childhood programs.

12



s Support comprehensive family centers located in or near a school.

« Serve as board members of commumty—based organlzatlons that support families and
young children. -

-

& m

Mary’s Center for Maternal and Child Care (Washington, DC)
The center's mission |s to prowde hohstlc and culturally responswq_fheqﬁﬁ@ to omen and

s
Mary's Center serves many Latinas with comprehenssvs:,ﬁmnly-c%red services include not
only improved access to prenatal and pediatric care bEEgEFBUmMerous other related services.
For instance, the child development program proviggs ga Gegon, advocacy, psychosocial
support, and translation services for children up t@ -'1'“ . The teen program sees
adolescents for primary health services, pregpa yehtion counssling, and education
services; the education/employment prografﬁ\vvor;@:fﬁ?event school dropout and offers

alternatives programs and follow-up. &3
o

Govemment can:

'"Jablllty of family literacy and eary childhood programs,
art and EvenStart programs for Hispanic parents and

w.-...;-;- -

o Fund research, s "ﬁ practncal applications, and promote dissemination of effective
practices and proven early childhood community-based models serving the Hispanic
community. '

- Establish one-stop family centers in Hispanic communities that provide bilingual
information about government-supported (e.g., the Education Department, Health and
Human Services, the Department of Labor, and Housing and Urban Development) early
childhood development and family programs. . | .iw fus7

HUD, HHS, and the White House Initiative on Educational Excellence for Hispanic
Americans

The Department of Housing and Urban Development (HUD), the Department of Health and Human
Services (HHS), and the White House Initiative on Educational Excellence for Hispanic Americans
are collaborating to provide English and Spanish language materials and educational forums to
parents of young children through HUD’s Neighborhood Networks and other community-based
programs. Parents receive information on earty brain development research, parenting tips, how to
access child care subsidies and tax credits, how to choose a child care center, what Head Start
has to offer, and other family supports. This effort is being implemented in six Hispanic

communities across the country.
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Elementary and Secondary Education (K-12) /
The Picture Today |

The elementary and secondary school years are a period of profound growth and
development which provides the foundation for a successful educational experience.
Today, Hispanics account for 15 percent of the elementary school-age Bg ulation (children
ation. By the year
.w; pulatlon Th;s '

31)

2030, Hispanics will account for nearly 25 percent of the K-12.% ‘7
projected increase will challenge the nation’s education sysﬁ B
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Compared to twenty years ago, Hispanic students hav&.ﬁ@ﬁn@ their overall academic
preparation, though they still perform less well than jheir pégigEo! other races/ethnicities.
Despite increases in the number of upper-level couﬁ%pan‘ré high school students take,
they still earmn fewer credits in history, science, agna '.-fjﬁ"- tics than other groups. In other
areas of achievement, Hispanic students genew'ﬂ GEirgot performing at the level of their
peers. For example, in 1996, the average 5 ’ % Hispanic students age 17 on the
National Assessment of Educational P sS a '-«‘ were well below those of their white
peers in math, reading, and sciencegAlitHispaffic students consistently perform below the
national average on the NAEP. % nine, Hlspamc students lag behind their non-
Hispanic peers in reading, he wﬁ.and science proficiency. This lag contlnues
throughout K-12 educatlofs‘—“'-
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Why is the acade@ﬁlevg" of Hispanic students not improving? Low participation
rates in early childbgigzeducalitn limit the school readiness of Hispanic students. Other
conditions that advé "-:-' et the academic achievement of Hispanics in K-12 education
include inadequate &4}

gt‘-‘preparatlon segregated in resource-poor schools, insufficient
parental involvement, "?1 of alignment between standards, curriculum and assessment,
and instruction that is unresponswe to language differences.
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Teacher Quality:/The current teaching workforce is neither prepared to educate nor
representative a -age- children today. Approximately 70 percent of teachers
surveyed said they felt moderately or not at all prepared to address the needs of students
with limited English proficiency or from diverse cultural backgrounds. This-may bezinpar; < M

,(u{//\ because some teachers and administrators have lower expectations of Hispanic students.
Further, while Hispanic students make up approximately 15 percent of public school
students, only about 4 percent of public school teachers are Hispanic. The combined lack.
of preparation and lack of Hispanic representation has profound implications for Hispanic
students. Studies have confirmed that the most important factor in determining students’
educational success is the commitment and quality of their teachers. The majority of
teachers today who instruct Hispanic students report that they are unprepared to address
these students’ educational assets and needs. This, in addition to the lack of diversity
among teachers educatlng Hlspanlc students, means that the educational success of
Hispanic students will remain in peril.
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Resource-poor schools: Hispanic students now are more segregated from non-Hispanics
and are more concentrated in high-poverty schools than any other group of students. In
1998, close to 50 percent of Hispanics in public education attended inadequately funded
urban schools. Further, the nation’s 10 largest central city school districts collectively
enrolled close to 25 percent of all Hispanic students, 18 percent of African-American
students, and only 2 percent of white students. Being concentrated in poor schools with
larger class sizes and crumbltng facﬂmes makes it even less hkely ma;a;ntlcal masses of

they influence the quality of teachers, materials, and techn
education a school can prowde

o5 - .: 1Il . S
decisions, such as retention, promﬁiaﬁ'& hlg@chgol- fFaduation in their zeal to implement

“high_standards supported by ‘Systems of -Ac cEouiflabifity. Rather than using tests to limit
students’ access to strong academic PE ramaraset results should be used to direct the
support, resources, and educatlona! Etices 10 provide Hispanic students with the help
they need to attain high academic s. Test results should be used to measure the

bt v g

success of the school syste B=R0 to'mm the |nd|v1dual student

s high school curnculum is a better predictor of college
ﬁ school grades.® Yet because of the low expectations of
£t Hselors, principals), Hispanic students more often than not
are tracked into geria s that satisfy only the basic requirements rather than those
that provide a path % =t -T"-year colleges or rigorous technical schools. More Hispanic
students (50 percent)

-

ban whites or African Americans (approximately 40 percent each)
are enrolled in general programs of study. Further, only 35 percent of Hispanic students,
oompared to 50 percent of white students and 43 percent of African Americans, are
“enrolled in college preparatory or academic programs.'® In fact, many Hispanic students
attend schools that do not offer courses of study, such as Advanced Placement (AP),
international baccalaureate or honors courses. More than one-third (34 percent) of 15- to
17-year-old Hispanic students were enrolled below grade level in 1996. Studies confirm
that retention in one grade increases the chances of dropping out of school by 50 percent,
retention for 2 years at any grade level increases the chance of dropping out by 98 percent.

The high school dropout rate for Hispanics is much higher than for other ethnic groups. In
1998, 30 percent (1.5 million) of alt Hispanic 16- through 24-year-olds were dropouts, more
than double the rate for blacks (14 percent) and more than three times the rate for whites (8
percent). Hispanics’ dropout and high school completion rates have not changed
substantially over the last ten years. High school completion rates for white and African
American students in 1998 were 90 percent and 81 percent, respectively, but only 63
percent for Hlspanlcs [NCES, Dropout Rates in the United States: 1998} (?V

Nevertheless, Hispanic students continue to have high college aspirations. The percentage
of high school seniors who were Hispanic and planned to continue their education at a four-
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yeaf college more than doubled between 1972 and 1992, from 24 percent to 50 percent,
during the same period, the percentage planning to enroll in a two-year program increased

- from 12 percent to 20 percent. The percentage of white high school seniors planning to

enroll in a two-year program remained unchanged (12 percent) from 1972 to 1992. "

Parent Involvement: All parents want what is best for their children, and Hispanic parents
are no exception. In fact, many Hispanics immigrant to this cogptos. because of the
opportunity to gain a better life for themselves and their families. 'rant parents defer
to the school because they assume the schools know what i ;.;- s

is an information gap, not a value gap '_ ; Lo b

Language: ﬁ' here s Mhalcﬂhat aII stude_ﬂﬁg' MEngll glish? Even

though not all Hlspamc students are Limited EXlish cient (LEP) or English Language

Learners (ELL), they do represent approx:maﬁa frcent of all students.€nrolled in LEP

programs, including bilingual educatiggzfandzEi ghsh as a Second Language (ESL) MW

programs. In addition, approximatel ‘percent of students served by Title 1, the largest W“'L”EM /

federal program for elementary em n are LEP. Rather than perceiving this as an r ,
educational deficit to corre%tshom #een as an opportunity to incorporate language _ rr’eN(

into the educational acBEﬂE ik of 'FHSpanlc students. In fact, Secretary of Education

Richard quey argued:3is :.- on should strive to improve our educational system so jm

YeEs: _ak twﬁéﬁnguages if a child enters the system already speaking
~;_§ ogd ami ks EM/M/ A
We don't stop Wi when we leam to swim. We shouldn't stop speaking Spamsh

when we leamn B#iglish. —iulio Valella, Director of the Office of Strategic Programs Educational and
Productivily Solutions at Texas Instruments

One way to build upon the language asset a student brings to the classroom is to promote
biliteracy through dual-immersion programs. Biliteracy is a powerful workforce tool not only
in the U.S. business environment, but also in the global economy. It is not just for minorities
or Hispanics, but for all Americans. Everyone can benefit from being able to communicate
in more than one language.

Itis high time we begin to treat language skills as the asset they are, particularly in this global
economy. Anything that encourages a person to know more than one language is positive-and
should be treated as such. Perhaps we should begin to call the learning of a second language what

it truly is—Dbiliteracy. Secretary of Education, Richard Riley, March 22, 2000 Hoer
o fin®

L gan e (4
In a competitive global economy, employees fully profi cnent in English and%g have
distinct advantages over those who speak only English. Because they bringextra skills,
these workers have a competitive edge to get hired, they can speak to a wider range of
customers, and in some industres, they receive better pay. This underscores the
importance of coliaboration between the business and education communities in preparing
students to participate in this “new” global workforce. There are many ways in which the
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education system is aligning itself with the needs of the business sector, and vice versa, to
achieve the goal of a biliterate workforce. Biliteracy programs have been instituted across
the country and at all stages of the educational continuum—in K-12 programs as well as.in
college and university cumicula—and in the workforce development efforts of national
corporations.

achievement to the level of other groups, our top priority for K-1 B ;.-
Hispanic students with a high-powered leaming program 8% i supports and
encouragement they need to stay in school and successfum'plete W requirements for
college Educators parents, and the Hispanic community Sshie together to ensure that

What can each sector do to help Hlspam
achievement?

