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Coding 
Empowers 

Students 

Congratulations on making it through the  
2019-2020 school year. Most of you were  
thrown into a teaching situation this past spring 

with little warning, no materials, no instruction and 
missing the technology you needed to finish out the 
year. But, you made it work. Now you are in a new  
school year successfully teaching 100 percent on  
online, or back in the classroom or a hybrid of both.  
In this issue we speak to the issues and solutions  
that educators are facing today.

Adapting to the New
In the survey on page four of this issue, 74 percent  

of educators are satisfied or very satisfied with the 
support received from their school in transitioning  
from in-person instruction to online-only or hybrid 
teaching. That says a lot about our school systems, 
administration and principals and their ability to  
adapt. Read more to discover more thoughts our 
educators have.

Socially Distanced Learning
How do we help children understand their emotions 

to continued online learning or returning to brick and 
mortar and the changes that brings such as wearing 
masks and social distancing? Suzanne Tucker, Founder 
and CEO of Generation Mindful, has many suggestions 
such as using storytelling and trying new ways for  
social interaction. It’s a good time to use support  
tools to find connection, understanding and guidance.

Cyberbullying
With school students online more, we have to pay 

closer attention to this problem and ways to prevent it. 
James Arnold explains the signs and offers his advice  
in this issue.

Stay safe and know that all of our educators  
are appreciated.



How the Pandemic 
Impacts Teaching

COVID-19  
Teacher Survey

COVID - 19 SURVEY
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Few professions have been 
as heavily impacted by the 
pandemic as teaching. On 
top of budget shortfalls and 
widening equity gaps, social-
distancing measures have 
forced educators to adapt 
to a completely new style of 
instruction virtually overnight. 

But students’ and teachers’ 
experiences vary widely across 
the U.S. Full or partial school 
closures have been mandated 
in seven states, the District of 
Columbia and Puerto Rico. 

Meanwhile, in four states 
— Arkansas, Iowa, Florida 
and Texas — in-person 
instruction must be available 
to all students, either full- or 
part-time. That’s even more 
pressure piled on teachers.

LawnStarter reached out to 
educators directly to find out 
exactly how their classrooms 
and jobs have been impacted, 
surveying nearly 130 K–12 
teachers in the U.S. across a 
number of topics, including:

•  Their struggles with the 
transition to online learning

•  New teaching strategies 
they’ve employed

•  How the education 
system should adjust if 
the pandemic persists 
over the long term. 

Key Takeaways
Online Education is In: 

A majority (63 percent) of 
the teachers we surveyed 
say they’re teaching online 
only, 14 percent are teaching 
in the classroom, and 23 
percent are juggling a 
hybrid of both online and 

in-classroom teaching. 
Home Doubles as Classroom: 

Nearly 50 percent of teachers 
we surveyed said they found 
it “easy” to adapt their home 
or other remote space to 
online teaching. Half said 
they’d prefer to teach online 
only during the pandemic.

Teaching is Harder Now: 
Seventy percent of teachers 
say they spend more time 
prepping for online classes 
than for in-person teaching. 
How much more? Nearly 
half said they work 1-5 
more hours per week. 

Surprising Findings
Student Engagement
•  Over 60%: Teachers 
who said their students 
are more engaged in 
person than online

•  32%: Teachers who 
said their students are 
more engaged online 
than in person

•  2X more: Teachers in 31–40 
age group (vs. 20–30 age 
group) who said their 
students are more engaged 
in person than online

•  63%: Teachers who said 
technology is somewhat 
of a barrier to their 
students’ learning

Professional Growth
•  More than 4 in 5: Grew 

as teachers as a result 
of the changes caused 
by the pandemic

•  66%: Earn the same 
or less than they did 
before the pandemic

Federal Response 
to COVID-19

•  Over 79%: “Satisfied” or “very 
satisfied” with the federal 
government’s handling of 
the pandemic specifically 
as it relates to education

•  6% Republican vs. 40% 
Democratic: “Dissatisfied” 
with the federal 
government’s handling of 
the pandemic specifically 
as it relates to education

•  81% Republican vs. 44% 
Democratic: “Satisfied” with 
the federal government’s 
response to the pandemic 
specifically as it relates 
to education

•  0 in 41–50 age group: “Very 
dissatisfied” with the federal 
government’s handling of 
the pandemic specifically 
as it relates to education

Teacher Comments
Data reveals many patterns, 

but we wanted to understand 
the situation from the ground, 
so we asked teachers open-
ended questions that yielded 
helpful, interesting and 
sometimes dispiriting answers. 

Here’s what K–12 educators 
from around the country 
had to say about teaching 
during these turbulent 
times and how they 
envision the post-pandemic 
classroom of the future:

Describe the specific 
changes you had to make 
to adapt your space 
to online teaching.

•  “I had to totally revise the 
schedule I was teaching 
(not the number of classes 

Continued on page 6
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but the times), rewrite my 
unit plans, lesson plans, 
curriculum, scope and 
sequences, and projects.” 

•  “I converted everything that 
would be paper to digital 
forms using Google apps.”

•  “I needed a whiteboard 
and other things brought 
in, so my studio is the 
classroom now.” 

• “I already had a 
dedicated office with 
proper equipment, so 
I just added ‘classroom’ 
background props.” 

•  “I live in a one-bedroom 
apartment with my 
boyfriend who also has 
been working from home. 
[…] My bed is my desk, 
and the only other chair 
available to me that wasn’t 
a tall stool was our patio 
chair. I sit in that, in front 
of the bed, with my closed 
bathroom door behind me.”

 
What are your strategies for 

keeping students engaged 
during virtual learning?

•  “I try to give them choice 
and flexibility. Some of them 
are night owls, so I make 
their assignments due in 
the evening rather than in 
the afternoon or morning.” 

•  “Constant communication, 
emails, texts, Google 
Classroom. Quick 
grading, lots of self-made 
videos on EdPuzzle.”

• “I have intermittent material 
comprehension ‘quizzes.’ 
Not graded, just something 
like a straw poll or survey 
to keep kids engaged.”

• “Hope and trust.”
•  “I use songs to keep 

kids engaged.”
•  “Break the ice, foster 

a community, create 
individual learning plans, 
and develop curriculum 
around shorter content.”

•  “I set the rules at the 
beginning and create 
a reward system for 
the students.”

•  “I encourage students 
to take advantage of 
discussion-based features 
on course websites like 
Canvas. I also use office 
hours to engage students in 
a more informal setting and 
encourage them to keep 
in touch with each other.”

•  “Formative assessment using 
socrative.com that shows 
me their answers in real 
time, along with their name. 
This serves as a participation 
grade, but it also allows 
me to see where they are 
at as far as comprehension 
of the material.”

•  “I try to offer alternative 
assignments whenever 
possible, especially to 
attract students’ attention 
and increase buy-in.”

What are the best practices 
for teaching only online 
or in a hybrid setting?

•  “I think it’s important to 
be structured because 
consistency is the key to 
success. However, it’s also 
important to give students 
grace and understand that 
this is a new experience 
for everyone.” 

•  “The absolute best thing I 
can recommend is keeping 
an up-to-date gradebook, 
and make participation a 
part of the student’s grade. 
It is really the only way to 
keep students accountable 
when they are not in the 
same room with you.”

•  “Making yourself available 
for students to call on 
when they have a question 
or need something. Since 
this is new, things can get 
confusing, so they need to 
know I am on their side. 
Be understanding that 
some students may be 
dealing more with more 
stressful things at home.”

•  “Communicate. Hold 
students to a high standard. 
Hold fast to due dates so 
students have consistency. 
Contact guardians using 
multiple methods.”

•  “Focus on well-being 
and relationships.”

•  “Be sure to give students 
individual attention 
instead of just lecturing 
to the class as a whole.”

•  “Communicating with 
students and parents is 
more important than ever.”

•  “Discuss time-management 
strategies and communicate 
expected time-on-task for 
online learning activities.” 

•  “Break learning into smaller 
chunks. Establish a pattern 
of activity and due dates. 
Describe expectations 
for online participation, 
communication, and 
netiquette. Provide technical 
support information.”

COVID - 19 SURVEY

6  Fall/Winter 2020 SouthEast Education Network Continued on page 8



6  Fall/Winter 2020 SouthEast Education Network

Written by acclaimed experts 
and master practitioners, the 
Every Teacher Is a Literacy Teacher 
series details how educators can work 
collaboratively to promote literacy growth 
across disciplines and grade bands. 

Literacy is the 
key to all learning

The literacy skills students 
develop greatly impact 
their ability to thrive in 
school and beyond.

series details how educators can work 
collaboratively to promote literacy growth 

key to all learning

The literacy skills students 

ORDER TODAY
SolutionTree.com/EveryTeacher
800.733.6786

312794 ST Every Teacher Is A Literacy Teacher Series SEEN.indd   1 6/24/20   1:42 PM

https://www.solutiontree.com/products/every-teacher-literacy-teacher-series.html?utm_source=seen&utm_medium=print&utm_campaign=312794


•  “Instead of clicking 
‘End’ on the Zoom call, 
I allow students to end 
it themselves. This gives 
students who want to stay 
behind to ask me questions 
in private (rather than ‘in 
front’ of the whole class) 
the opportunity to do so.”

•  “Remind oneself that 
this is only temporary.”

•  “Having a reliable medium 
for assigning and receiving 
work is absolutely crucial. 
It’s important to regularly 
invite students into the 
process and check to see 
if they have any needs 

or if there are barriers 
to their involvement.”

Please explain why you 
would prefer to teach only in 
person, only online, or using 
a hybrid model during the 
pandemic, if given the choice.

Online only
•  “Online is the safest option 
until a vaccine is available.”

•  “More flexibility in 
scheduling.”

•  “I do not want to get sick, 
nor do I want to put my 
students at risk. This too shall 
pass, and we just need to get 

through it with the minimal 
amount of loss possible.”

•  “In-person without a 
pandemic is the best. But 
because that is not an 
option, online-only is the 
best choice. Everyone is 
safer that way. The teacher 
can focus all efforts on 
making virtual learning fun 
and keeping the students 
engaged. Splitting the 
teacher apart to online 
and in-person at the same 
time is absurd. And all-
in-person right now is 
reckless and thoughtless.”
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“I wish I could teach in person, but I know that my school is 
not safe enough to do that. I would love to be in front of the 
students being energetic, hearing their voices, and having 

them raise their hands, but I know it wouldn’t be safe.”



Continued on page 10
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coles.kennesaw.edu

AT A GLANCE
• Eight	MEd	programs

• 17	online	master’s	programs	and	endorsement

• 	Recipient	of	the	Exemplary	Professional	Development	School
Achievement	Award	from	the	National	Association	of	Professional
Development	Schools

• 	Recipient	of	the	largest	grant	ever	awarded	to	KSU,
an	$8.9	million	Teacher	Quality	Partnership	Grant	that
is	preparing	pre-service	teachers	to	work	in	multicultural
urban	K-12	school	settings

bagwell.kennesaw.edu

Coles College of Business
LOOKING TO LEAD? 

Start	with	an	online	MBA	from	the	Coles College of Business.	

Ranked	as	the	29th	Best	Online	MBA	program	in	the	country	

(U.S.	News	and	World	Report),	this	online	program	is	great	for	

the	on-the-go	professional.

· 	Graduate	in	20	months	with	the	online	MBA.

