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The Disabled Student on American Campuses:
Services and the State of the Art

August 21-25, 1977

A National Conference
Sponsored by Wright State University




Wright State University, through a
Regional Education Program Grant, under
the Bureau of Education for the
Handicapped, Office of Education, Health,
Education, and Welfare, will sponsor a
national conference August 21-25, 1977 to
explore those issues which affect the
postsecondary education of individuals
with physical disabilities. The specific
objectives of the conference are:

to identify and determine the level and
quality of present service delivery systems
for students with physical disabilities at the
postsecondary level;

to identify needs that are not currently
being met and to suggest procedures and
resources for meeting these needs;

to develop the rationale for the
establishment of existing and proposed
programs and services;

to provide an analysis of the role of federal,
state, institutional, and individual
responsibilities; and

to provide for the dissemination of the
conference results to specific target
groups for the purpose of planning and
evaluation.

The conference will cover topics related to
all types of physical disabilities including
visual impairments, hearing impairments,
mobility impairments, and non-obvious
disabilities. Three hundred profit and
nonprofit organizations have been invited
to exhibit their equipment and to distribute
information about their organizations
during the conference.

Accommodations

The conference will be held on the Wright
State University campus in Dayton, Ohio.
Conference participants will stay either in
the university residence hall or at the
Stratford-Ramada Inn in downtown
Dayton, with transportation available to
and from campus. The residence hall
offers either single or double
accommodations with central baths.

All facilities at Wright State, including the
residence hall, are accessible to
handicapped persons and the Ramada Inn
is in the process of modifying its facility for
basic accessibility.

Rates Single Double
Wright State $10 $5
Ramada Inn $18 $22

Conference Participants

Participants may attend this conference by
invitation only. Those invited include
individuals from postsecondary
institutions, consumer organizations,
student organizations, government
agencies, and business. Generally, only
one person per organization may
participate. Since this is a work-oriented
conference, participants must plan to
attend all sessions.

Registration

To reserve your space at the conference.
return the attached registration form with
your $20 registration fee by June 5, 1977.
The fee covers the cost of transportation to
and from the airport as well as the cost of
the banquet. All other meals are on an
individual basis.




Conference Program

Sunday. August 21, 1977

2-8 pm

7-9pm

Registration

Orientation to Disability
What constitutes a physical disability?

How should student identification be
accomplished?

How can an institution determine the needs
for services?

Monday, August 22, 1977

9 am-noon

2-5pm

7 pm

Program Guidelines for Operation

What are the principles which should be used
in service development and implementation?

What image of the handicapped person is
created by the program design?

What elements should be considered in
establishing “special” services?

What should the ultimate goal of programs
be?

Structural/Programmatic Access

What constitutes “access”?

What are the strategies for developing
funding to improve access?

Should there be “special” treatment
established for the whole admission process?

How can postsecondary institutions best
approach the problem of developing a
systematic barrier removal program?

Banquet

Tuesday, August 23, 1977

9am-5pm

Physical/Academic Support Services

Can we develop national standards for
identification and needs assessment?

What are the qualities of a good service
delivery system?

Where does the responsibility for support
services lie?

What criteria should be used for adapted
transportation, taping service, parking, etc.?

What are the qualities of a comprehensive
level of service at an institution?

How can course modification/adaptation be
used to further opportunities?

Wednesday, August 24, 1977

9 am-noon

2-5pm

Attitudes and Special Needs

Should the program/institution assume the
posture of a change agent relative to attitudes
toward people with disabilities?

Are handicapped ethnic minorities
represented at the postsecondary level?

Are there additional problems for
handicapped black, native American, and
Chicano students?

Is it necessary to include specific information
on disability through special courses?

What is the role of the disabled student in
changing attitudes?

Should specific institutional resources be
committed to the issue of changing attitudes?

Evaluation

Which methods can be used for effective
program/service evaluation?

Which individuals or groups should be
involved in program evaluation?

What right does the disabled person have to
evaluate or be evaluated?

Should there be standards established for all
programs?



2-5pm

Finance for Support Services

What is the responsibility of the institution in
initiating and maintaining funding?

Are existing programs making effective use of
federal/state funds?

What financial resources are available to
promote facility and programmatic access?

Thursday, August 25, 1977

9 am-noon

Law, the Legal System, and Consumer
Awareness

What are the existing laws which have an
impact on the student, the institution, and the
program?

What resources are available for continual
monitoring of legislation?

What is the role of the institution/program in
providing consumer advocacy and consumer
training in legislation that have an impact on
the student?

Conference Planning Committee

Ron Blosser/Southern Illinois University
Raymon Byrd/Ohio State University
Wilma Fountroy/Ohio Rehabilitation
Services Commission

Barbara Froelich/Queensborough
Community College

Kent Kloepping/University of Arizona
Pat Marx/Wright State University
Thomas Mayes/Gallaudet

Claire Olson/American Association of
Community and Junior Colleges

Tom Shworles/City Colleges of Chicago
Irene Wright/Retired, Cincinnati, Ohio

Registration Form

Name

Institution

Position

Address

Zip code

Phone (include areacode)

(]l prefer materials in braille

(I prefer materials in large print

[Jl require an interpreter

[Jl will need adapted transportation
[JI will need modified room
accommodations

[JI will be accompanied by a personal
attendant

I will be traveling by:
[CJpersonal car
[(CJbus

[air

Housing preference (please check one)

Wright State University residence hall
[Tsingle

[(Jdouble

Stratford-Ramada Inn

[Isingle

[Jdouble

Please return this form with $20
registration fee in enclosed envelope.




Bus Schedule—August 21-25, 1977

At least one bus will be available at each scheduled
time to transport wheelchairs.

Sunday, August 21

Buses leave the Ramada Inn for the Uni'versity Center
at 1:30, 2:30, 3:30, 4:30, 5:30, and 6:30 pm.

Buses leave for the Ramada Inn at 7:30, 8:30, and
9:30 pm. The 7:30 bus departs from the Creative Arts
Center, the others from the University Center.

Monday, August 22

Buses leave the Ramada Inn for the University Center
at7:15and 8:15am.

Buses leave the University Center for the Ramada Inn
at 5:00 and 5:45 pm.

Buses leave the Ramada Inn for the University Center
at 8:30, 9:30, and 10:30 pm.

Tuesday, August 23, and Wednesday, August 24

Buses leave the Ramada Inn for the University Center
at 8and 9am.

Buses leave the University Center for the Ramada Inn
at 3:15,4:15, 5:15, 6:15, 7:15, 8:15, and 9:15 pm.

Thursday, August 25

*Buses leave the Ramada Inn for the Medical Sciences
Building at 8and 9:15 am.

Buses leave the University Center for the airport at
noon, 1:30, 3and 4:30 pm.

*All passengers should load their luggage on bus
number 131 when leaving the Ramada Inn on
Thursday. This bus will be attended at all times.

————

The Disabled Student on American Campuses:
Services and the State of the Art

August 21-25, 1977

A National Conference
Sponsored by Wright State University




Conference Planning Committee

Ron Blosser/Southern lllinois University

Raymon Byrd/Ohio State University

Wilma Fountroy/Ohio Rehabilitation Services
Commission

Barbara Froelich/Queensborough Community College

Kent Kloepping/University of Arizona

Pat Marx/Wright State University

Thomas Mayes/Gallaudet College

Claire Olson/American Association of Community and
Junior Colleges

Tom Shworles/City Colleges of Chicago

Irene Wright/Retired Citizen, Cincinnati, Ohio

Wright State University Campus

Accessible Entrances e

In addition to the accessible entrances indicated below,
access to all campus buildings is provided by a network
of tunnels.



3:15-3:30 pm
3:30-4:45 pm
6 pm

7-10pm

Moderator: Peter McCabe, Office of Handicapped
Individuals

3. “Financing: Who Pays for What,” Oelman
Auditorium 109

Presenters: Dr. David Smith, Arizona Health Services
Center; Julie Morrissey, Ohio Rehabilitation
Services Commission

Moderator: Jim Bennett, Office of Civil Rights
Break

Repeat Concurrent Sessions

Cocktail Hour, University Center

Banquet, University Center

Comments: Pat Marx, Conference Coordinator

Thursday, August 25, 1977
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9 am-noon

12:15-1:30 pm

General Session, Medical Sciences Auditorium
“The Law, the Legal System and the Consumer”

Presenter: Tom O’Donnel, National Center for Law and
the Handicapped

Moderator: Steve Simon, Wright State University
Lunch, University Center
Physical Education Building facilities will be open for

conference attendants from 8:30-10 pm on Sunday,
Monday, and Tuesday.

Dear Colleague:

On behalf of the planning committee members and
Wright State University, may | extend this welcome to
each of you.

Over the next four days, we will explore a variety of
issues which affect the postsecondary education of
persons with physical disabilities. Our specific
objectives are:

to identify and determine the level and quality of
present service delivery systems for students with
physical disabilities at the postsecondary level;

to identify needs that are not currently being met and to
suggest procedures and resources for meeting these
needs;

to develop the rationale for the establishment of
existing and proposed programs and services; 1

to provide an analysis of the role of federal, state,
institutional, and individual responsibilities; and

to provide for the dissemination of the conference
results to specific target groups for the purposes of
planning and evaluation.

The conference is planned around a work session
format. Presenters have been asked to give their
perspectives on a particular topic only as a reference
point for discussion—not as a final answer to the issue.
Itis your experience and knowledge on each topic that
we are seeking through these work sessions.

Thank you for your participation.

Sincerely,

Pat Marx
Conference Coordinator




Sunday, August 21, 1977
R O e i R B T R e e S ]

2-8pm

6-8 pm

7:30-9pm

8 pm

Registration, Ramada Inn Lobby or Wright State
University Residence Hall Lobby

Integrating the Arts, Creative Arts Center

A reception and presentation on methods of integrating
individuals with disabilities in art, dance, drama, and
music.

Presenters: Wright State University Committee on Arts
for Handicapped Individuals and National
Committee on Arts for the Handicapped

Orientation to Disability, University Center—155 Band C

A discussion of basic terminology related to common
disabling conditions. Intended for persons with
limited experience.

Presenter: Dr. Perry Hall, Director, Rehabilitation
Education, Wright State University

Dinner, University Center

Monday, August 22, 1977
T R T e e S R R S S R e S

8-9am
9-10:15am

10:15-10:30 am

10:30-11:30 am

Registration, University Center Lobby
Opening Session, Medical Sciences Auditorium
Introduction: Pat Marx, Conference Coordinator

Welcome: Dr. Robert Kegerreis, President, Wright
State University

Keynote Address: “Postsecondary Education and the
Disabled Student: A Focus on the Future”
The Honorable Clarence J. Brown
U.S. Representative

Break

General Session, Medical Sciences Auditorium

10:30-10:45am
10:45 am-12:30 pm

12:30-2 pm

2-3:15pm

Presenter: Dr. Robert Mehan, Gallaudet College
Moderator: James Tarlano, Veterans Administration

2. “The Handicapped Ethnic Minority,” Oelman
Auditorium 109

Presenter: Georgia McMurray, New York Community
Service Society

Moderator: Gwen Callas, Kent State University

3. “The Role of Special Studies Programs on Attitude,”
Oelman Auditorium 112

Presenter: Dr. Al Pimental, Gallaudet College

Moderator: Barbara Froehlich, Queensborough
Community College

4. “The Institution and the Disabled Student: A Student
Perspective,” Fawcett Auditorium

Presenters: Jack Martin, University of Washington;
Victoria Adkins, Graduate, W. Virginia University;
Dan Kaufman, Graduate, University of Dayton

Moderator: Raymon Byrd, Ohio State University
Break
Repeat Concurrent Sessions

Lunch, University Center
Exhibitors, Medical Sciences 035

Concurrent Sessions

1. “Program Evaluation: A Model,” Medical Sciences
Auditorium

Presenters: Guy McCombs, Arlington, Virginia; Kay
Adams, Center for Vocational Education

Moderator: Al Watson, University of Michigan

2. “The Role and Function of Research,” Oelman
Auditorium 112 '

Presenters: Rozelle Boyd, Indiana University; Lex
Frieden, Texas Institute for Rehabilitation and
Research




3:15-3:30 pm

3:30-5pm

6. “Course Modifications/Adaptations and Waivers,”
University Center 155C

Presenters: Elizabeth Fetter, Eastfield College
Lorraine Cusick, Hofstra University

Moderator: Martha Redden, American Association for
the Advancement of Science

7. “Career Planning and Placement,” Medical
Sciences 212

Presenters: Ron Blosser, Southern lllinois University;
Santiago Lebron, Valpar Corporation

Moderator: Craig Rider, Wright State University

8. “Special Services for the Academically
Underprepared,” University Center 041

Presenters: Al Watson, University of Michigan; David
Rice, Edinboro State College

Moderator: James Tarlano, Veterans Administration

9. “Physical Education and Intramural Athletics,”
University Center 045

Presenter: Yvette Peck, Wright State University
Moderator: Warren King, Southwest State University
10. “Homebound Instruction,” Biological Sciences 234

Presenter: Barbara Froehlich, Queensborough
Community College

Moderator: Gwen Callas, Kent State University
Break

Repeat Concurrent Sessions

Wednesday, August 24, 1977

9-10:30 am

Concurrent Sessions

1. “The Institution as a Change Agent,” Medical
Sciences Auditorium

11:30 am-1 pm

1-2:45pm

2:45-3 pm

3-4:45 pm

“Guidelines for Program Operation: A Focus on -
Principles”

Presenters: Dr. Fred Fay, Tufts University; Thomas .
Shworles, City Colleges of Chicago

Moderator: Sharon Bonney, University of lowa

Lunch, University Center

Exhibitors, Medical Sciences 035

Concurrent Work Sessions on “Guidelines for Program
Operation”

Session  Facilitator Room

A Nancy Brower  Medical Sciences 206
B Al Watson Medical Sciences 208
C Cindy Kolb Medical Sciences 212
D Peter McCabe  Medical Sciences 214
E Steve Simon Medical Sciences 216
F Jim Bennett Medical Sciences 220
G Barbara Hummel University Center 041
H Virginia Aldape  University Center 155C
I James Tarlano  University Center 045
J Andrea Schein  University Center 155B

Break

Concurrent Sessions

1. “Planning for Architectural Accessibility,” Medical
Sciences Auditorium

Presenter: Alfred DeGraff, Boston University

Moderator: John Sasuta, Facilities Development
U.S.O.E.

