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PRESIDENT'S ADVISORY CO:MMISSION ON 

EDUCATIONAL EXCELLENCE FOR HISPANIC AMERICANS 

By the year 2025, Hispanic children will make up 25 percent of the school-age population. 
In the nation's largest states-California, Texas, Florida, and New York-Hispanic$ already 
have reached that level. Addressing the educational needs of the fast~st growing community 
in the United States-the Hispanic community--is vital to our nation~~st. 

·---· 
Ensuring that Hispanics achieve educational excellence is in ~t~·;:ll·-H~~~ 
As their numbers grow, Hispanics will continue to becom ~..: · 
in school and college classrooms and in our workplaces • 
new wave of students entering our classrooms is vital to : 
being and enriches our cultural and linguistic resources "iS­
improvement efforts continue to focus on increasin ·-· iev nt for all our young 
people, to fail a growing percentage of our stud . -::.. be to undermine these 
efforts to improve education as a whole. -~-.'f~'!' 
Since 1990, both Republican and D~i-:- 'dministrations demonstrated their 
understanding of this fact. by signing e~tiv , rs focused on improving educational 
excellence for Hispanics. With each ~tive er. a Presidential Advisory Commission 
was established, supported by'a w;a. iil::Ruse Initiative staff housed in the U.S. Department 
of Education and reporting to_l.ll§t: w se, the Secretary of Education, and the nation. · 

•-WI~,,,_- , .. ,.,..,,._ 

In 1994. Presideniecr. -~- ~utive Order 12900 and appointed the current 
Commission. During . -.r;-. Commissioners, our nation has recognized that to keep 
America strong, ~ ·::_st p . .. all children-including Hispanic children-with a high­
quality education:~ : -· soBre Clinton. Administration has crafted a significant federal 
leadership role tha·: - ·~ ~ yond contributing federal dollars. This Administration-and 
we, as the President· .. :.:~sory .Commission-have worked to engage the general public 
about this need by higfilJghting what is required to improve the educational achievement of 
Hispanic youth. The Commission gratefully acknowledges the President's support for its 
work and for the freedom we were given to pursue a powerful agenda on behalf of Hispanic 
children. 

In fulfilling our responsibility as a Commission, we produced our first report, Our Nation on 
the Faultline: Hispanic American Education. Released in 1996, the report presented data, 
research findings, and a wealth of information collected in town hall meetings held across 
the country. The report documented the exponential demographic growth of Hispanics in 
America and described both the serious shortcomings of the education system in serving 
Hispanic Americans and the resulting educational achievement gap. The Commission 
issued a call to action urging local. state, and federal policy makers to take deliberate and 
immediate steps to improve the educational achievement of Hispanics and thereby pull this 
country back from a dangerous educational faultline. 

This report is not the last word on what concerns Hispanic Americans. On the contrary, this 
report is just the beginning. -Our Nation on the Fauftllne: Hlsp811ic American Education, Presidenfs Advir.ory 
CDmmission on Education•/ &t:ellence for Hispanic Americans, 1996 
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Four years haoe passed sinee we released our initial r=epert, and while some impoftant steps 
have-been-taken, still the ~certed national action necessary to raise this level of 
educational achievement has materialized. What we need is people in every sector at 
every level addressing the needs of Hispanic students as they work to support a quality 
educ.ation for all children. 

We have witnessed local activities and efforts, and, at the federal l~l~ven years of an 
Administration committed ·to addressing educational excellence .. -!if..emr children. People 
across the country--parents, students. educators. communJ~ a~ e'1Pted officials, 
business leaders, foundation officers, and federal gov.~l':iefii.~~'tatives-have 
responded with action and have asked how else they ~ res~bility. Much has 
been accomplished, but there is still much to do. There~e a sense of urgency to 
resolve the educational achievement gap for Hispanics. ~remental improvements 
will not be enough. Hispanics' population growth an-ea~chievemen~ gap require 
quantum leaps rather than small improvements. ~te, I! d . ilf and national leaders 
musA ~ully commit themselves to the task. .:'ff!/§~~ · 
~;;Ct ~·-- -·· ·:r-· 

Th~ firs~ ste~ to clo~ing that ga~ is. to believe.~ ir~h expectation~ a~ for all students. I 
believe 1ntelhgence 1s equally distributed th~~hout-: · rid, but opportunity 1s not. And the 
same is true within our own country. -Pr~William~ton. vYhite House Strategy Session on Improving 
Hispanic SIUdent Achievement 15 June 2000 .~~~~ 

.. 
m - .. has chosen to go beyond the multifaceted 

recommendations pres~ •. , M•-~ firs~port and to lay out a more targeted plan of action. 
To this end, the Pre~l@~ s~-ssion on Educational Excellence for Hispanic Americans 
challenges the na~~eet ~!lowing challenge: · 

~~-=s~ ..s· 
Raise the educatl · ·-nnance of all Hispanic students to the same level of 
achievement as oth 'ents in America by the year 2010. 

~: . 

What will it take for our nation to respond to this critical challenge? It will take recognition of 
the problem; proven actions that will close the achievement gap; replication on a larger scale 
of effective practices and solutions; high expectations; targeted technical assistance; and a 
determination that Hispanic children deserve the very best this country has to offer. It will 
take unprecedented public will to reach this challenge. *' 
But how do we create the will-individual and political-to address the needs of this growing 
population in the United States? The Commission has struggled with this question, and in 
our effort to support and motivate partners nationwide. we have sought to model the 
practices we believe must proliferate · across the country. We know the Hispanic 
community's assets as well as its needs in education, and we know what works to improve 
Hispanic students' educational achievement. We are convinced that emphasizing academic 
achievement and focusing on the dramatic results achieved .bY students, families, schools, 
and communities that have high expectations for all Hispanic students are key to reaching 
the challenge. 

We can create the will by searching out and connecting people who take responsibility for 
this challenge; by bringing attention to Hispanic success; by supporting and expanding those 
efforts; by reinforcing people's commitment by acknowledging their work; by balancing our 
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attention on unmet needs as well as success; and by refusing to accept failure. The 
challenge must be met We have been privileged during these past seven years to meet 
people who do this every day. Their numbers are growing. 

This. report is offered to those who stand ready and willing to act. The Commission offers a 
targeted plan of action that addresses early childhood through graduate and professional 
education. It is intended to challenge the reticent to act now. It w_ill ~ke the collective 
commitment and concentrated action of every sector to raise the ea~nal achievement 
of all Hispanic students to the same level of excellence as other~ii.iii:!hts in America by 
2010 ·~ ~c: - .a. 

.......... ... :::""'"'JJ;~~ - ..;F~-_::;.· 
Accepting this challenge begins with recognizing the manyiifQf}lisp 'students bring to 
the classroom. Parents, students, teachers, school ~ators, elected officials, 
community activists, business leaders, foundation officialm:· emment representatives 
all must be active leaders in meeting this challenge. Witb. ttfe ration of these partners, 
we will demand accountability by the educational - e-"stud"!lts ~ seIVes. We will 
provide safe and well-built sdlools with access to_M · academically strong teachers 
who believe in the future of all their students~~ - at provides students with the 
reading, math, and science skills that prepare.BID;'ifoSi9her education and the workforce; 
and information on accessing and affordi~~i§~9tration. 

We urge the public and private leaded'Ot th~ion to partner with others to bring sharp 
focus to and support for the educati~ispanic youth. The future of American democratic, 
social, cultural, and economic.J2.msp~es on the development of the full potential of its 
people-including Hisparf. . clftm--.-we must not-tolerate inaction. Our country 
demands it, and our chi . ge i~- · 

.. u:~~ ._.oet:;i 

:m- ~ .d':....£" '7..:..:, .. _ 

~~- ~7~ 
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Guillermo Linares 
Chair 

Sonia Hernandez 
Vice-chair 

3 



Table of Contents 

Introduction 

Overview: The Condition of Hispanics in Education 

Each Sector Can Help Students Achieve 

Early Childhood Education 

K-12 Education 

Undergraduate Education 

~~a 
Graduate Education .G'.fi-;;i · 

. :.::.=-..:::;:-~ 

Ten Things the Next Administration MustD~:&..:?' 

Creating the Will 

Endnotes 
··~ 

.a :=::: 
.,,,., :'..:=" 

·-·~~¥ ~.~-· 

·=~~­'·€§;:~~-
~~ -::'.:=.="~ 

Appendices -~~-::- ==--= 
v 

-.., 

A. Executive 5!:&~_1290~' 
B. President'~ry~:4fihmission on Educational Excellence for Hispanic 

Americans ~v and White House Initiative staff 
C. Latinos in Ed.aiiim' factsheets 
D. Annotated Bibll'89raphy of White House Initiative publications 

4 



The choices and decisions we make about Hispanic education in the U.S. today are choices we make 
about the future of the United States itself. -President William J. Ointon. White House Strategy Session on Improving 
Hispanic Student Achievement. 15 June 2000 

. . 

Introduction .dU 
The Hispanic experience is multinational, multicultural, ao.Q~"1 "i"S::~'=1~me Hispanic 
families have been here since before the United States a --=--d many others 
arrive here daily. These key characteristics embody o ~the greatest cultural and 
historical legacies on this continent. The faces of Hispa · ers and movie stars are 
becoming more prominent, political candidates are r~ i - (iii by using the Spanish 
language in their campaigns and are actively cou~ His?ifnic vote, and the Hispanic 
community-as well as its economic power-is g_aSiffEz~-

~ ~~.:;r 

Despite the long history of Hispanics in _!hi ~·~~~~t enough decision makers fully 
comprehend the educational condition .. -51 Hl - . Too often, discussion about the 
educational achievement of Hispanics.~pes i5itingual education, the high dropout rate, 
or the impact of immigrant student~!? these issues are important, they do not capture 
the whole dynamic. ·.::··~...§.. 

...=~;:.. i:~:;:-
·-lt.'ff"'--4 ~· _,...,.._. .,. __ ""' .. \:C... .-..... 

Hispanics have made .:...sr,,-· · ""' _r]}ain?in education over the last twenty years, but as a 
group, they continu£i:'~ lag miind their non-Hispanic peers in terms of educational 
achievement. Ov~"?J~~st ~~ years, President Clinton charged the Commission with 
working to inform;.. • · . .. . ffective practices by others making a difference; to foster 
partnerships among · -· ently wor1<ing in these areas; to motivate action; and to serve 
as an example for tho -· --mmitted to getting involved has made this clear. Since 1997, the 
Commission and its White House Initiative staff have accomplished the following: 

• Advised. the Administration throughout the Commission's tenure, f!lOS~ notably by 
encouragin_B the Administration to respond to California's Proposition _22Lj~ 
arasticallvCL iled bihn ua rams); wof'King with the President's staff on the design 
'and implementation of the Hispanic aucation Action Plan; collaborating with the First 
Lady's staff to bring the national spotlight on Hispanic youth; assisting. Secretary of 
Education Richard Riley on "Excelencia Para Todos: Excellence for All-The Progress 
of Education for Hispanics in the United States and the Challenges of a New Century;" 
and working with the President's staff on the White House Strategy Session on 
Improving Hispanic Student Achievement. 

• Worked with 26 federal agencies to increase their awareness of the assets and needs of 
·Hispanics throughout the nation; to improve their outreach and programmatic activities; 
and to develop a reporting system to evaluate their activities and efforts to improve their 
education and employment efforts on behalf of the Hispanic community. 

• Created a national conference series, Excelencia en Edu.caci6n: The Role of Parents in 
the Education of their Children, hosted in six cities across the country, including San 
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Antonio. Los Angeles, New York City, Chicago, Miami, and Washington, DC. At each 
site, local community-based organizations, school districts, elected officials, and national 
corporations and federal agencies worked in partnership to provide Hispanic parents 
critical information about their children's educational well-being. Each conference 
reflected the communitYs strengths and needs, offered resources to support a high­
quality education, and facilitated partnerships to sustain improved educational 
opportunities. 

• Developed policy seminars on specific education issues to .mfot..:::-- · ' ~--~· staff, policy 
makers, and others about the condition and context of · · w -tion. Seminar 
topics included the Hispanic dropout crisis, Hispani g In- 'ons (HSls), the 
benefits of a multilingual workforce, ear1y childhood edtJa ··- graduate education, K-16 
biliteracy education strategies, and educational::.- assessment. and 
accountability. ~~ .. F 

-~ -
• Produced publications, such as Our Nati'~·ault Une: Hispanic American 

Education; What Works for Latino Youth ~ffild.~nd editions); fact sheets on the 
Condition of Latinos in Education; .IsPtiff~nic Students in the United States: 
Technical and Policy Issues; an ~~al 1pd summary data of Hispanic-Serving 
Institutions (HSls); HS/s: Servin~ Community, Serving the Nation infommtion kit; 
Education Standards, Assessm.Accountabilfty: A New Civil Rights Frontier issue 
brief; Latinos in Higher .Edifij;Jlion- · eyond issue brief; and Federal Agency Reports 

,,.itfii, ... ,4-----... 
for FY1998 and 19~~·nd~B). All of these publications are on a web site for 
Public access. ~-... ~:= 

affF -·-. ..~ :==-:r~ 
-~~- = .... r;;;;..~ .. ~. .::.-µ;JI: 

• Facilitated pa~~W' activities with corporations, foundations, elected officials, 
and organizatio . ·-~ , · • ng .Univision, Procter and Gamble, AT&T, State Fann, W. K. 
Kellogg Foundati~? Foundation, Hazen Foundation, Educational Testing Service, 
National Association of School Boards, the Association of Hispanic Advertising 
Agencies, New America Alliance, National Hispanic Corporate Council, the 
Congressional Hispanic Caucus, and organizational members of the National Hispanic 
Leadership Agenda, to support and extend their efforts to improve educational 
opportunities for Hispanics. 

• Served as a resource to individual members of Congress, as well as to the 
Congressional Hispanic Caucus. the Senate Democratic Leadership Committee on 
Hispanic Affairs, and the Republican Steering Committee on Hispanic Affairs. 

• Traveled throughout the country and addressed educational issues, always with a focus 
on Hispanics, in an effort to educate and engage more people-as individuals and as 
communities---to_take action to raist::_ tbe educational achievement of His?nics. , . 

• •:<hl ..--<nt ¥1~ . . f o--a 1-~ ~ ~~ U.L-crvvvfU~ --4u't ~ 
Through its work, the Commission is convinced that dosing the educational achievement 
gap for Hispanic students and providing exce/encia para todos--€xcellence for ·an, as 
Secretary Riley advocated .in March 2000-are possible with national commitment. The 
intensity of activities, the number of people, and the varieties of sectors that have· engaged 
for the purpose of improving Hispanic educational achievement are growing. This report is 
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offered to suppoit them and the army of advocates and educators who will need to step 
forward to complete the work by 2010. 

Eliminating the current educational achievement gap aniong Hispanics and other groups 
while raising academic success for all children is a profound ·challenge. Given the rapid 
changes in the raci~I and ethnic composition of the U.S. population, immediate action is 
required to find constructive paths to accelerate and improve the edu io.nal achievement of 
Hispanics today to ensure and strengthen the nation's human ca · - the future. It will 
take coordinated and compelling effort by every sector to ra~e _ - · rll!. performance 
of all Hispanic students to the same level of achievement _ _ ··:. __ _:"'L=tn America by 
2010. 