· 	The	program	relies	primarily	on	virtual	team-based	learning;

after	an	initial	on-site	two-day	orientation,	all	activities	are

exclusively	online.

· 	The	team-based	cohort	structure	promotes	efficient

student	interactions,	peer-to-peer	learning,	and	long-lasting

relationships.

Bagwell College of Education

In-person only 
•  “I wish I could teach in 
person, but I know that my 
school is not safe enough 
to do that. I would love to 
be in front of the students 
being energetic, hearing 
their voices, and having 
them raise their hands, but 
I know it wouldn’t be safe.”

•  “Nothing beats being face-to-
face with the students so that 
I can visibly see how they are 
responding to instruction.”

•  “In-person is simply more 
effective. I can respond 
to issues in real time.”

•  “My district doesn’t 
necessarily have the 
money for all the kids 
to have the technology 
they need at home.”

•  “Online and hybrid is 

disruptive to learning, 
and my students are only 
fully engaged while in 
a classroom setting.”

•  “As a special-education 
teacher, observations and 
conversations with students 
in person is the best. Hybrid 
is not working as the 
students are not working 
or completing assignments 
at home. They are behind 
and treat their e-Learning 
day at home as a day off.”

•  “If I had the proper training 
(our teachers were basically 
‘thrown into it’ and told 
to figure it out), I might 
consider teaching virtually.”

Hybrid 
•  “Although teaching hybrid 
where most of my time is 

online, I still prioritize safety. 
While this has been more 
work for me, I understand 
and accept the hardship.”

•  “I like the freedom and 
atmosphere of being able 
to work from home.”

•  “It strikes a balance between 
both options. I can reach 
the most families this way.”

•  “Hybrid allows students to 
select the learning option 
that is best for them.”

Post-pandemic, would you 
prefer to continue teaching 
only online, go back to 
teaching in person, or teach 
in a hybrid environment?

Online only
•  “All-online could work well. 

I miss seeing my students 

https://bagwell.kennesaw.edu/
https://coles.kennesaw.edu/
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and interacting in person. 
But I think this pandemic 
has shown how much time 
is needed for learning and 
how much time of class is 
simply free child care so a 
parent can go to work.”

In-person only
•  “Technology cannot replace 

a teacher. It is merely an 
augmentation to a teacher.”

•  “In person exclusively if the 
pandemic is truly over.”

•  “I would prefer in-person, 
because I miss the 
accessibility to my students 
and colleagues, as well 
as to normal resources.”

Hybrid
•  “I would like to have some 

semblance of a hybrid 
learning environment, 
like a flipped classroom. 
Technology is still a great 
tool for our students 
to use to learn with.”

If the pandemic persists over 
the next couple of years or so, 
how should schools prepare 
differently to meet faculty, 
student and staff needs?

•  “Pay greater attention 
to teacher burnout 
and mental health, and 
provide more equipment 
at home for better 
online instruction.”

•  “Teachers should be given 
designated paid plan time.”

•  “There needs to be a 
general online plan 
because it still feels like 
they’re building the 
plane while flying it.”

•  “Clear and effective 
communication would be 
most important. Things are 

constantly changing, which 
I understand, but those 
changes are sometimes 
not communicated 
effectively to staff. Often, 
the community knows 
about things before we do.”

•  “Make sure that the 
technology that students 
need to keep up is 
available to them.”

•  “We need funds to make a 
safe school environment! 
We have had to implement 
safety measures with no 
federal help whatsoever, 
only to have the pandemic 
not under control so 
we are teaching from 
home anyways.”

•  “We need more teachers 
and fewer students 
per classroom.”

• “The schools may need 
to hire more teachers, 
as I am sure many will 
leave the profession. The 
expectations are too much.”

• “First of all, teachers 
need a pay raise. We are 
doing double the work 
and it’s ridiculous how 
underappreciated we are. 
My county is going back 
to school soon, which 
is risking our health.” 

•  “There needs to be more 
planning time and training 
allotted to teachers. 
There also needs to be 
better software to make 
synchronous/asynchronous 
more seamless.”

•  “Involve teachers in the 
planning phase, actually 
listen to their suggestions 
and recommendations.”

•  “We should have 
standardized policies 

and procedures, hazard 
pay, extra prep time, PPE, 
lots of tech and social 
services for families.”

• “They need to make all 
classes online. They need 
to pay teachers more. 
They need to provide 
students with materials so 
rich students don’t have 
an advantage over poor 
students. Everyone should 
have their Wi-Fi paid for.” 

Why This Survey Matters
The change from in-

classroom teaching to remote 
learning has occurred on 
a massive scale: During 
the spring peak of the 
pandemic, as many as 55 
million school children were 
confined to their homes. 

And these simultaneous 
crises are having a real impact: 
The Brookings Institute 
estimates students’ reading 
gains to decline by 30% and 
math gains by 50% this fall 
compared to a typical school 
year. Because education 
drives the future of the 
economy, such disruptions 
in the classroom stretch to 
every aspect of our lives. 

That’s why this teacher 
survey matters. Teachers are 
essential workers during this 
pandemic. They’re working 
longer hours to juggle new 
ways of educating pupils and 
students, and this survey 
shows the ways they are trying 
to adapt, cope, and make 
things better going forward.

Story courtesy 
Lawnstarter.com
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Socially Distanced Learning  
Causing Worry? 



12  Fall/Winter 2020 SouthEast Education Network www.seenmagazine.us                             SouthEast Education Network Fall/Winter 2020    13

By Suzanne Tucker, 
Founder and CEO of 
Generation Mindful

With the 2020/21 
school year under way 
and various education 
options implemented 
nationwide, parents 
and kids alike are 
feeling a full spectrum 
of emotions. Many 
parents are searching 
for ways to best 
help their children 
emotionally process 
these new educational 
guidelines.

Understanding Emotions
Sometimes having an 

understanding of what your 
child may be experiencing 
helps guide your tools. Here 
are some emotions your 
child may be feeling as they 
start this new school year: 

•  Returning to brick and 
mortar: Excited to see their 
friends, anxious about 
wearing a mask or seeing 
others in masks, confused 
about social distancing, 
scared of getting sick or 
being around others. 

•   Online learning: Bored, 
distracted by being home 
rather than a focused 

Help Children  
Process Emotions  
Through Play

Continued on page 14
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learning environment, 
unsupported as they miss 
face-to-face guidance from 
teachers, isolated and lonely 
to be away from peers.

•  Hybrid: Disappointed to be 
going to school on opposite 
days than friends, relieved 
to split-up their week 
between home and school, 
overwhelmed by juggling in-
person and online learning. 

•  Homeschool: At peace 
with learning from home, 
nervous (if homeschooling 
is new), concerned they 
won’t see their friends.

If you notice behavior 
changes such as emotional 
outbursts, shutting down or 
withdrawing, developmental 
regressions, or variations in 
eating or sleeping, recognize 
these signs as communication 
that your child may be 
having trouble processing 
their feelings and organizing 
their experiences regarding 
this new school year. 

Here are a few ways to 
support children through 
their transitions this 
back to school season: 

1. Validate emotions. 
Become curious to what 

feelings your child may be 
experiencing this year. Ask 
and encourage them to share 
in a safe environment such as 
the family’s Calming Corner. 
Affirm your child’s fears and 
emotions to let them know they 
are valid, allowed, and heard. 

2. Use storytelling. 
The work of Dr. Daniel Seigel, 

clinical professor of psychiatry 
at the UCLA School of Medicine 

and executive director of the 
Mindsight Institute,showcases 
the power of connecting both 
hemispheres of the brain 
through storytelling to help 
children make sense of their 
experience and help them 
move to a place where they 
feel better about the situation.

As parents, we can help 
integrate the right, emotional 
side of the brain with the left, 
logical side of the brain in 
small moments of connection 
throughout the day. You 
may prompt with something 
like, “Tell me a story about 
your first week of school.” 

For younger children or a 
child who is not ready to share, 
you may choose to begin 
the story and ask them to 
fill in the details about what 
happened and how they felt. 

For older children or those 
comfortable with this process, 
ask them to replay their story 
through words, writing, or art. 

Sometimes children feel more 
comfortable sharing through 
role playing, in the dark before 
bed, or when distracted with 
other things like coloring. 

3.    Give space and time. 
If your child communicates 

that they are not interested 
in discussing their anxious 
thoughts, give them space and 
talk later. For a healthy dialogue 
to occur, it is important for 
both you and your child to be 
in a regulated state of mind. 

4. Teach your child the 
power of thought.  

As your child begins to feel 
comfortable naming their 
feelings and fears, teach your 

child how to further examine 
them. Ask your child to identify 
the thought that is creating 
their pleasant or unpleasant 
emotion. Let your child know 
that they can change their 
feelings with their thoughts, 
and then guide them in 
exploring new perspectives 
to their experience. 

·  What is something positive 
that has come from this 
schooling option?

·  What would you like to see 
happen this school year? 

·  What are you grateful 
for this school year?

5. Create mantras. 
When we focus on the now, 

it helps to decrease the anxiety 
of what has yet to happen and 
the sadness about what already 
has. Practice new mantras 
that help your child revisit the 
present moment. You may 
say something like, “In this 
moment, I am safe, healthy, and 
happy” and repeat this phrase 
during anxious moments.  

6. Use a worry box.
If your child has trouble 

letting go of their worry, 
have them write down their 
worries and then put it in a 
worry box. Let them know 
that their worries will always 
be there if they want to come 
back to it, but that they can 
put them down for a while 
to focus on other things. 

7. Focus on breathing 
techniques. 

Breathing techniques are 
helpful in managing anxiety 
and worry as they can help 
your child transition out of 
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their head and into their body. 
Try bumblebee breathing 
or five finger breathing. 

In bumblebee breathing, ask 
your child to sit comfortably 
on the floor. Open both hands 
wide, bringing your thumbs 
to your ears and your fingers 
over your eyes. Take a big, deep 
breath inward, and then, as 
you exhale, make a humming 
noise through your lips. 
With ears blocked and eyes 
covered, take another deep 
inhale and then begin your 
next hum. For other variations, 
try making a zzzzzz, ohhhhh, 
or shhhhh sound and notice 
how it feels in your body. 

In finger breathing, ask your 

child to hold one hand out, 
stretching their fingers like 
a star. Pretend the pointer 
finger of the other hand is a 
pencil that will outline their 
fingers. Start at the bottom 
of the thumb side and ask 
them to inhale as they trace 
up the finger, pause at the top, 
and then exhale as they trace 
down the finger. Continue the 
breathing practice until all 
five fingers have been traced.

 
8. Explore the senses. 

Sensory experiences are 
a great recipe for helping 
children manage stress or 
worry. When children explore 
different sensory experiences, 

it can help them express 
themselves and regulate their 
brain and body. If your child is 
feeling an unpleasant emotion, 
have them try some of these:

·  Wall push-ups
·  Inversions
·  Walking outside barefoot
·  Squeeze a stress ball
·  Play with a fidget toy
·  Make a calming jar
·   Lay with a weighted blanket 
· Blow bubbles
·  Play in a sensory bin 

or with playdough
· Animal walking 

9.  Try new ways for 
social interaction. 

 If your child worries they 

Continued on page 16
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will not be able to connect 
with friends this school year, 
together brainstorm ideas 
for social opportunities. 
Some ideas may include: 

·  Plan a virtual playdate
·   Meet friends at a park to 

connect in the fresh air 
·  Become pen pals and 

write your friend or 
draw them a picture

 
10.Explain the changes. 