Work Sessions: Medical Sciences Rooms 212, 214,
216, 220

2. "Planning for Programmatic Access on the
Residential Campus,” Fawcett Auditorium

Presenters: Judy Taylor, Michigan State University;
Thomas McCauley, Southwest State University

Moderator: Al Watson, University of Michigan
Work Sessions: Fawcett Hall Rooms 206, 208, 218, 222



5pm

6 pm

3. “Planning for Programmatic Access on the
Commuter Campus,” Oelman Auditorium 112

Presenters: Colleen Fix, Miami-Dade Community
College; Dr. George and Laurie Potter, Ramapo
College

Moderator: Warren King, Southwest State University

Work Sessions: Oelman Hall Rooms 112, 119, 125,
132

Bus leaves for Ramada Inn

Downtown Dayton Reception, Pavillion Room,

Ramada Inn

Sponsored by Winters National Bank

Introduction: Dan Kaufman, Vice President, Winters
Bank

Welcome: City Commissioner Charles Curran

Tuesday, August 23, 1977

9-10:15am

10:15-10:30 am

10:30-noon

General Session, Medical Sciences Auditorium

“Short and Long Range Planning for a Comprehensive
Service System”

Presenter: Dr. Kent Kloepping, University of Arizona

Moderator: Nancy Brower, Ohio State University
Break

Work Sessions on “Short and Long Range Planning”

Session  Facilitator Room

A Nancy Brower  Medical Sciences 206
B Al Watson Medical Sciences 208
C Cindy Kolb Medical Sciences 212
D Peter McCabe  Medical Sciences 214
E Steve Simon Medical Sciences 216
F Jim Bennett Medical Sciences 220
G Barbara Hummel University Center 041

P—
Pl 555y

k.

&,

Noon-1:30 pm

1:30-3:15pm

University Center 155C
University Center 045
University Center 155B

Virginia Aldape

James Tarlano

Andrea Schein
Lunch, University Center

Exhibitors, Medical Sciences 035

Concurrent Sessions

1. “Preadmission/Admission Counseling,” Medical
Sciences 208

Presenters: Joel Bryan, University of California-Davis;
Thomas Johnson, La Puente Valley Adult School
and Valley Vocational Center

Moderator: Barbara Hummel, University of
Missouri-Columbia

2. “Housing, Attendant Care and Activities of Daily
Living,” Medical Sciences 214

Presenters: Robert Thacker, Emporia State University;
Steve Simon, Wright State University

Moderator: Cindy Kolb, Wayne State University

3. “Transportation, Parking, Driving Instruction,”
University Center 155B

Presenters: Sharon Bonney, University of lowa; Dick
Maxwell, Ohio State University

Moderator: Jeff Vernooy, Wright State University

4. “Interpreter Service/Note Taking,” Biological
Sciences 136

Presenter: William Otis, Columbus Technical Institute
Moderator: Virginia Aldape, Southwest State University
5. “Library Service and Testing,” Medical Sciences 206

Presenters: Andrea Schein, University of
Massachusetts; Evelina Smith, Kent State
University-Trumbull Campus

Moderator: Fraddie Peaco, Library of Congress



anht State Umversﬂy

1 Dayton, Ohio 45431 513 873 3333

MEMO
Date: September 30, 1977

To: Grant Expense Participants
The Disabled Student on American Campuses:
Services and the State of the Art

From: Pat Marx
Conference Coordinator

Re: Reimbursement for expenses

Enclosed you will find a check covering your expenses for
the recent State of the Art Conference at Wright State.

We have followed our guidelines for allowable expenses for
persons attending under grant expense.

In a few cases we had to disallow for some expenses enter-
ed, i.e. extra meals since you were provided with meal
tickets for the five days here. In most instances, you
will find that your full expense requests have been covered.

If you have any questions about your re-imbursement, please
call my office (513) 873-3190, 2140.



Conference Topic: The Role & Function of Research

Date & Time : Wednesday, August 24, 1977 - 2:00p.m.-3:15p.m.
& 3:45p.m.~-5:30p.m.

Presentation
Time 2 20 minutes :

»

s
Presentation

Format : Concurrent Session. Presentation given twice. There
will be two presentors omn the topic followed by ten
minutes question/answer. The facilitator will then

promote discussion on the topic for group participation.
You are asked to act as a resource person during this

period. / .
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1) What guidelines should be used for research projects
planned/implemented through a program for handicapped
students?

2) What are the students rights relative to participation
in research?

3) Is the legislation regarding protection of human

< subjects adequate for research on the handicapped :
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RESEARCH IN HANDICAPPED STUDENT SERVICES PROGRAMS

BY

LEX FRIEDEN
TEXAS INSTITUTE FOR REHABILITATION AND RESEARCH

and

ROGER RUSSELL
UNTVERSITY OF HOUSTON

JUNE 30, 1977
HOUSTON, TEXAS 77006

Prepared for presentation at a natlonal
congenence on "The Disabled Student on
Amendican Campuses" at Wright State Univer-
s4ty, Dayton, OhdLo, August 21-25, 1977.



ABSTRACT

The fundamental assumption 0§ research in handicapped student
senvices proghams should be that increased knowledge through
scientigic Anvestigation will result in Amproved services Lo
disabled students and ultimately an enhanced Lifestyle fon
handicapped persons. Typdcally, there are two generally dis-
cernable categornies of rhesearch which may relate to handi-
capped student services programs. These are inside heseanch
and outside nesearch. Insdide research 48 usually done to
evaluate program processes orn oufcomes; wherneas outside ne-
search 44 usually done to answenrn certain questions about the
”Apecialﬁ population served by handicapped student sernvices
proghams. In addition Zo descrnibing both types of reseanch,
this papern discusses the important issues of informed subfect
consdent and Anformed administrative consent. Finally, a hre-
searnch ondented method for obfectively assessing student needs

48 suggested and fustified.



Research as At nelates to handicapped students Ain an
educational setting may serve many purposdes. Research

may be done in onden to assess on establish the need

forn a centain program on servdices. Research may be done
in onden to study the behavion orn attitudes of handicapped
students. Research may be used as a fool to evaluate
existing programs. Research may help o suggest new ways
to strhengthen existing programs. Research may help f4ind
new ways to solve problLems. In any case, hesearch L4 a
topic which at one point orn anothern L5 bound to be an
issue with nelevance fon handicapped student 5services pho-

grams .

The fundamental assumpition of research in handicapped
student senvices programs should be that increased know-
Ledge through sclentific Lnvestigation will result Ln
Amproved services to disabled students and ultimately

an enhanced Lifestyle forn handicapped persons. Basically,
nesearch in this context falls into one of two majorn cate-
gondes. Finst,thene is what shall be called inside nesearch:

that 48 nesearnch which 48 done by a handicapped student or-

gandization or senvice program. Secondly, there Ls what shatl

be called outside nesearch: that 4is nesearch which 4s done
by a source not dirnectly affiliated with the handicapped

student services program. Research which falls into eithen



0f these categornies may be focused on the handicapped

student senvices program Ltself, orn upon the popula-

tion of Aindividuals which Lt agfects.

Inside nesearnch 448 usually done to assess needs, suggest
new ways to solve problLems, or to evaluate programs and
senvices. Research of this nature which has specific
practical application to existing service delivery phro-

ghams 14 generally recognized as program evaluation.

In the eanly stages of development of the handicapped
student senvices program, evaluation may appear to be

04 secondary Amportance. Cerntainly, Zhe purpose of

such a proghram L8 to provide senvices. However, as phro-
grams are developed, they must begin to demonstrate effec-
tiveness. In this era of zerno based budgeting and zeno
based planning, accountabifity and cost effectivencss are

0f critical Aimportance. Program evaluation should be seen
by the administratons of handicapped student services pho-
ghams, by the sponsons of those programs, and by the reciplents
0f sernvices which those proghams provide, as a meansd of max-
imizing benefits and maintaining quality services. Proghram
evaluation has the ability to indicate the best possible

use of nesounces to provide the highest quality senvices at

the Lowest possible cost.



Program evaluation techniques range Ain complexity from the

very simple to the veny sophisticated. ALthough most peo-
ple associate program evaluation with highly Ztechnical
methodology Anvolving such things as contrnol ghoups,
independent and dependent variables, Longitudinal studies,
and various sampling techniques, many kinds of evaluation
are not complicated and require Little or no background

in nesearch methodology. 1% 4is true that a basic unden-
standing of the uses of a few statistical techniques can
extend the range of types of evaluations one can do. How-
ever, the 4idea that program evaluation has to be difficult

to be good 48 Ancornect.

Program evaluation L4, very simply, a data based application
o the decision making process. Before one can evaluate

a progham effectively, the program obfectives must be clearly
and accurately stated. Questions which the evaluation is meant
to answen should be asked before the evaluation begins. The
best and most comprehensive evaluations are those which mea-

sure both program process and outcome.

Aften questions have been naised and objfectives clearly
stated, one should Look at the different ways a probLem might
be answerned and decide on a systematic counse of action.
Appropriate information on data must then be gathered and
analyzed. Data which measure effort, effectiveness, efficiency,

and quality are usually best. These data may be in the form



of nates, natios, and Andex numbens which have been extracted

grom counts, costs, time, rating scales, psychological test

nesults, and s0 fonth.

Aften the data have been carefully examined and analyzed, a
nepont should be wriitten and recommendations based on the
fAindings should be made. Program evaluation will nevex
accomplish anything unless Lt is used. Tt must be an element

of decision making.

Outside nesearch is usually done to answer certain quesdtions
about the "special" population served by handicapped student
sdenvdices programs. 1t 44 usually conducted by students ox
faculty members at the host institution, or by othen researchenrs

in the community at Lange.

Typically, outsdide nesearch 45 the type of reseanrch which
45 4Antended to add to the knowledge base 0§ descriptive
iAnformation regarding disabled people, on to develop
knowledge essential forn enhancing the quality of Life of
disabled pensons. Among the topic areas which have been
explored most frequantly are sexuality among disabled
people, friendship patterns of disabled people, mobility
patteans of disabled people, attitudes of disabled people,

and attitudes toward disabled people.



In many cases, tﬁe Office of Handicapped Student Services
i85 Adentified as a sounce of rhesearch subjects. Thus, the
program administratorn becomes Anvolved as the gate keepen
04 a subject pool. 1In this role, the coordinator orn dir-
ecton of the program 44 in the position of deciding whethen
on not the proposed nesearch 45 to be brought to the atten-
tion of disabled students senved by the program. With the
exception of occasfonal consultation, subject Ldentdifica-
tion may be the full extent of LnvolLvement by zthe 0ffice

o4 Handicapped Student Services in outside research.

There are two key Assues nelated to both inside and ouztside
research. These ane: (1) Anformed subject consent and,

(2) Anformed administrative consent.

Anyone who 458 a subjfect on panticipant in nesearnch which L5
~conducted in an educational setting must be completely 4in-
formed about the nature of that nesearnch and about the methods
to be used. Additionally, that pernson must give signed con-
sent to be a subfect on to participate in hesearch. 1In othexn
wonds, every penson has a night to decide whethern he or she
WALL on will not particdpate in nesearch-aftern they undernstand
how they will be involved Lin that nesearch. This informed con-
sent 48 required by Law and any program which conducts research
orn which facilitates nesearch must be able to document the

fact that each subject in that nresearch has been informed about

the nesearnch and has agreed to participate in L%.



Sevenal Litems of great importance are nelated to the area

0§ signed consent. The f§4inst item Ainvolves individual
privacy o4 the subject. 14 research 4in any way L5 Likely %o
orn planned to violLate the individual privacy of a subject,
then the subject must aghee to that. Subjects must be ftold
Ain what way thein personal privacy may be violated. ALso,
subjects should be warned of any possible dangern, risk,

on discompfort to themselves as a rhesult of theirn partici-
pation in heseanrch. Finally, subjects should be free to
withdraw thein consent and stop participation Lin research

at any time.

Legistation nelating to human subjects protection an the
United States today 448 verny strnict. 11X was designed to pro-
tect pensons grom unwittingly being Ainvolved An research
which might be threatening or dangerous to them. Handicapped
students services offices should be keenly aware of these
negulations. They should Ainform theirn consiituents on clients
0f thein individual nightb Ain this regard as 4t nelates not
only to reseanch conducted by orn through handicapped student
senvices programs, but also to rnesearnch which may affect them

as Andividuals under any circumstances.

The second generally critical nebeanchiibéue to be discussed
herne nelates to Angormed administrative consent. This means
that the handicapped student services ofgice, as part of a
Larngen orngandization, should clearly Anform and obtain consent

grom an appropriate sounrce of admindstrative authority within




that Largen organdization. The propriety of that source will
centainly depend upon the specific setting. However, organi-
zationally speaking, that sournce will usually be the adminis-
trhaton to whom the handicapped students office directly ne-
ports, or an administrative authornity within the organization
principally designated to authonize, administer, and coordinate
neseanch. In fact, "informed consent" statutes requine host
institutions (L.e. schools, colleges, univensities, éte.) zo
maintain a committee to neview and approve any or all research

done at on by the institution which involves human subjects.

Having provided a basis forn undenstanding the basic kinds of
neseanch and severnal hey issues nelating to hesearch 4in
handicapped student senrvices proghams, this paper will now
focus on the application of a research oriented approach

to the objective assessment and programmatic satisfaction

04 student needs.

IZ 45 typical and often desinable to discuss service delivery
programs in terms of the needs that they attempt to meet.

One way to define a need is zo Aay that it nepresents a

gap between scme existing state of affains and some desired
Atate of affains. Thus, forn example, if the curnent state

0f affains is that there are §ew handicapped students panr-
ticipating Ain necreation programs at a university, and 44
Zhe desined state of affains is that there be more handi-

capped students panticipating in those proghams, £t may be said

that thene is a need for more handicapped students to




be in nrecheation programs. 1t follows that there may be
sevenal possible means of satisfying this need, Ancluding
the establishment of a special recreation progham for handL-

capped students.

