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livinG Books Press ediTion

PreFace

The debate about the best way to teach reading has been 
going on for over two centuries. The discussion revolves around 
two different ways to teach—by the look of the word or the 
sound of its letters. Other terms used to describe this process 
are look-and-say vs. letter sounds or sight words vs. phonics. 
These two approaches form the basis for all reading instruction. 

The phonetic method

Teaching reading with the phonetic method (letter sounds) 
became well-known in the United States shortly after the 
American Revolution. Noah Webster, creator of the first 
American dictionary, felt British primers and readers were not 
consistent with language and usage of the new republic, and so 
he created his own reading approach, referred to as the “speller.” 
In 1783, he published his first “speller” to teach reading. The 
American Spelling Book was based on the idea that “reading” 
(defined as oral rather than silent) was a matter of pronouncing 
words, spelled aloud syllable by syllable, and once pronounced 
correctly, would result in understanding. While the method 
worked, the intensive phonic drills and workbooks wearied the 
young reader and reading came to be associated with something 
unpleasant. 

The look-and-say method

Sight reading was promoted after Noah Webster’s Speller 
was published as a “better” alternative because competitors felt 
that Webster’s approach was unnecessarily complex. Students 
using the sight-reading method memorize the appearance of 
words and associate their meaning. The reason sight reading 
continues to be an option for reading instruction is that it 
works—at first. Young children are able to memorize words 
quickly. However, once in 3rd or 4th grade, the 2,000 to 3,000 
words previously memorized are insufficient for reading at an 
advanced level and the child has no way of sounding out new 
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words.  The wonderful, rich treasures of literature are closed to 
these children unless they can learn to decode the words.

In 1955, Rudolf Flesch came out with Why Johnny Can’t 
Read, an indictment of the sight-reading method used by most 
schools at the time. He called for a return to the phonetic 
method of teaching reading. Many school districts, beginning 
in the early 1970s, went to a phonics approach. Others used a 
blended approach of both sight words and phonics. Yet, even 
so and with millions of dollars poured into reading research, 
illiteracy, according to the National Assessment of Adult 
Literacy, continues to rise each year. 

What is missing in our reading programs? The context! 
While children may be able to decode words, what they are 
offered for reading improvement are low-level books that lack 
interest and expressive language—an insult to the child’s 
intelligence. 

Charlotte Mason and reading

British educational reformer Charlotte Mason addressed 
beginning reading in her book Home Education (1886). Miss 
Mason advocated the use of sounds and meaning in conjunction 
with good literature:

At this stage, his reading lessons must advance so slowly 
that he may just as well learn his reading exercises, 
both prose and poetry, as recitation lessons. Little 
poems suitable to be learned in this way will suggest 
themselves at once; but perhaps prose is better, on the 
whole, as offering more of the words in everyday use 
… Short fables, and such graceful, simple prose as we 
have in Mrs. Gatty’s Parables from Nature, and, still 
better, in Mrs. Barbauld’s prose poems [Hymns in Prose 
for Children], are very suitable. Even for their earliest 
reading lessons, it is unnecessary to put twaddle into the 
hands of children. (p. 204)

Miss Mason called for “living” books to sustain the child’s 
need for nourishing ideas. She called a book living that is well-
written and well-told by a single author with a passion for his 
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subject. The key to learning she felt was to provide children 
access to living books:

For this reason we owe it to every child to put him [or 
her] in communication with great minds that he may 
get at great thoughts … and the only vital method of 
education appears to be that children should read worthy 
books, many worthy books. A Philosophy of Education,
p. 12

Charlotte Mason’s timeless methods are seeing a revival in 
education in the United States. 

A literature approach to reading

During the 1880s, reading instruction in the United States 
began to include primers that became known as literature 
readers. Margaret Free, a primary school teacher at Forestville 
School in Chicago (circa 1898) and Harriette Taylor Treadwell, 
the principal of West Pullman School in Chicago (no dates 
given), were the first to use folktales with beginning readers. 
The folktale was an ideal choice because it was part of the 
American culture and lent itself to repetitive vocabulary—an 
early reading strategy still in use today. The first book, The 
Primer, was a graded text for young readers published in 
Evanston, Illinois, in 1910.

The Primer, First Reader and Second Reader were phonics-
based literature readers which used quality literature rather 
than “twaddle,” as Charlotte Mason termed dumbed-down texts.  
Free and Treadwell maintained that reading instruction should 
be a joyous activity. To achieve that the authors advocated 
phonics (with some sight words) for early reading, with one 
important addition: their readings start with and continually 
work from good literature. The phonics instruction would grow 
from the child’s own curiosity and interaction with word-rich 
literature.

After repeated requests for a guidebook to using the first 
three readers, the authors created the Reading-Literature 
Teacher’s Guide, originally published as Primary Reading and 
Literature, A Manual for Teachers to Accompany the Reading-
Literature Series.
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The Reading-Literature reader series eventually included 
nine readers and was so successful that numerous editions were 
produced. Some states, such as California, published their own 
editions.

Why bring the Reading-Literature Series back into 
print now? 

The Reading-Literature Series should be brought back into 
print because we still need to give children something wonderful 
to read, something that develops a love of good literature right 
from the start. Nearly all reading programs available today 
focus on either sight-word reading or phonics instruction and 
they fail to consider the child’s interest in and requirement for 
something worth reading.

Getting the most out of the Reading-Literature 
Teacher’s Guide

The Reading-Literature Teacher’s Guide makes it clear from 
the first pages that it is not a rigid program, but rather a guide 
for parents and teachers to develop their own program. Lest that 
sound overwhelming, Free and Treadwell present very concrete 
suggestions and steps to follow, including a lesson-by-lesson 
plan for the beginning reading.

The process consists of the following distinct steps: 

• The telling of the story so that each child has the thread
 of interest.

• The reproduction of the story by the pupils dramatizing it,
 or one or more telling it. 

• The presentation of the sentence, as it appears in the
 Primer story.

• Teaching the individual words of these sentences, from the
 sentence, as sight words. 

• A phonic drill to be given daily after the reading of the
 first Primer story. 