Children are receptive, 
and even the youngest of 
kids can gain from knowing 
information. Talk to your 
child about why school looks 
different this year, and let 
them know that it is likely 
a temporary experience. 

Our brain is wired in a way 
that when we know what to 

expect, we are more likely to 
feel safe. Understanding which 
change - whether it be wearing 
masks, social distancing, 
paused field trips or more - is 
causing big emotions in your 
child can help you recognize 
which ones to target at home. 

 
11.Introduce 
changes at home. 

Introduce these new 
concepts slowly and create 
experiences where your 
children can achieve small 
successes. If, for example, 
your child is fearful about 
wearing a mask, start with 
practicing a few minutes 
each day and build from 
there. If your child finds it 
challenging to sit in front 
of the screen during Zoom 

lessons, start with shorter 
intervals and slowly increase. 
Your child will eventually 
grow into a space where they 
feel more comfortable. 

 
12.Remind your 
child of love. 

One way to help your child 
through this transition is to 
remind them of the love in 
their life. Affirm your love and 
support, and also remind your 
child of all the others in their 
life - siblings, grandparents, 
cousins, friends, and so forth, 
that love them. Offer your 
child the tool that whenever 
they feel alone, they can place 
their hand to their heart and 
feel the collective love that 
they have, and that they are. 

 
All emotions are sacred, 

and whether your child has 
pleasant or unpleasant feelings 
about this school year, you 
can validate and support 
them with tools that offer 
connection, understanding, 
and guidance. Parents are 
some of their children’s 
greatest teachers, and this 
unexplored time can be an 
opportunity to teach children 
life skills of self-awareness, 
empathy, resilience and grit, 
and to remind them that you 
always have their back. 

 
Suzanne Tucker is a mom 

of four, a parent educator 
and founder of Generation 
Mindful, a company that creates 
educational tools and toys that 
nurture emotional intelligence 
via play and positive discipline, 
with a mission to raise an 
emotionally healthy world. 

Help move your career forward today with 
South College’s fully online Ed. S. or master’s 
program – designed to be flexible, so you can 
learn while you teach. Take the faster, more 
affordable route to increase your knowledge 
and work toward reaching your career goals.  
At South College, we strive to help your 
dreams find direction.  

To learn more, call  

(865) 288-8750

https://www.south.edu/programs/education/
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Brandon Hall School, Atlanta
She shared, with surprising calm, 

that the winds had brought down 
three immense Cedar trees at the 
entrance of Brandon Hall’s campus 
and that she could not get home. 
I advised her to park somewhere 
off campus grounds and wait for 
me to drive my car as close to 
them as I could. When I arrived, the 
impasse was as she described, and 
all access to and from our campus 
was blocked. I helped them over 
the trees and they landed safely 
in my vehicle. My mind then 
pivoted to one of those leadership 
moments. How would we restore 
access to and from campus in 
the midst of a dangerous storm? 
What measures could we take to 
ensure safety for all our faculty 
and student residents? What 
kinds of communications to our 
internal and external community 
would be most effective, 
authentic, and reassuring?

As both a leader and a student 
of leadership, I cherish learning 
both from experience and from 
the infinite sources of wisdom 
of generations of leaders. I have 
a daily ritual of listening to 
leadership podcasts and taking 
notes on every actionable gem 
of knowledge I hear. Tonight, as I 
mulled over the downed trees and 
next steps to restore operations 
on campus, I thought about John 
C. Maxwell and his classic adage 
on leadership, “The pessimist 
complains about the wind. The 
optimist expects it to change. The 
leader adjusts the sails.” Quotations 
are an elixir in moments when 
life sends unexpected jolts 
your way. They can be calming, 
instructive, and grounding. 

In a year where COVID 19 
impacts continue to have a 

Leadership:   
The 5 Pillars of  

Impactful Leadership
By Dean J. Fusto

My daughter’s ringtone for a Face Time 
request came at one of those moments 
when a parent fears the worst. She and 

my wife were en route home from a last 
minute shopping trip for provisions to 

get us through Hurricane Zeta’s arrival 
in Atlanta. It was one of those calls that 

brings both relief and anxiety. 
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Brandon Hall School, Atlanta
rippling — and sometimes 
crippling — effect, strong and 
steady leadership is an essential 
counterpunch. Independent 
school heads have also faced 
the harsh realities represented 
by a recent CATO Institute report 
that indicated over 50 percent of 
independent schools nationwide 
have suffered enrollment declines. 
Juggling these realities along 
with a natural disaster like Zeta 
can be overwhelming, but true 
leadership means running toward 
challenges and not away from 
them. Having a strong foundation 
on which to stand is critical. The 5 
Pillars of People, Process, Planning, 
Principles, and Payoffs are essential 
to being an impactful leader.

The 5 Pillars of Leadership
Leadership, rightfully so, is one 

of the most common topics of 
books, podcasts, and academic 
research. The human and 
intellectual resources available to 
today’s leaders are vast and social 
networks are both expansive and 
inclusive. On any given day, a leader 
who is constantly working on his 
or her craft can access myriad 
newsletters, blogs, and insightful 
articles. The key to informed 
leadership is to take its breadth 
and operationalize it. One way I 
do this is to think of leadership 
as possessing five pillars or “P’s,” 
each of which is interdependent 
and reliant upon the other. 

People
Jim Collins writes beautifully 

about the importance of the “who” 
in any thriving organization. A 
leader needs a team to thrive. 
In my experience, the strongest 
teams are composed of diverse and 

courageous thinkers, dreamers, 
and doers. In the aforementioned 
scenario of Hurricane Zeta, I 
immediately knew that I could call 
upon a stellar team of Brandon Hall 
colleagues and fellow leaders who 
were ready to mobilize, galvanize, 
and help our school get through a 
challenging string of days in which 
external threats of losing electricity, 
downed trees and other issues 
would be in play. A true leader 
leaves his ego at the door and hires 
team members who are selfless, 
committed and ready to run toward 
any challenge. In addition, forming 
a Senior Leadership Team, meeting 
regularly and assigning action 
steps along with accountability 
measures is critical to team growth. 

Process
By process, I refer to the selection 

of how a leader will arrive at the 
best decision possible for any 
given situation. In the context of a 
pandemic or major crisis, process 
defines the A-Z for all decision-
making. There are many primary 
questions a leader must ask to 
determine process. The following 
five are amongst the most critical: 

1.  Who will be included 
in the planning and 
strategizing process?

2.  What is the format and 
context in which ideas 
will be generated and 
decisions will be made?

3.  What resources will you 
use to inform the decision-
making process? Examples 
include thought leadership 
experts, peer school leaders, 
academic and scientific 
research, professional webinars 
or policy White Papers by 
educational think tanks?

4.  When does a process end 
in terms of culling and 
distilling all of the opinions, 
experiences, and advice?

5.  How is process evaluated 
and improved upon? 

Any leader who reflects on 
these central questions and 
leads his or her team through 
the journey of answering them is 
already far ahead of even the most 
formidable challenges. One of my 
favorite process models is John 
C. Maxwell’s  “Cycle of Success.” 
He outlines five interconnected 
components: Test, Fail, Learn, 
Improve, Re-enter. Once completed, 
it regenerates and starts anew. 

Plans
Shortly after the initial COVID19 

outbreak, there was so much 
uncertainty as to how schools 
would continue to deliver their 
educational missions. There was a 
period in March 2019 when school 
leaders were galvanized together 
to chart unrecognizable terrain. 
During the peak of uncertainty, 
one strategy that brings focus is 
to develop a thoughtful, reasoned 
and purposeful plan of action. 

I recall a day in which a friend 
who works in the U.S. Department 
of Commerce explained the 
concept of a COOP or Continuation 
of Operations Plan. This was both 
a revelation and a saving grace. 
The collaborative construction of 
a complex COOP matrix can be an 
illuminating exercise for all team 
members. It allows participants to 
zoom out and get an aerial view of 
the school’s various systems and 
components while also zooming in 
to craft detailed action plans that 
must be carried out in each of the 
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areas. The joy of working with my 
team to create a COOP was such an 
empowering experience. It provided 
a tangible framework for breaking 
a massive challenge like COVID 
19 preparation into thoughtful, 
actionable considerations and 
steps. The COOP became a high-
powered, multi-page visual GPS.

While a COOP assigns deliverables 
in every corner of an organization’s 
operations: academic program, 
residential life, student safety, 
finance, etc. it works best with its 
indispensible partner: the CAPP. 
The Contingency and Preparedness 
Plan (CAPP) is the strategic and 
scenario-planning soul mate of the 
COOP. Where a COOP details goals, 
deliverables, and accountability 
measures; the CAPP outlines your 
“chess game” strategies and tool 
box plans of attack in all possible 
scenarios. A CAPP is an amazingly 
collaborative “what if” exercise that 
demands thoughtful delineation 
of various scenarios (A, B, C, D) for 
any given or anticipated situation. 

Principles 
Undergirding and sustaining the 

entire leadership experience are 
principles. In fact, there is nothing 

more important or foundational 
than knowing the basis upon 
which all leadership behaviors 
and decisions emerge. While 
principles possess timeless truisms 
and immutable qualities, there are 
also those that evolve as a leader 
gains knowledge, experience and 
invests time in deep reflection. 

In my own leadership, my 
principles combine both deeply 
held values and the elasticity of 
changing perspectives based on 
the times in which we live. I decided 
early in my career that lifelong 
learning was not mere lip service. In 
fact, learning energizes me in ways 
nothing else can. My devotion to 
knowledge and curating wisdom 
inspired me to launch www.
teachlearnlead.net in 2014 as an 
online epicenter of professional 
development resources for leaders 
all over the world. There are two 
immediate actions every leader can 
take to become more impactful 
and successful. First, take frequent 
pensive pauses, consider the 
generations of leaders who have 
passed before you and spend time 
with them via their stories, legacies, 
writings and actions. Second, 
develop a personal journal filled 

with inspirational and provocative 
quotations, excerpts from past 
leader ruminations, and your own 
reflections. These two actions will 
build a wellspring from which 
you can draw endless amounts 
of inspiration and motivation.

 

Payoffs
A payoff refers to both a 

starting and ending point in any 
leadership decision or process. 
The “payoff” moment occurs 
when you celebrate work well 
done no matter the outcome. 
There is much to learn from both 
successes and failures. Even if the 
outcome doesn’t end in a clear 
“win,” there is still the payoff of 
knowing that you and your team 
went through a process, planned 
accordingly and acted from 
valued and shared principles. 

The contemporary leader has 
every conceivable tool at their 
fingertips, but it takes incessant 
and purposeful effort to hone the 
craft and refine the skill set. Next 
time, you approach any challenge, 
I hope that some aspect of the 
Five P’s will resonate for you. As 
a colleague on this journey with 
you, I hope you will reach out and 
connect with me at some point. 
Sharing knowledge and the ways 
in which we approach similar 
leadership experiences is always 
illuminating and transformational. 