Stated in these tenms, needs are clearly related to the out-
comes o4 the programs designed Zo meet them. When needs are
stated in teams that may be translated into objective outcomes,
£ becomeb much easien tc assess the degree of success on failure
of the program. 1§ the ocutcomes of the progrham meet the stat-

ed needs, Lt is deemed successful; and Lf not, Lt L8 considerned
to be unsuccessful. 1In the example given above, the assessment
0f the success of a recrneation program may be simply accomplished
by comparning the numbern of handicapped students Linvolved 4in

necrneation before and agtern Amplementation of the program.

One advantage of the point of view suggested here Ls that
emphasis 45 placed dinectly upon desined outcomes rathern than
upon the methods orn phrocesses forn reachding the outcomes. As

a nesult, Lt 4is easdiern to distingudsh the possible alternative
avenues for reachding desined goals. Therne s surely no doubt
that more than one sont of outcome may attend each progham oh
sthategy designed to meet a need. These different consequences
must be weighed in choosing the specdfic approach to be employed.
However, Lf the need assessment and the program intended to meet
the need are both expressed Lin teams of objective gaps and out-
comes,the Amplications of the program will remadin distinct and

the purposes or goals of the program will remain Ain focus.



The approach to needs and the programmatic satisfaction of
needs advocated here 4s based upon making some initial
assessment of existing needs. The needs presently met

by handicapped student service programs may primarily be
those felt on percedved by administratons. While these
may be accepted as accurate undernstanding of the needs

0f handicapped students, they may not be the same needs

that the students zthemselves would percedive and Ldentify.

Administhatively, Lt may appear that it is a good Lidea

to have an office fon handicapped student services, but
unless that office is actually fulfilling some needs which
are percedved on which have the potential to be recognized
by the students themselves, the approach is not Likely %o
prove successqul. To rneflect on the earlier example, anyone
may say that handicapped students need a recreation program,
but if Zhe students themselves do not agree, they are not
Likely to be interested in attending on participating in such

a phrogram.

Needs assessment should, 4in everny case, take into considera-
tilon the viewpodints of all parnties involved. With respect to
handicapped students programs in particular, needs assessment
dhould involve program admindistratons, handicapped students,

and perhaps the community at Lanrge.

One might expect that handicapped students would be able to



nepornt thein needs dirnectly. 1In fact, surveys based upon
rnepresentative samples are sometimes useful Ain de-
tenmining needs. On the other hand , a need Aimplies some
gorm of deficdency and ndividuals who expenience needs
edithen consciously on sub-consclously may have negative
feelings about them. Disabled pernsons sometimes prefer Zo
concentrate on theirn functional strengths as opposed to
thein weaknesses, even to the point of Lgnorning real defi-
ciences An theirn environment and the quality of thein
Lives. Consequently, needs may not be repornted, or they

may be distorted.

In other cases, a Lack of knowledge on specdific Lnformation
may hesult in a gailure to rhecognize needs. An example henre
would be the case of a handicapped student who has never gone
to the bowling atlley at the Univensity Centen and consequently
may not realize that a ramp Ls needed there in order to make

the bowling alley accessible to pernsons in wheelchains.

1t 48 Aimportant fo obftain objective Ainput from a variety of
sources when assessing needs Lin orden to avoid overnsdights
caused by Lack of suf flcient information orn pernsonal Ainsecurnities.
Ideally, some sont of compasiison between the behaviorn of

able bodied students and that of handicapped students might
best sernve the purpose of assessing the needs of disabled
students. Such a comparison may be made on the basis o4 data
gathened from self neponts by both groups and the use of

naturalistic observations. Analysis of this data should heveal




areas whenre gaps may exist. Needs may then be a function
04 the observed gaps between what happens to the handicapped

students and the able bodied.

This 44 not to say that all percedvable needs could be de-
tenmined by the methods suggested above. Indeed, there may
be some needs which ane expendenced by both disabled and
non-disabled students. 1In these instances, the process of
a&éebbing needs might Locate some situations that Linvolve

gaps gorn all students.

One necessanry pre-condifion for making a needs assessment
which involves handicapped students 4is adequate access to
and communication with the specific sub-population of
students who are handicapped. Two previously mentioned
considerations must be made and accounted forn before such
access and communication should be expected. These are:
(1) Zhe host institution Ltself must cooperate An helping
to secure knowledge of students who are handicapped, and
(2) the nights of the students in question, particularly
the nights to prdivacy, must not be violLated in the process.
Aften these considenations have been secured, handicapped
students may be actively necrudted to participate both Ln

programs and reseahrch.

Once there 44 concrete Anformation about who the handicapped

students ane and some clearn Aindication of theirn needs, Lt



will be possible to'deéign and Amplement successful programs.

Since theprograms will dirnectly address objectively assessed
needs, they will embody outcomes zthat will satisfy those needs.
Becausde the attempt will be to arndve at specified goals,

altennate noutes orh means of satisfying those needs may be
tnied and evaluated. Thus, there should be both fLexibility

in AmplLementation and an opportunity for on-going evalfuation.

1t 45 possible that in the end those who attempt to implLement
programs forn handicapped students wilf §ind that there ane
insufpicient needs to fustify the programs offered. 1%

may be that the needs Ldentified, while they are real and
tangible from one penspective, are not felt by the target
population, disabled students. 1In any case, furthern assess-
ment should tellf how to deal with the situation - Lt should
neveal whethern or not the programs should be continued, on

Lf othen types o0f proghrams are desirable.

Needs assessment L5, 0f cournse, not the only task which may

be facilitated on enhanced by a research oriented perspective
on by the application of reseanch methodology. The preceeding
discussdion does, howevern, {LLustrate the extreme orden and
clanity which nesearnch may Lend to an otherwise complicated

problLem.

As handicapped student services programs begin to expand and

prolifernate in orndern to meet the growing demand of Lincreasing



numbens of handicapped students, and as they become monre
sophisticated in teams of the sernvices they provide and
the functions they fulgill, the value of research will
become more and monre apparent. Programs which Lnteghate
sound reseanch in thein total effornt will contribute

garn more to the handicapped individuals they serve than

those which do not.
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POST-CONFERENCE SURVEY FORM

Type of institution:

name of institution

Vocational technical
2 year

4 year
Graduate
Residential

address

Commuter

Student enrollment

person completing form/position

Based upon the presentations and discussion sessions you have attended during
this conference, please respond to the following:

1.

2.

6.

7.

8.

9.

Do you feel that your institutions written policies are adequate?

yes no

If your institution has no such poliey do you intend to encourage the
development of a policy statement?

yes no

Do you feel that your institution is forcefully seeking funds for programs?

yes no

Do you intend to actively engage in seeking additional funds for a stronger
program?

yes no

Do you feel that your understanding of the problems has increased
significantly?

yes no

Do you intend to work more forcefully to develop an outreach program at
your institution?

yes no

Please rank order the following according to your feelings of their importance
in receiving attention at your institution (in ascending order with No. 1
being most important:)

A. Housing - E. Transportation

B. Health Services ——— F. Attitudes -
C. Accessibility - G. Academic Services __
D. Remedial Education H. Recreation

Which of the above areas should be the basis for future conferences?
Do you feel that this conference format was suitable?

yes no

10. In the event of future conferences, please indicate the format you feel

most desirable.

Use other side



Wright State University

Dayton, Ohio 45431

Campus Communication

July 27, 1977 |
date:

Conference Presenters

Virginia Hemmerich, Asst. |

from: ¢ Pat Marx, Conference Coordinator

UDIECY: | pragentations for "The Disabled Student on American

Campuses: Services and the State of the Art"

a) If you will be needing any special equipment during
your presentation such as projectors, video playback
cassettes, etc., please let us know immediately.

b) Your papers will not be returned to you for use during
the conference. They will, of course, be included in
the final conference proceedings which will be ready
for distribution in mid-November.

c) If you are planning to use any sort of hand-outs during
your presentation, please be sure to bring an ample
supply for participants in your concern area workshops.
If it is impossible for you to have materials duplicat-
ed, please send us a copy and we will have it duplicat-
ed here and ready for your use.

If you have any questions, please call me on the conference
line: (513) 873-3190.

Thank you very much.

—

256S



Wright State University

Dayton, Ohio 45431 513/873-3333

July 5, 1977

Mr. Mac Brodie
9667 Meadowvale
Houston, Texas
77063

Dear Mr. Brodie:

This is to confirm your registration for the national conference,

"The Disabled Student on American Campuses: Services and the State
of the Art."

Reservations have been made at Wright State University Residence

Hall for (s#mwgFe) (double) occupancy August o2 9 through Aug-

ust ,Q:f. Upon arrival you will receive tickets for your meals
for the week.

Within the next week, you will receive an air travel itinerary

from T.V. Travel, Inc., Dayton, Ohio. You will be asked to approve
the itinerary and return it the same day. Your tickets will be
mailed to you during the first week of August.

If you require any special arrangements due to a physical dis-
ability, please contact the airlines a few days in advance and
make sure these arrangments are made. If you will be traveling
with an attendant, please be sure to send the name and address

of the attendant to me in order that travel and lodging accomoda-
tions will be coordinated with yours.

Transportation to and from the airport has been contracted locally.
A T.V. Travel Agent will be at the airport with vehicles marked for
the conference. While T realize these detailed travel arrangements
are somewhat out of the ordinary, I am asking for your cooperation



-

Page 2
Ltr to Grant Registrants
July 5, 1977

in this matter, Dayton has only limited ground transportation
available in the city. TIn order to minimize cost and avoid ex-
pensive cab fares, every effort will be made to maximize the num-
ber of people arriving and leaving at the same time.

For other incidental expenses e.g., mileage or transportation to
and from your local airport, you will receive a form to complete
at the time of registration. The State of Ohio requires receipts
for all travel expenses including mileage. Please be certain to
get receipts for any expenses you intend to charge as a travel

expense. Due to state laws, liquor expenses cannot be reimbursed.
You should receive your reimbursement within thirty days of receipt
of your expense forms. For those of you exceeding the $150 travel

allowance, you will teceive an invoice from Wright State University
for the difference:. Please process this invoice. as quickly as pos-
sible with payment to Wright State University.

Thank you for your cooperation. I look forward to seeing you in
August., »

Sincefely,

o

~Pat Marx

Conference Coordinator

PM/vh



Wright State University

Dayton, Ohio 45431 513/873-3333

July 5, 1977

Mr. Lex Frieden

Texas Institute for Rehabilitation & Research
The Texas Medical Center

PO Box 20095

Houston, Texas 77025

Dear Mr. Frieden:

This is to confirm receipt of your manuscript for the State of the
Arts Conference. Thank you for your help. I am looking forward
to an excellent program.

Housing reservations have been made for you at the Wright State
University Residence Hall for ¢simgte) (double) occupancy from

August 7.3 through August 245 + Upon arrival you will receive
tickets for your meals for the week.

Within the next week, you will receive a travel itinerary from

T.V. Travel, Inc., Dayton, Ohio. You will be asked to approve

the itinerary and return it the same day. Your ticket will be
mailed to you during the first week of August. If you require

any special arrangements due to a physical disability, please
contact the airlines a few'days in advance and make those arrange-
ments directly. If you will be traveling with an attendant, please
be sure to send their name and address to me to assure their travel
and lodging reservations can be coordinated with yours.

Transportation to and from the airport has been contracted locally.
A T.V. Travel Agent will be at the airport with vehicles marked
for the conference. These detailed arrangements are necessary be-
cause of limited ground transportation available in the city. In
order to minimize cost and avoid expensive cab fares, every effort
will be made to maximize the number of people arriving and leaving
at the same time. While I realize this is somewhat out of the or-
dinary, I am asking your cooperation in this matter.



Page 2
Ltr to Conference Presenters
July 5, 1977

For other incidental eéxpenses, e.g. mileage or transportation to
and from your local airport, you will receive a form to complete
at the time of registration. The State of Ohio requires receipts

for all travel éxpenses. Please be certain to get receipts for
any expenses you intend to charge as a travel expense. In any
case, liquor expenses cannot be reimbursed. You should receive
your reimbursement within thirty days of receipt of your expense
forms.

Thank you for your cooperation. I look forward to seeing you in
August.

Sincerely,

Pat Marx

Conference Coordinator

PM/vh




5208-1 T. V. TRAVEL, INC,

WINTERS BANK TOWER

Dayton, Ohio 45402
Tel, 223-8281
RESERVATION RECORD FOR Lex Frieden

FROM TO DAY DATE DEPART ARRIVE AIRLINE FLT.
Houston Atlanta Tues. | 8/23 11:17AM 2:02PM Delta 922
Atlanta Dayton Tues. | 8/23 L:12PM 5:25PM Delta 950
Dayton Atlanta Thur. | 8/25 L :00PM 5:18PM Delta 1227
Atlanta Houston Thur. | 8/25 6:15PM 6:59PM Delta 533




WINTERS BANK TOWER
®
& VV TV1 DAYTON, OHIO 45402
® Orld ’I‘ravel Se ce TELEPHONE: 513/223-8281
A SUBSIDIARY OF TOP VALUE ENTERPRISES, INCORPORATED CABLE: TEEVEETRAV

Re: Wright State University Conference
August, 1977 Dayton, Ohio

Dear Traveler:

We'd like to take this time to welcome you to Dayton, Ohio for the
above mentioned conference. We hope you'll enjoy your stay.

The following flight itinerary for your trip has been reserved as
follows. Please approve it by signature and return to T. V. Travel,
Inc., Winters Bank Tower, Suite 1780, Dayton, Ohio 45402, to the
attention of M. Sullivan as soon as possible.

Kindest regards,

Gary L. Hilderbrand
Agency Manager

GLH: bjh

T.V. TRAVEL, INC.
ATLANTA«CHICAGO«CINCINNATIeDAYTONeHILTON HEAD ISLANDeHOUSTON¢RICHMOND ¢ WASHINGTON




Juky 11, 1977

Pat Manx

Wriight State Undivernsity
Handicapped Studen#s Services
Dayton, Ohio 45431

Dean Paft,

1 trust that you have received my paper and that you found
- 44 acceptable. 1 Ledk forwand to presenting it and fo
pant¢c¢pat¢ng‘hn Zhe workshop.

As you know, 1 require the assistance of an attendant who
will be tnauaLLng with me. Tentatively, 1 plan to arrive

in Dayton on Tuesday, Augu&& 23 and depart on Thunéday,
August 25. i

Thank you for involving me in his conﬁeaence. 1 hope ybd
f§ind my contn&but&on suitable.

