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T    
he theme of our winter issue is Independent Schools. I 
asked Jim McDaniel, Headmaster of the Linden Hill School 
in Northfi eld, MA to write a lead article that would make 
the case for Independent Schools. As Jim laid out 
his argument, I began to realize that there is much to be 
learned by public schools from the independent school 

model. The simple fact is, unless we quickly build about 100,000 new 
independent schools (give or take), independent schools will not be an 
option for all our kids. What is an option, however, is to take the tenets 
of the independent school experience and apply it to our own public 
schools. 

   For families that choose to take the independent school route, they’ll 
fi nd some marvelous choices. A great place for them to start is by speak-
ing to their school counselor. Another resource is the National Associa-
tion of Independent Schools (www.nais.org). Still another is the Inter-
national Educational Consultants Association (www.iecaonline.com). 
It is important to remember that there are many fi nancing options for 
families who want to take advantage of an independent school educa-
tion. For more information, you’ll want to read Joanna Evens’ article 
Affording an Independent School Education.

   I got a call recently from Meaghan Wims at Duffy & Shanley. She 
told me about a TV show on NBC called School Pride. It’s kind of a 
home makeover show for schools, with help for these schools coming 
from the private sector. I didn’t know this, but my friend Darryl Rosser 
(CEO of Sagus International) is involved, providing school furniture for 
a number of these school makeovers. What Darryl understands, and 
what more and more of us are learning, is that partnerships between 
private businesses and public schools (or even between public and pri-
vate schools) is bringing great results for our children. In this issue, 
Darryl shares his experiences with the NBC show and with this very 
important process.

   As I get older, I am learning to appreciate the collaborative process. 
When I was young, I was full of vim and vigor, and full-heartedly thought 
I could do it all by myself. On New Year’s Eve, I turn 50. Hopefully, with 
age comes some wisdom. And like me, many educators are also seeing 
the wisdom in collaboration. With this in mind, the theme of our spring 
issue is Collaborative Learning. There has never been a more important 
time in our history to pool our resources and share in the teaching and 
learning process. There has also never been a time in our history when 
technology has afforded us such an opportunity to 
do so. As this next issue approaches, I could use 
your help. If you would like to contribute an article 
to our Collaborative Learning issue, or if you have a 
suggestion please get in touch. I can be reached at 
www.seenmagazine.us, or call me at 704-568-7804. 
I hope to hear from you soon.

Charles Sosnik
Editor in Chief
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(U.S. General Accounting Offi ce, 2000). To 
keep young people in school and help them 
achieve greater academic success, their fam-
ily, social, work, and academic needs all must 
be addressed. Schools can no longer be is-
lands in communities with no bridges to the 
main land. Bridges must be built to connect 
schools, homes and communities. Districts 
must plan strategically to keep students in 
school by focusing on strategies that go be-
yond the classroom. The very foundation for 
these strategies must be school–community 
collaboration.

Strategies for dropout prevention work 
best when built on a foundation of school–
community collaboration and implemented 
in the context of a strategic plan. A systems 
approach is needed to give attention to the 
infrastructure that supports program de-
livery. Without that emphasis, schools and 
communities generally end up with a smor-
gasbord of prevention efforts that lack una-
nimity of focus, direction and effectiveness. A 
single strategy — tutoring a child having dif-
fi culty in a subject area or counseling a child 
with a problem — may help in the short 
run. But for the duration, multiple strategies 
must be applied strategically and over time 
to keep students in school and achieving at 
high levels. A community-wide dropout pre-
vention system provides an interconnected 
web of supports for youth and families. A 
school that develops a plan on its own — 
without establishing a strong working rela-
tionship with parents, community agencies, 
faith-based organizations, businesses and 
civic organizations — diminishes its chances 
of success.

Community collaboration is not an op-
tion. It is the driving force for developing the 

Franklin P. Schargel 

is the President of The 

Schargel Consulting 

Group, an educational 

and training consulting 

organization interested 

in Building World Class 

Schools. He can be 

reached at franklin@

schargel.com.

HELPING  STUDENTS GRADUATE With Franklin Schargel

THE POWER OF SCHOOL
Community collaboration in
Dropout Prevention

(This material has been extracted from “Helping 
Students Graduate: A Systemic Approach for Dropout 
Prevention by Dr. Jay Smink and Franklin Schargel, 
Published by Eye on Education.)

The job of running schools is too complex 
for schools to do it alone. For any school pro-
gram to assure the high academic achieve-
ment of all children, there must be an active 
partnership between the school and com-
munity to address the social and personal, as 
well as the academic needs of children. But 
a disconnect exists between educators and 
community people. Educators tend to see 
educational reform as focused on promoting 
the academic achievement of young people. 
While community builders (and some educa-
tors) focus on academic achievement in a 
broader context that includes social and per-
sonal development. 

Most reform has focused on academics 
but has failed to make the community con-
nections necessary to address the broader 
needs of students. Even in a time of eco-
nomic prosperity, many young people may 
be left behind because they lack the support 
networks that youths in more advantaged 
communities take for granted. Disadvantaged 
youths may not experience the benefi t of 

business people 
and community 
leaders as mentors, 
participate in com-
munity cultural or 
recreational activi-
ties, receive quality 
medical care, or 
have help ad-
dressing family or 
personal problems 

The Sense of the 
Geese illustrates
the key elements 
of collaboration.
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supports that enable children and youth to learn and succeed 
and help families and communities thrive.

The Sense of the Geese illustrates the key elements of col-
laboration.

When geese head south for the winter they fl y along in small groups 
or fl ocks in a “V” formation. As each bird fl aps its wings, it creates uplift 
for the bird immediately following. By fl ying in a “V” formation, the 
whole fl ock achieves a greater fl ying range than if each bird fl ew on its 
own.

1.  Collaborative groups share a common vision, purpose 
and direction.

2.  Collaborative groups are composed of interdependent 
stakeholders.

3.  Successful collaboration is done in smaller groups rather 
than large groups.

4.  Successful collaboration requires consensus on all agree-
ments for action.

If a goose falls out of formation, it suddenly feels the drag and resis-
tance of trying to go it alone; quickly, it gets back into formation to take 
advantage of the power of the fl ock.

5.  Collaborative groups are inclusive, drawing power from 
individual strengths.

6.  Collaboration is characterized by achieving more 
through the group venture than each partner could have 
achieved alone.

7.  Shared information gives power to the collaborative.

When the goose that is leading the fl ock tires, he rotates back in the 
wing and another goose assumes the lead position.

8.  Successful collaborative groups are self-governed with 
facilitative,shared leadership.

The geese honk from behind as they fl y to encourage those up front 
to keep their speed. When a goose gets sick or is wounded by a gunshot 
from a hunter and falls out, two geese fall out of the formation and fol-
low the injured goose down to help and protect him. They stay with him 
either until he is able to fl y or until he is dead; then they link up with 
another formation to catch up with their group.

9.  Collaborative members encourage and support one an-
other to energize the collaborative and keep it moving 
forward.

10.  Collaborative groups have the power to implement fi nal 
actions.

11.  Collaborative members are committed to the individual, 
the group, and the process.

12.  Collaborative members are committed to work over the 
long term.

School–community collaboration should be deployed 
within the context of a strategic plan, with specifi c goals of 
the collaborations focused on early intervention, core basic 
and classroom strategies. Collaboration is a diffi cult task, with 
many barriers to overcome. However, the resulting commu-
nication among community agencies and schools, unity of 
vision within the community, integration and enhancement 
of agency services, and community support of common goals 
are well worth the effort. School–community collaboration is 
essential to providing the comprehensive academic and social 
services needed for youth at risk of dropping out of school to 
succeed academically and in later life.
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For the Facebook generation, their worlds 
revolve around all things electronic. As a 
result, the venue for student problems is 
shifting from the real world to the virtual 
one. Unfortunately, virtual world problems 
can often become real world problems too. 
At our professional development workshops 
all over the U.S., we’re getting a lot more 
requests for help with students who are fac-
ing or engaging in cyberbullying. We have 
also been getting a lot of questions about 
what to do about students who are literally 
trashing their own reputations and cred-
ibility by posting damaging pictures and 
comments about partying, substance abuse, 
their interpersonal relationships, and their 
feelings about their teachers and bosses. In 
a time when more and more employers and 
colleges are requiring access to applicants’ 
Facebook and My Space pages, students con-
tinue to make themselves unemployable and 
unlikely admission candidates when their 
less-than-sedate lives are memorialized on 
the internet — forever. 

Just like the saying, “what happens in 
Vegas, stays in Vegas,” what happens on the 
internet stays on the internet. Help your 
students avoid being haunted throughout 
their lives by indiscretions or misbehavior 
that they exposed to the world at the start of 
their lives. 

Teach: Cyberbullying Hurts Bullies Too
Bullies — be they cyberbullies or real-

world bullies — are not known for their 
empathy. If you want to change the bully’s 
behavior, avoid relationship-based interven-
tions at all times. Instead, show the bully that 
by hurting others, he hurts himself. Bullies 
may rein in their conduct if misbehavior 
costs them something they really want, so 
show bullies that if their primary “expertise” 

with people is limited to being a good bully, 
they will have great diffi culty keeping jobs, 
apartments, roommates, friends, etc. Teach 
bullies that there is “no way to hurt others 
without hurting yourself.” Be sure that you 
don’t let bullies say they can stop bullying 
but they choose not to. To respond to such 
claims, use the phrase included on our Post-

er (#97), “Bully today, bully tomorrow. Stop 
now if you can.” SEEN Magazine readers 
get this printable without charge at http://
www.youthchg.com/strategies.html.

Teach: Cyberbullying is a Crime
Your students may not know that cyber-

Ruth Herman Wells, M.S. 

is the Director of Youth 

Change Workshops, 

http://www.youthchg.

com. E-mail Ms. Wells at 

dwells@youthchg.com 

or call 800-545-5736. For 

more interventions visit 

www.youthchg.com.

CYBER SMARTS
FOR THE FACEBOOK GENERATION
Strategies to stop cyberbullying and online self-harm

PROBLEM  SOLVED  With Ruth Herman Wells, M.S.
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Homeschool 
Moms always 

have class!

Homeschooling means having 

a classroom as big as the world! 

It means being part of the 

class yourself. It means the bell 
never rings. We appreciate your 

kind of class. So visit the new 

bjupresshomeschool.com 

website created just for you!

bjupresshomeschool.com | 800.845.5731

Monique Cook and three 
of her children—Kaylee, 
Kendall, and Chandler—have 
class at the zoo. Sign up for 
Monique’s online seminars at 
bjupresshomeschool.com.

bullying is a crime. Teach them: “Cyber-
bullying doesn’t just break school rules, 
it breaks the law.” Our brand new print-
able poster (#278) can serve as a visual 
reminder of that important safety 
message. You can use the printable 
to initiate a discussion of which spe-
cifi c actions constitute cyberbullying 
so no student can ever claim “I didn’t 
know that was cyberbullying.” SEEN 
Magazine readers get this printable 
without charge at http://www.
youthchg.com/strategies.html.

Teach: Facebook is the
Accidental Resume

Students who post on Facebook 
and similar sites about partying, 
substance abuse, or their dislike for 
their employer, don’t realize that 
they are doing great self-harm. Make 
sure your students know that many 
employers and university admissions 
staff now require access to students’ 
Facebook and My Space pages, and 
they often ask to review students’ 
blogs. In fact, there are now sites so 

sophisticated that bosses and universi-
ties don’t have to ask. These rogue sites 
gather pictures and text from suppos-
edly private pages and blogs. A student 

may be only 13, but their misdeeds as a 
young teen may follow them in cyber-
space for the rest of their lives. Youthful 
errors used to stay in the past, but that 

will stop with the Facebook genera-
tion. Because the internet is forever, 
you can refer to Facebook as “the ac-
cidental resume.” 

The intervention pictured is our 
poster (#277), which also can be 
used as a handout. It gives you a 
compelling, new tool to educate your 
students before they are harmed in 
cyberspace. It shows a Facebook-style 
page where a student has made nega-
tive comments about his job, and re-
vealed his substance abuse. This post-
er/worksheet brings the cyber world 
and real world together. Ask students 
to view this printable through the 
eyes of a boss, school admissions of-
fi cer, or apartment manager. (Thanks 
to special ed teacher, Chris Wells for 
devising the ideas for this printable.) 
SEEN Magazine subscribers get this 
printable with no charge at http://
www.youthchg.com/strategies.html.
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Several years ago while preparing for a 
meeting of the Board of Directors at Bur-
roughs & Chapin Company — one of the 
founding development companies started 
over 100 years ago in Horry County, South 
Carolina — I was reading a golf course ap-
praisal and evaluation report on our Arca-
dian Shores golf course, which at that time 
was leased to the oceanfront Myrtle Beach 
Hilton hotel. As I studied the comprehensive 
document, a four-tiered assessment about 
the quest for excellence caught my atten-
tion: golf courses and schools are very much 
alike. There are lots of traps! Too many stu-
dents fall into traps every day! This report 
featured four distinct categories:

•  Getting By:  These golf courses have 
signifi cant levels of decay and deteriora-
tion. It occurred to me that we had far 
too many students and even some teach-
ers just “getting by” because they were 
focused daily on minimum efforts which 
produced minimal results — certainly 
not at all acceptable for a competitive 
global economy where we continue to 
witness international students out-work-
ing our kids “from the neck up.”

•  Decent:  These operations barely cover 
all of the basics and they are not attrac-
tive. Yes, there are ball washers at every 
hole but some had little water in them 
and the towels were ragged and frayed. 
It reminded me of how many times I 
had heard educators say we have “a de-
cent school, decent students or a decent 
staff.” How many of us would settle for a 
“decent pilot” as we board an aircraft? 

•  Good:  Small things are done and some 
little extras are added. It is attractive! It 
is inviting! It is well-managed! Indeed 
we have many good schools in our na-
tion. But good is not good enough in the 
face of all of the international competi-
tion we confront every day.

•  Absolute Excellence: Big and small things 
are done. Little extras are added. It is su-

perb! It is very inviting! It OOZES WOW! 
I immediately thought about Pine Lakes 
Country Club, the fi rst course built in 
Myrtle Beach in 1927, affectionately 
known as “The Grand Daddy,” where the 
idea for Sports Illustrated was conceived 
over 50 years ago. Its signature WOW is 
a serving of hot chowder or mimosas 
depending on the weather. I thought, 
“It’s all about ideas!” Powerful ideas put 
into action to drive excellence for each 
and every stakeholder! What could hap-
pen if we began to apply these simple 
concepts in our schools? A crucial Jos-
tens Renaissance element that launched 
our quest to celebrate teaching and 
learning.

On our campus at Conway High School 
we noticed that most of “The Wows” were 
on the athletic fi elds and courts! No wonder. 
Every segment of our entire community  — 
parents, students, teachers, staff, administra-
tors, players, coaches, the media, business 
and government — were promoting the ex-
citement of athletics! Taking our cues from 
this enthusiastic support, we concluded that 
infusing these same rituals, celebrations and 
ceremonies for the power of the mind could 
make academic improvement and achieve-
ment just as exciting! Jostens Renaissance 
workshops asked educators across the na-
tion: “What is the difference between an 
athletic coach and an academic coach?” The 
answer is simple … the academic coaches 
don’t know what the athletic coaches don’t 
know they know! What most athletic coach-
es do not realize: On January 29, 1904, Uni-
versity of Chicago football coach Amos Alon-
so Stagg gave to his most deserving players a 
giant blanket inscribed with a block “C”; thus 
started the Letterman’s Club! Visible, Tan-
gible, Walk-aroundable began! He put a face 
on athletic improvement and achievement. 
WOW! Have we gone far beyond the blan-
ket idea: letter sweaters, letter jackets, caps, 
rings, uniforms, shoes, patches, emblems, 

                           With Larry BiddleCELEBRATING IMPROVEMENT

EXCELLENCE
For All Stakeholders

Larry Biddle is 

considered the founder 

of Jostens Renaissance. He 

has been a student of the 

impact of recognition on 

individual achievement for 

two decades. He served as 

vice-chairman of the South 

Carolina Governor’s School 

for  the Arts and Humanities, 

as well as a member of the 

Coastal Education Founda-

tion at CCU. Dr. Biddle

currently serves on the 

Board of Trustees at Coastal 

Carolina University.
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pins — to name just a few. Why not 
put a face on academic improvement 
and achievement as well? Let’s make 
it cool to do well in school!

As a nation, we thought of our rock 
stars, movie stars and sports stars as 
heroes, but we have begun to realize 
that our real heroes walk among us 
every day in our own communities. 
We are beginning to understand that 
our teachers play a critical role in the 
development of young people. We re-
alize that no one gets anywhere with-
out a teacher; our fi rst teachers — par-
ents, grandparents, guardians and fos-
ter parents — play an important part. 
Then elementary, middle, high school, 
college and university teachers shape 
who we become.

Perhaps Lee Iacocca has hit the 
bulls eye with his comments on the 
power of teachers: “In a completely 
rational society, the best of us would 
aspire to be teachers, and the rest of 
us would have to settle for something 
less, because passing civilization 
along from one generation to the next 
ought to be the highest honor and 
highest responsibility that anyone can 
have.” 

 Based on this keen insight, seven 
years ago Burroughs and Chapin be-
gan an annual tradition of featuring 
the top fi ve teachers in our county 
on highway billboards where they are 
seen by millions of people coming to 
the Grand Strand. Thus far 35 teach-
ers have been showcased for their 
passion for excellence in teaching 
and learning. It occurred to me that 
we must also feature our college and 
university professors for their com-
mitment to preparing young America. 
Across Horry County we now hold 
up teachers from kindergarten to col-
lege and university … simple Jostens 

Renaissance thinking that sets a new 
standard for our nation! 

This innovative idea is supported by 
Coastal Outdoor Advertising, a division 
of Burroughs and Chapin Company, as a 
public service that reinforces the most 
important profession for the future of 
our nation. In addition, each professional 
receives a miniature billboard for dis-
play at home or at work. Horry County 
Schools, Horry Georgetown Technical 
College and Coastal Carolina University 
will also receive a replica of the billboard 

to place in a prominent location for all 
to view. The WOW factor at work!

Our fi nal point is that only three 
professions wear the gown: judges, 
ministers and teachers. Why? These 
three professions are all in the pursuit 
of truth — but they all owe who they 
are to teachers — the most essential 
profession for every one of us … our 
teachers indeed deserve The WOW fac-
tor! Other public service billboards can 
feature your teachers too! It is yours for 
the asking!



In the interest of full disclosure, 
as author, my perspective has been 
shaped by 35 consecutive years work-
ing with independent school educators 
or for independent schools. Raised as 
the son of two NYS public school edu-
cators, I took a summer job just south 
of Binghamton, NY that was run by in-
dependent school teachers from Epis-
copal Academy, Groton School, Princ-

eton University, Penn Charter School and 
Kent School, among others. It was by the 
representatives’ of these institutions that 
my career was guided as I was coaching 
and dorm parenting from the age of 17 
without the knowledge I was interview-
ing for my fi rst job — in Independent 
Schools.

So the argument of “Why Indepen-
dent Schools?’” is one that I have public 

school perspective from birth to age 17, 
living with two teaching parents and 
attending all public schools through 
high school, followed by the period of 
my life that covers ages 18-53 when I 
was either attending or teaching in in-
dependent educational programs. I have 
written several articles for this publica-
tion and a multitude over my career 
covering disparate topics from coaching 

independent school education

BY JAMES McDANIEL

Why independent schools?
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to gaining institutional trust. 
Independent education is the an-

swer because public education today 
is not. Public education is hampered 
by its size and infl exibility. Public 
education lacks accountability to the 
children. Look at the rash of bullying 
in our less connected environments 
where too many teachers are allowed 
to see their jobs as merely conveying 
their subject matter to their students. 

Independent Schools:
•  They’re independently governed 

by a board of trustees, as opposed 
to a public school board. 

•  They must be fully accredited by 
an accrediting agency with high 
standards. 

•  They may be coeducational or 
single-sex. 

•  They may be day schools or board-
ing schools. 

•  They are supported by a combina-
tion of tuition payments, charitable 
contributions, and endowment 
revenue — not public funds. (NAIS 
website)

Diversity of Mission
It is a long-standing tradition that 

independent schools have existed 
in many forms, covering the span of 
age groups and curricular or peda-
gogical philosophies. Junior boarding 
(grade six-nine predominantly) and 
day schools (K-eight), in which I have 
served in for the past 31 years, are a 
strong example of how an age group 
can be best served with a mission that 
directly targets an age group. The com-
prehensive, 24/7 shared experience for 
faculty and students, makes our teach-
ers middle school experts: develop-
mentally and pedagogically. 

Communities of Learners
Comprehensive advising and role 

modeling are lacking in public educa-
tion because systems rarely exist that 
are “real” to students, and effective. 
Whose job is it in a public school to 
be the guardian or point person for 
a particular student? The principal? 
What is the size of her fl ock? Does a 
homeroom take the place of an advi-
sor? If advisors exist in public, are they 
there for their advisees after four p.m. 
if needed? How many advisees might 

they have? Are they actively connected 
with their advisee’s parents, in good 
times and in bad?

In independent schools, most students 
have that one “go to” person who is their 
advisor — advisors can shepherd one 
to eight students traditionally. Most advi-
sories meet at least weekly and become 
more connected than the normal teach-
er/student relationship. They become an 
advocate, a confi dant, and a parent coach 
or a parent’s set of eyes at school. They 
break bread together with their advisees 
occasionally — like families do, strength-
ening fabric and facilitating communica-
tion in a safe environment. They are a 
manifestation of the business structure 
of independent schools. They are part of 
the insurance package that each inde-
pendent school provides for each family 
that joins its community. 

On a larger level, independent schools 
emphasize the development of commu-
nity and understand their role in educat-
ing children. Across the valley from our 
Linden Hill School sits one campus (of 
two) of the largest independent schools 
in the country, Northfi eld Mount Her-
mon (NMH). Three years ago, the school 
closed one of its campuses and down-
sized to strengthen the identity of its stu-
dents, its alumni, and to better articulate 
to the market, who is a good candidate 

for NMH. The business model of inde-
pendent schools helped the leaders of 
this fi ne institution make the student-
centered decision to get smaller and be 
more connected. 

Accountability of Faculty
Independent school teachers, espe-

cially in junior boarding schools, devel-
op the connections with their students 
by engaging in conversations with the 
children over daily living skills, eating 
right, and yes, even sexuality. These con-
versations build relationships and most 
importantly, TRUST. Our children begin 
to understand that the steady coaching 
comes because someone is making the 
effort, because they care about the child. 
At Linden Hill, I let families looking at 
our school know that I have hired facul-
ty with “hearts and smarts” and we con-
tinue to care for them and develop them 
while they are with us, being central to 
the success of each student with whom 
they interact. We hire in a very discrimi-
nating way to fi nd LD trained, heart-felt, 
intelligent educators who see our work 
as a vocation, a calling.

It sounds corny, but because we only 
have 18 full time faculty members (most 
of whom I have hired), I can better ar-
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Are Your Students Pluggeduin to Reading and Nonfi ction?
Over 1,000 classrooms are with  Dr. Janet Allen’s Pluggeduin to Reading and Nonfi ction.

    Plug YOUR Students in to Reading and Nonfi ction: 1-800-638-1304    www.PluggedintoReading.com

Pluggeduin
Uses Authentic Literature, 

Not Textbooks. 

“Th ese books are very 
valuable and life changing. 

Teenagers and children need 
these kinds of books.”

 —Sandra, Seventh-grade student

Pluggeduin
Includes Differentiated 

Learning Activities.

“[My students] all loved 
it … from our learning-
disability students to our 

gifted population.”
—Rhonda, Reading Instructor

Pluggeduin
has Resources to Motivate 

Each Student.

“I’ve seen students who have 
not been engaged in learning 
or engaged with school really 
connect with the materials.”

—Sharon, Director of 
Professional Development

Why independent schools?
continued from page 15

ticulate the strengths and weaknesses 
of this team. Size matters when at-
tempting to control a human environ-
ment that has complex components. 
Note the innate ownership in my tone 
derived from the business responsibil-
ity that I have as an accountable head 
of a school.

Each year faculty serve at the plea-
sure of the Head of School and many 
have no more than a 30 day, at-will, 
state protection of their employment. 
During the most recent economic 
downturn, many independent schools 
have done away with the word “con-
tract” on faculty employment agree-
ments so as to be able to more ef-
fectively lay off faculty in the event of 
lower enrollment. How does this stack 
up against tenure for faculty account-
ability? 

I have spent a great deal of my 

professional development over the past 
decade interacting with scientists study-
ing the brain with respect to literacy and 
learning in general. Though we have a 
multitude of unanswered questions in 
this area, researchers agree that learn-
ers are diverse in their needs and that 
the brain can be affected positively by 
environmental stimuli introduced by 
skilled teachers. “Every teacher bears the 
burden of experimenting carefully and 
rigorously to identify the appropriate 
stimulation strategies that will provide 
students’ brains with an optimal daily 
enrichment.” (Dehaene, Reading in the 
Brain, p. 233) Does this sound more like 
the public or independent school class-
room dynamic?

Accountability of Leadership
Every community has to have leader-

ship and a clearly outlined set of respon-
sibilities that run from the head to the 
youngest child. Many leadership studies 
have been released during my career 

that have pointed to the importance of 
the head’s presence on and off campus. 
The tone of each independent school 
is set by the head of school. Respect, 
consistency, fairness, thoughtfulness, and 
most importantly, people-centered are 
qualities that a strong leader brings to a 
healthy educational community.

Human tribes and communities have 
always featured hierarchical organiza-
tion, and independent school communi-
ties more naturally mirror this model. 
The outcomes of a benign, strong tribal 
organization are structure and safety for 
its inhabitants. These qualities free mem-
bers of the community to safely take 
risks, to grow, and to share openly the 
joys of facilitating each other’s success-
es. This then, becomes the fertile ground 
in which the most signifi cant growth 
can be fostered in our schools. 

Heads of School are evaluated annu-
ally and multiple constituents of the 
school community are surveyed to as-
sess the fairness, the student-centered 
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focus, the public representation, and the business success of 
these leaders. The average tenure of Heads is more than 10 
years according to research released by NAIS in January 2010. 
Mirroring athletic coaches, Heads of School have to deliver 
positive results to Board of Trustees and parent bodies (FOR 
CHILDREN) each year to justify the salaries that are most of-
ten two to four times that of their faculty.* 

Each person connected with an independent school, at its 
most highly developed evolutionary state, should feel growth 
educationally and personally. Professional development, par-
ent education, and increased human connection around a 
meaningful venture, all become by-products of a meaningful 
relationship with a strong independent school. All of this hap-
pens for particular individuals in a public school community, 
but it is my strong opinion that the percentages lie strongly 
with the independent community that features ownership 
and accountability to raise — more than educate — children.

As a Latin teacher and student, it is hard not to make com-
parisons to the decline of the Roman Empire as I live in the 
United States in 2010. Our values as a society have become so 
vague and fuzzy we don’t have the sense of direction or moti-
vation that our founding fathers had. They left us a democracy, 
guided by the American Constitution. The word democracy 
has Greek roots in the word, “demos,” or the people. Thus, our 
government, our country is ruled ultimately by the people. 

If our people are to be prepared to assume this mantle of 
responsibility, there surely needs to be a drastic infusion of 
energy and improvement in our country’s practice of educat-
ing its populous. Ms. Rhee, Chancellor of Education in Wash-
ington, DC is a breath of fresh air upon the public education 

see WHY INDEPENDENT SCHOOLS? page 18

LINDEN HILL SCHOOL 
Nort hfie ld ,  Massachusetts  

 

Jennifer Russell, Director of Admission 

413.498.2906 

www.lindenhs.org 

Celebrating 50 years of serving the needs of  
bright boys ages 9-15 with language based  

learning differences, ADD/ADHD and  
executive functioning difficulties.   

A structured individualized, multi-sensory  
program in a nurturing family atmosphere.   

Boarding and Day ~ Rolling Admissions 
Co-ed Summer Program 
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scene. She represents connection, mo-
tivation, and a child-centered direction. 
It is my fear that she will fl ash across 
the sky only to burn out without fuel 
to keep her bright light illuminating 
our passage out of the current educa-
tional darkness.

America’s Future
The reign of global power that the 

United States has enjoyed over the past 
several centuries will not last with the 
current state of affairs in education. 
The technological revolution making 
us more dependent upon our minds 
than the strength of our backs is dilut-
ing our center of power. Friedman’s 
The World is Flat, showed us how the 
shift would occur and now it is weak-
ening our hold on the world because 
one no longer has to have resources, to 
gather resources. Education is power 

more today than ever before in man’s 
history. Waiting for Superman cannot go 
unheeded and labeled a fairytale by the 
right as was Guggenheim’s An Inconve-
nient Truth. 

Give the taxes back to the people. 
Use the casino money for education 
only. Have parents choose educational 
options for their children with the tax 
refund. (I really don’t know. I am an 
educator who is very frustrated watch-
ing more and more of our children fall 
through the cracks of a broken educa-
tional system. ) 

Make administrators and faculty ac-
countable for keeping their halls full and 
active. The future of America as we have 
grown to know and love her, depends on 
our infusing accountability into schools, 
teachers, administrators, and our parents. 
We are all responsible. We must face that 
along with democracy comes our capi-
talistic system. Currently, our capitalistic, 
free enterprise system is not engaged in 
the arena of public education. Can stron-

ger business minds than mine deter-
mine how to connect the two, getting 
the best out of a free and competitive 
environment, without losing the human-
ity so critical to building healthy and 
productive educational environments 
for ALL of our children?

Until the public sector can ensure 
that our children will each be treated in 
a way that is responsive to their individ-
ual needs, we have to do our best, one 
at a time to save each child we can in 
the independent school sector. Linden 
Hill School is currently working with 
The Dyslexia Foundation on a research 
project, Academic Centers for Excel-
lence, aimed at being able to ultimately 
share its fi ndings of ‘what works, and for 
whom’ regarding research-based curric-
ular interventions with the entire educa-
tional community, public and indepen-
dent. The education of our populous is a 
responsibility we all share equally.

James McDaniel is Headmaster of the Linden 
Hill School in Northfi eld, MA.
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In addition to providing their own 
students a college-prep education, most 
independent private schools aspire to 
make a positive imprint on their com-
munities. They cite the “public purpose 
of private education,” and seek to mod-
el the behavior that they hope to see 
in students: engagement in community 
life during school, in college and there-
after. The ways each school achieves 
this outcome varies, but in many cases 
it involves collaboration with local 
public schools.

Professional Development
One of the most mutually benefi cial 

forms of collaboration centers on teach-
ing and learning. The University Child 
Development School (UCDS) (www.
ucds.org), an independent school in Se-
attle, has tested a collaborative approach 
to teaching and faculty development 
that has produced extraordinary results, 
not only for UCDS students, but also for 
students across the city. UCDS serves 
300 students from preschool through 
fi fth grade, and its 30 full-time teachers 
work together on a daily basis. Rather 
than institute a fi xed curriculum, they 
set benchmarks for core knowledge. 
They co-teach every class and conduct 
weekly two-hour planning meetings in 

which they discuss the successes and 
failures of specifi c lesson plans.

Recognizing the strength of UCDS’s 
innovative approach to curriculum de-
velopment and evaluation, the Universi-
ty of Washington’s Applied Math Depart-
ment approached the school a number 
of years ago about collaborating on a 
National Science Foundation grant to 
implement more effective math teach-
ing in Seattle’s low-performing schools. 
Six teachers volunteered to work with 
their peers at the Seattle School Dis-
trict’s Thurgood Marshall Elementary 
School to implement a more collabora-
tive teaching style for math instruction. 

independent school education

BY PATRICK F. BASSETT and MYRA McGOVERN

Public-private collaboration:
Improving education for all
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see PUBLIC-PRIVATE page 22

Trust developed between both sets of teachers over the fi rst 
year as it became clear that UCDS’s instructors wanted to 
trade experiences and share ideas about best practices. Their 
focus on encouraging feedback and pursuing benchmarks 
rather than a preset curriculum quickly caught on. By the end 
of the fi rst year, instructors from UCDS and Thurgood Mar-
shall were co-teaching lessons, developing new strategies for 
breaking down faculty isolation, and concentrating on student 
performance.

As a result of this partnership, fourth graders’ performance 
on state exams improved dramatically. Before the program be-
gan, none of the Thurgood Marshall students had passed the 
state math profi ciency exam; three years after the program’s 
inception, nearly 60 percent of the school’s fourth graders 
passed — a fi gure that places Thurgood Marshall signifi cantly 
above the state average.

Student Enrichment
Another partnership model is the Middle Grades Partner-

ship, a collaboration among eight independent schools, a 
university, and 11 public schools, to provide comprehensive 
learning opportunities for academically promising Baltimore 
City middle school students. 

The Middle Grades Partnership pairs one Baltimore City 
Public School with one independent private school. Two co-
directors (one from each school) run each partnership. All 

Middle Grades Partnership pairings have the same goals — to 
prepare students for rigorous public high schools — but each 
pairing achieves the goal differently. For instance, it is up to 
the co-directors and teachers to develop the curricula and 
sites might offer swimming or fi eld trips to local museums in 
addition to classroom study, or college visits and soccer. 

Middle Grades Partnership students attend summer school 
and meet periodically throughout the school year. The pro-
gram focuses on growing students’ reading and writing skills 
and preparing them for advanced high school math courses. 
The individualized attention of teachers helps students excel 
academically and nurtures their self-confi dence. 

The Middle Grades Partnership commissioned the John’s 
Hopkins School of Public Health to evaluate its program. The 
study found that Middle Grades Partnership students missed, 
on average, six days of school during the school year, while 
state data shows that the typical middle schooler misses 
18 days. Eighty-two percent of Middle Grades Partnership 
students performed at the profi cient or advanced levels on 
state reading exams, compared to 42 percent of all Baltimore 
City eighth graders in 2008. Whereas nationally many stu-
dents’ math scores drop between the fi fth and eighth grades, 
Middle Grades Partnership students’ scores remained steady 
or improved. And 54 percent of Middle Grades Partnership 
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students qualifi ed for Baltimore City’s 
highly competitive, selective public 
high schools, whereas only 12 percent 
of students city-wide did the same.

But it’s not just students who ben-
efi t from the collaboration. Public and 
private school teachers work together, 
sharing ideas to reach students more 
effectively. They work together daily 
during the summer and meet to hone 
their approaches and adapt lessons 
after class. During the school year, 
they meet monthly to maintain and 
grow their relationships and to plan 
for the summer. “Time together is an 
important component of collabora-
tion,” notes Middle Grades Partnership 
executive director Beth Casey. 

“So often, what we call a partner-
ship is just a handout or a takeaway,” 
says Casey. “When partners on both 
sides can acknowledge what they’re 

giving and getting from a partnership, 
that is what’s important. That’s when 
magical things start happening for chil-
dren and for adults and institutions.” 

The Middle Grades Partnership was 
funded entirely through foundation and 
individual donors until 2009, when prin-
cipals were asked to contribute $200 for 
each student served. Middle Grades Part-
nership is a “component-program” of the 
Baltimore Community Foundation, a phil-
anthropic foundation that brings together 
many donors to invest in the greater Balti-
more region’s improvement. 

The professional community of educa-
tors also helps attract new teachers to 
the fi eld. Many of the college-age interns 
who assist master teachers in the summer 
program develop a passion for teaching, 
and many become public school teachers 
after they graduate from college. As one 
Middle Grades Partnership funder notes, 
“It is wonderful to see both the students 
and teachers move beyond their pre-
scribed boxes and embrace new opportu-

nities with enthusiasm and passion.”

Global Studies
A program of the National Associa-

tion of Independent Schools (NAIS), 
Challenge 20/20, also helps foster col-
laboration among different types of 
schools. Challenge 20/20 is an Internet-
based program that pairs classes at 
any grade level (K-12) from public and 
private schools in the U.S. with similar-
age classes in schools in other countries. 
Together, the teams (of two, three, or 
four schools) tackle real global prob-
lems over the course of a semester to 
fi nd solutions that can be implemented 
at the local level and in their own com-
munities. 

The projects relate to water defi cits, 
global infectious diseases, the fi ght 
against poverty, biotechnology rules, 
education for all, and biodiversity and 
ecosystem losses, among other topics. 
Schools are paired up by NAIS, based on 
their interests and age range. First, they 
share their perspectives on the issue 
and defi ne the impact of the issue glob-
ally and in their own communities. They 
work together to generate project ideas 
and to develop a plan. Finally, they share 
implementation strategies. 

In one example, Harding Academy, an 
independent private school in Nashville, 
Tennessee, worked with Jones Cove 
School, a public school in Cosby, Tennes-
see, and Datus Complex School in Gha-
na, western Africa. The group discussed 
ways to educate about conserving the 
environment. They communicated 
through a Ning (a platform for creating 
social networks) and developed local 
solutions to the challenge. The students 
at Jones Cove built compost bits, a 
greenhouse, and a garden, while the stu-
dents at Harding Academy established 
a week dedicated to educating the 
community on environmental issues. In 
Ghana, students used their writing and 
artwork to communicate the impor-
tance of conservation. 

Woodward Academy (Atlanta, GA) 
students partnered with students from 
Argos Jr/Sr High School, a public school 
in Indiana; a private boys’ school in 
Johannesburg, South Africa; and a girls’ 
school in Toronto. The high-school-age 
team tackled the issue of Global Infec-
tious Diseases. Communicating through 
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a Ning and via e-mail, the students 
worked together to defi ne the prob-
lem, noting how it differed in each of 
their communities. The global spread 
of H1N1 (Swine Flu) during the course 
of the collaboration provided a real-life 
example at a number of the schools. 
Based on their studies, the students 
were able to recommend communica-
tion techniques and hygiene education 
to help curb the spread of fl u in their 
own schools. 

The interaction with students from 
other countries and cultures is among 
the highlights of the program for many 
students. Developing cross-cultural 
communication skills is among the top 
assets listed by teachers too. A hand-
ful of schools request to be partnered 
with schools in specifi c regions (such 
as Latin America or China) to help 
practice world languages. Many groups 
continue communicating with their 
partners after the completion of the 
program, forging bonds both personal 
and institutional. 