This report begins by providing data on the current edu dition of Hispanics from4'.: 
early childhood through graduate and professional e tion then offers strategies fo~ 
multiple sectors-parents, schools, communities, --te sector, and government-to 
improve Hispanic eduGational achievement. Th - r parents include actions that 
family members can adopt; .strategi_e~ for schp~: ~-;-;activities fC?~ teachers, princip~ls, 
counselors, and school d1stnct adm1mstral;. ;ii§~ for communities target commurnty­
based organizations; strategies for the ·. ate ~r include actions that businesses and 
foundations can adopt; and strategi~" · government include actions that both state and 
federal government can adopt. ~:;;,:'"$:.:. 

..... JI?:;'- -:..- .. -;,:;. .. 

In delineating these ~~e -.... , mission begins by recognizing the federal 
government's indisputaf)J~,ihip role in addressing the educational achievement of 
Hispanic studentaurir@at all Americans are well-served is a fundamental 
responsibility of tl1 . ~ I gaiffenment. However, the majority of education decisions and 
actions are at the s · :·-::-fk'f.E:i1al level. Education in this country is a responsibility across all 
levels of govemme~ll as all sectors and society at large. For this reason, the 
Commission proposes~j,lletion steps to engage the multiple sectors that directly affect the 
quality of education for Hispanic students. 

The Commission used the following five tenets in designing the strategic plan to raise 
Hispanic educational achievement: 

(1) All sectors-public and private-have a vested interest and responsibility to improve 
the education of Hispanic youth. 

(2) Recognizing the educational assets as well as the educational needs of Hispanic 
students is essential to ensuring that these children achieve educational success. 

(3) There must be a sense of urgency to resolve the educational achievement gap for 
Hispanics. Small, incremental improvements will not be enough. Hispanics' population 
growth and educational achievement gap require quantum leaps rather than small 
improvements. 

(4) The nation must adopt a coordinated and intentional agenda for action to raise the 
educational achievement of Hispanics to the highest level. 
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(5) The actions that will secure ·educational achievement by Hispanic students will 
strengthen the educational achievement of all students. 

Overview: The condition of Hispanics in education 

Today. Hispanics are the youngest population group in the Un es: one-third of * Hispanics are younger than 18 years of age, and they represen~p e 15 percent of 
the K-12 population. By the year 2015, Hispanics will be tha~ - in the United 
States {13 percent of the population); it is expected that ,;:"'·- , .. HiSiiii · will represent 
approximately 25 percent of the U.S. population. Califomi " · . , Florida, and Puerto Rico 
serve the highest concentrations of Hispanic student _ _ some school districts, 
Hispanics already are the majority. In other states, ~ s _ ia, North Carolina, and 
Tennessee. the Hispanic population is increasingly ~ · . ''2T . ,,., ... 

-
Whlle the Hispanic population continues to gr9Jie' _::;afional achievement continues to 
lag behind that of the rest of the nation. The ;t!~-.!Ji1's in· preparation between Hispanics 
and non-Hispanics become evident1"fi· kin~en and continue through high school 
and college. Hispanics' high schog~ · mpletmn:. rate (62 percent) has not changed 
substantially i~. the past several iff~l and their high school dropout rate remains 
unacceptably high {30 perce~ ·-:::-.::-€~ 

According to the Dee~#.~d~on, Hispanic students are doing well in some 
academic areas. Fo.E~mp~panics have earned more credits in computer science, 
foreign language,~.;. En~ than any other group. In addition; Hispanic student 
enrollment in colle~!,~ and academic programs has increased . 

........ ~__....,., . 

In postsecondary ~on, Hispanic enrollment and oompletion have increased 
substantially over the ""ffist twenty years. Hispanics make up almost 15 percent of the 
traditional college-age population and account for 11 percent of postsecondary education 
enrollment. However, Hispanic students take longer, on average, to graduate and do not 
complete college at the same rates. Moreover, Hispanic college students tend to be 
concentrated in several key states (California, Texas, Florida, and New York} and at a small 
number of institutions identified as Hispanic-Serving Institutions (HS ls). Hispanics doubled 
their representation in graduate education~ from 2 percent in 1976 to 4 pereent in 1996, and 
represent approximately 8 percent of first-year professional students. 

The educational achievement gap between Hispanic students and their peers is the result of 
multiple factors. &roong __ the_m__~re low expectations by sc~r.epared 

11 
,t ~ch~rs ~nd _ac;tmif:!i~!~tors; limitoo __ coon:J~?!J2n ~..fil9Jlg_sdiools,_p_arents!_~r:i~ .. ~f!llJlUOities 

\ ~.r'Jj .. ~o~_J:)eha~f of students; i?°veffy--:-tracking in~~-!!O~~~~~~!<?_?'~~~~-~~ -~-~der-representa~on in 
0 LI, early ch1ldhoocl ~f.luca~1on-Pr0Qrams;_Jll')d _1~ola_!ion m resource-poor schools. Further, the 

(1( 
0 

' assets ~child brin ---· sroom such as fan"uage, are not universall ~ 
active participation of parents in the education of their children 1s no facilitated: and 
·educational assessments, often in the form of tests, are Incorrectly used to make decisions 
that negatively impact the student. These factors c.ontinue throughout the educational 
pipeline, from eariy childhood through graduate and professional education, and result in an 
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._,""'-, ...... _ ..._._.._._ - . --

educational attainment gap that is unacceptable to the Hispanic community and the rest of 
the nation.1 More detailed statistics on the educational condition of Hispanics are provided in 
Appendix C. 

At a time whe·n Hispanics are the fastest growing community, the nation is also facing a 
wor~~ng_Jeecher shortage; increased demands for accountability along with higher 
sfandards and experimental approaches to education r~!.o~: i"1:~1~s in education 
funding; and in ttie Information age, an urgentneed to use advan9.~fmology. Against 
this backdrop, the nation's greatest asset is human capital. ~e to improve 
their educational achievement, and parents, educators, bu~ss ··-· • ected officials, 
and government representatives must help support the • - .-. ex nee of Hispanic 
students to achieve educational excellence. 

-~-~· ·:-(.~ ::,....-:::-
..:iij~.:.. 1:~ .. -----Each sector can help Hispanic students achiev~¥" if~· 

.s -~~ .:t!:~ 
Fostering high Hispanic student educational .aQ.!f~t throughout the entire educational 
continuum requires the following elements: tif.. ~j)1? 

' -- -
( • .J:igh aca~emic standards for H~··:.:J..c students, paired with the resources to ensure 
- - that all children can r~-.. ~~ 

• A high.quality teac;::b~...With gtrong skills and rich academic experience, 
engaged in con_!ialiJs p~ional development, and prepared to teach 
linguistically ~rai~erse students. 

~.-ffi"~e"" 
• Teaching practic~ecognize and make use of the diverse cultural and linguistic 

assets students b.fo the classroom. 

• Hispanic parents engaged as active partners and fulfilling their pivotal role in the 
educational success of their children. 

• High expectations and a culture of success for Hispanic students that encourages high 
educational aspirations and achievement. 

• Financial and other support services that will make postsecondary education 
accessible to Hispanic students. 

Everyone--every person and every organization-can play a role in ensuring a high·quality 
education for all students. To close the educational achievement gap for Hispanics will 
require broad national commitment and active engagement at all levels. 

We know that the achievement levels can be raised. The question is whether we have the will to 
do what we know works. If we're going to set high expectations of students, we must have high 
expectations of ourselves to do what it takes to make sure all of our students can make the grade. 
-President \Mhlam J. Oinlon, White House Straleg'/ Session on Improving Hispanic Student Achievement, 15 June 2000 
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There is no single solution for resolving inequities and gaps in educational achievement. 
Just as the educational achievement gap is a result of many factors, so too is the solution. 
This report highlights some of the strategies families, educators. community-based 
organizations, the private sector, ·and government can adopt to help raise the educational 
achievement of Hispanic students to the level of other groups in the nation. 

The following section presents a brief synopsis of the educational CQEJ,.di · n of Hispanics at 
points along the education continuum-from early childhood ed - .;. .• to graduate and 
professional education-as well as specific strategies that ha~~ __ p significantly 
increase Hispanic educational achievement ~..sr.. ~==-=.:.-=-::..-

~ •"'-11 ~r,o;:;r -- ~.:~ -
Early Childhood Education ~ . 

We now know that it is absolutely imperative that we.J.l!:!t ~ n _ erful and sustained focus on 
the early years--birth to five-before children ev~first ~de. -Richarrl Riiey, Sea-etary, U.S. 
Department of Educallon 4--s.:~-~-!j--~-~ 

•"fll"-• ~I 
;:;;r .. -=~ 

The Picture Today ... ...... 
"":w~ 

- .. --..::::=- =----" -:_::" ~~ 
. .... "'!i~~ ·-- ..... 

The first three years of life are critiSiiJ~ estaifi1fffilling the foundation for learning and for 
future physical, social, emotional.~nitive development. In 1998, 10 percent of 
Hispanics in the United ~,!ates..w~ than 5 years old. Early childhood programs 
prepare children for e<;L~ t~ing learning and socialization skills; they may 
provide related serv_g_~..g children's psychological and health needs. Hispanic 
children under ag& le~ely than non-Hispanic children tu be enrolled in ea~y 
childhood educatfi · ra~ln 1998, only 20 percent of Hispanic 3-year-olds were 
enrolled in early ctl .:.~~rams, compared to 42 percent of whites and 44 percent of ___ ,..,..__,..., 

bl k 
__ n_._ 

ac s. -~oo:: 

While the enrollment gap closes at kindergarten (age 5), Hispanic children are less 
prepared than their peers for elementary school, largely because of their lower enrollment 

. rates in early childhood programs, such as Head Start. Although Hispanic children are 
,A overrepresented in families living in poverty, they are underrepresented in Head Start 

if? v . programs. In 1998, the Hispanic child poverty rate for children under 6 years of age was 36 
percent. Yet in that same year. only 26 percent of children served by Head Start were 
Hispanic. This affects their educational experience throughout the K-12 system. · 

Why are Hispanics less likely to be enrolled in early childhood education? Private programs 
are too expensive, few government-funded programs exist in Hispanic communities, many 
parents are not aware of the programs or the services they offer, and other Hispanic 
parents prefer to keep their young children at home. 

The Bottom Line: To secure educational excellence by Hispanic students and raise their 
achievement to the level of other groups, our top priority for early childhood education must 
be to ensure that all children enter school ready to learn by providing universal 
opportunities for Head Start, kindergarten, and quality early learning experiences iri 
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schools. Meanwhile, parents need to encourage their children's curiosity and creativity. 
They also can prepare their children for school by familiarizing them with numbers, letters, 
and rhymes. 

What can each sector do to increase Hispanic participatio*arty childhood 
education and enrich home experience so Hispanic child~en -~-school ready to 
learn? A Jr~~~ -- --- :" ,,.9' .. ~~01,,. • .:" 

•"::=:. ~ ~ '.~~,..,:;-
Parents can: ff~ · :;:::::· 

E ... -. 
• Recognize that they are their children's first teachers~nce that role by singing 

to them, telling them stories, asking them open~d ~ons, and, most critically, 
reading to them every day, either in English o .. ~.' of both. 

• Provide a safe, enriching, and stimulati~g w...ror their children. 
Zt . --...... !Mt 

• Become partners with school pe;e1 g[C~mmunity organizations as early as 
possible in the educational proce~;._s· -.::::-

~ ..... ...:=:... 
-~-~-

• U~e school and co_mm._gs30 learn about services and to ensure that their 
children are benefit1~~:;;;;-·1 '!"' ered. 

-~=~ 3~-­.. ,,;:;::.- ~c:= Schools can: .-:--·~ ~s: ~~"!J§t __ ,.., 

• Create school:~ .... o:,,,.~~s or partner with early childhood education providers in 
the community ~~;~nic children to better prepare these children to learn the 
skills they will nee.e ready for education. 

• Extend the school day and school year, provide comprehensive, community-based 
parent education and family support programs, and serve as a gathering place where 
parents can share common experiences. 

• Include Hispanic parents in teacher training programs so they, too, can learn skills to 
help their children at home. · 

Parents as First Teachers (Chicago, IL) 
The Parents as First Teachers program was developed in partnership with the Chicago Public 
Schools and El Valor (IL), an organization dedicated to enriching children and strengthening 
families by providing early childhood education while helping parents become involved. The 
program trains selected parents in El Valors Head Start Program to work witll families that have 
children between 3 and 5 years of age. Through this home visiting model, El Valor parent-tutor 
mentors provide educational enrichment for children and support parents as tlleir children's first 
teachers. This early investment in Hispanic youth by the public school system has resulted in the 
improved academic preparation of students. The school has seen more active involvement by 
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parents in their children's elementary education and an increase in their willingness to ask 
questions and to participate in school activities. 

Community-based organizations can: 

• Provide more extensive and targeted outreach to the Hispanic community in an effort to 
expand awareness of and encourage participation in ea .. ~hood education 
programs. .-£ ~~.. ~;... -= ~-:m~utt= 

• E~cour~ge service providers to offer ~ilingual s~rvice6illt~articipation of 
H1spamc parents whose first language 1s not English. ~~~ ........ -m 

• .More closely link the home experience with th~;;~fii't£a experience by adding 
center-based parenting education classes a~e v?lfs to the early childhood 

Program. ,. - $"';.;.-_ 
·==~ Jle,, .. . .:!?. == 

§:: ·-··· --• Provide comprehensive community-t:!_a~o .:@"~ support and parent education 
programs for Hispanic parents and t~chiljiftpBeginning at birth. 

~ _,·~--
.~=- ·!::,~" 

~eilE 
Parent Chlld Education Progr~111-A~ (San Antonio, TX) 
This program provides a cq~ · iv~unity-based nine-month intensive parent education 
program serving low-in_ --:.. . ·c families with children less than 3 years of age. Parents 
attend weekly pare~ss ~ild growth and development, toy making, field trips, and 
holiday celebration~· ,re ma~are of community services, such as health, nutrition, mental 
health, literacy, ancf~. · LS,!in~ld care and transportation are provided. Other services include 
monthly home visits t6;~f videotape parent-child interactions. 

~~ 
Compared with a con~;oup, mothers in AVANCE's program provided a more organized, 
stimulating, and responsive home environment; provided more developmentally appropriate toys; 
interacted more positively with their children; initiated more social interactions with their children; 
used more consistent praise; spent more time teaching their children; spoke more with their 
children; used more developmentally appropriate speech with their children; and were more 
encouraging of their children's verbalizations. The results suggest that as they enter school, 
children of AVANCE participants will be better prepared to succeed. A follow-up study of AVANCE 
graduates revealed that 94 percent of the children graduated from high school, and 43 percent 
were attending college; 60 percent of the parents returned to sdlool. AVANCE has 80 
comprehensive family centers located in schools, churches. and housing projects throughout 
Texas. 

The private sector can: 

• Provide on-site childcare in the work environment to support active parenting. 

• Offer access to informatior-i about parenting and provide pre-tax childcare funds as 
employee benefits to encourage Hispanic employees to enroll their children in early 
childhood programs. 
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• Support comprehensive family centers located in or near a school. 

• Serve as board members of community-based organizations that support families and 
young children. 

Mary's Center for Maternal and Child Care (Washington, DC) .~ 
The center's mission is to provide holistic and culturally responsivElJle-~ to omen and 
their families, recognizing the critical importance of women's soo~ d emotional 
well being. The center was founded in 1988 to address the o - • · 1n • nds for 
bilingual, culturally sensitive heath services in the District of ~a. The"women and children 
who come to Mary's Center are members of families with lo . · :4_and no health insurance. 