Sincenely,

Lex Fadieden .
New Options Redsearnch Dinecton

LF/aAm




Wright State University

Dayton, Ohio 45431 513 873 3333

May 18, 1977

Mr. Lex Frieden

Texas Institute for
Rehabilitation & Research
The Texas Medical Center
P.0. Box #20095

Houston, Texas, 77025

Dear Mr. Frieden:

Wright State University, under a grant from the Bureau of Education for
the Handicapped, will sponsor a national conference on issues surround-
ing postsecondary education and the handicapped student. The conference,
"The Disabled Student on American Campuses: Services and the State of

the Art" will be held on the Wright State University Campus, August 21-
25, 1977. The objectives of the conference and a copy of the preliminary
program are attached.

A critical aspect of the success of this conference will center on the
individuals who will present their perspective on the topic as a kick-off
point for discussion. The purpose of this letter is to request your in-
volvement in the conference as a presenter on the topic, "The Role &
Function of Research".

Your responsibilities as a presenter are; a) to address the topic using
as a guide the questions outlined on the subject outline form which is
enclosed, and b) to prepare a written statement or your presentation to
be mailed to the conference proceedings. The conference proceedings
should be ready for national distribution by mid-November.

The conference is planned around work sessions. Generally two people
will present their perspective on the topic followed by work sessions
with the participants. Each work session will have a facilitator to

help focus the discussion and to summarize the participants response

to similar questions on the topic following the discussion.



As a presenter, the conference will cover your travel, lodging and meal
costs for the entire conference. I do hope you will be able to parti-

cipate in this important program. I will look forward to hearing from
you-

Si rely,

at Marx’ .
Conference Coordinator

PM/mh




SUBMISSION OF MANUSCRIPTS

Manuscripts should be mailed, first class, to Pat Marx, Director, Handi-
capped Student Services, Wright State University, Dayton, Ohio 45431.

Three copies should be submitted, including one original and two zerox.
Please do not send carbon copies, as they tend to smear. Keep one copy

for reference.

Manuscript Format

1. Manuscripts should be, typed double-spaced, with pages numbered
consecutively and margins of at least one inch on all four sides,
on 8-1/2 X 11 inch white, nonerasable bond paper that will take

ink.
2. The title ard a brief abstract, running about 35-50 words in
length, should eac placed on separate pages at the beginning

of the manuscript.

3. Headings within the text are to be in order as follows:
a. major headings - capital letters, underlined and centered;

secondary headings - capital and lower case letters, under-
lined, flush left; and

c. headings introducing a paragraph - a phrase underlined,
ending with a period.

4, ©Each table and each figure should be typed on a separate page.

5. Footnotes should be numbered consecutively and typed double-spaced
on a separate page,

6. References (if used) should be numbered consecutively and typed
double-spaced on a separate page. They should be in alphabetical
order by the author's last name. All references must be cited in

the text by the last name and year of the publication in parentheses,
e.g., (Jones, 1976).

Reference Formats

Book

1. Juster, F.T. Anticipations and Purchases. Princeton: Princeton
University Press, 1964.

Article in Journal Magazine or Newspaper

1. Bettman, J.R. "A Graph Theory Approach to Comparing Consumer
Information Processing Models," Management Science, Part II, 18
(December, 1971), 114-28.

2. "How Three Families Buy Their Food,'" Business Week 2258

(November 25, 1972), 86-90. (no author).
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- RESEARCH IN HANDICAPPED STUDENT SERVICES PROGRAMS

BY

LEX FRIEDEN
TEXAS INSTITUTE FOR REHABILITATION AND RESEARCH

-2

and

ROGER RUSSELL
UNTVERSITY OF HOUSTON

JUNE 30, 1977
HOUSTON, TEXAS 77006

Prepared forn presentation at a national
conference on "The Disabled Student on
Amenican Campuses" at Wright State Univen-
s4ity, Dayton, Ohdio,  August 21-25, 1977.




ABSTRACT

The fundamental assumption of research in handicapped student
sdenvices programs should be that increased knowledge Zhrough
sclentigic investigation will result in menovéd senvices to
disabled students and ultimately an enhanced Lifestyle for
handicapped persons. Typically, there are fwo genernally dis-
ceanable categories of reseanch which may nelate to handi-
capped student services proghams. These are inside nesearch
and outside nesearnch. Inside ﬂeéea&ch L5 usually done fto
evaluate progham processes or oufcomes; wherneas outside ne-
seanch is usually done to answer centain questions about the
"special" population senved by handicapped student senvices
proghams. In addition to descrnibing both types of neseaxrch,
this papen discusses the Amportant issues of Anformed subject
consent and informed administrative consent. Finally, a re-
search oniented method for objectively assessing student needs

L8 suggested and fustified.



Research as it nelates to handicapped students in an
educational setting may senve many purposes. Research

may be done in orden to assess or establish the need

forn a ceniain program or sernvices. Research may be done
in onden to study the behavion orn attitudes of handicapped
students. Research may be used as a Lool fto eviluate
existing programs. Research may help to suggest new ways
to strnengthen existing programs. Research may help §ind
new ways to solve problems. In any case, research L5 a
topic which at one point on anothen is bound £to be an
issue with relevance fon handicapped student services pré-

ghams .

The {fundamental assumptfion o4 research in handicapped
student senvices programs should be that increased know-
Ledge through scilentific investigation will result in
improved senvices to disabled students and ultimately

an enhanced Lifestyle for handicapped pernsons. Basically,
reseanch in this context falls into one of fwo majon cate-
gonies. Finsi,these iy what shall be called inside research:
that is nesearch which is done by a handicapped student dr-
gandization or sernvice progham. Secondly, there is what shall
be called outside research: zhat iis nesearch which is done

by a sournce not directly affiliated with the handicapped

student senvices program. Research which falls into eithen




0f these categories may be focused on the handicapped
student services program itself, orn upon the popula-

tion of Andividuals which Lt afgects.

Inside nesearch is usually done to assess needs, suggest
new ways to solve problems, or Lo evaluate programs and
senvices. Research of this nature which has specific
practical applieation fo existing service delivery pro-

ghams L8 genernally recognized as program evaluation.

In the early stages of development,of the handicapped
student senvices program, evaluation may appear to be

04 secondary Aimpertance. Centainly, ithe purpose o4

such a program Ls to provide services. However, as pro-
ghams are deueﬂoped, they must begin to demonstrate effec-
Liveness. In this era of zero based budgeting and zero
based planning, accountability and cost effectivencss are
04 crnitical Amportance, Program eviluation should be seen

by the administratons of handicapped student services pro-

grams, by the sponsons of those programs, and by the recipients

04 sdervices which those programs provide, as a means of max-

Amizing benefits and maintaining quality services. Program
evaluation-has the ability to indicate the best possible
use o4 nesounces to provide the highest quality services at

Ahe Lowest possible cosit.



Program evaluation fechniques range in complexity from the
very simple Lo the venrny Aophiét;cated. ALthough most peo-
ple associate proghram evaluation with highly ftechnical
methodology Anvolving such things as control groups,
independent and dependent variables, Longitudinal studies,
and vanious sampling techniques, many kinds of evaluation
are not complicated and require Litile or no background

in nesearnch methodology. 1t 448 true that a basic unden-
standing of the uses of a few statistical techniques can
extend the range 0§ types of evaluations one can do. How-
evern, the idea that program evaluation has to be difficult

to be good 48 Aincorrnect.

_Program evatuation A5, . veny Ameﬂy, a data baAed application

04 the dec&é&on mak&ng process. Beﬁone one can evaluate

a progham effectively, the program objaétiueé must be clearnly
and accurately stated. Questions which the evaluation is meanf:
to answen should be asked before the evaluation begins. The
best and most comprehensive evaludations are those which mea-

sure both program process and outcome.

Aften questions have been raised and objectives clearly
stated, one should Look at the different ways a problem might
be answened and decide on a systematic counse of action.
Appropriate information orn data must then be gathered and
analyzed. Data which measure effort, effectivenecss, efficiency,

and quality anre udually best. These data may be in the form —



04 rnates, natios, and index numbens which have been extracted
grom counts, costs, time, nrating scales, psychological test

nesults, and 50 fonth.

Aftern the data have been carefully examined and analyzed, a
nepont should be written and rnecommendations based on the
fAindings should be made. Program evaluation will nevex
accomplish anything unless it 45 used. Tt must be an element

of decision making.

Outside nesearch s usually done to answen certain questions
about the "special" population served by handicapped student
senvices programs. 1t 48 usually conducted by students oxn
gpaculty membens at the host institution, on by othen nesearchens

in the community at Lanrge.

Typically, outside nesearnch 4is the type of nesearch which
44 Antended to add to the knowledge base of descriptive
Ainformation regarding disabled people, on to develop
knowledge essential forn enhancing the quality of Life of
disabled pensons. Among the topic areas which have been
explorned most frequently anre sexuality among disabled
people, griendship patterns of disabled people, mobility
patteans o4 disabled people, attitudes o4 disabled people,

and attitudes toward disabled people.




In many cases, the 0ffice of Handicapped Student Sernvices
L4 ddentified as a sounce of research subjects. Thus, the
program administraton becomes Anvolved as the gate keepen
04 a subject pool. In this role, the coordinator orn dir-
ecton of the program is in the position .of deciding whethern
on not the proposed nesearch is to be brought to the atiten-
tion of disabled students served by the program. With the
exception of occasional consultation, subject identigica-
tion may be the full extent of Linvolvement by the Office

of Handicapped Student Services in outside reseanch.

There arne two key issues related to both insdide and ocutside

nesearch. These arne: (1) Anformed subfect consent and,

(2) Ainfdrmed administrative consent.

Anyone who 44 a subject ox pani&cipaﬁt An nesearch which A
conducted in an educational 5eitin§ must be completely 4in-
formed about the naturne of that research and about the methods
to be used. Additionally, that pernson must give signed cdn-
sent to be a subfect on to parnticipate An rneseanch. 1In othex
wonrds, every person has a night to decide whethern he or she
will on will not parnticipate in nreseanrch-aften they undernstand
how they will be involved in that research. This Ainformed con-
sent L4 hequired by Law and any program which conducts research
on which facilitates nesearch must be able to document the

gact that each subfect in that nesearch has been informed about

the neseanch and has agreed to participate in A%.




Several items of great importance are netated to the area

of signed consent.. The {§inst item Anvolves individual
privacy of the subfect. 1§ rnesearch in any way L5 Likely to
or planned +to violate the individual privacy of a subject,
then the subject must agree to that. Subjfects must be Lold
in what way theirn pensonal privacy may be violated. Also,
subfects should be warned of any possible danger, nisk,

on discimfornt Lo themselves as a result of theirn partici-
pation in hesearch. Finally, subfects should be free %o
withdraw thein consent and stop participation in reseahrch

at any time.

Legislation nelating to human subjects protection an the
United States today is very strnict. It was desdigned £o pro-
fect pensons grom unwittingﬂy being involved in reseanch
which might be threatening on dangernous to them. Handicapped
students séAvices offices should be kheenly aware of these
negulations. They should inform theirn constituents on clients
04 Zhein individial rights in this regard as it nelafes nof
only to research conducted by on thrdugh handicapped student
senvices programs, but also to research which may affect them

as Andividuals under any circumsiances.

The second genenally critical research issue to be discussed

hene nelates to Ainformed administrative consent. This means

that the handicapped student services office, as part of a

Langer ornganization, should clearly inform and obtain consent ‘

from an appropriate sounce of admindistrative authority within



that Largern organization. The propriety of that source will
cerntainly depend upon the specific setting. However, organd-
zationally speaking, that source will usually be the adminis-
thatorn to whom the handicapped students office directly re-
ports, on an administrative authornity within the organization
principally designated to authordize, administern, and coondinate
nesearch. 1In fact, "informed consent" statutes rnequine host
Ainstitutions (L.e. schools, colleges, univernsities, etc.) to
maintain a committee to neview and approve any or all research

done at orn by the institution which involves human subjects.

Having provdided a basis for understanding the basic kinds of
neseanch and several hey issues nelating to neseanch 4in
handicapped student senvices proghams, this paper will now
focus on the application of a research oniented approach

to the objective assessment and proghammatic satisfaction

04 student needs.

I is typicak and often desinable to discuss service delivery
programs in terms of the needs that they attempt to meeft.
One way to define a need is to say that it nepresents a
gap between some existing state o4 affains and some desinrned

' state of appains. Thus, for example, if the curnrent state
0f affains 48 that there arne few handicapped students par-
ticipating Ain recreation programs at a univernsity, and L4
the desined state of affains is that there be more handi-

capped students participating in those programs, £t may be said

that thene 4is a need for more handicapped students to




be in necreationiprograms. IZ follows that there may be
sevenal possible means of satisfying this need, including
the establishment of a special recreation program for handi-

capped students.

Stated in these terms, needs are clearlfy nelated to the out-

~comes of .the programs desdigned to meet them. When needs are

stated in fterams that may- be trhanslated into obfective outcomes,
At becomes much easien tc qssess Lthe degree of success ox ﬁaiﬁuae
of the program. 1§ the outcomes of the program meet the Aiat—

ed needs, it is deemed Auccessful; and if not, it is considered
to be unsuccessful. In the example, given above, the assessment
04 the success o4 a recreation program may be Aimply accomplished
by comparning the number of handicapped students involved 4in

hecreation before and aften implementation of the program.

One advantage of Lhe point of view suggested here is that
emphasis L5 placed directly upon desirned outcomes rathen than
upon the methods orn processes for neaching the outcomes. As

a nesult, Lt is easdien Lo distingudlsh the possible aliternative
avenuesd for nreaching desirned goals. There L4 surnely no doubt
that more than onecsort ofcdutedme may attend each progham or
strhategy designed Lo meet a need. These different consequences
must be wéighed in choosing the specific approach to be employed.
However, Ai§ the need assessment and the program intended 2o meet
the need are both expressed in tenms of objective gaps and out-
comes,the implications of the program will remain distinet and

the purposes dr goals of the program will remain in {ogué.



The approach to needs and the programmatic satisfaction of
needs advocated here 445 based upon making some initial
assesdsment of existing needs. The needs presently met

by handicapped student service programs may primarnily be
those felt on percedved by administratons. While these
may be accepted as accurate understanding of the needs

04§ handicapped students, +they may not be the same needs

that the students themselves would percedlve and Lidentify.