Some schools have found that the 
program builds enthusiasm among par-
ents and can drive volunteerism among 
community members too. Local doc-
tors may want to help students study 
global infectious diseases, for instance, 
and lawyers may be able to share their 
expertise on intellectual property con-
cerns. Many schools also partner with 
local community organizations, such 
as food banks or conservation groups 
as part of their local implementation 
strategies.

Breaking Down Barriers
The Community Learning Partner-

ship of Greater Miami Shores (Florida), 
a consortium public and private 
schools, a university, and local business-
es, works to increase educational op-
portunities within the community. The 
program seeks to break down barriers 
and to create shared experiences that 
help strengthen a sense of community 
engagement among students, teachers, 
parents, businesses, and other commu-
nity members. 

Some of the key projects that the 
Community Learning Partnership has 
taken on include professional develop-
ment opportunities for teachers, facili-
tating projects for students around key 

themes, and identifying high-impact com-
munity service opportunities. 

The Community Learning Partnership 
institutions have shared many community 
resources, offering educational opportuni-
ties for all community members. In addi-
tion to events that bring nationally-known 
speakers to the area that anyone can 
attend, the schools host Community Con-
versations and Student Leader Meetings 
around themes such as “Creating an inclu-
sive community through understanding 
our differences and celebrating our diver-
sity” and “Becoming an Engaged Citizen.”

In one meeting, for instance, students 
from Barry University facilitate a discus-
sion about diversity with students from 
Miami Country Day School, The Cushman 
School, and Doctors Charter School. In a 
video of a discussion about discrimina-
tion, one student quips, “I think the best 
way to get over anything is, like we’re do-
ing here, to talk about it.” 

What is clear from each of these illus-
trations is that both public and private 

schools can and should have a com-
mitment to preparing students for aca-
demic success and civic commitment, 
and that such outcomes are facilitated 
by public/private partnerships. Together, 
public and private schools can magnify 
their impact by a power greater than 
any school can do on its own.

For more information:
•  Community Learning Partnership: 

http://www.barry.edu/clp/default.
htm

•  Middle Grades Partnership: http://
www.middlegradespartnership.org/ 

•  NAIS’s Challenge 20/20: www.nais.
org/go/Challenge2020 

•  University Child Development 
School Teacher Education Center: 
http://www.ucds.org/explore_
ucds/TEC.html 

A former teacher and head of school, Pat-
rick F. Bassett is president of the National Asso-
ciation of Independent Schools. Myra McGov-
ern is NAIS’s Director of Public Information. 
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When our twin sons were born, my 
husband and I lived in a dormitory 
at Northfi eld Mount Hermon School. 
We loved living among the 82 teenage 
boys in our dorm and thrived on the 
community aspect of boarding school 
life. When our sons were a year old, 
however, we moved to a large univer-
sity so that my husband could pursue 
a doctorate and become a professor. 
Years later, as our sons approached 
high school, we wanted them to have 
the benefi ts of a boarding school edu-
cation. We also thought that as educa-
tors we could not afford boarding 
school tuitions, and we assumed that 
as a dual career household we earned 
too much to qualify for fi nancial aid. 

According to John McGarry, Di-
rector of Financial Aid at Concord 
Academy in Concord, MA, “One of the 
historic misconceptions about fi nan-
cial aid is that it is primarily designed 
for poor people. Independent school 
tuitions have outpaced infl ation and 
family income at such a signifi cant rate 
that now fi nancial aid is something 
that most of the population can qualify 
for.”

It is true that only the wealthiest 
members of our society can easily pay 
full tuition at most of our independent 
schools — especially boarding schools. 
Tuitions for most boarding schools 
hover in the $40,000 range — and 
day schools are usually about half the 
price. However, at most independent 
schools, a signifi cant portion of the 
families do not pay the full tuition. 
McGarry states, “A school like Con-
cord Academy has the opportunity to 

distribute over $3 million in fi nancial aid 
grants each year to 25 percent of the stu-
dent population, so please apply for fi nan-
cial aid!” Parents should understand, “We 
don’t expect a family to sell their house, 
stop buying fresh vegetables, and cancel 
their cable subscription in order to afford 
our school. Financial aid is more strongly 
impacted by income than it is by assets, 
and we expect our families to make the 
cost of an independent school education 
one of their fi nancial priorities, but not 
the only one.”

While the cost of public school edu-
cation in the United States is covered 
primarily by community property taxes, 
the responsibility for the cost of private 
education falls on the student’s family. In-
dependent school fi nancial aid is funded 
by the schools; it does not come from 
government funding. For most schools, 
this funding is the income from an en-
dowment or fundraising that the school 
does. The actual cost of the education pro-
vided is generally higher than the tuition, 
and schools usually raise funds to cover 
this gap, as well. Need-based fi nancial aid, 
merit or community-based scholarships, 
loans, and payment plans are tools that 
families can use to make private educa-
tion a possibility for their children.

Schools that have large endowments 
may be able to provide need-based fi nan-
cial aid grants to cover the full difference 
between what a family can afford and the 
stated tuition. There are many variables 
that go into calculating need-based fi nan-
cial aid and each school its their fi nan-
cial aid program slightly differently. The 
school may set priorities, such as serving 
historically underserved populations, for 

their fi nancial aid program. Families in 
the middle income range of $85,000 to 
$300,000 per year may qualify for need-
based aid, depending on factors such as 
the number of children they have in pri-
vate schools. At most schools, the admis-
sions decision is made independently of 
the fi nancial aid decisions, so there is no 
harm in applying for aid.

Most schools use a service such as 
the School and Student Services (SSS) 
developed by the National Association 
of Independent Schools or Financial 
Aid for School Tuition (FAST) offered 
by Independent School Management to 
develop an independent and impartial 
assessment of each family’s ability to 
pay tuition. The family submits fi nancial 
information on a form that is usually 
internet-based. They also submit sup-
porting documentation such as copies 
of completed federal income tax forms, 
W-2 forms, and statements about non-
taxable income. 

In addition to need-based aid, some 
schools offer merit scholarships. These 
scholarships, which usually cover only 
a portion of the tuition, are used by 
the schools to attract students with 
particular interests, talents, or other 
contributions to the school community. 
At The Storm King School in Cornwall-
on-Hudson, NY, for example, students 
can audition for a M.A.D. (Music, Art, 
Drama or Dance) about the Arts scholar-
ship, which is offered to promote the 
school’s outstanding programs in the 
fi ne and performing arts.

In some communities, it is possible 
to fi nd support in the form of scholar-
ships from large employers, service 

independent school

BY JOANNA EVANS

Aff ording an independent school education
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organizations, religious groups, and other outlets. It is worth 
asking fi nancial aid offi cers, human resources offi cers at work, 
and other leaders in the community if they are aware of any 
local support offered to students in private schools. In addi-
tion, parents can learn about loan and payment plans that may 
make it possible to spread out the payments from the school’s 
fi nancial aid offi cer.

When applying for fi nancial aid, it is essential that fami-
lies apply early and communicate clearly and often with the 
school about their circumstances and plans. Full disclosure of 
the fi nancial situation is required. Some schools will not pro-
vide aid to a family that requests it after paying full tuition for 
the fi rst year; other schools will consider adding a full paying 
student to their fi nancial aid program only if there has been 
a well-documented, unavoidable change in the family’s fi nan-
cial situation. Most schools will rescind or adjust a fi nancial 
aid offer if they discover that it was not based on an accurate 
picture of the family’s fi nances. Professionalism demands that 
fi nancial aid offi cers maintain the confi dentiality of sensitive 
documents, so families should be confi dent that their private 
information will be held in strict confi dence. 

In addition to these fairly standard approaches, some fami-
lies fi nd more creative solutions. McGarry says, “Many of our 
families have planned ahead for many years to put aside some 
savings to better afford this opportunity. Others increase their 
working hours where possible. Some families have the benefi t 
of a grandparent or other family support to help defray the 
cost of tuition, and others come to work at our school!”

During an economic downturn, it may be especially diffi cult 
to fi nd jobs at independent schools, but for parents who have 
the skills that are in demand, becoming a school employee 
can be a part of affording an independent school education. 
Schools vary in their tuition remission policies for the children 
of faculty and staff; no one should assume that full tuition 
remission will be offered by the school, but for a few families 
school employment has been an effective strategy.

In fact, as our sons approached high 
school, I was hired by a small boarding 
school where a large fi nancial aid grant was 
a part of my compensation. Later, I moved 

to The Storm King School and one of our sons 
transferred to yet another boarding school. We 
are grateful for the amazing opportunities that we 
have enjoyed during our independent school ad-

ventures. Our journey has involved 
considerable sacrifi ce because as 
a tenured professor, my husband 
was not able to move as easily 
as the boys and I have, so we 
have lived thousands miles 
apart with cherished weekends 

and vacations together as time 
allows, but it has all been well 

worth the investment we have made as 
a family.

For additional information, go to http://sss.nais.org/fi les/
NAIS_SSS_ElectronicFamilyGuide.pdf. 

Joanna Evans is the Associate Director of Admission at The Storm King 
School in Cornwall-on-Hudson, NY. She has worked in public and pri-
vate schools and universities for almost 30 years and is a former Direc-
tor of Admission and Financial Aid at a boarding school. 
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public/private partnerships

BY DARRYL ROSSER

Enhancing the American Education System

The educational system in America 
must be improved, and enhancing edu-
cational environments must be central 
to that effort. Lack of proper funding 
and maintenance has resulted in aged 
school facilities that have not been 
upgraded to keep up with changing 
times. Yet we know that by improving 
educational environments, we create 

improved educational outcomes.
Sagus is championing this effort. We 

have found many public and private 
partners along the way who share our 
vision. What follows is our story, and the 
results of our journey thus far.

Inadequate educational funding, gov-
ernment bureaucracy, unions, failure to 
keep up with the fast pace of changing 

societal norms, lack of parent engage-
ment — all have all been cited as causes 
for the breakdown in our educational 
system. Educators have tweaked many 
elements to try to “fi x the system.” As a 
private partner to education, Sagus has 
considered what we can do to have a 
positive impact on America’s education 
system. Sagus has been a supplier of 

✯



www.seenmagazine.us                  SouthEast Education Network  WINTER 2010  27

www.smartdesks.com

The new thinking in education is reflected in our new  
computer furniture for classrooms and media centers. 

Let us get your thinking about the activities, 
methods and technology you want to 
use. Get started now, on line.  Explore the 
products and their purposes.  Request a 
complimentary floor plan for your space.  
Collaborate with us and realize your vision.  

MacTable™ for iMac® classrooms

Quark™ Mobile Laptop 

Tables and Qstar™ Mobile 

Conference Tables

Collab™ Conference Tables  

for collaborative teaching methods

Boomerang™  

Video Conference Tables  

for telepresence and  

distance learning

Pi™  

Collaboration Tables

Universal Design  

for flexible arrangement

800 770 7042©2010 CBT Supply, Inc. dba SMARTdesks.
MacTable™, Quark™, Qstar™, Collab™, Pi™, and Boomerang™ are  trademarks of CBT 

Supply, Inc. iMac® is a trademark of Apple Computer.  This advertisement is not an 

endorsement by Apple Computer.

educational furniture to kindergarten 
through 12th grade schools for over 
40 years. Until recent years, we consid-
ered our role as simply that of being a 
good supplier of furniture to schools 
— offering competitively priced, qual-
ity products, which are delivered on 
time. A couple of years ago, we broad-
ened our mission. We began to engage 
with educators to better understand 
their challenges and what they need 
to successfully educate in today’s 
changing world. We found a willing 
and eager partner as we entered these 
discussions. We found many educators 
who are passionate about teaching, 
yet frustrated with the lack of funding 
and the inability to provide the proper 
tools and environment for learning. 

On a personal level, I have been 
engaged in a number of turnaround 
companies. These are companies who 
had specifi c business units that had 
fallen behind in performance. Their 
quality had become inferior; their de-
liveries were not meeting customer 

expectations; profi ts were at unacceptable 
levels; and employee morale was in the 
pits. As I have engaged with the manage-
ment teams at these companies, one of 
the fi rst things that I have found to be 
important in turning around results is to 
change the environment in which the 
employees work — improve the lighting; 
replace carpet; paint the walls; replace 
or repair worn equipment; and give the 
employees the tools they need to perform 
their work. I have found that, without ex-
ception, when you make these changes, 
performance of the business improves 
in all measures of success — improved 
quality, deliveries, profi ts and morale. It 
only makes sense to me that if this works 
in our businesses, it should work in our 
schools. So, we set out to prove that 
theory.

Sagus began in our hometown of Chi-
cago, with a high-performing college prep 
high school and an inner city turn-around 
school, working with educators in design-
ing and developing a model classroom 
environment. We also found a partner will-

ing to donate technology that supple-
mented our furnishings. Upon comple-
tion, we were encouraged from the 
comments by the educator who enthu-
siastically said, “This changes the way I 
teach.” Further, we saw new excitement 
from the students and a renewed en-
gagement in the learning process. This 
encouraged us to expand our vision to 
remake not just single classrooms, but 
to transform a complete school.

We expanded our work to perform 
a complete transformation of an entire 
Middle School in South Carolina. Again, 
we found willing partners to donate ma-
terials, technology, shipping, installation 
labor, artwork design and painting. We 
found that the local faculty and adminis-
tration was willing to work alongside us, 
and took a sincere pride in renovating 
their school. Beyond the personal satis-
faction that we gained from this, we also 
received many new ideas that help us as 
a company in developing new products 

see ENHANCING page 28
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and in providing better service. 
We found renewed vigor and 
pride from our employees who 
were involved in the project.

We next met with the NBC 
Network as they were advancing 
their new television series called 
“School Pride.” The mission of the 
program is to demonstrate how 
community volunteers and private 
partners can come together to 
make a difference in education. 
Their stated belief is that “while 
transforming the school, the 
community restores its sense of 
value and school pride.” This fi t 
so closely with our own values 
and mission that we couldn’t 
wait to become involved. Thus far, 
we have been engaged in school 

Enhancing the American  
Education System
continued from page 27
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makeovers in Baton Rouge, Louisiana; Detroit, Michigan; 
Needles, California; and Los Angeles, California. Unlike 
in our earlier projects where we took the lead in the 
makeover, in these projects we were simply one of many 
partners focused on transforming the whole school envi-
ronment. Beyond the classroom, cafeterias, science labs 
and performing arts areas, “School Pride” develops health 
gardens, transforms the athletic fi elds, paints the exte-
rior of the school, and adds amazing artistic value to the 
school. They also bring in outstanding technology and 
are able to leverage a much broader supplier network 
and amass hundreds, sometimes thousands of volunteers. 
They have multiple crews that are remaking a different 
school each week. 

The advantages for companies in these public/pri-
vate partnerships is that it allows the private partners 
to experience fi rst-hand the magnitude of problems 
that schools face. Until you actually visit some of these 
schools and talk with the administrators, students, and 
faculty, you don’t really appreciate the seriousness of 
their challenges. It helps you as business owners/manag-
ers to develop products and services to help meet those 
needs. It also creates a level of pride within your com-
pany as your associates in the company see how they are 
impacting society. It also becomes motivational for you 
to share your experiences with other private partners to 
solicit their help.

What we have experienced in working with all of 
these different schools across the country is the im-
pact of pride: The pride that students have in their new 
environment and the pride that volunteers and busi-
nesses feel after participating in these projects. We have 
also seen the direct impact that improving the school 
environment has had on learning results. The fi rst NBC 
“School Pride” school was transformed about six months 
ago, and student test results there went up 115 points. 
This just confi rmed what we had experienced anecdot-
ally in our initial school makeovers. The South Carolina 
school we revitalized was taken off of probation for the 
fi rst time since the state began measuring and placing 
underperforming schools into this category. Then — Chi-
cago Public Schools CEO and now — U.S. Secretary of 
Education Arne Duncan said of our Chicago makeovers: 
“This collaboration is exactly the type of out of the box 
approach to improving education that we want.”

Of course, there are limits to how much private part-
ners can contribute to such projects. But it is my belief 
that these types of private/public partnership initia-
tives can make a huge difference in educational results. 
Communities and local governments need to lead the 
charge, but their efforts can be successfully augmented 
by private support. We hope to continue to be engaged 
with “School Pride” as well as with others who share our 
vision. Public/private partnerships, combined with com-
munity engagement, should be the new wave of coop-
eration to help reinvigorate our schools.

Darryl Rosser is president of Sagus International. For more infor-
mation visit www.sagusinternational.com.
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Literary magazines are a great way to 
give your school a boost! A magazine 
provides an outlet for the “writers” on 
campus, but it also does much, much 
more: 

•  Encourages a culture of creativity
•  Reinforces pride in a job well done
•  Furnishes a venue of expression 

outside of the classroom
•  Interests parents, friends, and ap-

plicants in the hearts and minds of 
the school

•  Builds a vital sense of community 

But most importantly, literary maga-
zines encourage and reward literacy — 
to the degree that “literary magazine” is 
a weak description for the publications 
popping up online. “Literacy magazine” 
is not only more accurate, it’s suited to 
the times.

In order to understand how literary 
magazines morph into literacy maga-
zines, step back into the early 20th cen-
tury. Traditionally, the literary magazine 
is an annual publication, perfect bound 
with a slim spine, and featuring poetry 
and short stories. With its roots reach-
ing back to the pamphleteering days of 
yore, the literary magazine has a serious, 
dignifi ed tone. The hallmarks of its de-
sign are formality and restraint, its con-
tent limited to the genres of poetry and 
fi ction, perhaps with a small section of 
book reviews clustered at the end.

The mid-century mimeo revolution 
encouraged the literary magazine to ven-
ture into new terrain. Publications began 
to experiment with form and style, often 
incorporating original art and photogra-
phy from any point on the creative spec-
trum. A couple decades later, the identity 

politics of postmodernism encouraged 
magazines to further test their boundar-
ies. At the end of the last century, expec-
tations of what constitutes “literature” 
seemed a little too tight. Why would a 
literary showcase be limited to poetry 
and fi ction? It’s like limiting an athletic 
program to football, basketball and 
baseball. Textual art forms expanded to 
include everything from dream journals 
to etymological excursions, often under 
the rubric of “nonfi ction,” which ranges 
among travelogues, epistles, diaries, 
“real” stories, and other declensions. 

The change is now complete: the 
“literary” magazine has been reinvented 
as a “literacy” magazine, and contribu-
tions are coming from all over campus. 

Refl ections from the philosophy depart-
ment, a plant census from the biology 
lab, chorographical notations, speeches, 
political tracts, and so on, mingle with 
poetry, fi ction and book reviews. Add 
artwork, musical scores and calculations 
from Math and Physics, and you end up 
with a “literacy” magazine in the broad-
est sense of the term: a vital document 
attesting to student learning, creativity 
and accomplishment.

The key to success is identifying kids 
with interests — cooking, philosophy, 
soccer, astronomy, music, geography, 
civil war history, and so on. Next, the 
“interest” has to fi nd its textual and/or 
visual form. A student, for example, who 
wants to major in counseling at college, 
may want to write an advice column. A 
design student may want to do a fashion 
report. Kids with strong mathematical 
skills might want to explore the meta-
phorical application of formulae to real-
life situations, substituting concepts for 
numbers. The kid who only thinks of 
being on the athletic fi eld can describe 
the play-by-play of a recent game. Song-
writers submit lyrics, linguists list amus-
ing idioms, and photographers offer up 
their latest pictures.

While the English department tradi-
tionally advises the literary magazine, 
networking across the curriculum has 
several advantages. Departments that 
usually keep to themselves suddenly 
have an outlet to display their wares. 
Kids who do not enjoy written expres-
sion can cultivate their literacy through 
a side-door — for example, a student 
who struggles with writing may have no 
problem at all authoring captions for a 

starting a literary magazine

BY DR. DAWN-MICHELLE BAUDE

Listen to the voices



www.seenmagazine.us                  SouthEast Education Network  WINTER 2010  31

Therapeutic Novels for AdolescentsTherapeutic Novels for Adolescents

www.wighitapress.com • 501-455-0905 • contact@wighitapress.netwww.wighitapress.com • 501-455-0905 • contact@wighitapress.net

Wighita Press is committed to publishing high quality

books that off er help to troubled children and

adolescents in a way that identifi es with

their situations.

The “I Only Said” series’ purpose is

to help the reader cope with their

problems and to avoid the extreme 

act of suicide. Therefore, these

stories place emphasis on

therapeutic interventions.

Jason & Nordic Publishers
814-696-2920  fax: 814-696-4250

www.jasonandnordic.com
turtlbks@jasonandnordic.com

For Children with 
Special Needs and 

Their Friends

• Easy-to-read

• Honestly talks
  about children
  with disabilities

• Warm, colorful 
   illustrations

• Simple,
  beautiful   
  stories
• Excellent for 
  classrooms

For children with disabilities Turtle Books 
present heroes who look like them, have 
problems like theirs and have similar 
doubts and feelings.

From Separated and Isolated
to Full Inclusion!

Turtle                  Books
Bridge                     the Gap

cartoon. If the school has a vibrant vi-
sual arts program, resources will be on 
hand to provide a counterpoint to the 
text and help with magazine design. 

The interdisciplinary collaboration 
inherent in “literacy” takes the pressure 
off kids who would like to participate 
in a school publication but who are 
put off by the idea of having to write 
poetry or a story. Teens in particular 
have a lot they want to express, but of-
ten lack the courage, know-how or the 
venue to make their creativity known. 
Literacy magazines give them an outlet 
to show others, as well as themselves, 
how well they communicate. Students 
who volunteer to edit the magazine 
learn valuable literary tools that will 
only continue to serve them both in 
college, and in the professional world. 
And everybody who participates gets 
a new item on their college resume, as 
well as bragging rights to a link.

At The Storm King School (SKS) 
where I am the founder and co-advisor, 

along with Helen “Steevie” Chinitz, 
Head of School, the decision was made 
to transform our annual print literary 
edition to a monthly digital literacy 
magazine that can be downloaded and 
printed by readers. Not only does the 
digital format reduce expenses, it also 
increases fl exibility. Costly color repro-
ductions, which print editors struggle 
to reduce, are featured in our online edi-
tion, along with various textual hybrids 
encouraged by the “literacy” format. 
“Polls” and “interviews” have emerged 
as a solid SKS favorite, along with book 
reviews and fi eld-trip reports. We also 
include a “First-Person Account” for non-
fi ction stories, as well as slots for poetry 
and short fi ction, among several other 
popular columns or blogs.

Students, in my experience, desper-
ately want “a voice.” Readers don’t have 
to search far to understand why we call 
our literacy magazine The Voice Month-
ly. It’s clearly a stellar way to hear what 
the students want to say.
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One of my best teachers was my 
worst nightmare, and I am still thank-
ing her to this day. As a second semester 
high school senior, I rightfully believed 
that I was entitled to early retirement. 
So, I enrolled in an elective course that 
I thought would be a sleepwalk, having 
been assured that it would be easier 
than any “academic” class. This is the 
class they used to call “Typing,” but is 
now known as “Keyboarding.” 

Swaggering into the room the fi rst 
day, I observed a little old lady with 
orange hair standing at the front of the 
classroom full of typewriters — to a 
cool teenager like me, every teacher 
was old. Thinking initially that the class 
was going to be piece of cake, I took my 
place behind one of the typewriters and 
noticed that its keys were all blank. Rais-
ing my hand, I asked the teacher if there 
was something wrong with my typewrit-
er because all of the keys were blank. 
Smiling, she said, “They are all blank.”

“You see,” the teacher would contin-
ue, “they are all blank because typists are 
not supposed to look at the keys — that 
would just slow you down.”  The teacher 
didn’t know that I really didn’t care if 
I was a slow typist or even a typist at 
all. Be that as it may, she proceeded to 
allay my fears because she said that by 
tomorrow, yes by tomorrow, we would 
all know where the letters and numbers 
were, and everything else, because we 
were going to have the keyboard, in the 
form of a template, memorized. She then 
distributed the template of the keyboard 
and said that we would not be able to 
type unless we had memorized the loca-
tion of each and every letter, number, 
and symbol. If we struggled with that, 

she said kindly, she would be happy to 
give us a couple of days to commit it to 
memory while we practiced and speed-
typed, “Now is the time for all good 
men to come to the aid of our country.” 
Needless to add, she had my attention. 

I was immediately slapped with the 
realization that this class was not only 
NOT going to be a piece of cake, but 
it would constitute cruel and unusual 
punishment, maybe even abuse. It was 
a cold Chicago day in January, and I was 
sweating. 

As it turned out, that course would 
mean the world to me. Bar none, it was 
the most practical course I have ever 
taken because it helped me to prepare 
innumerable papers, articles, reports, 
and research for years to come. Not only 
that, but she made a signifi cant impact 
on me personally. She motivated me, 
encouraged me, and challenged me to 
do my best. Why? She had my number 
and beat me at my own game. She pos-
sessed a quality that researches would 
say years later is an essential character-
istic of exemplary teachers — “withit-
ness” — the ability to be fi ne-tuned to 
all the nuances of effective classroom 
management, including the creation of a 
positive, nurturing learning atmosphere 
where teachers and students respect 
each other and where learning is related 
to the real world.

Her infl uence on me was incalcula-
ble, and that inspiration did not manifest 
itself on an ACT score, Comprehensive 
Examination, or any standard measure 
of achievement, yet without this class 
and especially without this teacher, 
things would have been a whole lot 
more diffi cult for me in years to come. 

A teacher’s nurturing encouragement 
cannot be measured on a test, yet the 
benefi ts can be life-long.

A special education teacher daily 
teaches children to spell, count, and 
decode words, as well as to refrain from 
spitting, hitting, kicking, or cursing at fel-
low students or teachers. She also man-
ages to help them learn to sing and per-
form at school events. She even helps to 
improve her students’ personal hygiene 
or change their clothes when they have 
accidents. If her students are physically 
disabled, she may have to help change 
diapers, even though that is not in her 
job description.

She teaches social skills and helps 
students to understand how they are 
perceived by others. She works frus-
tratingly hard at helping her students 
to do better, yet she understands they 
will struggle to learn even the most 
basic concepts. While her students’ 
gains might seem miniscule to others, 
they are huge for the students and their 
parents. This teacher knows that even 
though some of her students have defi -
cits in certain areas, they also have many 
strengths. She trusts that they can and 
will learn — and she tries to capitalize 
on their strengths. She believes that they 
will not only merely survive but thrive 
— perhaps just like Temple Grandin did, 
the autistic associate professor at Colo-
rado State University who holds a Ph.D. 
in animal science from the University of 
Illinois and has published fi ve books. 

A teacher’s belief that all students 
can, and will learn, cannot be measured 
on a test, yet it is well documented that 
teachers’ expectations affect how well 
students learn. 

teaching methods

BY SAMUEL J. SPITALLI

Good schools, good people
testing does not recognize



www.seenmagazine.us                  SouthEast Education Network  WINTER 2010  33

Nationally Accredited - North Carolina Department of Public Instruction and the National Council for Accreditation of Teacher Education (NCATE).

Preparing experienced teachers to serve as educational leaders

877-GWU-GRAD  www.gardner-webb.edu/gradschool

Programs Now 
Available Online!

Also available
on campus at several

North Carolina
locations.

M.A. Executive Leadership Studies
(add-on licensure available)

Ed. D. Degrees:
Curriculum and Instruction

Educational Leadership

 A band teacher teaches students 
how to read music, how to count, how 
to keep a beat, and how to master the 
basic skills of musical instruments. He 
teaches self-discipline and the impor-
tance of practice in improving one’s 
talents and skills. He teaches what it 
means to be a dependable member of 
a group, to make a commitment, and 
to follow through with it. He shows 
students what can happen when stu-
dents work together for the good of the 
group, which is always larger than the 
sum of its parts. At the very least, his 
students will learn leadership, patience, 
and dedication to a cause. They will 
have fun, learn to socialize, and learn 
to have poise and pride in their qual-
ity accomplishments. They will learn 
music and enjoy it for the rest of their 
lives, maybe even rely on it for a future 
occupation. This teacher’s students will 
win contests, perform in public, make 
recordings, and support their school’s 
programs. The students love it. The par-
ents are thankful. The teacher is making 
a signifi cant difference, and the com-

munity knows it. And the talent to make 
music is a tangible measure of success 
for millions to enjoy, often with envious 
thoughts of “I wish I could do that.”

The impact of a teacher inspiring a 
student cannot be measured on a test.

A school nurse treats over a hun-
dred students a day but hasn’t lost 
sight of the fact that she also makes a 
difference, one student at a time. She 
administers medication when required, 
takes students’ vitals, keeps in touch 
with parents, ensures that inoculations 
and physicals have been done, renders 
emergency care when needed, advises 
staff and parents on contagious illnesses, 
raises awareness on blood-borne patho-
gens, and continually reinforces the 
importance of hand washing. She cleans 
scrapes and cuts and tends to sprained 
fi ngers. She may have to catheterize 
some students everyday. She is a good 
listener and observer of student behav-
ior and knows how to make recommen-
dations and referrals to other health pro-
viders if needed. Her students tell her 
things they won’t tell anyone else, and 

she maintains their confi dence while 
responsibly serving their best interests 
and health needs.

She also guides students in their 
emotional growth and reinforces a posi-
tive self-image. She knows how to use a 
defi brillator and can be a life saver. She 
is a good person to have in the school, 
and her value is immeasurable by any 
standard.

Someone caring about your well-being 
can make a difference in the quality of 
your life, yet that difference is diffi cult to 
quantify. 

A teacher of gifted children teaches 
ethics, leadership, accountability, and re-
sponsibility — qualities we most admire, 
but not always observe, in elected of-
fi cials. They learn the art of compromise, 
negotiation and diplomacy. They will 
participate in mock proceedings, debate 
real-world issues for which there are no 
clear-cut answers, enjoy learning for its 
own sake, and become life-long learners. 
The teacher recognizes and understands 

see GOOD SCHOOLS page 34
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Good schools, good people
continued from page 33

her students as individuals. The teacher 
believes in each student’s potential. 
The teacher does not see a rebellious, 
awkward youth as much, perhaps, as a 
unique person who thinks outside the 
box and who has promise for the future. 
This student will return to school after 
graduating and thank this teacher for 
not giving up on him, for respecting him 
and for recognizing him as an individual, 
and having faith in his talent and drive 
to someday make something of himself. 
This teacher will be quietly embarrassed 
but eternally grateful that one of her 
former students believed that she made 
a difference. The teacher would think, 
“That’s why I got into teaching.”

A teacher’s belief in a student’s poten-
tial can be a source of internal inspira-
tion that may not manifest itself until 
long after the student has left her care 
and moved on — and that belief is an 
intangible that is not testable. 

A counselor accepts her responsibility 
for assisting in the intellectual, physical, 
and moral development of her students. 
She helps to identify her students’ per-
sonal needs and always works for what 
is best for the student. The counselor 
provides students with information that 
helps them to make important decisions 
and good choices. She will be attuned to 
what makes kids tick. She will be alert 
not only to their academic progress but 
also to signs of high-risk behavior, sub-
stance abuse, withdrawal, or depression. 
If her students become victimized by 
physical abuse, bullying or violence, she 
will use resources at her disposal to pro-
tect them, advocate for them, and give 
them personal skills to become resilient 
and strong. She will help her students 
and their parents understand test scores 
and all other measures of students’ aca-
demic progress. She will be responsive 
to parents’ requests for help in select-
ing a college or offer suggestions on 
changing self-destructive behavior. Her 
students’ parents know that she is do-

ing everything she can to help their 
child become well-adjusted, motivated, 
successful and happy. If the counselor 
is the one person with whom your son 
or daughter positively connects and 
perceives as an important adult, then 
she has made a lasting impact, and your 
child is a better person because of it. 

Helping students make appropriate 
life choices will affect them for the rest of 
their lives, yet those lessons do not come 
from a book and will not be learned and 
quickly forgotten after a test. 

A seventh grade social studies teacher 
knows the importance of ensuring that 
his students understand geography, can 
read a map, know north-south-east-west 
(not right/left), and fi gure out the best 
way to get from point A to point B with-
out using a GPS. 

At the same time, he also wants 
students to know that social studies is 
about civility, individual and community 
responsibility, democracy and the work-
ings of government, as well as ethics. 
For him, teaching social skills is a must, 
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for cooperation, collaboration, team-
work, networking, and the proper work 
ethic are essential workplace skills. This 
teacher knows that he must do his part 
to help students raise their test scores in 
social literacy, yet feels remiss if he did 
not get them ready for citizenship and 
capable of making a positive contribu-
tion to society, which, he believes, is re-
ally what education is all about.

Students’ learning and accepting re-
sponsibility for their actions cannot be 
tested, yet learning how to be account-
able may be the most valuable lesson 
they would learn. 

The police resource offi cer quietly 
quashes a plot by a disgruntled and 
disturbed youth with a hit list bent on 
killing classmates, teachers, and the prin-
cipal. The offi cer’s suspicions are alerted 
one day when he notices the student in 
a highly agitated and giddy emotional 
state while in the act of giving away 
expensive and coveted items to other 
students — CDs, DVDs, a pair of Air 
Jordans, a leather jacket, and cash. The 

cop knows that kids don’t do this un-
less something is up, and he realizes the 
student is saying his fi nal farewells. Along 
with the hit list, an investigation reveals 
that the student has amassed a weapons 
collection in his room, including an as-
sault rifl e, handguns, live ammunition, 
survival knives, credible bomb-making 
tutorials and the fl oor plan of the school. 
Because the offi cer follows his instincts, 
a tragedy is averted. 

Preserving a safe learning environ-
ment is fundamental to ensuring a posi-
tive climate in which students can learn. 
Without it, learning is virtually impos-
sible, yet a school’s safety and security 
initiatives will not be refl ected in high-
stakes testing results. 

The truth is that what really matters 
the most in education cannot be mea-
sured on tests, yet we have become a 
nation of myopic bean counters with a 
foolish obsession for testing children to 
death. Rather than tests being used as 
diagnostic instruments, just as they are in 
the medical fi eld, they are being abused 
as punitive tools against both students 

and teachers. It reduces education to 
what Dr. William Glasser refers to as the 
“learn it, or I’ll hurt you” approach to 
teaching and learning. 

When we judge teachers and schools 
solely on the basis of test scores, we 
fall into the morass of not being able to 
see the forest for the trees. If we fi xate 
only on test scores as a measure of a 
school’s quality, we ignore the big pic-
ture and the purpose of education. And 
we also ignore the many, many excep-
tional things that good teachers do in 
the classroom every day, such as inspire 
kids, care for them, make a difference in 
their lives, prepare them to become re-
sponsible citizens and adults, give them 
the courage, initiative, and resourceful-
ness they will need to lead satisfying 
and productive lives, give them the gift 
of a love of learning, and help them to 
see that education can change their 
lives. 

Professor Spitalli (spitalls@palmbeachstate.
edu) is a former high school English teacher 
and public school administrator.
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Technical colleges provide viable 
and diverse options for students to ob-
tain high quality educational training, a 
pathway for graduates right out of high 
school as well as underemployed and 
unemployed workers seeking retrain-
ing or a new career. Whether it’s a fi rst 
career, second or third, technical and 
community colleges provide lifelong 
learning.

For example, Gateway Technical Col-
lege provides a launching pad for many 
recent high school graduates seeking to 
enter their career quicker, more afford-
ably and in high-demand technical fi elds. 
And it doesn’t end there. Gateway, like 
many technical colleges, has hammered 
out transfer agreements with four-year 
colleges — 35 and counting — for pro-
gram graduates who want to continue 
their education. Many times these stu-
dents go directly to work after gradu-
ation and earn their bachelor’s degree 
because of the training and skills they’ve 
received at the technical or community 
college.

Today’s high school students must 
consider technical colleges as they 
work with their counselors and parents 
on their career development pathway. 
Many today are simply going to a four-
year college rather than working out 
that career pathway and determining 
the best match for their educational 
needs. In many ways, technical colleges 
can match today’s youth to their career 
goal through providing an expanding 
number of career opportunities.

A College of First Choice
Parents and counselors considering 

technical or community colleges as a 
career path for today’s youth should real-
ize the opportunities they offer students 
and determine that they can — and 
should — be the college of fi rst choice 
for many. An example are new high 
school graduates seeking career options 
upon graduation who believe a four-year 
college may be unable to meet their edu-
cational needs at that time. Needs that 
range from fl exible course scheduling, 
location to affordability or the type of 
career desired.

Technical and community colleges 
provide program offerings in high-
demand career areas. They provide stu-
dents with the pathway to enter their 
career fi eld in half the time. The educa-
tion, delivered by industry-savvy instruc-
tors using state-of-the-art equipment, is 
as high quality — and many times, more 
so — than four-year colleges. Students 
can enroll in programs like information 
technology, nursing, accounting, engi-
neering, graphic communications, me-
chanical design, fi re protection training, 
human services and many others to earn 
their degree. Then they can enter their 
career quickly, and in their skill set. They 
can then choose whether to continue to 
a bachelor’s degree.

Career and Technical Education (CTE) 
postsecondary schools also provide 
the opportunity for many to enter their 
career even more quickly through col-
leges forging partnerships with area high 
schools in areas of tech prep, Youth Op-
tions, apprenticeship and Project Lead 
the Way. These partnerships provide 
high-schoolers with the opportunity to 
enroll at the college and earn program 

credits and receive training before they 
graduate high school.

Many students at Gateway have ben-
efi ted from these relationships, allowing 
students who are as young as 19 to be-
gin their career — or to continue on to 
a four-year college through the transfer 
agreements and graduate as much as a 
year or more ahead of their peers.

High Demand Careers
Technical education provides students 

with career options in high-demand 
careers because of their direct connec-
tions to local workforce needs through 
advisory committees, partnerships 
with industry, job placement, employer 
satisfaction studies, connections with 
workforce development boards and ap-
prenticeship training.

Workforce data indicates a rise in the 
need for workers in middle skills jobs 
which will only increase as baby boom-
ers retire. Jobs in those careers are good-
paying, solid options for today’s students. 
And, training for them is offered at tech-
nical colleges such as Gateway. Technical 
colleges offer a key area for career devel-
opment.

At Gateway, our most recent gradu-
ate follow-up survey shows that nearly 
nine of every 10 graduates have secured 
employment within six months of gradu-
ation, six in 10 in their fi eld of training. 
Those numbers hold true for the entire 
Wisconsin Technical College System.