···---­-r~:::rr 

Mary's Center serves many Latinas with comprehensiv~ly-clijfered services include not 
only improved access to prenatal and pediatric care~E!l!§umerous other related services. 
For instance, the chil.d devel?pment pr~gram prov~§~. advocacy, psychosocial 
support. and translation services for children up ~#~age. The teen program sees 
adolescents for primary health services. preg~a~~tion counseling, and education 
services; the education/employment progra€itvvorli~i1rjfrevent school dropout and offers 
alternatives programs and follow-up. ..:§;... ~~~·· 

---··--·-----·--·--___ ,_:::l:~ 

. --· ·~;;~5~ 
G t ... ~~ ~~=~ ovemmen can: .. ,e...E~§. -.::-~ 

...a:e::-----~.::=== 

• Promote and e~ th;Jlfability of family literacy and early childhood programs, 
such as Ear1y:j~~~:...He ""· art, and EvenStart programs for Hispanic parents and 
children from h~f#.igGVen in Hispanic communities . ... , _____ ..,,.. 

.. llQten,,,. ... -

• Fund research, ~·~practical applications, and promote dissemination of effective 
practices and proven ear1y childhood community-based models serving the Hispanic 
community. 

• Establish one-stop family centers in Hispanic communities that provide bilingual 
information about government-supported (e.g., the Education Department, Health and 
Human Services, the Department of Labor, and Housing and Urban Development) early 
childhood development and family programs. . · . 1 ~1:; 1 ~ .-, ·? 

HUD, HHS, and the White House Initiative on Educational Excellence for Hispanic 
Americans 
The Department of Housing and Urban Development (HUD). the Department of Health and Human 
Services (HHS), and the White House Initiative on Educational Excellence for Hispanic Ameri~ns 
are collaborating to provide English and Spanish language materials and educational forums to 
parents of young children through HUD's Neighborhood Networks and other community-based 
programs. Parents receive information on earty brain development research, parenting tips, how to 
access child care subsidies and tax credits, how to choose a child care center, what Head Start 
has to offer, and other family supports. This effort is being implemented in six Hispanic 
communities across the country. 
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Elementary and Secorldary Education (K-12) 

The Picture Today 

The elementary and secondary school years are a period of profound growth and 
development which provides the foundation for a successful educational experience. 
Today, Hispanics account for 15 percent of the elementary school-a1J!! ulation (children 
between the ages of 5 and 13) and 13 percent of the grade 9-12 on. By the year 
2030, Hispanics will account for nearly 25 percent of the K;.1~ pulation. This 
projected increase will challenge the nation's education sys.J6f. 1ven Hispanic 
students' traditionally high dropout rate and limited acade .. rat~r college.8 

----
Compared to twenty years ago, Hispanic students have=-~ their overall academic 
preparation. though they still perform less well than.Ji@~r" p~f other races/ethnicities. 
Despite increases in the number of upper-level co pan~ high school students take, 
they still earn fewer credits in history, science, a.g-: tics than other groups. In other 
areas of achievement, Hispanic students ges- t performing at the level of their 
peers. For example, in 1996, the averaae . . . . ~Hispanic students age 17 on the 
National Assessment of Educational P~ss ..:......... · ) were well below those of their white 
peers in math, reading, and scien~isparTIC students consistently perform below the 
national average on the NAEP. .-:':"'''"" nine, Hispanic students lag behind their non-
Hispanic peers in reading. .!le~ :....~ .. - •. ~and science proficiency. This lag continues 
throughout K-12 educati9.~·· -:::;;·r-__._... . 

Why is the acadenj~:ve~ of Hispanic students not improving? Low participation 
rates in early chil~edu [ti'lfi limit the school readiness of Hispanic students. Other 
conditions that ad~M-.:;:- the academic achievement of Hispanics in K-12 education 
include inadequate -·· · lf-1>reparation, segregated in resource-poor schools. insufficient 
parental involvement,' _ • of alignment between standards, curriculum and assessment, 
and instruction that is unresponsive to lang~age differences. 

;::_N ~ei::l4V··--i~ cJ,.vv-e_,,.«Z..(. 

Teacher QualitylT!~urrent teaching workforce is neither prepared to educate nor 
representative o :age... children today. Approximately 70 percent of teachers 
surveyed said they felt moderately or not at all prepared to address the needs of students 

. with limited English proficiency or from diverse cultural backgrounds. TJ:Ms may-be~ -ca-~ 
hJ-cl~ beca1:1se some teachers and administrators have lower expectations of Hispanic students. 

Further, while Hispanic students make up approximately 15 percent of public school 
students, only about 4 percent of public school teachers are Hispanic. The combined lack. 
of preparation and lack of Hispanic representation has profound implications for Hispanic 
students. Studies have confirmed that the most important factor in determining students' 
educational success is the commitment and quality of their teachers. The majority of 
teachers today who instruct Hispanic students report that they are unprepared to address 
these students' educational assets and needs. This. in addition to the lack of diversity 
among teachers educating Hispanic students. means that the educational success of 
Hispanic students will remain in peril. 
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Resource-poor schools: Hispanic students now are more segregated from non-Hispanics 
and are more concentrated in high-poverty schools than any other group of students. In 
1998, close to 50 percent of Hispanics in public education attended inadequately funded 
urban schools. Further, the nation's 10 largest central city school districts oollectively 
enrolled close to 25 percent of all Hispanic students. 18 percent of African-American 
students, and only 2 percent of white students. Being concentrated in poor schools with 
larger class sizes and crumbling facilities makes it even less likely Jt!l.~~ritical masses of 
Hispanic students will receive a quality education. Resources ma~erence because 
they influence the quality of teachers. materials, and techn~~~e quality of 
education a school can provide. -~~.:.:..~~~~ .. ~ .. ..,,.. - _._. .., .... JOI!... -

Standards and Assessment: To improve education ss, we must hold all 
students-induding Hispanic students-to high standard·- r, translating standards 
into curricula and teaching strategies is a major chall . ·th _ tx:>mes even more difficult 
when applied to English language learners. In t cas s, state education_leade_~ 
have compromised the educational future cir _ dents by making high-stakes 
oecisions, such as retention. prorriOTIOrl,Or hi~.ii90i. auation-'irijheii""zeano lmplement-
Jii§fi ~faiidardssupPorfecroy--·system~~~--ty·~ Rather tha-n-using- ~ests-to limit 
students' access to strong-academic p~am~ results should be used to direct the 
support, resourc~s. ~nd educati?na!~ices ro provide Hispanic students with the help 
they need to attain htgh academic fiifiuds. Test results should be used to measure the 
success of the school._~yst~ ~o~_f!le individual student. ··· 

,."";-...... ~ ... ·-·-··· 

Academic preparatio.Bf" ·n~ high school curriculum is a better predictor of college 
completion than te res o~ school grades.9 Yet because of the low expectations of 
school personnel· · :_rs. oB1JWselors, principals), Hispanic students more often than not 
are tracked into ge ; .... _ .. : __ ;:· s that satisfy only the basic requirements rather than those 
that provide a path ~jfif-year colleges or rigorous technical schools. More Hispanic 
students (50 percent)~ whites or African Americans (approximately 40 percent each) 
are enrolled in general programs of study. Further. only 35 percent of Hispanic students, 
compared to 50 percent of white students and 43 percent of African Americans, are 
enrolled in college preparatory or academic programs. 10 In fact, many Hispanic students 
attend schools that do not offer courses of study, such as Advanced PJacement (AP), 
international baccalaureate or honors courses. More than one-third (34 · percent) of 15- to 
17-year-old Hispanic students were enrolled below grade level in 1996. Studies confirm 
that retention in one grade increases the chances of dropping out of school by 50 percent, 
retention for 2 years at any grade level increases the chance of dropping out by 98 percent. 

The high school dropout rate for Hispanics is much higher than for other ethnic groups. In 
1998, 30 percent (1.5 million) of all Hispanic 16- through 24-year-olds were dropouts, more 
than double the rate for blacks (14 percent) and more than three times the rate for whites (8 
percent). Hispanics' dropout and high school completion rates have not changed 
substantially over the last ten years. High school completion rates for white and African 
American students in 1998 were 90 percent and 81 percent, respectively, but only 63 
percent for Hispanics. [NCES, Dropout Rates in the United States: 19981 

Nevertheless, Hispanic students continue to have high college aspirations. The percentage 
of high school seniors who were Hispanic and planned to continue their education at a four-
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year college more than doubled between 1972 and 1992, from 24 percent to 50 percent; 
during the same period, the percentage planning to enroll in a two-year program increased 
from 12 percent tb 20 percent. The percentage of white high school seniors planning to 
enroll in a two-year program remained unchanged (12 percent).from 1972 to 1992.14 

Parent Involvement: . All parents want what is best for their children, and Hispanic parents 
are no exception. In fact, many Hispanics immigrant to this CQIDt.~ because of the 
opportunity to gain a better life for themselves and their fami~nt parents defer 
to the school because they assume the schools know what i · . ·:._ Hispanic parents 
who have been here for generations but whose experience_ES...;['l"'ijQ" not effectively 
navigate the system for their students. Wrth limited pe~erie r success in the 
educational system, many Hispanic parents lack the in!i'a necessary to play an 
active role in their children's education. Thus, what is oft§'" tered at the family level 
is an informatio_ n gap, not a value gap. . · :.11~. ~ 1 ,r - · · ('1 

~ .. L 

~~:~~a~~: ~h~i':r,!~i~~~~: ::\_~~~~~~~~ ~~:i~~;ng~~~~ 
Learners (ELL), they do represent approajgiaii · · rcent of all students. nrolled in LEP 1 J)Jcu.vu£ 

programs, including bilingual educati --=--~nc:S .. 'lish as a Second Language (ESL) irv:u--- ~ -
programs. In addition, approximate~ · ~percem of students served by Title I, the largest ~/ 
federal program for elementary e n, are LEP. Rather than perceiving this as an '' ~ 
educational deficit to corre_g;:tt::shol.11 c !~ een as an opportunity to incorporate language ,..~ · 
into the educational ac;a~of=sfspanic students. In fact, Secretary of Education fi,M.Jf) 
Richard Riley arguru:L · n should strive to improve our educational system so ~ 
that every child - ak tviifnguages. If a child enters the system already speaking 
Spanish, why not·-: · it~ell as English? ~· / --=- I j -. f·~ e . l'j /V"t.C 

-:--:-';.~ (1~ ~T ~~ 

We don't stop ~~en we learn to swim. We shouldn't stop speaking Spanish 
when We learn ~giish_ -Julio Valella, Director of the Ob of Strategic Programs Educational and 
Produclivily Solutions at Texas Instruments 

One way to build upon the language asset a student brings to the classroom is to promote 
biliteracy through dual-immersion programs. Biliteracy is a powerful workforce tool not only 
in the U.S. business environment, but also in the global economy. It is not just for minorities 
or Hispanics, but for all Americans. Everyone can benefit from be_ing able to communicate 
in more than one language. 

It is high time we begin to treat language skills as the asset they are, particularly in this global 
economy. Anything that encourages a parson to know more than one language is positive-and 
should be treated as such. Perhaps we should begin to call the learning of a second language what 
it truly is-biliteracy. Secretary of Education, Richard Riley, March 22, 2000 f·' 

?, {,-....£.7 

0-""" 
, I ti..IA j" l~ '..\ .L 

In a competitive global economy, employees fully proficient in English and ~ have 
distinct advantages over those who speak only English. Because they bri~· skills, 
these workers have a eompetitive edge to get hired, they can speak to a wider range of 
customers, and in some industries, they receive better pay. This underscores the 
import~nce of collaboration between the business and education communities in preparing 
students to participate in this "new" global workforce. There are many ways in which the 
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education system is aligning itself with the needs of the business sector. and vice versa, to 
achieve the goal of a biliterate w9rkforce. Biliteracy programs have been instituted across 
the country and at all stages of the educational continuum-in K-12 programs as well as. in 
college and university curricula-and in the workforce development efforts of national 
corporations. 

achievement? 

Parents can: 

• Foster children's aa{uisition of their native language and of another language through 
family activities and educational experiences. 

• Become informed about the academic programs offered to their children {i.e., college 
preparation or vocational) and the implications of test use on their children's academic 
future. 

• Understand their roles. rights, and responsibilities as parents within their school system, 
become more knowledgeable about school governance, and consider serving on the 
school board. 

Parent Leadership Program-Mexican American Legal Defense and Educational Fund 
(MALDEF) (Los Angeles, CA) 
The Parent Leadership Program (PLP) began in 1989 with a goal to improve the academic 
achievement of Latino students through greater parental involvement in the schools and by 
helping parents become effective advocates for their children's education. The program is 
offered free of charge to schools with high percentages of low-income students, below average 
test scores and a need for Increased parental involvement. 

The training course is composed of sixteen modules through which parents will learn to inform 
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themselves, to participate, and learn to exercise their rights. These three components are the 
core and basis of MALDEF's leadtarshlp course. Parent participants will learn about the 
importance of their participation In their children's education, parental rights In schools, the 
administrative structure of schools. how to effectively solve problems in school bureaucracies. 
how schools are financed, holding elected school officials accountable, and guiding a child 
towards a 4-year college education. 

Perhaps most teiling about our program is what happens to the parent P-a»nts once they 
have completed the program. Several have decided to go back to $~ earn their GED. 
Others progress even further and are going to college and study~fore they 
could only speak to their children about. So while their involve~~~~program has 
made a dramatic difference in the education of their children ~ futu~e parents' desire 
to improve their own situation means increased financial sec·- economic mobility. 

"'?"' 
Schools can: · · .~ ~ 

• Improve teacher and staff communication with.~oarents and provide information 
on their students' educational progress an~~ programs and curriculum, as 
well as encourage parents to be involved i l~.jC["ivities . 

. ·- J'Ull"'' " ._....,. -
• Provide teachers with eontinuous p~sio.elopment so they can learn the skills 

they need to work with the stre':'.ii,iand needs of Hispanic youth; master the content 
knowledge necessary to make ~Kon interesting and challenging; and combat low 
expectations of Hispani~aent~k?, 

~,:;~..---= ~~· 

• Support a curricu~~cou"fages dual-language acquisition with appropriate 
funding and qu.~ staff.1=::-" 

Ji~--~ -·---..... ~ 
• Hold the sch~strators, and teachers, as well as Hispanic students, 

accountable for ~g the leadership and resources required for high standards 
learning, and ens·u~at a college preparatory curriculum is available to all students. 

' . 
• Create dear, measurable, and rigorous school accountability provisions accompanied 

by strategies adequate to build capacity, measure academic preparation, and provide 
support for Hispanic students. 

• Provide information to parents of Hispanic middle school students about the importance 
of college, the need for students to take the right courses to prepare for college, and the 
need to perform well academically, and organize seminars for Hispanic parents on 
paying for college and how to fill out college application and financial aid fonns. 

• End tracking and require that all students take college-preparatory courses-including 
the "gatekeeper'' courses of algebra and geometry-and encourage all Hispanic 
students to take the SAT or the ACT. Start a folder of teacher recommendations for 
each student beginning in the ninth grade. 

• .Improve and align curricula with educational expectations to improve the quality of 
education a student receives and facilitate their pursuit of higher education. 
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• Coordinate school-to-career opportunities for Hispanic students with local colleges. 
community organizations, and employers. 