As you learn to use the guide and the three readers that 
accompany it, you will begin to see, as we have, that Free and 
Treadwell had it right:
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After years of careful work we present these [readers] 
so as to utilize the child’s love for stories and make an 
easy road to reading. Avoiding the long struggle through 
forced interest, and the devious byways of artificial 
methods, we start the child at once into the realm of good, 
appropriate literature. Preface, The Primer

    sheila carroll

    MounT PleasanT, MichiGan
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oriGinal inTroducTion

The “Reading-Literature Readers,” by Free and Treadwell, 
were not designed to be what is commonly known as “method 
readers.” There were already too many so-called method readers. 
Most of them have been arranged without reference to child-
interest and solely to the end that certain methods might be 
developed and used.

The “Free and Treadwell Readers” aim first, last, and all 
of the time to secure and hold the child’s interest. They were 
compiled in the schoolroom from child literature that has held 
the interest of children through generations that are gone and 
that will be read with equal interest by millions in the years to 
come.

In the beginning the publishers had prepared a brief 
teachers’ manual to accompany The Primer. Beyond that it was 
then thought and is yet believed that any good method may be 
successfully used with these books.

Since the books have become very extensively used it has 
been found that, owing to widely different degrees and kinds of 
preparation, many need, or think they need, more help than was 
provided in the original manual.

The book aims to show teachers how simple and natural 
are the essential principles of teaching young children to read; 
to outline clearly and definitely simple methods in harmony 
with the most approved ideas of teaching reading, yet leaving 
the directions so flexible that teachers may be strengthened by 
their helpful guidance rather than hampered and weakened by 
an artificial, daily routine; and to enlarge the conception of the 
significance of the best literature in the early years of the child’s 
life.

The manual aims to be suggestive. It is not desired that any 
teacher follow it slavishly; rather that relatively inexperienced 
teachers shall find in it helpful guidance. The efficient, 
progressive teacher is always larger than any method that 
another can prescribe. Nor is it the purpose here to outline a 
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new and startling plan. The aim is rather to gather and organize 
the experience of the best primary teachers of recent years, in 
what may well be called a “combination method.”

The methods suggested have been based upon and made 
to fit the content of the readers—a plan in direct variance 
with that usually followed, in which the content of the books is 
prepared to fit a preconceived, artificial method.

The book is offered to teachers, who use and will use the 
“Free and Treadwell Readers,” in the earnest hope that it may 
serve to make the day’s work more joyous; that, through its 
organization of material, it may lead to a solution of many 
difficulties; and, finally, that it may help millions of little 
learners to find their way more easily and more quickly into the 
delightful realms of bookland.

The basis of this book was “First-Year Reading,” prepared by 
Anna Morse of the Charleston, Illinois, Normal School. Among 
those who helped in the enlargement and remaking of the book 
are Supt. W. R. Siders, Pocatello, Idaho; Miss Mary L. Robinson, 
Peoria, Illinois; Miss Martha Olson, Evanston, Illinois, and Dr. 
Harriett Ely Fansler, Columbia University, New York.

     The PuBlishers



1

PriMary

readinG and liTeraTure

General PrinciPles

Primary reading, as is true of all reading, is for the purpose 
of promoting thought, and right reading habits are laid by first 
developing an interest in and love for reading. Reading is not, 
primarily, word study or word recognition. Even the simplest 
kind of reading means getting thought and feeling from written 
or printed characters. Oral reading is a still more complex 
process, involving, not only getting ideas, but all that goes to 
make oral expression of the thought and feeling. Children are 
led by desire and interest to get the thought, and the interest 
is sustained through their love for stories. The most important 
factor in teaching a child reading is to develop and foster his 
desire to read. The only means of ensuring these conditions is to 
provide reading matter that all children enjoy.

The process herein suggested consists of the following 
distinct steps: the telling of the story so that each child has the 
thread of interest; the reproduction of the story by the pupils 
dramatizing it, or one or more telling it; the presentation of 
the sentence, as it appears in the Primer story; teaching the 
individual words of these sentences, from the sentence, as sight 
words; and a phonic drill to be given daily after the reading of 
the first Primer story. The first work on phonics will consist 
of the drills on consonant values in words known to the child. 
Later, these consonant elements will be used in blending with 
phonograms to form words. Ultimately, the drill will be in the 
phonic analysis of the new words as they appear.

siGhT words

Every teacher knows that once the child has made a 
beginning, he will recognize many words at sight, from the 
context. But, relying upon sight-word drill alone has never 
resulted in independence in the recognition of new words. 
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Therefore, after the first few lessons in The Primer, the drill in 
phonics should begin and should receive constant, systematic, 
daily attention until the children are able to sound out most new 
words for themselves.

Phonics

It is not the purpose here to set forth a “scientific system” of 
phonics. It is not believed desirable that children in these early 
grades have even a “complete system” of phonics. It is the aim 
to give, in this manual, only such work as experience has shown 
necessary to train children into independent power over words 
in their reading vocabulary.

There have been complete and scientific systems used for 
drill in the past. There are such systems yet in use in some 
sections of the country. But these systems have proved generally 
unsatisfactory. Their failure may be very clearly traced to the 
fact that they are too complex and elaborate.

While it is true that the child needs to know the vowel 
values only as he may find them in combinations, he must know 
all of the consonant values. These should be taught from words 
which the child knows at sight. True, some of the consonants 
have more than one value but if those which occur most 
frequently in his reading are first taught, he will get the others 
in much the same way that he gains a knowledge of the vowel 
values—from letter combinations and from context.

Most of the consonants have only a single value. These are 
b, d, f, h, j, k, l, m, n, p, qu, r, t, w, y. Wh as in wheat, cr as in 
cry, sk as in sky, gr as in ground, c (hard) as in Christian, and s 
(sharp) are other values that the child will need for drill in the 
use of The Primer.

diacriTical Marks

Diacritical marks are used, in the main, to show vowel 
values. If the varying sounds of the vowels are to be taught, in 
the abstract, these marks or some similar aid will be necessary. 
But it is not necessary that the vowel values should be so 
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taught. Indeed, it is not even desirable. It is much better to 
teach these values in combination with final consonants and in 
phonograms. In most cases, the consonant or the combination 
of letters immediately following the vowel will control the value 
of that vowel. It is better to ignore the use of these marks until 
about the fourth grade, when the dictionary is brought into use. 
Then pupils may gain a working knowledge of them in a very 
few days.

non-Phonic words

It may be suggested that these drills will not give power over 
non-phonic words; but if the child receives regular and thorough 
training in the essentials of phonics, he can easily be led to use 
his knowledge, with increasing power, in mastering all new 
words. However, there is no good reason why such words as 
will not readily answer to his knowledge of phonics may not be 
taught as sight words.