Career development seeps into all 
aspects of student life at technical col-
leges, including student groups. Student 

technical colleges

BY BRYAN ALBRECHT

Technical and community colleges provide 
the launching pad for student success

see TECHNICAL page 38



Kick Off the School Year With 

Fuel Up to Play 60!

New for the 2010-11 school year! Funding opportunities to help 

Fuel Up to Play 60 schools turn creative school wellness ideas 

into reality! Eligible schools can apply for up to $3,000 to help 

kickoff and sustain programs that increase awareness of and access 

to nutrient-rich foods and physical activity opportunities for students.

The funds can be used in a variety of ways to help increase healthy 

eating and physical activity among students, such as:

� Physical Activity and Foodservice Materials and Equipment

� Nutrition Education Materials

� Student and Staff Incentives

� Staff Development

� In-school Promotions

Applying is easy — but you’ll need a Fuel Up to Play 60 Program Advisor at your

school to get started. Maybe that could be YOU! As Program Advisor, you could

also qualify your school for more rewards and recognition throughout the year!

Sign up by logging in to your Dashboard (or join the program to get started) 

at FuelUptoPlay60.com.

©2010 National Dairy Council.® Fuel Up is a service mark of National Dairy Council.
©2010 NFL Properties LLC. All NFL-related trademarks are trademarks of the National Football League.

You Could Get Rewards

and Funding.

Learn more about Fuel Up to Play 60 funding opportunities 

and Program Advisor rewards at FuelUptoPlay60.com.

� Joined Fuel Up to Play 60.

� Identified a Program Advisor to lead the 

school’s efforts.

� Submitted (or are in the process of submitting) the 

Fuel Up to Play 60 School Wellness Investigation.

� Participate in the National School Lunch Program.

� Have support from the principal and other school wellness champions.

� Are ready to engage students to help plan and implement your wellness activities!

Check off the boxes below to see if your school is eligible to apply for funds.

Or go to FuelUptoPlay60.com to learn more.

Fuel Up to Play 60 is an in-school nutrition and physical activity program 
launched by National Dairy Council (NDC) and National Football League, 
in collaboration with United States Department of Agriculture (USDA). 
The program encourages youth to consume nutrient-rich foods (low-fat 
and fat-free dairy foods, fruits, vegetables and whole grains) and achieve 
at least 60 minutes of physical activity every day.
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Located at Johnston Community College, Smith  eld, NC
at Exit 95 on I-95 and Hwy. 70 Business.

www.johnstoncc.edu/nctruckdrivertraining.aspx

The North Carolina Truck Driver Training School
at Johnston Community College

800-691-2220

The North Carolina Truck
Driver Training School
has the distinction of
being the oldest and
most successful truck
driver training school
in the nation.

The North Carolina Truck Driver Training School at 
Johnston Community College, is certi  ed by the State 
of North Carolina Division of Motor Vehicles as a third 
party tester and is authorized to administer and score 
the Commercial Driver’s License Skills Test pursuant to 
provisions and authority of the Division.

Technical and community colleges
continued from page 36

groups provide students with leadership opportunities, in-
ternational exchange programs and student government ex-
periences. It allows students to peek into their future career, 
to network with students and businesses, and to train with 
career professionals as part of their student group, or engage 
in one of the many career-focused competitions.

Flexible, Aff ordable, Successful
Technical and community colleges offer sound educational 

options affordably and allow students to tailor their educa-
tion to fi t their life circumstances. Students can attend full-
time or part-time, in brick-and-mortar classrooms or through 
online courses. Small class sizes support individual success. 
Most faculty members reside in the local community and 
hold industry credentials in the area they teach. They provide 
students with training in real-world skills and link students to 
entry points into their career, which can include providing 
networking opportunities with working professionals, advice 
on their educational plan or simply benefi ting students with 
the industry savvy they’ve gained by years of working in their 
fi eld.

Technical colleges costs are less, compared to four-year 
colleges, when you consider straight tuition costs and the 

ability to graduate and begin earning a wage in your chosen ca-
reer fi eld in half the time. For instance, at Gateway, an in-state 
resident can earn a civil engineering technician associate de-
gree for $7,600, which includes all books. A comparable bach-
elor’s degree at a state public four-year college may cost up to 
$30,000 — and even higher for a private college.

Technical and community college graduates have the op-
portunity to enter the workforce after two years and pursuing 
their career. CTE postsecondary schools offer a wide array of 
options for students, including the possibility of advancing in 
their career fi eld and education, if they so choose.

In addition, those seeking to obtain a four-year degree 
through one of the many college transfer opportunities do 
so at a reduced fi nal cost, having gained the fi rst two years of 
their education at that reduced rate. It can sometimes be one-
fourth the amount as they transfer into a private college. Fi-
nally, an increasing number of students take general education 
credits at technical college — paying far less for those credits 
— and transfer them to their four-year college.

Tech Colleges Meet you Where You’re At
Technical colleges such as Gateway truly meet students 

wherever they are in life, or their educational pathway. They 
provide programs for straight-A, traditional students right out 
of high school seeking to streamline their educational career, 
to the mid-career factory worker looking to re-skill in their cur-
rent career or change careers. If students enroll in a communi-
ty or technical college, they have an opportunity to work with 
a diverse population, including students with doctoral degrees, 
college degrees and underprepared learners. 

 Many identify technical and community colleges with re-
training laid-off workers and this is certainly true, especially 
in these economic times — but they offer lifelong learning. 
These colleges also have a high rate of high school graduates 
enrolling right out of high school. Entry points for students 
are as many as are the services to meet their educational goals, 
including GED, entry-level employment credentials, diplomas, 
associate degrees and developmental skill acquisition for un-
derprepared learners, those learning English and those unable 
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to meet the admissions requirements of 
more restrictive college. If needed, stu-
dents can gain the foundational blocks 
they can then build upon to enter and 
then succeed in college.

Flexibility in Training, Variety of 
Off erings

There is nothing more important than 
increasing your knowledge and skills in 
a tight economy. Community and tech-
nical colleges are experiencing record 
increases in enrollment. For example, 
Gateway has seen a 23 percent increase 
in fulltime students over last year’s nine 
percent increase. Other colleges across 
the country are seeing increases of 20 to 
50 percent because students and adults 
need to get re-skilled for the workforce.

Community and technical colleges 
across the country analyze workforce 
data to determine the needs of the 
future workforce and develop new pro-
grams to fi ll the pipeline of workers.
These colleges work to diversify the 

type of training programs they offer. For 
example, Gateway has developed new 
programs in green technology, computer 
gaming technology and health care be-
cause there is a need in our community.

Another trend with community and 
technical colleges is an increase in the 
number of online courses offered. A 
recent survey by the National Research 
Center for CTE found that 47.5 percent 
of community colleges offered credit-
granting online occupational programs 
with at least 50 percent of course con-
tent online. At Gateway, online program-
ming is also up about 25 percent. We 
have added online programs in graphic 
communications, business, information 
technology and accounting. In order to 
keep students competitive in the job 
market, community and technical colleg-
es continuously change and adapt their 
programs, and program delivery, to meet 
the needs of students and stay innovative 
with their offerings. 

Technical and community colleges 

play a key role in the future of our 
economy and developing a pipeline of 
qualifi ed workers. They are affordable, 
but also offer diverse, expanding course 
offerings, providing students with fl ex-
ibility and skills for solid careers of 
today and tomorrow. They are a great 
launching pad for recent high school 
graduates looking for a career and yet 
undetermined on how much higher edu-
cation they want to undertake. Transfer 
agreements will provide them with the 
path to four-year colleges if they choose 
to do so.

CTE schools, like Gateway, give stu-
dents a great breadth of educational 
experiences, improving their job readi-
ness through general studies courses, 
adult basic education opportunities, and 
student activities and organizations. No 
matter their educational background 
or goals, technical colleges provide stu-
dents with the success for their future.

Bryan Albrecht is president, Gateway Technical 
College.
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How It All Began
Students at Johnson and Wales Univer-

sity, (JWU) Charlotte Campus are turn-
ing in food scraps to grow more food.

It all started two years ago with two 
recycled backing and pastry buckets in 
a culinary kitchen. JWU students were 
fascinated with the 
chef who was load-
ing smelly food scraps 
into his car and they 
wanted to know more. 
Those two buckets 
have turned into what 
JWU Chef Instructor 
Paul Malcolm calls the 
“bucket brigade.” 

“I was taking home 
buckets to teach my 
kids another angle 
about gardening, and 
establishing some 
green ethics at an early 
age,” says Chef Paul 
Malcolm. “The burning 
question is how much 
has this cost us, me 
the school? Not one 
cent! All of the buckets 
are 100 percent re-
cycled.” 

JWU is eliminating 
more than 340,000 
pounds of solid waste 
per academic year. This is calculated by 
multiplying 18 kitchens with two labs 
per day using two fi ve-gallon buckets 
(per kitchen) with a 135 day academic 
year. This does not account for special 
events and summer programming. 

Culinary student Julia Regner says the 

idea of composting and sustainable agri-
culture is very foreign to the majority of 
people. “Even just a couple of years ago, I 
tried to convince my parents to compost 
their kitchen scraps and I was met with 
disgruntle thoughts of trash building up 
in the yard, the smell and rodents,” she 

said. “Here at school, we are able to bring 
the reality of composting to life. There 
are signs instructing students what can 
and cannot be composted.” At the end of 
the day, the contents of the buckets are 
emptied into designated bins and the 
buckets are rinsed clean. This is the last 

of the compost that the students see. 
That is, until they enter the garden.

Now, step outside.
Composting just wasn’t enough. Be-

ing able to not only teach about sustain-
able agriculture, but also practice it, 
and harvest from it, is crucial for every 

student, as well as the community as a 
whole. 

“We are developing leaders at JWU, 
so our students need to realize that 
food does not come from the back of 
a truck,” said Chef Instructor Robert 
Brener. Brener, along with some students 

smart school

BY MELINDA LAW

These college students recycle
340,000 pounds of waste each year

Kelly Slade and Taylor Mayo planting butternut squash.
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You’ve laid the foundation for your students 

road to success, but now it’s time for us to 

lend a hand. Johnson & Wales University is 

dedicated to preparing students for personal 

and professional success after graduating 

college. JWU combines a traditional university 

education with a solid practical experience 

— empowering students to succeed in today’s 

dynamic world.

JWU offers degree programs in business, 

culinary arts, hospitality, technology and 

education. Johnson & Wales truly makes a 

difference in students lives thorough its unique 

education model, which includes the following:

Hands-on learning 

Faculty with industry experience 

Co-op and internship opportunities 

Industry partnerships

For more information visit www.jwu.edu

Providence • North Miami • Denver • Charlotte

Together We Can 
Make a Difference 
in a Student’s Life

B U S I N E S S          C U L I N A RY  A R T S          H O S P I TA L I T Y          T E C H N O LO G Y

from his New World Cuisine class, 
wanted to start a garden in order 
to teach the growing cycle and 
earth management, however; in 
urban Uptown Charlotte, dirt was 
limited. They got creative and 
built a garden, in a gravel parking 
lot, on the concrete slab of an old, 
demolished building, next to train 
tracks! 

There was no water source, 
so the green group established a 
sustainable rainwater collection 
system. First, they needed a struc-
ture to collect the rain. They con-
structed an outdoor classroom 
with a sloped roof, rain gutter and 
downspouts. They received 10, 
55-gallon plastic syrup barrels do-
nated from a local Pepsi distribu-
tor. The students were inspired 
by a few YouTube videos on the subject 
and developed a design of their own. 
Having fi ve barrels connected on both 
sides of the structure, they hold a total 
capacity of 550 gallons of rainwater to 
feed the garden. 

So, now they can collect the rain, but 
how do they keep the individual plants 
from drying out bucket by bucket? 
Another clever system: one bucket gets 
placed inside the other bucket, creating 
a water reservoir in the space between 
them. The upper bucket get holes 
drilled into the bottom for the plastic 
‘wicking’ cup, drainage holes, and the 
fi ll tube. The plastic cup is slit down 
the sides with a razor knife to allow 
water to slowly enter the cup and be 
absorbed by the soil. The end of the fi ll 
tube is cut on a bias allowing the water 
to fl ow consistently when fi lling the 
water reservoir. We also drill a hole into 
the side of the lower bucket, just below 
the upper bucket. This is so any excess 
water that may enter the planter will 
exit through the hole and not fl ood the 
planters that are growing Bok choy, red 
and golden beets, peas, lettuces, turnips, 
Jerusalem artichoke and more. 

The Coop
It takes a village to sustain the gar-

den. So, some JWU students formed 
the Coop, a student club that oversees 
everything that needs to be maintained, 
planted and constructed. Coop club 
member Julia said, “Just the other day 

my nutrition class came out to the gar-
den to harvest romaine lettuce for sand-
wiches. As we entered the garden, the 
magic of the buckets unfolded before the 

student’s eyes. They could see green leaf 
after green leaf literally growing out of 

see STUDENTS RECYCLE page 42
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All Cambridge College educator licensure programs are approved by the Massachusetts Department of Elementary 
and Secondary Education, which has reciprocal agreements with many states through the NASDTEC Compact. Students 
are responsible for being thoroughly informed about requirements in the state in which they seek a license  (credential, 
certifi cate). State regulations will impact degree program choice and route to licensure.

Center for Professional 
Advancement 

Th is year, make the most of your summer and advance your 
career by earning your master’s, cags or doctor of education 
degree. Contact us now to learn about Cambridge College’s 
Center for Professional Advancement.

Discover the diff erence
• choose in-demand programs designed 

to advance your career
• earn up to 15 credits during the summer 

in Boston, Massachusett s
• interact with teachers from other states
• receive ongoing support in professional seminars
• learn from nationally renowned teaching 

professionals

Contact us now!
www.cambridgecollege.edu/cpainfo5
800.877.4723

for working adults

Students recycle 340,000 pounds
continued from page 41

white fi ve-gallon buckets. The same buckets that held their 
food scraps, transformed into soil and now was growing their 
lettuce for lunch.” 

Coop president Kelly Slade said, “As up and coming chefs, 
it is important to have the passion and respect for food. Food 
that you grow yourself, you gain even greater passion and re-
spect for. When you taste the food that you’ve grown, it is so 
much more satisfying.”

Master Composter Certifi cation
With JWU’s success in composting in the classrooms and 

the overwhelming student response, we wanted to take the 
learning to a new level. We became interested in Mecklenburg 
County’s Master Composter certifi cation program. To learn 
more about composting and gardening, 18 faculty are encour-
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Counselor Education (EdS)

Educational Leadership (MA)

Educational Psychology (MA)

Gifted and Talented 
(Alternative MA, MA, EdS)

Health Studies (MA)

Interactive Technology (MS)

Library and Information Studies 
(Master’s)

Reading (MA in Secondary 
Education with P-12 Reading 

Specialist Certification)

Secondary Education Science (EdS)

Special Education 
(Alternative MA & MA – 

Collaborative Teacher Program 6-12)
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 DISCOVER 
A DEGREE OF 

FLEXIBILITY
Educators’ lives are hectic - we know because we’re 

educators, too.  That’s why our degree programs are 

delivered online, evenings, and weekends.  Contact 

us today to find the degree of flexibility that you’ve 

been seeking.

www.BamaByDistance.ua.edu/seen    
 1-800-467-0227

aged by the county to participate in hands-on learning at the 
Little Creek Community Garden on 18th Street, Saturdays, 8 
a.m. through noon until 2012. Their certifi cation consists of 40 
contact hours that includes refurbishing the Belmont garden 
and practicing sustainable gardening techniques. This commu-
nity based garden afforded us an incredible opportunity to de-
velop our composting skills in a practical setting, while at the 
same time bringing together a challenged community through 
gardening. Students, faculty and community neighbors tackled 
the job of clearing out trash, syringes and weeds. 

Chef Paul Malcolm said, “We now have students completing 
internships at the garden, working with community members 
to grow produce that provides nutritional sustenance, as well 
as local identity. Now we are working to develop an outdoor 
classroom that will provide a space that we can conduct cook-
ing classes using the bounty from the garden.” 

The Bees
The garden has added 60,000 new members! Recently, 

Cloister Honey of Charlotte installed a bee hive. Students are 
learning about the honey production process and the life 
cycle of the bee and the bee hive. The bees are pollinating 
the JWU plants and will provide fresh honey that will be used 
in the culinary labs. Slade says, “The Coop intends to sell the 
honey on campus for fundraising to help sustain the garden, 
but also use some in the labs.” 

Future
What the students are learning in the garden will eventually 

be embedded into a green academic curriculum. Studies will 
include sustainable agriculture, gardening in the piedmont, 
soil preparation and pest management. Over the winter, the 
Coop will design and construct a greenhouse that will extend 
the growing season, they will house worms for vermi-com-
posting and they will cultivate heirloom and endangered na-
tive species such as the white maypop passion fruit. Logs will 
be inoculated with mushrooms. There are plans for an out-
door kitchen that will include a brick fi re pit, bread oven, grill 
and smoker. All funds have been raised by the Coop, which 
recevently received a $500 grant from Keep NC Beautiful. 

Johnson and Wales University, founded in 1914, is a non-
profi t, private institution. A recognized leader in career educa-
tion, it offers accredited degrees in business, hospitality, culi-
nary arts, technology and education to more than 16,000 grad-
uate and undergraduate students, representing all 50 states 
and 98 counties. By integrating academics and professional 
skills, related work experiences, leadership opportunities and 
career services, JWU prepares driven students who are seek-
ing a competitive advantage in the global economy. Some 
80,000 alumni from 140 countries pursue careers around the 
world. The university is committed to urban revitalization and 
thoughtful historic renovation. Through active civic participa-
tion and unique learning opportunities, JWU improves the 
quality of life in its campus communities in Providence, R.I.; 
North Miami, Fla.; Denver, Colo.; and Charlotte, N.C.

Melinda Law is Communications and Media Relations Manager for John-
son and Wales.Contributors to this article include: Robert Brener, associ-
ate instructor; Kelly Slade and Julia Regner. For more information, visit 
www.jwu.edu
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During the Fall 2009 semester, Edin-
boro University of Pennsylvania debuted 
a new online graduate program in Art 
Education. The program has quickly be-
come an excellent example of how to 
develop a new online graduate program 
that meets student demand while ad-
dressing an institution’s strategic enroll-
ment planning initiatives.

Update on Edinboro University’s 
Online Program Development

Edinboro University entered the on-
line education market in the Fall of 2001 
with a 24-person cohort in the Special 
Education program. As of Fall 2010, Edin-
boro University’s online programs have 
grown signifi cantly, now enrolling over 
1,300 students (this Fall 2010 fi gure 
does not include campus-based enroll-
ment). 

In fact, online enrollment is up 22 
percent from the Fall 2009 record en-
rollment levels. This signifi cant enroll-
ment growth occurred simultaneously 
with a system-mandated online course 
platform change to Desire to Learn 
(D2L). This article briefl y outlines the 
strategic planning techniques that 
were used to develop a successful new 
graduate program while simultaneously 
converting the online learning platform 
and growing the Graduate School to, yet 
again, record enrollment levels. 

Development of the MA in Art
Education Online

History
Dr. Penny Orr, Graduate Program 

Head for the MA Art Education program, 
was hired to teach at Edinboro Univer-

sity in the Fall of 2008. During the sum-
mer of 2008, Dr. Orr sent an e-mail to 
Graduate Dean Scott Baldwin expressing 
her interest in developing an online Mas-
ter of Arts program in Art Education. He 
replied immediately with great enthusi-
asm. Over the 2008-2009 school year, Dr. 
Orr, in collaboration with Dr. Jay Hanes, 
developed the curriculum, while work-
ing to garner support from the Art De-
partment faculty, and then subsequently 
through the university’s curriculum 
committees. Once the necessary approv-
als were secured, advertising began in 
the spring and summer of 2009. 

One of the important components 
of this success story is the fact that Dr. 
Orr recognized, being an art educator 
herself, that many art teachers needed 
continuing education credits to maintain 
certifi cation. However, these individu-
als were usually busy with teaching and 
family responsibilities. The concept of 
offering a completely online masters 
program that offered six credits a se-
mester while only taking two years to 
complete, would fall within the scope of 
education that would fi t into a working 
professional’s schedule, while meeting a 
student’s continuing education needs. 

With the current economic climate, 
obtaining a teaching position in art 
education has become much more com-
petitive as K-12 school districts budgets 
have been cut. In order to obtain and 
maintain a teaching position as an art 
educator today, one needs a master’s de-
gree for the competitive edge. 

Faculty
The program was co-initiated by Dr. 

Jay Hanes, a tenured art education pro-

fessor at Edinboro with a specialty in 
social issues in art education and theory. 
Dr. Orr’s expertise in creating art with 
special needs students and curriculum 
development made for an effective part-
nership. The art education faculty has 
recently expanded to include full-time 
professor, Amanda Alexander, who holds 
a Ph.D. in art education and with experi-
ence in arts administration and interna-
tional service in the Peace Corps, as well 
as a part-time faculty member Dr. Ivy Ch-
evers, who holds a Ph.D. program in art 
education with a focus on the Caribbean 
culture and art traditions in that area.

Curriculum
Drs. Orr and Hanes, fully cognizant 

of the demands on today’s graduate 
student, created a curriculum that was 
accessible to professionals, relevant for 
working teachers, fl exible in structure, 
and rigorous in its content. The program 
was designed so students could fi nish 
the program in fi ve semesters taking six 
credits a semester. However, due to its 
fl exibility, students could choose to take 
three credits during their busy semesters 
and more credits during other semesters 
as their schedules permit.

The curriculum has three main foci: 
the art educator who wants to under-
stand their students better through 
insights into special needs students, de-
veloping Individualized curriculums, and 
examining the role of art in their stu-
dent’s lives. It also has an overall theme 
of developing art educators as leaders 
in their schools and as advocates for the 
arts in education. Graduate level educa-

online development

BY DR. ERINN LAKE

Edinboro University — A case study in
graduate online program development

see EDINBORO UNIVERSITY page 46
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continued from page 45

tion requires a student to understand 
and conduct research. The art education 
program requires students to engage 
in action research in art education as 
a way to move their careers forward 
through refl ective practice and possible 
publication.

The program is designed in such a 
way that students have the ability to im-
plement teaching strategies and projects 
immediately in their own classrooms or 
teaching environment. This provides the 
ability to evaluate what is effective and 
what is not effective in the real class-
room in real time. It was vitally impor-
tant to the faculty that this program be 
refl ective of real-world connections and 
applicable to the classroom along with 
teaching the theory behind these ap-
plications. The program was designed to 
put theory into practice in a real world 
context in the classroom.

Enrollment Trends
(Figure A) In the Fall of 2008, an on-

line Masters with a concentration in art 
education program 
did not exist. By 
Fall 2009, the initial 
cohort consisted 
of 19 students and 
now, in the Fall of 
2010, enrollment is 
nearly 60 students. 
Art education fac-
ulty attribute much 
of the enrollment 
growth to the cur-
riculum design and 
focus as well as 
through “word of 
mouth” testimony. 
Recruitment efforts 
from the School of 
Graduate Studies 
have been limited 
but effective. 

Academic Rigor and Quality
of Program

Geographic Distribution of Students
The MA in Art Education draws from 

a diverse pool. Currently there are stu-
dents from across the United States, 
Canada, and St. Lucia, West Indies. Re-

cruitment of potential students from 
Australia and South Korea is currently 
underway. The geographic distribution 
across the Commonwealth of Pennsylva-
nia appears in Figure B.

Providing Higher Education to
Students in Rural Areas

Another strength of the program is 
the diversity it brings to the classrooms. 
Often an art teacher in the 
K-12 system in the United 
States, or abroad, is the 
only art teacher within a 
given school. There might 
be only two or three art 
teachers within an entire 
district. This situation cre-
ates feelings of isolation 
and lack of opportunities 
for peer support, collabo-
ration and recognition. 
The beauty of this online 
program is that it does not 
matter where the art edu-
cator is employed, peer 
support is available, and classroom dif-
fi culties and triumphs can be shared and 
celebrated. Students have the ability to 

problem-solve 
by examining 
the literature 
and the fi eld at 
large. Having 
students from 
across the Unit-
ed States and 
other countries 
helps students 
to look at edu-
cation issues 
from different 
perspectives 
and promotes 
effective prob-
lem-solving.

Aff ordable 
Tuition Price

At Edinboro 
University, 

students receive a quality education at 
the fraction of the cost of private and 
even state-related institutions. In fact, 
Edinboro University’s tuition is the low-
est rate among all four-year colleges and 
universities in Pennsylvania. According 
to U.S. News and World Report, Edinboro 

ranks fourth in the north region among 
universities for students who graduated 
with the least amount of debt. This is 
particularly important to students that 
reside in extremely rural and distant 
locals such as Roullette, Pennsylvania as 
well as St. John’s, New Foundland, and 
Canada, who otherwise would not have 
access to such outstanding educational 
opportunities. This program becomes 

very cost effective when one considers 
the costs to travel to face-to-face pro-
grams from these remote locations.

 Student Satisfaction Rates
Initially online students might report 

anxiety about online learning because 
they are afraid that they will not receive 
the feedback and necessary help, that 
they will feel isolated, and that the learn-
ing will not be as detailed. To address 
these concerns, faculty and administra-
tion made sure that the program worked 
to develop community amongst the stu-
dents through group work, weekly live 
seminars, and additional social items, 
such as Facebook pages. Once the stu-
dents become part of this community, 
they support each other throughout the 
program and develop strong friendships. 
Faculty in the program take an inter-
est in the student’s lives, are accessible 
through SKYPE and e-mail on a 24-hour 
basis, and provide a great deal of one-
on-one help. Celebrations and setbacks 
occur and the students and faculty sup-
port each other through life events such 
as new babies, career challenges and the 
like.

Student Testimonials
The program has been well received 
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PROGRAMS FOR TEACHERS WANTING TO MOVE UP THE LADDER
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Master of Arts in Interdisciplinary Sciences – Teachers in Sciences
Master of Science in Geosciences – Teachers in Geosciences

PROGRAMS FOR TEACHERS WANTING TO MOVE 
INTO THE COMMUNITY COLLEGE SYSTEM
Master of Arts in Teaching – Community College Instruction
Master of Science in Workforce Educational Leadership
Doctorate of Philosophy in Community College Leadership

PROGRAMS FOR THOSE WANTING TO BE K–12 TEACHERS
Bachelor of Science in Elementary Education
Master of Arts in Teaching – Secondary

For more information on 
Mississippi State University’s 
distance learning programs, 

please contact Gail at 662.325.2677 
or e-mail gmiller@aoce.msstate.edu 

or visit our website at

www.distance.msstate.edu

WHAT DISTANCE LEARNING 
PROGRAM ARE YOU INTERESTED IN?

MSU is an equal opportunity employer. 

ACADEMIC OUTREACH
PROVIDING THE RESOURCES 
YOU NEED TO SUCCEED

by the students. The following are a few 
of the student comments.

 “The seminar is the element I found 
most benefi cial. Being 
able to have that ‘live’ 
contact with the profes-
sor and peers made the 
entire experience far bet-
ter that I originally antici-
pated.”

“I appreciated the way 
the professor differenti-
ated the instruction in 
line with what we were 
discussing in the class. 
She still promoted rigor 
and relevance while ac-
commodating the needs 
of individuals. This was 
my fi rst experience with 
an online course but it 
has exceeded my expec-
tations and been a most 
worthwhile and educational experi-
ence.”

“I was incredibly pleased with the 

course as a whole. This was for mul-
tiple reasons. I really thought that the 
seminars are a great idea and had a great 

format. Secondly, the class Web site is 
very easy to access and manage. The 
teachers are incredibly easy to get a hold 

FIGURE C: This chart refl ects the diversity of the program across North America.

of through Skype and e-mail. Lastly, the 
professors were fl exible and understand-
ing. They listened to the class concerns 

and took that into consideration 
for the class.”

Future of Online Education
Current enrollment in the MA 

with a concentration in Art Educa-
tion program is currently 54 stu-
dents. The short-term enrollment 
goal is to maintain a stable head-
count of 80 students and long-
term to pursue the development 
of a doctorate in Art Education.

Dr. Erinn Lake is the Associate Dean 
of the School of Graduate Studies and 
Research at Edinboro University of 
Pennsylvania, Edinboro, PA. 

Dr. James Bolton is an Associate 
Professor on assignment to the Provost 
at Edinboro University of Pennsylvania, 

Edinboro, PA.
For more information, visit www.online.

edinboro.edu or call toll-free 1-888-845-2890.
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A new master’s degree program at 
Vanderbilt University’s Peabody College 
of education and human development 
set some hearts racing when it was 
announced in February. The program 
essentially offered a master’s degree 

from one of the nation’s top education 
schools at no cost. In return, students 
accepted for the program would have to 
make a fi ve-year teaching commitment 
to Nashville’s public school system.

The program, Teaching and Learning 

in Urban Schools (TLUS), has deeper 
aspirations than graduating a few more 
teachers with master’s degrees. Its plan-
ners want to strengthen teaching in 
all Nashville middle schools (grades 
fi ve–eight) by better preparing teachers 

public/private partnerships

BY KURT BROBECK

Collaborative master’s degree program
Strengthening urban teaching at no cost to students
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for the particular challenges of urban 
education. Vanderbilt and Metropolitan 
Nashville Public Schools (MNPS) have 
collaborated to develop the curriculum, 
which is open to newly licensed col-
lege graduates, as well as experienced 
teachers. Coursework is spread over 
two years during which students also 
teach full-time in MNPS schools. After 
receiving their degrees, participants 
must teach an additional three years in 
Metro.

Camilla P. Benbow, dean of Peabody 
College, expects the program to accom-
plish three things. First and foremost, 
she says, it will strengthen teaching for 
Nashville middle school children in the 
critical areas of math, science and lit-
eracy. Each participant in the program 
must choose a concentration in one of 
these three areas. Benbow, a member 
of the National Science Board and a 
nationally recognized expert in talent 
identifi cation and development, says, 
“There is no success in life without suc-
cess in these subject areas.” 

Second, Benbow says the program 
should enroll “good teach teachers 
who want to become great teachers.” 
This means knowing their subjects, be-
ing able to tailor instruction to meet 
student needs, being able to measure 
learning appropriately, and having the 
ability to refl ect on and improve their 
own practice. 

The third outcome, Benbow hopes, 
will be a stronger partnership between 
Vanderbilt and Nashville’s public 
schools. “We believe we have much to 
offer in education expertise,” she says, 
“and we also think that MNPS has a lot 
to teach us about the challenges of ur-
ban education.”

“This program will serve multiple 
purposes,” MNPS Director of Schools 
Jesse Register said in February when 
the program was announced. “It will 
provide top training to our teachers, 
which will directly impact classroom 
instruction, and it will assist in our 
recruitment of the country’s most tal-
ented and promising young teachers.”

The admissions process for the fi rst 
cohort of students operated on an ac-
celerated timetable in order to launch 
in the summer, but initial results were 
promising. Vanderbilt fi elded hundreds 
of inquiries and reviewed more than 

200 applications from individuals in 23 
states. Sixteen were selected for admis-
sion after also being approved (and in 
some cases hired) by MNPS. Classes 
started in July.

Prior teaching experience among stu-
dents in TLUS varies from novice teach-
ers to those with more than a decade. 
Perhaps because of that, students in TLUS 
face differing kinds of challenges. LaToya 
Anderson was already a teacher in MNPS 
before beginning the program. However, 
she had spent the previous three years 
teaching kindergarten. “Most of my expe-
riences have been with young children, 
so the program presented the perfect 
opportunity for me to learn more about 
teaching adolescents,” said Anderson, who 
is now a literacy teacher at Nashville’s Lit-
ton Middle School. 

Despite the shift in student ages, Ander-
son is fi nding the transition manageable. 
“I am learning educational theory, cur-
rent research, and issues facing students, 
families, and teachers in urban schools, 

in particular. The great thing about the 
program is that nothing is taught in 
isolation; we are expected to go to our 
classrooms and implement best prac-
tices under guidance from our super-
visors and instructors. The real world 
application of learning is a challenge, 
but it makes the information real and 
meaningful for me.”

Justin Poythress, at Wright Middle 
School, graduated from Vanderbilt in 
2009 with a bachelor’s degree in el-
ementary education. He is excited about 
returning for a master’s degree. Now 
in his second year as a teacher, he has 
moved from teaching social studies in 
an affl uent suburban county to teach-
ing sixth grade mathematics in a school 
that includes about 60 percent minority 
students, many of whom are English lan-
guage learners. Poythress says he values 
the fact that several of his peers in the 
program also teach at Wright. “It’s better 

see MASTER’S DEGREE page 50
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than having each one of us at different schools. You feel close-
ness and understanding with the people you have class with, 
but you’re seeing them once a week for a couple hours. The 
people who are at the school I know a lot better because I 
see them every day. It’s good to know that others are going 
through the same process.”

Six faculty members within Peabody’s Department of 
Teaching and Learning are directly involved in the TLUS pro-
gram on a day-to-day basis. They teach seminars on urban edu-
cation as well as classes in the three concentrations. Three of 
them also act as onsite coaches in the schools. Senior faculty 
members at Peabody have been deeply involved in shaping 
the content of the curriculum.

Sharon Yates, who directs the program, is one of several 
faculty members who work hands-on with the TLUS students 
in their assigned schools. She spends four mornings each 
week observing and coaching in classroom settings. Yates 
says she is already seeing a broader impact on the teaching 
culture of the schools in which TLUS students are placed. 
“The principals have been wonderfully receptive and have 
welcomed us with open arms. In addition to doing the coach-
ing, we are also doing a great deal of professional develop-
ment,” she says. “I’ve done several sessions with the faculty at 
Wright, and Bailey [Middle School], and Litton. What we try 

to do is send the message that while we are there to work 
with our master’s program, we’re happy to provide resources 
to any teacher in that building to the extent we have the time 
to do so.”

Indeed, time can be the critical factor when you are jug-
gling a career as a full-time teacher with in-depth study in 
a rigorous master’s degree program. “If there’s one word I 
would use to encapsulate my life right now I would say busy,” 
says Poythress. “There are a lot of demands on my time, but 
that’s part of what I signed up for. It’s good to do it earlier in 
my life, and it’s manageable.”

For her part, LaToya Anderson is taking to heart the Pea-
body College belief that an effective teacher is always think-
ing about his or her practice. “The main change in my teach-
ing practice is that I am becoming more refl ective; I have to 
constantly self-assess and determine what is working, what is 
not working, and why. I am slowly becoming more willing to 
try approaches to instruction that are research driven. That is 
a big step for me — not to rely so heavily upon district cur-
riculum, but to be more willing to branch out and to incorpo-
rate other valuable approaches to instruction, as well.”

To learn more about the program, inquiries should be di-
rected to the Peabody Offi ce of Graduate Admissions at 615-
322-8410. Information can also be found on the Web at http://
peabody.vanderbilt.edu/mnps.xml.

Kurt Brobeck is director of communications for Vanderbilt University’s 
Peabody College.
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leadership

BY TIMOTHY SHIELDS, Ed.D.
and Mary Clisbee, Ed.D.

Leadership simulations
A practical approach to leadership, learning and teamwork

In 2007, Nova Southeastern Univer-
sity’s (NSU) Fischler School of Education 
and Human Services (FSEHS) in concert 
with TATA Interactive Systems of India 
and Topsim-Simulations of Germany, 
embarked on a multi-phasic, multi-year 
project to bring problem-based learning 
through simulated experiences, to stu-
dents. Designed for three distinct group-
ings, namely: undergraduate (B.S.), mas-
ter’s (M.S.), and doctoral groups (Ed.D.), 
the simulations merged both theoretical 
constructs with practical application in 
a shared learning environment. Each 
degree level carried a different theme, 
namely diversity at the undergradu-
ate level, ethical decision making 
at the masters level, and leader-
ship at the doctoral level. 

Nova Southeastern Uni-
versity’s Quality Enhance-
ment Plan (QEP), a develop-
mental response to recom-
mendations from the Southern 
Association of Schools and 
Colleges (SACS) visit, allowed 
NSU’s Fischler School to focus 
on the QEP goal of fostering 
increased dialogue and discus-
sion among faculty and students. The 
Leadership Simulation met this goal in 
addition to threefold objectives.:

1.  To present students with the op-
portunity to experience real world 
problems in a virtual setting.

2.  To accomplish learning outcomes 
of the Ed. D. program in the areas of 
leadership skills, critical thinking, 
problem solving, and communica-
tion.

3.  To provide participants and faculty 

with a new and innovative vehicle 
to increase academic dialogue and 
discussion. 

Implementation and
Training Details

A three phase process of training was 
employed following the various stages 
of development. First, potential faculty 
to teach the simulation had to be iden-
tifi ed and trained. All faculty who had 

taught the related leadership theory 
course were invited to participate in 
the beta test of the simulation, as a way 
to also familiarize these faculty with 
the simulation. Once the beta test was 
complete, the team asked the faculty 
who were interested in pursuing fur-
ther training to teach the simulation to 
identify themselves. We found that there 

were varying degrees of reluctance on 
the part of faculty to teach the simula-
tion for the following reasons:

•  Teaching the simulation required 
a skill set that was different than 
that needed to teach the leadership 
theory course; not only did the pro-
fessors need to have a solid back-
ground in leadership theory, they 
also had to be comfortable reading 
and interpreting functional diagrams 
and multivariate indexes.

•  It was a new, high profi le initiative 
and the faculty were concerned that 
if the technology failed, they would 
be seen as responsible for the initia-
tive failure.

•  The time sensitive, periodic 
data analysis phase of the simu-
lation cycle proved challenging 
and labor-intensive. 

Face-to-face training was held 
for full-time and adjunct faculty 

who were chosen to teach the 
simulation course. Adjunct 
faculty were fl own in from 
around the country to attend 
the training, and attendance 
was strong.
Second, the staff associated 

with recruiting, counseling, and ad-
vising students had to be trained. Since 
many staff in this category lived at a 
distance, this training was delivered via 
conference call.

Third, the student introduction train-
ing was developed. The faculty decided 
that one comprehensive introductory 
student training process would be used 
by all faculty. Materials were developed 
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and shared. After the fi rst semester, a vol-
unteer team of students worked with fac-
ulty in an advisory capacity to further im-
prove this student introduction training. 