HIGH SCHOOL ATIENDANCE INITIATIVE-J. Sterling Morton High School (CICERO, IL) 
Morton High School's Hispanic dropout rate has consistently ranged from 1 O to 12 percent over the 
last ten years. In atcordance with the findings and recommendations Of No More Excuses: The 
Final Report of the Hispanic Dropout Project, 1998. school officials deci.dd: e w attendance rate 
should be the first area adqressed as part of an effort to decrease the tf · anic dropout rate. 
The school created an Attendance Initiative for the purposei!· p · • attendance, 
reducing the dropout rate, and improving the graduation rat era~- . tatives called 
parents regarding all absences and sent mailers to parents; ·!S ~n · I administrators 
intervened to monitor students. In the first 30 months, averag.endance improved to 90.5 
percent; the number of students with 3 months' perfect attend__ . _ ased from 259 to 600; and 
the dropout rate decreased from 10.8 percent to 5.3 percent. ~ _M_ • 

Dual Immersion Program-River Glen Elemen an Jose Unified School District, 
CA) . - · .;'E° .=-

:~.. ...:::-- ~rlF' 
River Glen has a K-8 Two-Way Spanish lmi;nerstr>g?.~m where all students learn in both 
English and Spanish. The Two-Way Lang. l~on program provides an immersion 
model for English-speaking students a~ainte"fi~nce bilingual model for Spanish-speaking 
students. a-::::.. 

. ,...-~ . ·--- ~1-
Two-Way Language Imm~ a~el'hically based program in which the target language 
(Spanish) is used as th.~nstruction, not the focus. Monthly thematic units integrate 
the curriculum. mak~~;:lmf targ'.~guage more meaningful to the student. and provide the 
student with enou~~ure ~ctice, use. and extend his or her vocabulary. ,., _____ , . 

·--... ~- t "!"~~~ 

All units are introdti- "'h literature. Teachers use a reciprocal-interactive approach, 
allowing students to y participate in their second language growth. Other teaching 
techniques include cooperative learning, natural approach to second language acquisition, 
sheltered instruction, and activity-based small group instruction. Positive evaluations of a two­
way immersion program in San Jose after five years of implementation also have been reported. 

Community-based organizations can: 

• Partner with schools to encourage increased outreach and communication with 
Hispanic parents and the Hispanic community. 

• Provide after-school and summer educational opportunities for Hispanic students. 

• Form mentoring and tutoring programs to guide and support Hispanic students and 
share information with them to facilitate their education and raise their expectations. 

• Develop community-sponsored scholarships as well as ceremonies and recognition 
programs to reward Hispanic students' achievements. 
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East Harlem Tutorial Program (EHTP) (New York, NY) 
East Harlem Tutorial Program's mission is to enhance the knowledge, skills, and interests of 
children and youth in East Har1em and to foster their love of learning. The East-Harlem Tutorial 
program provides an after-school program (with one-to-one tutoring}, an arts workshop, several 
youth leadership development programs (Tutorial Internship Program, Young Adolescent 
Program), a summer day camp, a Mediaff echnology Education Program, and social work 
services. East Harlem Tutorial's primary and largest program is the Afte~ ~ci).ool Tutorial. This 
program offers individual tutoring in literacy building, math, science, co , - , arts, and 
personal growth, as well as homework assistance and career mentori · 

Academia del Pueblo/Hispanic Pre-College Project (St. P.. -
Academia del Pueblo/Hispanic Pre-College Project is a" - -based youth enrichment 
program created to increase retention among Hispanic studen~. _.:_tst through fifth grades and 
to direct students toward a future where college is p~. llitiift>gram uses such teaching 
methods as a language experience approach, w~ an(f small group and hands-on 
activities. The project feeds into the Project Succes __ ·ch provides students in the sixth 
through eighth grades with career and culturG"~e . academic enrichment activities, 
homework assistance, personal development ~·~ and skills to succeed in school. The 
Hispanic Pre-College Project also has a par§ co~t: Parents as Partners. This· educational 
program recognizes that parents are tt:!@~ildr~rst teachers and is designed to provide 
training assistance and support to Hi parents. Through bilingual monthly workshops, the 
program concentrates on t-each!~ effEi . __ renting skills a.nd r~inforcement techniques th~t will 
help parents strengthen th - __ s w__:: rtners in their children's education by creating a 
home environment that. sYJi · - · ng.~ildcare and transportation are available. 

~:~ ~·~ 

~ === ~=-. -··-=:'"'',,... ... .--... . 
Industrial Areas F . . ., n"iiiffi'ance Schools 
Begun in Texas in 199- ... -~.~ce Schools are dedicated to developing a constituency of parents, 
community leaders, an';! -"'tors working together to improve student achievement in low-income 
communities. There ar~w over 120 Alliance Schools in Texas, and a similar network is being 
created in Arizona. New Mexico, and Califomiawor1<ing with community organizations affiliated with 
the Industrial Areas Foundation, religious congregations, and public schools in poor and working 
class communities. 
The following examples are all Texas schools with almost an exclusively Hispanic population that 
have been cited by the State for outstanding academic improvement 

• Sam Houston Elementary School in McAllen, named an "exemplary" campus since 1998, used 
community organizing strategies in its approach to curriculum development bringing Latino 
parents into the discussions about academic standards and assessments. 

• Yselta Elementary School in Yselta has improved from a low achieving school in the early 
1990's, to a Mrecognized" campus with high levels of parental engagement. 

• Zavala Elementary School in. Austin was the lowest-i"anked elementary school in Austin when it 
joined the Alliance School network in the early 1990's. By combining high levels of parental 
engagement With the full-service school concept, now outpaces state and district gains in 
academic achievement 
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The private sector can: 

• Foster career-specific mentoring programs between schools, businesses~ and civic 
organizations in the community that reinforce the value of a high-quality education. 

• Partner with schools and local community-based organizations to create biliterate 
educational programs for all students. .~ .. d..I\. . 

. ~ 

.• ():rovide Hispanic employees with flexible work schedules ~~~!;,participation 
___.. in school events. ,.a:·.~ 77c ii#' 

~::::.&-~ 

•. Guarantee college scholarships for academically su~spaniZ'students. 
-=-~ 

.. ,,,,~,.-·r"· ·~-

The Coca-Cola Valued Youth Program ~ 
The Coca-Cola Valued Youth Program, created .W~ra..J!tural Development Researth 
Ass.ociation (IDRA), is an internationally recogniz~~vention program in schools across 
the United States and Puerto Rico. Since its il'le:~.iif San Antonio in 1984, this cross-age 
tutoring program has kept more than 5,~de ___ ·were at risk of dropping out in school. 
According .to the Valued Youth creed . ..:.ifF'studfj§.Ware valuable, none is expendable. This 
philosophy gives strength to the pr~ instructional strategies (dasses for student tutors, 
tutoring sessions, field trips, role m~ililvd student recognition} and to its support strategies 
(curriculum, coordination, s~m~ent involvem~nt, and program evaluation). The key 
to the program's success ~ilstu~ls who are considered at risk of dropping out of school 
and sustaining their effg~itR~e, coordinated strategies. For more than 15 year5, IDRA and 
The Coca-Cola Fou~n haveji.j'f<ed together in a unique partnership that is making a valuable 
difference in the r:. · ... ~n 7 4,500 children, families, and educators. The Coca-Cola 
Valued Youth Progr: · '"'"nained less than a 2 percent dropout rate for its tutors since 1986, 
compared to double ·5out rates nationwide. The program was approved by the U.S. 
Department of Educatiaa""§r'-Program Effectiveness Panel for Inclusion in the National Diffusion 
Network. -

Tu futuro depende de ti .. ./Educate/ (Your Future is in Your Hands ... Get an Education/) -
UNIVISION 
In August 1999, Univision, the nation's leading Spanish-language television network. announced its 
education initiative, Tu futuro depende de ti .. .!Educate! (Your Future is in Your Hands ... Get an 
Education!).This extensive, multi-year campaign to encourage Hispanic students' to excel 
educationally uses public service announcements, half-hour specials, and integrated programming 
with some of the network's most popular broadcasts to communicate with viewers. The objective is 
to deliver the message that a quality education for all students is critical to preparing the United 
States to compete in the world marketplace. 

The US Department of Education joined Univision in this effort by providing materials through its toll­
free number (1-877-433-7827) with bilingual operators available to answer calls. Working in 
partnership with the Univision Network affiliate stations, the campaign and related actiVities aims to 
provide Hispanic parents the kind of information they require to become more sawy users of the 
education system and better advocates for their children. 
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Government can: 

• Develop and disseminate research on best practices for improving Hispanic students' 
educational achievement and offer technical assistance. 

• Financially support Hispanic college students considering the teaching profession and 
those teaching in geographic areas Of need and institute stu~ forgiveness for 
teachers who choose to work in low-income communities • · as serving high 
concentrations of Hispanic students. .-fF:;. - .4 - ' 

• Support programs nationally that increase Hispanic s~~ - ~s of the many 
educational and career opportunities available and e~utreach efforts to ensure 
that federal programs aid the Hispanic population. -~·-=f!. 

-~· ~· 
• Use the b~lly pulpit to highlig_ht 1!1e value of -~~.for~ multilingual workforce and 

the educational benefits of viewing fluency-~~,. language as an asset, rather 
than a deficit, in a child's education. ::;g·f~ 

rl .e 
. . ,•W1-. --· 

Department of Energy (DoE) _ -~ .£~? 
DoE's Idaho Hispanic Youth Symposium#ann{j!jifiVent designed to encourage Hispanic teens 
to seek brighter futures for themselvea§im~ their families by staying in school. Using a bilingual 
fonnat, the Symposium has three_prim~-K mentoring, dropout prevention. and dual language 
and cultural understanding. · pd" "' rings together Hispanic high school students from 
throughout Idaho to liste · -- na~~eakers and to participate in interactiVe workshops to 
enhance self-esteem, J~sh~ilf problem-solving skills, as well as science and engineering 
career awareness. ~dents~pete in speech, talent. athletics, and interactive skill contests 
for awards and sch~~- ~:if!if 

-~ .. .... 
The Symposium gre ·~ wa 1988 brainstorming session on ways to curb the alarming 60+ 
percent high school dro · rate of Hispanic teens in Idaho. In 1990. approximately 100 students 
attended, and a single $1,000 scholarship was awarded. Since then, nearly 2,800 students from 
throughout Idaho have attended. Each April, more than 300 students convene in Sun Valley, where 
scholarships and prizes totaling more ihan $900,000 are awarded. 

National Air and Space Administration (NASA) 
Proyecto Access is an eight-week, summer, mathematics~based, academic enrichment program 
for middle and high school students interested in pursuing science and engineering careers as 
practitioners or teachers. The program seeks to develop students' s~lls in the areas of abstract 
reasoning and problem-solving-skills essential for success in science and engineering as well as 
technological fields. The program is conducted on the campuses of eight Hispanic-Serving 
Institutions located in the following cities: Bronx, New York; Chi~go, Illinois; Denver, Colorado; 
Jersey City, New Jersey; Las Cruces, New Mexico; Los Angeles, California; Miami, Florida; and 
Tucson, Arizona. NASA provides $1 million in funding for this program. 

National Endowment for the Humanities (NEH) 
The "Abuela" project will make it possible for Motheread, Inc., to develop a new curriculum using 
Latino children's literature for dissemination to 275 literacy instructors in the agency's national 
network. (which encompasses community college teachers, Trtle 1 elementary sdlools, state and 
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local family service agencies, and childcare centers). Motheread, Inc., a national leader in family 
literacy educ.ation, specializes in working with parents and children. 
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Undergraduate Education 

We must "Level the whole playing field, not just one end of it." - Priming the 
Pump: Strategies fot lnaeasing the Achievement of Underrepresented MillOl1ty Undergraduates, p,87. 

The Picture Today 
~ 

Increasing numbers of Hispanic students are pursuing postsecond~ - Yet too 
· often. Hispanics' successes in undergraduate education are egi - th~ir high school 
dropout rate. The rate Is unacceptable, but those Hispanic sll:l.Se -·· mplete high 
school fa~e further challenges in.undergraduate education#::;:"#" ·~ 

Hispanics currently make up 114.5 percent (3.6 million) I traditional college-age 
population (students between 18 and 24 years of agaj. ~·. ar 2025, Hispanics will 
make up 22 percent of the total traditional college; .... !gpu · n:3 As the population of 
Hispanics continues to increase, the representa~ics in higher education is also 
increasing. Hispanics· enrollment in underg~~peation increased by nearly 50 
percent in just six years-from approximately lS?.ti5~ 1990 to 1.3 million in 1996. Today, 
of the 14.5 million students in higher ed~tio~ United States. more than 9 percent 
are Hispanic. However, while Hisp~i--.:reoue~nrollment and degree attainment are 
increasing, they are not equivalent ~anics' representation in the population. 

Because of their location · ...... --;"'.:;:;.... ':.,. low cost, and flexibility, community colleges 
enroll approximately · __ .. -: .. nic~udents in undergraduate education. However, 
inadequate articula!~~ · olici~ · een two- and four-year institutions of higher education 
have the effect of :[@[Ji.~the ~· ationat attainment of many Hispanic college students. 

iq-:r;i:=~ .• 

A recent Education~ervice (ETS) study, Crossing the Great Divide, shows that by 
the year 2015, one mlf(¥ more Hispanics will be academically prepared to attend college. 
ln2006, Hispanic undergraduates will outnumber African American undergraduates for the 
first time: they will be the nation's largest college-going minority, accounting for 
approximately one in six undergraduates on campus. Institutions in California, Texas, 
Florida, New York, and Arizona will enroll 1.4 million more students over the next twenty 
years. Hispanics will account for almost half of this growth. However, even if all the 
Hispanic students who are· ready to go to college do so, the gap between Hispanic access 
to college and all other American youths' access will actually grow because the proportion 
of Hispanics in the 18- to 24-year-old population will increase even more rapidly than the 
proportion of Hispanic youth who are academically prepared to go to college. 

Why is the educational attainment gap in higher education not closing? It is primarily 
because most Hispanic college students are first...generation, low-income students. In 
addition, many are less academically well prepared than their non-Hispanic peers. 

Just over 50 percent of all Hispanics enrolled in higher education are in two states: 
California and Texas. Almost 75 percent of Hispanics enrolled in higher education are in 
just five states: California, Texas, New York, Florida. and lllinois.6 This enrollment pattern is 
even more telling when changes in three of these five states' affirmative action admission 
policies are considered. In California, Texas, and Florida, the public university systems 
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have eliminated the use of race/ethnicity as a factor in admissions decisions; instead, each 
has adopted "percentage plans" in an attempt to maintain a level of diversity on campus. 

The Bottom Line: To secure Hispanic students' educational excellence and to raise their 
achievement to the level of other groups, our top priority for highep; tion must be to 
ensure that Hispanic students can succeed in college. Pare · ucators, and the 
Hispanic community need to ensure that Hispanic stude · h r pathway to 
colleges and universities (two- and four-year, public an ' li5 · hould include 
necessary information and assurances of financial sup _..,._ · the=~'Gblic and private 
sectors and a commitment by colleges to do more_,__ "Id supportive academic 
communities for Hispanic students, ~ 

• Reinforce the climate of success by asking children what they will do when they 
graduate. 

Colleges and universities can: 

• Offer Hispanic freshmen training in study skills and academic procedures and evaluate 
existing support services and redesign them as necessary to support the needs of 
Hispanic students. 

• Expand college admissions recruitment into high schools with large Hispanic 
enrollments and sponsor trips to campus for Hispanic elementary and middle school 
students to increase their interest in higher education. 

• Communicate more with Hispanic parents and provide college admissions materials in 
Spanish to facilitate family discussions about college. 