Dean J. Fusto is President of Brandon 
Hall School, a grades six through 12 
international boarding and day school in 
Atlanta, Georgia. Fusto is an educational 
thought leader, a Columbia University 
Kingenstein Fellow, and the founder of the 
Center for Global Youth Leadership and the 
global brand www.teachlearnlead.net.
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Having an emergency 

preparedness plan in 

place is expected of 

all school districts and 

facilities. It’s expected, 

as well, that all students, 

parents, faculty and 

staff know the plan and 

how to put the plan in 

action if needed. These 

are the steps you must 

have for a successful 

school emergency 

preparedness plan.

What Schools 
Should Now 

Know

eMergency
PreParedneSS
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 1.  Have a plan. Seems 
like a no-brainer, 
but many people 
still stumble on this 
vital first step. 

TeAch-nology states 
in their article “Steps to 
Take in School Emergency 
Preparedness” that this is 
key. The article says, “While 
simple, schools must outline 
specific problems complete 
with fictional situations so 
that staff can become familiar 
with the plan. This plan 
should include easy access 
to emergency personnel as 
well as evacuation regulations 
and plans. The information 
should be clearly available 
throughout the school so that 
even a visitor to the premises 
would be able to follow it. 

The plan should envelope 
situations like school violence, 
weather disasters, injury or 
illness, hostage situations, fire 
safety and terrorist activity, 
and even gas leaks or water 
problems. Schools should also 
be able to make a plan for 
situations that may occur on a 
community or national level.”

http://www.teach-
nology.com/edleadership/
disaster_preparedness/

2.   Communicate the 
plan to everyone. 
When everyone knows 
the plan and how 
to execute the plan, 
there is a greater 
chance lives are saved. 

The Center for Health and 
Health Care in Schools says 
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FAILING

schools should develop a 
crisis response team, “The 
response team should include 
key school personnel such 
as the principal, teachers, 
school nurse, counselor and 
custodian staff. Each person 
should have clear defined 
roles in an emergency.” 
The center goes on to 
say information about a 
school crisis response team 
is typically located on a 
school districts website.

http://healthinschools.
org/issue-areas/other-
school-health-issues/school-
health-issues/emergency-
preparedness/emergency-
preparedness-a-quick-guide-
for-school-staff/#sthash.
ltnfDL92.oPU5pMtx.dpbs

    It’s important to note 

that communication doesn’t 
just stop at the school 
level. Communicate the 
plan also with local law 
enforcement and parents. This 
communication (evacuation 
routes, alerts and warnings, 
etc.) informs these parties 
enough to act quickly in 
the event of a crisis.  

3.  Practice the plan. 
It’s vital to regularly 
conduct emergency 
and crisis drills. Every 
student, teacher, 
administrator and 
faculty member 
should participate 
in these drills and 
take them seriously 
each and every time.   

In an article entitled, 

“Practical Information on 
Crisis Planning: A Guide for 
Schools and Communities,” the 
U.S. Department of Education 
advises the following: “At least 
once a year, provide crisis 
response training for teachers 
and staff. Also provide make-
up trainings for those unable 
to attend the regular training 
session. Go through the 
crisis plan and procedures 
in order to familiarize all 
school personnel with it. 
Periodically remind staff 
of signals and codes.”

http://www.ed.gov/admins/
lead/safety/emergencyplan/
crisisplanning.pdf 

   Three very basic steps 
most school districts should 
already have in place, but 
steps that deserve to be 

https://www.jscmgroup.com/security-assessments


24  Fall/Winter 2020 SouthEast Education Network www.seenmagazine.us                             SouthEast Education Network Fall/Winter 2020    25

Transition to Touch-Free Access for 
Safe, Healthy and Secure Schools
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convert manual doors to safe, hands-free openings. Our complimentary touch-free assessment tool will help you determine your path to 
touch-free access.

Visit: Touchfreeaccess.com

constantly tweaked and 
perfect for the safety of all. 

Here’s a quick recap of an 
emergency response plan 
and the key components 
of the plan itself: 

 Who will carry out 
specific responsibilities;

 What actions or activities 
need to occur following an 
emergency crisis incident;
When the plan will 

be activated;
Where faculty and 

staff should report;
Why these actions 

are necessary to ensure 
the safety of students, 
staff and faculty; and

How the response will 
be managed during an 
emergency crisis incident. 
(Source: Managing a School 
Crisis, Using the Standardized 
Emergency Management 
System, SEMS. Los Angeles 
County, Office of Education.)

  
 Preparation is key in any 

emergency situation and 
given our school climates 
today — preparation is 
necessary. Refer to federal 
organizations like FEMA 
and the CDC for additional 
guidelines and resources 
for your school emergency 
preparedness plan. 

Practice the plan. It’s vital to 
regularly conduct emergency 
and crisis drills. Every student, 
teacher, administrator and 
faculty member should participate 
in these drills and take them 
seriously each and every time.  

https://www.dormakaba.com/us-en
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Surveys are a critical part of early 
intervention and school improvement 
strategies. But the survey tool that 
you implement must enable you to 
use best practices while embracing 
new strategies and technologies. 

An adaptive, responsive and 
flexible school climate survey tool can 
deliver best practices with significant 
improvements over traditional 
methods.

Once a Year  
vs. Continuous Assessment

Online surveys have made it more 
efficient to assess how students, 
staff and parents feel about different 
aspects of school climate such as 
school safety, learning and teaching, 
school environment and social 
relationships. 

However, a survey that is only 
administered annually provides 
school faculty with a mere “snapshot” 
of a school’s climate. Additionally, 
the large amount of time that it takes 
for schools to receive survey results 
runs counter to the point of early 
intervention. 

An adaptive school climate tool 
is built upon the idea that data 
is reliable and useful only if it is 
collected routinely over the course of 
the school year.

Fixed vs. Adaptive
Traditionally, surveys ask the exact 

same questions once a year. Simply 
offering the same fixed survey more 
frequently isn’t reliable nor useful 
especially because such practice can 
lead to assessment fatigue, where 
questions are answered mindlessly 
and without reflection.  

An adaptive school climate tool 
pairs a large bank of questions with 
adaptive technology that identifies 
and strategically delivers the most 
relevant questions to each student 
over the full course of the school year. 

Data Paralysis vs. Data Analysis
Teachers today are swimming in 

data, and it is not enough to show 
them student responses to questions. 
We need to provide teachers with data 
in a way that answers the questions 
“So what?” and “Now what?” 

A digital school climate tool frames 

Social  
Emotional  
Solutions: 
Evaluating School Climate  
Using Adaptive and 
Innovative Technology
 By Adam Rockenbach
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data use in new ways so that 
insights gleaned are seen 
as augmenting, instead of 
replacing, teachers’ valuable 
and intuitive observations in the 
classroom. 

The assessment process itself 
is a learning experience for both 
students and teachers. Through 
the process of answering 
carefully designed questions 
that encourages reflection, 
students learn social and 
emotional vocabulary that could 
help them to interact more 
effectively with others and to 
express how they are feeling. 

Digital school climate tools 
will help teachers to recognize 
even the subtlest of indicators 
of school climate that may 
normally go unnoticed, but 
that could serve as a stimulus 

for early intervention — critical 
for issues related to feelings of 
isolation, loneliness and student 
well-being as well as bullying. 
Moreover, they give teachers a 
way to think about and to clearly 
communicate survey results 
to students, school staff and 
parents. 

Adam Rockenbach is the Co-
Founder and CPO of Bloomsights. 
Prior to Bloomsights, Rockenbach 
worked on developing adaptive 
learning products for McGrawHill. 
He was a classroom teacher for 
12 years before transitioning to 
EdTech. Reach out to Bloomsights 
for an in-depth discussion on 
how to implement a quality 
social and emotional assessment 
plan. Visit https://bloomsights.
com/ or call 970.568.8981. 

Digital school 
climate tools 
will help 
teachers to 
recognize even 
the subtlest 
of indicators 
of school 
climate that 
may normally 
go unnoticed, 
but that 
could serve 
as a stimulus 
for early 
intervention 
— critical for 
issues related 
to feelings 
of isolation, 
loneliness and 
student well-
being as well as 
bullying.

https://uiu.edu/academics/programs/med/
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Rita M. Gardner, M.P.H., 
LABA, BCBA, President 
and CEO, Melmark
Bradley S. Stevenson, Ph.D., 
BCBA-D, Director  
of Program Administration 
and Clinical Services, 
Melmark Carolinas

Organizations providing 
intensive behavioral services 
to students diagnosed with 

autism and intellectual/
developmental disabilities faced 
immediate and unprecedented 
challenges due to COVID-19. 
As data surrounding the novel 
virus and how to combat 
its spread evolved, special 
educators in particular were 
forced to pivot as they faced 
daily, real-time triage needs. 

Leadership teams at 

organizations like Melmark 
Carolinas, which is based in 
Charlotte, NC and provides 
special education school services 
to students with autism and 
intellectual/developmental 
disabilities, strategically pivoted 
to ensure the continuity of 
services to all students when the 
state ordered schools to close. 
Melmark’s senior leadership 

Ensuring Best Outcomes for students 
with intellectual/developmental 
disabilities and autism Through 

the coVid-19 Pandemic

Social and  
Emotional lEarning

Continued on page 30
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team enacted many layers of 
change to continue offering 
evidence-based services to 
all individuals, regardless of 
their physical location. 

For students whose instruction 
was now taking place in 
the family’s home, whether 
at Melmark’s school in the 
Carolinas, Pennsylvania or New 
England, radical service delivery 
changes were immediately 
implemented. Computers, web 
cameras, and organizational 
Zoom accounts (to ensure a 
secure online environment for 
tele-educational services) were 
made available to education 
staff, who quickly adapted to 
the virtual learning modality. 
Their work with students 
and families to interact 
in a synchronous, online 
environment was sometimes 
challenging due to distractions 
in the home and the general 
learning curve of technology. 

Staff checked in with families 
multiple times each week, 
enabling discussions about 
behavioral challenges, skill 
programs that were posing 
difficulties, general concerns, 
and safety concerns. These 
check-ins also provided a 
context for educational staff 
to share information about 
various supports such as the use 
of schedules and visual cues, 
pacing of instruction, positive 
reinforcement, and favorite 
activities.  Scripts and task 
analyses were created to help 
families understand the structure 
of each educational session. 
Every student and each family 
were offered individualized 
plans, which included new 
skills development. Given the 

propensity for individuals with 
ASD to lose skills in the absence 
of practice, individualized 
plans also focused heavily on 
skills maintenance. Health 
and safety skills in line with 
COVID-19 mitigation measures 
were embedded in instruction 
(e.g., mask toleration, thorough 
hand washing, appropriate 
social distancing). 

It was also important to 
remain empathetic and flexible 
throughout the new delivery 
modality, as many families were 
navigating other adjustments 
to their work/life routine. With 
parents working from home 
or staying home to care for 
young children, and some 
juggling both, learning new 
technology, providing care and 
participating in online learning 
with their son or daughter 
with special education needs 
provided increased levels of 
complexity to their daily lives. 

When schools in the Carolinas 
reopened, focus returned to in-
person education, and many of 
the new skills growth programs 
such as mask toleration, hand 
washing and social distancing, 
continued. In addition, education 
staff experienced new tasks of 
their own, such as sanitizing 
high-touch areas for optimal 
virus mitigation, managing the 
installation of plexiglass barriers 
and increased HVAC filtration 
systems, and frequent symptom 
screening. Communication 
with families remains key 
throughout this pandemic. 