Impact to the Institution
We believe that although simulation is 

being used frequently in other fi elds such 
as medicine and engineering as a way 
to link theory and practice and provide 
students the opportunity to engage in 
their practice in a risk-free environment, 
our simulation is one of the fi rst simula-
tion specifi cally targeting the practice 
of leadership. Furthermore, the FSEHS 
leadership simulation is delivered online, 
which is unique. As we have demonstrat-
ed, the simulation to other faculty and 
staff throughout NSU, other colleges and 
schools are beginning to look at ways to 
build simulations for their fi elds of study, 
based on our platform. Additionally, facul-
ty who have been involved with the proj-
ect have gone on to develop their own 
smaller course-embedded simulation-like 
experiences or “Digital Case Studies” to 
further the use of this technology and 

see LEADERSHIP SIMULATIONS page 54
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our curriculum.

Student Reception and Interaction 
Anecdotal, survey and focus group 

evaluation data was collected for each 
semester in which the simulation has 
been offered. The evaluation data re-
vealed that the students who were 
engaged in the simulation in the third 
through eighth semesters reported 
more positive feelings toward the ex-
perience than students the fi rst two 
semesters. The simulation deployment 
team attributed this to two causes:

a)  the requirement to take the simula-
tion class as a core class was added 
in after the fi rst and second group 
of simulation students entered 
the program. These students did 
not have knowledge of this as a 
requirement when they made the 
decision to enter the FSEHS Ed.D. 
program., and

b)  the professors teaching the simula-
tion became more profi cient over 
time, resulting in greater student 
satisfaction.

The intent of the project was to in-
crease academic dialog, and it is worth 
noting that faculty involved in the 

simulation course 
have expressed that 

in their personal experi-
ence, they spend twice as much 

time communicating directly with 
students in the simulation class as 
they had in prior classes they taught. 

Overall, students are extremely satis-
fi ed with the content and the experi-
ence of the simulation course. Group 
dynamics and student/professor interac-
tion are often identifi ed as strengths of 
the simulation course. The greatest not-
ed weaknesses are the amount of time 
that this course requires and the chal-
lenges posed by time-zone differences. 
These issues, though, tie to the intended 
goal of increasing academic dialog.

Continuous Improvement Based on 
User Feedback

A professional learning community of 
professors was quickly established upon 
the launch of the doctoral simulation in 
January of 2007. Professors reached out 
to one another informally to solve both 
technologic and pedagogical issues. 
Formal, ongoing training and a sharing 
of best teaching practices were insti-
tuted. To date, these sessions continue, 
with professors meeting regularly in 
an online classroom to share with one 
another the strategies they are using to 
teach the simulation course.

Overall Impact on Student
Learning

The doctoral simulation project was a 
success at the Fischler school for three 
reasons. First, it met the FSEHS QEP 
objective “to increase academic dia-
logue and discussion among faculty and 
students.” Second, it provided students 
an interesting, successful environment 

Leadership simulations
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within which to practice leadership. 
Third, it helped FSEHS to meet the learn-
ing objectives of the Ed.D. program in a 
new and creative manner.

Overall, this project represents the 
merging of various departments and 
expertise and allows students to lever-
age their interest in collaborative, online 
projects that have a theoretical founda-

tion as well as a practical application 
with a strong social and group dynamic. 
The project helped to forge strong ties 
and camaraderie among the partici-
pants: professor-to-student as well as 
student-to-student. Though this project 
may have a relationship to social media 
and to social networks, it contrasts their 
weak connections and affi nity group-

ings with strong groupings and class co-
hesion through shared experience and 
decision-making.

Timothy Shields, Ed.D., is Dean of E-Teaching/
Program Professor at Nova Southeastern 
University. Mary Clisbee Ed.D., is Director of 
Academic and Faculty Support/Program Profes-
sor at Nova Southeastern University. For more 
information, visit www.fi schlerschool.com.
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Master’s Cohort Model
The question was asked in a group of 

Hampton Roads area school superinten-
dents and brought only sighs of frustra-
tion and negative nods. The problem 
was one shared by many local school 
superintendents; a shrinking number 
of high quality candidates for critical 
school leadership posts. And it’s not just 
a problem in Hampton Roads, VA. In fact, 
a recent study sponsored by the North-
east Regional Elementary School Princi-
pals’ Council, found that 36 percent of 
principals in nine northeastern states 
plan to retire within the next fi ve years 
So the problem isn’t likely to disappear 
in the short term future. 

The question led to a discussion of 
the growing shortage of high quality 
people interested and willing to accept 
the challenging task of leading educa-
tion at the building level. It’s a thank-
less job that brings pressure to meet 
accountability demands, high expecta-
tions from parents and the community, 
a changing student body demographic 
that requires instructional adjustments, 
and exhausted or stressed staff mem-
bers looking for assistance and support. 
It’s little wonder that there is a short-
age of people anxious to accept such 
a demanding job! Many of the superin-
tendents in the group, like their coun-
terparts in the northeastern study, could 
already forecast multiple administrative 
openings in their school divisions as a 
core group of current school leaders 
prepared for retirement over the next 
few years. After several minutes of mad-
dening discussion, the group decided to 
stop complaining and seek solutions. 

The Idea
Discussion in the group eventually 

led to considerations to “grow your 
own” school leaders from within each 
school division. Superintendents felt 
that they had many excellent potential 
school leaders already employed, but 
they were simply inexperienced, or un-
prepared for the new roles. William and 
Mary faculty members in the group sug-
gested a means to prepare these future 
leaders for the school-based openings 
just ahead on the horizon. 

They outlined a proposal to provide 
graduate classes in a user-friendly en-
vironment tailored to prepare current 
teachers for positions of building level 
leadership. Required courses would be 
provided in a compacted timeframe for 
graduate study that met all state require-
ments for administrative licensure while 
allowing participants to maintain their 
current teaching posts. The goal was to 
establish a ready pipeline of quality can-
didates for upcoming administrative va-
cancies. Thus began the Master’s Cohort 
Program at William and Mary. 

Program Description
The Cohort Program provides Vir-

ginia administrative licensure and a 
Master’s Degree to part-time students 
in only two years. It is a 36-hour gradu-
ate level program that culminates with 
a supervised internship experience in 
an authentic K-12 setting. Students take 
two courses each semester and summer. 
Courses meet in “back-to-back” formats 
on a single weekday to minimize trips 
to the campus. Weekend class sessions 
are also used to reduce the number of 

weeknight class meetings that might in-
terfere with school-related activities and 
programs. The courses are taught by reg-
ular or clinical William and Mary faculty 
and provide the same curriculum and 
quality found in any William and Mary 
program. The Cohort moves through a 
pre-determined order of courses during 
their two years of study. They are reg-
istered as a group and take classes to-
gether throughout the program. In most 
cases, only cohort members are assigned 
to each class.

Student Selection
Potential students for the Cohort are 

identifi ed by each local superintendent 
through their own internal selection 
process. This allows superintendents to 
encourage promising young potential 
leaders already on staff and teaching 
in their schools, to consider seeking 
administrative licensure. Many of the 
candidates that eventually enroll in the 
program say they had not thought about 
possible administrative careers but the 
gentle nudge of encouragement from 
the big boss motivated them to explore 
the possibility. Before submitting an 
application for admission, selected par-
ticipants from each division attend an 
information session (on released time 
provided by the division) to view an 
outline of the program and ask any ques-
tions before making a commitment. It’s 
the fi rst time the cohort meets together 
as a group and it’s always an energy-
fi lled session. William and Mary faculty 
meet the candidates, explain the cohort 
process and clarify the academic expec-
tations in the program. Previous cohort 
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‘Does anybody know where I can 
fi nd a good school principal?’
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graduates provide a panel presentation 
on the benefi ts, challenges, and their 
impressions of the cohort experience. 
After the information session, interested 
candidates may apply for acceptance to 
William and Mary through the regular 
admissions process. Once the group is 
admitted, a William and Mary faculty 
member is assigned as an adviser and 
main point of contact for the entire 
group. This adviser handles registration 
for the group and helps orient them to 
the program and their initial classes.

Benefi ts of the Model
The model has numerous positive as-

pects for students, William and Mary, and 
local school divisions: 

Cohort students save money. As part 
of the cohort agreement, William and 
Mary provides a 33 percent discount on 
tuition to all cohort members. The local 
school division pays 33 percent of the 
tuition costs and the students pay the 
other 33 percent. So, cohort students 

earn their Master’s degree and adminis-
trative licensure at one-third the cost of 
a regular program!

Superintendents keep promising lead-
ers. Local school divisions require co-
hort members to commit to remaining 
in their current school division for three 
or more years after earning the degree. 
That commitment more than justifi es 
the tuition support by the school divi-
sion since it reduces the possibility that 
a promising young leader would bolt 
for”greener pastures” in a neighboring 
division. It also insures high quality, in-
house candidates for future administra-
tive openings.

William and Mary maintains a high 
quality enrollment in graduate level pro-
grams, providing faculty members with 
teaching and research opportunities as 
well as maintaining solid relationships 
with local K-12 school divisions. The 
reduced tuition is partially offset by 
designating one school division as the 
fi scal agent for billing and processing all 

cohort members. The single billing point 
simplifi es the payment and registration 
process, saving staff time for William 
and Mary. The division that serves as the 
group fi scal agent handles collections 
from other participating divisions in the 
cohort program. Many allow the cohort 
participants to use payroll deductions to 
cover their own portion of the tuition 
costs.

The program is a richer experience 
for students and faculty. Students in the 
cohort teach in a variety of settings and 
bring different perspectives and dif-
ferent challenges into their classroom 
work. Teachers in the cohort could be 
working in the only middle school in a 
rural school division of less than 1500 
students or in an urban setting of 35,000 
plus students with multiple schools at 
all levels. That diversity allows them to 
explore classroom topics from multiple 
viewpoints, creating a richer learning ex-

see LEADERSHIP page 58
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perience and stronger preparation for their work as school leaders. 
 Students develop a support network of peers that continues long 

after graduation and into their work careers. Previous cohort mem-
bers continue to collaborate on shared problems and incidents even 
across school division lines. The sense of teamwork established dur-
ing the cohort lasts long after their cohort experience has ended.

There are quality candidates for administrative vacancies. Gradu-
ating members in the cohort typically move into an administrative 
post within two years of completing the program. In the most 
recent class of 15 graduating cohort members three have already 
moved into administrative roles for the current school year. The rest 
are targeted for vacancies anticipated in the next two years.

Next Steps
The tremendous success of the Master’s Cohort Model inspired 

the faculty at William and Mary to take the next step; a non-tradition-
al approach to earning the doctorate degree for K-12 leadership! 
This summer, William and Mary is preparing to welcome the fi rst 
cohort in the new Executive Ed.D. program. This graduate level pro-
gram builds on the concepts of the Masters Cohort program by of-
fering a doctorate degree in only two and one-half years. Students in 
the Executive Ed.D. move through the Program of Study as a cohort, 

with all classes offered in weekend and summer session for-
mats. Distance learning components will also add to the con-
venience of the program for admitted students. The Executive 
Ed.D. program is designed to meet the needs of working pro-
fessionals in the fi eld as it addresses another leadership gap; 
school superintendents and high level central offi ce posts in 
local school divisions or policy level posts in state/national 
organizations. For more information on the new Executive 
Ed.D. program, check out the website at: http://education.
wm.edu/academics/eppl/degrees/ga/exedd/index.php.

Conclusion
Superintendents in the Hampton Roads area continue to 

utilize the William and Mary Master’s Cohort program to pre-
pare their next generation of school leaders. The fi fth cohort 
group began their fi rst classes this Fall semester just as the 
fourth cohort group was enjoying their Celebratory Recep-
tion to recognize their successful completion of the program. 

The cohort partnership has led to other ideas for addition-
al collaborations including a series of “Superintendent Semi-
nars” on topics selected by local school division leaders and 
a workshop series on improving the math skills of middle 
school teachers. But, perhaps most importantly, the cohort 
program has allowed local school divisions to answer their 
original question, “Does anybody know where I can fi nd a 
good school principal?” with a resounding YES! There are can-
didates already prepared right in their own school divisions.

Steven R. Staples is with the School of Education faculty at The College 
of William and Mary. For more information, visit http://education.
wm.edu.
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Part of my job as the recently ap-
pointed chair of the Department of Edu-
cation at Christian Brothers University 
(CBU) in Memphis, TN, is to keep up 
with the trends of teacher education in 
the United States. What I have been read-
ing lately is somewhat disheartening. For 
example, a recent op-ed piece by Bill 
Maxwell (St. Petersburg Times) is titled, 
“Blaming the teachers continues.” In 
the editorial Maxwell says that teach-
ers have long been blamed for many of 
the failures of public schools, and the 
tendency to do so continues, even in the 
federal “Race to the Top” program today. 
As a former principal and district ad-
ministrator, I have hired, tutored, taught, 
and, yes, fi red teachers in the past. Lately, 
because of this negative focus, a ques-
tion has piqued my interest: why would 
someone want to pursue a career that is 
currently so fraught with negativity and, 
some would say, overzealous account-
ability?

I did not have to look far for an an-
swer to my inquiry. I only had to listen 
to the voices of the future teachers at 
my own institution to satisfy my curiosi-
ty and replace the negativity with praise 
for the future they have chosen. Chris-
tian Brothers University is a Lasallian 
institution. St. John Baptist de La Salle, 
the patron saint of teachers, began the 
Christian Brothers and founded the fi rst 
teachers’ college in France in 1687. He 
once wrote, “If you want the instruction 
you give to be effective in drawing those 
you are obliged to teach to the practice 
of good, you must practice these same 
truths. You must be so full of zeal that 
your students can share in the com-

munication of the same grace for doing 
good that is in you.” CBU’s mission con-
tinues this tradition with its emphasis 
on “excellence in teaching and individu-
alized attention to the whole person in 
a values-oriented, interfaith educational 
community. The university prepares 
students for professional careers and 
advanced study in the arts and sciences, 
engineering, business, and education, 
and for lives of moral responsibility and 
constructive community involvement.”

Following in the Lasallian tradition, 
the Department of Education at CBU 
offers undergraduate and graduate 
programs to prepare students for initial 
teaching licensure as well as advanced 
degrees, additional endorsements and 
educational leadership. The goal of the 
department is to prepare educators as 
servant-leaders who will contribute 
strongly to high-quality educational 
practice in their schools and communi-
ties. At the spiritual core of the depart-
ment is the Lasallian Association of New 
Catholic Educators (LANCE) program. 
LANCE is a two-year academic/service 
program fashioned after the lives of the 
Christian Brothers. LANCE participants 
serve the underprivileged and at-risk 
youth of Memphis through teaching in 
the Catholic Schools. The program em-
phasizes the following core values:

•  Educating the poor and under-
served through inspired and excel-
lent teaching;

•  Ensuring caring, individualized at-
tention to each student as a whole 
person;

•  Regarding teaching as a corporate 
and communal exercise; and

•  Contributing to the compassion and 
justice-seeking of each school in 
which one teaches.

At the foundation of the LANCE pro-
gram is what is known as the “Call to 
Service.” Participants join the program 
to dedicate two years of their lives to 
teaching and helping others. The cohort 
members live in groups of fi ve to seven 
men and women, sharing practical re-
sponsibilities, providing social support, 
and worshipping together in a setting 
that emphasizes stewardship for the stu-
dents they serve. 

Each member is employed full-time, 
on a reduced stipend, for two years in 
a school of the Diocese of Memphis. In 
addition, LANCE members complete a 
two-year program for a tuition–free grad-
uate degree and initial teaching license 
(MAT). The residential model begins dur-
ing the summer prior to the member’s 
fi rst school year, and runs continuously 
until the conclusion of the second year 
of teaching. In addition, LANCE mem-
bers participate in summer sessions and 
weekend retreats aimed at helping them 
grow in the context of Catholic teaching 
and in their own spiritual lives.

Founded in 2000 through a grant 
with the Alliance for Catholic Education 
(ACE) based at the University of Notre 
Dame, LANCE is a member of the Uni-
versity Consortium for Catholic Educa-
tion (UCCE). It began its fi rst cohort in 
2003 with a group of seven members 
and continues today with cohort eight 
— for a total of 41 alumni and current 
participants. The students come from all 
over the United States to participate in 
the program and many have remained 
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in Memphis to continue their teaching careers in Memphis 
public, charter and Catholic schools. Twenty- four of the 35 
alumni are still teaching today.

What distinguishes this group of beginning teachers is, 
fi rst, their academic preparedness before beginning the pro-
gram. LANCE members have undergraduate degrees from col-
leges and universities such as De Paul, Stanford, Loyola, Loyola 
Marymount, Notre Dame, Providence College, St. Mary’s of 
California, CBU, Rhodes College, and the University of Day-
ton. Second, the LANCE participants undergo a rigorous ap-
plication process. Third, they live in an intentional, Christian 
community where they worship together and collaborate 
both personally and professionally for two years. Finally, their 
teaching is closely monitored by a university supervisor and 
the director of LANCE who visit their classrooms three to fi ve 
times per semester and oversee their daily lesson plans and 
initial professional development. The LANCE member also has 
a school mentor and coach who assists them transition from 
a fl edgling to full-fl edged teacher. 

When I talk to these future teachers, it is blatantly apparent 
why the LANCE program is the heart and soul of our depart-
ment and university. The program epitomizes all that is best 
of the Lasallian tradition. When I need to be reassured that 
our future is bright, all I need do is listen to the testimonials 
of current and former LANCE teachers:

“I chose to participate in LANCE because I wished to 
continue the tradition of a Catholic Christian school that edu-
cated me. The idea of living in a community of teachers uni-
fi ed in mission is very appealing to me. Education is a group/
community effort, and LANCE allowed me to take part in that 
effort. I wanted to continue my formation as a Christian edu-
cator. “ — Thomas Klitz, Cohort 2 Alumnus

“Some people become teachers because they love the sub-

see LANCE PROGRAM page 62
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ject matter they teach. Others join the 
teaching profession because they love 
children and want to be a positive 
role model for young people. I joined 
LANCE for all these reasons. But most 
of all, I joined LANCE so that I could 
teach in the urban schools of Mem-
phis and, to quote Mohandas Gan-
dhi, ‘be the change I wish to see in the 
world.’” — Nicole Klitz, LANCE Direc-
tor and Cohort 3 Alumnus

“Becoming a teacher for me is really 
about a love of the material. I think 
that English and Literature are incred-
ibly valuable; at the same time, loving 
children and appreciating them in 
terms of their potential and promise 
brings me away from research or writ-
ing and into the classroom. I want 
to see these children succeed, and I 
can help them while being engaged 
in and celebrating something I really 
care about. Marrying the content with 
the pedagogical mission, all within 
the spirit and structure of the Lasal-

lian charism, has really made teaching 
in LANCE the perfect opportunity for 
me. LANCE celebrates and capitalizes 
on the promise and potential of young 
teachers.

“Just like we trust our young students 
to engage material, to take chances, 
and to explore something new, LANCE 
trusts young teachers the same way, and 
I think that the close, Lasallian commu-
nity is one which puts teaching at its 
forefront, and children as its mission. As 
much as I am growing in this program, 
I appreciate that, ultimately, LANCE is 
about students as much as it is about 
me.” — Andrew Moriarty, Cohort 8 mem-
ber

When I hear future and current teach-
ers speak like this, I hear the heart, and 
the soul, and the mind of the patron 
saint of teachers, and I, like he, can rest 
assured our children and the future of 
education are in good hands.

Dr. Potts is chair of the Department of Educa-
tion and assistant professor of Christian Broth-
ers University. For more information, visit 
www.cbu.edu/teach.



L I M E S T O N E   C O L L E G E    
EXTENDED CAMPUS

•  Accelerated Program
•  8-Week Internet Courses

•  4 - Week Classroom Courses
•  Affordable Tuition

•  Financial Aid
•  Transfer Credit

• Associate and Bachelor 
Degrees Available

Business Administration - 
(6 concentrations)

Computer Science - 
(8 concentrations)

Psychology
Criminal Justice

Human Resource Development
Liberal Studies

Elementary Education
Social Work

www.limestone.edu/ec
1-866-654-2223

AVAILABLE MAJORS:

EARN YOUR DEGREE ONLINE 
OR IN THE CLASSROOM

A Campus Without Boundaries

Main Campus, Gaffney, SC
Extended Campus Sites in SC:
Gaffney, Greer, Columbia, 
Charleston, Florence, Kingstree, 
Lowcountry, Aiken/ N Augusta 



64  WINTER 2010  SouthEast Education Network

(A version of this article fi rst appeared in 
Momentum, the offi cial journal of the National 
Catholic Educational Association.)

Teachers and administrators from 
around the country convened in a spe-
cial summer course at a Saint Joseph’s 
College computer lab in Standish, Maine 
this past July. Through the technology of 
the Internet and Google Earth, the class 
visited Saint Anne School in Santa Ana, 
California. One of the students in the 
class, Patty Abrahams, is a second grade 
teacher at Saint Anne School. Abrahams 
showed the graduate class in Maine her 
school and guided us around her neigh-
borhood and all of Orange County using 
GoogleEarth. Abrahams was the lead, her 
fellow students eagerly engaged in the 
learning, and the instructor remained 
the guide on the side. Dr. Tony Girlando, 
a Saint Joseph’s College business profes-
sor who sat in on the course, then guid-
ed us to his boyhood home of Rome. 
We discovered how to construct educa-
tional tours for our students and others 
using Google Earth.

Our fl ying around the world in less 
than a class period of time and learners 
creating educational adventures for oth-
ers is the essence of Web 2.0, the read/
write web. The web is no longer just a 
sit-and-get repository of information and 
products. Everyone is now able to create 
and publish on the web using Google 
Earth tours, blogs, wikis, Facebook, or 
hundreds of other Web 2.0 tools. 

Many of the students in your school 
and mine are creating and publishing 
on the web now. Educators need to 
safely harness their students’ creativity 
and guide it into productive learning. 
“In reality, we now have a Read/Refl ect/
Write/Participate Web, one that will 
continue to evolve and grow in ways not 
yet thought of, spurred by the efforts 
of creative teachers who recognize the 

potential to improve student learning” 
(Richardson, 2009, p. 137).

Teachers and administrators who 
are part of the online master’s degree 
program enrolled in the optional sum-
mer course at Saint Joseph’s College of 
Maine and explored the educational pos-
sibilities for blogs, GoogleEarth, Meebo, 
Moodle, podcasting, RSS feeds, Second 
Life, social networking, Twitter, VoiceTh-
read, wikis, and YouTube. 

The site www.youtube.com contains 
thousands of user-created videos and is 
very useful in this discussion. YouTube 
tutorials are a good source to guide the 
user through the basics of each of Web 
2.0 tools listed here. Videos like “Blogs in 
Plain English” or “Wikis in Plain English” 
created by www.commoncraft.com are 
particularly useful and available on You-
Tube. This is the very essence of Web 
2.0: The power of the read/write web is 
readily available with learning resource 
tools produced by users of the web to 
learn about the read/write web. 

The educators in this course could 
readily see practical uses in their 
schools for blogs, GoogleEarth, Moodle, 
podcasting, VoiceThread, and wikis. 
Some Web 2.0 tools did not immediately 
bring educational uses to mind. During 
the exploration of various “islands” on 
Second Life, a virtual little girl came up 
to us and cried “help me; help me” and 
then on another island a Trojan warrior 
attacked us. The entire class felt a sense 
of unease and scampered away from this 
Web 2.0 tool before we fully understood 
the educational benefi ts possible from 
this visually amazing 3-D virtual world. 
Social networking such as Facebook, 
instant networking like Twitter, and the 
“live” chatting of Meebo might certainly 
have educational uses in specifi c grades 
or educational settings as long as edu-
cators thoughtfully address the issues 
of student safety. I will briefl y describe 

each of the tools that the class members 
could envision using in their educa-
tional settings.

Blogs [short for web log or weblog] 
are online journals adaptable to many 
educational settings at any grade level. A 
principal, teacher, or even a student can 
create a blog and post thoughts, news, 
or items of interest. Others can com-
ment on these posts. This interaction be-
comes a discussion in a classroom, be-
tween a school and parents, or between 
schools within a diocese. Teachers can 
use blogs to connect classrooms across 
the country or around the world. Stu-
dents and teachers fi nd blogs relatively 
easy to create. Educators explore sites 
like www.blogger.com, and www.word-
press.com among many others and dis-
cover that blogs are often free. Teachers 
can explore how other classrooms are 
using blogs by using the search function 
on Wordpress and other blog sites.

Moodle is a free course management 
software tool. Technology administra-
tors can establish a Moodle for a class-
room or whole school with links, quiz-
zes, surveys, discussions, subject games, 
schedules, etc. Students can access 
Moodle together as a class, use it for ex-
tra practice, and allow students to forge 
ahead of their peers. Though Moodle 
is free, there may be hosting and other 
infrastructure costs.

Many students fi nd podcasting in-
spiring. Even most shy students enjoy 
communicating their experiences and 
activities to a wide audience using this 
Web 2.0 tool. Students can showcase 
their learning, writing, and verbal skills. 
They can create book talks, interviews, 
and class news in podcasting. The learn-
ers add background music using pro-
grams like GarageBand and Audacity to 
give these student-created broadcasts a 
professional feel. Teachers then upload 
podcasts to iTunes for others to enjoy.

technology in education

BY THOMAS HANCOCK

Web 2.0 in education
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My personal favorite Web 2.0 tool 
explored during this two-week summer 
course was VoiceThread. I found Voice-
Thread quick to learn and easy to use. 
VoiceThread is a series of pictures with 
commentary. Others can then add addi-
tional comments to each slide. Elemen-
tary students can do book talks, middle 
school students can make reports, high 
school students can show their latest 
mission trips using VoiceThread. Go to 
www.voicethread.com and click the 
Browse button. In the Search box put in 
“Flat Stanley Leaves” and then enjoy the 
show. As with all these Web 2.0 tools, 
you will fi nd many helpful tutorials 
available for VoiceThread.

A wiki is a collaborative website 
which can be edited by anyone granted 
access to it. Like most of the Web 2.0 
tools described here, teachers fi nd wikis 
relatively easy to set up and usually free. 
Group projects are ideal for wikis. Ev-
eryone knows of the most famous wiki: 
Wikipedia.org. We all have the power to 
add to or edit Wikipedia entries. Obvi-
ously this leads to concerns of reliability 
but this is not a worry in a closed wiki 

with a small group of students working 
on various aspects of a group project. 
Students may fi nd that the learning 
palette of a wiki can indeed add excite-
ment and extra creativity to their proj-
ects and educational activities.

An educator using any Web 2.0 tool 
must understand that it is just that, a 
tool, and not an end unto itself. Many 
students fi nd Web 2.0 tools exciting 
and may engage in the subject-matter 
learning to a greater depth because of 
that tool. The graduate students in the 
summer course at Saint Joseph’s College 
constantly challenged the educational 
use of each new tool. These teachers 
and administrators in this course de-
manded that any Web 2.0 tool actually 
enhance the learning and not just be a 
new toy to entertain. 

Will Richardson writes, “The world is 
changing around us, yet as a system, we 
have been very, very slow to react. Our 
students’ realities in terms of the way 
they communicate and learn are very 
different from our own” (2009, p. 5). 

Teachers follow standards and ob-
jectives and should not allow Web 2.0 

technologies to distract from the subject 
matter. Teachers should, however, ex-
plore the very best methods to engage 
their students in meeting those stan-
dards and objectives which may indeed 
include a Web 2.0 tool. A teacher might 
just fi nd that a classroom blog or a Voice-
Thread project accentuates the learning, 
inspires the students, and better meets 
the required standards and objectives.

Patty Abrahams of Saint Anna School 
notes, “I see Web 2.0 as a great helpful 
tool for the future of our classrooms. 
It allows for real time communication 
among teachers, students, parents, and 
administrators. It brings discussions 
alive in and out of the classroom.” Begin 
your Web 2.0 journey now by logging 
into GoogleEarth and visiting Saint Anne 
School in Santa Ana, California just like 
the students did last summer in Maine. 
You will be on your way to using the 
web in your classroom.

Thomas M. Hancock, Ed.D. is the director for 
the online graduate education programs at 
Saint Joseph’s College of Maine, which includes 
a master’s degree in teaching and learning and 
also a master’s degree in school leadership. 
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Education reform has been the sub-
ject of an unending debate within the 
academy and at various levels of gov-
ernment. For newcomers, the general 
premise is that education standards are 
low and the debate revolves around 
ways to raise them. “In the 1980s and 
early 1990s, several governors argued 
that they had to test all their students to 
raise school standards and improve their 
economies” (The Washington Post. Nov. 
14, 2006). In 2010, the debate is still as 
fi erce and unresolved as it was in the 
1980s, in spite of enormous investments 
that have been directed toward this 
problem at all levels. One problem that 
is undoubtedly on the rise and contrib-
uting to low standards is student apathy. 
Apathy is defi ned as “indifference,” or 
“lack of emotional connection.” This 
deadening of the senses toward aca-
demic achievement is rising on college 
campuses.

One might argue that it is the very 
effort to reinforce standardized tests that 
has inadvertently given birth to student 
apathy. It is ironic that “testing” rather 
than “learning” is driving the debate 
about education reform. The irony takes 
a more somber dimension with the real-
ization that most of the students reared 
on standardization are seeing their 
“learning” only as a function of “tests.” 
Perhaps a cursory attempt to trace the 
history of standardization will help shed 
light on the insurgence of this trenchant 
phenomenon of student apathy. How 
did we get here?

Dan Fletcher explains that, “in the 
Western World, examiners usually fa-
vored giving essays, a tradition stemming 

from the ancient Greeks’ affi nity for the 
Socratic Method. But as the Industrial 
Revolution (and the progressive move-
ment of the early 1800s followed) took 
school-age kids out of the farms and 
factories and put them behind desks, 
standardized examinations emerged as 
an easy way to test large numbers of 
students quickly” (Time. December 11, 
2009). It was a fl awed education system 
that was primarily anti-intellectual, as 
satirized by Charles Dickens in Hard 
Times. The fi ctional Gradgrind School 
symbolizes an industrial society that 
was ruled by numerical values, at the 
expense of imagination. Questions re-
quired precise answers, representing 
the genesis of Western standardized 
testing. 

Consequently, we inherited an educa-
tional practice that is innately counter-
intellectual. The dilemma, therefore, is 
obvious. While teachers ideally seek to 
assure that “learning” occurs, the larger 
economic “system” leads students to see 
the test as the thing they need in order 
to get ahead. Ken Robinson argues that 
this disjunction is the case because we 
are using a 19th century educational 
model that was driven by the “econom-
ic imperative” of the industrial revolu-
tion, based on the “intellectual culture 
of the enlightenment” (RSA Lecture. Feb. 
4, 2009). In its present, misaligned form, 
the model is inherently counter to the 
prevailing forces of our own age.

For the model to work, one may 
argue, it must be adapted to the new 
circumstances of globalization. The 
students we train in American universi-
ties will live, interact, collaborate and 

compete with graduates from Canadian, 
Chinese, Japanese, African and European 
universities in an increasingly global 
community. So, these students have to 
develop facility in cross-cultural and 
cross-disciplinary competencies. 

One is by no means making an argu-
ment to debunk testing. To the contrary, 
the discussion is only an attempt to 
recognize testing as an educational tool, 
and to explain that it need not become 
the goal of academic enterprise. Our 
over-dependence on standardization 
has led to unintended consequences, 
including student apathy. More testing 
has only prepared our students to be-
come test-taking drones, and, in effect, 
their understanding of what it means 
to be an intellectual, as well as the role 
that the university plays in that process, 
has been compromised. This seems to 
be a general trend. Even the Ivy League 
institutions are not immune to this ef-
fect of standardization as confi rmed by 
William Deresiewicz: “Not just the Ivy 
League and its peer institutions, but also 
the mechanisms that get you there in 
the fi rst place: the private and affl uent 
public ‘feeder’ schools, the ever-growing 
parastructure of tutors and test-prep 
courses and enrichment programs, the 
whole admission frenzy and everything 
that leads up to and away from it.” 
(www.theamericanscholar.org. June 1, 
2008.) Since students have been led to 
believe that various tests are the only 
measurements that enable them to prog-
ress towards the world of work, they see 
testing as a “touch stone” against which 
success is measured. 

As teachers, while it is not probable 

better learning

BY CHARLES A. TITA, Ph.D.

Student apathy on the rise
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to expect any drastic, revolutionary changes that would re-
place the current model of education, there are little steps 
that we can take to effectuate substantial outcomes. First, 
we have to recognize that our students are being trained for 
a market place that is increasingly global, and collaboration, 
not isolationism, will determine how well they succeed in 
their lives and careers. Most students do not see how the 
rising tides of globalization will affect them, until they are 
out of school. Cross cultural training for the students can be 
achieved through curriculums that include various learning 
collaborations.

The internet has made it possible to link classrooms across 
national divides. On my campus, many faculty colleagues have 
implemented teaching collaborations with other colleagues 
at universities abroad, and, in some cases, these collaborations 
include study-abroad arrangements. When the students return 
to campus, their views of the world are forever changed. They 
develop a new kind of respect for and admiration of other 
cultures. Cross cultural competence has become a broad area 
of study and aspects of it are discipline-specifi c, so there is 
something in it for every course. These kinds of collaboration 
and immersion defeat apathy. 

Another root cause of apathy is the fact that students are 

see STUDENT APATHY page 68
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Student apathy
continued from page 67

market place means that a factory in 
America is being guided by global 
economics, not national variables, and 
that explains why many factories have 
moved to China and Mexico in just the 
last decade. That explains, also, why 
Equatorial Guinea, a small African coun-
try in the Gulf of Guinea, has become a 
major producer of petroleum and now 
ranks ninth on the World Bank list of 
countries with the highest per capita 
incomes. 

Because we have created an educa-
tional culture that celebrates success on 
tests, as opposed to success in acquiring 
new knowledge, more and more stu-
dents are only interested in mindlessly 
cramming study materials in prepara-
tion for tests. In the middle of an excit-
ing, provocative discussion, students 
often want me to assure them that what 
we are studying will be on the test, and 
they typically request a study guide, 
too, before the test. Learning, not tests, 

should always be the end-goal.
Jay Mathews reminds us that learning 

typical consists of dialogue and inquiry, 
as demonstrated by Socrates who “test-
ed his students through conversations. 
Answers were not scored as right or 
wrong. They just led to more dialogue. 
Many intellectual elites in the fi fth and 
fourth centuries B.C. cared more about 
fi nding the path to higher knowledge 
than producing a correct response.” 
(Washington Post. Nov. 14, 2006.) Unfor-
tunately, this kind of learning has been 
eclipsed for many smart students by 
the anti intellectual ferment of our day, 
which is rooted in an ironic imperative 
of economic success. 

Our students must be led to the un-
derstanding that thinking passionately 
and critically about ideas is the pathway 
to intellectual growth. And here lies 
a fundamental stasis that riddles the 
debate on education reform. We want 
our students to be innovative and think 
outside of the box, but at the same time 
we box them into curriculums that do 
not allow pluralistic thinking. We do this 
through prescribed courses, standard 
pedagogies and standardized testing. 
These paradoxes only lead to increas-
ing student apathy. Although there 
have been efforts to implement cross-
disciplinary approaches, the fact is that 
courses are still ranked based on their 
economic values. The humanities are 
routinely at the bottom of the scale, and 
students see no use for general educa-
tion courses which, in their minds, bear 
no apparent relation to their disciplines. 

Therefore, standardization and testing 
are not synonymous. Testing is only one 
form of standardization. Curricular hi-
erarchy, where subjects and disciplines 
are ranked in order of “importance,” is 
another form. As Ken Robinson argues, 
subject and disciplinary hierarchies 
constitute another unintended con-
sequence of an educational model 
designed for another age. (RSA Lecture. 
Feb. 4, 2010.)

In our quest to prepare students 
who will be more competitive in the 
global market place, we seem to over-
emphasize the value of the sciences, 
and almost never talk about the humani-
ties on the same level, although music, 

constantly being bombarded with im-
ages and symbols that present them with 
a false sense of self and their place in the 
world. They are reminded that they are 
of the fi rst world and, therefore, better 
than others who are of the second world 
or the third world. These images of static 
hierarchies are antithetical to the no-
tions of collaboration and cross cultural 
competence as necessary attributes for 
success in a global society.

We have to help students overcome 
the decadent ideas of the past that are 
still deeply entrenched in our national 
consciousness. Understanding how 
globalization is incrementally trans-
forming the world through advances in 
transportation and telecommunication 
technologies will enable students to see 
the world as a dynamic community, not 
a static organism. The reality of a global 



www.seenmagazine.us                  SouthEast Education Network  WINTER 2010  69

for example, has, 
arguably, played 
just as signifi cant a 
role on the global 
scene as computer 
science. The mes-
sage for students, 
alas, is that there 
is no economic 
utility for these 
courses, which, 
by the way, we 
want them to take 
as part of their 
general education 
requirements. And 
we wonder why 
students are jaded. 

Charles A. Tita, Ph.D. 
is Associate Profes-
sor and Director of 
Distance Education at 
the University of North 
Carolina at Pembroke.
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An article in a previous issue asked 
the question, “Why postsecondary educa-
tion for young adults with intellectual 
disabilities?” The author, after presenting 
the issue, concluded with, “Why not?”

The question is a new one. In the 
past, students with intellectual disabili-
ties typically spent the majority of their 
high school years preparing for direct 
employment. But typical students have 
options other than employment and a 
college experience is more than just 

job preparation. Attending college is a 
maturing experience desired by many 
young adults, including those with intel-
lectual disabilities. 

Federal Support for
Postsecondary Transition

The article mentioned was timely, 
given the reauthorization of the Higher 
Education Act making Pell Grants and 
work study opportunities available 
to students in postsecondary transi-

tion program as of July 1, 2010. And, in 
early October of 2010, U.S. Secretary of 
Education Arne Duncan announced the 
award of $10.9 million for grants that 
create opportunities for students with 
intellectual disabilities to attend and be 
successful in higher education. 

“President Obama has set a goal for 
America to have the highest percent-
age of college graduates in the world 
by 2020,” Duncan said. “These new pro-
grams make an important contribution 

toward that goal by giving stu-
dents with intellectual disabili-
ties the opportunity to receive 
a quality postsecondary edu-
cation with the support they 
need to attend, complete and 
succeed in higher education.” 