Parents_can:

* Become actively engaged, in fildren's education by reading with their children,
helplng them with thej 1Jf%xmmumcatmg regularly with teachers, becoming
WEBEERERGa's Eucational requirements, volunteering at the school,

and parﬂcmatmgﬂx@hoo ™ sored activities.

u

» Foster high emmma educational success by promoting high school completion
and college aspi

e Foster children's acqmsmon of their native language and of another language through
family activities and educational experiences.

e Become informed about the academic programs offered to their children (i.e., college
preparation or vocational) and the implications of test use on their children’s academic
future.

« Understand their roles, rights, and responsibilities as parents within their school system,
become more knowledgeable about school governance, and consider serving on the
school board. '

Parent Leadership Program—Mexican American Legal Defense and Educational Fund
(MALDEF) (Los Angeles, CA)

The Parent Leadership Program (PLP) began in 1989 with a goal to improve the academic
achievement of Latino students through greater parental involvemnent in the schools and by
helping parents become effective advocates for their children’s education. The program is
offered free of charge to schools with high percentages of low-income students, below average
test scores and a need for increased parental involvement.

The training course is composed of sixteen modules through which parents will learn to inform
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themselves, to participate, and learn to exercise their rights. These three components are the
core and basis of MALDEF’s leadership course. Parent participants will learn about the
importance of their participation in their children’s education, parental rights in schools, the
administrative structure of schools, how to effectively solve problems in school bureaucracies,
how schools are financed, holding elected schoo! officials accountable, and guiding a child
towards a 4-year college education.

Perhaps most telling about our program is what happens to the parent pfﬁg‘pl,#nts once they
have completed the program. ‘Several have decided to go back to sch@@ eam their GED.

Schools can:
+ Improve teacher and staff communication with

on their students’ educational progress andie.

~well as encourage parents to be involved it

. Provnde teachers with continuous pm@wmﬁéelopment so they can learn the skills
they need to work with the stren_g&:n_;_;_and needs of Hispanic youth; master the content
knowledge necessary to make ﬁgon interesting and challenging; and combat low
expectations of Hispanicstagent T .

femtomdeoiad

] ————TrY ] M
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e Support a curncuﬁﬂﬁ%courages dual-language acquisition with appropriate
funding and qughiigq staff. =55
TR ST

e Hold the sch%ﬁg'mstmtors. and teachers, as well as Hispanic students,

accountable for ‘ Mg the leadership and resources required for high standards
leaming, and ensure&that a college preparatory curriculum is available to all students.

« Create clear, measurable, and rnigorous school accountability provisions accompanied
by strategies adequate to build capacity, measure academic preparation, and provide
support for Hispanic students.

» Provide information to parents of Hispanic middle school students about the importance
of college, the need for students to take the right courses to prepare for college, and the
need to perform well academically, and organize seminars for Hispanic parents on
paying for college and how to fill out college application and financial aid forms.

» End tracking and require that all students take college-preparatory courses—including
the “gatekeeper’ courses of algebra and geometry—and encourage all Hispanic
students to take the SAT or the ACT. Start a folder of teacher recommendations for
each student beginning in the ninth grade.

e Improve and align curricula with educational expectations to improve the quality of
education a student receives and facilitate their pursuit of higher education.

18



o Coordinate school-to-career opportunities for Hispanic students with local colleges,
community organizations, and employers.

HIGH SCHOOL ATTENDANCE INITIATIVE—J. Sterling Morton High School (CICERO, IL)

Morton High School's Hispanic dropout rate has consistently ranged from 10 to 12 percent over the
last ten years. In accordance with the findings and recommendations of No More Excuses: The
Final Report of the Hispanic Dropout Project, 1998, school officials decidedzhe Jow attendance rate
should be the first area addressed as part of an effort to decrease the %amc dropout rate.

The school created an Attendance Initiative for the purpose of Ep 'ﬁ,tuq nt attendance

reducing the dropout rate, and improving the graduation rat
parents regarding all absences and sent mailers to parents;
intervened to monitor students. In the first 30 months, averagesgHihEa
percent, the number of students with 3 months’ perfect attendazsin; ased from 259 to 600; and
the dropout rate decreased from 10.8 percent to 5.3 percent. = s

River Glen has a K-8 Two-Way Spanish Immerﬁbn.fgggl‘%m where all sludents learn in both
English and Spanish. The Two-Way Langu&e | on program provides an immersion

model for English-speaking students an&ﬁ‘}namten nce bilingual model for Spanish-speaking
students ---::-:.

= nstructlon not the focus. Monthly thematic units integrate
the curriculum, makeZia AFe targM guage more meaningful to the student, and provide the
student with enoug;m@_e"gﬁg;ure tg;p?%ctlce use, and extend his or ber vocabulary.

e v ———t—"

All units are |ntroduae h literature. Teachers use a reciprocal-interactive approach,
allowing students to @ﬁy participate in their second language growth. Other teaching
techniques include cooperative learning, natural approach to second language acquisition,
sheltered instruction, and activity-based small group instruction. Positive evaluations of a two-
way immersion program in San Jose after five years of implementation also have been reported.

- Community-based organizations can:

e Partner with schools to encourage increased outreach and communication with
Hispanic parents and the Hispanic community.

 Provide after-school and summer educational opportunities for Hispanic students.

e Form mentoring and tutoring programs to guide and support Hispanic students and
share information with them to facilitate their education and raise their expectations.

o Develop community-sponsored scholarships as well as ceremonies and recognition
programs to reward Hispanic students’ achievements.
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East Harlem Tutorial Program (EHTP) (New York, NY)

East Harlem Tutorial Program's mission is to enhance the knowledge, skills, and interests of:
children and youth in East Harlem and to foster their love of leaming. The East-Harlem Tutorial
program provides an after-school program (with one-to-one tutoring), an arts workshop, several
youth leadership development programs (Tutorial Internship Program, Young Adolescent
Program), a summer day camp, a Media/Technology Education Program, and social work
services. East Harlem Tutorial's prnmary and largest program is the After; School Tutorial. This
program offers individual tutoring in literacy building, math, science, corpf#f¢s, arts, and

personal growth, as well as homework assistance and career mentoringeEs

Academia del Pueblo/Hispanic Pre-College Project (St. PagEIslt

Academia del Pueblo/Hispanic Pre-College Project is a COTRERER
program created to increase retention among Hispanic student&AFEdESrst through fifth grades and
to direct students toward a future where college is posa&d,q " Thesgrogram uses such teaching
methods as a language experience approach, wo Bk and small group and hands-on

activities. The project feeds into the Project Succes ghich pr_ovxdes students in the slxth

program recognizes that parents are the!E?:fllldr ﬁrst teachers and is desngned to provide
training assistance and support to Hi _s_@“& parents. Through bilingual monthly workshops, the
program concentrates on teaching eff' }ﬁrentmg skills and reinforcement techniques that will

¥ rtners in their chlldrens education by creating a

community leaders, andigiasators working together to improve student achievement in Iow-lnoome
communities. There are #dw over 120 Alliance Schools in Texas, and a similar network is being
created in Arizona, New Mexico, and California. working with community organizations affiliated with
the Industrial Areas Foundation, religious congregations, and public schools in poor and working
class communities. '

The following examples are all Texas schools with almost an exclusively Hispanic population that
have been cited by the State for outstanding academic improvement.

« Sam Houston Elementary School in McAllen, named an “exemplary” campus since 1998, used
community organizing strategies in its approach to curriculum development  bringing Latino
parents into the discussions about academic standards and assessments.

» Yselta Elementary School in Yselta has improved from a low achieving school in the early
1990’s, to a “recognized” campus with high levels of parental engagement.

s Zavala Elementary School in.Austin was the lowest-ranked elementary school in Austin when it
joined the Alliance School network in the early 1990's. By combining high levels of paren{al
engagement with the full-service school concept, now outpaces state and district gains in

academic achievement.
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The private sector cén'

o Foster career-specific mentoring programs between schools, busmesses, and civic
organizations in the community that reinforce the value of a high-quality education.

e Partner with schools and local community-based organizations to create biliterate

educational programs for all students. Y Y
. SR
« )Provide Hispanic employees with flexible work schedules tadaclifEEheirparticipation
" in school events. -

«. Guarantee college scholarships for academically su

The Coca-Cola Valued Youth Program ST, 7
The Coca-Cola Valued Youth Program, created mﬂural Development Researth
Association (IDRA), is an intemationally recogmzq@'gé&@tﬁvenhon program in schools across
the United States and Puerto Rico. Since its ig8pifin4F San Antonio in 1984, this cross-age
tutoring program has kept more than 5 mqamde were at risk of dropping out in school.
According to the Valued Youth creed.. g]?"studsgf’a‘" are valuable, none is expendable. This
philosophy. gives strength to the prqm instructional strategies (classes for student tutors,
tutonng sessions, ﬁeld tnps role _’a\‘_.:;n;_. d student recognition) and to its support strategies
: ent involvement, and program evaluation). The key
who are considered at risk of dropping out of school

or@n 74,500 children, families, and educators. The Coca-Cola
' -"f'alned less than a 2 percent dropout rate for its tutors since 1986,

Department of Educatloq"gig“’Program Effectiveness Panel for inclusion in the National lefusmn
Network.

Tu futuro depende de ti...[Educatel (Your Future is in Your Hands...Get an Educationl) —
UNIVISION

In August 1998, Univision, the nation’s leadang Spanish-language television network announced its
education initiative, Tu futuro depende de ti...!Educate! (Your Future is in Your Hands...Get an
Education!).This extensive, multi-year campaign to encourage Hispanic students’ to excel
educationally uses public service announcements, half-hour specials, and lnlegrated programming
with some of the network’s most popular broadcasts to communicate with viewers. The objective is
to deliver the message that a quality education for all students is critical to preparing the United
States to compete in the world marketplace.