Summary
The experience of 

COVID-19 has reinforced the 
importance of collaboration, 

communication, and flexibility 
when providing support to 
families. COVID-19 continues 
to challenge the care of our 
most vulnerable students. 
The need to provide ongoing 
services for students with 
autism and intellectual/
developmental disabilities 
with medical fragility and/
or behavioral challenges 
necessitates a constantly 
evolving response. 

Rita M. Gardner, M.P.H., LABA, 
BCBA is the President and CEO of 
Melmark, a multi-state human 
service provider with premiere 
private special education schools, 
professional development, 
training and research centers. Ms. 
Gardner leads with a mission-first 
focus on providing exceptional 
evidence-based and applied 
behavior analytic services to 
every individual, every day. 
Through her robust background 
in public health, as well as her 
business acumen, Ms. Gardner 
has guided Melmark’s entire 
team on a clear, mission-focused 
path to ensuring the health 
and safety of the individuals 
served and staff employed by 
the organization. Melmark has 
committed to provide in-person 
services whenever possible 
throughout the pandemic.

Brad Stevenson, Ph.D., 
BCBA-D, is the Director of 
Program Administration and 
Clinical Services for Melmark 
Carolinas. He has more than 15 
years of experience working in 
the field of special education, 
Applied Behavior Analysis 
(ABA), and human services.
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SOCIAL AND EMOTIONAL LEARNING

Top Tips for Preventing 

cyberbullying
By James Arnold
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•   Dangers of Cyberbullying

•   Ways To Prevent 
Cyberbullying

•  Recognize the Signs 
of Cyberbullying

•  Advice for Parents 
on Cyberbullying
Cyberbullying is a very 

serious problem and there are 
several precautions that can 
help with preventing it before 
it even starts. Let’s take a look.

Cyberbullying is a problem, but 
how big a problem remains to be 
determined. Its apparent growth 
may be due to the increased 
prevalence of electronic devices, 
individuals’ obsessions with going 
online and staying connected, 
and the awareness that these 
factors could cause problems, 
including increased mental health 
issues such as substance abuse.

According to some surprising 
cyberbullying statistics, the 
rate of the problem may be 
declining. Such declines are 
the findings of ConnectSafely, 
a nonprofit organization that 
says it is “dedicated to educating 
users of connected technology 
about safety, privacy, and 
security.” It says the current 
rate of cyberbullying is 14.9%, 

down from 16.2% in 2011.
But the Cyberbullying Research 

Center says cyberbullying is 
at an all-time high (36.5%), 
at least for those reporting 
lifetime cyberbullying.

What is Cyberbullying?
Cyberbullying or electronic 

bullying is bullying that does 
not take place in person but via 
electronic devices—laptop or 
desktop computers, smartphones, 
tablets—and as much as 92% 
via online forums and message 
boards—Facebook, Twitter, 
Instagram—public or private.

Not everything that’s mean 
and posted on social media is 
cyberbullying, just like every 
mean or insensitive comment at 
a party or other social gathering 
isn’t bullying. The generally 
agreed-upon definition of 
bullying requires three elements:

•  The harm caused by the 
bully’s behavior or words 
must be intentional.

•  The target must have 
less real or figurative 
power than the bully.

•  The action must be 
repeated over time.

Individuals involved in bullying 
or cyberbullying involvement 
include bullies, the bullied, and 
bystanders. Sometimes bullies 
are themselves bullied, creating 
another category: bully-victims.

Types of Cyberbullying
There are many types of 

cyberbullying, including:
•  Doxxing (doxing). 

Publishing someone’s 

personal information 
without consent, possibly 
enabling identity theft.

•  Outing. Publishing 
someone’s embarrassing 
or humiliating photos, 
text messages, or other 
information without consent.

•  Happy slapping. 
Publishing embarrassing 
or damaging photos and 
videos of someone.

•  Imping. Impersonating 
someone to humiliate 
them, such as to make them 
seem racist or homophobic. 
Another term for this 
practice is fraping.

•  Trickery. Gaining and 
abusing someone’s trust 
to get them to reveal 
embarrassing information.

•  Denigrating or dissing. 
Spreading gossip or 
rumors about someone.

•  Exclusion. Deliberately leaving 
someone out of a thread, 
activity, or event to which 
their friends or other members 
of the group are invited.

•  Flaming. Like trolling, except 
one person is directly 
targeted with insults, abusive 
language, or profanity.

•  Cyberstalking. Electronically 
monitoring someone’s 
activities and whereabouts, 
making false accusations, 
and/or threatening them 
with physical harm.

•  Digital self-harm. Some young 
people—as many as 9% in one 
study—admitted to sending 
themselves cyberbullying 
messages, hate speech, and 



death threats. Some have 
committed suicide afterward.

Cyberbullying Statistics
Since cyberbullying is so 

easy to accomplish and avoid 
the consequences, it must 
happen more often than 
traditional bullying, right? Not 
according to most studies.

According to a 2014 meta-
analysis, the rate of “traditional 
bullying involvement” was 
more than twice the rate for 
cyberbullying (35% to 15%). The 
takeaway from this information is 
that efforts to fight cyberbullying 
should not divert resources away 
from traditional bullying. Instead, 
efforts should be addressed 
at ending bullying behaviors 
in general, on or offline.

But other sources put 
the rate for cyberbullying 
at 45%, and some others 
say it is as low as 4.5%.

Some of the reasons for 
these widely diverging 
numbers may include that 
they are largely self-reported, 
they are taken from different 
geographic areas including 
other nations, or that the sample 
sizes are too small. More and 
better research is needed.

Females are cyberbullied at 
much higher rates than males. 
Girls are 2.6 times more likely, 
and women twice as likely. 
More than half of women have 
received “unwanted sexually 
explicit images” electronically.

The rates for LGBTQ or 
transgender individuals compared 
to cisgender is also higher, as 
is the rate for nonwhite over 

white. Cisgender are people who 
identify with the same genders 
they were assigned at birth.

Most of these studies look 
at cyberbullying among youth 
who are age 18 and younger, 
but that’s not the only age 
group that experiences bullying 
(although when it is between 
two adults it is considered 
harassment or cyber harassment). 
One survey found that 27% of 
American adults experience such 
harassment at work, and some 
adults bully kids. Cyberbullying 
is undoubtedly a part of it.

Who Cyberbullies and Why?
The type of person who 

becomes a cyberbully varies 
greatly. As there are many forms 
of cyberbullying, there are 
many types of cyberbullies.

One common factor among 
young people is that the bully 
is seven times as likely to know 
the bullied very well—to be a 
current or former friend or love 
interest—than to be a stranger. 
With adults, more than one-third 
of cyber-harassers are strangers.

A study of Massachusetts 
freshmen at Bridgewater State 
College found that of the 22% who 
admitted to being a cyberbully, 
the most common motives were:

•  Out of anger or for revenge. 
Female bullies (54%) were 
more likely to cite this 
reason than male bullies 
(38%). This includes what 
StopCyberbullying.org labels 
vengeful angels, people who 
retaliate for some perceived 
harm to themselves or friends.

•  As a joke. Females, 

30%; males, 44%.
•  Just “something to do.” 

Females, 13%; males, 15%. 
Includes bored so-called 
mean girls who want to 
impress their clique.

•  Peer pressure. Females 
and males, 3%.

Other individuals who are 
bullied or cyberbullied become 
cyberbullies themselves to 
gain some power, control, or 
payback. StopCyberbullying.org 
called members of this group 
the power hungry or revenge 
of the nerds because they may 
not be physically strong but they 
have good computer skills.

Still, others don’t see themselves 
as cyberbullies at all. They 
don’t realize the harm they 
may be potentially causing, 
or see it as a harmless joke.

Parents who suspect that 
their child is a cyberbully 
should look for signs, such as:

• A history of bullying 
or cyberbullying

• A history of being the target 
of bullies or cyberbullies

•  Avoiding discussion of 
their online activities

•  Having multiple active 
online accounts

•  Suspiciously switching 
screens or closing programs 
when others approach

If the parents’ suspicions turn 
out to be true, they should 
not overreact. They will almost 
certainly need to block all online 
access—except possibly for 
schoolwork—for a probationary 
period, but that cannot be 
the only measure they take.

The parents must find out 
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why and to what extent the 
cyberbullying took place and 
ensure that it doesn’t happen 
again. They should explain why 
it was wrong. Then, they could 
require the child to write an essay 
detailing what they did, why they 
did it, and an explanation of why 
they now know it was wrong. 
This approach may encourage 
long-term changes in behavior.

Dangers of Cyberbullying
But, didn’t everybody 

experience bullying at some point 
in their lives? Didn’t it teach them 
resilience, make them stronger, 
and prepare them for adult life?

Sometimes it does, but 
cyberbullying may have worse 
consequences than traditional 
bullying. Though there may also 

be a physical threat of violence 
associated with in-person 
bullying that is not possible 
in purely electronic bullying, 
cyberbullying may include 
other distressing elements that 
make it hard to avoid, such as:

•  It may be anonymous. The 
bullied don’t know who is 
doing the bullying, which 
makes it harder to avoid or 
gauge how serious the bully is.

•  It can happen any time, any 
day. Unlike a school or work 
bully, who can only taunt or 
threaten other individuals 
when they are in the same 
place at the same time, many 
people carry smartphones or 
other electronic devices with 
them at all times, exposing 
them to cyberbullying 

around-the-clock.
•  It may have a longer 

reach. Personal data and 
embarrassing information 
or photos can be placed on 
social media where all of one’s 
friends and family—as well as 
total strangers—can see them. 
Once online, it is extremely 
difficult to completely and 
permanently remove them. 
The target may not even 
know about such a data dump 
at first. But they may feel 
its effects by the reactions 
of prospective employers 
and dating partners.

•  Also, it is not always true that 
words can never hurt us or 
that what doesn’t kill us makes 
us stronger. Cyberbullying 
and online harassment 
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may have severe long-term 
consequences, such as:

•  Bad grades
•  Identity theft
•  Damaged reputations
•  Substance use disorder. 

In one study, ”9% began 
abusing alcohol and/or drugs” 
after being cyberbullied

•  Suicide and attempted suicide. 
Sometimes cyberbullying 
does result in death. People 
who have been cyberbullied 
are 3 to 9 times more likely 
to consider committing 
suicide. Between 2008 and 
2015, the number of young 
people in hospitals because of 
suicidal thoughts or attempts 
doubled, with cyberbullying 
blamed for most of the rise. 
And the suicide rate doubled 
for girls ages 15 to 19.

•  Other mental health issues. 
Depression, anxiety, and low 
self-esteem are more common 
among young people who 
were bullied, on or offline.

Cyberbullying  
and Mental Health

There seems to be a link 
between those who have been 
bullied, electronically or in 
person, and those who have 
mental health issues such 
as depression, anxiety, and 
substance use disorder. Almost 
50% of “adolescent psychiatric 
patients” in one study had 
been cyberbullied. And the 
cyberbullied reported “greater 
levels of depressive symptoms,” 
as did bully-victims (between 
5.4% and 11.2% of teens).

However, there’s no consensus 
on which problem came first 
and caused the other. It may 
be that people who are bullied 
suffer mental health issues 
because they are bullied, or 
that people who already have 
a mental health disorder are 
bullied because of their disorder.