Even before this initiative, 
several colleges and universi-
ties had already developed 
postsecondary transition 
programs. Clemson Univer-
sity offers one such program, 
the ClemsonLIFE (Learning is 
for Everyone) Postsecondary 
Transition program. Programs 
like ClemsonLIFE offer youth 
with intellectual disabilities an 
individualized program that 
provides instruction on em-
ployment skills, independent 
living skills, and social skills in 
a socially inclusive college set-
ting. (Note: An online database 
of available postsecondary tran-
sition programs can be found 
at www.thinkcollege.net.)

postsecondary education

Postsecondary transition programs
A win/win proposition for universities

see POSTSECONDARY page 72

BY SHARON SANDERS, Ph.D.
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Postsecondary
continued from page 71

All too often, initiatives termed win/
win aren’t really. However, universities 
with established postsecondary transi-
tion programs have found these pro-
grams do create a win/win situation. For 
example, early in the planning stages of 
ClemsonLIFE university administrators 
were unsure of the benefi ts. There were 
concerns about housing, safety, and the 
benefi ts of the program to the university 
as a whole. The ClemsonLIFE program 
is now in its fourth semester and has 
evolved into a very important Clemson 
campus experience with many benefi ts.

Provides Funding for
Graduate Students

The ClemsonLIFE program employs 
between 10 and 15 staff members each 
semester. The program covers the sal-
ary of the project director, but the other 
coordinators are all Clemson students, 
typically special education graduate 
students. The program provides salaries 
and tuition to support these students in 

completing their degree 
and assists these future 
leaders in developing 
leadership and manage-
rial skills. Other program 
staff members provide 
supervision in the resi-
dential areas and receive 
salaries and housing sup-
port.

Provides Research 
Opportunities

These programs pro-
vide many research op-
portunities to research 
institutions, such as 
Clemson University. Hav-
ing students on campus 
provides education fac-
ulty a way to examine 
instructional techniques, 
time management strate-
gies, and other practices that can benefi t 
the larger education community while, 
at the same time, improving the out-
comes for the students in the program. 
This is especially pertinent today be-

cause federal support ensures that more 
of these programs will be established. 
However, the fi eld is new and there is 
little in the literature base about effec-
tive strategies, especially those involving 
newer technological advances.
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Discover Pathway
The complete college experience  

for students with intellectual and 
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and a fulfilling career
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(310) 794-1235 or visit 
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Pathway
Building Paths to Bright Futures

Provides Field Experiences
on Campus

Education students strengthen their 
instructional and curriculum develop-
ment skills through serving as classroom 
instructors for the basic skills classes. 
They learn to differentiate instruction, 
develop appropriate lessons, and assess 
progress. Math education majors provide 
mathematics tutoring while other educa-
tion students assist with homework as-
signments, money management instruc-
tion and time management guidance. 

Provides Opportunities for Knowl-
edge Application and Practice

Obviously, a program focused on 
instruction provides opportunities for 
education students, but ClemsonLIFE 
involves all of the Clemson campus. 
Therapeutic recreation majors provide 
fi tness assessments and help with gym 
workouts. Food science majors provide 
nutrition classes and meet students in 
the apartments for healthy cooking 
classes. Students of all majors and levels 
serve as employment coaches, helping 
the students learn and master the tasks 
required at their employment intern-
ships, and provide time management 
assistance.

Provides Opportunities for
Collaboration Between Faculty 
Members

The initiatives above involve stu-
dents of all majors which also brings 
faculty members together for collabo-
rations. Currently, ClemsonLIFE staff 
members collaborate with faculty from 
Food Science on the nutrition and 
healthy cooking aspect, with faculty 
and graduate students from Therapeu-
tic Recreation on fi tness, and with 
Psychology on a new project utilizing 
driver simulators.

Same Conclusion as Before
Once more, we come to the conclu-

sion, “Why not?” but the voice is even 
stronger now. By providing university 
students a quality education with the 
ability to apply their expertise in an 
integrated and caring environment 
while at the same time preparing 
young adults with disabilities to live 
independently and achieve gainful em-
ployment, it is obvious that supporting 
these programs is a win/win proposi-
tion. The only question left at this point 
is, “So, why aren’t you?”

Sharon Sanders, Ph.D., is program manager, 
ClemsonLIFE. For information, visit www.
clemson.edu/culife.
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Under optimal conditions, getting 
an adolescent to do household chores 
can be . . . well, a chore. It may even be 
a responsibility many of us have come 
to avoid as much as our little darlings 
would like to avoid whatever job we 
assign to them. We know that having 
our children share in household tasks 
is a good idea, but does the game plan 
need to change if your child struggles 
with learning, psychological or atten-
tional challenges? If you are questioning 
whether the benefi t is worth the effort, 
read on. While the suggestions that fol-
low may be applied by anyone teaching 
any adolescent to do household tasks, 
they are particularly important for help-
ing adolescents struggling with more 
complex issues. Let’s work smart!

Show and Tell the Process
A direction to “sweep the garage” 

or “clean your room” is never enough. 
Teach each task step-by-step. Think out 
loud as you demonstrate so the process 
is clear. Explain what you are doing and 
why you are doing it while you are do-
ing it; do not assume your child already 
has that knowledge. Consider printing 
step instructions; make a mnemonic (like 
SMART) even supplement with “before 
and after” photos for comparison if that 
is helpful. The best way to teach the 
task depends upon the specifi c learning 
needs of the individual. While one may 
learn best by seeing the task modeled, 
another may benefi t much more from 
verbal rehearsal of the steps involved.

Motivate for Success
Motivation can be suppressed by a 

sense of impending failure: “I can’t do 
this.” “I don’t know how.” “It’s going to 
take me all day.” It is important to know 
your child’s abilities and make sure the 
task is appropriate. As you reinforce the 

value of the work to the family, guaran-
tee your guidance when needed to en-
sure success and effi ciency. Recognize 
initial effort and successive approxima-
tions on the road to mastery.

Allocate Time for Work
Consider being fl exible with task 

time to adapt to schedule changes or 
important events, but the general rule 
of “work before free time” should pre-
vail. Recognize that just because your 
child can tell time does not mean he 
has a notion of how long a given period 
of time is. Build time awareness by mak-
ing a game out of estimating the length 
of time for each task completed to ex-
pectations.

For example, each of you write down 
a time estimate; compare at task’s end 
to see who is closest to the actual esti-
mate. See who can come closest to tell-
ing when one minute, three minutes, or 
fi ve minutes has elapsed.

Reward Your 
Worker

Keep the 
experience posi-
tive, not punitive. 
Award points 
toward a reward 
when tasks are 
completed will-
ingly, promptly 
and correctly. 
Rewards should 
be tangible, e.g. 
extra computer 
time, allowance, 
etc. For adoles-
cents who have 
problems with 
sustained atten-
tion, distract-
ibility or impulse 

control consider chunking tasks and 
rewarding completion of each chunk 
to ensure successful completion. When 
consistently successful at that level, 
combine chunks into the complete task.

Teach New Tasks
As a task is mastered, introduce a 

new one. Switching tasks helps fi ght the 
tedium of always doing the same job; it 
adds variety and teaches new skill sets. 
As new skills are acquired, more com-
plex tasks are possible requiring more 
responsibility and bringing a greater 
sense of accomplishment and indepen-
dence.

Start Early
Very young children love to be help-

ers. The experience of doing chores 
helps to build skills of time manage-
ment, organization, prioritization, and 
problem-solving. It provides a context 
for developing a work ethic, self-disci-
pline, and a sense of community and 
shared responsibility — all components 

crucial to the develop-
ment of independent 
living skills. Because we 
are talking about some-
thing that is not only a 
skill set, but a mind set, 
we must be clear to our 
children early on that 
we value their participa-
tion in the work of the 
home.

M. Brad Sims, M.S., CCC-
SLP, is the Coordinator of 
Speech-Language Pathology 
at BrehmSchool. He brings 
six years of experience as 
a teacher of students with 
special needs and another 21 
years as a speech-language 
pathologist. 

motivation techniques

BY M. BRAD SIMS, M.S., CCC-SLP

Let’s work SMART
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There are times when each of us gets 
overwhelmed with our feelings, and as 
a result, we handle life situations less 
effectively. This can be particularly true 
when it comes to dealing with our own 
children. Because while we love them, 
they know all the right buttons to push 
to elicit emotional reactions from us. 
This issue is often pronounced within 
families where there are children with 
complex learning disabilities, ADHD is-
sues, or other language-based diffi culties. 
The complex learning issue can have a 
direct impact on all involved, especially 
when the child attempts to communi-
cate feelings. There are a number 
of things families can do to help 
facilitate and navigate those 
moments when feelings are 
intense.

When someone is 
experiencing strong 
feelings, their 
ability to com-
municate 
clearly is often 
reduced. We 
have all walked 
away from an argu-
ment and later thought, “I 
should have said … ” A child 
experiences the same thing, 
although that child’s ability 
to communicate feelings 
may be additionally impact-
ed by a learning issue. As a 
result, our kids may act out 
their frustration, anger, hurt, 
or pain by raising their 
voice, using inappropriate 
language, slamming doors, 

name-calling, or a variety of other ac-
tions. This type of venting tends to be 
nonproductive and, of course, escalates 
the situation. Parents can help their chil-
dren in these moments by redirecting 
them to use a specifi c communication 
model.

The use of the communication mod-
el: “I Feel…Because…I Want/Need…” 
can be particularly useful in providing 
a framework for both the child and the 
parent to follow. The process is simple 
but does a variety of sophisticated 
things to help kids and parents express 
their feelings. The model helps ground 

children temporarily or across 
a sequence of time. For 
example, “I am angry” is 
present tense, what I am 

feeling currently in the 
here and now. 

“Because 
she is 
talking 
about 
me 

behind 
my back” 

is past tense, 
identifying what has 

occurred previously 
that resulted in my 

current feelings. In the 
“Because” step, we look 
for communication to be 
specifi c to behaviors or 
circumstances. The child 
or parent should not use 
descriptive words such 
as; “He is being a butt” or 
“She was acting like a 

witch.” Rather, they should focus on the 
behaviors of the event.

The next step, “I want her to stop do-
ing that and need someone to sit down 
and help me talk to her,” is future tense 
and focuses the individual on what 
must happen to move toward resolving 
the problem. The use of this model can 
open up more effective communication 
and provide a tool for parents and kids 
to fall back on in the heat of the mo-
ment.

The fi rst step is to review the com-
munication model with your child 
when things are going well and talk 
about using it to be heard when feel-
ings are involved. As the parent, you 
need to utilize this communication pro-
cess and model its use for your child. 
Practice by incorporating it in everyday 
situations with your child. For example: 
“Lisa, I’m getting frustrated because I 
have asked you three times to pick up 
your clothes in your room and bring 
them downstairs. I need you to stop 
your texting and go and pick up your 
clothes.” By doing this consistently, you 
demonstrate how to effectively use the 
process, even when the issues are rou-
tine. When your child’s emotions begin 
to escalate, prompt them to use the 
model by simply stating, “You feel…”, 
allow them to fi ll in the blank, and 
then prompt with, “Because…” Finally, 
prompt your child with “You want or 
need…” You will be surprised how this 
helps to structure your child’s com-
munication and results in settling down 
the intensity of the feelings.

When your child uses the communi-
cation model, it’s important for you to 

communication model

BY DR. BRIAN BROWN

Dealing with intense feelings



www.seenmagazine.us                  SouthEast Education Network  WINTER 2010  77

paraphrase what you understood your 
child to have said. Paraphrasing is put-
ting into your own words the meaning 
of what another has communicated. 
An example of paraphrasing may be: 
“So what I hear you saying, Michael, is 
that you are angry because your brother 
always gets to do what he wants to do 
fi rst, and you want to have a chance to 
do something you want to do. Is that 
right?” Checking for accuracy in this 
way gives your child the opportunity 
to expand on his or her thoughts and 
feelings. It also allows your child to con-
fi rm that you understood. It can be very 
powerful for a child to know that they 
have been heard, and at times, this alone 
calms the intensity of the feelings in the 
moment.

While using the communication 
model takes some time and energy 
to master, the benefi ts received by all 
involved can be signifi cant. Using the 
model in isolated instances will not pro-
duce the desired results, but integrating 

its use into the way the 
family communicates can 
lead to some wonderful 
changes. Parents need to 
tell their kids that it is 
normal to get frustrated, 
angry, hurt, or sad in life. 
But being able to share 
those feelings in a way 
that allows others to un-
derstand them is an im-
portant step in becoming 
an adult and, ultimately, 
in getting one’s needs 
met. 

Dr. Brian is the Associate 
Director of Brehm School in 
Carbondale, Illinois. Dr. 
Brown has 22 years of experi-
ence working with students 
who have complex learning 
diffi culties and other co-
morbid related issues. Dr. 
Brown holds a Ph.D in Educational Psychology 

in Counseling, is a Licensed Social Worker, and 
holds a School Social Work Certifi cation. 
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The federal government has handed 
down an ultimatum: meet required 
performance indicators and graduation 
rates for special education students or 
face the consequences. 

It’s a pain school district administra-
tors are very familiar with — they feel 
it every day. When districts are not in 
compliance, it is top level administrators 
who are ultimately held accountable. 

How can district administrators 
ensure best practices are being imple-
mented at the school level? How can 
they guarantee student performance 
improvement and alignment with com-
pliance regulations? 

The challenge is meeting the needs at 
the federal, state, district, school, class-
room and student level — but simply 
meeting compliance requirements isn’t 
enough. Teachers can do everything 
required to be compliant and still not 
improve graduation rates or post-sec-
ondary outcomes for special education 
students. Compliance is the fi rst step, 
but it doesn’t guarantee success. 

Transition planning is more than a 
name for the age-old challenge of help-
ing special education students plan 
for life after K-12. Today, it is a federal 
requirement with performance metrics 
that elevate the issue from a special 
education challenge to one that schools, 
districts and states are now evaluated on 
and accountable for.  

Districts are charged with improving 
transition planning in their schools and, 

ultimately, improving overall student 
performance. But where do we start? 
How can districts engage teachers and 
deploy best practices in the classroom 
— all while documenting the process 
and remaining in compliance with fed-
eral requirements?

A New Initiative
Most administrators understand what 

is required for compliance, but obtain-
ing this compliance remains a challenge. 

Professional educators have seen 
many “initiatives” come and go. Many 
teachers already have an established 
way of creating individualized educa-
tion plans for students — with differ-
ing degrees of success — and 
yet another 
requirement 
that must 
be docu-
mented 
and mea-
sured can 
be met with 
some resis-
tance.

In the past, Individualized Education 
Plans (IEPs) and transition planning 
teams were two separate entities, not 
always working in tandem. Today, there 
is a new approach to the process. The 
most successful transition plans involve 
everyone in the process including IEP 
and transition planning teams, as well as 
the students themselves.  

Five Keys to Successful Transition 
Planning

The most successful transition plans 
have all the critical elements, includ-
ing education goals, independent liv-
ing goals, and a coordinated effort to 
achieve these goals. 

1: Student Involvement
Successful transition plans include a 

student’s preferences, interests, and per-
sonal needs. Research shows that when 
students are involved in their own tran-
sition planning process, they develop a 

critical sense of self-awareness 
that helps them under-

stand their 

individual needs. 
Getting students in-

volved in the process will 
bring forth their preferences 
and help them articulate what 
they want to achieve.  

2: Self-advocacy
When students become involved in 

the process and develop self-awareness, 
they are then able to understand the 
different components of their individual 
education plans. When they start to un-
derstand these components — and can 

student success

BY CARMEN CAVOLO

Special Ed transition planning:
Five keys to success
Best Practices to Guarantee Student Success and Federal Requirement Compliance
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• An accredited boarding school
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• Live-in mentorship support team
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Locations in Branson & Independence, MO

recognize their individual strengths 
and weaknesses — they are better 
positioned to self-advocate for their 
success. 

Students who can successfully self-
advocate can more effectively partici-
pate in their planning meetings, ulti-
mately adding value to the plan itself.

Historically, many guidance coun-
selors did not take an active role in 
the post-secondary goals of special 
education students because these stu-
dents were largely contained in special 
education programs. Today, special 
education is tracked and measured and 
school districts are responsible for the 
success of these students. The empha-
sis of the federal law on participation 
and progress in the general education 
program has raised the stakes for all 
involved in the education process for 
students with disabilities. 

Students must stand up for them-
selves and advocate for their own 
futures. They must approach their guid-
ance counselors and say, “I am going to 
college and I need your help to get me 
there!”

3: Goal Setting
Goal setting is what a student lends 

to the process for educational and 
employment goals and is critical to his 
overall success. 

Often, professionals set all of the 
goals and impose them on students 
without involving the student or 
asking for input. When students are 
involved in the process from the begin-
ning and able to articulate what they 
want to accomplish, they are more 
likely to stay committed to obtaining 
their goals. 

4: Self-monitoring
When students set their own goals 

and are in charge of monitoring their 
progress, they become accountable. 

For example, say a student sets the 
goal of becoming a teacher. His/her 
transition plan maps out what is need-
ed in order to accomplish this goal, 
including earning a four-year degree. 
In order to reach this goal, the student 
knows that it is critical to:

1)  meet with the guidance coun-
selor,

see SPECIAL ED page 80
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Cottey 
College, an 

independent, 
liberal arts and 

science college for women, is a 
place where women learn to be-
come leaders, find their voice, 
and are encouraged to succeed. 

Looking for intellectual 
engagement? Cottey’s low 
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Want to become a leader? 
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educational trip to a European 
city for every second-year stu-
dent over spring break. 
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mail, or visit us on the Web.

COLLEGE
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2)  create a plan to graduate from high 
school, and

3)  be accepted by a four-year college.

Transition plans provide students 
with a way to monitor themselves to 
ensure that they earn the credits they 
need in order to reach their individual 
education goals. Students who are in-
volved in the process from the begin-
ning are better positioned to ask for 
help along the way in order to achieve 
these goals.

5: Self-determination
All of these best practices ultimately 

lead to the concept of self-determina-
tion, the idea of determining what you 
will be, where you will go and why. 

The academic world has adopted the 
word “self-determination” to refer to stu-
dents becoming involved in their own 
post-secondary education and employ-
ment plans and ultimately, determining 
their own futures. 

The compliance elements of the 
recent legislation suggest this — the 
challenge is making it happen. Ulti-
mately, best practices — if they occur 
at the classroom level — will address 
a district’s compliance requirements. 
The key is to document the process and 

keep everyone on track. 

Conclusion
Remember: the fi ve best practices for 

successful transition planning are:
1: Student Involvement
2: Self-advocacy
3: Goal Setting
4: Self-monitoring
5: Self-determination

Student involvement is absolutely 
critical to success. Involve students in 
the process in a documented way to 
help them succeed, while at the same 
time ensuring that your district meets 
compliance requirements. 

Carmen Cavolo holds a master’s degree in 
science in education from Johns Hopkins Uni-
versity and has been working in the education 
software industry since 1997. 

About Excent®

Excent is a leading provider of innovative data 
solutions and dynamic youth programs that 
provide educators with the tools, resources 
and information they need to manage student 
performance and effectively teach and em-
power all children. To learn more, visit www.
excent.com. 
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Professional development needs to 
change. We know this. 

With the advent of the social web, 
learning is anytime, anywhere, net-
worked and collaborative. And learning 
in this way is already being done in large 
measure by our students, without us. 

While more national organiza-
tions are calling 

for the 

teaching of 21st century skills and the 
shift to a learning community frame-
work, few models exist for preparing 
educators to understand how to be a 
co-learner with their students in this 
fast-changing learning landscape.

So what needs to shift? What are the 
principled changes that need to occur? 
How will we prepare our teachers to 
produce deep, collaborative thinkers 
who understand how to leverage the 

transformational aspects of 
the web in safe and 

ethical ways? 
My partner at Powerful Learning 

Practice (plpnetwork.com), Will Rich-
ardson, is fond of saying, “You can’t 
workshop it.” And he is right. Traditional 
PD models of “sit and get” just will not 
work any longer. Providing the kind of 
job-embedded, team-based professional 
development that research suggests cre-
ates sustainable change, you must have 
strong leadership. That leadership must 
be distributed, collaborative and con-
nected.

In today’s world, school leaders 
need to understand and use a 

collaborative learning pro-
cess themselves fi rst, be-

fore expecting it of their 
teachers and students. 
This allows leaders 
to learn together, 
construct meaning 
together, and grow in 
expertise and under-

standing collabora-
tively and col-

lectively with 
each 

professional development

BY SHERYL NUSSBAUM-BEACH

Collaborative learning and
professional development
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 We know this.

Professional development 
for educators needs to change.

other and their staff. 
The 21st century leader also needs 

to provide opportunities for their staff 
to learn socially, thus encouraging 
those educators to refl ect deeply with 
other teachers from around the world. 
Through the development of personal 
learning networks (PLNs), teachers and 
leaders become learners who negotiate 
perceptions, values, information, and as-
sumptions together. The critical inquiry 
and the sharing of ideas learned in indi-
vidual PLNs provide the right environ-
ment for the development of a school-
wide professional learning community 
(PLC). The collective learning that grows 
out of those connected conversations 
enables students to benefi t. The sum be-
comes more powerful than its parts. 

This systemic approach of profession-
al development combines the strength, 
research and success around learning in 
networks, communities, and teams into 
a powerful, collaborative framework. In 
the spirit of using a common language 
and understanding, PLP has coined a 
new, more specifi c term for this process  
— Connected Learning Communities 
(CLC).

We see connected educators im-
mersed in communities where partici-
pants have a common purpose and are 
committed to growing together and 
improving over time. In time, connected 
educators will share ideas with and ask 
questions of each other and their global 
network. And from these conversations, 
we envision communities and collegial-
ity/camaraderie developing that have 
the potential to produce lasting, positive 
change.

So how do we create conditions that 
are conducive to learning in this way? 

We must allow teachers to be learn-
ers fi rst. Putting in place the kind of 
professional development that would 
energize his teachers was important 
to Larry Kahn, director of technology 
for the Kincaid School. The teachers 
wanted to connect and collaborate with 
other classes around the world. Enabling 
teachers to leverage these connections 
in their own learning was critical, said 
Kahn. He knew the more they “owned” 
the learning, the more likelihood they 
would challenge the notion of tradition-

al classrooms. 
In Kincaid’s case, Skype became the 

ticket to success, and teachers saw im-
mediate value in the ease of use both 
personally and professionally. The initial 
plan was to call one school on Earth 
Day. However, the one call turned into 
a school-wide initiative that went off 
without a hitch. Teachers felt empow-
ered by their work together and pushed 
themselves to take this further. The stu-
dents became the benefi ciaries as they 
connected with other schools world 
wide, sharing ideas and experiences.

For Jeffrey Mordan at The Philadel-
phia School, professional development 
has also taken on new meaning as his 
entire faculty is now sharing their scope 
and sequence, essential questions, and 
enduring understandings with each 
other on a school wiki. Re-imagining 
what a school can be is no longer sim-
ply a phrase, said one of his teachers, 
but a real possibility. The faculty works 
collaboratively online, learning from one 
another and gaining a full understanding 
of what it means to be an educator at 
The Philadelphia School. This immersion 
in online work means teachers are no 
longer isolated.

“For the fi rst time, transparency has 
become the norm,” said Mordan, “and in 
the end, it isn’t about technology; it is 
about collaborating in a new way.”

School communities that honor an 
individual’s need to play, learn, and grow 
will fi nd success in their professional 
development. The isolation one might 
have felt in years past has evaporated as 
teachers lean on each other for support, 
creating environments for learning and 
sharing. 

We learn to be connected learners by 
doing what connected learners do — 
co-constructing knowledge. And when 
these communities exist in comfortable, 
nontraditional places, we gain a collec-
tive of caring educators who “get it” and 
who understand the needs of the 21st 
century learner. 

Sheryl Nussbaum-Beach is a 20-year educator 
who has been a classroom teacher, technology 
coach, charter school principal, district admin-
istrator, university instructor and digital learn-
ing consultant. For more information, visit 
www.plpnetwork.com.
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After 18 months of planning and 
hard work the inaugural Military Career 
Pathways 101 (MCP 101) course came 
to fruition. Approximately 100 career 
specialists, guidance Ccounselors, and 
career and technology teachers from 
around South Carolina were immersed 
in learning how Army/military careers 
is a viable path that fi ts into nearly all of 
the national 16 career clusters. The for-
mal goal was to provide educators with 
a fi rsthand understanding of military re-
sources, career pathways and benefi ts.

Dr. Ray Davis, Director of Careers and 
Technology at the South Carolina De-
partment of Education, said he realized 
there was a gap in the information given 
to S.C. secondary students when discuss-
ing their future career paths. The military 
was seldom mentioned as an option for 
students and if mentioned, the informa-
tion was scarce, and leaving the military 
to be seen as a last resort. Davis said this 
was not only a disservice to the military, 
but to all students. Out of this, MCP 101 
was born. 

South Carolina schools start career 
planning in elementary school. Career 
clusters allow students to focus on the 
future by encouraging them to fi nd 
an area of concentration, then guiding 
them down the pathway to achieve their 
desired career. Because military careers 
fi t so well into the 16 clusters, this part-
nership between the military and South 
Carolina education is thought by offi cials 
to be ideal.

A nine member committee worked 
to develop the unique course which 
offered recertifi cation credits to partici-
pants. To receive Continuing Education 
Units, South Carolina Department of 
Education Credits, or Global Career De-
velopment Facilitator Credits, the MCP 
101 participants were required to par-
ticipate in all activities during the three 
day course held in Columbia, June 8-10. 
And, after the event, participants were 
required to design a project they could 

implement in their schools during the 
upcoming school year. To receive credit, 
project outlines were due to the South 
Carolina Department of Education July 
16 for review. 

Committee member, Ralph Lataille, 
of Battery Creek High School said, “It is 
not a question of support. Teachers, stu-
dents and parents support the military; 
however, they are unaware of the many 
different opportunities that the military 
can offer.” 

 “We’re all in this together,” said Davis. 
He emphasized the need to work to 
help Kindergarten through 12th grade 
students gain as much knowledge as 
possible to make informed decisions 
about their future.

“So many students are missing out,” 
said Capt. Patricia Williams, Colum-
bia Recruiting Company commander. 
“People are looking at the Army as a last 
resort instead of being considered right 
along with college.”

The three days were packed with 
evaluations, panels, collaborations, tours 
and group sessions. To begin the event, 
attendees took a survey to measure 
their knowledge and understanding of 
the military. They were surveyed again 
at the end of the three days to measure 
the changes. 

“The degree of change was amazing 
with a positive knowledge and beliefs 
increasing by as much as 67 percentage 
points,” said Martha Daniels, Columbia 
Recruiting Battalion’s Education Ser-
vices Specialist. 

After a video welcome by Maj. Gen. 
Donald Campbell and words from Co-
lumbia Battalion Commander, Lt. Col. 
Chuck White, participants were able to 
sound off about military recruiters and 
any successes and challenges dealing 
with the military within their school 
and/or district. Educators and Army 
recruiters then faced off to discuss suc-
cesses and challenges with the goal 
of improving relationships. Educators 

stressed that they did not think recruit-
ers appreciated their time constraints. 
The fi ve member recruiter panel em-
phasized their desire to have the Army 
receive the same consideration as col-
lege.

“A challenge for me,” said Dr. Kathleen 
Allen of Dorman High School, is I get ex-
tremely frustrated when recruiters walk 
in without an appointment and expect 
me to drop what I’m doing to provide 
students’ documents. And of course they 
need them NOW.” 

Some educators and Army recruiters 
nodded in agreement.

She said her success was “Military as 
Career,” a career preparation workshop 
which was created for Dorman High 
Schools students to follow a well-de-
fi ned pathway into military service. She 
created a military major within the ca-
reer clusters, which several participants 
agreed they had also done. Others gave 
accounts of their successes, such as 
ASVAB interpretations, special military 
career fairs, recruiters in mentorship 
programs, and recruiters as substitute 
teachers.

After telling their Army story, it was 
the recruiters’ turn to share their suc-
cesses and challenges dealing with 
schools and staff. 

“We have trouble getting access to 
students. We get stuck in a corner of 
the lunch room and can’t come from 
behind the table,” said Sgt. 1st Class 
Myron Adams, Pontiac Recruiting Sta-
tion. “Although we try to work with it, 
schools’ block scheduling can also be a 
challenge.”

Giving a success, Sgt. 1st Class Dan-
ielle Dubose, Sumter Recruiting Station 
said, “Being allowed to conduct COI 
(Centers of Infl uence) events during 
teacher in service days has worked very 
well in my schools.”

 It was a lively two-hour long ex-
change. Participants asked lots of ques-
tions of the recruiters. It helped to set a 

career paths

BY VERNETTA GARCIA

Military career pathways
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tone of openness for the other sessions. Many educators said 
in their evaluations that the recruiter panel was very enlight-
ening and informative. 

Educators had a full day to tour Fort Jackson with drill ser-
geant escorts. Many found their inner warrior on the Engage-
ment Skills Training EST 2000 weapon system. They watched 
demonstrations at the rappel tower, Team Development 
Course, Wheel Vehicle Mechanic School, and Postal School. 
Also, they had hands on computer training with the Armed 
Services Vocational Aptitude Battery (ASVAB), March2Success 
and Army Edspace Programs at the Education Center. The tour 
concluded with a panel of 10 Soldiers who covered 15 of the 
16 career clusters.

Educators were amazed that, while serving, Capt. David Del-
gado, Medical Command/Moncrief Army Community Hospital, 
had earned his Doctorate of Pharmacy by age 25. Cpl Susanne 
Adkins, 17th Military Police Detachment, served three tours in 
Iraq, and said, “Joining the Army was the best decision I ever 
made, if had to do all over again, I would.”

“The Soldiers’ Panel provided insight into their personal 
stories,” said Dorothya Nero, Mullins High School. “I enjoyed all 
portions of the tour.”

“It was eye opening to see a little of what a private actually 
goes through,” said Alvalene Gadsden Rogers of C.E. Murray 
High School. 

There were also numerous presenters and observers from 
around the United States in attendance. Two representatives 
from the Military Entrance Processing Command helped edu-
cators learn about the ASVAB during their time at the Educa-
tion Center. Col. Mike Johnson of Cadet Command spoke to all 
about ROTC and JROTC programs. The battalion Soldier and 
Family Advocate, Jean Blackwell, discussed the numerous pro-
grams available to support Soldiers and their families. Former 
Soldier, Mr. Brian Dunphy, vice president of investments for 
Wells Fargo showed the comparison of military pay to civilian 
pay. “Our Soldiers really do get paid well,” said Dunphy. 

Chief of the Offi ce of Vocational and Adult Education U.S. 
Department of Education, Scott Hess, was instrumental in the 
creation of the 16 career clusters. Hess chastised himself for 
not having the military at the table when developing the clus-
ters and emphasized how important it is to have the military 
at the table when discussing careers. The military offers so 
much. “Military must be mentioned along with colleges,” Hess 
said. “Colleges can not teach Army values.” Hess emphasized 
that his mission would be to implement a type of Military Ca-
reer Pathways 101 program in every state.

An observer, Dr. Harry Dryer, of the National Consortium for 
State Guidance Leadership said, “This is a great initiative, and 
it would be great if something like this could be taken nation-
wide.” 

As the conference came to close, participants broke out 
into smalls groups to begin processing what they had learned 
and how they could apply their new found knowledge. Ideas 
fl owed, such as special military career nights just for parents, 
organizing trips to local military installations, etc. 

“I had a great time at Military Career Pathways 101. I 
learned so much that will help me direct my students to a 
career that is best suited for each of them,” said Sara Orlowski, 
Career Specialist with Hartsville High School.

“Although my son is in the Army, I learned a lot,” said Jayne 
Suchy Coordinator of Guidance at Mullins High School, 

“There’s so much I didn’t know.”
White stressed what a great exchange of ideas had taken 

place in the three long days. “It really is a two way street and 
we must continue to work together. This was great, but next 
year we hope to make it bigger and better,” he said.

“Your efforts keep us Army Strong,” said Lt. Gen. Benjamin 
Freakley in his videotaped closing remarks thanking educa-
tors for their participation. “It is my hope that this pilot repre-
sents the beginning of learning communities across America 
committed to improving educational opportunities for Amer-
ica’s youth.”

Davis profusely thanked all who planned and organized the 
event. “I’m sincerely grateful that so many educators took the 
time to participate,” he said. “It also says a lot that our national 
folks are present and offered so much support.”

 “Putting this event together was very hard work, but well 
worth it when I see what a positive impression was made 
on our guests and how much appreciation was gained about 
Army careers,” said Daniels. 

The committee will meet once more this summer to re-
view the evaluations, plan the next steps, and meet with the 
recruiters from each branch of the military to review the 
South Carolina Recruitment Recommendations. This docu-
ment is an agreement between the high school administration 
and the recruiter assigned to that high school. It will defi ne 
the perimeters within which each party will operate in the 
coming school year. 

“This was so well received,” said Davis. Plans are already in 
the works for a similar event next year.
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Camp gives kids a world of good! 
This is a slogan often used by the Ameri-
can Camp Association (ACA). Most of 
us agree that “the camp experience” is 
universally recognized as important in 
a child’s overall development. Research 
by the ACA (2005) showed several desir-
able outcomes of the camp experience:

•  Positive identity: Self-esteem and 
Independence

•  Social skills: Leadership, Friendship 
Skills, Social Comfort and Peer Rela-
tionships

•  Physical and thinking skills: Adven-
ture and Exploration

•  Positive values and spirituality: 
Values and Decisions and 
Spirituality

Have you ever stopped to 
think, “If camp is so good for 
kids — how about those of us 
a little older?” All of us want to 
keep “the child in us alive and 
happy.”

There is no better place to 
nurture the child in us than at 
camp. Camps and Conference 
Centers are located where 
they are for a reason — they 
know the value of being in a 
desirable, quiet, secluded spot 
that evokes a sense of peace 
and calm. Most of us probably 
recall those happy feelings 
upon arrival at camp and the 
sense of knowing that “this 
place is special.”

“Our children are the fi rst 
generation to be raised with-
out meaningful contact with 

the natural world,” according to Rich-
ard Louv in his best-selling book: Last 
Child in the Woods. Each of us needs 
to do our part to see that everyone, 
especially our youth, experience the 
awe and amazement of nature. Experi-
ences at camp provide that direct link 
with nature. All of us can benefi t from 
taking risks that lead to increased self-
confi dence in the controlled setting of a 
camp. All of us long to unplug and allow 
our senses to be stimulated by nature, 
to breathe air refreshed by a pine forest 
and to experience the calm we feel be-
side a lake or a bubbling brook.

Each of us, young and older alike, 
can benefi t richly from choosing to 

do “things” in nature — at a camp or 
conference center. Do you realize that 
there are many camps within a short 
drive of where you live? Almost all of 
them are open in the “shoulder seasons” 
— spring and fall. Many, especially con-
ference centers, are open year-round. 
All have cabins or cottages, dining halls 
and places to meet that can get you and 
your group away from the hustle and 
bustle of your world.

Camps and conference centers 
are well suited to handle a variety of 
groups. Some can even provide pro-
gramming such as team building, nature 
walks, campfi res, and astronomy or 
canoeing. They routinely serve groups 

camp

BY LARRY HANCOCK

Camp —A good place ... for all of us
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Millstone 4-H Camp 
(www.millstone4hcamp.org)

Swannanoa 4-H Center 
(www.swan4h.com)

Sertoma 4-H Center 
(www.campsertoma.org) Betsy-Jeff Penn 4-H Center 

(www.bjpenn4h.org)

Eastern 4-H Center 
(www.eastern4hcenter.org)

such as corporate retreats, family reunions, wed-
dings, church outings, associations AND clubs 
events, fraternity AND sorority weekends and 
school groups. Many offer approved out-of-class-
room experiences in environmental education or 
the sciences.

Need to know where a camp is located in your 
area? Go to http://www.acacamps.org/. Click 
on the “Find a Camp” link. The link allows you to 
locate a camp by location (zip code), camp name 
or by state. Once you have chosen the camp you 
would like to use, just give them a call and tell 
them about your group and when you would like 
to come. Many have web links that allow you to 
fi ll out your groups request on-line. 

Need an added incentive to use a camp or 
conference center? You will fi nd most charge less 
that other places that your group has traditionally 
used. Even if it turns out to be a little more, you 
will see the value from the quality experience 
your group will have.

So, the next time a group you belong to is planning an 
event — think camps! You will discover that camp is “the 
real world” . . .  a very special place where you feel safe and 
included. You will return from your event refreshed, happier 

and glad that you went. And just maybe, the kid iN you will 
say “thank you!”

Larry Hancock is the Extension 4-H Specialist for North Carolina State 
University.
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What could be worth $4.35 billion 
dollars? 

According to President Obama, “Bet-
ter standards, better teaching, better 
schools and data-driven results. That’s 
what we will reward with our Race to 
the Top Fund.”

The $4.35 billion Race to the Top 
Fund that Congress has awarded to the 
US Department of Education under the 
2009 American Recovery and Reinvest-
ment Act, represents a major step in 
the government’s ongoing effort to fi x 
our schools. Arne Duncan, US Secretary 
of Education, echoed widespread con-
cerns about the state of public educa-
tion when he observed that “America 
urgently needs to elevate the quality 
of K-12 schooling and boost college 
graduation rates, not simply to propel 
the economic recovery but also because 
students need stronger skills to compete 
in a global economy.” 

American schools are in trouble. Ris-
ing dropout rates, school violence, and 
administrative mismanagement in many 
beleaguered school districts represent 
some of the issues that exacerbate the 
current educational dilemma; however, 
one of the most pressing challenges 
facing U.S. public schools is ineffective 
teaching. K-12 teachers must receive 
comprehensive, sustained, targeted, and 
accessible training if American schools 
are to survive and thrive in the 21st 
century. 

 What separates ineffective teach-
ers from those who make an indelible 
imprint on their students’ lives? What 
makes some of our former  teachers live 
vividly in our minds while we banish 

others to a distant planet fi lled with 
specters of weekly spelling tests, fi ve 
page book reports, middle school acne  
fl are-ups, and other amnesia-worthy as-
pects of our childhood?