• Analyze why Hispanic students drop out of college and develop institution-specific 
solutions to redress this problem. 
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• Work to maintain a diverse faculty and support faculty working as mento~s of Hispanic 
students. .-. 

~1~.,U-<--•Jc:c'°l? . 

• Improve afl:is1.1latiQn between two- and four-year institutions of higher education to 
facilitate the further education of Hispanic students enrolled at community colleges. 

PUENTE PROJECT, University of California (California) __ ....,. 
This project increa~es the number ~f Hispanic students ~ttend§ w·eges, ~arning 
degrees, and returning to the community as leaders. The main CO'!WO!l ~-.. -- rogram involve 
counseling, mentoring, and English language skills. Students ~the "ilimf!f and tenth grades 
with activities involving school guidance counselors and me~I students participate in the 
program's statewide writing portfolio assessment as well. In tfj.te students attended four­
year colleges at almost twice the rate of comparable non-PJJeme..... ts (43 vs. 24 percent}. An 
additional 41 percent of Puente students attended Calii · _ mliiff'Y colleges. Puente students 
took the SAT at a higher rate than non-Puente stud · . 54 percent} and took the ACT at 
almost three times the rate (32 vs. 13 percent) of n · ~ents. 

Emerging Scholars Program (ESP), The, ive~exas at Austin (Austin, TX) 
ESP is an honors-type calculus progra - targ&fg;i$tudents historically underrepresented in 
the mathematics-based disciplines. T · tral themes of ESP are working on challenging 
mathematics and forming social rou ~ ·--.on common academic interests. Students spend 
six hours per week in an ii"!.~~~ - P~fffn. Since the work is challenging, it drives student 
collaboration. This colla .~-~:... _rn, fi'tilitates forming friendships and breaking down 
stereotypes about wh~.f;)jl"do ~matics . 

. _......_ .. 
..;;..~ ==: 

Community-base~~~an: 
• Advocate colleg.d college graduation to ensure that Hispanics have access to 

a quality higher e on. · 

• Facilitate mentorships, internships, and fellowship opportunities for Hispanic students. 

• Organize local SAT/ACT preparation courses for Hispanic students. 

• Form support networks and "Adopt a College Student" programs for Hispanic college 
students away from home. 

• Orgarirze annual recognition events for Hispanic students who complete a year of 
college. 

• Provide after-school programs to encourage and academically prepare Hispanic 
students .to attend college. 

Hispanic Association of Colleges and Universities {HACU) Internship Program 
The HACU National Internship Program (HNIP) works with Hispanic Serving Institutions (HSls}, 
federal agencies, corporations to recruit well-qualified and motivated students. Those selected 
for the pr6gram include undergraduate and graduate students who have a minimum 3.0 GPA 
and are active in community and campus activities. HNIP began in 1992 and has placed 
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thousands of students in federal and corporate internships across the nation . 
. . 

The HACU National Internship Program exposes talented college students to a challenging set 
of professional and educational experiences in many different fields. It is a comprehensive 
program that provides travel expenses and a weekly stipend. 

Participating agencies and corporations hope to increase diversity in thei,t wor:_k force by 
providing internship opportunities to high-achieving Hispanic students. ~ates a pipeline of 
future employees who have had positive, meaningful work experie,';:cei:~ .~~ 

-~·-,._.__ ~u.t-~--·-

The private sector can: 

• Work with local colleges-and local Hispanic-servin~,~-j'ns, in particular (where 
they exist}-to establish cooperative career-bas .::: ·as well as research and 
internship opportunities. _..§.'.j _ 

• Create scholarships, fellowships, and pa.;..~=-.ipj?ffi"""_'=~ .... =-;;;:=·· help Hispanic students access 
and attain a higher education. .;:::: :z. .!~ 

·~= :~ ..... _... ..... -..nrl-

• Encourage Hispanic employee_~~1oomplefo postsecondary education and lifelong 
learning and support them as ~o. 

H.-;:;::_• -~;=; --.----~ I".,..,.., ..... 
• Actively recruit His~~~ st~ts for both regular and summer positions. 

_er- ~~ 
.:,::~. === 

Hispanic Scholar:::; • :~d M£~ 
The Hispanic Schola' ... CB•(HSF) is the largest Hispanic scholarship-granting organization 
in the nation. HSFs 11 . ~;m to double the college retention rate by supporting current college 
students and providin~centive for Latino ~igh school graduates and community college 
associates to enroll at four-year institutions. 

HSF recognizes and rewards outstanding Hispanic American students in higher education 
throughout the United States and Puerto Rico. Founded in 1975, HSF has awarded more than 
40,000 scholarships totaling more than $48 million. Recipient students represent every segment 
of the Hispanic community. hundreds of institutions of higher learning-including the most 
prestigious-and come from all 50 states and Puerto Rico. Successful candidates are chosen 
on the basis of academic achievement, personal strengths, leadership, and financial need. 
Basic program requirements include full time enrollment at an accredited college in the United 
States or Puerto Rico, completion of 15 credits of college work, and a minimum 2.7 GPA 

In July 1999, the Lily Endowment Inc. Awarded HSF a $50 million grant-the single largest 
amount given to promote Hispanics in higher education and the largest amount ever pledged to 
a Hispanic organization in the United States. Two months later, HSF was selected as one of 
three organizations included in the newly formed Gates Millennium Scholars Program. by the 
Bill and Melinda Gates Foundation. This program includes a twenty-year plan to provide 
financial assistance to high-achieving minority students in need of financial aid with an annual 
investment of $50 million. and offers financial assistance to 1,000 new students each year. The 
Millennium Scholars Program also includes the United Negro College Fund and the American 
Indian College Fund. 
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ENLACE (Engaging Latino Communities for Education) lnitiative-W.K. Kellogg Foundation 

ENLACE is derived from the Spanish word "enlazar". which means to link or to weave together. 
ENLACE is a new initiative focused on assisting communities to strengthen the educational 
pipeline for Hispanic youth. Through ENLACE, participating colleges andiarsities will form 
partnerships with communities, K-12 public and private school districts •. l..~sinesses. These 
partnerships will give Hispanic students the support they need to Sl!C~ kj[ldergarten 
through high school and beyond. ..:....~ .-::- ----· . ~fi.ci=. ·~ ~":"'-~~vW 
The three key components of ENLACE are: a common visio~hter re for Latino 
youth; collaborative work in coalitions; and a focus on streng~ublic school-university-
community partnerships. ··~~===r.. 

. ··· .,Frr1r 
Planning grants were awarded to 18 colleges and uni~.~o ~tinue their work to improve 
higher education opportunities for Hispanic you~~ne of the Kellogg Founda~on's 
six-year, $28. 7 million ENLACE initiative. Under ia::#ll~tl partnerships will be selected for 
multi-year funding with priority given to coaliti_gn · §!?£i together diverse organizations who 
pool their resources to design long.:.term co.a.ftlu.ni~nstitutional structures to impact system 
change. The last phase of the initiative vtilllBfus ci\1'1JrSseminating the impact of the efforts, as 
well as institutionalization arid sustain 

4 

.......... of the vehicles of success. 

~---· ~ ~:t=-:-- ~~~ ...... 
_.. __ ....,.....__ ""'" 
-~·- .. 

Government can: ~:;:,.......-= · ~ -
• Significantly i~ the ... --el of financial aid (i.e., grants, scholarships) to help 

Hispanic stud~~~~.~·~ attain a higher education. 
·-,;rM~ 

• Disseminate and-~ wider use of proven strategies and develop better .strategies 
for helping Hispaniamudents achieve at high academic levels. 

• Encourage communities, school districts, and local institutions of higher education to 
develop strong, collaborative K-16 educational strategies to improve Hispanic 
achievement throughout the educational pipeline. 

U.S Department of Agriculture (USDA) 
In FY2001, the U.S.· Department of Agriculture will establish a scholarship program to increase 
the number of students entering and graduating from two- and four-year Hispanic-Serving 
Institutions (HSls) and encourage students to pursue careers in the U.S. food and agriculture 
sector. Scholarships will cover the educational expenses of students earning degrees ranging 
from an associate of arts through a doctorate. Following graduation, scholarship recipients 
must work at USDA for one year for each year of financial assistance received. The program. 
which will be called the National Hispanio-Serving Institutions Scholars Program, will serve up 
to 30 students during its first year of funding. 
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Louis Stakes' Alllances for Minority Participation (LSAMP}- National Science Foundation 

Alliances aim to ~ncourage the production of baccalaureate degrees earned by 
underrepresented students in science, mathematics, engineering and technology (SMET) by 
utilizing the knowledge, resources, and capabilities of a broad range of organizations from 
academic, federal, industrial, and private sectors. Approximately 180,000 students are currently 
enrolled in LSAMP activities and results dearly demonstrate the effective.,gess of strategies 
being pursued. In academic year 1998 (the most recent year for which.available), 
Hispanic student enrollment in LSAMP·participating institutions for .~tu MET fields was 
92,421 (50% of total enrollment), and there were 9,323 Hispanic ... E;,:i · from LSAMP 
institutions in 1998 (46% of total graduates). -"'S .=. ~-~ ...... :--

.. -=--..,......::;-.r· ~-...... .:.. _ .. 

LSAMP projects focusing heavily on Hispanic students includ :: niversity of Texas System 
Alliance in cooperation with ten regional community colleges · _··· d the U.S. -Mexico 
border region; California Alliances for Minority Participat~hic '"'ve ten campuses of the 
University System, and fifty public and private institu~~eiTo Rico Alliance, which brings 
together national laboratories. local industries and .J:J.W.;;;;:;:-- dary institutions; and the New 
Mexico Alliance involving 27 statewide public ins .' f.1€j:ecruitmenUbridge programs, 
mentoring; distance learning opportunities and 1 -1 conferences. 

,.,;;: - t::::=-~ .,._., __ ... 
=.,,.,.,...,,.,. 

NSF provided $26.37 million to support . " ntin~rojects in FY 1999. 

Developing Hlspanic-S~~~~~uff?iHSI) Program -U.S. Department of Education 

--~· ~·rt!:: The Developing HSls~am ..:_ ""'eligible institutions of higher education expand their 
capacity to serve Ha'~ and I ..... : come students. Under this program, Hispanic-Serving 
Institutions (HSls)-~ccredited and degree-granting public or private nonprofit 
institutions of higher _.:...:_1With: at least 25 percent or more total undergraduate Hispanic 
full-time equivalent st~rollment; a high enrollment of needy students; low educational 
and general expenditureijfand, where 50 percent of Hispanic students are low-income. 

Five-year development grants and one-year planning grants are awarded. Grant activities 
include faculty development, funds and administrative management, development and 
improvement of academic programs, acquisition of equipment to strengthen funds management 
and academic programs. procurement of scientific or laboratory equipment for educational 
purposes, the renovation of instructional facilities, academic tutoring, counseling programs, and 
student support services. 

The HSI program was first funded in 1995 at $12 million and in fiscal year 2000, there were 108 
HSI grantees with funding of $42.5 million. 
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Graduate and Professional Education 

Steer them toward learning about science, and we will find the environmentalists, biologists, and 
meteorologists who will help our planet. Coax them toward economics and we will get the minds 
that wlll write the prescriptions for prosperity in this hemisphere and around the world. Believe in 
these young people and give them a chance to learn and to grow, and they'll contribute on the 
world stage. Carolyn Curiel. Ambassador to Belize, In Hispanics and ll'le Future of the Amert~, 13 ~une 2000. 

;.-"ii> The Picture Today .... 
-- --==-~ e 

Now, more than ever. graduate education is critical for ac ··:-- - success and 
positions of leadership. While Hispanics have doubled t centapi;nrollment in 
graduate education in the last twenty years, they remain. ~II represented than 
other groups. In 1996, Hispanics represented 4 percen . ~te students, whereas 
whites represented 73 percent and African Americ pe_?· These numbers are 
even more troubling when one looks at particula.w: . -;.;· uch as engineering, 
mathematics, and computer and physical scie~~# ispanic participation in 
graduate education is not representative of tg~u__ n. In 1995-96, 7 percent of all 
first-professionals were Hispanic, 6 perc,@t W.tan American, and 76 percent 
were white.14 Beyond enrollment, com~on . important. In 1996, Hispanics 
earned approximately 4 percent of .ster's~iiegrees and 2 percent of all doctoral 
degrees awarded in the Un~:_~:...St ... 

....:~~ .... :!'.::.:~ 
The most disturbing .. -- .~ ot-=row rates of Hispanic participation in graduate 
education is that reJ .... ~ ispanics qualify to occupy faculty and administrative 
positions in the na.!L;~ . coll~nd universities. Participation in graduate education has 
other implicationS:'._M · __::..._ R • sional study. Graduate education is also the pipeline for 
higher education faa·~· • - 92, Hispanics represented less than 3 percent of full-time 
instructional faculty ~ · ff in higher education. While there are indications that the 
percentage has increcf§FcJ slightly since 1992, .it had not changed substantially by 1998. 
Too few Hispanics are attaining graduate degrees and entering their fields of study as 
academic faculty. This has serious implications given that faculty and staff are influential 
mentors and role models and that they can enrich the educational expertence of all 
students. The lack of Hispanic representation in graduate education is even more severe 
than in K-12 education and must be redressed. 

Why are so few Hispanics in graduate education? Among the primary reasons are their 
relatively low levels of baccalaureate achievement, inadequate financial support, relatively 
low levels of mentoring and counseling by college instructors and other academic staff, and 
the continuing low expectations of Hispanic$ attaining graduate education. 

The Bottom Line: To secure educational excellence by Hispanic students and raise their 
achievement to the level of other groups, our top priority for graduate and professional 
education must be to make the undergraduate experiences of Latino students more 
successful and provide more financial assistance and support for their education. 
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What can each. sector do to· help. Hispanic students raise their graduate and 
professional educational achievement? 

ParE(nts can: 

• Learn about the benefits of graduate and professional education and encourage their 
children from an ear1y age to continue their education to reward~')i.,~~ers that typically 
require graduate education, such as university teaching, scie~~~earch, business, 
law, and medicine. 4 -~::rE-~ .:ii= 

• Support children pursuing graduate education an~-graduate and 
professional education, though typically lengthy and ~~. yield long-term benefits. 

Colleges and universities can: -·­~--

:h 

• Work to increase the number of Hispanics.~-- .undergraduate education with 
high academic achievement who aspire to.~ ~ . ~... cation. - ..... ,, - ~-

• Develop for Hispanic undergradua~slfe? ... ademic support programs that also 
encourage graduate enrollment .... ;.. ;T ~ 

· . .;~ 
• Develop combined baccalaur~ed master's degree programs and encourage 

interested advanced._ .. _.:,.. n.uates to take graduate courses 

• Conduct targetedf.@trea · · ~ispanic students to increase the number of Hispanic 
applicants to ~-~e p . s and target institutional support (financial and student 
services) to His~~'itl.I ' ts to help retain them in graduate education. 

• Foster a divers:•climate that promotes educational ~quity and success for all 
students. ·~ 

• Develop a faculty development program that targets Hispanics and hire Hispanic faculty 
and academic staff and facilitate their interest in serving as mentors and role models. 

Communitv-based organizatjons can: 

• Sponsor leadership training for Hispanic graduate students. 

• Include graduate and professional education in their organizational agendas. 

• Seek out and develop . partnerships with graduate students and their professors for 
fellowships arid participation in community activities. 