A good way to learn to recognize new non-phonic words is 
to cover or omit the new word, reading the rest of the sentence, 
then judge what word will fit the context. This plan is strongly 
recommended because it trains in reading ideas.

In teaching words at sight, the teacher will devise ways of 
securing repetition. The aim is to get interesting presentations. 
One good way is to write the word several times in easy 
sentences, or alone, with colored crayons, etc. Of course, this 
is drill, and drill may become a mechanical grind. But drill 
is necessary, and the teacher must exercise her ingenuity to 
secure variety, so that the work is done in a snappy way. With 
an indolent and inefficient teacher, any kind of drill is likely to 
become monotonous.

Teach new words by relating the work to new steps in the 
story.

Words that have little individual meaning—as conjunctions, 
some adjectives, prepositions, etc., should be dropped into the 
thought by making use of them.
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exPression

There can be no reading without the right sort of expression. 
Children, before entering school, have learned to express 
themselves in words almost entirely by imitating those with 
whom they have been most closely associated. They are likely 
to imitate even the tone and inflection of those for whom they 
have the greatest affection. This leads, many times, to faulty use 
of words, wrong pronunciation and peculiar expression, all of 
which the teacher must gradually and patiently correct.

Reading is getting and expressing thought and feeling. The 
effort of the teacher, therefore, must be to lead the child to get 
thought and feeling, and then good expression will usually come 
naturally.

The following principles are essential in the teaching of 
Primary reading, and the Primary teacher should study what 
here follows until she knows the ideas as well as she knows the 
multiplication table.

1. The child should learn to read as naturally as he learns 
to talk and for exactly the same reason—a desire to find out 
something, or a desire to tell something.

Poor expression is the result of imperfect comprehension of 
the thought. There must be preparation on the thought before 
trying to read. The children must be taught to look ahead and 
catch the thought of the whole combination of words. Until this 
is possible, the exercise is only one in word-calling—not reading. 
If the child is free, unrestrained, he can express his ideas and 
feeling as well as anyone.

2. Assigning to different children parts of stories, dialogues, 
or poems in an aid in securing right expression. Occasionally the 
teacher may read one part of a story or dialogue while children 
take the other parts.

3. Children may be allowed, or asked, to read to the entire 
school. The reader stands before the school, while all give 
attention. He must read with expression in order that he may 
be understood, because the other children have no books open 
before them. At first, only the best readers should be allowed 
to read to the school, but the privilege should gradually be 
extended to every member of the school.
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4. If any child expresses the notion that the reading may be 
improved, in whole or in part, allow him to read the story or that 
part of it in question.

5. Dramatization is one of the best means for securing 
the right expression, even in middle grades. The stories of 
the “Free and Treadwell Readers” are especially suitable for 
dramatization by the children themselves. Different pupils may 
be required to take different parts in playing these stories and 
these plays, at different times, should include all of the members 
of the class, the slowest as well as the brightest.

6. Do not tolerate an unnatural tone of an affected 
manner. Insist on the children’s “telling” their stories, not to 
the blackboard, nor to the books, but to the teacher, to some 
particular pupil, or to the entire group.

7. It is a mistake to keep a class too long on one lesson. It is 
better to go back to it after a time than to read that in which the 
pupil has lost interest.

8. Do not permit sing-song reading, drawling, shouting, or 
mumbling. Tone down high pitched, shrill voices to a natural 
tone.

9. The voice should receive attention from the first and all 
proper effort should be made to help the child to control and 
improve it for expressing thought in his own or the author’s 
words. Drills for enunciation and articulation will be needed in 
every grade.

10. The teacher may read to the school. Sometimes, the story 
period is fixed immediately to follow the opening of the school 
sessions and, because of the children’s interest, it becomes a 
strong, wholesome incentive to punctuality.

helPFul MaTerials

Certain materials for the use of the teacher and the pupils 
will be found very helpful when properly used. The publishers 
of the “Reading-Literature Readers” furnish these helps at a 
nominal price; but the teacher, if she will, can make for herself 
all of these and others that her experience will suggest. A 
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description of these devices follows:

Perception Cards. This set consists of one hundred sixty 
cards, each card containing one of the words taught in The 
Primer. The cards may be used in teaching the new words of a 
story, in word drills and in testing quick recognition of words 
already taught. In using the cards for quick recognition, the 
teacher will stand before the class with the cards in her hands. 
These she will display, one at a time, for quick recognition. At 
first, this work should be done somewhat slowly, so that all 
children may have a part in the word recognition, but later, the 
drill should be rapid. In the beginning, only two or three of the 
cards will be used, but others will be added to the pack as the 
vocabulary increases.

These cards are 4 by 6 inches in size and they may be made 
by any teacher. This diagram shows the plan.

Pupil’s Word Cards. These consist of a set of thirteen 
cards, each containing seventy words. These are the words of 
The Primer and every word is repeated several times. The words 
are printed between lines so that they may be cut out along 
the lines, in uniform size. Thus every child may have all of the 
words of The Primer repeated several times. They may be kept 
in envelopes or in small boxes, and are to be used by pupils in 
their seats in sentence building.

In the beginning, this sentence building will consist simply 
of following or copying sentences with The Primer open before 
the pupil. Later, sentences may be built from dictation.

Any teacher who has access to a typewriter [computer and 
printer] can make these cards. 
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hen pig bread cat

dog send wheat found

plant cut thresh grind

make eat

Phonic Cards. These are a set of 21 cards, 4x6 inches 
in size, for the use of the teacher in drilling on the consonant 
elements. They are printed on both sides. On one side is the 
words containing the consonant, slightly separated from the 
phonogram. Just below is the consonant alone. On the reverse 
side of the card, the consonant is printed in both capital and 
lower case forms. The appearances of one of these cards is here 
shown.