The US Department of Education joined Univision in this effort by providing materials through its toll-
free number (1-877-433-7827) with bilingual operators available to answer calls. Working in
partnership with the Univision Network affiliate stations, the campaign and related activities aims to
provide Hispanic parents the kind of information they require to become more savvy users of the
education systemn and better advocates for their children.
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Government can.

« Develop and disseminate research on best practices for improving Hispanic students’
educational achievement and offer technical assistance.

¢ Financially support Hispanic college students considering the teaching profession and
those teachlng in geographic areas of need and institute studeat_l forgiveness for

concentrations of Hispanic students. £ EEEE .:.'

« Support programs nationally that increase Hispanic s_”_ awaiiRess of the many
educational and career opportunities available and e%utreach efforis to ensure
that federal programs aid the Hispanic population. B,

H

e Use the bully pulpit to highlight the value of an e ¢ for 4 multitingual workforce and
the educational benefits of viewing fluency igea desies

than a deficit, in a child’s education. = éiﬁ‘ _.;.w j
Department of Energy (DoE) _"ﬁ *ﬂf‘ﬁﬁ.‘f"

DokE's /daho Hispanic Youth Sympos;um@én anni@revent designed to encourage Hispanic teens
to seek brighter futures for themselveﬂiﬁ their families by staying in school. Using a bilingual
format, the Symposium has three prim3# \,::;;‘_;-& mentoring, dropout prevention, and dual language

and cultural understanding. FeiSmposifsrbrings together Hispanic high school students from
throughout ldaho to llste AT nar§peakers and to participate in interactive workshops to
enhance self-esteem rshlgc problem-solvmg skills, as well as science and engineering
career awareness. dents pete in speech, talent, athletics, and interactive skill contests

for awards and sch&ﬁ’@t‘ggg_ _m:'

i

percent high school drofigt rate of Hlspanlc teens in Idaho. in 1990, approximately 100 students

attended, and a single $1,000 scholarship was awarded. Since then, nearly 2,800 students from
throughout Idaho have attended. Each April, more than 300 students convene in Sun Valley, where
scholarships and prizes totaling more ihan $900,000 are awarded.

National Air and Space Administration (NASA)

Proyecto Access is an eight-week, summer, mathematics-based, academic ennchment program
for middle and high school students interested in pursuing science and engineering careers as
practitioners or teachers. The program seeks to develop students’ skills in the areas of abstract
reasoning and problem-solving—skills essential for success in science and engineering as well as
technological fields. The program is conducted on the campuses of eight Hispanic-Serving
Institutions located in the following cities: Bronx, New York; Chicago, Illinois; Denver, Colorado;
Jersey City, New Jersey; Las Cruces, New Mexico; Los Angeles, California; Miami, Florida; and
Tucson, Arizona. NASA provides $1 million in funding for this program. '

- National Endowment for the Humanities (NEH)
The “Abuela” project will make it possible for Motheread, Inc., to develop a new curriculum using
Latino children's literature for dissemination to 275 literacy instructors in the agency’s national
network (which encompasses community college teachers, Title 1 elementary schools, state and
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local farﬁily service agencies, and childcare centers). Motheread, Inc., a national leader in family
literacy education, specializes in working with parents and children.
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Undergraduate Education

We must “Level the whole playing field, not just one end of it.” — priming te
Pump: Strategies for Increasing the Achlevement of Undemepresented Minority Undergraduates, p.87.

The Picture Today

o e

_lncreasmg numbers of Hnspamc students are pursumg postsecond gfucation. Yet too
3 their high school
dropout rate. The rate is unacceptable, but those Hispanic s EE -..;._w..m high

school face further challenges in undergraduate educationim..,...é;_ v

Hispanics currently make up $#14.5 percent (3.6 million) m& traditional college-age
population (students between 18 and 24 years of age) By~ ar 2025, Hispanics will
make up 22 percent of the total traditional oollege-wpu 3 As the populatnon of
Hispanics continues to increase, the representatigfFoEiGEg HRNICS ln hsgher education is also
increasing. Hispanics’ enroliment in undergr_m@" aCation increased by nearly 50
percent in just six years—from approximately £8240041 1990 to 1.3 million in 1996. Today,

of the 14.5 million students in higher edugitiondE45€ United States, more than 9 percent
are H;spamc However, while Hispapigs Ileget:enrollment and degree attainment are
increasing, they are not equivalent taffigbanics’ representation in the population.

NIRRT TR emare

. g,
Because of their location ity rﬁtﬁﬁm low cost, and flexibility, community colleges
enroll approximately h '." “‘5‘"'Lt--o- in undergraduate education. However,

inadequate amculaugg_: 2 een two- and four-year institutions of higher education
have the effect ofg@ggz : the ggggtational attainment of many Hispanic college students.

A recent Educatlonah B8 Service (ETS) study, Crossing the Great Divide, shows that by
the year 2015, one m'fﬁﬁx?more Hispanics will be academically prepared to attend college.
In.2006, Hispanic undergraduates will outnumber African American undergraduates for the
first time; they will be the nation’s largest college-going minority, accounting for
approximately one in six undergraduates on campus. Institutions in Califomia, Texas,
Florida, New York, and Arizona will enroll 1.4 million more students over the next twenty
years. Hispanics will account for almost half of this growth. However, even if all the
Hispanic students who are ready to go to college do so, the gap between Hispanic access
to college and all other American youths’ access will actually grow because the proportion
of Hispanics in the 18- to 24-year-old population will increase even more rapidly than the
proportion of Hispanic youth who are academically prepared to go to college.

Why is the educational attainment gap in higher education not closing? It is primarily
because most Hispanic college students are first-generation, low-income students. In
addition, many are less academically well prepared than their non-Hispanic peers.

Just over 50 percent of all Hispanics enrolled in higher education are in two states:
Califomia and Texas. Almost 75 percent of Hispanics enrolled m higher education are in
just five states: Califomia, Téxas, New York, Florida, and Iinois.® This enrollment pattem is
even more telling when changes in three of these five states’ affirmative action admission
policies are considered. In Califomia, Texas, and Florida, the public university systems
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have eliminated the use of race/ethnicity as a factor in admissions decisions; instead, each
has adopted “percentage plans” in an attempt to maintain a level of diversity on campus.

| The Bottom Line: To secure Hispanic students’ educational excellence and to raise their !
achievement to the level of other groups, our top priority for highegied tion must be to
ensure that Hispanic students can succeed in coliege. Pareucators, and the
Hispanic community need to ensure that Hispanic stude 'j‘ F=clear pathway to
colleges and universities (two- and four-year, public angs TS : Should include

necessary information and assurances of financial sup th@'publuc and private
‘sectors and a commitment by colleges to do more.;

ild supportive academic
communities for Hispanic students. 3;

What can each sector do to help Huspanlc & —?{se thelr collge and unlversnty
educational achievement? .S 5 e
%ﬁg

v
Heiadid
Sensiesur
-
i
. wwiy
o e

Parents can; ik

» Introduce the idea of college ‘g@?‘mon early on and reinforce it throughout their
children’s K-12 educatigaz® _

-— —-n-u-.-

Prorg

« Show interest in% E‘:ﬁlif@ren s college experience by visiting campus and talking about
their children's c!am"

+ Reinforce the cllmate of success by asking children what they will do when they
graduate.

Colleges and universities can:

» Offer Hispanic freshmen training in study skills and academic procedures and evaluate
existing support services and redesign them as necessary to support the needs of
Hispanic students.

e Expand college admissions recruitment into high schools with large Hispanic
enrollments and sponsor trips to campus for Hispanic elementary and middle school
students ta increase their interest in higher education.

« Communicate more with Hispanic parents and provide college admissions materials in
Spanish to facilitate family discussions about college.

 Analyze why Hispanic students drop out of college and develop institution-specific
soluti_ons to redress this problem.
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o Work to maintain a diverse faculty and support faculty working as mentors of Hispanic
students. .
AP UAAUA- a.Lcc'W
« Improve asiculation between two- and four-year institutions of higher education to
facilitate the further education of Hispanic students enrolled at community colleges.

PUENTE PROJECT, University of Califoria (California) L R

This project increases the number of Hispanic students attend% forasgae qelleges, earning
degrees, and returning to the community as leaders. The main coEIBSQnEESEREESrogram involve
counseling, mentoring, and English language skills. Students L@ SURER the T and tenth grades
with activities involving schoo! guidance counselors and merkfESEAl students participate in the
program’s statewide writing portfolio assessment as well. In 1898zFRNte students attended four-
year colleges at almost twice the rate of comparable non-PyeﬁTe aidents (43 vs. 24 percent). An

Enmmusity colleges. Puente students
fook the SAT at a higher rate than non-Puente studggls "l-:w:». 54 percent) and took the ACT at

,'-fﬁ: @Wenw

Emerging Scholars Program (ESP), The,gﬁ |VGI%FT exas at Austin (Austin, TX)

ESP is an honors-type calculus programabﬁf targ&t&students historically underrepresented in
the mathematics-based disciplines. T. FEERtral themes of ESP are working on challenging
mathematics and formmg socnal qroupEaaegsd on common academic interests. Students spend

i -

six hours per week in an w-v:...- P*&%f5n. Since the work is challenging, it drives student

oy st ey

SEhrn, fﬁ'f:mtates forming friendships and breaking down

» Facilitate mentorships, internships, and fellowship opportunities for Hispanic students.

o Organize local SAT/ACT preparation courses for Hispanic students.

« Form support networks and “Adopt a College Student” programs for Hlspamc college
students away from home.

» Organize annual recognition events for Hispanic students who complete a year of
college.

» Provide after-school programs to encourage and academically prepare Hispanic
students to attend college.