The private sector can: 

• Establish fellowships and internships for graduate students. 
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• Encourage Hispanic employees to obtain graduate degrees and provide financial 
assistance in order to support them in doing so. 

• Work with institutions to help facilitate the transition from education to work and inform 
institutions of the workforce demands they need to meet in order to be competitive . 

• 

The Ph.D. Project ..;;. - .. 
The Ph.D. Project is a partnership among America's leading ~1 • ·-·- -l~s. and 

professors by encouraging more minorities to earn a busines!JL_ . the entry ticket to 
academic organizations. The Project works to increase the·· . • 1no siness school 

professorship. These new professors can then serve as rol • · ncouraging more minority 
students who otherwise might not have considered busine!S ·a-s~r to do so; be mentors. 
for tomorrow's minority students. guiding them into co :.car~; and better prepare all 
students for the new, diverse, corporate landscape !lfilJ"-first century. Largely due to 
The Ph.D. Project, the current enrollment of busin ·iiiiiudents already exceeds the 
total number of minority professors teaching in b - ~ $.i;fYOols. As doctoral students and 
teaching assistants. those enrolled are inspitiag;-· · ~atiiig. and assisting a new generation of 

..:'.:rtrl -~v•.,.-

bUSineSS students. -inr.: .1~-=· 

The Project offers a networking and su..a~systeffil.Tur every African American. Hispanic 
American and Native American busi ···~ • · . toral student in the United States through The 
Ph.D. Project Doctoral Studen~A,$so •. These associations help minority doctoral 
students complete the bu~:..:-· .. ~m. With more than 300 current doctoral students 
in The Ph.D. Project Dq~a ts Associations in the year 2000, the dropout rate is below 
5 percent (the dropo1.J.e@e in t :i.pcipline can exceed 25 percent.) 

_h)I,.~-,­.....,__ .. "" 
~~~ -1--~ ..... ~,, .... __ .. -s=.: ..... 1.-~ .... 

Government can· ·:;;;_~~-
--..-...;...=.'-'-'-'-~""""'-".-.:....'-. ~ 

~-- .. "' 
• Fund graduate fell~hips for Hispanic students and programs that have a proven track 

record of increasing minority participation in graduate education. 

• Increase outreach and infonnation dissemination efforts in Hispanic communities to 
highlight the increased value of graduate degrees. 

• Facilitate research opportunities for Hispanic students in federal agencies or in 
government-supported and c0llaborative programs. 

• Publicize the availability of government jobs for graduates with advanced degrees. 

The Center for Latino Initiatives-Smithsonian lnstitUtion 
The Center. sponsora the lnter·University Program Latino Graduate Training Seminar 
Interpreting Latino Cultures: Research and Museums. Hispanic graduate students attend the 
seminar to explore issues of representation and interpretation of cultural materials and 
traditions in museums; the seminar is followed by five ten-week fellowships and one ten-week 
internship. Fourteen Hispanic students participated in the program in 1999. 
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The Latino Studies Fellowship Program offers awards to Latino pre-doctoral students and 
postdoctoral or senior scholars to pursue research related to Latino history. art. and culture 
using Smithsonian resources. as well as through extended field work. Through this program, 
eleven fellowships have been awarded to outstanding students and scholars. 

Centers of Research Excellence in Science and Technology (CRE~!f~;!J'ftional Science 
Foundation .:._.;zj]i::= 
Each Center of Research Excellence serves as a hub for conduattd\i .., __ 
most productive minority institutions, including those that prod •• ...j'~~r ___ .,. ctoral students 
in science, mathematics, engineering and tedmology (SME . Centers::also serve as 
models for the integration of education and research and enqi - terdisciplinary activities. 
There are three large-scale Center projects focusing on Hisp~n nts: The Materials 
Research Center of Excellence at the University of T exaai Pa establish a nationally 
competitive research canter in materials science and·.~-..... the Kumber of minority 
researchers available to the Nation; the DistributeQ&lrr:r.i =rheory, Development and 
Application Center, managed jointly by Florida A~ and Florida International 
University, which seeks to significantly increa e~~- rticipation in SMET disciplines and 
promote minority participation in quality re ch ~s (Florida lnternational's student 
enrollment is 60% Hispanic), and the C~ or ui~ludy of Light Matter Interaction in Photonic 
Materials at New Mexico Highlands~, "ty. NSF provided $8.81 million in FY1 999 to 
support 8 centers. '··: 
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Ten things the next Administration must do 

5 hG<-'L.d. 
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10 

This report responds to the charge issued by President Clinton In Executive Order 
12900 to advise the Administration on the condition of Hispanics by examining: 

• the educational attainment of Hispanics from pre-K through graduate and 
professional school; .:. ~ 

• state. private sector, and community involvement in educa~ioA: · 
• the extent to which federal activities in education compl~nfii!~ttorts to 

• federal recruitment strategies for and employment of. - ics. -=-=- . 
increase education opportunities for Hispanics: and ..--~ . 

In fulfilling this responsibility, the President's Advisory C~n developed 
mechanisms working with partners in government.~~th;~tors over the last seven 
years. We believe the next administration mus~ challenge and continue to 
serve as a catalyst in the effort to involve all s!Jii{Of# · · ing Hispanic educational. 
achievement. To that end, the Commission --- e · 'ed ten things the next 
Administration must do. These things a~not, · exclusion of individual, local, state, 
and national efforts, but can leverag~ .. ~ed -· · overnment's ability to highlight what 
is important, motivate a nation, an · - by example. 

s), "~;,. '-v--::.. :.~ 
( 1) The next President · · ~- · d ~ l@~tion by supporting states in fulfilling the 

responsibility to ~...:.. w ·----~s_ou?'i'hildren and highlight the importance of ensuring 
educational ex~e f~ispanic community. As part of this effort, the next 
President mu~ '· . y fe .. resources to provide opportunities for all children to 

d 
...... _HllH1t••11- ....;:::-..,.. succee -=~::·~-- ..:.::::-:· 

(2) The Se~retary -~ent of Education =take charge in establishing 
and highlighting t~ educational excellence of Hispanics as a national priority. 
This leadership requires commitment to a strategic plan grounded in current and 
confirmed research and promising practices that will activate all facets of 
government to improve Hispanic academic achievement. 

<; h (' ulr! Lo ./I 'T' i 11 1.: E 7<.? 
(3)The next Admlnistration"nmst support America's leadership in a global 

economy by treati e . and cultivating biliteracy and 
proficiency in two languages for all Americans. l1 

1 
. 

. .Jc C> V-'V' 
5 A CJ 1,,?lcJ' ' tW !-"\ 7 f . I 

(4) The next Administration Afiiit increase the representation of Hispanics in 
federal employment in both career and political appointments and in program, 
policy, and leadership positions. Greater representation of Hispanics in tum will 
expand the federal government's capacity to effectively work with and address the 
concerns of the Hispanic community. 

(5) The next Administration ~if~hfuplement concerted and targeted outreach to 
Hispanic communities and provide complementary guidance and technical 
assistance to those communities to ensure their competitiveness and access to 
federal programs. 
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Pi. 
(6) The next President Rtt:Htt-establish another Executive Order that addresses 

educational excellence for Hispanics throughout the entire education continuum and 
includes responsibility of all federal agencies. ,,, · 

~ ('\! r j:\,~u 

(7) The next Administration mYst work to hlign the responsibility of federal 
agencies to respond to the Exe~utlve Order with the budgetAl(~ss, their annual 
performance report on the Executive Order. and the Office ot~ement and 
Budget oversight. This alignment includes improving accGl.l~hanisms by 
refining data collection pertaining to Hispanic particip~.iDV~grams and 
maintaining the Inter-Departmental Council for Hispa§~ --catiog:.1mprovement to 
foster increased awareness and engagement by age ff. 

(8) The next Executive Order ~t strengthilin t . ~~~~on's authority to 
facilitate public and private partnerships tJ!- educational excellence for 

-/f Hispanics. These partnerships include lea. · · . ·-. ispanic community, members 
· of Congress, national advocacy organiza.;.""~..& usiness and foundation leaders. 

(9) The next Adm,nistration :t.t pr~e--uate number of White House 
Initiative staff to implement the_Mge o(ffie executive order. At a minimum, the 

/"/ White House Initiative staffsh~ude the following seven positions: executive 
, director, deputy direct~ra~y liaison, Department of Education liaison, 

community outreac~~I PfGQram manager, and policy analyst. 
.~~ -::::._ ii!!!!! < ( 

··•JI-- "= .. ~ ,/ " (10) The next A.diifalstra ' ~must align the oversight of executive orders to 
facilitate effecfi_~e ation among federal agencies so that the needs of 
Hispanics are ·· ·...::.. -.~- -·sy doing so, the Administration will alleviate the dynamic 
of competing ag~ . 

~ 
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CREATING TIIE WILL: HISPANICS ACHIEVJNG EDUCATIONALExCEIJ.ENCE 

... Because despite the progress made, we know that too many young Hispanics are still dropping 
out of school and not enough are getting the Head Start they need. And far too many are born into 
poverty- and never have a fighting c~ance at the future all children deserve. These ara not 
somebody else's children. They are all our children. • . 

Hillary Rodham Clinton, White House Convening on Hispanic~~ and Youth, 
August 2, 1999 ~ ~':::'." .~ 

-..:f:EP· ·--: 
Raise the educational performance of all Hispanic s -hie level of 

achievement as other students in Americ . :- ye~10. 
~~~ 
·w~. 

Meeting the educational needs of Hispanic America~~ ~his country. Not only 
does ~t strengt_hen the ~nalytical ~nd intellectual s~:JL 12.fa~fest-growing s~ment of 
Amencan society, but it also fortifies our count.@ ous resource: its human 
capital. So why do we hesitate? ,..:.:;_::.ff. ·:a::-· . 

--~t".l, (" - iF .,g=..-..:..;- A.Al -u/7 

In this time of enormous prosperity alfd sl{-d tranquility, why do. we stihk our 
responsibility Jsultake real the promi~~ qualifyeducation for all our young people? Why 
Ge we 1 eftlse-1<> invest in our Hlspa- by deploying proven strategies where they are 
needed and securing the resanr;Ses . ntry has to offer? 

The President's Adv~EI!:·~~;. ion~ieves it is a question of will. There is sufficient 
empirical evidenc~~ interv . · ns that help Hispanic students succeed-from early 
childhood throug~:i1j!f~te.~ . ..:_ professional education. This report offers strategies for 
each sector to imp.:N'owever, creating the will to achieve educational excellence 
begins with the belie :·:-ur young people are precious and deserve a quality education 
and requires a commit~nt to reject failure and to strive for success. 

To reach this goal requires parents, educators, community activists, elected officials, 
business leaders, and government representatives to take responsibility to form multiple 
alliances to harness the collective political will of those who commit to work together for 
change. They must raise the nation's awareness of the strengths and talents of the 
Hispanic community; acknowledge the community's educational needs; and refuse to 
accept anything less than success in attaining the goal. 

[

In modeling the behavior necessary to create the will, the President's Advisory Commission 
r . used its convening authority to bring together many interested parties from the key sectors. 
~J In the ~ational C?nfe~ence series Excelencia en Educac~6n: The Role of ~a rents in the 
J.,~·- . Education of their Children, parents, educators, community advocates, business leaders, 

<-. elected officials, and government representatives worked together to discuss a common 
oal: educational excellence for Hispanic students. While each partner provided different 
ervices and varied resources, all used this conference as a means to work together to 
~ieve their common goal.· As a result, . 
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• federal agencies learned how to more effectively and directly reach out to the Hispanic 
community, and their responsibility to be held accountable to this community was 
reinforced; 

• parents received information, were put in contact with resources. and were empowered 
to speak with those who contribute to their children's education, 

• schools received suppc)rt from other local and federal entities to improve their outreach 
to Hispanic parents and participated in an activity that connected.:!f!!(~ith the Hispanic 
community and advocates; . £'"- ... 

• community-based organizations were linked more di~ • ,. ,_...,..ca. and federal 
agencies to improve service to the Hispanic communi · 1 ~Ts were able to. 
see "first hand" effective programs in their commu. ~nd le ... · ed how to more 
effectively reach out to the Hispanic community. ~~ . ..,., _, ___ 6 

America is in transition in many ways. As Hispani~~·nt;=f;kkly become the majority 
in school· districts across the nation, critical$.·.·'.~ -- of them are educationally, 
scientifically, and technologically unprepare~ government must address its 
responsibility to educate all children. The - . • rican democratic, social, cultural, 
and economic prosperity relies on the~ __ . of the full potential of its people-:--­
including Hispanics. All members of s~ ha\z.ea role to play in building upon these and 
many other efforts and in continui~ work. necessary to help Hispanic students raise 
their educational achievemen~~~ th~er groups in this nation. 

·~ ---·· ~~ ._.,~ 

This Commission ha · . .....=--~ ·-:·~ii~ to serve these past seven years with an 
Administration that - · ork~rd, accomplished a great deal, and stayed focused on 
tomorrow. The ~..Q·ot fi~; it must continue for the next Administration ... and the 
next generation. ~'?:.. "'15f" 

-~---~~.tir .. --·--~"'"'" _,__ ... 
·-·~-. --~~ 

37 



ENDNOTES 
1 . Four important sources highlighting these factors are the report commissioned by the 

Department of Education, No More Excuses: The Final Report of the Hispanic Dropout 
Project (1995; Commissioners Santiago and Munoz contributed to the report); Latino 
High School 'Graduation: Defying the Odds (1996; H. D. Romo); Lessons from High­
Performing Hispanic Schools (1999; P. Reyes, J.D. Scribner, A.P. Scribner)~ and Testing 
Hispanic Students in the U.S.: Technical and Policy Issues (200Q'i,,R,{!esidenfs Advisory 
Commission on Educational Excellence for Hispanic Ameri~~5.- .-:.-

14. NCES, :Graduate an~ First·Professional Students, NaY!1#!.~li1Jlii!ary 
Educatt0n Student Aid Study, 1996 ~- ~ -=- · · . 
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Presidential Executive Order 12900 
By the authority vesced in me as President by the CoOstitution and the laws of the United States of America. and in 
order co advance the development of human potential, to strengthen the Nation's capacity to provide high-quality 
education, and to increase opportunities for Hispanic Americans to participate in and benefit from Federal education 
programs, it is hereby ordered as follows: 

Section 1. There shall be established~ the Deparonent of Education the President's.M Conunission on 
Educational Excellence for Hispanic Americans (Commission). The Commissio!l§h · of t more than 25 
members, who s.hall be appointed by the President and shall report to the SegtAifY_ cretary). The 
Commission shall comprise representatives who: (a) have a history of invo~ · c community; 
(b) are from the education, civil rights, and business communities; or c) arifiiiil\.ic ass· tion.s representing the 
divef5ity within the Hispanic community. In addition, the President may a~er representatives as he deems 

appropriate. ~!!i~1 

Section 2. The Commission shall provide advice to the Presider:il.· ·-· Secremty on: (a) the pro.gress of Hispanic 
Americans toward achievement of the National Education Go • -- <lards of educational 
accomplishment; (b) the development, monitoring, and coor al efforts to promote high-quality 
education for Hispanic Americans; c) "''SYS to increase Sta e~r. and community involvement in 
improving education; and ( d) ways to expand and coqml •• education initiatives. The Commission shall 
provide advice to the President tluough the Scercy 

Section 3. Tb.ere shall be established in the &Bent of Education the White House Initiative on Educational 
Excellence for Hispanic Americans (Initiativ~tiative shall be an interagency working group coordinated by 
the Department of Education and ""~cad~li§!>irector, who shall be a senior level Federal official. It shall 
provide the staff, resources, a~r th~'inmission and shall serve the Secretary in carrying out his or 
her responsibilities under ~~arive "is authorized to utilize the services, personnel, infonnation, and 
facilities of other Fedcrak:fi{e and loCi'§ilhcies with their consent and with or vi.ithout reimbursement, consistent 
with applicable law. T --~ ~t pe~ by law and regulations, each Federal agency shall cooperate in 
providing resources, in - . ~detailed to the Initiative, to meet the objectives of this order. The Initiative 
shall include both career ~"and appointed staff with e>..-pertise in the area of education, and shall provide 
advice to the Secretary on ~ementation and coordination of education and related programs across Executive 
agencies. ~ 

Section 4. Each Executive department and each agency designated by the Secretary shall appoint a senior official, 
who is a full-time officer of the Federal Government and responsible for the management or program administration, 
to report directly to the agency head on acthity under this Executive order and to serve as a liaison to the 
·Commission and the Initiative. To the extent permitted by law and to the extent practicable, each Executive 
department and designated agency shaU pro.,.idc any appropriate information requested by the Commission or the 
staff of the Initiative, including data relating to the eligibility for and participation by Hispanic Americans in Federal 
education programs and the progress of Hispanic Americans in relation to the National Education Goals. Where 
adequate data is not available, the Couunission shall suggest the means for collecting the data. 