The child knows the word “red” at sight. The teacher 
may first write or print the word on the blackboard, with the 
consonant slightly separated from the rest of the word. If the 
child does not, at first, readily recognize the word, a line may 
be made to connect its parts. When it is recognized, the line 
should be removed an the children led to say the parts of the 
word as they appear upon the blackboard. After a few such drills 
from the blackboard, with the first few words, the cards alone 
will suffice. The subsequent drill from the cards will be on the 
consonants alone, as they appear on the reverse side. In this 
drill, if the child does not readily recognize the consonant, the 
teacher may turn the card over and require him to work out the 
consonant from the word, as in the beginning. Drill on consonant 
elements should be daily and continuous until children are 
thoroughly familiar with them.
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workinG Plans

The stories used in these readers are worth lingering over 
and rereading, and the pupils should not be hurried through the 
books. The repetition, if at all lively and wide awake on the part 
of the teacher, is attractive to the child.

The stories are suitable as a real basis for many kinds of 
lessons, and this manual directs attention to the following:

Language

1. Hearing and telling the stories.

2. Playing or dramatizing the situations when possible.

3. Memorizing stories and poems wholly or in part.

Reading

1. Blackboard sentences based on the stories.

2. Blackboard sentences based on dramatization.

3. The use of the book itself.

4. The use of printed words and sentences chosen from the 
vocabulary in the book.

5. The use of phonics all the time.

Drawing

1. Illustrative—original drawings representing incidents.

2. Formal—tracing pictures, coloring outlines prepared by 
the teacher.

Clay and Sand Work

1. Modeling simple figures mentioned in the stories.

2. Staging the actors on the sand-table.

Nature Lessons

About animals and plants mentioned.
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Room Decoration

Use of pictures and cuttings relating to the literature.

PurPoses

The varied lessons to which this manual directs attention 
have a twofold purpose:

First, to add to the child’s general culture.

Second, to enrich the process of learning to read. Since 
reading involves more that is new and difficult to a child than 
anything else in the first year of school, most of this part of the 
manual is devoted to that subject.
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General suGGesTions 
For BeGinninG

i. Telling the Story. Teacher should know the original 
story and adapt it, keeping the Primer story in mind as a guide 
when she prepares her story.

ii. Conversation about the Story. Free expression 
on the part of pupils and teacher gives an insight into the 
understanding of the story, a chance to correct mistaken notions, 
and helps pupils to gain information which they need to make a 
unified whole of the story.

iii. Dramatization of the Story. This should be begun 
early in the development of the new story. It aids the pupils 
in getting the setting of the story, vitalizes the thought, gives 
opportunity for self-activity and self-expression. The child lives 
the thought through its dramatization, and later, when he reads 
it his expression will likely be better because of this experience.

Too much emphasis cannot be placed upon the manner of 
dramatization. The inexperienced teacher often errs in giving 
too much direction for it. Bear in mind these facts; tell your 
story clearly, picture vividly the images you wish the pupils to 
get, question in such sequence as to secure continuity of thought 
in the reproduction, and, when you feel that the children have 
the story well in mind, parts in proper relation, say, “Would you 
like to make up a game about the Little Red Hen, and see if we 
can play it?”

Assign the various parts and allow pupils freedom in 
arranging the stage. If the teacher remembers only to direct and 
allow the pupils to do the acting, her dramatization will be a joy 
and a source of excellent results by way of laying a foundation 
for individual expression.

iv. Reference to Sentence. The teacher should write on 
the blackboard the sentence as given in the book. She should 
then read it, sliding the pointer under it as she reads. A number 
of children should then each read it, again sliding the pointer 
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under the sentence. This will tend to the establishment of 
smooth reading.

v. Locating of Word in the Sentence. Find the word hen, 
or find the sentence, The little red hen found a seed. The pupil 
slides the pointer under the sentence, saying it as a whole, not 
as unrelated words. Then the teacher says, “Which word is hen?” 
Until his knowledge of phonics can guide him, the pupil may 
read silently to find the word.

vi. Use of Print and Script. Unless she can letter well, the 
teacher should not use the print forms on the board; it is simply 
an added difficulty to the pupils. If the teacher uses the script on 
the board pupils can take perception cards to the blackboard and 
match with script there.

vii. Rearrangement of Words into unfamiliar 
Sentences. These sentences should be written upon the board. 
They should not be contradictory to the facts of the story in the 
book.

viii. Silent Reading. The best materials for this are 
sentences giving directions to be read silently and acted out by 
the pupils, as in the Little Red Hen—

You may be the hen, Mary.

You may be the cat, Fred.

John may be the dog.

Or in The Boy and the Goat—

Play you are the boy, Jack.

You may be the goat, Albert.

You may be the squirrel, Grace.

ix. Oral Reading. Pupils should not be asked to express 
themselves orally until they have looked the sentence through 
and are sure of the thought. Then, looking from the book, 
they should tell the teacher or the classmates what they have 
prepared.

x. Pupils tell the Story. After the pupils have read the 
story for themselves, two, three, four, even more, if the interest 
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be sustained, should be allowed to tell it to the class, to a visitor, 
or to another class in the building.

xi. Enunciation. First of all the teacher should set a good 
example in clear enunciation. Hold pupils responsible for 
making the classmates understand what is said. The teacher 
should keep at a distance from the one who is reading.

Making a list of words which pupils do not enunciate 
properly and having a drill separate from the reading lesson 
time but referring to this list when a mistake is made, is 
invaluable. Working with individuals who seem to be slow to 
hear differences in sounds, finding out the cause of the difficulty, 
may be time well spent.

xii. Phonics. Phonic drills should always be separate from 
the reading period, but phonics should be used as soon as 
pupils have the power to get new words of the reading lesson. A 
drill on the new words should always be given previous to the 
reading. An exhaustive list of words in a family, or set of words, 
containing the same phonogram, is unnecessary. Four or five 
words are sufficient.