Administratively, At may appear that it is a good idea

to have an office for handicapped student services, but
unfess that office L8 actually fulfilling some needs which
are pencedved or which have the potential to be nrecognized

by the students themselves, the approach is not Likely to
prove successful. To neglect on the eanliern example, anyone
may say that handicapped students need a hecreation proghram,
but if the students themselves do not agree, they are not
Likely to be interested in attending orn parnticipating in such

a program.

Needs assessment should, 4An every case, take into considera-
tion the viewpoints of all parnties Linvolved. With nrespect to
handicapped students programs in parnticular, needs assessment
should involve program admindistratons, handicapped students,

and perhaps the community at Lanrge.

One might expect that handicapped students would be able %o
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nepont theirn needs dirnectly. In fact, surveys based upon
rephesentative samples are- somatimes usequl in de-
fenmining needs. On the othern hand , a need\imPZLeA some
form o4 deﬁiciency.and individuals who expenienée needs
eithen consciously on sub-consciously may have negative
geelings about them.. Disabled pensons sometimes prefer fo
concentrate on thein functional strnengths as opposed %o
thein weaknesses, even o the point of Lignoring real defi-

clences Ain their environment and the quality of thein

. Rives. Consequently, needs may not be neponted, on they

may be distorted.

In other cases, a Lack of knowledge on specific information
may nesult in a failure o recognize needs. An example here
would be the case of a handicapped student who has never gone
Lo the bowling alley at the Univernsity éémiéa;and consequently
may not néaﬂize that a namp L8 needed there in orden to make

the bowling alley accessible to pernsons in wheelchains. .

1t 48 Amportant £o obtain objfective Anput from a variety of
sounces when assessing needs Lin orndern fo avoid oversights

caused by Lack of suf ficient information orn personal Linsecurities.
Ideally, some so0nt of.compafiison between. the behavior of

able. bodied.students and that of handicapped'éiudenté might

best senve the EanOAe 0f assessing the nééé;'ozwaiéabﬂed
students. Such a comparison may be made on the basis of data
gathered from self reponts by both groups and the use of

naturalistic observations. Analysis of this data should reveal
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Reseanch as it nelates to handicapped students in an
educational setting may serve many purposes. Reseanch

may be done in orden to assess orn establish the need

forn a cerntain program or senvices. Research may be done
in onden to study the behavion on attitudes of handicapped
students. Research may be used as a tool to evaluate
existing programs. Research may help to suggest new ways
to strnengthen existing programs. Research may help gind
new ways to solve problLems. In any case, research L5 a
topic which at one point on anothern 44 bound Zo be an
issue with relevance fon handicapped student services pro-

grams .

The fundamental assumption of research in handicapped
student services programs should be that increased know-
Ledge through scientific investigation will result in
improved services to disabled students and ultimately

an enhanced Lifestyle for handicapped persons. Basically,
research in this context falls into one of two major cate-
gories. Finst,thene (s what shatl be called inside research:
that is nesearch which is done by a handicapped student or-
ganization ok service program. Secondly, therne is what shatl
be called outside nesearch: that Ais research which <5 done
by a source not directly affiliated with the handicapped

student senvices program. Research which falls into edlthen




0f these categories may be focused on the handicapped

student senvices program Litseld, or upon the popula-
tion of individuals which L% 5;S§EET C:]/%S/éz),{j;izzgl,ﬁ

Inside neseanch L4 usually done to assess needs, suggest
new ways to sofve problems, orn to evaluate programs and
services. Research of this nature which has specific

(  practical application to existing service delivery pro-

grams L5 genenally recognized as program evaluation.

In the eanly stages of development of Zhe handicapped

student services program, evaluation may appear to be

04 secondary Aimportance. Centadinly, the purpose of

such a program L8 to provdide servdices. However, as pro-

ghams anre developed, they must begin to demonstrate efgec-
tiveness. In this era of zerno based budgeting and zehro

based planning, accountability and cost effectiveness are

04 crnitical Amportance. Program evaluation should be seen

by the administratorns of handicapped student services phro-
ghams, by the sponsons of those programs, and by the recipients
0f sdervices which those proghams provide, as a means 0§ max- %
Amizing benefits and maintaining quality services. Proghram
evaluation has the ability to indicate the best possible

use of nesdounces Lo provdide the highest quality services at
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the Lowest possible cost.
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P&ognam'evaﬂua£20n techniques range in complexity from Zthe
very simple to the very sophdisticated. ALthough most peo-
ple associate program euaﬂuatloﬁ with highﬂy Zechnical
‘methodology involving such things as aoninoz groups,
independent and dependent variables, Eongitudinaﬂ studies,
‘and‘vanioué 4amp£in§ tachhiqueé, many kinds 04 evaluaition
are not cohpﬂicaied and hequihre £iit£a'on no backghround

in &e&ea&ch methodology. I£ is true that a basic undesr-
standing o the uses of a few statistical ;echniqueé can
extend the range of types of evaluations one can do. How-
even, the idea that program evaﬂuaiion‘haz to be difficult

to be good 44 Ancorreckt.

Pndg&am evaluation 44, very simply, a data based application
of the decdsion making process. Before one can evaluafe

a program effectively, the progham objectives must be clearly

and accurately stated. Questions which the evaluation Ls meant

‘Lo answer should be asked begfore the evaluation begins. The
best and most comprehensive evaluations are those which mea-

sure both program process and cutcome.

Aften é%g questions have been naised and objectives clearly
stated, one should Look at the different ways a problLem might
be answered and. decide on a systematic course of action.

Appropriate information on data musi then'bg gathenred and

analyzed. Data which measure effort, effectiveness, efficiency,

and quality are usually best. These data may be in the {oam




0§ rates, natios, and Lindex numbens which have been extracted
from counts, costs, time, rating scales, psychologdical Ztest

nesults, and s0 fonrth.

e
Aften Zhe data,héze;éﬁﬁyzii;%uﬁﬁg examined and analyzed, a

nepont should be wrnitten and recommendations based on the
findings should be made. Program evaluatfion will never
accomplish anything unless Lt 45 used. 1L must be an element

0f decision making.

Outside rnesearch L8 usually done to answern cerntain questions
about the "special" population senved by handicapped student
senvices programs. 1t 45 usually conducted by students on
gaculty membens at the host institution, or by othen nesearchens

in the community at Laxrge.

Typically, outside rnesearch Ls the type of research which
45 Antended to add to fhe knowledge base of descriptive
information regarding disabled people, or Zo develop
knowledge essential for enhancing the quality of Life of
disabled pensons. Among the topic areas which have been
explored most frequently are sexuality among disabled
people, friendship patteans of disabled people, mobility
patiteans of disabled people, attitudes o4 disabled people,

and attitudes towand disabled people.




In many cases, the Ogﬁicg 04 Handiaabped Student Services
is ddentifdied as a source o ngéeanch'éubjaatA.- Thus, Zhe
program administraton bgcbmeb involved as the gate heeper
of a subject pool. In-ihié nole, the coondlnaton on dinr-
ccton of the program is in the posdtion of deciding whethex
on not the proposed research is to be brought to the atten-
tion o4 disabled students Zenued by the phrogram. With the
exception of occasional gonéuﬂtaiion, subject identifica-
tion may be the full extent of involvement -by the Office

04 Handicapped Student Services 4in outside nesearch.

Thehe are two key Lissues nelated to both inside and outsdide
neseanch. These are: (1) Jinformed subject consent and,

(2) informed administrative consent.

Anyone who 4is a subject on participant Ln rnes eanch which i

conducted Lin an educational setting must be completely Ln-

fornmed about the nature of that nesearch and about the methods
to be used. Additionatly, that person must give signed con-

sent to be a subject on to participate in hesearch. In othen

wonds, every pendon has a right to decide whether he on she

Will on will not participate in research-aftern they understand
how they will be invobluved in that nesearch. This Lingformed con-

sent £is hequinred by Law and any program which conducts research

on which facilitates research must be able to document the

fact that each subject in that nesearch has been informed  about

the neseanch and haévagneed to participate in LZ.
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Several Litems o4 greatf Lmporfance are rnelated to the area

of signed consent. The §insit item involLves Lndividual
privacy of the subject. 1§ nesearch in any way i8 Likely Zo
on planned Lo violate the individual privacy of a subject,
then the subject must agree o that. Subjects must be told

S An whai way theirn pensonal privacy may be violated. :AZAO;
subfects should EQ warned of any possible danger, risk,

on diAadmﬁonz to themselves abna,neéuﬂt 04 thein parnitici-
pation in research. Finally, Aubjeaté-éhouﬁd be free Zo
withdraw Lhein consent and Aiop participation in hesearch

at any Lime.

Legislation nelating to human subfects protection an the
United States Ztoday is very strhickt. 1L was designed to phro-
fect peﬂgoné grom unwittingly beding involved in nesearch
which might bé threatening on dangerous to Zthem. Handicapped
students services offices should be keenﬁg aware o4 Zhese
negulations. They should inform Lhein constituents or clients
0f thein individial nights in this regarnd as it nelates not

only to research conducted by or through handicapped student

senvices programs, but also to research which may affect Zhem

as Andividuals under any cilrcumstances.

The second generally chitical hesearch issue o be discussed
herne nelates to informed administrative consent. This means
that the handicapped student services oﬁﬁice,'aA part of. a

Langen onganization, should clearly inform and obtain consent . -

grom an appropriate source of adminiét&ai@ue authonity within




that Largern ongandization. The propriety of that sounce will
centainly depend upon the specific setting. However, organd-
zationally speaking, that source will usually be the adminis-
trhaton to whom the handicapped students office directly ne-
ports, on an administrative authornity within the ornganization
principally desdignated to authordize, administern, and coordinate
hesearch. In fact, "Ainformed consent" statutes nequine host
institutions (L.e. schools, colleges, univensities, ete.) to
maintain a committee to review and approve any or all research

done at on by the institution which involves human subjfects.

Having provided a basis forn undenstanding the basic kinds of
rnesearch and several hey Lssues nelating to nesearch in
handicapped student senvices proghams, this paper will now
focus on the application of a research oriented approach

Lo the objective assessment and programmatic satisfaction

o4 student needs.

I 48 typical and often desinable to discuss service delivenry
programs in terms of the needs that they atitempt to meet.

One way to define a need is to say that it hephesents a

gap between some existing state of affains and some desired
dtate of affains. Thus, for example, Af the curnnent state

0f afgains is that there are few handicapped students par-
ticdpating in hecreation programs atf%hé,dniuenéitg, and L§

the desined state of affains is that there be more handi-

capped students participating in those proghams, ££ may be sadld

that there 8 a need for mone handicapped students to




be Ain necnaatioﬂ'pnog&amé. It follows that there may be’
sevenal possible means of satisfying this need, including
the establishment 0f a special recheation program for handi-

capped students.

Stated iﬁ these terms, needs ahre cﬂednﬂyA&eﬂaied o the out-
comes 04 the pnognamévdeéigned to meet them. When needs are
Atated Lnlie&mé that may Be thanslated into objfective oufcomes,
it becomes much easier tc assess the degree of success on failure
o4 the'pnogham. 14 the outcoméé of the program meel the.éiat—

ed needs, it is deemed successful; and Lf not, £t ALs consdidened
fo be unéucceééﬁuﬂ In the example given above, fthe assessment
0f the success of a neaneai&on proghram may be simply accompﬂ&éhed
by comparing the number of handiaapped students involved 4in

recreation before and after impLementation of the program.

One advantage of the point of view suggested here L5 that
emphaai& is placed directly upon desired oufcomes rathen than
upon the methods orn processes 60# neaching the outcomes. A4

a nesult, Lt is eastehr £0 distinguish the possible alternative
avenues for reaching desined goals. There 44 sunely no doubt
that more than one.sont of outcome may atiend each program on
strategy deé&gned fo meet a need. These different consequences
must be wéighed in choosing the specific approach to be empﬂoged.
Howevern, Aif the need assessment and the program intended to meet
the need are both exphressed Ain terms of oEjeciive gaps dnd out-
comes, the_impﬂécafzzgloﬁ‘ihe ﬁnognam will nemain distinei and

the purposes dh goaks of the program will remain in focué.
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The approach to needs and the programmatic Aai@éﬁaciion o4
needs advocated hene 48 based upon making some Linditial
assessment of existing needs. The needs presently met

by handicapped student service programs may primarily be
those felt on pencedyed by administratonrs. While these
may be accepted a4¥§i:ﬂnate undenbianding;ﬂﬁ the needs

0f handicapped students, Zhey may not be the same needs

that the students themselves would percedlve and Ldentdify.

Adm@hiéinativeﬂy, Lt may apﬁean that it 48 a good idea

Xo have an office for handicapped student services, but
unﬂébé that office 44 aaiu@ﬂﬂy gulfilling some needs which. . =
are percedived on which have the poieniédﬂ Lo be recognized

by zthe Aiudenié themselves, the approach is not Likely Zo
prove successful. fo neﬁﬂeci-on the ea&ﬂie% example, anyone
may say that handicapped students need a recreation progham,
but if the students themselves do not aghee, Zthey are not
Likely to be interested in attending on participating in such

a phogham.

Needs assessment should, 4in every case, Zake Lnio-conéideﬁaﬁ]
tion the uLQWpointb of all parnties Anvolved. 3W£th respect Lo
handicapped students programs in paniiéuﬁan, needs assessment
should involve program administratons, handicapped students,

and perhaps the community at Large.

One mighZt expect that handicapped students would be abﬂé_io
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nepont their needs dinéctﬂy.. In fact, surveys based upbﬁ
representative Aampﬂeé are sometimes useful Lin de-
tenminiﬁg needs. On the other hand , a need\impﬂieéféame
gorm of deficiency and indéué&uaﬂb who experdience needs
edlthen conAciouéﬂy on Aub—conécioﬁéﬂy mag have negative
feelings about them. Disabled pe&ébné sAometimes prefen Lo
concentrate on thein functional strengiths as opposed to

thein weaknesses, even to the point of Lgnoring real defi-

ciences Lin thein envirnonment and the  quality of thedin
Lives. Conbequentzy; needs may noi be neponted, orn they

i

i

|
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may be distorted. _ ' ‘ : :
' L

i

;

In othen cases, a Lack of knowledge oh specific information - i
. may result in a failure to recognize needs. An example here ;

would be the case of a handicapped student who has never gone

to the bowling alley at the Universizty Céatén and consequently

may noxt nealize that a ramp L5 needed there in ordern to make .

the bowling alley accessible to persons in wheelchains.