Memorable teachers of every era 
exhibit several key traits, including 
tenacity, vision, a passion for teaching 
and learning, content mastery, relaxed 
and confi dent delivery, goal orientation, 
adaptability, and effective classroom 
management skills. While few would 
argue that these elements do not foster 
good teaching, some contend that great 
teachers are born with innate pedagogi-
cal abilities that enable them to become 
experts at their craft. But innate abilities 
aside, “skillful teachers are made, not 
born,” as Jon Saphier and Robert Gower 
assert in their book, The Skillful Teach-
er, a widely used and respected teacher 
training resource.

Skillful teachers learn to teach
In our increasingly technological and 

globalized world, demand for skillful 
teachers is fast outpacing supply. Cur-
rently, over 3.5 million K-12 teachers 
work in US schools, but with teacher 
retirement and attrition, The Bureau 
of Labor Statistics projects that by the 
year 2018, American schools will need 
almost one million new teachers. These 
educators have to be highly trained pro-
fessionals who can deliver educational 
services to culturally and academically 
diverse students, and enable them to 
function profi ciently in a global econ-
omy. 

What kind of training do 21st centu-
ry educators need  in order to produce 

students who exhibit new millennium 
skills — such as thinking outside the 
box, accessing, processing and evaluat-
ing new information, and engaging in 
effective cross-cultural communication? 
And what rubrics should teachers and 
administrators use to evaluate the effi -
cacy of a professional development pro-
gram? An effective professional develop-
ment program should provide or foster 
all of the following:

1.  A means of fulfi lling professional 
and personal goals, successfully, 
in a manner that promotes relax-
ation and freedom from stress, 
anxiety, worry and fear.

In the course of pursuing their career 
goals, teachers frequently experience 
burn-out, fear of losing their jobs, dissat-
isfaction with their working conditions 
and myriad career-related challenges. 
Add to this mix the additional, but 
necessary, time and energy commit-
ment that a professional development 
program demands. Recognizing the 
connection between the mind and per-
formance, such programs would do well 
to incorporate stress reduction courses 
into their curricula. A relaxed teacher, 
with a positive self image, is a more 
confi dent, approachable, and productive 
teacher.

2. A unifi ed and integrated teacher 
training and certifi cation curriculum.

The curriculum should be tailored to 
meet individual needs and interests, but 
at the same time, transmit sound, well-
established educational theories that en-
able teachers to develop professionalism 
in their fi eld. Studies show that newly 

professional development

BY SANDRA LEWIS

Crafting the 21st century teacher
through professional development
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hired, uncertifi ed teachers may not 
perform as well as other teachers. Stu-
dents taught by newly certifi ed teachers 
scored better on a state math achieve-
ment test than did students taught by 
new teachers who were not certifi ed 
(Darling-Hammond, 1999; Laczko-Kerr & Ber-
liner, 2002). Similarly, teachers with 
emergency teaching certifi cates 
did not perform as well as others 
(Fetler, 1999).Teacher certifi cation 
should guarantee acceptable 
levels of student performance, 
nationwide.

3. Expert guidance and
mentorship.

Learning from experts enhanc-
es the quality of teacher prepara-
tion. Professional development 
programs must be staffed by 
expert facilitators with a wealth 
of training and practical experi-
ence who are willing and ready 
to help participants achieve their 
personal and professional goals 
as enthusiastically as they pursue 
their own.

4.  A structured and sequential
approach to knowledge delivery, 
with clearly defi ned objectives 
and frameworks. 

Underscoring the value of focused 
professional development, studies by 
Cohen and Hill (2000). Wiley and Yoon, 
1995; Brown, Smith, and Stein, 1996; 
and Kennedy, 1998, suggest that when 
professional development is focused on 
academic content and curriculum that 
is aligned with standards-based reform, 
teaching practice and student achieve-
ment are likely to improve. 

5. Adequate support. 
Team building and networking op-

portunities should abound. Fifty percent 
of teachers leave the profession perma-
nently after fi ve years of teaching. One 
frequently cited reason for this exodus 
is lack of administrative support. Accord-
ing to The Numbers Game: Ensuring 
Quantity and Quality in the Teaching 
Workforce, a report of The National 
Association of School Boards of Educa-
tion (NASBE), the fi rst component of a 
satisfying job in teaching is that “satis-
fi ed teachers are more likely to work in 
schools with supportive environments.” 

In the same way that teachers encour-
age students to work collaboratively, 
they should learn to hone their craft in 
an environment that fosters teamwork.

6. Fairness. 
Service delivery should be fair and 

consistent. Busy, and sometimes under-

paid, teachers need to know that they 
are receiving substantive returns on the 
time, energy and money they invest in 
a professional development program.

7. Leadership skills.
As a result of their training, teachers 

should develop practical classroom 
management strategies and skills as 
well as the ability to assume leadership 
roles in their school communities.

8.  Innovative and creative teaching 
methods.

Teachers’ natural inventiveness and 
creativity can be awakened or en-
hanced through direct instruction in 
methodology; however, like the 21st 
century students they instruct, teachers 
must receive ample opportunities to 
“think outside the box,” and thus bring 
innovation and creativity, designed to 
satisfy the needs of their particular au-
dience, to their classrooms. 

9.  Technology-integrated
instruction.

Since computers play an integral 
role in 21st century education, profes-
sional development programs must 
prepare teachers to use technology in 
their practice, if they plan to capture 
the attention of their texting, tweeting, 

Facebooking and I-M-ing charges, or to 
provide differentiated instruction. Teach-
ers themselves must learn to navigate a 
rapidly changing information superhigh-
way in order to show their students how 
to use technology responsibly. Techno-
logical skill building should be embed-

ded in their training.

10. Convenience. 
Teachers tend to lead ex-

tremely busy lives and the 
demands of the job often en-
croach on their personal time. 
A professional development 
program should provide easy 
access to information and sup-
port. In this digital age, online 
professional development pro-
grams now offer more fl exible 
learning opportunities to teach-
ers who seek advanced training 
in order to comply with job 
requirements or advance their 
careers. These online programs 
should provide 24 hour acces-
sibility and employ user-friendly 
formats.

11.  Practical, hands-on, transfer-
rable skills, adequate resources 
and timely feedback.

A criticism often leveled at teacher 
training institutions and programs is that 
they tend to be long on theory and short 
on theoretical application, with the 
result that a new teacher entering the 
classroom often lacks practical teaching 
skills. The program should provide mul-
tiple opportunities for hands-on learning 
and clear proof, through unambiguous 
assessments, that key learning objec-
tives have been met. Learning resources 
should be readily available.

In the view of Grover J. Whitehurst, 
Director of the institute of Education 
Sciences, “Individual differences in 
teachers will never go away, but power-
ful instructional systems and new, effec-
tive forms of professional development 
should reduce those differences to the 
point that every teacher should be good 
enough so that no child is left behind.”

But for those who will inevitably lag 
behind, cadres of well–trained, skillful 
teachers must serve as able coaches 
who will help them win their race to 
the top. 
For more information, visit kdsl.org.



(This is part one of a series.)
In a nation-wide survey on technol-

ogy integration at the high school level, 
high school students, faculty and IT staff 
noted that technology should be better 
integrated into classroom activities. The 
CDW-G 21st Century Classroom Report 
found that 71 percent of faculty mem-
bers are not getting, or are getting but 
not incorporating, guidance from their 
departments on providing tech-rich as-
signments for students. 

The report found that while many 
faculty members use technology in their 
private lives, they still have a certain 
level of discomfort using technology as 
a teaching tool. Herein lies the oppor-
tunity. Through educational technology, 
teachers can engage students, 
augment the curriculum 
and help students de-
velop valuable 21st 
century skills. 

To accomplish 
those 

goals, the most successful districts are 
integrating technology into the culture. 
The commitment to technology inte-
gration is shared with the community 
and includes faculty, staff, students and 
parents. The Park Hill School District in 
Missouri used this collaborative environ-
ment to focus on technology skills and 
foster an interactive learning environ-
ment. 

Park Hill School District Profi le
The Park Hill School District is lo-

cated just north of Kansas City, Mo., 
and has more than 10,500 students in 
pre-kindergarten through 12th grade. 
The district’s 1,500 staff members 
support students in 16 schools. In the 

last decade, student 
enrollment has 

increased 17 
percent, and 
the percent-
age of students 
qualifying for 

free 

or reduced lunch grew from 11 to 22 
percent. 

As Park Hill grew, the district also 
expanded its technology programs in 
response to student needs. Today, the dis-
trict supports 4,000 computing devices 
— roughly one for every three student 
and faculty users. From elementary to 
high school, students are not only taught 
how to use current technology, but also 
how to approach and adapt to technolo-
gies as they change.

Digital Citizenship: Talk it Out
Park Hill’s technology program starts 

with a proactive and curricular ap-
proach that educates students about 
smart and safe technology use and the 
Internet. The district understands that 
the Internet is another way to foster 
student interaction with peers, teachers 
and the community. At Park Hill, stan-
dards of acceptable conduct remain the 
same, whether these interactions are 
personal or online. Students and faculty 
understand that the district’s policies on 
bullying, for example, also apply online. 

Beginning early in elementary school, 
student technology curriculum is de-
signed to incorporate digital citizenship 
on safe Internet usage — the digital 
age’s equivalent of “don’t talk to strang-
ers.” As students progress throughout 
grade levels, additional digital citizen-
ship lessons are incorporated, such as 
digital literacy and digital security. Park 
Hill is careful to cover a wide range of 
activities that encompass what it means 
to live and interact online. 

technology

BY BOB KIRBY

Overcoming the technology

FEAR FACTORFEAR FACTOR
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Miss Sue’s Keyboard 
Fun is a software 
program designed 
to help children with 
physical or learning 
disabilities identify 
where keys are on the 
keyboard, then learn 
to type and spell.

• Suitable for autistic students 
   or those with physical or 
   learning disabilities
• Motivate and reinforce learning
• Large visuals & sound to adapt 
   for poor vision
• Display upper or lower case
• Data collection included
• Now available in Spanish
• Compatible with both
   standard and BigKeys© keyboards.

Brad Sandt, director of 
technology at Park Hill, 
notes that it is critical that 
parents are involved in 
this process. The district 
engages parents through 
events such as “Internet 
Safety Nights,” direct com-
munication through news-
letters and safety alerts 
through the district’s 
“First Hand” e-mail alerts. 
These interactions with 
parents provide informa-
tion regarding best prac-
tices for talking with their 
kids about privacy and 
safety, both in the physical 
and online worlds. 

Events like the Internet 
Safety Nights also facilitate candid discussion with parents on 
the district’s technology initiatives. It was these discussions, 
Sandt says, that encouraged the district to begin working more 
with elementary students on safe and proper technology use. 

Social Media: Fear Not
Although many teachers use social media at home, most 

districts are still reluctant to bring those tools into the class-
room. The 21st Century Classroom Report found that only 
12 percent of teachers use blogs for educational use, while 26 
percent blog for personal use. Blogs are more popular with 
students, with 30 percent blogging for personal use and 16 
percent blogging for educational purposes. 

With growing student and faculty interest, districts have the 
opportunity to embrace social media and provide appropriate 
end-user education at the same time. Education gives students 
and faculty an understanding of how to safely use these tools 
and effectively incorporate them into the learning experience. 

At Park Hill, teachers use blogs and Twitter to connect 
students with lessons, as well as fellow students. Maintaining 
blogs help students improve their writing skills, with a special 
focus on helping them develop the more formal writing style 
necessary for assignments and papers. While Park Hill teachers’ 
lesson topics are varied, they all accomplish the goal of getting 
students to write more often, Sandt notes. Additionally, Twitter 
allows teachers to post class updates and enables students to 
ask questions of one another almost instantaneously.

When planning for social media and advanced Internet 
use, districts should use an auditing system, which is critical 
to identifying threats so that schools can proactively stop an 
attack on the network. Likewise, the district’s Acceptable Use 
Policy (AUP) needs to be a living document, revised at least 
once each year to cover the district’s new technology capabili-
ties. The AUP should cover all aspects of technology threats, 
and include proper use of social media.

Next Steps: Move Forward
Technology is always evolving, and district technology plans 

must follow suit. Innovative technology leaders are constantly 
searching for the next “big” thing, while ensuring faculty 
and students are included in the search. Districts should 
consider asking students, faculty and staff what technologies 
they should incorporate. For this, districts can either create 
their own survey or use the 21st Century Classroom Report 
Assessment Tool, which is available at http://www.cdwg.
com/21stCenturyClassroomReport, to get an accurate picture 
of what students and teachers want and need, technology-
wise. Odds are, you will be surprised at what students ask for. 

Technology integration is an easy phrase for a complex 
process. It requires infrastructure investment and a fi rm com-
mitment from the district. Park Hill School District under-
stands that — and has generated impressive results with its 
customized plan. By bringing all of these elements together, 
Park Hill has overcome the technology fear factor: Classroom 
engagement has increased and students are more prepared 
for technology use in their futures than ever before. 

Brad Sandt believes that the district is simply moving in the 
same direction as its students. “A big focus for us is collabora-
tion, and technology is a natural bridge to foster increased 
communication between students and their teachers,” Sandt 
says. “One of the best benefi ts is that technology is engaging, 
which enables lessons to continue outside of the classroom.”

Bob Kirby is vice president, K-12 education at CDW-G.



Even in the best of times, IT bud-
gets for schools are limited and erratic. 
Although tough, in good budget years, 
funding for computer labs and educa-
tional software upgrades can be found; 
in bad years, however, it is almost impos-
sible to factor in. It is news to no-one 
that the recent economic downturn has 
placed funding pressure on schools like 

never before — with a direct hit on IT 
capital and maintenance budgets. Even 
districts that have limited capital funds, 
are concerned about long term funding 
to sustain technology expansion and 
upgrades. Adding more pressure to the 
ever tighter purse strings is the March 
survey fi ndings of AASA conducted on 
453 school administrators throughout 

the US that forecast school 
districts’ economic situation 
does not mimic the recov-
ery beginning to take hold 
nationwide. In fact, it high-
lights a continued erosion 
of fi scal resources available 
to school districts and 
suggests that, across the 
board, school budget cuts 
are noticeably more sig-
nifi cant for 2010-11 than 

they were in 2008-09 or 
2009-10.

Against this 
backdrop of poten-
tially crippling bud-
get and resource 
constraints, school 
districts, princi-
pals and teachers 
throughout the US 
remained commit-

ted to increasing the 
IT learning experience and its 

role in the classroom. There 
are some rays of light and 

helping hands though. 
One comes in the 
form of an emerg-

ing technology, lead by US technology 
company NComputing, called desktop 
virtualization. 

The concept behind virtual desktops 
is simple: today’s PCs are so powerful 
that most people only use a small frac-
tion of its power. Desktop virtualization 
enables a single PC to be “virtualized” 
(or shared) by many users — with each 
user getting his/her own computing ses-
sion. Depending on the confi guration, a 
single PC can host from two to 30 simul-
taneous users. The low entry and ongo-
ing costs of this approach to desktop 
computing access is, quite literally, turn-
ing the old economics of PC purchasing 
and maintenance on its head. NComput-
ing’s desktop computing devices are in 
use in over 20,000 schools giving IT ac-
cess to over 12 million students around 
the world. The examples are transforma-
tional.

A three year partnership between the 
company and the Government of Mace-
donia has resulted in IT access to some 
200,000 students, delivering against the 
government’s vision of one computer 
for every student. In the Bihar region of 
India, one of the most populous in the 
country, but where almost 60 percent of 
the population are under age 25, much 
of its future lies in the next generation 
of educated and ICT aware students. The 
regional government is rolling out an 
initiative leveraging desktop virtualiza-
tion which will give technology access 
and learning to tens of thousands of 

IT budgets

BY JIM McHUGH

Relearning the economics of PCs

see ECONOMICS OF PCs page 94
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Economics of PCs
continued from page 92

school children who otherwise would 
have missed out. 

A little closer to home, the Lindsay 
Park School in British Columbia, Canada 
replaced 28 old PCs in their computer 
lab with four Energy Star PCs and desk-
top access devices to create a quieter, 
cooler computer lab with a small carbon 
footprint. As part of the school’s green 
initiatives project, the students offset the 
remaining carbon emissions by planting 
100 trees. The net result was the fi rst 
zero carbon-footprint computer lab in 
Canada and recognition from the British 
Columbia government. The acquisition, 
support, and energy savings are tangible, 
measurable and compelling. In fact, most 
school districts get a positive return on 
investment from desktop virtualization 
in the fi rst year just from the 
acquisition and energy 
savings. 

The 
value of 

this new tech-
nology is not only 

measured in cost sav-
ings, increased grade point 

averages and reduced carbon 
footprints. Harnessing the minds 

of children, as any teacher knows, has 
transformational results, as one school in 
New Zealand found out when it slashed 
truancy rates by engaging disinterested 

students in computers and technology. 
On a very low budget, the school was 
able to triple its computer access by 
deploying desktop virtualization. With 
the school able to provide one com-
puter for every two students, students 
showed much more interest in class 
work and after class activities — con-
tributing to reduced truancy rates from 
30 percent to 10 percent.

The most attractive benefi ts of desk-
top virtualization come from its low 
cost of entry, dramatically reduced life-
cycle and maintenance costs compared, 
and vastly reduced energy consumption 
when compared to traditional PCs. Most 
schools save around 75 percent on up-
front acquisition costs alone. A 30-seat 
computer lab built using a traditional 
“all-PC” deployment would cost $21,000 

com-
pared to 

a desktop 
virtualization model 

which would cost less than $5,000. 

30 Seat Computer Lab Acquisition 
Cost Comparison

Acquisition cost of an all-PC deploy-
ment (30 PCs @ $700 ea.) $21,000

Acquisition cost of a desktop virtual-
ization deployment consists of:

– 3 Host PCs (@ $700 ea.) $2,100
–  27 X-series access devices (@ $70 

ea.) $1,890
–  27 keyboards & monitors (@ $15 

per set) $405
–  27 additional end-user CAL/TSCAL 

licenses (@ $20 ea.) $540
Total acquisition cost of a desktop 

virtualization deployment (including 
host PCs): $4,935

Dollars saved with desktop virtualiza-
tion : $16,065

Percentage saved with desktop virtu-
alization: 77 percent

Desktop virtualization not only low-
ers upfront acquisition costs, but also 
ongoing support costs such as instal-
lation, maintenance and replacement 
where studies show a 75 percent saving 
compared to traditional PC environ-
ments. Installation time is 
dramatically reduced 
because there are 
far fewer PCs 
to image and 
install.

An 
11-student 
classroom 
can be set 

up in as little 
as two hours be-
cause only one PC 

is needed. A 30-seat 
computer lab can be 

set up in a day because only three PCs 
are needed. And, because NComputing 
access devices only draw between one 
to fi ve watts of electricity compared 
to a typical PC which draws 110 watts 
(or more), schools can save up to 90 
percent on electricity costs. As well as 
important sustainability issues, a 30-seat 
computer lab, for example, would save 
$720 per year in electricity cost — an 
89 percent reduction compared to an 
all-PC lab.

Regardless of the fi nancial hardships 
the education sector faces, the fact 
remains that IT access and literacy edu-
cation is a non-negotiable educational 
requirement. In re-writing the rules of 
PC economics, desktop virtualization is 
helping ensure this happens. 

Jim McHugh is Senior Vice President, NCom-
puting.
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If the American education system is 
to prepare its students to meet the de-
mands of an increasingly technological 
world, indeed if it is to be effective at 
all, it must integrate technology into the 
academic curriculum. The prospect of 
personal technology in school, however, 
makes some teachers and administrators 
uncertain about how to proceed. After 
all, what will students be doing with 
their cell phones and personal digital 
assistants (PDAs)? Will they be looking 
up facts on the Internet, seeking answers 
from friends, or perhaps sending a copy 
of a test to a friend?

This ambivalence about technology 
stems in part from our own experience 
with it. The very electronic devices that 
have become an extension of our chil-
dren are an enigma to many of us in the 
older generation. The buttons — in fact, 
the entire keyboard — on these devices 
are often too small for us to see and use. 
We can’t read the screen. Technology 
alienates us from on another, or we be-
come dependent on it. In short, we tend 
to see technology as a problem rather 
than a solution — for us as educators 
and for students in the classroom.

In this scenario, we are unwittingly 
failing to prepare our students for a 
technology-driven world that is nothing 
like the place that many of us graduated 
into. Yet, the reality is that students of the 
21st century need a technology-based 
education to survive in a technological 
world.

This imperative is echoed in the 
fi rst draft of the National Educational 
Technology Plan (NETP), released in 
April 2010 by the U.S. Department of 
Education. The plan, which describes 
how information and communication 
technologies can help transform Ameri-
can education into a model of 21st cen-

tury learning, outlines goals in fi ve key 
areas: learning, assessment, teaching, 
infrastructure, and productivity. “Just 
as technology is at the core of virtually 
every aspect of our daily lives and work, 
we must leverage it to provide engag-
ing and powerful learning experiences,” 
the report states. In conjunction with 
the plan, the education department has 
called for higher standards, particularly 
in reading and math, and better use of 
data to make sure students are meeting 
more rigorous standards.

The fact is that, while our school 
system is getting better at educating all 
students, many young people lack the 
skills and knowledge they need to be 
successful. This is not because schools 
have failed, but because society de-
mands a higher level and different set of 
skills than schools were ever designed 
to teach. Educators have realized this 
and have spent billions of dollars nation-
wide to bring computers into the class-
room to help remedy the problem. But 
instead of using technology to create a 
new model for change, schools have in-
corporated computers into the existing 
structure. Rather than having students 
use computers, say, to better under-
stand a math equation through a virtual 
hands-on activity, teachers may limit 
the use of that tool to word processing, 
much as we used the typewriter a gen-
eration ago.

Pervasive Technology
As many schools wallow in the past, 

technology is becoming ever more 
pervasive. It is getting smaller, speedier, 
stronger, and more adaptable. Technolo-
gies developed in the fi elds of nano-
technology, biotechnology, imaging, and 
information technology are advancing 
at unprecedented rates, impacting 

manufacturing, electronics, transporta-
tion, military defense, communication, 
healthcare, the food industry, and the list 
goes on.

Nanotechnology, what some research-
ers have dubbed the “shrinking technol-
ogy,” has exploded in recent years. In 
this fi eld, researchers work with parti-
cles at the atomic level to build devices 
and make new materials. One nanome-
ter is a billionth of a meter. Consider 
that hundreds of thousands of particles 
the size of a nanometer could fi t inside 
the period at the end of this sentence. A 
snowfl ake measures three million nano-
meters in diameter.

The chemical composition of nano-
phase materials is the same as their con-
ventional counterparts, but the particles, 
or crystals, that serve as basic building 
blocks of the material are much smaller. 
The smaller-size building blocks alter a 
material’s mechanical, optical, electrical, 
and magnetic properties and create, for 
instance, copper that is fi ve times harder 
than its conventional form and ceramics 
that bend instead of breaking.

For example, ApNano, an Israeli com-
pany, has developed a nanomaterial for 
body armor that is fi ve times as strong 
as steel and half the weight of current 
military protective gear. Rice University 
scientists are using carbon nanotubes, 
cylinders of carbon each 1-25 nanome-
ters in diameter, to develop “smart” ma-
terials that will allow airplanes to repair 
themselves in midfl ight.

Or, consider the “power shirt,” which 
researchers at Georgia Institute of Tech-
nology are working on, that can gener-
ate electricity through the wearer’s 
body motion. The generated energy is 
enough to power small electronic de-
vices for soldiers, hikers, and others. The 
fi bers could also be woven into curtains, 

teaching technology
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Preparing students for their
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tents, or other items to capture energy 
from wind motion or sound vibration.

Building small is not just for cloth-
ing and gear. Researchers in Denmark 
recently used DNA to construct a nano-
size lockbox along with a set of DNA 
keys. The 42-by-36-by-36 nanometer 
container can fi t inside a blood cell and 
could be adapted for a wide range of ap-
plications, from drug-delivery devices to 
components for electronics.

As far as the electronics industry it-
self, today’s cell phones and BlackBerry 
devices are huge in size compared to 
the technology that likely will be here 
soon. How about a watch, earring, or 
bracelet that contains a computer? In 
the end, the only way to keep this tech-
nology out of the classroom will be to 
ban all jewelry. And when it’s placed in 
buttons, will we ban clothing?

The truth is that students are bring-
ing their electronic technology into 
school whether educators like it or not. 
Among 12- to 18-year-olds, 94 percent 
have a cell phone or PDA. Furthermore, 
according to a USA Today survey, stu-
dents admit to using cell phones to 
store information for a test, send an-
swers or a picture of a test to friends, 
or search the web. Should we not teach 
students to use technology in a manner 
that benefi ts them — and us — aca-
demically?

Imparters of Wisdom in a
Technologically Driven World

The challenge for educators is not to 
dismiss or keep up with students’ latest 
technological know-how, but to create 
meaningful learning experiences in 
which students are taught how to ap-
ply their knowledge to solve real-world 
problems. In reaching out to students 
who are so intertwined with the latest 
technology, we need to ask ourselves, 
“How can we use the Internet or the 
computer to enhance instruction and 
engage students?” Science teachers 
might consider, for example, how to 
use Microsoft’s WorldWide Telescope, 
a website that enables a computer to 
function as a virtual telescope by in-
corporating worldwide imagery from 
ground and space-based telescopes for a 
seamless exploration of the universe.

Technology allows students to work 
with graphic and interactive displays, 
viewing study material as it appears 
in real life. It provides them with tools 
to obtain immediate results. Distance 

learning can be an everyday occur-
rence, with students communicating 
with each other in the same or separate 
classrooms or across the country and 
the world. Organizational and problem-
solving skills can be developed through 
the use of technology and honed for 
use in the work world.

In high-performing schools, technol-
ogy is used on a regular basis. Teachers 
access Internet resources, incorporate 
online tutorials for students who need 
extra help, and connect graphic calcula-
tors to TV monitors. For these teachers, 
technology doesn’t sit idle in the class-
room; rather, it enhances instruction as 
a tool, just as a pencil or chalkboard did 
in past generations.

Elementary teachers, for example, 
might use short (under fi ve minutes) 
video clips to provide students with vi-
suals to help clarify concepts and bring 
relevancy to a lesson. Middle grade and 
high school teachers can turn to the 
Internet to teach students how to raise 
social consciousness for a particular 
cause and learn about personal respon-
sibility by starting a blog.

Video games, typically seen as distrac-
tions to academic study, also are gaining 
traction among schools for enhancing 
instruction. Introducing such games 
into the classroom allows students to 
connect to a medium they are familiar 
and comfortable with. Appropriately 
designed video games can be used as 
a way to start a unit of study or to rein-
force previously learned concepts.

Such video games also offer the 
potential for new interdisciplinary col-
laboration between the arts and core-
content subject areas, such as math, 
science, English language arts, and social 
sciences.

Finding appropriate video games 
that are educational is increasingly easy. 
Companies such as Scholastic and PBS 
Kids have devoted Web sites to kid-
friendly games, activities, and accompa-
nying teacher resources. There are also 
video games that focus on research and 
development projects. For instance, the 
Education Arcade Web site offers games 
such as Supercharged!, which places 
students in a three-dimensional envi-
ronment in which they must navigate 
a spaceship by controlling the electric 
charge of the ship. DreamHaus uses ar-
chitecture as an entry point for learning 
AP-level mathematics, engineering, and 
physics.

Video games in the classroom is 
an ambitious, interactive approach to 
education. They provide a way to in-
corporate 21st century skills and allow 
students to be active participants in the 
learning process.

The 21st Century Teacher
Teachers more than ever have a vital 

role to play in helping students realize 
their futures by providing them with 
instruction that gives direction and al-
lows them to hone their new cognitive 
and technological skills. In a nutshell, 
students need facilitated content to be 
fully capable citizens, whether its blog-
ging on a social network site or solving 
a math problem. They may have limitless 
technology and information at their dis-
posal, but can they access that informa-
tion effi ciently and effectively? Can they 
evaluate it critically and competently 
and identify objective facts from pro-
paganda? Do they understand the real 
ethical, legal, and moral issues concern-
ing access to and use of information? 
Can they create meaning from data? In 
essence, do they know the value of in-
formation, aside from what is needed to 
pass a test?

When teachers start asking these 
questions, they begin to look at educa-
tion in the larger context of today’s so-
ciety. That context includes helping stu-
dents solve real-world current problems 
and prepare for a future of unknowns. 
For instance, the food industry is increas-
ingly using nanotechnology to boost 
nutrition, increase shelf life, and improve 
taste and texture. A nutritional drink for 
children, for example, contains nano-iron 
particles, and “nanocapsules” are used in 
some cooking oils. Nanoparticles have 
been incorporated into sunscreens and 
even in fertilizers. Yet, there has been 
little research or oversight to determine 
any potential risks of such nanoparticles.

Moreover, no one has to look farther 
than the 2010 Toyota recall crisis to 
ponder the complexity of technology 
that led to the “stuck-pedal” debacle. One 
can’t help but wonder about the pitfalls 
of programming the inner workings of a 
vehicle on a computer chip. The point is 
that changes in science and technology 
are occurring much more rapidly than 
ever before. While these innovations 
bring many benefi ts, they add to the 
challenges of our world and increase the 

see PREPARING STUDENTS page 98
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Prepare For The Worst, Train To Be The Best

AWR 148 Crisis Management for School-Based Incidents –  
Partnering Rural Law Enforcement and the Local School Systems

877-855-RDPC (7372)
info@ruraltraining.org
www.ruraltraining.org

This is a U.S. Department of Homeland Secu-
rity certified 8-hour course designed to educate 
rural law enforcement personnel, as well as school 
administrators and staff, on the elements that 
would allow for effective preparation for, response 
to and recovery from school-based incidents.

FREE TRAINING

For Qualifying Rural Jurisdictions

Also check out our web-based   
AWR 208-W Crisis Management in Rural Schools

Preparing students
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skill level every person needs to func-
tion effectively in it.

Globalization
The society in which our students 

must succeed has become a global one, 
in large part due to technology. Through 
computer and Internet access, millions 
of students in developing countries 
around the world have the opportunity 
to acquire the necessary skill set to com-
pete worldwide for good jobs. For them, 
technology has essentially leveled the 
global playing fi eld.

Kantathi Suphamongkhon, distin-
guished professor at the University of 
California at Los Angeles and former 
Thailand foreign affairs minister, said 
it well when he pointed out: “Modern 
globalization is a major part of the elec-
tronic revolution that has made global 
communications cheap and acceptable 
to anyone who has the skills and the 
strategy to use it.”

In his book, A Whole New Mind: Mov-
ing from the Information Age to the Con-

ceptual Age, Daniel Pink makes the case 
that three major trends — abundance, 
the economic infl uence of Asia, and the 
ability to automate many jobs — will 
drive the need for a new kind of worker. 
He calls them“knowledge workers,” 
people who get paid for putting to work 
what they learn in school ratherthan for 
their physical strength or manual skill. 
Pink asks his readers to answer three 
questions about their employment and 
the future employment of students:

•  Can someone overseas do it cheap-
er?

•  Can a computer do it faster?
•  Am I offering something that satis-

fi es the nonmaterial, transcendent 
desires of an abundant age?

The business world knows it can 
outsource labor and gain massive hir-
ing advantages by paying less overhead 
for a large and skilled workforce, while 
being closer to future clients. In India, 
a company can hire eight engineers at 
the same pay of one American. Busi-
ness leaders know, too, that a person’s 
major in college matters far more than 
where he or she went to college. Note 
that there are more sports management 

majors in the U.S. than engineering ma-
jors. If this doesn’t scare us, the words 
of former Intel spokesman Howard High 
should. He commented in 2008: “We go 
where the smart people are. Now our 
business operations are two-thirds in the 
United States and one-third overseas. But 
that ratio will fl ip in the next 10 years.”

Cheap labor is only one reason Ameri-
can and European executives look over-
seas to meet their information technolo-
gy (IT) needs. American executives have 
trouble fi nding local candidates with the 
necessary skills. A decrease in U.S. col-
lege graduates with degrees in engineer-
ing and computer science means that 
there are fewer Americans qualifi ed to 
do the job. Meanwhile, as global demand 
increases, offshore IT hubs such as India, 
China, Russia, and other Eastern Europe-
an countries are graduating thousands of 
highly skilled computer engineers and 
programmers each year.

The United States is competing in 
a global economy like never before in 
our history, and we are losing ground 
fast. Over the last 30 years, China has 
embraced capitalism to lift millions of 
people out of poverty. Families who 
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once drove ox carts and lived in bamboo 
huts now have cars and comfortable 
homes. The middle class continues to 
grow. China defi ed the global reces-
sion of 2008-09 and remained the fast-
est growing major economy. Moreover, 
resource-rich developing and newly in-
dustrialized countries, such as Brazil and 
South Africa, have greatly benefi ted from 
China’s demand for commodities, such 
as iron ore and copper.

When it comes to exporting IT ser-
vices, India remains a powerhouse, with 
more than $47 billion in exports during 
2008-09. Other regions in the world, par-
ticularly Eastern Europe, are catching up 
as well by taking advantage of technol-
ogy, innovation and globalization. Russia, 
for example, is expected to see an in-
crease in its IT market from $18.2 billion 
in 2008 to nearly $45 billion in 2013.

If the United States is to retain its 
dominance in the global economy, it 
needs to have the most highly produc-
tive workforce in the world. That will 
require schools to provide a much more 
rigorous and relevant education than 
many students presently receive. The 
question is, how will we accomplish this 
during times of tight resources?

Disruptive Innovation
Our lingering fi nancial problems, cou-

pled with globalization and the increas-
ing demand for school accountability 
from the public, could be the breaking 
point for many schools. Despite stimulus 
money, districts are still in dire straits, 
laying off thousands of teachers, shuf-
fl ing others into unfamiliar grade levels, 
and even closing schools altogether. The 
K-12 schools that survive this tumultu-
ous period will likely look quite different 
in the near future.

One phenomenon that will contrib-
ute signifi cantly to this transformation 
of schools, if educators are willing to 
embrace it, is “disruptive innovation,” a 
term coined by Clayton Christensen. In 
his 2008 book, Disrupting Class: How 
Disruptive Innovation Will Change the 
Way the World Learns, Christensen de-
scribes disruptive innovation as “the pro-
cess by which an innovation transforms 
a market whose services or products 
are complicated and expensive into one 
where simplicity, convenience, acces-
sibility, and affordability characterize the 
industry.” In this process, a product or 
service fi rst takes root in simple applica-
tions at the bottom of a market, geared 

toward people considered “nonconsum-
ers.” It then moves up the market ladder, 
eventually displacing established com-
petitors.

For example, Apple originally sold one 
of its early computer models as a toy for 
children. Kids didn’t care that the prod-
uct was not anywhere near as good as 
the premier computers at the time. Par-
ents bought it for their children because 
it was better than nothing at all, since 
the alternative was a $200,000 high-end 
“minicomputer” built by Digital Equip-
ment Corporation (DEC), the leading 
minicomputer company in the 1970-80s.

The Linux OS operating system is 
another example of disruptive innova-
tion. The operating system was originally 
inferior in performance to other server 
operating systems, but inexpensive com-
pared to them. So people, originally con-
sidered nonconsumers, bought it. After 
years of improvements, Linux is now 
installed in more than 85 percent of the 
world’s 500 fastest supercomputers.

The technology industry isn’t the 
only business fi eld that has used disrup-
tive innovation to its advantage. Take the 
insurance industry, for instance, which 
changed its business model to capitalize 
on medical tourism. Although medical 
tourism was once reserved for people 
seeking elective surgery who could af-
ford a weeklong trip overseas, insurance 
companies recently expanded this op-
tion to not-so-well-off Americans, origi-
nally considered a nonconsumer group.

Why? Because some people were 
starting to turn to foreign countries for 
better deals, and not necessarily better 
quality, on procedures ranging from hip 
replacement to cancer treatment.

So, insurance companies jumped 
on the bandwagon in the effort to cut 
down on skyrocketing medical costs in 
the United States. Blue Cross Blue Shield 
of South Carolina now has a subsidiary 
company, Companion Global Healthcare, 
which offers medical tourism services 
to individuals and businesses. Hannaford 
supermarkets, based in Maine, recently 
added an international option for hip 
replacements to its healthcare plan. The 
medical tourism industry is expected to 
expand from an estimated $60 billion in 
2006 to $100 billion by 2012.

Applying Disruptive Innovation
to Schools

At fi rst glance, there are no obvious 
areas of nonconsumption in our educa-

tion system. All children are required 
to attend school. Yet, there are as many 
pockets of “nonconsumption” as there 
are student learning needs. For example, 
there is often little recourse for stu-
dents who cannot keep up with a unit 
of instruction. If they don’t understand 
the material that’s a prerequisite for an 
upcoming lesson, they must move ahead 
anyway and struggle on their own or fail 
the class altogether. Many of these stu-
dents become disengaged and drop out 
of school.

Likewise, there are students who 
would thrive in Advanced Placement 
courses that are not offered in their 
schools for one reason or another. Fortu-
nately, teachers are starting to incorpo-
rate computer-based or online learning 
to fi ll this learning void as an alternative 
to doing nothing.

Online learning has increased from 
45,000 enrollments in 2000 to roughly 
one million in 2007, and shows signs of 
continuing to grow at an even more rap-
id pace. Disruptive innovation is at work 
in other pockets of education as well. 
Teachers who can’t obtain funding for 
science and other fi eld trips have turned 
to virtual fi eld trips, such as virtual tours 
of the Smithsonian and other museums 
all over the world.

Schools across the country also are 
beginning to take advantage of “virtual 
desktops” as a lowcost way to bring 
computing into the classroom. Desktop 
virtualization technology allows mul-
tiple users to compute at the same time 
through a shared computer. An individu-
al typically uses only about fi ve percent 
of the capacity of his or her computer. 
The idea of desktop virtualization is 
to share the excess power with other 
users and save on energy and technol-
ogy costs. Using a few simple hardware 
devices and a software program, tech-
nicians can hook up from seven to 16 
virtual desktops to a single access point, 
which allows users to work on different 
programs and applications at the same 
time. Each virtual desktop, which costs 
between $70 to $100 per user, includes 
a monitor, keyboard and USB mouse. So 
far, the biggest market has been over-
seas, to countries such as Brazil and 
South Africa, where millions of students 
are benefi tting from the inexpensive 
technology.

(To read the complete article, visit 
www.seenmagazine.us.)