Words that are outside the child’s vocabulary should not 
occur in these lists. Meaningless combinations which are neither 
words nor phonograms should not be used merely for the sake of 
phonic gymnastics.

xiii. Time and Number of Reading Lessons. Children 
should have two or three short reading lessons daily and two 
or three drills in phonics of two to five minutes each. These 
periods should be full of vivacity and enthusiasm. Short lessons 
are better than long ones, for little children are likely to become 
fatigued if kept long at one task. The time devoted to reading 
the lesson as well as to phonic drills may be extended as 
children grow in power of sustained attention.

xiv. Devices. 1. Use the Perception cards for the purpose of 
drilling upon the words.

2. Use as sentence builders, cards containing the words 
written or printed on them. Let these be put together so as to 
form the easy sentences of the chart or board lessons.
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3. Assign expression work to occupy the pupils at their seats. 
This must be some profitable employment. Playing with sticks, 
marking with a pencil, or doing anything else with no definite 
aim in view, should not be permitted. The work should be 
copying, illustrating by drawing, or painting, card work, paper 
folding, making objects described in the reading lessons, etc.

4. If desired, a chart for the reading work can be made from 
card stock or poster board. Use a thick, black marker, making 
letters that can be seen across the room. Teachers are advised to 
depend upon the board and methods suggested heretofore rather 
than upon the chart.

5. Fasten to the top of the blackboard a common window 
shade with a spring roller. This is to be used to cover lessons 
written on the board for sight reading.

6. Use colored crayons on the blackboard to emphasize 
certain words or ideas.

7. Print the sentences on long strips of card stock (which 
may be glued onto stiff cardboard, if you wish).
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Living Books Press ediTion

PrefaCe

When Margaret Free and Harriette Treadwell published 
their Reading-Literature Series, a phonics-based reading 
program which included some sight-word reading and used high-
quality literature rather than “twaddle,” it was a great success. 
Their readers and the teaching guide that accompanied it were 
adopted by school districts across the country.  

The success of the series is credited to Free and Treadwell’s 
use of high-quality literature. Their readers start with and 
continually work from good literature. Phonics is used when 
appropriate and grows from the child’s own curiosity and 
interaction with words:

After years of careful work we present these [readers] 
so as to utilize the child’s love for stories and make 
an easy road to reading. Avoiding the long struggle 
through forced interest, and the devious byways of 
artificial methods, we start the child at once into the 
realm of good, appropriate literature.

If you would like some guidance in the use of these readers, 
please see Reading-Literature Teacher’s Guide, by Living Books 
Press. We hope you enjoy the readers and are as pleased as we 
are to see them available to a new generation of children.

    sheiLa CarroLL

    mounT PLeasanT, miChigan
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originaL PrefaCe

For years the most progressive educators have been urging 
that only good literature should be used in school readers. 
Some authors of primers have thought it impossible to provide 
such material within the vocabulary that beginners can learn 
with ease. Others have used a little real literature with a large 
amount of unrelated and uninteresting material specially 
prepared for the sake of word repetition and phonic drill.

Experience proves that all children are interested in and 
enjoy the simple folk tales, which are the literary products 
of many minds and have survived the centuries, because 
they represent certain universal human experiences and 
satisfy certain common needs of childhood. Through countless 
repetitions, from one generation to another, they have assumed 
a form marked by simplicity and a unique literary charm.

After years of careful work we present  some of these tales 
so as to utilize the child’s love for the stories and make an easy 
road to reading. Avoiding the long struggle through forced 
interest, and the devious byways of artificial methods, we start 
the child at once into the realm of good, appropriate literature.

    The auThors
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The Little Red Hen
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The LiTTLe Red hen

seed            wheat 

The little red hen found a seed.
It was a little seed.

The little red hen found a seed.
It was a wheat seed.
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The LiTTLe Red hen

plant

The little red hen found a seed.
It was a wheat seed.

The little red hen said,
“Who will plant the seed?”



4

The LiTTLe Red hen

pig          cat          dog

The little red hen said,
“Who will plant the seed?”

The pig said, “Not I.”
The cat said, “Not I.”
The dog said, “Not I.”

The little red hen said, “I will.”

And she did.
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The LiTTLe Red hen

cut          then

The little red hen said,
“Who will cut the wheat?”

The pig said, “Not I.”
The cat said, “Not I.”
The dog said, “Not I.”

The little red hen said,
“I will then.”

And she did.
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The LiTTLe Red hen

thresh

The little red hen said,
“Who will thresh the wheat?”

The pig said, “Not I.”
The cat said, “Not I.”
The dog said, “Not I.”

The little red hen said,
“I will then.”

And she did.
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The LiTTLe Red hen

grind

The little red hen said,
“Who will grind the wheat?”

The pig said, “Not I.”
The cat said, “Not I.”
The dog said, “Not I.”

The little red hen said,
“I will then.”

And she did.
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The LiTTLe Red hen

make          bread

The little red hen said,
“Who will make the bread?”

The pig said, “Not I.”
The cat said, “Not I.”
The dog said, “Not I.”

The little red hen said,
“I will then.”

And she did.
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The LiTTLe Red hen

eat

The little red hen said,
“Who will eat the bread?”

The pig said, “I will.”
The cat said, “I will.”
The dog said, “I will.”

The little red hen said,
“You shall not eat the bread.
I will eat it.”

And she did.
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The LiTTLe Red hen

The little red hen found a seed.
It was a wheat seed.

She said,
“Who will plant the wheat?”
“Who will cut the wheat?”
“Who will thresh the wheat?”
“Who will grind the wheat?”
“Who will make the bread?”

The pig said, “I will not.”
The cat said, “I will not.”
The dog said, “I will not.”

The little red hen said,
“Then you shall not eat the 
bread.”
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The
Gingerbread Boy



12

The GinGerbread boy

man            woman

There was a little old woman.
There was a little old man.
The little old woman had a cat.
The little old man had a pig.
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Living Books Press edition

PreFaCe

When Margaret Free and Harriette Treadwell published 
their Reading-Literature Series, a phonics-based reading 
program which included some sight-word reading and used high-
quality literature rather than “twaddle,” it was a great success. 
Their readers and the teaching guide that accompanied it were 
adopted by school districts across the country.  