1t 48 Amportant Lo obtain objective Lnput from a variety of

souices when assessing needs Lin order fo avodd oveisights

caused by Lack 0§ suf ficient inﬁbnhaiéon on pernsonal insecunitfies.

Tdeally, some so0rt o4 compafison between the behavior of

able bodied situdents and that of handiaappéd students might

best senve the purpose of assessing the needs of disabled

students. Such a comparison may be made on the basis of data

gatherned from self reports by both gnoup& and the use 04

naturalistic observations. Analysis of this data should reveal
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areas where gaps may exist. Needs may Zhen be a function
of the observed gaps between what happens to the handicapped

students and the able bodied.

This is not to say that all perncelvable needs could be de-
© tenmined by the methods suggested above. Tndeed, there may
be sume needs which are experienced by both disabled and
non-disabled students. In these instances, the process of
assessing ngedé might Locate sgme situaiions Zhat involve

gaps for all students.

One necessary phe-condition §or making a needs assessment
which involves handicapped students L4 adequate access %o
and. commundication with the specific sub-population of
students who are handicapped. Two previously mentioned
considerations must be-made and accounted 5on'beﬁoteléuch e
access and communication should be expected. These are:

(1) the host institution itself must cooperate in helping
Zo secure hnowledge of students who are handicapped, and. -
(2)  the nights of Zhe szudents in question, particularly
the nights to pnivacy, must not be violated Ain the process.:
Aftern these considerations have been secured, handicapped
students may be act@ueﬂy necnuited o particdipate boih in

programs and research.

Once there {4 concrete Anformation about who the handicapped

students are and some clear indication of thedin needs, it
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will be possible to design and implLement succedsful programs.
Since theproghams will dinecitly address objectively assessed
needs, they will embody outcomes that will saiisfy Zhose needs.

Because the attempit will be to arndive at specified goals,

altennate routes or means 05 4at£46y£ng those needs may be

e

tried and evaluated. ThuA ihene should be both 5[@x¢b4£4£y

rvor g 0t

in dAmplementation and an oppontunLtg forn on-going evaﬂuat&on

1t is possible that in the end those who attempt to L{mplement

programs for handicapped students will gind that thenre ane

e g o e e v are e

insufficient needs to fustify. the programs ofgered. . I%
may be that the needs identified, while they are real .and !
tangible from one perspective, are not gelt by Zhe Zarngek
population, disabled A;udenzA. In'any case, {furnther assesds- |
ment should fell how fo deal with fhe situation - Lt should

neveal whether orn not the programs should be continued, o f

Lf othen Ztypes of programs atie desirable.

Needs assessment is, of cournse, not the only Zask which may
be facilitated on enhanced by a nresearch orndiented perspective

on by the application of research methodology. The phreceeding

discussion does, howevern, LLLustrate the extreme iohden and
clanity which neseanch may Lend fo an otherwise complicated

problem. . - f

As handicapped student senvices programs begin fo expand and

proldifernate in orndern to meet the ghowing demand of Lincreasing
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numbers of handicapped students, and as fthey become more

sophisticated in terms of the senvices they provide and -

the functions they fulfill, the value o0f reseanch will
become mone and more apparent. Pnognamé which Anfeghate
sound research in thein total effornt will contribute
farn mone to the handicapped individuals they serve than»

those which do noft.
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Research as it nelates £o handicapped students in an
educational setting may serve many purposes. Resdeanrch
may be done in onden to assess on establish the need

forn a cehiain progham or services. Research may be done

in onden to study the behaviorn on attitudes of handicapped

students. Research may be used as a tool Lo evaluate

existing programs. Research may help fo suggest new ways.
o 4£&engthen existing proghams. Research may héﬁp find
new ways to solve probLems. In any case, research 45 a
tépia which at one point on another Ls bound to be an
issue with relevance fon handicapped student services pro-

ghams .

The fundamental assumption of nesearch in handicapped
student services programs should be that increased hnow-
Ledge thhough scientific investigation will result Lin
improved services to disabled students and uliimately

an enhanced Kiﬁebtgﬂe for handicapped pe&boné[ Basically,
rnesearch in this context {alls into one of two mafjon cate-
gordies. Fiﬂ%t,iheﬂz.ié what shatl be called inside reseanch:
thai is neseanch which is done by a handicapped student or-
ganization oh service program. Secondly, Lhenre is what shall

be called outside neseatrch: that 44 nesearch which is done

by a source not direcitly affiliated with the handicapped

student services program. Research which falls into eithen

\

1




of these categories may be focused on the handicapped
student services program Ltself, or upon the popuﬂa;

Lion of Aindividuals which L% senves.

Inside nesearch 4is usually done to assess needs, suggest

new ways to solve problems, on to evaluate programs and

- denvices. Research of this nature which has specific

practical application to exdisting service deﬁiueny'pno—

grams Ls generally hecognized as progham evaluation.

In the-eanﬂy stages of deveﬂbpment o4 the Handicapped

student senvices program, evaluation may appear Zo be

of secondary Aimportance. Certainly, Zhe purpose of

such a program L8 Lo provide senvices. However, as pro-
ghams are developed, Zthey must begin to demonstrate effec-
tiveness. In this era of zero based budgeting and zero
based plLanning, accountabiﬂiiy and cost effectiveness are
0§ cnditical Aimportance. Program evaluation should be seen

by the administratons of handicapped student services pro-

grams, by the sponsorns of Zhose programs, and by the recipients

0f dervices which those programs provide, as a means of max-
Amézing benegits and mainia@ning qualily services. Proghram
evaluation has the abilifty to indicate the best possible

use of hesounrces to provide the highest quaéiig services at

the Lowest possible cosit.




Program evaluation techniques range Ain complexity from The
very simple to the verny sophisiticated. Although most peé-
ple associate phogram evaluation with highly technical
méthodoﬂogy anoﬂving such things as conthol groups,
indepeﬁdent and dependent uaniabﬂeé; Longitudinal studies,
and various sampling techniques, many hin&é o4 evaluation
ake not complicated and require Little ok ﬁo background
Ain heseanch methodoéogy. 1t is thue that a basic unde&-
standing of the uses of a few statistical Techniques can
extend the range of types of evaluations one can do. How-
ever, the Ldea that program evaluation haéfig be difficult

Lo be good A8, incornreckt.

Program evaluation 45, verny simply, a data based appﬁicatéon'
04 the decision making process. Before one can evaluate

a program effectively, the program obfectives must be clearly
and acﬁu&ateﬂy stated. Questions which the evaluation is meant
'Io)anéwen should be aéhed‘beﬁo&e the evaluation begins. The
best and most comprehensive evaluations are those which mea-

sune both program process and outcome.

Aften the questions have been raised and objectives clearly
stated, one should Look at the different ways a problem might:
be answened and déc&de on a systematic cournse of action.
Appropriate information on data must then be gathered and
analyzed. Data which measure effont, effectivencss, efficiency,

and quality are usually best. These data may be in the {oam




of rates, ratios, and Lndex numbens which have. been extracted
from counts, cosits, time, nating scales, psychological test

hesults, and s0 forith..

After the data has been carefully examined ﬁnd analyzed, a.
nepont should be wnitten and necommendations based on fhe
ﬁindinéé should be made. ?nogndm evaluation will never
accomplish anything unless Lt Ls used. Tt must be an elLement

0 decision making.

Outside research is usually done to answer certain questions
about the ”Apeciaﬂ” popuﬁatéoh served by handicapped student
Aenvécebvpnognamé. It 44 uguaﬁﬂy conducted byhéiudenté on
6aau£t§ memb esns at the hdét institution, on by othen nesearchens

in the community at Lanrge.

1

Tgp&caﬁzg, butéide nesearch L8 the type 05,&eééa&ch1@hich
L5 Antended £0 add to the knowledge base of descriptive |
information regarding disabled people, or o develop
knowledge essential for enhancing the quality of Life of
disabled pensons. Among the topidc areas which have been
explored most frequently are sexuality among'diéabﬂed
people, f{riendship patteans of diéébﬂed péopﬁe, mobAi ity

patienns o4 disabled péopﬂe, attitudes of disabled people,

and attitudes toward disabled people.
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In many cabses, the 0f{4ice of Handicapped Student Senvices

ER

is Adentified as a sounce of rneseanch Aubjecib,'-ThuA, the

RN R

program adminiétnaton bocomes involved as the gate keepex
of a subject pool. 1In th&é rnole, Zhe coand&naton on din- ;
ecton of tha program is in the pob&i&on 04 deciding whethe&

on not the proposed nesearch is %o be brought %o the atten-

TR s S e |

tion of disabted students served by the program. . With Zhe
exception of vecasional consultation, subfect Ldeniiﬁica—
tion may be the full extent of Lnvolvement by the 0ffice

o4 Handicapped Student Services in outside neseanch. - ]

There are two key issues related to both inside and outside

nesearch. These arne: -{1) Jinformed subject consent and, %
. L
|

(2) 4informed administrative consent.

Angone who is a subject on participant in research which Ls

conducted in an educational setiing muét-be completely An-
formed aboui the nature of i@ai nesearch and about the methods
Lo bé wsed. Additionally, thai person must give Kighed con-
sent to be a subject on to participate Ln nesearch. In other
wonds, evenry pernson has a right Zo deaide whether he on she
wiﬂzlon will not parnticipate 4in neéeanch—aﬁtén they undenstand
how they will be Lnuoﬂ@ed‘én that neseanch. This Anformed con-
sent 48 requdhred by‘ﬂaw and dng program which cond@cté hesearch
on which facilitates research must be able £o document ihe

fact that'each dubjegi in zhat'nebea&ah has been informed about

the neseanch and has agreed to parnticipate in A%.




Sevenal Litems of greal Amportance are neﬁated to the anrea

of signed consent. The 5&&Ai Ltem anoﬂueétind@vidudﬂ
Apnivacy of the subject. 1§ research in any way L4 Likely XLo
on pﬁannedi to viﬁﬂata the individual privacy of a 5ubject,
Zhen the subject vy agree to that. Subjects must be tobd

éﬁ whai~way thein pernsonal privacy may be uioﬂaiéd; ALso,
subjects should be warned of dny possible danger, risk,

on discomfont o themselves as a result 04§ thedin pantici-
pation in research. Finally, subjfects should be free to
withdraw their consent and s&op baaticipai&on in hesearch

atl any fLime.

Legislation nelating to human Aubjeczéﬁﬁnoieciiqn AN ihg'
Uniied States today is verny strnict. T1& was designed to pro-
feckt pen&oné grom unwitiingly beding Anvolved in neseanch
which might be threatening or dangerous to them. Handiqapped
students services offices should be keenly awdne'oﬁ these .
regulations. They should ingorm ihein conétkiuenté or clients
of thein individial rnights in this regand as L& nelates noi
only to nesearch conducted by oi through handicapped student
Adenvices programs, but also to research which may affect them

as individuals under any circumsitances.

The Aecond generally crnitical nesearch LAAuQ.IO be discussed
here nelates to informed admindistrative consent. Thié means
that the handicapped student services office, as part bﬁ.a.b,
Largern organdzation, should clearnly Ainform and obtain consent

from an appropriate sounce of administrative authority within
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~ that Langen organdization. The propriety of That source will
centalnﬂy.depend upon the specific selting. However, organdi-
zai&onéﬂﬂg speaking, that Aounﬁe'wizﬁ-uAuaﬂﬂg be the adminis-
thatorn to whom %he handicapped students office directly re-
ports, on an adminiétnatiﬁe authority within Zhe oaganizaiion
principally designaied %o authordize, administer, and coondinaté
neseanch. In fact, "informed consent" siatutes = requine host
inététuiioné (L.e. schools, colleges, univensities, eic.f Zo
maintain:a coﬁmiiteé to review and approve ény_on all research

.vdone at orn by the institution which involves haan subjects.

Having pnov{ded a basis 5&& undenétanding the basic kinds of
heseanch and several hkey Lssues relating to research in »
handicapped Aiudentléénviceé programs, Lhis papen will now
focus on-the application 0§ a research oniehted.appnoach

to Zthe objeciiue\aééeéémeht and pnogﬁammatéc salisfaction

o4 student needs .

It is typicak and often desirable to discuss service deliverny
‘phoghrams Ln terins éﬁ the needs that they attempt to meef.

One way to define a need 4is to say that Zi rephesents a

gap bezwegn some existing state of affairs and some desired
dtate of affains. Thus, for example, L the curnent state

04 aﬁﬁainé A5 that therne anre few handicapped students par-
tlelpating in hecheation programs at the Univernsdity, and <4
the desined state of affains is that there be more handi-

capped students panticipating in those programs, it may be said

that fthere 48 a need for mone handiéapped students to

e - e s g e S 2o = meepm e iy e g By A P 3¢ e o e
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be in necreation proghams. 1t follows that there may be’

RETY TTET T TO

several possible means of. satisfying Lhis need, Lncluding

e R ]

the establishment of a special recreation progham fon handi-

capped students.

Stated in these terms, needs are clearly related to the outs
gbmeA 0§ the programs designed o meeX them. When needs anre”
gtaied in teams -that may Be thanslated into objective outcomes,
AL becomgA much easien fc qéé@ég the deghee of success oxn 4ailure
of the program. 14 the outcomes of the program meet the A%dfi |
ed needs, it L4 deemed successful; and if not, it 4is considerned

to be unsuccessful. - In the example given above, the assessment

0f the success of a recreation program may be simply accomplished !
by comparing the number of handicapped students Linvolved 4in

recheation before and aften implementation of the prROgARAN .

One~¢dvantage of the point of view suggested here 44 that
emphasis is placed dineatﬂy»upon desined outcomes nathen fthan
upon %helmeihodé on processes fon reaching the outcomes. As.
an&ebuﬂt; it is easden to distinguish the poAé@bKe altennative
avenues forn neaching desdined goals. There L5 surnely no doubt
that mone than one s0rt 04 buICOme may attend each program oh
stnategy designed to meet a need. These different consequences
must be wéighed in choosing the Apeciﬁic'abpnoach to be employed.
"Howeven, Aif Zhe nged‘aAAeAAment and the program Aintended Lo meef
the need are both expressed in teams of objective gaps dnd out-
comes, the implication of the ﬁnogndm will nemain distincet and

the punrposes 6h goals of the program will remain An focusd.