SEEN Classroom Product Review
(stuff you should know about)

Continental Clay
As the largest supplier of clay products to schools 

for over 25 years, Continental Clay is instrumental 
in shaping the creativity of students everywhere. In 
an age of high tech learning, it’s good to know some 
things never change.  

www.continentalclay.com
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Faronics Anti-Virus
For schools, Faronics Anti-Virus provides proactive, 

memory-effi cient, endpoint malware protection that 
keeps today’s complex threats at bay. It ensures an 
unobtrusive user experience without compromising 
system performance. Faronics Anti-Virus also provides 
advanced email protection, with direct support for 
Outlook, Outlook Express, Windows Mail and any other 
POP3- and SMTP-based email program. 

www.faronics.com

Excent
MyGraduationPlan® tackles the special education challenges of increasing 

student participation in the IEP process, increasing graduation rates, reducing 
drop-out rates, and providing district monitoring for compliance requirements 
-- all while helping students reach their potential. It engages students and 
parents in the transition and graduation planning process and increases self-
advocacy for post-secondary achievement.

www.excent.com

Tarnished Brass
GC113

Aqua Green
GC118

Sapphire Blue
GC120

Federal Blue
GC121

Raku Clear Crackle
GC900

Turquoise Crackle
GC911

Turquoise Flash
GC933

Wheat Flash
GC944
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Youthlight
Bullying in the Girl’s World by Diane Senn provides a 

school-based approach to girl bullying that includes class lessons, 
small group activities and ideas for individual counseling. The 
class lessons include stories, activities, suggestions and reproduc-
ible student worksheets.

www.youthlight.com

Papershow by Canson
PAPERSHOW is a digital writing solution that enables users to 

instantly display handwritten notes from paper to screen. It uses 
interactive paper and Bluetooth technology to instantly transmit 
pen movement from the special paper to a computer screen or 
whiteboard display. Range up to 10 meters.

www.papershow.com

HiTT
The iCue Pro was originally built for higher education in the hard 

sciences, but is now widely used in grade 7-12 for math and sciences. 
This best-in-class response device allows teachers to quickly evaluate 
overall student achievement with data driven instruction.

www.h-itt.com



For the last few years a struggling 
economy has resulted in funding cuts 
for education that have sparked outrage, 
protest and opposition nationwide. Art 
and music are slowly becoming extinct 
on children’s learning grounds. Field 
trips have become nearly impossible 
because admissions fees to institutions 
like zoos and museums seem unafford-

able — bus funding alone has been a 
deal breaker in many would-be fi eld trip 
opportunities. Like so many times be-
fore, students and teachers are looking 
to fundraisers to help make-up for the 
necessary dollars lost and fi nd creative 
ways to fund educational fi eld trips. 

Ever-popular traditional fundraisers 
give children and parents the opportu-

nity to raise money for fun and educa-
tional fi eld trips through candy sales and 
holiday decorations. 

Loads of pre-ordered and ‘splurge 
purchase’ products contribute to educa-
tional needs each year and have proven 
successful in reaching goals time and 
again. However, demands for a healthier 
country and advances in technology 

funding fi eld trips

The changing face of fundraising

BY JENNIFER STOLL
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are quickly changing the tide. Newer, 
healthier and more convenient options 
are shifting fundraising trends and play-
ing a more socially conscious role in 
communities. 

This new outlook on fundraising en-
courages an understanding of the social 
responsibility that comes along with 
satisfying monetary need. Like most oth-
er actions, almost invariably, it has been 
thought that fundraising sends a mes-
sage to the community and the product 
sold is the vehicle that presents that 
message. For years, traditional fundrais-
ers have served the intended monetary 
purpose, but with, what many are call-
ing, little understanding of social respon-
sibility and impact, and ownership over 
what a product contributes to or infl icts 
upon a community.

Options for socially-aware fundrais-
ers are gaining strength and supplying 
much-needed fi nancial support for 
struggling education budgets.

New trends in fundraising stem 
from themes of social consciousness 
and responsibility, as well as advancing 
technology, in hopes of fundraising in 
a manner that is more about how to be 
proactive while satisfying needs.

Shifting trends include:

Social Consciousness and
Responsibility

Organic products — Some 
organizations have begun us-
ing organic chocolate that is 
all natural, as well as organic 
beauty products for custom-
ers that prefer the traditional 
items fundraisers offer.

Green products — Sale 
of environmentally friendly 
household appliances and 
cleaners.

Recycling programs — Re-
cycling ink cartridges and old 
cell phones is helping to de-
crease the number of plastic 
ink cartridges discarded in 
landfi lls each year while ful-
fi lling funding needs. Organi-
zations pay for the collection 
of these items and dispose 
of them correctly and non-
toxically.

Tree seeding sales — A 
supporter can purchase a 

tree sapling to plant and raise, while the 
fundraiser earns a profi t, the customer 
is contributing to cleaner air.

Technology Driven Fundraising
Donor Fundraising — Dependent 

upon individuals making pledges or do-
nations on behalf of a cause.

Social Networking Sites — Students 
and teachers are going viral, using on-
line resources and social networking 
sites, such as Facebook, to build webs of 
donors. 

While new trends strengthen, a prob-
lematic economy creates obstacles. 

The evolution of fundraising parallels 
the needs and changes in communities 
nationwide and, with the help of tech-
nological development, it has broken 
into the global realm. However, a prob-
lematic economy creates a problematic 
state for the foundation of donor fund-
raising, in general. Because the economy 
has affected individual fi nances as much 
as educational or corporate, the manner 
in which supporters are gifting aid is 
changing. Initial concerns anticipated 
the slowing of the rate at which money 
is donated, but studies are showing that 
the rate is not being affected as strongly 
as the actual dispersing of funds. While 

supporters are still donating their com-
mitted total amount, they are making 
smaller donations to signifi cantly more 
causes. Whether or not this is a positive 
change is in the eye of the fundraiser. 

Similarly, there are many confl icts with 
asking parents to pay their child’s way 
for off-campus educational experiences. 
As many parents struggle fi nancially, 
they cannot afford the added pressure 
that comes with costly trips or having 
to deny a child while their classmates go 
on without them. Further, many public 
schools have begun either capping the 
amount that a teacher can request from 
a parent, or forbidding the request alto-
gether. 

Field Trip Factory (FTF), a company 
that offers free, educational fi eld trips 
that meet federal and state learning 
standards, offers some very creative solu-
tions. From career-based trips, to lessons 
in nutrition, arts and music, FTF is mak-
ing learning relevant through real life, 
hands-on experiences. Field Trip Factory 
has been providing people of all ages 
with free learning opportunities for over 
15 years. 

For more information visit: www.fi eldtripfac-
tory.com.



fi eld trip destination

Behind the scenes at the CNN
headquarters worldwide

This year, in the global headquar-
ters of CNN Worldwide in Atlanta, the 
world’s fi rst 24-hour news network qui-
etly celebrated 30 years of reporting his-
tory. What emerged from the ingenious 
imagination of a renegade visionary has 
become the world’s largest and most 
respected news organization. Chances 
are you caught your fi rst glimpse of 

aerial warfare watching Operation Des-
ert Storm coverage, or of a real life royal 
wedding as Prince Charles and Lady 
Diana exchanged vows live on CNN and 
right in your own living room. 

As CNN fi rst went to air on June 
1, 1980 TBS, Inc. founder Ted Turner 
dedicated the network to the Ameri-
can people, crediting its creation to 

America’s “thirst for understanding” and 
the “pioneering spirit of the cable indus-
try.” Launched on a meager budget and 
staffed principally with newly-graduated 
journalists, CNN was initially dismissed 
as “Chicken Noodle News” by its broad-
cast competitors. But the entrepreneur-
ial spirit and perseverance of CNN and 
its innovative, unprecedented coverage 

BY JENNIFER CRUCE
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Visit the

earned the network respect from the 
entire news industry. CNN set the stan-
dard for immediate and live coverage 
of worldwide events and raised the bar 
on what audiences expected from the 
news. And after 30 years, CNN continues 
to deliver stories as they unfold, bringing 
light to life’s defi ning moments.

Today, the CNN global headquarters 
still remains in downtown Atlanta, GA 
where the Inside the CNN Studio Tour 
offers students an opportunity to learn 
about how news is gathered, written 
and reported and to refl ect on 30 years 
of recorded history, chronicled as it 
happened. Tours run from 9 a.m. to 5 
p.m. each day and feature exclusive 
behind-the-scenes views of the working 
studios and newsrooms of CNN, CNN 
En Español, HLN and CNN International. 
A popular class trip destination, the 
55-minute guided walking tour is an ex-
citing journey into the world of global 
broadcasting. 

Visitors on the tour fi rst ascend CNN 
Center’s famous eight story, 196-foot es-
calator into the 50-foot globe that serves 
as the entrance to the tour. In addition 
to the newsroom and studio views, tour 
stops include the Control Room Theater 
where video and audio feeds from the 
“heart of CNN” demonstrate the produc-

tion of a live broadcast. 
The tour also stops at a newly-remod-

eled, state-of-the-art weather and special 
effects presentation studio, featuring 
advanced rear-projection screen tech-
nology, advanced technology used by 
meteorologists to track storm systems. 
Additionally there are teleprompter and 
“magic wall” touch-screen demonstra-
tions and a presentation of Chroma 
Key (green screen) technology used in 
weather studios and feature fi lms.

Visitors also get an opportunity to 
“anchor” the news from a mock set up 
of the HLN news desk. Also featured 
on the tour is CNN’s new Studio 7 that 
was unveiled in spring 2010. This next-
generation news studio is the latest 
high defi nition set in Atlanta and hosts 
broadcasts each weekday. “

Additional features on the tour route, 
including photo exhibits and a fi nale 
video in which some of CNN’s most 
famous anchors and correspondents 
discuss what it’s like to work in journal-
ism, reporting for CNN, round out the 
tour experience. 

The Inside the Studio Tour will 
soon make lesson plans with pre- and 
post-class trip activities tied to Geor-

see CNN page 106
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Give your students 
a hands-on, minds-on

ADVENTURE!
Science and the natural world 

come to life at Fernbank Museum 

as students explore educational 

exhibitions, experience IMAX® fi lms 

and engage in curriculum-based 

programs. Title One funding 

available for qualifying schools. 

Visit fernbankmuseum.org 
to plan your visit. 

Correlated to
Georgia Performance Standards.

CNN Building
Atlanta, GA
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CNN
continued from page 105

gia Performance Standards 
for grades 1-12, available on 
their Web site to accompany 
student tours of CNN. Written 
with the assistance of a former 
curriculum writer and teacher, 
the lesson plans will augment 
the current tour educational 
materials that were created 
and updated by CNN Student 
News. These materials offer ex-
panded learning opportunities 
and correlate to National Stan-
dards for social studies, history, 
language arts, journalism and 
technology. Lesson plans corre-
lated to Georgia Performance 
Standards for teacher-guided 
tours of the CNN Center atri-
um will also soon be available.

CNN Center features a vi-
sual time-line of events the 
network has covered in its 
30 years on the air and much 
more to enhance the tour ex-
perience. 

Thirty years ago, Ted Turner 
envisioned bringing accurate and 
breaking news from around the world 
to audiences everywhere. Today, all 
CNN-branded networks and services 
combined are available to more than 
one billion people in 212 countries and 

territories. The Inside CNN Studio Tour 
offers a rare chance to go behind the 
scenes of a major news network and to 
experience fi rst-hand what it takes to 
share stories around the world.

For more information visit: www.cnn.com/
tour 



The educational experience at the 
Georgia Aquarium is an innovative ap-
proach to the traditional fi eld trip. In ad-
dition to exploring the main fl oor of the 
aquarium, students and teachers gain a 

different perspective by discovering the 
Learning Loop at the Georgia Aquarium. 
This area behind the scenes is dedicated 
to bringing students and teachers face-
to-fi n with some of the most unique ma-

rine animals in the world. The Georgia 
Aquarium is the only aquarium in the 
U.S. to dedicate this type of space solely 
to the educational benefi t of school-aged 
students and teachers. As part of the edu-

fi eld trip destination

Education at the Georgia Aquarium
Where education, conservation and imagination converge

BY MACKENZIE WHALEN
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is far more than a field trip. It’s an educational experience. With 
Georgia Performance aligned programs; students will be taken beyond 
the classroom, while exploring the mysteries of the aquatic realm.

THE WORLD’S LARGEST, MOST MAGICAL AQUARIUM

Find out more at GeorgiaAquarium.org |  404.581.4000 |

cation program, students are 
engaged in animal encoun-
ters, interactive activities and 
research applicable to real-
world situations. 

“I am particularly proud of 
the educational aspect of the 
Georgia Aquarium,” aquarium 
benefactor Bernie Marcus 
said. “It’s unlike anything 
anyone has ever done before. 
Children and teachers alike 
are excited and inspired by 
what they see and do here.”

While exploring the Learn-
ing Loop, students become 
engaged through interactive 
exhibits which expand their 
understanding of the impor-
tance of aquatic ecosystems and conser-
vation of our oceans and rivers. Teachers 
will also immerse themselves in learn-
ing, while acquiring valuable knowledge 
through hands-on learning experiences. 
This unique learning space is made pos-

sible by the generosity of a variety of 
donors who support our educational 
initiatives. 

Students who visit the aquarium on 
fi eld trips are able to bridge the gap 
from experiencing nature on the screen 
to getting up-close and personal with 

marine species, in hopes to 
build environmentally liter-
ate citizens. Aquariums, zoos 
and nature centers fi ll this 
need by creating environ-
ments where students im-
merse themselves in nature 
and meet animals they have 
never seen or ever will. 
Teachers are also able to 
convey complex concepts 
and apply their student’s 
knowledge in ways not 
possible in a classroom or 
school setting. 

Annually in the U.S., 30 
million students and 1.2 
million teachers participate 
in environmental educa-

tion programs like those offered by the 
Georgia Aquarium and local zoo partner, 
Zoo Atlanta. It is the aquarium’s goal 
to provide unique opportunities that 

see GEORGIA AQUARIUM page 110
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Georgia Aquarium
continued from page 109

cannot be replicated in the classroom and allow students to 
investigate and learn about real world issues. At the aquarium, 
students and adults are able to see, touch and make personal 
connections that extend to the outdoors. And once that con-
nection is made, they are empowered to take action and 
protect what they now know and care about. That action can 
take many forms, from picking up trash to becoming a state 
legislator. 

The aquarium also offers exciting daily and weekly camps 
throughout the year. For example, Camp H2O, an educational 
camp held during spring break and throughout the summer 
and winter breaks. These week-long day camps are designed 
for children between the ages of fi ve and 14. These programs 
provide campers with unique experiences at the aquarium 
which includes animal encounters, behind-the-scene tours, 
opportunities to meet the husbandry and animal training 
teams and much more. 

The Georgia Aquarium also offers a sponsored education 
admission (SEA) program which allows students, regardless of 
their economic status, to have an opportunity to participate 
in these educational experiences. Since the aquarium opened, 
nearly 400,000 students have experienced the educational 
programs offered at the aquarium.

The aquarium’s professional development opportunities 
are designed for teachers to explore a wide range of topics 
related to the unique aquatic ecosystems found around the 
world. Teachers who visit the Learning Loop gain a deeper 
understanding of these complex ecosystems as well as strate-
gies for integrating this content into their classroom curricu-
lum. 

Along with the behind-the-scene tours and the exploration 
through the learning loop, everyone will get a chance to see 
the action happen live in fi ve exhibits. Including, the Georgia 
Explorer, River Scout, Coldwater Quest, Tropical Diver and 
Ocean Voyager. Ocean Voyager is home to four whale sharks 
with a habitat comparing to the size of a football fi eld. Geor-
gia Aquarium has the largest collection of aquatic animals 
and is growing, with a $110 million dollar dolphin expansion 
opening in 2011. 

For more information please visit: www.georgiaaquarium.org or call 
404-581-4000.



Go online and enter to win one of two prizes!
Register as many times as you like through March 31, 2011 and on April 1, 2011 
two winners will be drawn!

To enter to win go to www.seenmagazine.us/contest

3 day/2 night stay at the Marriott Marquis
in Atlanta plus 4 tickets to:
• The Georgia Aquarium
• Zoo Atlanta
• CNN- Inside the Studio Tour
• World of Coca-Cola
• Atlanta History Center
• Tour of Turner Field and
   The Braves Museum and Hall of Fame
• Fernbank Museum
• Atlanta Cyclorama and Civil War Museum
   Total package valued at over $1000.

1st
prize

This spring instead of an appleThis spring instead of an apple
we’ll give you a Georgia peach.we’ll give you a Georgia peach.

2 nights on the beautiful WinShape Mountain Campus at Berry College
in our Family Cabin (Mohawk Cabin) plus one full day activity.
Chose from:
• Rock climbing
• Canoeing or
• Guided day hike on Lavender Mountain (includes lunch)
   Total package valued at over $400.

2nd
prize
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Governor Sonny Perdue, along with local community lead-
ers, cut the celebratory ribbon at the offi cial dedication cer-
emony for the Go Fish Education Center on October 7, 2010. 
Developed as part of Governor Sonny Perdue’s Go Fish Geor-
gia Initiative, the center is primary to promoting and increas-
ing participation of fi shing in Georgia. 

“The Go Fish Education Center is the result of state, local 
and private leaders coming together with a shared vision of 

conservation for the state of Georgia,” said Governor Sonny 
Perdue. “The Center will bring tourists from across the na-
tion to the area and will promote conservation and partici-
pation in fi shing.”

The Go Fish Education Center is designed to help visitors 
take an educational journey through Georgia’s watersheds to 
learn about its diverse aquatic wildlife, natural habitats and 
how to be a good steward of our water. Beyond that, the cen-

fi eld trips

Go Fish Education Center
Promoting conservation and fi shing

(334) 241-8661
252 Montgomery St. 

Mon. - Thur. 7:30 a.m. - 4:30 p.m.
Fri. 7:30 a.m. - 12:00 p.m.
Sun. - 1 show only
Sat. and Holidays - Special engagements only

Mon. - Fri. 9:00 a.m. - 5:00 p.m.
Sat. 9:00 a.m. - 3:00 p.m.
Sun. and Holidays - Special engagements only

troy.edu

Look Inward.

Step back in time and experience the sights and sounds that forever changed our 
country. This state-of-the-art, interactive museum features multi-media presen-
tations and hands-on exhibits honoring the historic decision of one woman.

Rosa Parks Museum new ticket prices: 
12 years and under $4.00; over 12 years $6.00

Rosa Parks Museum and Children’s Wing

Gaze Skyward.

(334) 241-4799
1010 Forest Ave.

One of the largest planetariums in the southeast, the W. A. Gayle Planetarium 
offers a spectacular variety of out-of-this-world shows, exhibits and programs.

W. A. Gayle Planetarium

BY MICHAEL FULGHAM
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It’s Time to                 …

For more information or to schedule an educational tour contact:

in beautiful Perry, Georgia!

ter is a place that serves as a great 
resource of fi shing information for 
any level of angler — where to go, 
what to use and when. Visitors to 
the center can:

•  See live fi sh exhibits featur-
ing trout, largemouth bass and 
more

•  Explore Georgia’s underwater 
habitats, from mountain streams 
to blackwater swamps

•  View aquatic wildlife, including 
live alligators

•  Try out interactive fi shing and 
boating simulators

•  See the biggest bass in the 
world

•  Get ‘Reel Tips’ to learn how and 
where to fi sh

•  Watch a fi lm in the high-defi ni-
tion theater

•  See how fi sh are raised in a 
state-of-the-art hatchery

“Whether you are new to fi shing, 
mentoring a young angler or are a 
seasoned professional angler — you 
will fi nd items here to educate, to 

excite and enable you to get 
outdoors and Go Fish,” says 
Commissioner Chris Clark, 
Georgia Department of Natural 
Resources.

Education
The center will offer educa-

tional programs to the public 
and to school systems. Pro-
grams include informal public 
programs, kids fi shing events, 
on-site classroom programs, 
and teacher development 
sessions. Classroom and edu-
cational programs are aligned 
with the Georgia Performance 
Standards.

Hatchery
Additionally, the center 

contains a state-of-the-art fi sh 
hatchery that will enable man-
agement programs that are not 
now possible because of a lack 
of production capacity. The 

see GO FISH page 114
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912-283-3742     www.swampgeorgia.comwww.swampgeorgia.com

 In Waycross your class group can explore
  the dark waters of the Okefenokee Swamp,
   visit a 1870’s pioneer homestead, climb
    aboard a 1912 Baldwin Steam Locomotive and
       see permanent and rotating exhibits at the
        Okefenokee Heritage Center. Visit Southern Forest
          World, a self-guided museum which is dedicated to
            educating the public about the importance of the
                Forest Industry in the South and off ers both indoor
                                 and outdoor exhibits. You can even catch a   
                                    glimpse of  “Stucky” the mummifi ed dog!

                                      Contact us today to let us help you  plan
                 your class trip.

                             In Waycross, the
                                possibilities are endless.

Go Fish
continued from page 113

research and fi sh production necessary 
to improve the quality of fi shing in Geor-
gia required additional production ponds 
and the construction of this new, state-of-

the-art hatchery. 
The Center began to become a reality 

when Governor Sonny Perdue proposed 
the initial $19 million for the Go Fish 
Georgia Initiative in the 2007-2008 state 
budget. The Go Fish Georgia Initiative 
is a $30 million initiative that leverages 
$19 million in state funds with private 

donations and 
fi nancial support 
from local com-
munities. This 
initiative includes 
development and 
improvements 
of mega-ramps 
and other access 
areas, improving 
quality of fi shing 
and increasing 
participation in 
fi shing through 
active promotion 
and marketing of 
Georgia’s excep-

tional fi shing resources.
“Fishing is an important part of my 

childhood and an activity that I still en-
joy today. The Go Fish Georgia Initiative 
encourages families to spend time out-
doors together making memories that 
will last a lifetime,” said Governor Sonny 
Perdue. “It also will allow us to improve 
our fi shing resources and boat access, 
drawing more tourists and professional 
anglers into our state to fi sh, which will 
have a positive economic impact in 
many rural areas.” 

Each year, Georgia gains hundreds 
of thousands of new citizens. Preserv-
ing the quality of the environment and 
recreational resources, especially those 
involving water, are important factors 
in maintaining a high quality of life and 
attracting visitors and new residents.

Construction of the center began in 
2008 and was completed in September 
2010. The Go Fish Education Center is 
part of the Georgia Department of Natu-
ral Resources, Wildlife Resources Divi-
sion (Fisheries Management Section). 

The Go Fish Education Center is 
located next to the Georgia National 
Fairgrounds and Agricenter in Perry, 
Georgia. Perry is centrally located with 
easy access from Interstate 75 and has 
much to offer your educational tour 
group. Make plans to schedule your edu-
cational tour today by contacting the 
Perry Area Convention and Visitors at 
478.988.8000 or via email at info@per-
ryga.com or visit our website at www.
perryga.com. 

The Perry Area CVB offers free group 
tour itinerary planning for the Go Fish 
Education Center as well as other area 
attractions and will help you make the 
most of your visit. To get to the Go Fish 
Education Center, take Interstate 75 to 
exit 134 and travel east about one mile 
and the entrance will be on your left. 
Regular operating hours are Friday-Sat-
urday (9 a.m. – 5 p.m.); Sundays (1 p.m. 
- 5 pm.). Educational group tours and 
classes may be scheduled by appoint-
ment only Tuesday through Thursday. 
Admission: Adults-$5, Seniors 65 and up 
$4, Children 3-12 $3 and children 2 and 
under are free.

For more information on the Go Fish Educa-
tion Center, visit www.gofi sheducationcenter.
com or call Michael Fulgham at 478-988-6715.
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Holding a plastic bag, nine-year-old 
Steven stands on his tip toes and reads 
the decomposition chart, “10 to 20 
years!” He looks at the common piece 
of trash in his hands and shakes his 
head. “That’s disgusting! And look, 450 
to 500 years for a plastic bottle! I’m 
never drinking bottled water again.” 
As the fourth grade class picks up 
newspapers, aluminum cans and a sty-
rofoam cup from the display area, the 
students eagerly look up to fi nd out the 
life span of each item they hold. They 
see photographs of a 
bird entrapped in a 
six-pack plastic ring, 
a turtle being choked 
by a discarded balloon 
and a raccoon with its 
head stuck in a glass jar. 
“Awww! Poor thing!” 
squeals one of the girls.

The fi eld trip to the 
local landfi ll not only 
provides a visual and 
olfactory lesson in trash 
and the environment, 
the students do math 
equations and science 
experiments; they see 
fi rst hand what the 
damage can be and, 
most importantly, learn 
how they can be part 
of the solution. Shouts 
of “reduce, reuse and 
recycle” can be heard 
from the arts table at 
Resource Depot, a South 

Florida organization that distributes safe, 
reusable materials for creative learn-
ing experiences while preserving the 
environment. Trashed chopsticks, sliced 
swimming pool “noodles”, and a used cd 
all get transformed into a creative bou-
quet of fl owers.

Across the nation, fi eld trips are being 
eliminated from school district’s budgets. 
Teachers are restricted by the pressures 
from districts to show curricular results 
and to cover content in classrooms leav-
ing little time for out-of-school excur-

sions. The logistics of test schedules, 
fi nding a substitute teacher, bus and fuel 
costs, and balancing curriculum needs 
with hands-on activities often leaves 
teachers overwhelmed. Field trips are 
often viewed as “fl uff” or extra-curricu-
lar activities and, therefore, are easy line 
items to cut.

However, teachers and students ad-
vocate — and studies indicate — that 
fi eld trips are a key component of 
school instruction; they broaden the 
educational experience and make a sub-

ject more relevant. 
Students might be 
good at reciting 
and remembering 
things, but they of-
ten don’t make the 
connection unless 
they experience 
it fi rst hand. Field 
trips connect the 
dots for students 
by providing real 
experiences related 
to all content areas. 
Field trips enrich 
and expand the cur-
riculum, strengthen 
observation skills 
by immersing chil-
dren into sensory 
activities, increase 
children’s knowl-
edge in a particular 
subject area and 
expand children’s 
awareness of their 

fi eld trips

BY ALYX KELLINGTON

What makes a good fi eld trip?

These students are excited about their fi eld trip.
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own community. And everyone you 
speak with has a fi eld trip memory.

What makes a fi eld trip good? Think 
of the excursion as a fi eld study, not a 
fi eld trip. It is a learning experience or 
experiential learning. A focus on arts 
integration and project-based learning 
teaches students to explore real-world 
problems and challenges. Active and en-
gaged learning inspires students to ob-
tain a deeper knowledge of the subjects 
they are studying and allows them to see 
how ideas are connected. Teaching in 
such a contextual manner promotes col-
laboration, critical thinking and knowl-
edge retention.

Often teachers look to the arts and 
cultural organizations of their commu-
nity for fi eld trip ideas: museums, zoos, 
science centers and natural areas. Per-
forming arts bring the page to the stage 
and can also offer a lesson in theatre 
etiquette. In addition to the traditional 
venues, teachers may choose sites for 
real world experiences to encourage 
students to apply what they’ve learned 
to something relevant in their life.

For example, children visiting a con-
struction site can return to the class-
room and design their own homes, busi-
nesses and other architectural structures. 
Visiting a college or university campus 

introduces the dream 
of higher education; 
college students can 
act as the tour guides, 
show dorm rooms, 
cafeteria and study 
halls, while providing 
mentorship to the 
younger student.

The best fi eld 
trips can bring two 
seemingly unrelated 
worlds together. Chil-
dren from large cities 
may not understand a 
math equation about 
livestock, crops and the other staples of 
the rural experience because the stu-
dents focus on the vocabulary, get con-
fused and skip the question. Students 
in a rural community are often ignorant 
of urban and suburban terminology. 
Subway stops, fares, escalators, HOV 
lanes — these oft-used terms placed in 
a math test question can block the main 
idea and prevent a student from an-
swering. Sometimes state exams include 
questions that do not bridge the gap 
between rural and urban students. 

A well-designed fi eld trip can bring it 
all together: combine two or more sub-
jects while offering a variety of learning 

Palm Beach Flagler Museum

styles and intelligences, integrate the 
arts, encourage low-income and English 
language learner students to make con-
nections between community resources 
and opportunities and their family and 
culture. This experience allows all partic-
ipating students to achieve a higher aca-
demic performance in all subject areas.

Leave No Child Inside
With the phenomenal success of Rich-

ard Louv’s Last Child in the Woods: Sav-
ing Our Children from Nature-Defi cit 
Disorder; policy makers, school district 
administrators, conservation groups, 
businesses, government agencies and 
civic organizations have an increased 
awareness of the relationship between 
human well-being, the ability to learn 
and environmental health. Concern 
about child obesity and the disconnect 
between children and nature has led to 
the No Child Left Inside Act (NCLI) of 
2009. Introduced in the House and Sen-
ate, it is designed to bring environmental 
education back to the classroom and 
indirectly, get more young people out-
side. NCLI is now listed as one of four 
key pieces of legislation in the reauthori-
zation of the Elementary and Secondary 
Education Act (ESEA).

As the school bus turns into the 
Loxahatchee National Wildlife Refuge, a 
young girl peers out the window. “I hope 
we get to see an alligator today. That’s a 
reptile, hatched from an egg,” she says 
confi dently. 

Alyx Kellington is the Director of Arts and Cul-
tural Education with the Palm Beach County 
Cultural Council. For more information, e-mail 
akellington@palmbeachculture.com or visit 
www.palmbeachculture.com.
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education destination

BY KELLI ROBINSON

Explore Florida’s trails

Natural beauty at the very heart of 
Florida’s allure beckons to visitors from 
sunny shorelines, hardwood hammocks, 
breezy bays, and the world-famous River 
of Grass. Transporting visitors to these 
natural splendors are thousands of miles 
of trails traveled on foot, bicycle, horse, 
canoe and kayak.

Offering a multitude of educational 
and cultural experiences through muse-
ums, festivals and architecture; however, 
one of its lesser known educational ex-
periences takes place on some of Flori-
da’s oldest and unexplored attractions — 
its trails. With over 8,000 miles of exist-
ing land-based trails and over 4,000 miles 
of water trails, the Sunshine State offers a 
look at the trails’ natural inhabitants. 

STATEWIDE
The Great Florida Birding Trail is a 

2,000-mile self-guided highway trail con-

necting nearly 500 birding sites through-
out Florida. The trail features detailed 
guide booklets and special highway signs 
identifying Birding Trail sites. The guide 
booklets contain site descriptions, direc-
tions, and maps showcasing the wonder-
ful birding opportunities in Florida. Each 
Birding Trail section consists of a series 
of clusters, with each cluster containing 
up to 15 sites highlighting communities 
and special ecosystems like the Lake 
Wales Ridge. Divided into four sections, 
the Great Florida Birding Trail features 
sections in the Panhandle, East, West and 
South Florida areas. http://fl oridabirding-
trail.com 

NORTH
As one of the trails to run almost 

continuously beside a major river, the 
Suwanne River trail varies from fl at dirt 
roads to high sand hills and limestone 
rock bluffs. Along the trail, you’ll see 
clusters of huge cypress and oak trees in 
the middle of primitive swamps. As visi-
tors venture outward from the river, they 
will have an opportunity to experience 
recreational trails, parks, museums, cul-
tural sites and other nature and heritage 
attractions in adjacent cities, towns and 
rural landscapes throughout the area. 
www.fl oridatrail.org. 

Through the early 1900s, the St. Marks 
Trail was a historic railroad corridor that 
was used to carry cotton from the planta-
tion belt to the coast for shipment to tex-
tile mills in Europe. Today it is a canopy 
of foliage arches over a premier rail trail. 
The trail begins at Florida’s capital city, 

runs through part of the Apalachicola 
National Forest, and ends at the coastal 
community of St. Marks. Along the coast, 
cyclists fi nd fresh Florida seafood, fi sh-
ing, and the San Marcos de Apalache 
Historic State Park.

CENTRAL
History comes alive along the Fort 

Fraser Trail in Polk County. Named for 
a military fort erected north of Bartow 
during the Second Seminole War, the 
trail included informational signs that 
chronicle the history of the citrus indus-
try, the Peace River and pioneer medi-
cine. The trail runs from State Road 540 
to State Road 60 along an abandoned 
rail line through groves, fi elds and pas-
tures. Amenities include picnic facilities, 
benches, restroom and a park-and-ride 
lot. Eventually, the trail may extend 
north into Lakeland to connect with the 
city’s bike trail system.

A tidal estuary with extensive salt 
marshes, the Hillsborough River Pad-
dling Trail runs from Crystal Springs to 
the City of Tampa’s Rowlett Park. Be-
cause of the length, and huge variations 
along the route of the Hillsborough 
River, the paddling trips have been 
separated into four sections: the North, 
Seventeen Runs, Middle and South Sec-
tions. The scenic North section is short 
and well suited for beginner paddlers. 
The river’s headwaters begin here as a 
slow-moving sheet fl ow through a heav-
ily vegetated riverine forest with no dis-

see FLORIDA’S TRAILS page 120
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Florida’s trails
continued from page 119

cernible channel. The Seventeen 
Runs section is a very rugged and 
narrow section of river that is not 
maintained and should only be 
attempted by experienced pad-
dlers.

The Middle section is suited 
for beginner to intermediate pad-
dlers, with some portages pos-
sible. The South section is rated 
for intermediate paddlers because of its length and the pos-
sibility of winds and motorboat traffi c. 

SOUTH
With 190 miles of clearly marked waterways and trails, The 

Great Calusa Blueway meanders through the coastal waters 
and inland tributaries of Lee County, covering the Pine Island/
Estero Bay area, Calooshatchee River and Sanibel/Captiva 
islands. Guiding kayakers along the trail with its easily identifi -
able signs, paddlers have a chance to explore the area’s back 
bays and estuaries while experiencing wildlife viewing at its 
best. Although guided tours are available, paddlers may ex-

plore the aquatic reserves, wildlife 
refuges, creeks, bayous, rivers and 
mangrove forests on their own. 
Many of the trails follow the course 
charted some 2,000 years ago by 
the area’s earliest residents, the 
Calusa Indians. The Great Calusa 
Blueway has been recognized as 
one of the best U.S. kayaking desti-
nations by both Paddler and Canoe 
and Kayak magazines.

For more information, please 
visit www.calusablueway.com.

The Florida Keys Overseas Heri-
tage Trail (FKOHT) is a multi-use bicycle and pedestrian facil-
ity which will ultimately extend 106 miles from Key Largo to 
Key West. The FKOHT serves as a route for alternative trans-
portation between the island communities and a recreational 
greenway for hiking, running, bicycling, in-line skating, fi shing 
and kayaking. Twenty-three of the Flagler Railroad bridges, 
originally constructed from 1906 to 1915, and listed on the 
National Registry of Historic Places, form a central compo-
nent of this multi-use trail.

To learn more about Florida’s trails or plan your next trip to the Sun-
shine State to explore them, visit http://trails.VISITFLORIDA.com.



Music provides an interesting window 
to history and culture, and perhaps no 
American musical form does this more 
clearly than does the Blues.

The Blues fi rst appeared as a recogniz-
able art form in the years following the 
Civil War. African Americans sang about 
their struggles and hardships, as well as 
their joys, relationships, travels, and even 
foods. In fact the link between the music 
itself and the entire culture that pro-
duced it is so strong that the Blues can 
be defi ned as “African American roots 
music and the culture that produced it.”

The Blues is a window to African 
American culture and to American cul-
ture. It tells stories of oppression and 
exploitation during segregation and the 
time of share cropping. It tells stories 
of triumph and perseverance. It speaks 

of the land itself, of cotton, 
of toil, and of escape. And it 
tells tales of men and women, 
fl oods and famine, leaving 
and being left, loving and 
longing, and it is the ancestor 
of rock and roll, rhythm and 
blues, soul, much of jazz, and 
even contemporary hip hop. 
Blues is rhythmic, melodic, 
and poetic, and speaks in 
ways that are accessible and 
meaningful to students. It can 
be used to lead them into his-
tory, geography, sociology, anthropology, 
and poetry, not to mention music!

There is no place better to explore, 
learn about, or teach the Blues than Mis-
sissippi. This is the home of the Blues, 
the birthplace not only of Charley Pat-

ton, who is widely viewed as the “Father” 
of the Blues, but also of Blues greats 
like Robert Johnson, Muddy Waters, and 
Howlin’ Wolf. Mississippi is where many 
of the performers who took their music 

celebrating history

BY LUTHER BROWN

Traveling the Mississippi Blues Trail

see MS BLUES TRAIL page 122
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Mississippi Blues Trail
continued from page 121

to Memphis, or St. Louis or Chicago 
were actually born and raised. 
That’s reason enough to bring a 
class to Mississippi, but there is 
now something that makes Blues 
learning much easier than it was 
just a couple of years ago, the Mis-
sissippi Blues Trail.

In 2003, then Governor Ronnie 
Musgrove created The Mississippi 
Blues Commission. The next year, 
this body was enabled by the Leg-
islature of Mississippi, and today, 
the Blues Commission is actively 
promoting and interpreting the 
Blues through the Mississippi Blues 
Trail. This trail is really more of a 
network than a uni-directional trail. 
It is a collection of interpretive displays, called “markers” that 
resemble traditional state historic markers with a singular dif-
ference. While the front of the marker looks like the normal 
type seen in most states and presents limited text, the back 

side is graphically designed 
and has up to 500 words along 
with photographs, maps, and 
documents of various kinds. In 
effect, each marker is a chap-
ter in the defi nitive book of 
the Blues. Each has a title and 
focuses on a specifi c event, 
person, or place. Each has been 
extensively researched by pro-
fessional historians, and vetted 
to assure accuracy and com-
pleteness.

Collectively, the trail tells the 
story of the Blues as music, and 
as culture, bringing the people, 
places, and events of the Blues 
to life.

The fi rst Blues Trail marker 
was unveiled in late 2006. As of 
this writing, 117 markers have 

been installed, and additional markers appear about once a 
month. Of the markers 105 are within Mississippi, and the 
other eight are in other states to which Mississippians moved, 
carrying the Blues with them. Nobody can say how many 
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stops will eventually be created, 
but the Blues Commission hopes 
to include about 200 stops in 
total, making the trail into a muse-
um that is spread across the State, 
and indeed beyond the State, ex-
plaining the heritage of the Blues 
to local citizens and visitors alike. 