The success of the series is credited to Free and Treadwell’s 
use of high-quality literature. Their readers start with and 
continually work from good literature. Phonics is used when 
appropriate and grows from the child’s own curiosity and 
interaction with words:

After years of careful work we present these [readers] 
so as to utilize the child’s love for stories and make 
an easy road to reading. Avoiding the long struggle 
through forced interest, and the devious byways of 
artificial methods, we start the child at once into the 
realm of good, appropriate literature.

If you would like some guidance in the use of these readers, 
please see Reading-Literature Teacher’s Guide, by Living Books 
Press. We hope you enjoy the readers and are as pleased as we 
are to see them available to a new generation of children.

    sheiLa CarroLL

    Mount PLeasant, MiChigan
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originaL PreFaCe

For years the most progressive educators have been urging 
that only good literature should be used in school readers. Some 
authors of primers and first readers have thought it impossible 
to provide such material within the vocabulary that beginners  
can learn with ease. Others have used a little real literature 
with a large amount of unrelated and uninteresting material 
specially prepared for the sake of word repetition and phonic 
drill.

Experience proves that all children are interested in and 
enjoy the simple folk tales, which are the literary products of  
many minds, and which have survived the centuries because 
they represent universal human experiences and satisfy certain 
common needs of childhood. Through count less repetitions, from 
one generation to another, they have assumed a form marked by 
simplicity and literary charm.

Equally interesting and wholesome are the nursery rhymes 
and jingles by Mother Goose, Christina G. Rossetti and others. 
After The Primer has been mastered, these bits of language-
play, interspersed in little groups among the stories, add much 
to the delight of a child’s reading book.

ThE auThors
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the three LittLe Pigs

Once upon a time there were three little pigs.

One morning the mother said,

“You must go out and make your living.”

So they all set out.

The first little pig met a man with some straw.

He said, “Please give me some straw,

 I want to build a house.”

The man gave the little pig some straw.

Then the little pig made a house.

Soon an old wolf came along.

He knocked at the door and said,

“Little pig, little pig, let me come in.”
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The Three LiTTLe Pigs

The little pig said,

“No, no, by the hair of my chinny, chin, chin.

I won’t let you in.”

The wolf said,

“Then I’ll huff and I’ll puff, and I’ll blow  
your house in.”

So he huffed and he puffed, and he blew the   
 house in.

Then he ate up the little pig.
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English Folk TalE

The second little pig met a man with some   
 sticks.

He said, “Please give me some sticks,

 I want to build a house.”

The man gave the little pig some sticks,

 and he built a house.

Then the old wolf came along.

He knocked at the door and said,

“Little pig, little pig, let me come in.”

The little pig said,

“No, no, by the hair of my chinny, chin, chin.

I won’t let you in.”
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The Three LiTTLe Pigs

The wolf said,

“Then I’ll huff and I’ll puff, and I’ll blow 
your house in.”

So he huffed and he puffed, and he blew the   
 house in.

Then he ate up the little pig.

The third little pig met a man with some   
 bricks.

He said, “Please give me some bricks,

 I want to build a house.”

The man gave the little pig some bricks, and  
 he built a house.

Then the old wolf came along.

He knocked at the door and said,

“Little pig, little pig, let me come in.”

The little pig said,

“No, no, by the hair of my chinny, chin, chin.

I won’t let you in.”

“Then I’ll huff and I’ll puff, and I’ll blow your  
 house in,” said the wolf.

“You may huff and you may puff, but you   
 cannot blow my house in,” said the little pig.
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The wolf huffed and he puffed, and he huffed  
 and he puffed.

But he could not blow the house in.

Then the wolf said, “Little pig,

 I know of a fine field of turnips.”

“Where is it?” said the pig.

“Down in the field,” said the wolf.

 “Will you go with me?

 I will call for you in the morning.    
 Then we can get some for dinner.”

“I will be ready,” said the pig.

 “What time shall we go?”

“At six o’clock,” said the wolf.

The little pig got up at five o’clock, and he went  
 to the field.

He got some turnips and ran home.

The wolf came at six o’clock.

He knocked at the door and said,

 “Little pig, are you ready?”

“I went at five o’clock,” said the pig,

 “and I have a potful of turnips.”
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The Three LiTTLe Pigs

The wolf was angry, but he said,

 “Little pig, I know of a fine apple tree.”

“Where is it?” said the pig.

“Down in the garden,” said the wolf.

“Will you go with me in the morning?

 I will come at five o’clock.

 Then we can get some apples.”

“I will go,” said the pig.

This time the little pig got up at four o’clock.

He went to the garden, and filled his bag with  
 apples.

He was getting down, when he saw the wolf.

The wolf was very angry, but he said,

 “Little pig, are the apples good?”

“Very good,” said the little pig.

 “Let me throw you some.”

The pig threw the apples far away.

The wolf ran to get them.

Then the little pig ran home.

The next day the wolf came again and said,

 “Little pig, let us go to the fair.”
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“I will go in the morning,” said the pig.

 “What time shall we go?”

“Let us go at three o’clock,” said the wolf.

The next morning the pig got up at two o’clock.

He went to the fair and got a churn.

He was going home when he saw the wolf.

The little pig was frightened.

So he jumped into the churn to hide, and it   
 rolled down the hill.

The wolf saw the churn rolling down the hill.

He was frightened, too, and ran home.

Next morning the wolf went to the little pig’s  
 house.
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The Three LiTTLe Pigs

He said, “Little pig, I went to the fair.

 I met a great round thing on the way. It was  
 rolling down the hill.

 It frightened me and I ran home.”

“I frightened you,” said the pig.

 “I went to the fair at two o’clock, and I got a  
 churn.

 On the way home I saw you coming.

 So I jumped into the churn, and it rolled   
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 down the hill.”

The wolf was now very angry.

 “I shall come down the chimney,” he said,

 “and I shall eat you up.”

The little pig made a fire.

He hung a pot of water over it.

Soon he heard the wolf coming down the   
 chimney.

He took the lid off the pot.

The wolf fell into it.

And the little pig had a good supper.