Increasing the danger is that 
the cyberbullied often don’t tell 
anyone—not friends, family, 
or teachers—that they are 
cyberbullied. It is the same for 
cyberbullied adults: only 39% 
told anyone, asked for help, 
or even attempted to resolve 
the situation on their own.

One common reason: for 
fear that their parents would 
try to protect them by taking 
away their electronic access.

Cyberbullying and 
Substance Abuse

Regardless of the cause 
and effect, a study found that 
bullying in fifth grade led to 
more depression in seventh 
grade and more substance use 
by 10th grade. Both bullying and 
cyberbullying are associated 
with licit and illicit substance 
use, alcohol and drugs, but 
cyberbullying is associated 
with psychoactive substance 
use and problematic use.

One reason could be the self-
medication hypothesis, in which 
co-occurring addiction and 
mental illness are explained by 
the individual with depression or 
bipolar disorder or schizophrenia 
attempting to use drugs to 
treat their symptoms.

It’s also possible that teens who 
are bullied, banding together 
with other youths—any youths, 
even if they aren’t really friends 
or share interests or even like 
each other—for protection bow 
to peer pressure and use the 
same drugs. Because of their 
depression or other mental 
health issues, they haven’t 
established wider friendships 
or explored other interests.

Ways To Prevent Cyberbullying
It is not possible to completely 

prevent the risk of cyberbullying. 
Teens spend up to nine hours 
a day using electronic devices 
(including streaming music 
and videos). Even if individuals 
stay off of social media entirely, 
cyberbullies can still text 
other people about those 
individuals or set up fake 
accounts in their names.

The risks can be minimized, 
however. Parents can play 
an important preventive 
role, such as by:

•  Discussing cyberbullying 
with their children: what it is, 
how to recognize it, and why 
it is wrong to engage in it.

•  Encouraging communication 
with their children, including 
listening to them.

•  Explaining that they should 
not spread hurtful information 
or gossip because it might 
make them a cyberbully 
and a target for retaliation.

•  Being understanding. If 
children don’t feel they can 
come forward with questions 
or concerns because of their 
parents’ reactions, they won’t.
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•  Trying to learn about what 
your child does online. If 
parents know what sites their 
children are visiting and what 
they post on social media, 
they may be able to protect 
them from cyberbullying. 
Parental control apps can 
do this unobtrusively.

•  Working to set ground 
rules for your child’s online 
activity. Children need 
boundaries, even if they 
aren’t rigorously defined.

•  Peer support, having friends, 
is also a protective factor 
against cyber-victimization.

•  A group of artists created 
a new genre, the web 
opera — discusses cyber 
bullying and abuse

Recognize the Signs 
of Cyberbullying

To deal with cyberbullying, 
people need to know 
it is taking place. But 
identifying cyberbullying 
can be difficult because:

•  80% of cyber-bullied teens 
do not tell anyone, parents 
or peers, that they have been 
cyberbullied. They don’t 
want to be branded as a 
tattletale or a poor sport.

•  By itself, cyberbullying 
does not leave physical 
signs or scars.

Signs of Cyberbullying
While cyberbullying may be 

difficult to determine, there are 
changes in behavior that might 
indicate cyberbullying, such as:

• Sleep problems
•  Withdrawn, depressed, angry, 

or anxious behavior, especially 
after electronic device use

•  More frequent use 
of social medial

•  Other changes in 
online behavior

•  Declining grades and/
or work performance

•  Decreased desire to 
attend school

•  Lower self-esteem

Advice for Parents 
on Cyberbullying

When cyberbullying is 
suspected, detected, or 
reported, the temptation may 
be to react immediately or to 
respond in kind. Instead, take 
a deep breath and consider a 
more temperate approach:

•  Talk with your child about 
cyberbullying>. Even if 
parents have monitoring apps, 
children still know more about 
how cyberbullying affects 
them and how it affected 
them. Understanding is 
necessary to correct any harm.

•  Block the cyberbully. On most 
social media, you can choose 
not to receive messages 
from specific accounts. If 
the cyberbully finds you on 
a forum or in a chatroom, 
leave. If they have violated the 
site’s terms of service, report 
them to the site’s monitor.

•  Save evidence. Parents should 
preserve evidence as soon as 
they discover it. They can take 
screenshots of incriminating 
pages before they are deleted. 
The same parental control 
apps that help parents 

monitor their children’s 
online activity can also save 
evidence of cyberbullying.

•  Decide what should be done. 
Parents and their children 
must work together to 
respond to cyberbullying. 
It’s more important 
to end cyberbullying 
than to punish it.

•  Include the child in the 
process. It is also important 
to restore children’s sense 
of safety and self-esteem. 
Including them in your 
discussions will help. 
Together, parents and children 
can decide on responses 
that minimize the impact 
but do not escalate it.

•  Teach your child safe online 
behavior. Practicing such 
behavior may protect against 
further cyberbullying.Like 
with most of life’s complex 
problems, no one solution 
is right for all cases of 
cyberbullying. If real harm 
has occurred, legal action 
may be necessary. If mental 
health or substance use 
disorders manifest, proper 
psychological and medical 
treatment must be sought.

James Arnold is a Community 

Outreach Representative with 

Sunshine Behavioral Health, in the 

fields of mental health, addiction, 

and living in recovery. I attempt to 

stay on top of the latest news in the 

addiction and the mental health 

world and enjoy spreading the 

knowlegde about these topics to break 

the stigma associated with them.
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GOING     BEYOND
Traditional Teacher Induction Programs
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By Dr. Andrew 
Pushchak and Dr. 
Stephanie Williams

Rigorous academic state 
standards, high stakes 
testing, school district 
policies, and a shortage 
of confidence add to the 
challenges that a first-
year teacher experiences 
in the classroom. Recent 
graduates of teacher 
training programs are 
certified content experts, 
as validated by their 
university diploma. But 
with minimal experience, 
they may not be experts in 
the pedagogy of teaching. 
First-year teachers might 
also lack the necessary 
organizational knowledge 
to navigate the challenges 
of teaching or struggle to 
assimilate into the culture 
of a school and community. 

Pre-service  
Teacher Training

Pre-service training 
programs are designed to 
meet and abide by state 
and national standards 
and guidelines. However, 
considerable variation 
exists between programs 
(Wasonga, Wanzare, 
and Dawo, 2015). These 
variations ultimately result 
in differing competency 
and ability levels. In order 
to assist novice teachers 
in the transition, nearly all 
school districts nationwide 
implement some form of a 
teacher induction program. 

Teacher  
Induction Programs

An induction program, also 
referred to as a mentoring 
program, allows a first-
year teacher to work with 
an experienced teacher to 
improve their pedagogical 
approaches. Induction 
programs also assist with 
the new teacher’s ability to 
cope with work overload, 
stress, and lack of support 
from superiors (Dias-Lacy & 
Guirguis, 2017). Most state 
education departments 
require some form of 
program in order for a 
novice teacher to acquire 
the next level of teaching 
credential. What if additional 
supports could be offered 
to new teachers, beyond 
the district-provided 
induction program, by the 
institution that offers the 
teacher training program?

A New Addition  
to Teacher Induction 
Programs

Edinboro University 
identified a need for 
continued communication 
with pre-service teachers 
beyond school walls, 
mentor teachers, and 
administrative supervision. 
Recognizing the value 
of additional support for 
recent graduates, Edinboro 
University launched the 
5th Year Seminar.

Edinboro University’s 
5th Year Seminar

A recognized leader in 

Traditional Teacher Induction Programs
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teacher preparation for 
more than 160 years, 
Edinboro University 
acknowledges the benefits 
of supporting graduates as 
they transition from college 
student to professional 
educator. The 5th Year 
Seminar, which congregates 
novice and early career 
teachers, University School 
of Education faculty, school 
district administrators 
and other professional 
educators, is an addition to 
induction and mentoring 
programs provided by 
school districts. The 
free seminar provides 
novice teachers with an 
opportunity to participate 
in a community of learners 
without the pressures 
of evaluation. Meetings 
take place three times per 
academic year and are open 
to new teachers regardless 
of the institution they 
attended. The agenda for 
each meeting is developed 
based upon requests 
from the novice teachers 
regarding their own first-
year needs and challenges.

Conclusion
Lambson (2010) 

recognizes the value of 
learning in a community 
and identifies learning as 
a “special kind of social 
practice where the learner 
develops ways of acting and 
problem solving rather than 
a discrete set of knowledge 
structures that can be taken 
from one context and used 
in another.” Lambson also 

elaborates on the value of 
a community of learners, 
“What a learner learns 
through participating with 
others in a community of 
practice is actually how 
to do practices.” Edinboro 
University has developed 
the 5th Year Seminar to 
promote a community of 
learners among novice and 
early career teachers in a 
setting free from their home 
school district distractions 
or pressures. Edinboro 
believes this link between 
University and Teacher will 
not only benefit the novice 
and early career teachers, 
but ultimately increase 
student achievement.
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Pre-service training programs 

are designed to meet and abide 

by state and national standards 

and guidelines. However, 

considerable variation exists 

between programs (Wasonga, 

Wanzare, and Dawo, 2015). 

These variations ultimately 

result in differing competency 

and ability levels
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Online. On Your Time.

Online Graduate Programs for Educators:
•  Art Education

•  Art Therapy

•  Counseling

•  Dyslexia Interventions

•  Early Childhood

•  Educational Psychology

•  Reading

•  School Counseling

•  Social Work

•  Special Education

•  Teacher Leadership

Your Time is Now.
Apply today at gradschool.edinboro.edu

Online. On Your Time.

Edinboro University’s nationally 

recognized online graduate 

programs are designed to meet 

your professional development 

needs, and off er fl exible 

scheduling to accommodate 

your busy lifestyle.

888-845-2890
gradstudies@edinboro.edu

https://www.edinboro.edu/academics/schools-and-departments/graduate-studies/index.html
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Contributed by Angela E. 
Kamrath and the
American Heritage Education 
Foundation (AHEF)

Many recent studies point to a growing 
problem in America which can no longer be 
ignored.  The problem is that many Americans of 
all backgrounds lack adequate civic knowledge 
about our nation’s history, founding ideas, 
and governing institutions.  This widespread 
deficiency among the general public is a serious 
matter in a self-governing republic such as 
ours, which relies on an educated citizenry to 
govern itself.  If these trends continue, as many 
historians and practitioners note, America will 
not be able to endure as it was designed by 
our Founders.  Consider the findings of the 
following studies within the past 20 years:  ...  

•  In 2003, a report commissioned by the 
Carnegie Corporation and the Center for 
Information & Research on Civic Learning & 
Engagement (CIRCLE) on The Civic Mission 
of Schools warned that “school-based 
civic education is in decline” and “young 
people’s political and civic knowledge is 
inadequate.”  It observed that in recent 
decades increasing numbers of Americans 
have disengaged from civic and political 
institutions.  Young people reflect these 
trends:  they are less interested in public 
affairs, less likely to vote, and less likely 
to discuss political and public issues 
than older groups or past generations 
of young people.  There are also “gaps in 
young people’s knowledge of democratic 
principles and processes.”  As a result, 
many young Americans are not prepared 
to fully participate in our democracy.

•  In 2004, a study by the Education 
Commission of the States (ECS) noted 
that only 23 states had testing or 
assessments for civics or government.

•  In 2005, the American Bar Association 
conducted an opinion poll on Civics 

Education which revealed the general 
public’s lack of knowledge and 
understanding of civics, government, 
history, and law.  The study showed that 
45% or nearly half of Americans could not 
identify the three branches of government.