The approach to needs and the proghrammatic satisfaction of
needs advocated hene 438 based upon making some Linitial
assessment of existing needs. The needs presently met

by handicapped student service programs may primarily be
those felt on penceived by admindistratorns. While these
may be accepted as accurate undernstanding of the needs

0§ handicapped students, Zhey may not be the same needs

that the students themselves would percedlve and Ldentify.

Administratively, it may appear that Lt is a good LAdea

to have an office for handicapped student services, but
unless that office Lis actually fulfilling some needs which
are percedved on which have the potential Zo be recognized

by the students themselves, the approach Ls not Likely to
prove successful. To reflect on the earliern example, anyone
may say Lhat handicapped students need a recreatlon progham,
but L§ the students themselves do not aghee, they are nok
Likely Zo be Ainterested in attending on parnticipating 4in such

a phogram.

Needs assessment should, 4Ln everny case, take into considera-
tion the viewpoints of all parties Linvolved. With nrespect %o
handicapped students programs in particularn, needs assessment
should Anvolve progham admindistratons, handicapped students, é

and perhaps the community at Large.

One might expect that handicapped students would be able %o

e
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nepont thein needs dinectly. In fact, surveys based upon

 representative samples are somatimes useful in. de-
Ienm@ning needs. On Zhe oihea hand , a needﬁimpﬂieé some
gorm o4 deﬁiciencg‘and éndiuiduqﬂ& who experdience needs
edlthen consciously on sub-consciously may have negative
feelings about them.  Disabled persons sometimes prefen to
concentrate on thedir ﬁunctianaz stnengths as ‘opposed to-
thein weaknesses, even tovthe point of Agnorning real defi-
ciences An ihein>enQ£&onment and the. quality of thedin
KLQ@A. Conégquentﬁy, needs may nof be_neponied, on they

may be distonted.

In othen cases, a Lack oz knowledge on Apéaiﬁia Lnﬁénmatéon
may result in a failurne Lo recognize needs. An example hene
would be. Zhe cdée 0f a handicapped student who has never gone
to the bowling alley at the Univensdity Céntén and consequently
may not nrealize Zthat a ramp is néeded Zhere in onden to make

the bowling alley accessible to persons in wheelchains.

1L 48 Limportant fo obtadin objective Anput from a variety of

sources when assessing needs in orden to avoid oversights

~caused by Latk 0f suf flelent information on personal insecurities.

Ideally, some sort of compafison beitween the behavion of

abﬁe bodied students and Zhat of handicapped students mighi'
best senve the ﬁu&poaa of assessing the needs of disabled

- students. Such a comparndson may'bé made on the basis of data

gathened from self neports by both groups and the use of

naturalistic observations. Analysis of this data should reveal
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areas where gaps may exist. Needs may then be a funciion
of the observed gaps between what happens fo the handicapped

students and the able bodied.

This is not td'Aay that all percedlvable needs could be de-

- terxmined by the methédé suggested above. TIndeed, Zhere may

be some needs which arne experndienced by both disabled and

non-disabled students. In these instances, the process of

assessing needs might Locate some situations that involve:

gaps fon atl students.

One necessany pre-condition for making a needs assessment
which involves handicabped students Ls adequate access %o
and communication with the specific sub-population of.
students who are handiaapbad; Two previously mentioned
conbidenaiioné_muéi be made and accounted 60n’beﬁone’4uch
access and communication should be expected. These anre:
(1)  the host institution itself must cooperate in helping
to secure khnowledge of students who are handicapped, and:

(2) the nights of the students in question, particularly

“Zhe nights to privacy, must not bé violated in Zthe process.

Aften iheéé considerations have been secured, handicapped
students may be actively necruited to participate boith 4in

proghams and hesearch.

Once there is conchete Anformation about who Zhe handicapped

students ane and some clear Andication of Zhedirn needs, L%

[
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will be possible to desdign and implement successful programs.

Since theprograms will dirnectly address obfectively assessed

|
|
E
|
|

needs, they wilf embody ocutcomes that will satisfy those needs.
Becauée-the attempt will be to arnive at specified goals,
alternate houtes or means 0of Aatﬁéﬁying'thOAe needs may be
tried and evaluated. Thus, there should be bozh 6£exibikzty

in Amplementation and an dppontuﬂiiy fon on-going evaluation.

i
It is possible that in the end those who attempt Zo impﬂement | g
proghams for handlaapped students will find that there are t
insufgicient needs to fustify. Zhe pnognamA-oﬁﬁéned. 1t

may be that the needs Ldeﬁtéﬁied, while they are real and
tangible 4{rom one perspective, aie not gelt by the iaﬁget » ;
population, diédbﬂed students. 1In any case, 5uizhen aééeéé— 1
ment should telf how to deal with the situation - it Ahouﬁd :
neveal whethen oﬁ not the proghams should be continued, on

L4 othen types of programs ane desinable.

Needs assessment L4, 0f course, nof the only task which may

be facilitated on enhanced by a neéed&ch ordlented perspective
orn by Zhe application o4 research methodology. The pngﬁéeding-
discussion doeé,:howeuen, LRLustrhate the extreme :ornder and
clarnity which nresearch may Lend to an otherwdise complicated

problem.

As handicapped student Aé@viceé'pnognamé.bégin to expand and

proliferate in ornder to meet the growing demand of Lncreasing
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numbesns oﬁhhandicapped students, and as Zthey become monre
sophisticated in terms o4 the services they provide and
the functions they {ulfill, the value of research will
become more and more apparent. .Pnognamé which integrate
sound neAeaﬁch Ain thein total effornt will contribute

fdar mone to the handicapped individuals they serve Zhan

" those which do noft.




RESEARCH IN THE HANDICAPPED STUDENT§ SERVICES PROGRAM

By Lex Frieden & Roger Russell

Research as it relates to handicapped students in an educational
setting may serve many purposes. Research may be done in order
to assess or establish};“%eed for certain programs or services.
Research may be done in order to study the behavior or attitudes
of handicapped students. Research may be used as a tool to eva-
luate existing programs. Research may help to suggest ways to
strengthen existing programs. Research may helepew Ways to solve
problems. In any case, research is a topic which at one point or
another is bound to be an issue with relevance for handicapped

1t > &9 PR ﬁ\
student service programs// Ba31cally, résedrch in this context,
falls into one of two major categories. First, there is what shall
be called inside research: That is research which is done by a
handicapped student organization or service program. Secondly,
there is what shall be called outside research: That is, research
which is done by a source not directly affiliated with the handi-
capped student services program. Research which falls into either
of these categories may be focused on the handicapped student services

program itself, or upon the population of individuals which it serves.

Inside research is usually done to assess needs, suggest new ways to

7>
solve problems, or to evaluate programs and services.* ‘fOutside research
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* The differences between research and evaluation are suhtle. In general
practice, research may be broadly viewed ("as it is hereV, or it may be

used to denote some degree of originality. Evaluation. on the ather haind




?Ehg,following discussion focuses on that type of research which is
;ofmmost importanee~to%ﬁghé%gapped students services-programs. “That
'L}s,_progr&mwevaiuatiogf yﬁfééram evaluation techniqué range in com-
plexity from the very-simple to the very sophisticated. Although
most people associate program evaluation with highly technical
methodology involving such things as controlfsgd groups, independent
and dependent variables, longitudinal studies, and various sampling
techniques, many kinds of evaluation are not complicated and require
little or no background in research methodology. It is true that
a basic understanding of the uses of tgé few statistical techniques
can extend the range of types of evaluations one can do. However,
the idea that program evluation has to be difficult to be good is

wrong. (RT-15)

M A

A\
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ﬁé@ic.to all program evaluatien systems are. the tasks of data

célleetien,and’reporting.,(Kivens)tfbata which measure‘;effort,
!
effectiveness, efficiency, and quality are usually best. These

data may be in the form of rates, ratios, and index numbers which

have been extracted from counts, costs, time, rating scales, psy-
71
chological test results, etc.‘; The best and most comprehensive

evaluations are those which measure both program process and out-

}
come. (ICD) In addition to providing valuable information and

( . ;
/feedback to the handicapped student services program, program evalua-
|

[tion may initiate the establishment of clear individual program

|
|

| goals and objectives, and it may also more directly tie program

\efforts to client outcome.
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\/7The real pay-off of program evaluation extends from its ability to
% indicate the best possible use of resources to provide the highest
2 quality services at the lowest possible cost to handicapped students.
'Even at the simplist descriptive level, program evaluation may help

~—

”(/
‘J; )to shape program goals and outcomes.
Qo

In the early stages of development of the handicapped student services
program, evaluation may appear to be of secondary importance. Certainly,
the purpose of such a program is to provide services. However, as
programs are developed, they must begin to demonstrate effectiveness.
However, -as-programs are developed and costs are established, programs
¢ A g

myst begin to demonstrate effectiveness. In this ﬁé&égéuof zero based
budgeting and zero based planning, accountability and cost effectiveness
are of critical importance. Program evaluation should be seen by the

AUt
administrators of handicapped studentVprograms, by the sponsors of those

programs, and by the recipients of services which those programs pro-

vide, as a means of maximizing benefits and maintaining quality services.
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The—following discussion is meant to introduce -and review the-basic

elements of program evaluation (RT-15). Before one can evaluate a

program effectively,>he:mU§t understand—it in detail. Questions

-~ which the evaluation is meant to answer should be asked before the
e —
~7 5 evaluation begig%;;>Program objectives must be clearly and accurately
o

& -

2 =]
A stated{V\After the questions have been raised and objectives clearly

stated, one should look at the different ways a problem might be answered
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and decide on a systematic course of action. Approprlate information
or data must then be gathered and analyzed Eln 1ly, a report should
be written and recommendations based on findings should be made | &?he

ﬁrogram evaluation 1s>very 31mply a data based application of the \\
/

| , -
decision making process. ( “\ﬁvﬁ>i,&e1< X .

research utiltizatiom—is—of~

R —

Finally, with-respect to program evaluation, XKXXX ¢CJGE;32£ impor-
—taﬁce\ekProgram evaluation will never accomplish anything unless it

is used It must be an element of decision making. Finally;—research
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By The fundamental assumption of research\iﬁethat increased knowledge
o through scientific investigation will result in improved services
D to disabled students and ultimately an enhancé;lifestyle for handi-

-~ capped persons. '
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Legislation &5 tpﬂvsﬁl%s to human subjects protection ¥ in the - 6':
L ()
United States today 1is very strict. It was designed to protect ( h<;
?‘

~
persons from unwittingly being involved in research which might IR

:
be threatening or dangerous to them. Handicapped students offices f

should be keenly aware of these regulationé?‘ They should inform

\ \ {.":7
their constituents or clients of their individual rights in this \ g
. / “..
regard as it relates not only to research conducted by or through NN
handicapped students service programs, but also to research which 7
N
may affect them as individuals under any circumstances. Handicapped ;h ﬁ
/l‘ i
students offices must be responsiblefor informing and obtaining & S
i bbbl 18 g
n 7»
signed consent from students-who participate in research conducted cv
. (\ {4
by or through that office. ; D)
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The other issue relates to informed administrative consent. This ('}
A2 <A ‘G\/\& (\ > >
means that the handicapped student services office, as part of a ;‘CX
larger organization, should clearly inform and obtain consent from [
an appropriate source of administrative authority within that larger = L*
organization. The propriety of that source will certainly depend ﬂ’
upon the specific setting. However, organizatﬁpnally speaking, that 7
wttem \
source will usually be the administrator to -whieh the handicapped
T
students office directly reports‘ﬁé, or an administrative authority /—§

within the organization principally designated to authorize, administfr, ™
and coordinate research{§\ResearCh conducted in any system may have /
unpredictable effects on that system. Hence, it is important that all Y
parties which are a part of that system know about and understand -
the research so that any effect, predlctable or not, mav be reported
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(footnote continued: typically relates to extent programs and may be

; viewed as a substrate of research, or wa%ted equally
,\ - with and viewed parallel to research:¥ \/ 6
V’//,/ - ,f,_t - J a / A ’ ) \
\ 74 \> f\/‘\ F C. A [ S [ ~

()

is usually done to answer certain questions about the ''special"

population served by handicapped student programs. \ﬁ%here are e

YUNA K o Pk o o

dt«A5(3seve¥&l key issues related to both?tyﬁes%af researdh/ 'hbe{e Q
| faretWO'key'issnesxﬁgich must -be considered unde%—any_g;:g&mstance§¢ﬂ
|

These are: (1) informed participants.or subjects consent, and

(2) informed administrative consent.ggiaﬁnhemfirst«p}ate#f&éy
l one who is a subject or participant in research which is conducted

in an educational setting must be completely informed about the
nature of that research and about the methods to be used. Addi-
tionally, that person must give signed consent to be a subject or
to participate in research. In other words, every person has a
right to decide whether he or she will or will not participate in
research after they understand how they will be involved in that
research. This informed consent is required by lawimand any pro-
gram which conducts research or which facilitates research must
be able to document the fact that each subject in that research
has been 1nformed about\the research and has agreed to participate
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in it. ” 1teméof great 1mportancé\related to the area of signed

S JV\L — /}\ ol ’F
consent&;nvolves nd1v1duai prlvacy of the subject. :g;t research

in any way is likely to or planned to violate the 1nd1v1dual prlvacy

/ &’(‘r = -K v\/\*\/ vl)\
of a subject, then the subject must agree to that. HE oﬁl he shﬁuid

)
be told in what way their personal privacy may be violated. /%\w.if“
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memorandum

To: Mr. Lex Frieden

From: Mark Fuhrer, Ph.D. /',/‘ Date: 23 June, 1977

The basic federal regulations concerning the rights and welfare of human research
subjects are spelled out in the enclosed material beginning on page 18917. | am sorry
about the poor quality of this copy==it is apparently the best that can be done. There
have been subsequent amendments to these regulations, e.g., concerning fetuses, pris-
oners, etc., but | don't think they are germane to your needs. Please "holler" if you
think of any other way | can help.