—English Folk Tale
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Living BookS PReSS edition

PReface

When Margaret Free and Harriette Treadwell published 
their Reading-Literature Series, a phonics-based reading 
program which included some sight-word reading and used 
high-quality literature rather than “twaddle,” it was a great 
success. Their readers and the teaching guide that accompanied 
it were adopted by school districts across the country.  

The success of the series is credited to Free and Treadwell’s 
use of high-quality literature. Their readers start with and 
continually work from good literature. Phonics is used when 
appropriate and grows from the child’s own curiosity and 
interaction with words:

After years of careful work we present these [readers] 
so as to utilize the child’s love for stories and make 
an easy road to reading. Avoiding the long struggle 
through forced interest, and the devious byways of 
artificial methods, we start the child at once into the 
realm of good, appropriate literature.

If you would like some guidance in the use of these readers, 
please see Reading-Literature Teacher’s Guide, by Living Books 
Press. We hope you enjoy the readers and are as pleased as we 
are to see them available to a new generation of children.

    SheiLa caRRoLL

    mount PLeaSant, michigan
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PuRPoSe and PLan

Those who have examined this book, together with 
The Primer and First Reader, should have no difficulty in 
apprehending the purpose of the series, to train children in 
reading and appreciating literature through reading liter ature.

The Primer contains nine of the best folk tales, true to the 
original, and yet written in such a simple style that children 
can begin reading the real story during the first week in school. 
First Reader contains thirteen sim ilar stories, of gradually 
increasing difficulty, and thirty -three of the best rhymes and 
jingles suitable for young children. This constitutes a course 
in literature, twenty -two stories and thirty-three child poems, 
as well adapted to first-grade children as are the selections for 
“college entrance requirements” to high-school students.

Second Reader introduces fables and fairy stories and 
continues folk tales and simple poems.

Others have used some of the same material in readers, but 
in a quite different way. Their purpose seems to have been to 
“mix thoroughly.” We have organized our material: a group of 
fables, several groups of folk and fairy stories, a group of Mother 
Goose, of Rossetti, of Stevenson, and so on; so that the child may 
get a body, not a mere bit, of one kind of material before passing  
to another. Thus from the first he is trained to associate re lated 
literature and to organize what he reads.

In each of First and Second Readers one story is put into 
dramatic form to encourage presentation as a play. Some of 
the other stories are quite as dramatic in character, and can be 
dramatized by the pupils with very little help from the teacher. 
Pupils always enjoy this work, and there is no better way of 
securing feeling and freedom in oral expression.

With these books, besides merely learning to read, the 
child has the joy of reading the best in the language, and he is 
forming his taste for all subsequent reading. This development 
of taste should be recognized and encouraged. From time to time 
the children should be asked to choose what they would like to 
reread as a class, or individuals who read well aloud may be 
asked to select something already studied to read to the others. 
This kind of work gives the teacher opportunity to find out what 
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it is in a selection that the children like, and to commend what 
seems to her best.

The fact that some children voluntarily memorize a story or 
a poem should have hearty approval. It shows abiding interest 
and enjoyment, and it is likely to give, for the young child at 
least, the maximum of literary saturation.

The cordial thanks of the authors and publishers are 
tendered to Mr. James M. Barrie for permission to use the 
exquisite selection from “Peter Pan.”

     the authoRS



To Little Children

Learning To Read
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the Wind and the Sun

The wind and the sun had a quarrel.

The wind said, “I am the stronger.”

The sun said, “I am the stronger.”

The wind said, “I can break trees. I move 
ships, and I bring the rain.”

The sun said, “I bring the summer, I ripen 
the fruits and grains, and I cover the earth 
with flowers.”

gRouP of aeSoP’S faBLeS
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So they quarreled till they saw a man 
coming.

“Here comes a man with his cloak on,” the 
wind said. “If you can take his cloak off, you 
shall be called the stronger. If I take it off, I 
shall be called the stronger.”

“You begin,” said the sun, and it went 
behind a cloud.

The wind began to blow. The man drew his 
cloak closer about him. The wind blew harder 
and harder. The man drew his cloak closer and 
closer. At last the wind had to give up.

Then the sun came from behind the cloud. 
It shone bright and warm.   The man grew 
warmer and warmer. He unbuttoned his cloak. 
He threw it back. And then he took it off.

So the sun was called the stronger.
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the fox and the cRoW

Once a crow was sitting on a branch of a 
tree with a piece of cheese in her mouth.

A fox saw the crow with the cheese. He 
walked up to the foot of the tree and said, 
“Good morning, Madam Crow. How well you 
look. Your feathers are glossy and your eyes 
are bright. You are a beautiful bird. I know 
you have a sweet voice. Will you sing for me? I 
would love to hear you sing.”

The crow lifted her head and began to 
“caw.” When she opened her mouth, the cheese 
fell to the ground.

“That will do,” said the fox, and he snapped 
up the cheese and ran away.

“How foolish I was,” said the crow, “to let 
him flatter me.”
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the cRoW and the PitcheR

One day a crow was thirsty, and he looked 
for some water.

He found a pitcher with water in it. But he 
could not reach the water with his bill.

He tried to break the pitcher, but he could 
not.

Then he tried to turn it over.

But he had to give that up, too.

He saw some pebbles on the ground. He 
picked up one pebble and dropped it into the 
pitcher. The water rose in the pitcher. Then 
he dropped in another pebble. The water rose 
higher. Then he dropped another and another. 
The water rose higher and higher.

At last he could reach it, and he drank all 
the water he wanted.

Where there is a will there is a way.
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the gooSe that Laid 
the goLden egg

There was a man who had a very fine 
goose. Every day she laid an egg of gold. The 
man soon became rich.

As he grew rich, he grew greedy. “The 
goose must be gold inside,” he thought to 
himself. “I will open her and get all the gold at 
once.”

So he killed the goose, but he found no 
gold. Then the man wrung his hands and said, 
“I wish had been content with the golden egg 
each day.”
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the haRe and the toRtoiSe

“I was never beaten in a race,” said a hare. 
“No one else can run as fast as I.”

“I will run a race with you,” said a tortoise.

“That is a good joke,” said the hare. “I 
could dance around you all the way.”

“Shall we run a race?” said the tortoise.