•  In 2005, Findlaw.com conducted a U. S. 
Supreme Court Awareness Survey that 
showed that 57%, more than half, of 
Americans could not name one current 
judge sitting on the U. S. Supreme Court.

•  In 2006, the National Center for Education 
Statistics administered the National 
Assessment of Educational Progress 
(NAEP), known as the Nation’s Report 
Card, in civics.  It showed that only 
about one-quarter of students in grades 
4, 8, & 12 were proficient in civics.

• In 2006 and 2007, the Intercollegiate 
Studies Institute (ISI) found in its respective 
studies The Coming Crisis of Citizenship 
and Failing Our Students, Failing 
America that most graduating college 
seniors failed a basic civic literacy test 
on America’s history and institutions.

•  In 2007, a study commissioned by the 
Center for Information & Research on 
Civic Learning & Engagement (CIRCLE) 
warned of a growing “civic achievement 
gap” among ethnic and socio-economic 
groups.  Non-white, poor, and/or 
immigrant youth demonstrate less civic 
and political knowledge, skills, positive 
attitudes, and participation than white 
and wealthier groups.  The former face 
“serious political disadvantages.”

•  In 2008, the Intercollegiate Studies Institute 
(ISI) found in its study Our Fading Heritage 
that 71% of Americans of all backgrounds, 
incomes, and education failed a basic civic 
literacy test.  Only 27% knew that the Bill 

of Rights prohibits the establishment of 
an official religion in the United States.

•  In 2008, the Bradley Foundation conducted 
a study called E Pluribus Unum to assess 
America’s national identity.  It found that 
though most Americans believe we share 
a unique national identity, more than half 
believe this identity is weakening.  The study 
points out that “the next generation of 
Americans will know less than their parents 
know about our history and founding 
ideals.  And many Americans are more 
aware of what divides us than of what 
unites us.  We are in danger of becoming 
not ‘From Many, One’--E Pluribus Unum-
-but its opposite, ‘From One, Many.’”

•  In 2010, the National Center for Education 
Statistics conducted its National Assessment 
of Educational Progress (NAEP), or Nation’s 
Report Card, in Civics and U. S. History.  
Less than one-quarter of students in 
grades 4, 8, & 12 performed at or above 
a proficient level in history.  Its findings 
continue to indicate a need for civic and 
history education among K-12 students.

•  In 2011, the National Association of 
Scholars (NAS) conducted a study called 
The Vanishing West:  1964-2010:  The 
Disappearance of Western Civilization From 
the American Undergraduate Curriculum.  
The study traces “the decline and near 
extinction of the Western Civilization history 
survey course in America’s top colleges 
and universities from 1964 to 2010.”

•  In 2012, the Educational Testing Service 
(ETS) conducted a study called Fault Lines 
in Our Democracy that revealed a lack of 
civic knowledge among K-12 students.

•  In 2013, the National Association of Scholars 
(NAS) conducted a study called Recasting 
History:  Are Race, Class, and Gender 
Dominating American History?.  The study 

Civic Knowledge:  Americans’ Ignorance of American 
Principles, History, & Government Can No Longer Be Ignored
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found that many college history courses 
emphasize race, class, and gender social 
history so strongly that they significantly 
reduce coverage of other important U. S. 
history subjects--like the nation’s military, 
diplomatic, intellectual, and religious history.  
As a result, students often get “a less-than-
comprehensive picture of U. S. history.”

•  In 2014, the Stanford Center on Adolescence 
and the University of Washington Center 
for Multicultural Education conducted a 
study called Youth Civic Development & 
Education:  A Conference Consensus Report.  
The report concluded that “it is essential 
for schools to play a role in sustaining 
and promoting our democratic system” 
but that “schools do not devote sufficient 
time and effort to civic education; nor is 
this mandate high on the priority lists of 
influential policy makers.  The civic goal 
of education is being left unfulfilled and 
even ignored by many of our schools.”

   
• In 2014, the National Assessment Governing 
Board and National Center for Education 
Statistics conducted its National Assessment 
of Educational Progress (NAEP), or Nation’s 
Report Card, in U. S. History, Geography, and 
Civics.  The report showed that only 18% 
of 8th-grade students are proficient in U. S. 
History, 27% are proficient in Geography, 
and 23% are proficient in Civics.  Its findings 
indicate a continuing, great need for civic 
and history education among K-12 students.

•  In 2017, the National Association of Scholars 
(NAS) conducted a study called Making 
Citizens: How American Universities 
Teach Civics.  The study found that a new 
movement in American higher education 
aims to transform the teaching of civics to 
make students supporters of the New Left’s 
goal to “fundamentally transform” America.  
It observed that “instead of teaching college 
students the foundations of law, liberty, and 
self-government, colleges teach students 
how to organize protests, occupy buildings, 
and stage demonstrations”—forms of 
engagement that are “far from being a 

genuine substitute for learning how to be 
a full participant in our republic.”  The study 
concluded that “traditional civic literacy is 
in deep decay in America” and that the New 
Civics movement of progressive activism 
has “taken over civics education” and 
“aims to take over the entire university.”

•  In 2017, a Tufts University research paper 
presented at the Democracy at a Crossroads 
National Summit, titled The Republic is (Still) 
at Risk—and Civics is Part of the Solution, 
showed that Americans lack confidence in 
our political system. Mistrust of the federal 
government has persisted across several 
administrations.  1 in 5 Americans trusts the 
government most of the time.  Americans 
have also lost trust in fellow citizens’ ability 
to capably govern the republic.  Just 33% 
say they have a “good deal of confidence in 
the wisdom of the American people when 
it comes to making political decisions.”  The 
result of such distrust is declining support 
for democracy.  The report asserts that 
civic learning is “an essential part of the 
solution” and “the best vehicle to train 
young people to sustain our democracy.”  
Evidence shows that civic learning 
can raise young people’s knowledge, 
skills, and dispositions supportive of 
a republican form of government.  

•  In 2018, the National Assessment of 
Educational Progress (NAEP) conducted 
a civics assessment, the Nation’s Report 
Card in Civics, of approx. 13,400 8th-
grade students to measure their “civics 
knowledge and skills that are critical to the 
responsibilities of citizenship.”  Only 24% of 
students performed at or above proficiency.

Without citizens’ learning of America’s 
founding principles and history, America 
as we know it cannot survive.  If Americans 
are unknowing of America’s heritage, our 
nation cannot endure as it was originally 
designed by the American Founders.  
America’s heritage is at risk in our society, 
culture, institutions, and education today.

Various political, educational, intellectual, 
media-informational, immigrational, socio-

economic, and cultural factors have likely 
contributed to the nation’s civic knowledge 
deficiency, but one solution seems obvious.  
Students and citizens, in every generation, need 
effective doses of civic education throughout 
their school years and beyond.  Americans 
of all ages must commit ourselves to learn, 
with increasing competency, about America’s 
founding history and philosophy—about 
America’s values and ideals.  We must know 
and apply the rights and responsibilities of 
citizenship.  What is more, we must pass this 
knowledge and these values on to others 
and to the next generation.  Civic learning, 
participation, and education should continue 
throughout our adult lives.  This commitment 
is the responsibility of every American.

See the American Heritage Education 
Foundation (AHEF) for more information 
about this national challenge and how 
AHEF is working to address it.

Contributed the American Heritage Education 
Foundation (AHEF) and Angela E. Kamrath.

This article is available as a printable 
PDF handout in the member resources 
section on americanheritage.org.  Simply 
sign up and login as a member (no 
cost) and go to the resources page.

The American Heritage Education Foundation 
(AHEF) is a non-profit organization dedicated to 
the teaching and understanding of America’s 
philosophical heritage to promote constructive 
citizenship and Freedom, Unity, Progress, and 
Responsibility among students and citizens.  
AHEF provides FREE, downloadable, award-
winning, patriotic lesson plans and educational 
resources to K-12/college teachers and 
homeschoolers on America’s founding history, 
documents, and philosophy.  No cost to sign up.

www.americanheritage.org  

Angela E. Kamrath is President and Editorial 
Director of the American Heritage Education 
Foundation (AHEF) (www.americanheritage.
org) in Houston, Texas, and Editor of The 
Founding Blog (www.thefounding.net).  She is 
the author of the critically-acclaimed The Miracle 
of America:  The Influence of the Bible on the 
Founding History and Principles of the United 
States of America for a People of Every Belief. 



By Anjali Dighe

Coding 
Empowers 

Students 
With the increasing impact 

of technology in nearly every 
sector of the global business 
environment, coding has 
become a necessary language 
and skillset in the digital 
age. It is important for kids 
— both boys and girls — to 
start learning the language 
of code at an early age so 
they begin thinking about 
problem solving in a more fluid 
manner that empowers them 
to work in team environments 
that encourages community 
learning and collaboration. 

The majority of students 
today have access to smart 
phones, tablets, and/or laptops 
as part of their education. 
Putting our kids in control 
over the technology through 
coding allows them to 
understand problem solving, 
logic, sequencing skills, and 
cause and effect. Allowing 
them to express themselves 
in a creative manner through 
the creation of games, apps, 
and websites gives them the 
power to build using their 
incredible imagination all 
the while empowering them 
to understand the critical 

thinking skills of coding in 
a fun way. The earlier we 
introduce coding to children, 
the more comfortable they 
will become with computers 
and technology and the 
more successful they will 
become when presented with 
more challenging learning 
opportunities.

What is it that kids love 
doing? They love playing. They 
love playing games. Whether 
it is outside, a board game, 
a video game, or a game on 
a phone or a tablet, these 
students have a passion. That 
passion is gaming. Gaming 
helps students learn, it 
motivates students to solve 
problems, learn conceptually, 
and increase memory retention 
— all through adventure. So, 
let’s take that passion at an 
early age and turn it into a fun 
way of learning a skill.

So, where do we start? How 
do we integrate coding into 
school? Well, as a start, there 
is a program called Scratch 
— built for kids ages eight to 
16. Scratch is a project of the 
Lifelong Kindergarten Group at 
the MIT Media Lab. You can use 



        

Scratch as part of your math 
class or technology class or 
even language arts class. From 
the math perspective, you can 
utilize Scratch to teach about 
the x and y coordinates and 
about angles and degrees. As 
part of technology class, you 
can start introducing a glossary 
of programming terminology 
like loops and conditionals. 
And language arts? Well, 
your students can create an 
interactive book report or an 
interactive story. 

Another great way to 
introduce students to coding 
is by using Raspberry Pi; a low 

cost, credit card sized computer 
that you can plug into existing 
computer monitors at school 
and use a keyboard. One can 
program using Scratch in 
Raspberry Pi, learn a language 
like Python, create websites 
using HTML and CSS, build 
robots, and learn to make apps 
for Android devices. How do 
you find easy projects? 

There are hundreds of 
free resources, lesson plans, 
tutorials and events that bring 
the power of coding into the 
K-12 classroom. Creating teams 
of students to work together on 
projects allows them to solve 

problems, create new projects, 
and use their creativity in a 
fun and safe environment that 
keeps school fun.