Hispanic Association of Colleges and Universities (HACU) Internship Program

The HACU National Internship Program (HNIP) works with Hispanic Serving Institutions (HSls),
federal agencies, corporations to recruit well-qualified and motivated students. Those selected
for the program include undergraduate and graduate students who have a minimum 3.0 GPA
and are active in community and campus activities. HNIP began in 1992 and has placed

26



thousands of students in federal and corporate internships across the nation.

The HACU National Internship Program exposes talé_hted college students to a challenging set
of professional and educational experiences in many different fields. It is a comprehensive
program that provides travel expenses and a weekly stipend.

Participating agencies and corporations hope to increase diversity in their work force by
providing internship opportunities to high-achieving Hispanic students. LMates a pipeline of

U s g e

future employees who have had positive, meamngful work expenence s Sy

AT 1V

The private sector can:

intemship opportumtnes

« Create scholarships, fellowships, and pa_;;ﬁé'féﬁlpé"to help Hispanic students access
and attain a higher education. £ T aF

nm—-

o Encourage Hispanic employees: 'Fcomplé’ce postsecondary education and lifelong
learning and support them as 0.

Y
.um Vot st gy

. Achvel recruit Hispa sttfé@hts for both regular and summer positions.
Y _‘W e ? g
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The Hispanic Scholﬁ‘- d"(HSF) is the largest Hispanic scholarship-granting organization
in the nation. HSF's 1’ _".' -'"3'§ to double the college retention rate by supporting current college
students and provndmgi‘:m'centlve for Latino high school graduates and community college

assoclates to enroll at four-year institutions.

HSF recognizes and rewards outstanding Hispanic American students in higher education
throughout the United States and Puerto Rico. Founded in 1975, HSF has awarded more than
40,000 scholarships totaling more than $48 million. Recipient students represent every segment
of the Hispanic community, hundreds of institutions of higher learning—including the most
prestigious—and come from all 50 states and Puerto Rico. Successful candidates are chosen
on the basis of academic achievement, personal strengths, leadership, and financial need.
Basic program requirements include full time enrollment at an accredited college in the United
States or Puerto Rico, completion of 15 credits of college work, and a minimum 2.7 GPA.

In July 1998, the Lily Endowment Inc. Awarded HSF a $50 million grant—the single largest
amount given to promote Hispanics in higher education and the largest amount ever pledged to
a Hispanic organization in the United States. Two months later, HSF was selected as one of
three organizations included in the newly formed Gates Millennium Scholars Program, by the
Bill and Melinda Gates Foundation. This program includes a twenty-year plan to provide
financial assistance to high-achieving minority students in need of financial aid with an annual
investment of $50 million, and offers financial assistance to 1,000 new students each year. The
Millennium Scholars Program also includes the Umted Negro College Fund and the American
Indian College Fund.
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ENLACE (Engaging Latino Communities for Educatlon) Initiative—W.K. Kellogg Foundation

ENLACE is derived from the Spanish word “enlazar”, which means to link or to weave together.
ENLACE is a new initiative focused on assisting communities to strengthen the educational
pipeline for Hispanic youth. Through ENLACE, participating colleges and universities will form
partnerships with communities, K-12 public and private school districts, ‘%ﬁsinesses. These

partnerships will give Hispanic students the support they need to suc kl_r.mdergarten
through high school and beyond. - “._,1.‘_1_“; ; _-;..-w::

The three key components of ENLACE are: a common visio
youth; collaborative work in coalitions; and a focus on strengtfi

uuu

fg=public school-university-
community partnerships. o e

. i
Planning grants were awarded to 18 colleges and unmﬁ%to c3ntinue their work to improve
higher education opportunities for Hispanic youth uggé (phaa=one of the Kellogg Foundation’s
Eh (782X0 partnerships will be selected for
multi-year funding with priority given to coalitiongs Ebrigtg together diverse organizations who
pool their resources to design long-term ¢o um];z. nstitutional structures to impact system

change. The last phase of the initiative wilf deus oirBlsseminating the impact of the efforts, as
well as mstllutlonahzatlon and sustalrg_,mof the vehicles of success.

s

Government can: S5
 Significantly ingfeate "'r~1‘ of financial aid (i.e., grants, scholarshlps) to help
Hispanic studéﬁi&____gﬁgs@!‘d attain a higher education.

A rerraprim

» Disseminate andﬁ@ﬁﬁe wider use of proven strategies and develop better 'strategies
for helping Hispanic®tudents achieve at high academic levels.

» Encourage communities, school districts, and local institutions of higher education to
develop strong, collaborative K-16 educational strategies to improve Hispanic
achievement throughout the educational pipeline.

U.S Department of Agriculture (USDA) | ]
In FY2001, the U.S. Department of Agriculture will establish a scholarship program to increase
the number of students entering and graduating from two- and four-year Hispanic-Serving
Institutions (HSIs) and encourage students to pursue careers in the U.S. food and agriculture
sector. Scholarships will cover the educational expenses of students eaming degrees ranging
from an associate of arts through a doctorate. Following graduation, scholarship recipients
must work at USDA for one year for each year of financial assistance recsived. The program,
which will be called the National Hispanic-Serving Institutions Scholars Program, will serve up
ua 30 students during its first year of funding.
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Louls Stakes' Alllances for Minority Participation (LSAMP)— National Sclence Foundation

Aliiances aim to encourage the production of baccalaureate degrees earned by
underrepresented students in science, mathematics, engineering and technology (SMET) by
utilizing the knowledge, resources, and capabilities of a broad range of organizations from
academic, federal, industnal, and private sectors. Approximately 180,000 students are currently
enrolled in LSAMP activities and results clearly demonstrate the effechveness of strategies
being pursued. in academic year 1998 (the most recent year for which ¢z available),
Hispanic student enroliment in LSAMP-participating institutions for studizZzi SMET fields was
92,421 (50% of total enroliment), and there were 9,323 Hispanic _;;ﬂ GBI from LSAMP
institutions in 1998 (46% of total graduates). AR £, i -g;-__

LSAMP projects focusing heavily on Hispanic students mcludee- Jniversity of Texas System
Alfiance in cooperatnon with ten regional commumty colleges- icafs J:J BEnd the U.S.-Mexico

.....

Mexico Alliance involving 27 statemde public lnsmfgﬁ , ?ﬁé"g:ecruntmentlbndge programs
mentoring; distance learning opportunities and piEBe naﬂal conferences.

NSF provided $26.37 million to support @bnu&g‘prwects in FY 1999,

,l‘ Dot
T ienind

I Lol 000
i
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Developmg Hlspamc-Sengu_m: Eshtuﬁ’mx&’fHSI) Program —U.S. Department of Education

P Lot

Institutions (HSls) T ik
institutions of higher EHERA u.cl: : at least 25 percent or more total undergraduate Hlspamc
full-time equivalent stl?ﬁiﬂgﬁﬁrollment a high enroliment of needy students; low educational
and general expenditurégiand, where 50 percent of Hispanic students are low-income.

Five-year development grants and one-year planning grants are awarded. Grant activities
include faculty development, funds and administrative management, development and
improvement of academic programs, acquisition of equipment to strengthen funds management
and academic programs, procurement of scientific or laboratory equipment for educational
purposes, the renovation of instructional facilities, academic tutonng counselmg programs, and
student support services.

The HSI program was first funded in 1995 at $12 million and in fiscal year 2000, there were 108
HSI grantees with funding of $42.5 million.
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Graduate and Professional Education |

Steer them toward learning about science, and we will find the environmentalists, biologists, and
meteorologists who will help our planet. Coax them toward economics and we will get the minds

" that will write the prescriptions for prosperity in this hemisphere and around the world. Believe in
these young people and give them a chance to leam and to grow, and they'll contribute on the
world stage. Carolyn Curiel, Ambassador to Belize, In Hispanics and the Future of the Americas, 13 June 2000.

The Picture Today

fi rst—professnonals were Hispanic, 6 percant w * _can Amencan and 76 percent
were white." Beyond enroliment, com on k’%v:: 50 important. In 1996, Hispanics
earned approximately 4 percent of Q.L.., ster's degrees and 2 percent of all doctoral
degrees awarded in the United St%

":""':"w 'r"'_ﬂ..:....::."'...,
T Gﬁ’ow rates of Hispanic participation in graduate
Hispanics qualify to occupy faculty and administrative

llnd universities. Partlc:|pat10n in graduate educatlon has

ueiAY

_@' 3% £4992, Hnspamcs represented less than 3 percent of full-time

instructional faculty #giEstafl in higher education. While there are indications that the

percentage has |ncrea§§d slightly since 1992, it had not changed substantially by 1998.

Too few Hispanics are attaining graduate degrees and entering their fields of study as

academic faculty. This has serious implications given that faculty and staff are influential

mentors and role models and that they can enrich the educational experience of all

students. The lack of Hispanic representation in graduate education is even more severe
than in K-12 education and must be redressed.

Why are so few Hispanics in graduate education? Among the primary reasons are their
relatively low levels of baccalaureate achievement, inadequate financial support, relatively
low levels of mentoring and counseling by coliege instructors and other academic staff, and
the continuing low expectations of Hispanics attaining graduate education.

The Bottom Line: To secure educational excellence by Hispanic students and raise their
achievement to the level of other groups, our top priority for graduate and professional
education must be to make the undergraduate experiences of Latino students more
successful and provide more financial assistance and support for their education. B
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What can each sector do to- help Hispanic students raise thelr graduate and
professional educational achievement?

Parents can:

Colleges and universities can:

Learn about the benefits of graduate and professional education and encourage their
children from an early age to continue their education to rewarding, careers that typically
require graduate education, such as university teaching, 3c1engé$%lﬂsearch business,
law, and medicine. P o

Pk L ameene
. st
«— el

Support children pursuing graduate education ag%mzé” S graduate and
professional education, though typically lengthy and exypgdsive, yield long-term benefits.

Develop for Hispanic undergraduatessstro@?fademlc support programs that also
encourage graduate enroliment. _,___g—;f

SE '
Develop combined baccalaur&i!ﬁ:’ﬁﬁd masters degree programs and encourage
interested advanced Hl

applicants to g ’
services) to Hlsﬁ.aﬁjﬁ@j I -[ '

Foster a duverse
students.