Section 5. The Secretary, in consultation with the Commission, shall submit to the President an Annual Federal 
Plan to Promote Hispanic American Educational Excellence (Annual Federal Plan, or Plan). All actions described in 
the Plan shall be designed to help Hispanic Americans attain the educational improvement targets set forth in the 
National Education Goals and any standards established by the National Education Standards and Improvement 
Council. The Plan shall include data on eligibility for, and participation by, Hispanic _Americans, in Federal 
education programs, and such other aspects of the educational status of Hispanic Americans, as the Secretary 
considers appropriate. This Plan also shall include, as an appendix, the text of the agency plans described in section 
6 of this order. The Secretary, in consultation with the Commission and with the assistance of the Initiative staff, 
shall en.sure that superintendents of Hispanic;.scrving institutions of higher education, directors of educational 
programs for Hispanic Americans, and other appropriate individuals are given the opportunity to comment on the 
proposed Annual Federal Plan. For the purpose of this order, a "Hispanic-serving" school district or institution of 
higher education is any local education agency or institution of higher education, respectively, whose student 
population is more than 25 percent Hispanic. 
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Section 6. A~ part of the development of the Annual federal Plan, each Exorulive department. and each designated 
agency (hereinafter in this section referred to collectively 88 "agency") shall prepare ll p~ for, and i:hall document, 
both that agency's effort to increase Hispanic American participation in Federal education programs where Hispanic 
Americans currently are under served, and that agency's .effort to improve educational outcomes for Hispanic 
Americans participating in Federal education programs. This plan shall address, among other relevant issues: (a) the 
elimination of unintended regulatory barriers to Hispanic American participation in F ed.era.1 education programs; (b) 
the adequacy of announcements of program opportunities of interest to Hispanic-aervin~ch®l districts, institutions 
of higher education, and agencies; and c) ways of eliminating educational inequalities !!!,~vantages faced by 
Hispanic Americans. It also shall emphasize the facilitation of technical, plann~ ~qit advice to 
Hispanic-serving school districts and institutions of higher education. Each ag 's_~de appropriate 
measurable objecti,.·es for proposed actions aimed at increasing Hispanic ~~gifji Federal 
education programs where Hispanic Americans currently are underserved.~!!i~"'first ~ach agency's plans 
also shall assess that agency's performance on the goals set in the previo , ualplan. These plans shall be 
submitted by a date and time to be established by the Secretary. 

Section 7. The Director of the Office of Personnel Management, iai~tati 'th the Secretary of Education 
•nd the Secretary of Lobor, to the at<nt p=rin.d by the law, ~goun to promote <CC<Uitmcnt of 
Hispanic 3tudcnt:s for part-time, summer, and permanent posiW!iii'S · . Government 

.::.~ ,Si·· :i:· .=::- ~ __;: .. 
Section 8. I have determined that the Commission shall le~&rmfi~ in compliance with the Federal Advisory 
Comminee Act, as amended (5 U.S.C. App. 2). No~tin~f~other Executive order, the responsibilities of 
the President under the Federal Advisory Committ~ct, as~ded, shall be perfonned by the Secretary, in 
accordance with the guidelines and procedures - -. bed by-tbe Administrator of General Services. 