A goal was fixed and the hare was off with 
a bound.

“That tortoise is so slow,” said the hare, “I 
will lie down and take a nap.”

The tortoise plodded along, but she did not 
stop. At last she passed the hare and reached 
the goal.

By and by the hare awoke. He jumped 
up and ran as fast as he could. But when he 
reached the goal he found the tortoise there 
before him.
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the timid RaBBitS

Some rabbits lived in the woods with other 
wild animals.

“What shall we do?” said a timid little 
rabbit. “I am afraid of those big animals. I 
know they will kill us.”

“Let us jump into the river,” said another 
timid rabbit. “We might better be drowned 
than to be killed by those big animals.”

So the timid little rabbits ran as fast as 
they could to the river.

Some frogs heard them. The frogs were 
frightened and jumped into the water.

“The frogs are afraid of us,” said one 
rabbit.

“We are all afraid of anything bigger than 
we are,” said another. And they all ran back to 
the woods.
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the Boy and the WoLf

Once a shepherd boy kept a flock of sheep 
near a village. One day he thought he would 
have some fun. So he ran toward the village 
and cried, “Help! help! the wolf is coming!”

The men from the village came run ning 
with clubs. “Where is the wolf?” they cried.

“It was only in fun,” said the boy. So the 
men went back to their work.

A few days after this the wolf really came. 
He ran into the flock of sheep and began to 
kill them. The boy called as loud as he could, 
“Help! help! the wolf is here!”

“He did not tell the truth before. We cannot 
believe him now. He is only in fun,” said the 
men. So not a man came to help him and many 
of the sheep were killed. 
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the Jay and the Peacock

The peacocks lived in a large farm yard. 

One day a jay flew into the farmyard 
and saw the feathers. He wanted to be like a 
peacock, so he tied the feathers to his tail and 
strutted about.

The peacocks saw him and were angry.

They flew at him and pecked him. At last 
he was glad to get away with his life.

He went back to the jays, and they were 
ashamed of him. They said, “Oh jay, fine 
feathers do not make fine birds.”
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the fox and the cock

One moonlight night a fox saw a cock in a 
tree, but he could not reach him. So he said, 
“Friend Cock, I have good news.”

“What is it?” said the cock.

   “The lion says that no beast shall harm a 
bird. We must all live together as brothers.”

   “That is fine news,” said the cock. “I am 
glad to hear it.” Then he looked far off, and 
said, “Here comes a friend, we must tell him 
the good news.”

“Who is coming?” asked the fox.

“It is our farmyard dog,” said the cock. 
“Oh,” said the fox, “I must be going.”

“Do not go, Friend Fox. Stay and tell our 
friend the good news.”

“No,” said the fox, “I fear he has not heard 
it, and he may kill me.” And away he ran as 
fast as he could.
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the fox and the StoRk

One day a fox invited a stork to dinner. 
The fox thought he would have some fun. So he 
had soup and served it in a plate.

The fox lapped the soup with his tongue, 
but the stork could not wet her bill.

“I am sorry, Madame Stork, that you do 
not like the soup,” said the fox.

The stork laughed and said, “Do not be 
sorry. You must come to dinner with me some 
time.”

Soon the stork invited the fox to dinner.

She had meat in a long-necked jar. The 
stork could get the meat with her long bill, but 
the fox could not get his nose into the jar.

The stork ate the meat and said, “I am 
sorry, Sir Fox, that you do not like the meat.”

“You can have fun, too,” said the fox.



12

Group of Aesop’s fAbles

the man, the Boy, and the donkey

A man and his son were going to mar ket. 
It was a fine day and they were walking beside 
the donkey.

They had not gone far when they met a 
farmer. The farmer made fun of them, and 
said, “Why do you not ride when you have a 
donkey?”

So the man put the boy on the donkey. 
Soon they passed three old men.

“Shame, shame, you lazy boy!” they cried.

“Why do you ride and let your old father 
walk?” 

The boy got off the donkey and the man 
got on.
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By and by they met two old women.
“Well, well, see that lazy man!” said one 

old woman. “He rides and makes his little boy 
walk!”

Then the man took the boy on the don key 
with him.

Soon they came near the market. “You are 
a fine pair,” the people said. “A man and a big 
boy on one poor little donkey! Why do you not 
carry the donkey?”

The man and the boy got off the donkey. 
They tied the donkey’s legs together and hung 
him on a long pole. Then they started to carry 
him over the bridge.

The donkey did not like that. He kicked 
himself loose and fell into the water.

“Well,” said the man, “we have tried to 
please everybody, and we have pleased nobody. 
Besides we have lost our donkey.”
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the Lion and the mouSe

One day a lion lay asleep. A little mouse 
ran by him. The lion awoke and put his paw on 
the mouse.

The little mouse was frightened, but he 
said, “Please let me go. If you will I may do 
something for you some time.”

“A little mouse do something for me!” said 
the lion. “That could not be,” but he lifted his 
paw and the mouse ran away.

Some time after this the lion was caught in 
a trap. He roared and groaned.

The little mouse heard him and came 
running to him. “What can I do for you?” said 
the mouse.

“You are too little to help me,” said the 
lion. “These ropes are so large I cannot break 
them.”

But the little mouse went to work  and 
gnawed the ropes and set the lion free.
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come out to PLay

Girls and boys, come out to play;

 The moon doth shine as bright as day;

Leave your supper and leave your sleep,

 And come with your playfellows into the   
  street.

Come with a whoop, come with a call,

 Come with a good will or not at all.

Up the ladder and down the wall,

 A halfpenny roll will serve us all.

You find the milk, and I’ll find flour,

 And we’ll have a pudding in half an hour.

gRouP of 
motheR gooSe RhymeS
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i SaW a ShiP a-SaiLing

I saw a ship a-sailing,

A-sailing on the sea;

And, oh! it was all laden

With pretty things for me!

There were comfits in the cabin,

And apples in the hold;

The sails were made of silk,

And the masts were made of gold.

The four-and-twenty sailors,

That stood between the decks,

Were four-and-twenty white mice,

With chains about their necks.

The captain was a duck,

With a packet on his back;

And when the ship began to move,

The captain said, “Quack! quack!”
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