Develop a faculty development program that targets Hispanics and hire Hispanic faculty
and academic staff and facilitate thenr interest in serving as mentors and role models.

Communi -bas organizations can:

Sponsor leadership training for Hispanic graduate students.
Include graduate and professmnal education in their organlzatlonal agendas

Seek out and develop -partnerships with graduate students and thelr professors for
fellowships and participation in community activities.

The private sector can:

Establish fellowships and internships for graduate students.
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e Encourage Hispanic employees to obtain graduate degrees and provide financial
assistance in order to support them in doing so.

. 'Work with institutions to help facilitate the transition from education to work and inform
institutions of the workforce demands they need to meet in order to be competitive.

» Fund endowed positions dedicated to minority faculty in graduate grogams.
[The Ph.D. Project | | " %@ﬁ. s

The Ph.D. Project is a pannershlp among America’s leading co
academic orgamzatlons The Pro;ect works to increase the Fg

students who otherwise might not have considered busmess 5 r to do so; be mentors,
for tomortrow's mrnorlty students, guiding them into corpe (,? carém and better prepare all
'1'-.- -first century. Largely due to
aHE" AR tudents already exceeds the

total number of mlnonty professors teaching in bjﬁl‘lﬂss s_:'ﬁﬁools As doctoral students and
teaching assistants, those enrolled are msprumgﬂmeﬂvaﬂﬂg and assisting a new generation of
business students.
The Project offers a networking and suBng syste 7?-,} every African American, Hispanic
American and Native American busmﬁ&:ﬁﬁgtoral student in the United States through The
Ph.D. Project Doctoral Studenj&Asso . These associations help minority doctoral

' i m With more than 300 current doctoral students

Government can:

T n eyl

¢ Fund graduate fello?r ships for Hispanic students and programs that have a proven track
- record of increasing minority participation in graduate educatlon

* Increase outreach and information dlssemrnatlon efforts in Hlspamc communities to
hlghhght the increased value of graduate degrees.

. Facilitate research opportunities for Hispanic students in federal agencies or in
govemment-supported and collaborative programs.

» Publicize the availability of government jobs for graduates with advanced degreés.

The Center for Latino Initlatives—Smithsonian Institution
The Center. sponsors the Inter-University Program Latino Graduate Training Seminar
Interpreting Latino Cultures: Research and Museums. Hispanic graduate students attend the
seminar to explore issues of representation and interpretation of cuitural materials and
traditions in museums; the seminar is followed by five ten-week fellowships and one ten-week
intemship. Fourteen Hispanic students participated in the program in 1999.

-
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The Latino Studies Fellowship Program offers awards to Latino pre-doctoral students and
postdoctoral or senior scholars to pursue research related to Latino history, art, and culture
using Smithsonian resources, as well as through extended field work. Through this program,
eleven fellowships have been awarded to outstanding students and scholars.

Centers of Research Excellence in Science and Tochnology (CRES:ﬁx tlonal Science

Foundation

Each Center of Research Excellence serves as a hub for condﬁg &
most productive minority institutions, including those that prod e fetEfdctoral students
in science, mathematics, engineering and technology (SMET; Centére also serve as
models for the integration of education and research and en =iterdisciplinary activities.
There are three large-scale Center projects focusing on Hlspan%nts The Materials
Research Center of Excellence at the Unnversnty of Texag:$l Pa establish a nanonally

Application Center, managed jomtly by Florida ..» G

University, which seeks to significantly increas e fiimdatwdiarticipation in SMET disciplines and
promote minority participation in quality resgfifch &t s (Florida International's student
enrolliment is 60% Hispanic), and the Cepfs# for thEEBtudy of Light Matter Interaction in Photonic

Materials at New Mexico Highlands Ugg "ﬂ".-' . NSF pl’OVlded $8.81 million in FY1 999 to
| support 8 centers. i
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Ten things the next Administration must do

SAUU(’d

con rE

T0

This report responds to the charge issued by President Clinton in Executive Order
12900 to advise the Administration on the condition of Hispanics by examining:

» the educational attainment of Hlspanlcs from pre-K through graduate and
professional school; Z 4

» state, private sector, and community involvement in educatnoﬁwﬁ;?

« the extent to which federal activities in education complemen.@c i
increase educatlon opportumtles for Hispanics; and & =

In fulfilling this responsibility, the President's Advisory Cofa
mechanisms working with partners in government agifzather®gttors over the last seven

years. We believe the next administration mus@%e challenge and continue to
serve as a catalyst in the effort to involve all sﬁdb@ fEzasing Hispanic educational

(1) The next President mps¥izad t !@atlon by supporting states in fulfilling the
responsibility to edt# -ourhildren and highlight the importance of ensuring

educational excel' Ce fcﬂE@;Hlspamc community. As part of this effort, the next

President muséﬁ’ Hoy fed@@ resources to provide opportunities for all children to

succeed.

> A o Lc/

(2) The Secretary a partment of Educatlon)r;{mst take charge in establishing
and highlighting tﬁ‘é educational excellence of Hispanics as a national priority.
This leadership requires commitment to a strategic plan grounded in current and
confirmed research and promising practices that will activate all facets of
government to improve Hispanic academic achievement.

Q'Ac'()(’u/ Ca/l’r/nu& e

(3) The next Administration must support America’s leadership in a global
economy by treating-language as an asset and cultivating biliteracy and
proficiency in two languages for all Americans. _

SAoolS OV s 4 ph plov

(4) The next Administration st increase the representation of Hispanics in
federal employment in both career and political appointments and in program,
policy, and leadership positions. Greater representation of Hispanics in turmn will
expand the federal government's capacity to effectively work with and address the
concerns of the Hispanic community.

(5) The next Administrationﬂgeut[’i{nplement concerted and targeted outreach to
Hispanic communities and provide complementary guidance and technical
assistance to those communities to ensure their competitiveness and access to
federal programs.

34



(6) The next President muet-establish another Executive Order that addresses
educational excellence for Hispanics throughout the entire education continuum and
includes responsibility of all federal agencies.

&3' - (,\, r el
(7) The next Administration must work to ngn the responsibility of federal
agencies to respond to the Executive Order with the budgety Qgess, their annual
\ - performance report on the Executive Order, and the Office of gement and

Budget oversight. This alignment includes improving :.':,;, ngehanisms by
refining data collection pertaining to Hispanic parﬂmpa&ﬁﬁg gFograms and
maintaining the Inter-Departmental Council for Hispafigae catldﬁmﬂmprovement to

foster increased awareness and engagement by age| RS ff

o
(8) The next Executive Order ﬁt strengthen the; W':i'on s authority to
P facilitate public and private partnerships a '- 3

: / Hispanics. These partnerships |nclude leadgf

A o -~-

(9) The next Administration ﬁ{} prassde d{%zuate number of White House
Initiative staff to implement thegigirge of the executive order. At a minimum, the
7% Whnte House Inmatlve staff sh ude the foIIowmg seven pOSlthﬂS executnve

(10) The next A@mlstra ¥t mﬂs{ align the over3|ght of executive orders to

facilitate effec X __ﬁp_ lerpEs

Hispanics are addeisTRaEn:

of competing ageﬁﬁgﬁ?
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CREATING THE WILL: HISPANICS ACHIEVING EDUCATIONAL EXCELLENCE

...Because despite the progress made, we know that too many young Hispanics are still dropping
out of school and not enough are getting the Head Start they need. And far too many are bom into
poverty- and never have a fighting chance at the future all children deserve. These are not
somebody else’s children. They are all our children. .

Hillary Rodham Clinton, White House Convening on Hispanic @ and Youth,
August 2, 1999 | e

Raise the educational performance of all Hispanic stsfentsetoiheEea me level of

achievement as other students in Americg® i i3 YeaF201o

his country. Not only
e .fas est-growing segment of
Stecious resource: its human

does it strengthen the analytical and intellectual skjliF
American society, but it also fortifies our countny™* ndg
capital. So why do we hesitate? ;g—““#‘ fares .,
= m’%___”_f A B
In this time of enormous prospenst;-ﬁd suSEaRed tranquility, why—do—weshitk—ouar—
responsibility to make real the promi qual""" education for all our young people? Why
de-werefuse-to lnvest in our Hlsparif& Jith by deploying proven strategies where théy are
!@‘Bntw has to offer?

LRI 1Y s menteuly
<ty
T

b vt

¥ion believes it is a question of will. There is sufficient
fons that help Hispanic students succeed—from early
professional education. This report offers strategies for
Eﬁ’?f:ﬁfowever creating the wnll to achieve educatlonal excellence

-----

empirical ewdencg;—.&& intervEg
childhood througnglﬁaﬁate n3iG

o sy

begins with the belie

frimiyn g

and requires a commitment to reject failure and to strive for success.

To reach this goal requires parents, educators, community activists, elected officials,
business leaders, and government representatives to take responsibility to form multiple
alliances to harness the collective political will of those who commit to work together for
change. They must raise the nation’s awareness of the strengths and talents of the
Hispanic community; acknowledge the community’s educational needs; and refuse to
accept anything less than success in attaining the goal. |

In modeling the behavior necessary to create the will, the President's Advisory Commission
used its convening authority to bring together many interested parties from the key sectors.
gmfj In the national conference series Excelencia en Educaciéon: The Role of Parents in the
J}W Education of their Children, parents, educators, community advocates, business leaders,
< elected officials, and govemment representatives worked together to discuss a common
goal: educational excellence for Hispanic students. While each partner provided different
services and varied resources, all used this conference as a means to work together to

achieve their common goal. As a resultt,
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» federal agencies leamed how to more effectively and directly reach out to the Hispanic -
community, and thelr responsibility to be held accountable to this community was
reinforced;

« parents received information, were put in contact with resources, and were empowered
to speak with those who contribute to their children’s education,

» schools received support from other local and federal entities to improve thelr outreach
to Hispanic parents and participated in an activity that oonnected .ﬁaegmth the Hispanic
community and advocates; e

 community-based organizations were linked more dlreethf s e

see “first hand” effective programs in their commuriiligs

effectively reach out to the Hispanic community. Wﬁi&%
America is in transition in many ways. As Hlspanlc.&tMents.ﬁTckly become the majority
in school districts across the nation, criticalzriatse of them are educatlonally.
scientifically, and technologically unprepared,é?h ;
responsibility to educate all children. The fugIrg B
and economic prosperity relies on the g SIREH
including Hispanics. All members of sodit haw role to play in building upon these and
many other efforts and in continuingZli38 work necessary to help Hispanic students raise
their educational achievement to thﬁmﬁger groups in this nation.