Section 9. Administration. (a) M~~f 1 " • ion sh.all serve without compensation, but shall be allowed 
travel expenses, including per djsl!~!~· sulS~ce, as authorized by law for persons serving intermittently in 
the Government service (5 U~. (bf-The Commission md the Initiative shall obtain funding for their 
activities from the Dep~f ~c) The Department of Education shall provide such administrative 
services for the Co~~~~ may b~ircd. 

~~~-~v. 
Section 10. Executive ~~9 is revoked. 
~ ------..--trrttt- • ____ ... 

··,~?-
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Latinos in Early Childhood Education 
Early childhood education, or preschool, encompasses education programs for children up to j years of age, and 
may provide related services tc meet children's psychological and health needs. Preschool prepare.r children for a 
solid education by teaching learning and socialization ski.lls. Given the importance of these efforts and services, 
boch che federal governmenc and the states make significant investments in early childhood programs, totaling about 
$10 billion annually. 

Population 

Enrollment 
• Hispanic children under age 5 are less likely to be enrolle . ood education programs. In 1998, 

only 20% of Hispanic 3-year-olds were enrolled in earl •cDS~~·-i-~ams, compared to 42% ofwhites and 
44% of blacks (Figure 1). Of4-year..alds, less than 6 s were emolled in early childhood 
programs, compared to 67% of whites and 73 % Qf~lmcs~m~llf of the Census, CPS R1p<>rt, No. P20-521, Table-2] _rr.; 

• In 1998, differences in the enrollnient of 5-~ds lar - ·disappeared between Hispanics (90%), whit~s 
(94%) and blacks (95%). However, while;~ollment gap closes at kindergarten, Latino children still remain 
less prepared for school because of lo we~- · · nt rates at the younger ages. [Bureau of the Cem;us, CPS Report, No 
P20-521 Table-2] -~· "'w-. 

' ..:::..~, .... 
-l~Mtl.t -

• In 1998, the early child4. . =· . ·= ol~ent rate for Hispanics was similar in both urban ( 48%) and 
suburban (42%) loclm:lfif.By c on, the enrollment rate for blacks was higher in urban areas (55%) than 
in suburban areas ~~e ~e for whites was much higher in suburban areas (62%) than in urban areas 
(19%). [Bureau ofth~~~~}f, No. P20-S21, Table-5] 

't~~-

• As parents' educationaiiiii'iicnt increases, so' does the early childhood enrollment rate of their children. 
However, in 1997, fewe~panics age 25 and older had completed high school than the:ir black and white 
counterparts--55% of Hispanics, 75% of blacks, and 86% of whites had completed high school. [NCES,D(gestof 
Education StaC{JllCs. 199/J, Table 8) 

Income and Enrollment 
• In 199&, thei median family income for Hispanics was about $28,000 while the overall median income was 

$39,000. Research shows that families with higher incomes are more likely to enroll their 3- and 4-ycar-olds in 
early childhood education than those with lower incomes. [NCES, TM Condiliofl of Ed1Jcation, 1999, Indicator .14) [Bureau 
of the Ce1uu.s. CPS Report, No. P60-206, 1998) 

• While: Latino children are overrepresented in families living in poverty, 1hey are underrepresented in Head Start 
programs designed to remedy the effect of poverty on educational achievement. In 1998, the child poverty rate 
for children under 6 years of age was 36% for Hispanics, 40% for blacks and 15% for whites. in Fiscal Year 
1998, Head Start served 822,316 children. Of these, 36% were black. 32% white, 26% Hispanic and 3% 
American Indian and Asian. [1999 Head Start Foct Shu1, Administration fOr Children, Youth ilI!d Familie5) 

School Readiness 
• Hispanics are more likely to tell their child a stoiy tlum read to them Three-to 5-year-olds may start school 

better prepared to learn if they are read to or told a story once a week. In 1996, of3- to 5-year olds, 80% of 
Hispanics were told a story-consistent with blacks (77%) and whites (84%). Hispanic children were less 
likely to be read tcr-65% of Hispanics were read to, compared to about 75% of black& and nearly 90% of 
whites. [NCES, 11ie Cond/Ifori of Education, 1999, Indicator 34) 
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• Approximately 70% of teache~s said they felt only moderately, somewhat, or not at all prepared to address the 
needs of students with limited English proficiency or from diverse cultural backgrounds. This lack of 
prq>aration has profoµnd implications for the large population of Hispanic students in early childhood today. 
[NCES, The Condit{o11 of Educarion, 1999, ·Indicator 23] 
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Latinos in Elementary Education (K-8) 
The elementary school years are a period of significant development for the child in all areas of learning, providing 
the foundation for a successful high school e:xperience. Elementary education generally includes kindergarten 
through grade eight, referred to in various grade groupings as primary, elementary, and middle school. 

• Between 1978 and 1998, the enrollment of Hispanics in public elem 
20% for black students and 10% for white students. [Bureau of the Cen 

· ls increased 157% compared to 
J"abk. A-1, 1999} 

-==- -::SF 
Urbanicity and Poverty .<. V 

• Latino students now experience more isolation from wh.i~ · - ccntr11tion in high-poverty schools 
than any other group of students. In 1998, close to 500/~~ public education attended urban 
schools. In comparison, just o~er 50% of blaclc1 ~ ~1-f:f(~~hi.tes in public schools were enrolled in 
urban schools. Further, the natJ.on's 10 largest ccmral Ct~ distncts enrolled close to 25% ofLatuio 
stildents, 18% of black students and only 2~"~te s~TS. [Bureau of the Cenrus, CPS Report, PZ0-521, t 998] 
[Resegr~ation In Arni:ricail Schools, The Civil Ri~~t, Haf'.a:rd lh1iversi[)', 1999] 

• In 199~, about one out of eve~~~v~d in a central city and who attended public schools was 
HLSparuc, up from about ~ l 11~mts m 1972. [NCES, The C-dirion of Educorto11, 1999, Indicator 46] 

...,,.._., __ 
• Latino students, on a~;e-~atten .. : ls with more than twice as many poor classmates as in those attended 

by white students~!~ 19%)., dition, just over one-third of Hispanics (34%) and blacks (37%) under 
age 14 lived in po - ar §i4% of whites. [Bureau ofth£ Census, CPS Report, P60-206, 1998] [Re.segregation in 
A"'erican Schools, Tiie HllJ'\lard Univ~r;ity, 1999] -·~ . ····""---. '"C:::i=:::' 

Educational Achle'1mtient 
• Overall, Hispanic studenti° consistently perform below the national average in the National Assessment of 

Educational Progress {NAEP). Disparities begin as early as kindergarten and remain through age 17. By age 
nine, Hispanic students Lag behind their non-Hispanic peers in reading, mathematics and science proficiency. 
[NCES, Tiie Condicion of Education. 1999, Indicator I, 2, 4 - 6] 

• While not all Hispanic studentS are limited english proficient (LEP), Hispanics constitute about 75% of all 
students emolled in LEP programs, including bilingual education and English as a Second Language (ESL) 
programs. [Elemenrary and Seco'lliory School Civil Rights Compliance Rq>Orc. 1988-1994] 

• Computers have become an essential tool in our society and early exposure to computers can help prepare 
students for future success in the workplace. However, Hispanic students are less likely than their white peers to 
use a computer at school or at home. In 1997, 6&% of Hispanic children used a computer at school, compared 
to 70% ofblac.ks and 84% of whites. Fwther, only 18% of Hispanic students used a computer at home, 
compared to 19% of black students and 52% of white students. [NCES, Ihe Corrdilion o/Educotion. 1999, Indicator 18] 

Teachers 
• The number of Hispanic .teachers lags far behind the number of Hispanic students. ·While Hispanic students 

comprise about 15% of public school students, only about 4 % of public school teachers are Hispanic. [NCES, 
Digw of Education S1atistics. 1998, Table 68] 
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-
Latinos in Secondary Education (9-12) 

Secondary education is a critical means of achieving upward mobility and helps individuals negotiote the path to 
achievement and economic success. Secondary education, or high school, generally includes grades nine through 
twelve. 

Population 
• Hispanic srudents in secondary education represent 13% of the current school grades 9-12. By the 

year 2030, Latinos in grades 9-12 will make up 23% of the school populatio1l fo ades. (Bureau of the 
Cen;us, CPS Rerv.r1, No. P2S-l l30, 1996] - .---·..... ..;'!~ 

r- z:l'.t" e5e2!!:!' :t:~~"' 
.~ ~.·-:;r· .. :;::;;::;::: 

Enrollment -5iiV -:::.--. • Among 15-17 year olds, 34% of Hispanic students were enrolled belo· vel. Emollmentbc:low grade 
level is a significant variable because it is the highest predictor of sclfiit: , . ates. [Bureau of lhe Crnm, CPS 
Report, Number P20-S I 3, Table A-2, 1998) _£j:.""i;:... • ·~~-

£,,,.,..._.,, .. 
Educational Achievement ~ 
• The dropout rate for Hispanics is much higher than for si'fiflr -""ups. In 1998, 30% of all Latino 16-

through 24-year-olds were dropouts (1.5 million), mo_ , OJ#.!e the dropout rate for blacks (14%) and more 
than three times the rate for whites (8%). [NC~~po~~, ~~& U11ited Stalu: 1998] 

.......,._. .............,.._ 

• High Hispanic dropout rates are partly a~ - e to the""~lativcly greater dropout rates among Hispanic 
immigrants. The dfopout rate for Hispa - 24-year-olds boi:n outside the United States (44%) was double 
the rate for those born in the U -~~ta1e ::..,[NCES.Dropout Rates i11 rhe United Stotes· 1998] . ~ - ~~ 

• Jn 1996, the avi:rage Na· ..:::- t ofEucational Progress (NAEP) scores of Hispanic students age 17 
were: well be:Jow thos. . "ir wJl'rs in math, reading and science. [NCES, The Co11dtrion ofEducutio111998, 

Indicator 16] ~;.- ' • ' =-~~- '; .. 
• Hispanic students ~-:;::;., · ~~~redits in computer science, foreign languages and English than other 

groups. Despite incr ~··- - -level course selection among Hispanic high school students, Hispanic 
students still cam fewe· r""' than other groups in history, science and mathematics. [NCES, The Educational 

e Ctmdtiio11 of E:tlucasion. 1995) 

Educational Attainment 
• The low high school completion rate for Latinos bas not changed substantially in several years. High school 

completion rates for white and black students in 1998 were 90% and 81 %, respectively. However, ·the high 
school completion rate for Hispanics was only 63%. [NCES, Dropou1 Ratr.s in IJie U11ited States: 1998) 

• While Latino parents are increasing their educational attainment rates, these iates are still below those of other 
ethnic groups. Higher levels of parental educational attainment are generally associated with positivo 
educational outcomes and experiences, such as high school completion, for their children. The percentage of 
Hispanic parents earning a high school diploma has improved, from 23% in 1972 to 45% in 1997. By 
comparison, in 1997, over 90% of white parents had eaxued a high school diploma. [NCES, 'lhe Condition of 
&iucatio11 1998, Supplemental Table 444) 

College Preparation 
• Hispanic studentS are more often than not tracked into general courses that satisfy only the basic requirements 

and not those that provide access to four-year colleges or to rigorous technical schools. More Hispanic students 
(50%) are enrolled in general programs of study than either whires (39%) or blacks (40%). Only 35% of Latino 
students are e:ruolled in college preparatory or academic programs, compared to 50% of whites and 43% of 
blacks. (NCES, Trends Amo11g High School Senion. NELS:88. 1972-1992. 1995) 

• In 1997, Hispanics were at least three times as likely to take a foreign language Advanced Placement (AP) 
examination as whites. Hispanic studentS were also five times as likely as whites to be eligible for college 
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credit from these tests (with a grade 3 or higher). White students were more likely than blacks or Hispanics to 
take AP examinations in all other subject areas. [NCES, 11ie Condiuon af EdMl:alton. 1999, Indicator 14) 

• The percentage of Hispanic seniors who planned to continue their education at a four-year college doubled from 
24% in 1972, to 50% in 1992 (Figure 3). The percentage who planned to attend a two-year program increased 
from 12% to 20%. (NCES, Trvids Among High School s~niors. NELS-88. Second Follcrw-wp. 1992] 
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Latinos in Undergraduate Education 
Undergraduate education is considered wday ro be an imponam paih to en.sun'ng a better furure tn our economy. 
Undergraduate education is srudy beyond secondary school az an institution offering programs tenninating in an 
associate ':s or bachelor's degree. 

Population ..::.. _ ·~ 
• Hispanics currently represent 14.5% (3.6 million) of the total traditional college- ---ifa_tion (18-24 years). 

By the year 2025, HiGpanics will comprise 22% of that popul.ation. [Burczu oObe 
1997) ~ ;.· - ._.:.=.." 

. .a.if'.:e..iT --~~ .=.-::--:r· ~ :-.:3: ----Enrollment ---... 
• The representation of Hispanics in higher education continues to groE~i!Jlispanic students represented 

ahnost 10% of the total student enrollment in higher education. ™CE{ Di:::i::n:RU~ari1>11 Srari1n·cs, 1998, Table 207] 
~- ~~~ .. , 

• Between 197 6 and 1996, the number of Hispanics enrolle ... · ........... = .. ~--ate education increased 202%, 
compared with only 13% for whites and 44% for blacks. ne (1995·96), Hispanic enrollment 
increased 5%, the largest one-year increase of any e~. S,Digesr of£duca1ion StatWlcs. J991J, Table 207) 

• Hispanic students enroll in college immediatcl~n ~~~from high school at a rate similar to that of 
other groups-66%, compared to 68% for~ and ~% for blacks. However, Hispanic 18-to 24-year 
old high school completers enroll in coll~wer rates (36%) than whites (46%) and blacks (40%). [NCES, 
Pae Condirion of Education, J999, lndica10rs 53 an~ 

~"Ct:"- ,.===-
... -- 11r =i:-· 

• The majority of Hispanic are::a!'Olled in two-year institutions (53%). In comparison, the 
majority of white and bl ·· : · 'tes ar~ enrolled in four-year institutions (56% and 51%, respectively). 
[NCES, IPBDS, 1997 F~:~t] ~~ 

• Latino enrollmenti,iieiwad cation is concentrated in a small number of institutions. About 40% of 
Hispanic undergrad\ij_~ enrolled in fewer than 200 institutions of higher education known as 
Hispanic-Serving InstT~~Sls). HSis are accredited degree-granting public or private nonprofit 
institutions ofh:ighcr cd~n with at least 25 percent total undergraduate Hispanic full-time equivalent 
student c:nrollment. [NCES, lPBDS, 1997 FaJI fmollmtnt] [Higher Education Amcndmcnb of 1965, as amended, 1998) 

• Latino undergraduate students are concentrated in several key states. Just over 50% of all Hispanics enrolled in 
higher education are in two states: California and Texas. Ahnost 75% of Latinos enrolled in higher education 
are in fiye states: California, Texas; New York, Florida, and Illinois (Figure 4). [NCES, IPEDS, 1997 Fall Enrollment] 

• A higher percentage of Hispanic students ( 45%) are enrolled part time than either white or black students (39% 
and 40%, respectively). llispanics (35%) are also more likely than white or black students (25% and 32%, 
respectively) to take more than six years to receive a bachelor's degree. [NCES, IPEDS, 1997 Fall Enrollment] fNCES, 
17te Condirion of Education. 1996, Supplemental Table 11-1] 

Financial Aid 
• Hispanic students tend to bouow less to pay for their education. As first-year students, close to 50% of 

Hispanics received granlS while less than 30% recci"·ed loans to pay for their education. In comparison, close to 
60% of blacks received grants and 42% received loans, and 46% of whites received grants and 31% received 
loans. [NCES, J)escriptive Sumrnary of 1969-90 Beginnin8 Paslse<:ondory SlUlhnrt, 5 Years Later, Table 15. l, Ma.y 1996) 

Educational Attainment 
• Hispanics have increased their undergraduate degree attainment ln 1996, Hispanic sti.identB earned 7% of all 

associate's and 5% of all bachelor's degrees.· In total. Hispanics doubled their undergraduate degree attainment 
from 1976. fNCES. Digest of Education Siatietica, 1998, Table 262} 
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• The top three disciplines for bachelor's degrees awarded to Hispanic students in 1996 were business, social 
sciences and education. The top three disciplines for associate's degrees awarded to Hispanics were liberal arts, 
business and the health professions. [NCES, Dig~st of EJ11cation Sf/114tia, 1998, Table 265] 
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Latinos in Graduate Education 
Graduate education provides che opportunity to rise to the prof essto11al level of a ducipline and td become an expen 
in a field of srudy. A graduate education program generally requires study beyond the bachelor's degree, re.suiting 
in a master's, first-professional or doctoral degree. · · 

Enrollment 
• While Hispanics have increased ~cir cmollment in graduate education, they arc s~~~resented than other 

groups. In 1996, Hispanics represented 4% of graduate student:!, while whites r~73%, and blacks 
represented 6%. In 1976, Hispanics represented only 2% of graduate studetm. ~~ucat.On SM/sties 
1998, Table 207] ..=:;:- -=-$mi . 

·-r· -~.n:i:1i::i::t:~·­.,1 .. v ~ .. 

In the past 20 years, Hispanic women have surpassed Hispanic men · ·enrotEt' In 1976, 45% of • 
Hispanics enrolled were women compared to 55% of men. In 1996, · os enrolled in graduate 
education were women compared to 40% of men. [NCES, Digerr of~ 1998, T:able 207) 

. _,_ ~ 
Although their enrollment rates are small, Hispanics in gradn_~.~tion Wmore likely to enroll full time • 
than either white or black students. Of Hispanics in gra 42% are enrolled full time, compared ___ ,,,, 

with 37% of whites and 39% ofblacks. [NCES,Digmo/ • 1998, Table208) 
'fl •• ,,.,... .,..._ 

J:/I'# =· 
• In 1995-96, 7% of all first-professionals were ~~lack, and 76% were white. Although the 

percentage of whites in law programs is b.igh:dif~) ·-- y other race-ethnic group, Hispanics enroll at a 
higher race ( 11 % ) in law programs than any__ minorify"":gioup. [NCES, G,odua.uz ll1IJi Fim-Profes:rional Studcnls. 
Nanonnl Postsecorui.ary Education Studt:nt Aid S~ 

Financial Aid -· ~§r~~ 
• H;>p•nks studying for™.'~' g>:ant •id and work more tbm cith"' white "'black . 

students. In 1995-96, on.~ , .. Hispihic students received grants, compared to over 30% ofboth white 
and black students. I~m, 2 _,:., .• ispanics received assistantships, compared to l 0% for blacks and 9% 
for whites. Amon~e mast~rudents, Hispanics received even less aid. Only 65% of Hispanic 
srudents received ~-a:i91R'o 76% of whites and 90% of blacks. [NCES, Snalcnt Financing o/Graduare arrd 
Fim-Profcsriu11al EA!i.cdl{: , · ~ 1998 Table 2.3al 

':, ~~· ·~ ·-
• Hispanic full-time mas~~d first-professional degree students receive less aid than any other ethnic group. 

The average aid for Hispanic master's degree students is only $8,729, compared to $13,875 for blacks and 
$12,566 for whites (Figure 5). For first-professional degree students, the average aid for Hispanics is only 
$16,766, compared to $21,440 for blacks, $18,182 for whites, and $18,416 for Asian/Pacific Islanders. [NCES, 
S™dC!lr f'irrorrcing of Grndu.ate and Fir51-Professtona./ Educarton. 1995-96, Ma.y, 1998 Table 2.4) . 

• Of fust-professional degree students, a higher percentage of Hispanics borrow or work than either ·blacks or 
whites. In 1995-96, 73% of Hispanics had loans and 6% participated in work-study. In comparison, 70% of 
whites had loans and 5% wcre in work-study, and 71 % ofblacks bad loans and 4% were in work-study. [NCES, 
Srudent Financing of Graduate and First-Profaiional Edu.cation, 1995-96, M&y, 1998. Table 2.3a) 

Educatlonal Attainment 
• In 1996, Latinos earned.about 4% of all master's degrees. The four disciplines in which the most master's 

degrees were earned by Hispanics we::re education, business, public administration and the health professions. 
[NCES, Digest of Education ScatiBtiCll, 1998, Ta.hie: 268) 

• Latinos earned 2% of all doctoral degrees in 1996. The four disciplines in which the most doctoral degrees were 
earned by Hispanics were education, psychology, biologicaVlife sciences and social sciences/history. 
[NCES, Dige.r1 of Education Stati5tfcs. 1998, Tabk 268) 

F~c:ulty 
• In 1992, Latinos represented less th.an 3 percent of full-time instructional faculty and staff in higher education. 

(NCES. l11S1ruc1ionol Fac:u.lly and Staff In Hlgha' Edr.t.cacion InsiitulWn, Fall 1987 and Fall 1992, 1997) 
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WmTE HOUSE INrnATIVE ON 
EDUCATIONAL EXCELLENCE FOR HISPANIC AMERICANS 

PUBLICATIONS 
1996 
• Our Nation on the Faultline: Hispanic American Education documents the 

exponential demographic growth of Hispanics in America and A~es both the 
serious s~ortcomin~s of the education sy~tem in serving lji.~p~rilEY:icans and 
the resulting education gap. The Report issues a call ~~i~cal, state, 
and federal policy makers to take deliberate and imm~fe~prove the 
educational attainment of Hispanics: ~ ·-

~~. 
~ 1998 . ·..:..-.:::-~ 

• Our Nation on the Faultllne: Hispanic Ame.dui§ffion 
(includes comparison between Commission_~1 · g~ and programs in the 
Hispanic Education Actioi:t Plan) fP..f.:~~ . zr .:=i.· -~ 

1999 ;.:~ ¥~ii~-
• HSls: Serving the Community, .$.~ng i:fiifNatlon is an information kit that 

provides a map of where HSls~ated throughout the United States, an 
informational video detat!J.gg __ ho~_serve their communities and the nation, a 
brief booklet summa~~inffi"'ljiilion provided, and a White House Initiative 
b h 

,'!;,. __ , -

roe ure ··==-~!! · 
4 - • .....,... ''~ 

~=~v ~Si 

• What Works 4Jno 'f.:amh (first edition); Presents a compendium of programs 
that work for L . : ~ ...... -. 7i=This directory offers contact information and program 
descriptions to t-::.-;- J- · etworking and information sharing. It is intended to be a 
tool for foundation~sinesses, policymakers, community-based organizations, 
schools, universities, and other interested individuals and communities actively 
engaged in addressing the strengths and needs of Latino youth. 

• FY1998 Annual Performance Report on Implementing Executive Order 12900 
highlights the federal government's progress in meeting the growing education and 
employment needs of the Latino community. Twenty-seven agency profiles provide 
information on education programs, outreach to Hispanic Serving Institutions (HSls), 
strategies to recruit Latinos for federal employment and future investments for 
improving and expanding education and employment opportunities for Latinos. A 
federal point of contact is also provided to answer questions pertaining to specific 
programs and activities. 

2000 
• Latinos fo Education provides a snapshot of information about Latinos in our 

nation's education system from early childhood through graduate and professional 
education. 

• Testing Hispanic Students in the United States: Technical and Policy Issues 
report and Executive Summary seeks to bring .attention to the growing crisis of 

' 
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Hispanic students in public education to the nation's leaders, and provides guidance 
to the nation and the States on taking the necessary steps to rectify the conditions 
that allow Hispanic students to be wrongly measured and unaccounted for in their 
own schools. 

• Educational Standards, Assessment, and Accountability; A New Civil Rights 
Frontier summarizes the White House Initiative's 1999 four p-s of policy 
seminars on assessment practices and the impact on Latino L-~ . The seminars 
focused on such issues as the role of educators in deve!91!!n.e testing 
practices for all students, including Latinos; the issue~ - esting; and 
how state and local policy makers are currently impl g ap riate 
assessment practices to meet the needs of the Hisp ents served in their 
systems. · 

• What Works for Latino Youth (second ad·...:.~.. ·- nts a compendium of 
programs that work for Latino youth. This~ . . ers contact information· 
program descriptions. and evidence of. e~~~s to facilitate networking and 
information sharing. It is intended t~ a ~foundations, businesses, 
policymakers, community-based gr@iiizafiffS; schools, universities, and other 
interested individuals and com~s actively engaged in addressing the strengths 
and needs of Latino yo~ ·~ . 

.W.tll.tll_....... ---.===r==== ~=!"' 
• Latinos in Highei:,l@B~ancf."'13eyond (w/ETS) ·- ............... _.. ··- _..,......,......, .. ·- --~~ =-~,~"· 
• FY1999/2000·~'liii~rmance.Report on Implementing Executive Order 

12900 highlight~g€'ral government's progress in meeting the growing 
education and em~ent needs of the Latino community. Twenty-six agency 
profiles provide information on education programs, outreach to Hispanic Serving 
Institutions (HSls). strategies to recruit Latinos for federal employment and future 
investments for improving and expanding education and employment opportunities 
for Latinos. A federal point of contact is also provided to answer questions 
pertaining to specific programs and activities. 

• Excelencia para todos: Excellence for All - The Progress of Hispanic Americans 
in Education and the Challenges of a New Century-A speech by Secretary of 
Education Richard W. Riley on Ma~h March 14, 2000, at Bell Multicultural High 
School in Washington, DC. Secretary Riley discussed the importance of education 
the nation's Latino community and outlined five challenges to build on the progress 
that has been made to improve the educational attainment of Latinos. 

• Excelencia en Educacion: The Role of Parents in the Education of Their 
Children Parental Involvement Tool Kit provides community-based organizations, 
schools, and advocacy organizations a step-by-step guide to stage a community 
conference to help Latino parents understand how to guide their children to success 
in school. The guide provides a directory of education resources coming the federal 
government and numerous national organizations and tips sheets for Latino parents 
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' 
that summarize the various ways they can become more actively involved in the 
education of their children. 

• Creating the Will: Hispanics Achieving Educational Excellence describes 
current efforts and proposed actions to address Latino educational achievement 
from pre-K through graduate and professional education. Recommendations will 
speak to how parents, government, community-based organiz~ schools, and 
businesses can work together to expand quality education pr~~ and services to 
the Latino community. The report also includes recomm~d next 
Administration. ..::= _ .. 

52 

TOTAL P.13 