MJF:gb

Enclosure
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It is {ypical and often d 51rablﬂ to

thoese oflered by

N

SUCHh s Lhe Office of an

Services (OHSh) in terms of the necds that

meet. Oue way to define a need is to say
a gap between the LXJStan state of affairs

(KAVEMAR pAT2) ,
state of nffdmugﬁx Thus, Tor exaaple, il L

; l" - -r
are lew

af fairs is tbat {here hawdicnpped

pating in recreation programs at the unive

desired state ol aflairs dis that theore bo

students participating in those programs,

“that there is a need Tor more handicapped

- t » ’ - ’ - .
in recroeotion programs. There are various

Tor matislying this need, including the es

specinl vecregation program for bandicapped

in thoese beruws, neerds are clcarly relaloed
) mroprans desipned to meot them.  When neod

terms that may be trauslated into objectiv

becomcﬁ‘much.onsior to assoess Lhe aorree o

urae of {he program——if the oulcomes of Lho

statoed noods, 1L Ay succaess fal,

andl

|

discuss brogrdms
dicnppud'SLudént
Loy attenupt to
that it represents
and some desired
he current
slade

nits partici-

wsity, and if the

wore handic nppol'

wo may then say

studonts to he
. )

possible neans
tAnIJ shmenl of a

”Luonntﬂ. Statorl

lo tho outcomes of the

5 are stated in
@ butcomos, it
¢ success or fail-"
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il not, con= "’

state of -
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unsucecessiul.  In the example iven above, the asse

the success of a recreation program may be simply ac

by comparing the number of handlcappod btud\nt% invo

vecreation bofore and after implementation of the pr

Whllu, as o il exists, . the programs provided by th

they may not be stated in

.thdt_are related

\

\ v . .

‘ probably mecet many needs,
l to desired outcemes that rcmove o p
| :

|

gap between the some real and ideal

1hay tho hove beoon systematbic '111v and object ‘w\iv HIEEY
The programs belng offerad may well benafit Ly

.

related to some objective needs. .

One advantage of the point of vicew suggoes

“emphasins ds p]ﬂC”NAdJFﬂClly uuou desired outcomes ra

upon the methods ov proc lﬁsoﬁ,for-rgnching tha outeao

a result, it is more possible Linpguinh the po

native avenues for reaching desired goals. ThuS,'fo

with recard to. ndlcappod S udbn1s not heing eviden

rocreation pro frr'nu.J there may be other methods hesi
J B

lisbhinyg o special program for handl anped students;

nbtonpis micht be made to ontabli sh -eq'.l:ll aceess for

students in existing

more than onn sort of outcomu that will atl.nd ench

~

ovr slrategy dosignod to moot o nood, and these Jdidffe

colsequences must he weighed in choosing the ﬁpCClLl
to ba cuployed. But if lhe- need assessmout and the
intendod Lo meot the neod arve hoth exprossaed in

tive gaps ond onbecowes, thoe dwmplications will

I
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‘ and tho parposos or goals of the program will romain in focus.
| Bosddes lmprovinry the actual Tunctioning of the program S

\ . .

| . . N R

‘ ileell, olilizing this aprroach 1o neodn and ouicomns also,

‘ cnhnnces the mroces:s of evoyluatioyr aud repeoriting on the pro-
aram, Among obther things, 36 makes it casier to demonstvate

the succosses of the program, and it tends to impress funding .

4

sources with tho claovity of the program.. Tt can be hélpful
. . - 2 . :

P2

in writing for grents or in venorting on gronts.

t

Tha appreach Lo noeds and Lhe programmatic satislaction

A

of neceds advocated here is basced upon making some ihitial'

asscssment of oxisting needs. The. needs presently met by the

-

programs -offored by the OS5 may primarily bo those Telt or

porcolvod- by aaninistrators.  Whilo they may indazed Lo seo2n

as occurabe understapdings of the neads of handicapped studeonts,

- B

“they may noﬁ bcatho sanre needs fhat the students thcmsglvcs
wouid DDTCdiVH;‘.WO may focll with somo justificqtion, ?hat
it is a mood iﬁuﬂ to have an office for hnndicuppéd stﬁdent
services, and Ehat theré'ought to be some benefit in offering
programs goared o assist handicapped studcnts; but unless we
are actnally fulfilling some neseds that are poyceived by fhe
students themxﬁlvas and/or which have Lhe pwtcntiai to be
rocognind by>tﬁu sludents | thomselvas, woe ﬂre.nof likely'to
have:n nrogram that will appooar successfal,  Tor example, we
may-sny that handicapped students need ﬁ_rccreafion program,
but if {thay de.not also .‘.s‘ay':w"o., (:riL'ho:: .now'(.)r. in the near

.

W,

future, thoy are not likely to bo intorosted Lo attending suc
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a program.
It mny be {he case that Ior hqndlcappod studcntq the needs:
anm1nJUtraL1vvlv pchf ived to datn involve:attempts tor [it

4 <k

handicnppad stndents into the pre—cxisting S zuctuvlng of the

University of lious tun. That is, admiuistrators‘mny feel that

the university is already set up.to function in a‘variéty of «

ways with various administrative and acadenic officos rmspon<1bln

Roromeating The studeants ' noeds. | Tn Ehis Jrapoewerly, it ma
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nranl Cosirvanla to Goneeds of hoawileanped students

within the existing system, perhaps with a Sirglo person,

such as a coordinator,.r spons 1ble for handling any Jifficulties

that may ariso. DBut is this necessarily the case? If, for

!

~

example, oune of the special needs, that bandicanped students

have is for some centralized delivery of 5ervicesf(tlls may

be linked to physical 1i mLLatlons and/or psychological K

needs, depending upon the particular student), then it may he

Cpreferahio Lo provide services through some central office

ov foacility, For this roason, thoe combhination of QMW wiith

T T e A

o AT icon may:indnud thﬁnCu‘th? serviéeh offered.
Tho Svonoding ﬂriwhﬂﬁ_ﬁér aﬁnmg Torm of neod assa dSh(Hﬂ
invoelving t'h:_‘ handicappaod atudents ab bho Jn‘wvr' ity n[‘
F()tlﬂ ton. (?j.;rrxi“l v, r;ﬂ1(w{1 oonand :1&:}:(~r5::nza?\191 REAREH clarify tho
situation and Tond Focusz to proﬁrans foer@d.' ;f CXPressed

in distinct onfcomos, Lhie weeds will mere likely bo met by

the prosroms, and it will Lo oasior to Jdocuwant success.

z

Wiesn AL comoa Lo oaaods, thoero oo two o gonasrnl o enloaoobion




"o dack of cortein inds of Tnowloedge on tho part of the handi-

thosa iu wacelcohaivs What thls monn

that we mipght discorn. Firast, there are the needs that are '

1

theso wonld bo cousciously forl efigienciesn in the expericnce

of attonding the aaivorsity. Ve .owould axpoat that Nandicanpad

studants would ho able to report Lhose neqds ddroctly, and

a sarvey nased upon a reprwunntm11vo somple might inform us of. o

’
N .

thasa noods.,

211 . 1 Il

Ty socond enbogory of naeds avre those which moay ba por-:

2 { y gt -.«,-.-."...‘. AV Y] "- - . ) ,-
coivad abjoctivoly {and porhops rore acoeu ately) by someone

outside “the Franework of the handicanped student's experience,

1 )

and which may not boe immodiately oxpcriwnced by the handicapped

studont bim ov hersoli. Offen this situation arides through

1

capped student. ?or Jxamp«v, it happon$'whon‘tuo.haﬁdicapp?d
ﬁbudqntlis sdn ply'uuawarc_of the fact thnt ahlb-hpdﬁed'ﬂtudcnts
do sonmeshding that the handic qnnAd stadoat sﬁnula beo abld to do
but just has not thought of yel. bore specificaliy, if a haqdi;

|

capped stuadent has never conte to the bowline all )y at tho
Univéruity_Cantvr, hO»oy sﬁe may not'know thuf.it is thero
and -that o roawmp i nc‘d“ﬂ in order to mal;s it nccoﬂqible fér
i g, Ao thatl dn a@soessine
o noark ofF BT ".2%l':"i"_‘..."i‘l‘:_! okl ant e "._":1";_\ worto khan

~ 4.

T
Thers i en additional preblom that m““ attond securing
T=rorortod noods- on thoe pavlt of bha disablad -stadent.

Indcmmeh anoa uar vl dmplins Gowy Tovwm of doTiciency, thoto

dircctly oxporionced by the havdicapped students.  Presumably . - 7.
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who expoaricnce  them ,ﬁtucr consciously  or uncons 01ou%1V) may
tead also to forl negative ahout them. | Thoy may foel that a
dufjcioncy.iﬁ sopothing nsﬂl“ive.' Azt Lhoy attompt to JSS“;‘
thoir strongths- _aré' tunetioning human Loi 'x'xg;'r.w;, d_'j:--:':ib]:c:c.) persons
may -wish not LQ dwell upon doficiencicsALhat thoy éxporience )
fin their environment or the qualiﬁy.of their life. .Thus;'they g .;
may o afer not to think thn.t;’nmch about neods :i_n-vtv-}ie first
placeo.. Conscoguently, thoy may foel disinc]iucd to express |
them. Decauses solf-roportod Do x;n3r i3T5 (fjr;t<grizo<3_(h;e"‘to
lacik of\anwlndge and because of a wish to mmphasizo the posi—
tive rather than the ncv%tlvo, it>seems cl@nr that fhe process ;
OT'nSJVQnJu" the nocds of handicappcd slundonts will iﬂvolve )
more thon simnds .':(-_:"éiﬂ{;‘ i;hx:m.‘ :
. - : . - i
Ideally, what might best SQrve‘thenpurpose 05 assoessing o |
the nerds of -the disabhlo ad students would be some sort of com—;
parison hnnWﬂ?n what happﬁnS'for nble—bbdiod studeﬁfs ﬁqd
for’handicappcd.utddnntn. Such‘a'compnrison may ﬁc mndé 1
on the basis of data gathered fron sclf;roports by ‘both gfbups o .%
and/Zor Lha wie of naturalistic Obw”PVﬂLWOH (which may of may f
not bho unobtrbnivu):_‘Ncods mlsht.thén b determined oun the ;
Hoasdis ol any alsarvad &npﬂ.hctwoon ﬁhnﬁ hhppﬁnu to the handi- %
- capped dludents and the ablo-bodied studeuls . Systenmatic. - g
analysisAof tha raw dota should roveal hana arcas whore such4' ‘ E
gaps might exist. ’- C _ ., | K @
i It is imwmrtqnt Lo hear in wmind that na ads may Do more ;
than just tha goap o onistinge i)Q{WVC(HT'1ﬂ){:3*1)0c{iCKl :uwd'l}nruli<;a1wne<g, . : %




studenls, hocause there are additional gaps that apply to
both groups. That is there may be some necds: that are
) A b

expericnced by hoth disablod and able-Lodied stadents. In

“Ehis rocard, tho procoss of ausos Bing noeads RO N Locato

some situations Lhat involve eang Lor Loth Lrouns,.  for
h w . L H

exanmple, thers mov bo aspects of tno unlvor sity that are
b 3

.
'

problematic to ﬂﬂo-—bodlod and handicappeod s‘.;um\nts alike,

4.

such as tho oxtonzive (‘omp S lile: ntw].‘i::::‘.'-tion, of tho :‘.d'umah'ﬂ—r
Liv zmd/or acadenic sactors of £ho an i.‘.,;';‘:r'!;‘i ty. O 'c:.c.»uﬁ‘se,
in the ond, it willh bo doesivable §ir any such nroblem areas
arg 1‘(1:{501;\/1‘:(1 ..for the {?_onor-ai student bady, bt fhat Seens to
}'!o 1'><:yc:n(’1 Ath‘c (i‘cmm.in of the»OHS(.S S At the samns 1_.3'_1116, the fact
that thogn may he f_"\n oral {)}'r:)hlcms ot net Lo (ilhciér't.m” in
rectilying thom with rogard to tho population whiceh we shoci-
Tically sorve (i.¢., disablaqa S.-‘Luw\nt")

e n'\cﬁu.-;m‘y '1)1‘-:)(;01_1&3'.1;3'_011‘ for maléne tha asg e&"f{xxlren;t of
necds advocatod. hore s some adedaquate accons o the v_‘)opulatio.n-

of hand teannad stiadan t . Invel I G tudon b throngh- the-

brocess of rosvaiimant i onzoway te vain meh contact with'

disabled studonts Additionally, moang et e derived for
roachive oy My onvolloed studonts or thosa who are not
rocrudilodg, My hings are nreassary Ter sadanine el aceess:

~

(2 "he vindivorsd fru it:::c:‘l'f ws cooporate in aelping socure
'.\nowle g2 of who the handicapped students are, and (b) the

rights  of tha stadonts dn guos Elon, yartiecunl arly Lho richt

Lo oviveey st et Duooviolaiad g . P Oe s
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Cnca we hove conerate knovledse o5 1o wio' the handicapoed -

students. are and some clear-cut indication of their needs,
we may procode to dosign and imnlomont programs. Since the

2ly nnnossed needs,

programs wil? divoctly addyoss ohjoctl

they will cabody outecomes that will sabisfv hose neads iF
LN M M - !

o .

the program is succassful . Because the attenpt will be to

~

arrive nt specified goals, wo ma§ chdoso‘among alternate

rbutoﬁ (i.a, Ailforent prograns) ﬁgsiqnqd to fouch'thoml

s, v Wil hoave hoth €1 CUhildly dndmplosntation and

and opportunity’ Lor ongoing cvaination, It iu'possible'thgt

in the ond those whé zlttv.'-:mpt 'to imph,:nv__\.n_t programs: for handi-
1

cappad studonts at the Univorsity of louston will find that

Lo Jusily the prosryans olfered,

12re nro dnssadficiont neods
or that tho noeds ddentificd, whilos they moy ho real and
tangil:lse from one porspective (namely, that of the adminisira-

tors and/or implementors), are not folt by the target popula-

tion, tho disahled studsonts. Further assessmwont should tell

how to do2al with this situation--it siould reoveal whether or

not the promroms shoinld be discontinucd or if other tynes.

of proovams, such as providing information to ostablish aware-

ness of the noeds on tho port of nandicoppad Stadents, ave

douwivaiila,
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