Administration that hag orkeﬁ'?{ﬁrd accomplished a great deal, and stayed focused on
tomorrow. The w,q@ﬁgot fi mﬁéd it must continue for the next Administration... and the
next generation. ﬁ% = &

......
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ENDNOTES

1. Four important sources hoghlughtmg these factors are the report commissioned by the
Department of Education, No More Excuses: The Final Report of the Hispanic Dropout
Project (1995; Commissioners Santiago and Muiioz contributed to the report); Latino
High School Graduation: Defying the Odds (1996; H. D. Romo); Lessons from High-
Performing Hispanic Schools (1999; P. Reyes, J.D. Scribner, A.P. Scribner); and Testing
Hispanic Students in the U.S.: Technical and Policy Issues (200@:.Px PneSIdent’s Advisory
Commnssnon on Educational Excellence for Hlspanlc Amencans —-5'-'-'%7

14.NCES, Graduate and First-Professional Students, Na@
Education Student Aid Study, 1996 : SRR

APPENDICES

A. Executive Order 12900

B. List of Commissioners and WHI staff
C. Latinos in Education fact sheets z
D. Annotated White House Initiative pu
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Presidential Executive Order 12900

By the authority vested in me as President by the Constitution and the laws of the United States of Amcrica, and in
order ro advance the development of human potential, to strengthen the Nation's capacity to provide high-quality
education, and to increase opportunities for Hispanic Americans to participate in and benefit from Federal education
programs, it 1s hereby ordered as follows:

Section 1. There shall be established in the Deparunent of Education the President’s Zgkiiry Commission on
Educational Excellence for Hispanic Americans (Cormmmission). The Comxsslomhm of ot more than 25
members, who shall be appointed by the President and shall report to the SecyeffiFy of PRl IR GR pEcretary). The
Commission shall comprise representatives who: (a) have a history of involgsHig ic community;
(b) are from the education, civil rights, and business cormunities; or c) a:%ﬁﬁlc assoﬁnons representing the
diversity within the Hispanic community. In addition, the President may a@a representatives as he deems

appropriate. WE

'1" o %

improving education; and (d) ways to expand and corl f r PR der educauon initiatives. The Commission shall
provide advice to the President through the Sccre% {W
ﬂm’

Py

et

Seoction 3, There shall be established in the ¥ i ent of Education the White House Initiative on Educational
Excellence for Hispanic Americaps (Initiativesy, iitiative shall be an mteragency working group coordinated by
ERih ?Dxrcctor who shall be a sepior level l‘cdcral official. It shall

her responsxbxlmes under W&!"Wauve is authorized to utilize the services, personnel, information, and
facilities of other Federal 43¢ and lo&gf5&tncies with their consent and with or without reimbursement, consistent
with applicablc law. ToIlfEFRtent pergifird by law and regulations, each Federal agency shall cooperate in
providing resources, mﬁgﬂmﬂw detailed to the Initiative, to meet the objcctives of this order. The Initiative
wwibreryyrand appointed staff with expertise in the area of education, and shall provide
advice to the Secretary on th TR [€mentation and coordination of education and related programs across Exccutive

agencics. S

Section 4. Each Executive department and each agency designated by the Secretary shall appoint a senior official,
who is a full-time officer of the Federal Government and responsible for the management or program adrministration,
to report directly to the agency head on activity under this Executive order and to serve as a liaison to the
‘Comumission and the Initiative. To the extent permitted by law and to the extent practicable, each Executive
department and designated agency shall provide any appropriate information requested by the Commission or the
staff of the Initiative, including data relating to the eligibility for and participation by Hispanic Americans in Federal
education programs and the progress of Hispanic Americans in relation to the National Education Goals. Where
adequate data is not available, the Commission shall suggest the means for collecting the data.

Section 5. The Secretary, in consultation with-the Commission, shall submit to the President an Annual Federal
Plan to Promote Hispanic American Educational Excellence (Annusal Federal Plan, or Plan). All actions described in
the Plan shall be designed to help Hispanic Americans attain the educational improvement targets set forth in the
National Education Goals and any standards cstablished by the National Education Standards and Improvement .
Council. The Plan shall include data on eligibility for, and participation by, Hispanic Americans, in Federal
cducation programs, and such other aspects of the educational status of Hispanic Americans, as the Sccretary
considers appropriate. This Plan also shall include, as an appendix, the text of the agency plans described in section
6 of this order. The Secretary, in consultation with the Commission and with the assistance of the Initiative staff,
shall ensure that superintendents of Hispanic-serving institutions of higher cducation, directors of educational
programs for Hispanic Americans, and other appropriate individuals are given the opportunity to comment on the
proposed Annual Federal Plan. For the purpose of this order, a "Hispanic-serving” school district or institution of
higher education is any local education agency or institution of higher education, respecuvely, whose student
population is more than 25 percent Hispanic. :
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Section 6. As part of the development of the Annual Federal Plan, each Exocutive department and each designated
agency (hereinafter in this section referred to collectively as "agency") shall prepare a plan for, and shall document,
both that agency's cffort to increase Hispanic American participation in Federal education programs where Hispanic
Americans currently are under served, and that agency's effort to improve educatiopal outcomes for Hispanic
Americans participating in Federal education programs. This plan shall address, among other relevant issues: (a) the
elimination of unintended regulatory barriers to Hispanic American participation in Federal education programs; (b)
the adequacy of announcements of program opportunities of interest to Hispanic-scrving:schaol districts, institutions
of higher education, and agencies; and c) ways of climinating educational inequalities :ﬁﬂ&hﬁlvanmgca faced by
Hispanic Americans. It also shall empbasize the facilitation of technical, planning, angiE¥EIhpment advice to
Hispanic-serving school districts and institutions of higher education. Each ag .-. rhRide appropriate
measurable objectives for proposed actions aimed at mcreasing Hispanic WWW Federal
education programs where Hispanic Americans currently are underserveiw first yé@i~ach agency's plans
also shall assess that agency's performance on the goals set in the previousTHENEs] nual plan. Thege plans shall be
submitted by a daie and time to be established by the Secretary.

Section 7. The Director of the Office of Personnel Mzmgcmcnt, lﬂmﬂtauﬁ'ﬁ?ﬁth the Secretary of Education
and the Secretary of Labor, to the extent pcnnmcd by the law s hAEHER -n... a progmm to prormoto recruitment of

Section 8. I have determmed that the Commission shall Bb"’%smmslﬂa in compliance with the Federal Advisory
Committee Act, ag amended (5 U.S.C. App. 2). Notm}hstand&ﬁ_gaﬁi‘ other Executive order, the responsﬂnlmes of
the President under the Federal Advisory Committefict, asitided, shall be performed by the Secretary, in
accordance with the guideles and procedures ¢EfHished by ‘the Administrator of General Services.

Section 9. Administration. (a) Me : fieis ion shall serve without compenszmon, but shall be allowcd
travel expenses, including per digghiAfis
the Government service (3 Um&iﬁ@g} (bfThe Cormmssmn and the Initiative shall obtain funding for their

activities from the Departn% Eddkﬂfm:c) The Department of Education shall provide such administrative
services for the Comrmsi?ﬂﬁﬁa FEAg may b@gu-l

. e
- pmmT e
T
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Latinos in Early Childhood Education

Early childhood education, or preschool, encompasses education programs for children up to 3 years of age, and
may provide related services to meet children’s psychological and health needs. Preschool prepares children for a
solid educarion by teaching learning and socialization skills. Given the importance of these efforts and services,
both the federal government and the states make significant investments in early childhood programs, totaling abour
310 billion annually.

- -y
b=
pa—

i

Population r..
* The Hispanic population in the United States is very young. Today, 10% T i age S and make
up over 15% of their age group in the U.S. population. By the year 203 EAE5225% of the total
school-age population. The projected increase in the number of Hispagacesixts ool brings with it

critical sirengths and challenges to the nation’s education system. [Buu%Cmsus CPS Report, No. P25-1130,
1996)

s e e
oo

Enroliment m
1 !' -

Siatih ood education programs. In 1998,

RpPrams, comparcd to 42% of whites and

» In 1998, differences in the enrollment of S-y.:m:oids larg?® dlsappeated between Hispanics (80%), whitcs
(94%) and blacks (95%). However, while#hE¥ifrollment gap closes at kindergarten, Latino children still remain

less prepared for school because of lowcr‘ﬁﬁﬁ%&nt rates at the younger agces. [Bureau of the Census. CPS Report, No.
P20-521, Table-2)] ,..-—'.,::::.. .