Anjali Dighe is Owner of Code 
Ninjas Charlotte and Chapel Hill. 
Code Ninjas provides students 
a unique resource to enhance 
problem solving, critical thinking, 
mathematical, and logic skills, 
while having fun creating and 
building games and learning how 
to code. These lifelong skills give 
our students a unique outlet to use 
screen time in a productive and 
useful manner.
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STUDENT TRAVEL

Rosa Parks Museum  
preserves Parks’ lasting legacy 

Troy 
University’s  
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On Dec. 1, 1955, the act 
of one courageous woman 
sparked a movement that 
brought change not only 
to the city of Montgomery, 
Alabama but throughout the 
United States.

Rosa Parks, often referred 
to as the mother of the Civil 
Rights Movement, refused 
to relinquish her seat on a 
Montgomery city bus to a 
white male. Her subsequent 
arrest at the intersection of 
Montgomery and Lee streets 
in downtown Montgomery 
led to the 382-day boycott 
of Montgomery buses by 
African Americans. 

Today, Troy University’s 
Rosa Parks Museum stands 
on the spot of Mrs. Parks’ 
arrest. Located on the 
University’s Montgomery 
Campus, the Museum 
opened on Dec. 1, 2000, with 
the mission of preserving 
and interpreting the story 
and lasting legacy of Mrs. 
Parks and the Montgomery 
Bus Boycott for future 
generations.

Constructed on the site of 
the former Empire Theater, 
the Museum has become 
a major landmark in the 
revitalization of downtown 
Montgomery and features 
a permanent exhibit 
chronicling Rosa Parks’ arrest 
and the subsequent bus 
boycott, a children’s wing 
called the “Cleveland Avenue 
Time Machine,” an exhibit 
hall, archives, an auditorium, 
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a gift shop and a conference room.
Visitors enter the museum through the 

Charles Cahn Baum and Family Atrium, 
dedicated April 22, 2017, which is home to an 
information desk, a bust and display of various 
illustrations of Mrs. Parks, and a life-size bronze 
sculpture of Mrs. Parks seated on a bus bench 
created for the Museum by renowned sculptor 
Erik Blome of Chicago.

The permanent, interpretive exhibit features 
six distinct areas that tell the story of Rosa 
Parks’ arrest and the accomplishments of 
the men and women involved in the 1955 
Montgomery Bus Boycott. Artifacts include a 
restored 1955 station wagon, a replica of the 
public bus on which Mrs. Parks was sitting 
on the day of her arrest and original historic 
documents of that era. 

Known as the “Cleveland Avenue Time 
Machine,” the children’s wing features a 
20-minute virtual trip through time on a replica 
of the Cleveland Avenue bus where Mrs. Parks 

was arrested. Using special lighting, seven-
projector video, audio and fog effects, the “Time 
Machine” takes visitors back in time, covering 
historical events through the Jim Crow Era up to 
the modern day Civil Rights movement. 

In addition, the Museum regularly hosts 
traveling exhibits in its gallery, which is free 
to visitors during normal business hours. The 
traveling exhibits along with special programming 
such as a summer day camp for children, 
community forums and an annual Juneteenth 
celebration offer thought-provoking links 
between past and present human rights issues. 

The museum is located at 252 Montgomery 
Street in Montgomery, and its hours are 
Monday through Friday, 9 a.m. to 5 p.m. and 
Saturdays 9 a.m. to 3 p.m. Admission is $5.50 
for children under 12 and $7.50 for visitors 12 
and up. Tours of both the Museum and the 
Children’s wing are $14 for adults and $10 for 
children. For information, contact the Museum 
at 334-241-8615 or visit the website at troy.
edu/rosaparks  

Learn about  
the woman
who became
a movement.

More than sixty years ago, Rosa Parks’ simple act of 
bravery became an important symbol of the Civil Rights 
Movement. Today, you can step back in time and experience 
the sights and sounds that forever changed our country. 
Troy University’s Rosa Parks Museum is a state-of-the-
art, interactive facility that honors one of America’s most 
beloved women. Plan your visit and learn all about the life 
and legacy of Rosa Parks.

© 2020 Troy University  

For ticket information and  
hours, visit troy.edu/rosaparks
or call 334-241-8615.

https://www.troy.edu/student-life-resources/arts-culture/rosa-parks-museum/index.html
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A Great Location  
for Learning!

Rosemary Judkins, Group Tour Manager, Alabama Tourism Department
Rosemary.judkins@tourism.alabama.gov    334-242-4493

The ultimate field trip is at the 

U.S. Space & Rocket Center 

with more than 1,500 artifacts 

from America’s space program. 

Specialized programs include 

Space Camp, Robotics Camp, 

Aviation Camp and Cyber Camp.

History and Civics programs 

featured at U.S. Civil Rights 

sites in Alabama focusing 

on Dr. Martin Luther King, 

Jr., Rosa Parks, Civil Rights 

protest, social justice and 

America’s last slave ship. 

The Ambassadors of the 

Environment from Cousteau 

at the the Gulf State Park 

learning center is the newest 

educational offering in Alabama. 

This program joins the already 

existing Dauphin Island Sea Lab 

marine science program.

https://tourism.alabama.gov/
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Morehead PlanetariuM  
& Science center 

reiMagined

In 1949, Morehead 
Planetarium opened its 
doors on the campus of The 
University of North Carolina at 
Chapel Hill. 

Now Morehead Planetarium 
and Science Center, the historic 
institution is celebrating 
a milestone in a 70-year 
history—reopening its doors 
after a $9.2 million renovation 
and an unexpected months-
long closure due to the current 

public health crisis. 
“We have inspired millions of 

schoolchildren and visitors over 
the years, but as we’ve grown, 
our building was no longer 
fit for purpose,” says Director 
Todd Boyette. “This renovation 
provides a cutting-edge facility 
that matches our innovative 
programs.”

The renovation project 
ushered in much needed ADA 
upgrades, reconfigurations 

of the exhibit spaces and the 
installation of features like the 
new box office (which won’t be 
used as such until 2021). 

Visitors will now enjoy 
wide range of new temporary 
and permanent exhibits that 
highlight multiple STEM 
disciplines. Exhibits in the 
rotunda of the building focus 
on the history of Morehead 
and its astronomy roots. The 
Breakthrough Hub located 

The Historic Institution Opening Its 
Doors After $9.2 Million Renovation 
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118.7 Million Miles

Earth

Venus
November 2

The New 
Morehead Planetarium & Science Center 

Now Open for Exploration

https://moreheadplanetarium.org/for-educators/


at the exhibit level features 
interactive displays that help 
demonstrate research from UNC 
scientists working in biology, 
marine science, biomedical 
engineering, and more.

Pricing changes are also in 
store, including a new discount 
for UNC students that includes 
free admission and $4.00 
planetarium show tickets. 

For the near future, visitors will 
be able to take advantage of a 
$3.00 temporary price discount 
because of COVID-19 limitations. 

“We want to be sensitive to 
the fact that we are facing a 
challenging time and that this 
may impact how you experience 
the new Morehead,” adds 
Boyette.

 
REOPENING UNDER COVID-19

North Carolina’s transition to 
Phase 3 of reopening came as 
encouraging news as Morehead 
had been developing safety 
protocols and preparing for a 
safe return to operations since 
June. 

“While this has been a 
challenging time for everyone, 
our Reopening Task Force has 
diligently worked to develop an 
operations plan that will keep 
everyone as safe as possible,” 
says Boyette.

Like many other North 
Carolina museums and cultural 
institutions, Morehead is 
reopening with new safety 
protocols in place.

+  Visitors will be required 
to reserve 2-hour timed 
tickets online ahead of 
time. 

+  All guests over the age of 

2 will be required to wear 
a mask.

+  The number of patrons 
will be limited to 20% 
or less of the building’s 
capacity at any given 
time.

+  Physical distancing will be 
enforced throughout the 
building including in the 
200-seat fulldome theater. 

+  New cleaning and 
sanitization procedures 
have been developed 
in accordance with 
guidelines by the Centers 
for Disease Control and 
Prevention. 

“We are encouraging all 
visitors to read our new safety 
protocols in detail before 

planning their visit,” says 
Malenia Swinton, Marketing 
& Communications Manager 
and team lead for Morehead’s 
Reopening Task Force. “The 
safety of our visitors and staff 
remain our top priority and we 
hope that everyone appreciates 
the effort we have put into 
creating a safe and engaging 
experience.”

Morehead will also be 
providing fee-based virtual 
programming for those who 
cannot schedule a visit at this 
time.  

School-aged children can 
participate in Virtual STEMville 
beginning October 27. The 
rotating weekly program will 
take place every Tuesday an
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Wednesday and requires pre-
registration online. Program 
content will include live 
science demonstrations, 
virtual skywatching, Meet-The-
Scientist workshops, and more. 
School groups and community 
organizations will be able to 
make group reservations for a 
more tailored experience.  

Learn more about Morehead’s 
safety protocols for the 
reopening here.

About Morehead Planetarium 
and Science Center 

Morehead Planetarium and 
Science Center is a unit of the 
University of North Carolina at 
Chapel Hill. Morehead serves 
North Carolina and beyond by 
bringing together the unique 
resources of UNC to engage the 
public for an improved public 
understanding of science, 
technology, and health. 
For more information, visit 
moreheadplanetarium.org. 

About the University of 
North Carolina at Chapel Hill   

The University of North 
Carolina at Chapel Hill, the 
nation’s first public university, 
is a global higher education 
leader known for innovative 
teaching, research and public 
service. A member of the 

prestigious Association of 
American Universities, Carolina 
regularly ranks as the best 
value for academic quality in 
U.S. public higher education. 
Now in its third century, the 
University offers 77 bachelor’s, 
107 master’s, 65 doctorate 
and seven professional degree 
programs through 14 schools, 
including the College of Arts 
& Sciences. Every day, faculty, 
staff and students shape their 
teaching, research and public 
service to meet North Carolina’s 
most pressing needs in every 
region and all 100 counties. 
Carolina’s 341,972 alumni live 
in all 50 states, the District 
of Columbia, U.S. Territories 
and 159 countries. More than 
185,118 live in North Carolina.
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and Di� erentiating Instruction 
in Remote or Hybrid Learning 
Environments
With William M. Ferriter

Planning and Delivering Online 
Learning at the Secondary Level
With Casey Reason

Structuring the Elementary School 
Day for E� ective Collaboration and 
Instruction
With Jeanne Spiller

Setting Priorities for Student Learning: 
Getting Clear on Essential Standards
With Kim Bailey

SOCIAL-EMOTIONAL LEARNING
Building Powerful Relationships With 
Students During Remote Learning
With Alex Kajitani 

Social–Emotional Learning From a 
Distance Toolkit
With John Hannigan 
& Jessica Djabrayan Hannigan

SPECIAL EDUCATION
Online Inclusion Strategies and 
Interventions for Students with 
Special Needs 
With Toby Karten

75-Minute Professional Learning Sessions 
Designed for Maximum Student Learning

SAVE $5011 session for $89 or all 10 for only $389

We’ve listened to educators like you and understand that you are seeking answers to your most urgent questions 
about keeping kids engaged in hybrid or remote learning. We also know that you are busier than ever before and 
don’t have contiguous time dedicated to professional learning. That’s why we created our 75-Minute Immediate 
Impact Institutes to provide meaningful guidance within a time that works with your schedule.

Session topics:

https://www.solutiontree.com/events/immediate-impact-institutes?utm_source=SEEN&utm_campaign=0CSEAE&utm_medium=print