- Meyisd
- -t wr
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e In 1998, the early c}nldlm@’ecf&" ""“; ollment rate for Hispanics was similar in both urban (48%) and
suburban (42%) localiis. By co on, the enrollment rate for blacks was higher in urban arcas (55%) than
in suburban areas (F&givhile theEgE for whites was much higher in suburban areas (62%) than in urban aress

(19%). (Bureau of hEEIE P S, BB, No. P20-521, Table-5)

AN Y by 1 e

TR
s Ags parents’ cducauonammt increases, so’does the carly childhood enrollment rate of their cmldren
However, in 1997, fewerHispanics age 25 and older had completed high school than their black and whitc

counterparts—55% of Hispanics, 75% of blacks, and 86% of whiies had completed high school. [NCES, Digest of
Education Statistics. 1998, Table 8)

.Income and Enrollment
s In 1995, the median family income for Hispanics was about $28,000 while the overall median income was
$39,000. Research shows that families with higher incomes are more likely to enroll their 3- and 4-year-olds in

early childhood education than those with lower incomes. [NCES, The Condition ofEducanon. 1999, Indicator 44 [Burcau
of the Census, CPS Report, No. P60-206, 1998)

e  While Latino children arc overrepresented in families living in poverty, they are underrepresented in Head Start
programs designed to remedy the effect of poverty on educational achievement. In 1998, the child poverty rate
for children under 6 years of age was 36% for Hispanics, 40% for blacks and 15% for whites. In Fiscal Year
1998, Head Start served 822,316 children. Of these, 36% were black, 32% white, 26% Hispanic and 3%
American Indian and Asian. [7999 Head Start Foct Sheet, Adminjsaation for Children, Youth and Families)

School Readiness
o Hispanics are more likely to tell their child a story thun read to them. Three-ta 5-year-olds may start school
better prepared to learn if they are read to or told a story once a week. In 1996, of 3- to 5-year olds, 80% of
Hispanics were told a story—consistent with blacks (77%) and whites (84%). Hispanic children werc less
. likely to be read t0—65% of Hispanics were read to, compared to about 75% of blacks and nearly 90% of
whites. [NCES, The Condirion of Education, 1999, Indicator 34]
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= Approximately 70% of teachers said they felt only moderately, somewhat, or not at all prepared to address the
needs of students with limited English proficiency or fiom diverse cultural backgrounds. This lack of
preparation has profound implications for the large population of Hispanic studeats in early childhood today.
[NCES, The Condition of Educarion, 1999, Indicator 23]
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Latinos in Elementary Education (K-8)

The elementary school years are a period of significant development for the child in all areas of learning, providing
the foundation for a successful high school experience. Elementary education generally includes kindergarten
through grade eight. referred to in various grade groupings as primary, elementary, and middle school.

Population . &
¢ Today, Hispanics comprise 15% of the elementary school-age population (5-13). &ﬁ%&r 2025, Latinos in

this age group will make up nearly 25% of the elementary school-age populqpo%) {Bureay of the Census,
CPS Report, No. P25-1130, 1996} i

Enrollment ' s

e Between 1978 and 1998 the enrollment of Haspamcs in public elemepEwsgtibols increased 157% compared to
LR Tablc A-1,1999]

Urbanicity and Poverty SRR
« Latno stdents now experience more isolation from whlﬁ"%; %
than any other group of students. In 1998, closc to 50%X agitem public education attended urban
schools. In comparison, just over 50% of blacks and ﬁ'y 8% whites in public schools were enrolled in
urban schools. Further, the nation’s 10 largest cegifal citiegEhen] districts enrolled close to 25% of Latino

students, 18% of black students and only 2% ofhite SHRIEALS. [Bureau of the Census, CPS Report, P20-521, 1998]
[Resegregation in American Schools, The Civil Righygdtigi¥ct, Harvard University, 1999] -

e In 1996, about onc out of cvery dma;ved In a central city and who attended public schools was
Hispanic, up from about on 1&@@5 in 1972. [NCES, The Condition of Education, 1999, Indicator 46]

e Latino students, on avem atten‘a ibls with more than twice as many poor classmates s in those attended
by whitc students (463555, 19%). ﬂ%dmon, just over onc-third of Hispanics (34%) and blacks (37%) under

age 14 lived in po¥ESEETn 1:' par %4% of whites. [Burcau of the Census, CPS Report, P60-206, 1998] [Resegregation in

American Schools, The -' ﬁ Harvard University, 1999)

Educational Achlevefmont

e Overall, Hispanic students consistently perform below the national average in the National Assessment of
Educational Progress (NAEP). Disparities begin as early as kindergarten and remain through age 17. By age
nine, Hispanic students lag behind their non-Hispanic peers in reading, mathematics and scicnce proficiency.
[NCES, The Condition of Education, 1999, Indicator 1, 2, 4 - 6]

e While not all Hispanic students are limited english proficient (LEP), Hispanics constitutc about 75% of all
students enrolled in LEP programs, including bilingual education and English 2s a Second Language (ESL)
programs. [Elementary und Secondary School Civil Rights Compliance Report, 1988-1994]

e Computers bave become an essential tool in our society and early exposure to computexs can help prepare
students for future success in the workplace. However, Hispanic students are less likely than their white peers to
usc a computer at school or at home. In 1997, 68% of Hispanic children used a computer at school, compared
10 70% of blacks and 84% of whites. Further, only 18% of Hispanic students used a computer at home,
compared to 19% of black students and 52% of white students. [NCES, The Condition of Education. 1999, Indicator 18]

Teachers

¢ The number of Hispanic teachers lags far behind the number of Hispanic students. While Hispanic studem.s

comprise about 15% of public school students, only about 4% of public school teachers are Hispanic. [NCES,
Digest of Education Statistics. 1998, Table 68)
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Latinos in Secondary Education (9-12)

Secondary education ts a critical means of achieving upward mobility and helps individuals negotiate the path to
achievement and economic success. Secondary education, or high school, generally includes grades nine through
mwelve,

Population
¢ Hispanic students in sccondary education represent 13% of the current school poprits

year 2030, Latinos in prades 9-12 will make up 23% of the school populanon fo =in ._ades [Bumau of thc

Census, CPS Report, No. P25-1130, 1996) @ S
Prciaiepr

Enrollment

levelisa sxgmflcant vanable because it is the highest predictor of sc £ '-:5':-
Report, Number P20-513, Table A-2, 1998)

Educational Achievement N

o The dropout rate for Hispanics is much higher than for nEEr N
through 24-year-olds were dropouts (1.5 million), motEHagioufde “the dmpout rate for blacks (14%) and more
than thrce tumes the rate for whites (8%). [NCES‘Jkopoul 4@&:&% United Stotes: 1998]

. ngh Hlopamc d:opout rates are partly a THle to the relanvcly greater dropout rates among Hispanic
R

st ". 24—)ea1-olds bom outsxde the Umtcd States (44%) was double

Ly

e In 1996, the average Na BT ' ' o tint of Educational Progress (NAEP) scorcs of Hispanic students age 17
feir w] 15 in math, reading and science. [NCES, The Condttion of Education 1995.

S credits in computer science, foreign lnnguagc§ and English than other
§ér-level course selection among Hispanic high school students, Hispanic

#rits thap other groups in history, scicnce and wathematics, (NCES, The Educationa!
e Condition of Education. 1995)

students sull carn fewa'
Progress of Hispanic Sudents,

Educational Attainment

+ The low high school completion rate for Latinos has not changed substantially in several years. ngh school
completion rates for white and black students in 1998 were 90% and 81%, respectively. However, the high
school completion rate for Hispanics was only 63%. [NCES, Dropout Rates in the United States: 1998}

o While Latino parents are increasing their educational attainiment rates, these rates are still below those of other
ethnic groups. Higher levels of parental educational attainruent are generally associated with positive
educational outcomes and expericaces, such as high school completion, for their children. The percentage of
Hispanic parents earning a high school diploma has improved, from 23% in 1972 to 45% in 1997. By

comparison, in 1997, over 90% of white parents had eamned a high school diploma. [NCES, The Condition of
Education 1998, Supplamental Table 44-4]

College Preparation

¢ Hispanic students are morc often than not tracked into general courses that satisfy only the basic requirements
and not those that provide access to four-year colleges or to rigorous technical schools. More Hispanic students
(50%) are enrolled in general programs of study than either whites (39%) or blacks (40%). Only 35% of Latino
students are enrolled in college preparatory or academic programs, compared to S0% of whites and 43% of
blacks. (NCES, Tvends Among High School Seniors, NELS:88, 1972-1992, 1995)

¢ In 1997, Hispanics were at least three times as likely to take a foreign language Advanced Placcment (AP)
examination as whites. Hispanic students were also five times as likely as whites to be eligible for college
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credit from these tests (with a grade 3 or higher). White students were more likely than blacks or Hispanics to
take AP examinations in all other subject areas. [NCES, The Condition of Education. 1999, Indicator 14]

o The percentage of Hispanic seniors who plan.ned to continuc their education at a four-year college doubled from
24% in 1972, to 50% in 1992 (Figure 3). The percentsge who planned to attend a two-year program increased
from 12% to 20%. (NCES, Trends Among High School Seniors, NELS-88. Second Follow-up, 1992)
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Latinos in Undergraduate Education

Undergraduate education is considered today 1o be an important path to ensuring a better future in our economy.
Undergraduate education is study beyond secondary school at an institution offering programs terminating in an
associate’s or bachelor’s degree.

Population =
» Hispanics currently represent 14.5% (3.6 million) of the total traditional college-mﬁanon (18-24 years).
By the yecar 2025, Hispanics will comprise 22% of that population. [Burelu oube . Regayt, No. P20-516,
1997) ﬁaﬁﬁ s
Enroliment =

¢ The representation of Hispanics in higher education continues to grow:*E:%g,Hxspamc students represented
almost 10% of the total student cnrollment in higher education. [NCES, Dzmﬁfucanon Svarissics, 1998, Table 207]

* Between 1976 and 1996, the number of Hispanics enrolled 't‘ P

other groups—66°/o, comparcd to 68% for v

old high school completers enroll in colleg@Zi@wer rates (36%) than whites (46%) and blacks (40%). [NCES,
The Condition of Education, 1999, Indicators 53 mig Al

rcaesofam

e
+ The majority of Hispanic n.uf.;v e ardRiFdlled in two-year insttutions (53%). In comparison, the
majority of white and blagls:is Wﬂtes are enrolled in four-year institutions (56% and 51%, respectively).
. [NCES. IPEDS, 1997 Fall Egggn}nm ;JJ‘“F

,‘,..... e

+ Latino enrollment m‘%@gmwgﬁﬂaucanon is concentrated in a small number of institutions. About 40% of
Hispanic undergradiateéiiRgiifife enrolled in fewer than 200 institutions of higher educstion known as
Hispanic-Serving InstRtRuESTHSIs). HSIs are accredited degrec-granting public or private nonprofit
insttutions of higher cdt&gdion with at least 25 percent total undergraduate Hispanic full-time equivalent
studcnt enrollment. [NCES, IPEDS, 1997 Fall Enrollment] [Higher Education Amendments of 1965, as amended, 1998)

 Latino undergraduate students are concentrated in several key states. Just over 50% of all Hispanics enrolled in
higher education are in two states: California and Texas. Almost 75% of Latinos enrolled in higher education
are in five states: California, Texas, New York, Florida, and Illinois (Figure 4). {NCES. IPEDS. 1997 Fall Enrollment]

¢ A higher percentage of Hispanic students (45%) are entolled part time than cither white or black students (39%
and 40%, respectively). Hispanics (35%) are also more likely than white or black students (25% and 32%,

respectively) to take more than six years to receive a bachelor’s degree. [NCES, IPEDS, 1997 Fall Enrollment] [NCES,
The Condition of Education. 1996, Supplemental Tabie 11-1)

Financial Aid

* Hispanic students tend to borrow less to pay for their education. As first-year students, close to 50% of
Hispanics reccived grants while less than 30% received loans to pay for their education. In comparison, close to
60% of blacks received grants and 42% received loans, and 46% of whites received grants and 31% received
loans. [NCES, Descriprive Summary of 1969-90 Beginning Postsecondary Students, § Years Later, Table 15.1, May 1996)

Educational Attainment

e Hispanics have increased their undergraduate degree attainment. In 1996, Hispanic students cared 7% of all
associate’s and 5% of all bachelor’s degrees. ' In total, Hispanics doubled their undergraduate degree attainment
from 1976. [NCES, Digest of Education Statigtics, 1998, Table 262]
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o The top three disciplines for bachelor’s degrees awarded to Hispanic students in 1996 were business, social
sciences and education. The top three disciplines for associate’s degrees awarded to Hispanics were liberal arts,

business and the health professions. (NCES, Digest of Education Statistics, 1998, Table 265)
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Latinos in Graduate Education

Graduate education provides the opportumity to rise to the professional level of a discipline and to become an expert
in a field of study. A graduate education program generally requires study beyond the bachelor s degree, resultmg
in a master’s, first-professional or doctoral degree.

Enroliment

Flnanclal Aud

_with 37% of whites and 39% of blacks. [NCES, Digest of otigH

While Hispanics have increased their enrollment in graduate education, they are stilBles resented than other
groups. In 1996, Hispanics represented 4% of graduate students, while whites r T 73%, and blacks
represented 6%. In 1976, Hispanics represented only 2% of graduate studenfs. REEEEBAest of Education Statistics
1998, Table 207) I

| ~'~= gV GEEEEE
In the past 20 years, Hispanic women have surpassed Hispanic men ig Re¥8 enrolI#88Ht. In 1976, 45% of
Hispanics enrolled were women compared to $5% of men, In 1996, 66 O3aIHCE 'x..: Eitinos enrolled in graduate
education were women compared to 40% of men. [NCES Digest ofmqﬁam 1998, Table 207)

Although their enrollment rates are small, Hispanics in graduaﬁm&on &2 more likely to enroll full time
than either white or black students. Of Hispanics in graduas N‘fi- 1:.42% are enrolled full time, campared

In 1995-96, 7% of all ﬁrst—profcssxona]s were Hx.-m_amc"; I 0E: lack and 76% were white. Although the
percentage of whitcs in law programs is higher (£504) th y other race-ethnic group, Hispanics entoll at a
higher rate (11%) in law programs than any o mmor‘ﬁ;vgroup [NCES, Graduate and First-Professional Students.

National Postsecondary Education Student Aid Snm

students. In 1995-96, on] LY
and black students. In & m, 20%ceEHispanics received asslstantshxps compared to 10% for blacks and 9%
for whites. Among fillisitime masteu'.“'a?sfludents Hispanics received even less aid. Only 65% of Hispanic
students received FaFHIEEompaiarto 76% of whites and 30% of blacks. [NCES, Snudent Financing of Groduate and
First-Professional Educg0E250 W 1998 Table 2.3a]

* Hispanic full-time ms%ﬁﬁﬁd first-professional degree students receive less aid than any other ethnic group.

The average aid for Hispafiic master’s degree students is only $8,729, compared to $13,875 for blacks and

- $12,566 for whites (Figure 5). For first-professional degree students, the average aid for Hispanics is only

$16,766, compared to $21,440 for blacks, $18,182 for whites, and $18,416 for Asian/Pacific Islanders. [NCES,
Student Finoncing of Graduate and First-Professional Education, 1995-96, May, 1998 Table 2.4)

Of first-professional degroe students, a higher percentage of Hispanics borrow or work than either blacks or
whites. In 1995-96, 73% of Hispanics had loans and 6% participated in work-study. In comparison, 70% of

whites had loans and 5% were ino work-study, and 71% of blacks had loans and 4% were in work-study. [NCES,
Studens Fi ina.nclng of Graduate and First-Professional Education, 1995-96, May, 1998. Table 2.3a)

Educational Attainment

In 1996, Latinos earned. about 4% of all master’s degrees The four disciplines in which the most master’s

degrees were earned by Hispanics were education, business, public administration and the health professions.
{NCES, Digest of Educarion Scatigtics, 1998, Table 268] .

Latinos earned 2% of all doctoral degrees in 1996. The four disciplines in which the most doctoral degrees were

eamed by Hispanics were education, psychology, biological/life sciences and social sciences/history.
[NCES, Digest of Education Statistics, 1998, Tablc 268)

Faculty

In 1992, Latinos represcnted less than 3 percent of full-time instructionsl faculty and staff in higher education.
(NCES. Insiructional Faculty and Staff in Higher Education Inssitution, Fall 1987 and Fall 1992, 1997}
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_ WHITE HOUSE INITIATIVE ON
EDUCATIONAL EXCELLENCE FOR HISPANIC AMERICANS

PUBLICATIONS

1996

Our Nation on the Faultline: Hispanic American Education documents the
exponential demographic growth of Hispanics in America and ﬂ&d&bes both the

serious shortcomlngs of the education system in serving Ij»sp" me,ncans and

educational attainment of Hispanics:

1998 | EEmEE
= Our Nation on the Faultline: Hispanic Ameg l.dué'ﬁfion
(includes comparison between Commission.g¥t \ and programs in the
Hispanic Education Action Plan) P
o o
1999 = 5@7&?

HSIs: Serving the Community, S
provides a map of where HSIs ated throughout the United States, an-
informational video detailing howgiasis. serve their communities and the nation, a

ANST I I £ bR

brief booklst summarmm&mfbggﬁfmn provided, and a White House Initiative

feriariveiie L e syl

brochure. P

tool for foundatlosmesses pollcymakers communlty-based organizations,
schools, universities, and other interested individuals and communities actlvely
engaged in addressing the strengths and needs of Latino youth.

FY1998 Annual Performance Report on Implementing Executive Order 12900
highlights the federal government's progress in meeting the growing education and
employment needs of the Latino community. Twenty-seven agency profiles provide
information on education programs, outreach to Hispanic Serving Institutions (HSls),
strategies to recruit Latinos for federal employment and future investments for
improving and expanding education and employment opportunities for Latinos. A
federal point of contact is also provided to answer questions pertaining to specific
programs and activities.

2000

Latinos in Education provndes a snapshot of information about Latinos in our
nation's education system from early childhood through graduate and professional
education.

Testing Hispanic Students in the United States: Technical and Policy Issues
report and Executive Summary seeks to bring attention to the growing crisis of
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Hispanic students in public educatlon to the nation's leaders, and provides guidance
to the nation and the States on taking the necessary steps to rectify the conditions
that allow Hispanic students to be wrongly measured and unaccounted for in their
own schools.

-Educational Standards, Assessment, and Accountability: A New Civil Rights
Frontler summarizes the White House Initiative's 1999 four pagt.sefies of policy
seminars on assessment practices and the impact on Latino |gt##ers. The seminars
focused on such issues as the role of educators in deve ‘ggln?gwa
practices for all students, including Latinos; the issue ofEingeEy;

how state and Iocal policy makers are currently implefEgER

i

systems.

What Works for Latino Youth (second edigieiiE;
programs that work for Latino youth. Th'@@% (o]
program descriptions, and evidence of e }_@‘ef s to facilitate networking and
information sharing. It is intended to#e a foundations, businesses,

policymakers, community-based q; __’g,anlzatieﬁs schools, universities, and other

interested individuals and compigsales actively engaged in addressing the strengths
and needs of Latino yout W{WQ

d:-vuhw e iy
--------

e

umu o
o v epeate

FY1 999/2000 E%Lw&mance Report on Implementing Executive Order
12900 highlights aral government’s progress in meeting the growing
education and emt ent needs of the Latino community. Twenty-six agency
profiles provide information on education programs, outreach to Hispanic Serving
Institutions (HSIs), strategies to recruit Latinos for federal employment and future
investments for improving and expanding education and employment opportunities
for Latinos. A federal point of contact is also provided to answer questions
pertaining to specific programs and activities.

Excelencia para todos: Excellence for All — The Progress of Hispanic Americans
in Education and the Challenges of a New Century—A speech by Secretary of
Education Richard W. Riley on March March 14, 2000, at Bell Multicultural High
School in Washington, DC. Secretary Riley discussed the importance of education
the nation's Latino community and outlined five chailenges to build on the progress
that has been made to improve the educational attainment of Latinos.

Excelencia en Educacion: The Role of Parents in the Education of Their
Children Paréntal involvement Tool Kit provides community-based organizations,
schools, and advocacy organizations a step-by-step guide to stage a community
conference to help Latino parents understand how to guide their children to success
in school. The guide provides a directory of education resources coming the federal
government and numerous national organizations and tips sheets for Latino parents

sl




that summarize the various ways they can become more actively involved in the
education of their children.

Creating the Will: Hispanics Achieving Educational Excellence describes
current efforts and proposed actions to address Latino educational achievement
from pre-K through graduate and professional education. Recommendations will
speak to how parents, govemment, community-based organizafions, schools, and
businesses can work together to expand quality education proBfIfiS and services to
the Latino community. The report also includes recomn;lgd HESor 4

Administration. == S
| | faads
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