Planning a visit to the Missis-
sippi Blues Trail is made easy by 
the web site that the Blues com-
mission created (www.msblues-
trail.org). This web site has the 
complete text of every marker. 
It is searchable in several ways, 
and it includes a link to Google 
Maps, which allows the viewer 
to precisely locate each marker 
and map out a route. There are 
also short videos and a “featured 
marker” that is highlighted each month. 
A calendar announces upcoming marker 
unveilings and scheduled live music per-
formances. Unveilings are usually attend-
ed by hundreds of people and feature 

their own live performances and often 
include relatives of the Bluesmen being 
honored, if not the Bluesmen themselves. 
Classes are always welcome at marker 
unveilings.

No tour along the Mississippi Blues 

Trail would be complete without 
including stops at some of the 
wonderful Blues museums that 
provide additional historical in-
terpretation. The Delta Blues Mu-
seum (www.deltabluesmuseum.
org) is the oldest Blues museum, 
established in 1979. It is located 
in downtown Clarksdale, near the 
Ground Zero Blues Club (www.
groundzerobluesclub.com/) 
where live music can be reliably 
found four nights a week. The mu-
seum highlights include a portion 
of Muddy Water’s cabin, salvaged 
from its former site on the Stovall 
Plantation, where a Blues Trail 
marker now stands. Many gui-
tars, harmonicas, stage costumes, 
historical signs and parapherna-

lia are on display, all emphasizing the 
numerous performers who have lived 
in Clarksdale, and there are continuous 

see MS BLUES TRAIL page 124
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Mississippi Blues Trail
continued from page 123

temporary exhibits of photographs and 
Blues advertisement posters.

Clarksdale has several venues for live 
performance, anchored by Ground Zero 
Blues Club. Just up the street from that 
club is Cat Head Delta Blues and Folk 
Art (www.cathead.biz) which is the best 
place to fi nd information about who is 
appearing at which venue.

Muddy Waters is credited with hav-
ing said that “The Blues had a baby 
and called it Rock and Roll,” but most 
people don’t know that Rock was born 
in Clarksdale. The Rock and Roll Hall of 
Fame credits the song Rocket 88 with 
being the very fi rst Rock and Roll num-
ber, and it was written by Ike Turner 
and performed by his band the Kings of 
Rhythm, all from Clarksdale. The band 
drove from Clarksdale to Memphis in 
March of 1951 to record at Sam Phillip’s 
studio, which later became Sun Studios, 
and that fact leads many to think that 
Rock came from Memphis, which it did, 
but only because that was the nearest 
recording studio to Clarksdale. Today, you 
can explore the links between Blues and 
Rock history at the Rock and Blues Mu-
seum (www.blues2rock.com).

The Highway 61 Museum in Leland 
(http://www.highway61blues.com/) 

does an excellent job of interpreting 
the lives and times of the numerous per-
formers who grew up around that Delta 
town. These range from the traditional, 
including Son Thomas, to the rockers like 
Johnny Winter, whose father once operat-
ed the cotton exchange across the street 
from the museum, a site now marked 
with a stop on the Blues Trail.

But the pinnacle of the museum world 
in the Delta is certainly the new B.B. 
King Museum and Mississippi Delta Inter-
pretive Center in Indianola (http://www.
bbkingmuseum.org). This multi-million 
dollar effort uses the life of the King of 
the Blues to tell stories of struggle and 
perseverance from cotton and Jim Crow 
through integration and into today’s 
America. Numerous artifacts accompany 
fi lm loops and interactive displays, so you 
should count on a minimum of two or 
three hours at this museum.

Of course there are other important 
stops for any Blues heritage tour. Among 
these are the last authentic rural juke 
house, Po’ Monkey’s Lounge (http://
www.southernspaces.org/2006/inside-
poor-monkeys) in a cotton fi eld outside 
the little town of Merigold, Mississippi, 
right next to Cleveland. Indianola’s 
Club Ebony (http://www.msbluestrail.
org/_webapp_2179154/Club_Ebony) 
has seen performances by Ray Charles, 
Count Basie, B. B. King, Bobby Bland, 

Little Milton, Albert King, Willie Clay-
ton, and many other legendary acts. It 
is still open on Sundays and often on 
other days, and can make special ar-
rangements for meals. Red’s Lounge in 
Clarksdale is another one of the “real 
deal” juke joints that has been serving 
up authentic blues culture for the last 
50 years. Red’s features older blues acts 
every weekend. All of these venues have 
welcomed visiting classes, and on oc-
casion made special arrangements for 
meals and music.

Blues Festivals provide another great 
opportunity to see several performances 
during a visit. The Mississippi Delta 
Blues and Heritage Festival in Greenville 
is now the longest running Blues fest 
in America (http://www.deltablues.
org/history.html). Others include the 
Sunfl ower River Festival in Clarksdale, 
the Highway 61 Blues Festival in Leland, 
and the newly re-named King Biscuit 
Festival in Helena, Arkansas, along with 
many smaller festivals across Mississippi. 
A visit to the Mississippi Tourism site at 
www.vistimississippi.org should help 
identify dates for these opportunities. 

Learning about the Blues facilitates 
learning about America. It provides a 
window not only to music, but also to 
race relations, cultural geography, eco-
nomics and history in general. It’s also 
fun, and making learning fun can make 
learning easier. Mississippi is the place 
to learn about the Blues, and the Mis-
sissippi Blues Trail, together with Mis-
sissippi’s excellent museums and Blues 
festivals, can make teaching exciting and 
rewarding.

The Delta Center for Culture and 
Learning (www.blueshighway.org), 
located on the campus of Delta State 
University in Cleveland, Mississippi, reg-
ularly works with visiting classes. These 
classes explore the Blues, Civil Rights, 
the Mississippi River, and many other is-
sues. Classes come from across America, 
and range from middle school through 
graduate programs.

Luther Brown is the Director of the Delta Cen-
ter for Culture and Learning and Associate 
Dean for Delta Regional Development at Delta 
State University. He is a founding member of 
the Mississippi Blues Commission and is the 
current Chair of the Mississippi Blues Founda-
tion.
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Craighead Caverns was named after an Indian chief 
who at one time owned the property and the cave, and 
who may well have discovered the tiny opening that was 
its natural entrance. Chief Craighead acquired the land 
through either the Ocoee or Hiwassee Land Grants.

Artifacts found in the vicinity of the “Council Room” 
around 1927-28, included pottery, arrowheads, weapons, 
etc., and indicated deep penetration of Cherokee Indians 
to this circular room where it is speculated they may have 
held council meetings.

Craighead Caverns is just 25 miles from “Chotow,” his-
toric capital of the Cherokee nation. This would be near 

the present 
community of 
Vonore.

At the same 
time Chief Craig-
head owned 
Craighead Cav-
erns, around 
1820, the fi rst 
white settlers 
were entering 
the Tennessee 
Valley. These 
pioneers used 
the Sand Room 
to store potatoes 
and other vege-

tables-and this custom continued until recent time.
During the Civil War (1863) parts of the cave were 

mined for salt-peter — which was used as a principal in-
gredient in the manufacturing of gunpowder.

In 1905 Mr. Ben F. Sands, then just a boy, became inter-
ested in Craighead Caverns. His father before him, Mr. John 
Sands, had also explored oftentimes in the cave, and guid-
ed interested parties. It was Ben, however, who pushed 
beyond the fl uctuating pool of the Spring Room through 
the tiny mud crawlway — and into the Lake Room — dis-

covering the Lost Sea. Rumors of a large lake in Craighead 
Caverns had existed before Ben Sands discovery, but these 
may have referred to the elusive back-waters in the Spring 
Room, and not the actual chamber of the Lost Sea.

In 1915, Mr. George Kyle became owner of the property 

fi eld trip adventure

The Lost Sea and the discovery
of Craighead Caverns

see CRAIGHEAD CAVERNS page 126

n 1915, Mr. George Kyle

became owner of the 

property and fi rst

conceived the idea of de-

veloping the cave for the 

public. A dance fl oor I
was installed in the Big Room 

and cock fi ghts were staged in 

the same area. 
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Craighead Caverns
continued from page 125

and fi rst conceived the idea of developing the cave for the 
public. A dance fl oor was installed in the Big Room and cock 
fi ghts were staged in the same area. Mr. Kyle’s early efforts 
were only partially successful. At the same time elsewhere in 
the cavern, moonshiners were operating the fi rst of several 
stills that functioned in the cave.

In 1927 Craighead Caverns was formed. A larger more ac-
cessible entrance was opened below the natural one to make 
entering the cave less strenuous. The Tennessee Power Co. 
installed the fi rst lighting system — which was among the 
fi rst cave systems in the country; all exposed of course, but a 
source of great pride to the developers-and also to the Power 
Company. The lighting of the cave was responsible for early 
rural electrifi cation in the area. Farmers cooperated in cut-
ting poles and providing right-of-way in order to have electric 
service.

In 1940-55 Van Michael, who was then just a boy, began to 
dream of developing the cave. He operated the cave for a cou-
ple of seasons-and took, almost single-handed a thousand or 
so visitors through. In November, 1963, Van Michael’s dream 
grew to full scale, and he began promoting the development 
of the Lost Sea. In September of 1964 the Craighead Caverns 
Company was formed, and in December of 1964 the develop-

This Anthodite is a very rare cave formation.

ment began. In June of 1965, a group of stockholders opened 
Lost Sea Caverns as a tourist attraction.

The Lost Sea is open for tours every day but Christmas Day it is a great 
place to visit summer or winter. For more information visit www.th-
elostsea.com or call 423-337-6616.
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Experience Gretna, Louisiana

1.888.4.GRETNA tourism@gretnala.com

♥ Ride the River- Experience
      from New Orleans to Gretna 

♥ German-American Cultural
      Center of Louisiana

♥ Art Walk and Farmer’s Market

♥ Kittie Strehle House

♥ Gretna Heritage Festival

♥ Architectural Landmarks

♥ National Historic District

♥ David Crockett Firehouse

♥ St. Joseph Church and Gardens

♥ City Hall Photo Exhibit

♥ Gretna Green Blacksmith Shop

♥ BMX Track

♥ Observatory

Mel Ott Bronze

Gretna City Hall, 1907

Gretna Green Blacksmith Shop

The City of Gretna, settled in 1836 by German immigrants, 
attracts tourists every day. It is a charming city with a small 
town atmosphere and a large National Historic Register Dis-
trict. There are hundreds of contributing structures to the des-
ignation that highlights the unique architecture.

Group tours are available offering the local German cul-
tural experience. Included are three attractions, plus lunch, at 
a local restaurant with German décor. The German-American 
experience in the Mississippi Delta region is presented from 
its beginning in 1720 at the German-American Cultural Center 
of Louisiana. The comprehensive exhibits, along with personal 
history accounts are superb. All this can be found at 519 Huey 
P. Long Avenue housed in an historic 1910 building. 

Among the other attractions is a cottage built by German 
immigrants in 1840. Claudius Strehle raised a family of nine 
in this cottage that has four rooms, no hallway, and an outside 
stairway to the attic. The furnishings date from the late 1800s 
through 1939. In the same museum complex there is a fi re 
museum with its historic steam pumper, a working blacksmith 
shop, and another cottage that heralds the city’s history. It is a 
most charming setting. 

The Gretna Heritage Festival attracting over 130,00 visitors 
is held the fi rst full weekend in October. 

Historic City Hall has a wonderful pho-
tograph exhibit of early life in Gretna. The 
Visitor Center is located in a 1906 South-
ern Pacifi c Freight Depot and accompa-
nying 1951 Illinois Central Caboose. Rail-
road memorabilia can be found in both.

St. Joseph Church and Garden is exqui-
site. It was built in the Spanish Baroque 
style with a nearby historic cemetery. 
Many Germans buried in the Hook and 
Ladder Cemetery died of Yellow Fever 
after immigrating here in the 1800s. The 
tombstones document the German heri-
tage.

In 2009, a bronze statue of the most 
famous person from Gretna was dedicated and placed in 
front of the Visitor Center of native son, MEL OTT. He leaped 
to fame in 1926 by leaving high school baseball at age 16 and 
joining the New York Giants, making him the youngest ever to 
become a major leaguer.

In 1941, he was named to baseball’s “Hall of Fame” in Coo-
perstown, NY, for his many past accomplishments. He is best 
known for his unusual batting stance and 511 home runs, a 
National League record when he retired. He had a .304 life-
time batting average and played in 11 All Star Games and in 
three World Series.

Gretna is near New Orleans, which can be experienced by 
crossing the Mississippi River on the free ferry. Other unique 
areas are Baton Rouge, Lafayette, Lake Charles, New Iberia 
and Houma.

Visitors always comment on their pleasure and delight in 
fi nding a community that is preserving its past.

cultural fi eld trip

From attractions, to authentic restaurant, historic 
Gretna off ers a true German cultural experience

Hook and Ladder cemetery

♥



At some point, every child dreams of 
running away and becoming an Indian.

Today, kids — and their parents — 
can see that dream come true in one of 
North Carolina’s most unique travel des-
tinations offering an adventurous shift 
from a routine beach vacation. 

Legendary Cherokee, nestled in the 
Great Smoky Mountains in the town of 
Cherokee, NC, gives families a hands-on, 
authentic and unforgettable experi-
ence of Cherokee culture on the tribe’s 
protected lands. The destination is the 
center of the ancestral lands of the 
Eastern Band of Cherokee Indians — 
those who in the 1800s refused to be 
relocated west and determinedly fought 
and won their right to remain. Easily 
accessible from the major cities of fi ve 
contiguous states, Legendary Cherokee 
is truly a national treasure. It sweeps 
visitors into an 11,000 year-old story.

Legendary Cherokee is com-
prised of four cultural venues. 
Like an interwoven basket, each 
gives a glimpse into the history, 
culture, art, society, and the daily 
life of Cherokee Indians. Legend-
ary Cherokee has preserved one 
of America’s oldest recorded 
society — which pre-dates the 
Egyptians, Romans and Aztecs by 
thousands of years. It’s a destina-
tion that can offer a week of fun, 
an action-packed day, or a perfect 
two-day jaunt — and it’s friendly to 
the family budget.

Start with a guided tour of Ocon-
alfutee Indian Village, where visitors 
stroll through mountain arbors shading 

a true-to-life Cherokee village. Artisans, 
warriors, dancers and craftspeople 
demonstrate the daily experience of the 
historic Cherokee Indian each year, May 
through October. Kids will be fascinated 
to see skilled knappers create arrow-
head points before their eyes. Beading, 
fi nger weaving and pottery demonstra-
tions satisfy the craft lovers. Parents and 
kids alike will be enthralled 
by the blow-

gun demonstration. The Cherokee were 
the only North American natives to use 
blow-guns for hunting small prey. Canoe 
building, river cane basket making and 
traditional dancing are but a few of the 
demonstrations to be found within the 
village. A separate shady hike through 
streams and tumbling falls, and gardens 

with botanical 
inscrip-

tions 
— in-
cluding 

the tra-
ditional 
Cherokee 

medicinal 
uses of 

Indian for a day
Cherokee cultural partner

%
cultural fi eld trip
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many of the native plants — is not to be 
missed. 

The next stop is the Museum of the 
Cherokee which illustrates the peoples’ 
11,000 year history and the tribe’s 
unique role in the birth of the United 
States, including events such the French 
and Indian Wars and the Revolution-
ary War. Ancient artifacts are skillfully 
blended with modern technology to tell 
the amazing story of this sophisticated 
culture. Anyone partial to sports will be 
transported by the discovery that the 
forerunner to lacrosse was an ancient 
game of stickball played by the Chero-
kee, sometimes continuously for days, 
and sometimes to the death. 

One of the most successful Native 
American cooperatives in the country, 
Qualla Arts and Crafts, showcases world 
renowned collections of pottery, wo-
ven baskets, soap-stone carvings, wood 
work, blow-guns and bows and arrows. 
Not to be forgotten are the tomahawks, 
dolls and beadwork sure to please the 

see CHEROKEE page 130
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South Carolina Cotton Museum

The Starting Point for the The Starting Point for the 
South Carolina Cotton Trail!South Carolina Cotton Trail!

803-484-4497
www.sccotton.org • sccottonmus@ftc-i.net

Mon -Sat: 10am-4pm • 121 West Cedar Lane • Bishopville, SC

Exhibits on the history of cotton 
from the year 1670 to the present. 
Educational Programming relates to 
“From Seed to Fabric to Food.”

young and young at heart. The Mutual, founded in 1946, is a 
showcase of Cherokee artists and is a leader in sustaining the 
vitality, cultural reach, heritage and arts and crafts of the East-
ern Band of Cherokee Indians. These works of art are avidly 
collected and prized by Native American art lovers the world 
over. 

Both the museum and Qualla Arts and Crafts are open year 
round with the exception of Thanksgiving, Christmas and 
New Years Day.

Around midday, everyone might be ready for a break. It’s 
easy to pick up sandwiches from one of the town cafés or 

Cherokee is one of a very 

few towns lucky enough 

to have a pristine river 

running right through 

the middle of it.C
Cherokee
continued from page 129
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restaurants and wander down to the Oconaluftee Islands 
Park. With picnic tables, grills, and perfect swimming in 
the crystal clear Oconaluftee River, it’s a relaxing break 
that can easily turn into an entire lazy afternoon. Chero-
kee is one of a very few towns lucky enough to have a 
pristine river running right through the middle of it. An-
glers can easily get a license for trout fi shing in tribal wa-
ters, and fi sh abound. Kayaks and fl oat tubes can be rent-
ed for a brisk, long or short fl oat from points upstream. 
Golfers can sneak away and get a round of 18 in at the 
nearby new Sequoyah National golf course designed by 
Robert Trent Jones II. 

A perfect day is topped off with the exciting “Unto 
These Hills” outdoor drama. The story of the tribe is told 
through the hearts and minds of the Cherokee people. 
Rich and authentic costumes, music and dance enhance 
the story. The recently renovated Mountainside Theater is 
lit by the stars and bathed in the cool night air. The drama 
runs June through August. 

In addition to all that the cultural venues have to offer, 
Legendary Cherokee hosts festivals and events through-
out the summer. For information on all the adventure Leg-
endary Cherokee offers, check out cherokeeadventure.
com or call 866-554-4557.

For more information about Cherokee, visit www.cherokee-nc.com 
or call 800-438-1601.
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Not just a draw for race fans, the NA-
SCAR Hall of Fame is the perfect venue 
to demonstrate math and science les-
sons inherent to the sport. After all, the 
intricate mechanics and complex math-
ematics involved are as essential to NA-
SCAR as the fast cars and famous driv-
ers that captivate the masses. Endless 
possibilities at this engaging attraction 
connect racing with valuable learning 
experiences.

Proving that NASCAR’s past, present 
and future are as colorful as the sport’s 
logo-emblazoned stock cars, the 150,000 
square foot NASCAR Hall of Fame boasts 
racing simulators, a pit crew challenge, 

a 278-seat Belk High Octane Theater, 
monumental memorabilia from the 
sport’s illustrious history, celebrated cars 
from famous drivers, and much more. 
Through direct connection with exhib-
its, artifacts, and interactive experiences, 
the NASCAR Hall of Fame provides a 
unique opportunity to demonstrate the 
principles like force and motion, fric-
tion, measurement and data analysis that 
allow stock cars to reach speeds of up 
to 180 m.p.h. on a closed track. 

Teresa Robertson, Education Special-
ist at the NASCAR Hall of Fame, has 
created unique lesson packets, appli-
cable for grades three to eight, to help 

teachers plan an educational trip to the 
Hall. Surrounded by pre- and post-visit 
activities, these lesson plans incorporate 
elements you won’t fi nd anywhere else. 
Friction is explored through rubbings of 
various track surfaces along the expan-
sive Glory Road exhibit, data analysis is 
taught through the graphing of the NA-
SCAR point system, and measurement is 
demonstrated with the compass rose in 
the Great Hall. And that’s only the begin-
ning.

The lesson packets are available to 
view at NASCARHall.com and feature 
activities based on specifi c areas of the 
facility, including Food Lion Race Week, 

exciting fi eld trip

NASCAR Hall of Fame
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TAKE YOUR NEXT GROUP OUTING 
  TO THE NASCAR HALL OF FAME ®.
     (THIS MAY BE THE ONLY TIME WE ENCOURAGE
                                           DRAFTING THE LEADER.)

NASCAR® and NASCAR Hall of Fame® are registered trademarks of the National Association for Stock Car Auto Racing, Inc. 
©2010. Motorsports Images and Archives. Getty Images. Used with permission.

Take your students on an inspirational ride through the history, science 
and engineering of going fast. And with all our spectacular artifacts and 
interactive exhibits, we’re sure to keep your students’ pulses racing. 

To book your field trip to the NASCAR Hall of Fame, call Angela Basso  
at 704.654.4425 or visit NASCARHall.com. 

Sunoco Glory Road, the Great Hall and 
Heritage Speedway. Teachers can con-
tact staff for help creating an individual-
ized lesson plan in addition to the ones 
already supplied. High school students 
can also gain a valuable learning 
experience through the Hall’s 
offerings, and curriculum is cur-
rently being developed to facili-
tate high school level programs. 

Many school groups have al-
ready taken advantage of the edu-
cational benefi ts of visiting the 
NASCAR Hall of Fame. Charlotte-
based Freedom School Partners, 
an organization that provides 
quality after-school and summer 
programs for children, visited the 
Hall this summer with a group of 
over 1,300. 

“Our kids had a fantastic time 
at the NASCAR Hall of Fame,” said 
Angie Gover, Program Coordina-
tor for Freedom School Partners. 
“For many of them, this was their 
fi rst experience getting to know 
NASCAR. They especially loved 
learning about the pit crews. I think 
they were surprised what an intense job 
it is.”

Providing an interactive experience 
is at the core of the Halls’ programming 
goals. Hands-on activities are around 
every corner, inviting kids to try their 
hand at changing a tire or getting be-
hind the wheel in the race car simula-
tors. A vast array of exhibit pieces allows 
children to connect the dots between 
the technical side of NASCAR and how 
that translates into a fi rst place fi nish. 

The educational programming at 
the Hall of Fame primarily centers on 
science and math. Technology and en-
gineering programs are being planned, 
with social studies lesson plans also a 
priority for future development. North 
Carolina’s rich history with NASCAR is 
displayed comprehensively through the 
Hall, providing limitless possibilities for 
lesson plans and programming on North 
Carolina history. The economic impact 
of racing and the technological ad-
vances in motorsports are also possible 
directions for future lessons. 

Extensive meeting space is available 
for rental and expands the options for 
a fi eld trip, with areas accommodating 
both large and small groups. The 278-

seat Belk High Octane Theatre easily 
transitions for presentations with its 
state-of-the-art technological capabilities. 
The spacious Great Hall is an ideal set-
ting for seated events and large groups, 

and additional spaces like the smaller 
Legends Room, perfect for groups of 
75 to 117, and the vast alfresco 32,000 

see NASCAR HOF page 134
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The colonists were happy to get here and you will be, too.
It’s adventure, history and fun for the whole family.
Board the Elizabeth II, explore the Settlement Site,
Adventure Museum, new American Indian Town,
films, performances, gallery, Museum Store and more. 

Thecruise herein1584
was all-inclusive: 
scurvy, boredom and 
all the salt cod you 
could stomach.

Manteo, 5 miles from Nags Head. Open daily.
35º 54.7 ' N 75º 40.0' W

roanokeisland.com | (252)475-1500

square foot Ceremonial Plaza are dynamic 
possibilities as well.

Beyond lesson plans, the NASCAR Hall 
looks forward to offering professional 
development courses for teachers, giving 
them a learning experience all their own. 
These courses will give teachers new tools 
to explain important science and math les-
sons, engaging their students in new and 
exciting ways. 

Group tour pricing makes fi eld trips 
easy on the wallet, with perks including 
express entry, designated convenient bus 
drop off, and a complimentary ticket for 
one teacher per 15 paid students. From 
kids to adults, racing novices to NASCAR 
super fans, there is something for every-
one at the NASCAR Hall of Fame. Don’t 
miss the opportunity to take your class to 
the fast lane, using math and science for a 
more high-octane adventure. 

For more information visit www.nascarhall.com.

NASCAR HOF
continued from page 133
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America’s early existence grew slowly, 
but with direction along the shores of 
the James River, from the founding of 
several new English-built communities 
in 1600s Virginia Territory of North 
America. The fi rst successful one was 
Jamestown in 1607; another one was 
Henricus, built in 1611 at a “sweet and 
healthie site” 80 miles upriver from 
Jamestown, just below the water falls of 
modern-day Richmond. Along this fertile 
Eastern Woodlands river more than 30 
communities of the Powhatan Chiefdom 
(under the leadership of Chief Powha-
tan) hunted, gathered and farmed this 
land. Henricus, named for the eldest son, 
Henry — of King James I of England. Sir 
Thomas Dale intended for this “citie” 
to eventually replace Jamestown as the 
new “principal seat of the County.” 

Many of what we call today the be-
ginnings of the “American way of life” 
began at, or near this site. Originally 
developed as a military fortifi cation, it 
soon became the site for many American 
“fi rsts”: property ownership by the com-
mon man, the fi rst English hospital (Mt. 
Malady), chartering of the fi rst college 
in the New World, the English home 
of Pocahontas and the establishment 
of tobacco as the fi rst cash crop in the 
New World. 

Henricus became the “jumping off” 
spot for other nearby settlements such 
as Bermuda Hundred, Upper Hundred, 
Sheffi eld Place and the Falling Creek 
Ironworks. But the Indian uprising of 
1622, led by Chief Opechancanough 
(Powhatan’s younger brother and suc-
cessor) destroyed the town of Henricus. 

However, some of the other nearby 
settlements and settlers survived and 
remained. Located in such a key loca-
tion on the James River, other settlers 
eventually came to the area, and wars 
— the Revolutionary and the Civil 
Wars — and the growing importance of 
river commerce, led to the area being 
changed in both minor and major ways. 
New plantations and towns sprang up, 
as did enhanced transportation hubs; 
work, begun under Sir Thomas Dale in 
the 17th century and continued during 
and after the Civil War, eventually led to 
the changing of the course of the James 
River. 

Today, Dutch Gap Nature Preserve 

protects this area’s native wildlife and 
houses Henricus Historical Park. The 
Park, founded in the 1980s, under a part-
nership of the Counties of Chesterfi eld 
and Henricus and the Henricus Founda-
tion stands on more than 40 acres with 
11 Colonial period buildings and sites 
— militia buildings and parade fi eld, 
crop and tobacco fi elds, tobacco barn 
and husbandry buildings, trade build-
ings (forge and carpentry shop) and Mt. 
Malady and the Ordinary. Rocke Hall, the 
re-created building that probably housed 
Pocahontas as she learned English tra-
ditions and converted to Christianity. 
The re-created Virginia Indian site of Ar-
rohateck as three longhouses and many 

historic fi eld trip

Henricus, a sweet and ‘healthie’ site
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other community structures. In 2011, it will commemorate 
the 400th anniversary of its founding as the second success-
ful English settlement in North America. 

The living history site of Henricus and Arrohatec today 
look forward to the building of several more historic-type 
buildings, to traveling exhibitions, to archaeological work to 
fi nd the original sites and to a full year — The Year of Henri-
cus (September 2010–October 2011) — of commemorative 
programs and events celebrating 400 years of local, Virginia 
and American history of all the peoples who lived in this 
area. Through partnerships with the Virginia Indian Council, 
universities and other historical museums and living history 
sites, we have begun a year of educational and public pro-
gramming and offerings. 

School programs, designed around the State of Virginia’s 
Standard of Learning Guidelines for History and Social Stud-
ies, Science and Math, provides programming for grades Pre-
K–12. The cultures, the technology, government, and econom-
ics are all a part of the hands-on, interactive offerings both 
onsite at Henricus and Outreach at requesting schools and 
organizations. While most of our programs happen in the re-
created villages of Henricus and Arrohatec, we also provide 
programming indoors in our very large Education Center. Re-
sources for teachers include Teacher Institutes, open houses, 
traveling exhibitions, orientation fi lms and new programs 
Pre-K–12 have been designed for public, private and home 

school students. 
For the general public, the Year Of Henricus activities in-

clude two-day, full-site public events: Colledge of Henricus: 
First Chartered University in English North America (March 
26–27, 2011), Mount Malady, England’s First Hospital in North 
America (May 7–8, 2011) and John Rolfe’s Tobacco: Virginia’s 
First Successful Profi table Export (July 2 –24, 2011). The Year’s 
culminating event to its 400th Anniversary — and start of its 
next 400 years — will be Publick Days: The 400th Anniver-
sary of the Founding of Henricus (Sept. 17–18, 2011). Free 
to the public, this will feature more than 100 Virginia Indian 
and colonial re-enactors, activities and the upriver and land-
ing at the Henricus Dock, The Jamestown Foundation’s 17th 
century ocean-sailing ship, the Godspeed. On Sept. 19–20th, 
the entire site and the Godspeed will be made available to 
school groups, with pre-registration and a fee, for specialized 
programs and tours. 

Offerings are enhanced throughout this year for students 
from a wide range of school districts. All programs follow the 
State of Virginia’s Standard of Learning Guidelines for multi-
curricular programming, with especial interest in history and 
the social sciences. Teacher Enhancement resources (teacher 
institutes, open houses, workshops and In-services are of-
fered). Adult programs, student camps and youth sleep-over 
camps are also available.

For further information, access our website, http://www.henricus.org.
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Students of all ages see, touch and experience science like 
never before at the Virginia Living Museum, the mid-Atlantic 
region’s premier science education facility. The museum in-
troduces students to more than 250 living species native to 
Virginia through exhibits, discovery centers and interactive 
hands-on activities. All of the museum’s exhibits correlate 
with and reinforce Virginia’s Standards of Learning for Science 
(SOLs) and national science standards. While taking a tour of 

the geographic regions of Virginia, students can observe:
•  Live animals and plants in their natural habitats.
•  Plant and animal life cycles, food chains and food webs.
•  Animal survival adaptations for fi nding food and shelter, 

rearing young, avoiding predators and defense.
•  Animal migration, camoufl age and hibernation.
•  Endangered and threatened species.
•  Vertebrates and invertebrates.

nature fi eld trip

See, touch and feel nature at
Virginia Living Museum
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ef

• Charles Town Walking Tour
• Festivals, Arts & Culture
• Civil War History
• Lewis & Clark History
• Appalachian Trail 

• Antique Shopping, Farmers Markets
• C&O Canal National Park
• Harpers Ferry National Historical Park
• Antietam National Battlefi eld Park
• Washington Family Homes

ef

•  The importance of conserving Virginia’s animal, plant and 
mineral. resources.

•  Habitats of pond, forest, stream, Chesapeake Bay, cypress 
swamp, mountain cove, cave and more.

•  Virginia’s prehistoric past: rocks, minerals, fossils.
•  Phases of the moon, reasons for the seasons, earth’s revo-

lution and rotation, planets in our solar system.
Each exhibit tells a story. There is the predator-prey relation-

ship between the chipmunk and the corn snake; the defensive 
mechanisms of the porcupine fi sh, and the complex inter-
relationships of the animals and plants that inhabit a cypress 
swamp.

Not only is the museum a wonderful place for a school 
fi eld trip, its professionally trained educators present enrich-
ing natural science curricula that are grade-level targeted and 
correlated to national standards. Students in grades six-12 can 
experience amphibians, fossils, minerals, weather or real-world 
environmental challenges in science labs.

In the museum planetarium, students visit the planets, 
travel to a black hole, observe spinning galaxies or study the 
earth from space. The state-of-the-art digital projection system 
can project a view of the skies from anywhere on Earth across 
a time period of 200,000 years, or as seen from any other 
known body in the universe. These SOL-correlated classes are 
offered in addition to public planetarium shows. 

The museum also offers 20-minute small group and assem-

bly-style programs that can be added to a self-guided visit. 
These fast-paced programs enable students to get up close 
and personal with wild animals and touch real museum speci-
mens.

The museum is located between Williamsburg and Norfolk/
Virginia Beach at 524 J. Clyde Morris Blvd., Newport News (I-
64, exit 258-A).

For more information call 757-595-1900 or visit www.thevlm.org. Call 
757-595-9135 for group reservations. 
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Surrounded almost entirely by water, 
Norfolk, VA is the ideal destination for 
action-packed, affordable educational 
tours. With an endless amount of out-
door activities, historical and cultural 
attractions, this riverside city offers 
exciting choices for new learning.

Students become researchers 
discovering the wonders of Afri-
can wildlife at Norfolk’s Virginia 
Zoological Park. Be prepared to 
learn how to do an observation 
by practicing in a classroom and 
then venturing out into the African 
exhibit. Learners will also discover 
how animal populations interact in 
the wild or in a captive situation. 
Newly constructed is the Norfolk 
Southern Express where three 
cars can accommodate up to 66 
passengers — adults and children. 
The ride includes live narration 
from the train engineer about the 
zoo and its collection of plants and 
animals.

Students get to explore the 
nautical, naval and natural power 
of the sea at Nauticus, Norfolk’s 
interactive maritime museum. This 
enormous waterside science and 
technology center boasts over 
150 interactive exhibits. Also located at 
Nauticus are the Hampton Roads Naval 
Museum and the historic Battleship 
Wisconsin, the largest battleship ever 
constructed by the U.S. Navy! This spec-
tacular vessel also doubles as a venue 
for student performances. The Battle-
ship was recently acquired by the City 
of Norfolk and the interiors of the ship 
are now open for tours! If you prefer 

to spend evenings indoors, student and 
teachers can party the night away inside 
Nauticus. This package includes a DJ 
and pizza party! Dance to upbeat music, 
tour the exhibits inside, visit the aquari-

um and watch the Living Sea movie in a 
large screen theater. 

For more nautical fun, students may 
climb aboard one of several harbor 
cruises, including a learning adventure 
on the topsail schooner, American Rover, 
a tour of the world’s largest naval base 
aboard the Victory Rover or one of 
the Spirit of Norfolk’s Kids Discovery 
cruises. 

Students will love to explore one of 
our outdoor classrooms while in Nor-
folk. With Norfolk’s mild climate stu-
dents can discover nature at the World 
of Wonders — the largest children’s 
adventure garden on the East Coast 
and one of over 20 themed gardens 
featured at Norfolk Botanical Gardens. 
Before leaving, grab a kayak and tour 
the garden by water! Enjoy the thou-
sands of camellias, hydrangeas and 
roses fresh in bloom. 

As the cultural heart of the Com-
monwealth, Norfolk is home to the 
Virginia Symphony, Virginia Opera, 
Virginia Stage Company, Virginia Ballet 
Theater and Virginia Chorale. Norfolk 
offers everything from live theatre and 
comedy shows to nationally recog-
nized ballet and opera performances. 

Take an afternoon and stroll 
through 5,000 years of art history at 
the Chrysler Museum of Art, home to 
Walter P. Chrysler Jr.’s world-class col-
lection of more than 30,000 works of 
art. In addition to its envied collections, 
the Chrysler abounds with exciting 
concerts, theatrical performances, and 
children’s programs such as Animals in 
Art. This tour introduces young learn-
ers to great works of art by searching 
through our collection for images 
of animals. Animals in Art with Live 
Animals is another program where 
students explore the theme of animals 
in the museum’s collection and meet 
live animals and their trainers from the 
Virginia Zoo.

For more information on Norfolk attractions 
or student programs, contact 800-368-3097 
or go to www.visitnorfolktoday.com.

fi eld trip

Have fun learning
Norfolk: Discover the Mysteries of the Deep Blue Sea
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Start a new family tradition at Christ-
mas Town:  A Busch Gardens Celebra-
tion. Virginia’s newest Christmas-time 
offering combines an immersive holiday 
experience with one-of-a-kind shop-
ping and dining opportunities, all-new 
holiday shows and a spectacular light-
dancing Christmas tree.

“The world’s most beautiful theme 
park is transforming into a Christmas 

wonderland,” said Busch Gardens Presi-
dent Carl Lum. “We’re just about done 
decorating and can’t wait to host our 
guests as they make memories that will 
last a lifetime.”

Starting Nov. 26, park guests will 
stroll under a canopy of more than two 
million twinkling lights while the aroma 
of hearty soups, smoked meats, fresh-
baked holiday cookies and the Busch 

Gardens’ signature peppermint fudge 
hot chocolate waft through the air. 

Christmas Town begins in a bustling 
English town square complete with car-
olers straight out of Victorian England 
and set amid traditional greenery, clas-
sic red bows, holiday lights and candles 
glowing in every shop and restaurant 

fi eld trip fun

Christmas Town
A Busch Gardens celebration

see CHRISTMAS TOWN page 142
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Christmas Town
continued from page 141

window. England will be a bustling city 
scene that comes to life with perfor-
mances throughout the village, featuring 
strolling Dickens-style carolers and a 
live show in the Globe Theatre. Visit the 
Christmas Town Shoppe and The Garden 
Gate for unique gifts ideas that are great 
for anyone’s wish list. Enjoy apple cider, 
coffee and other hot holiday drinks as 
well as freshly-baked bread or steaming 
soup in a bread bowl.

Leave the city lights behind with a 
quiet stroll through the Scottish coun-
tryside where horses roam and life 
slows down enough to contemplate 
this special time of the year. Experience 
Scotland under a star-fi lled wintery sky. 
Explore Tweedside Gifts for personal-
ized ornaments, glassware and leather 
goods. Then climb aboard Busch Gar-
dens’ classic steam train and enjoy a 
journey around Christmas Town. After 
the ride, warm up with a glass of was-

sail or share a bag of kettle corn with 
friends and family.

While in Ireland, gather the family in 
the Abbey Stone Theatre for Rejoice, a 
moving performance told through imag-
ery, choral harmonies and a full-live or-
chestra that will fi ll the audiences’ hearts 
with Christmas spirit. The little ones can 
dine with Santa and Mrs. Claus at Castle 
O’Sullivan. 

France offers new twists on the holi-
day season with contemporary takes on 
Christmas traditions. Guests can explore 
an ice-themed world with dazzling 
lights, falling snow and an up-close en-
counter with live penguins at the Royal 
Palace Theatre. Top off the evening with 
fresh cookies, brownies or Busch Gar-
dens’ signature Christmas Town sundae 
at La Grande Glace. And don’t forget to 
stop in at La Belle Maison to fi nd the 
hottest surf and skate apparel or  The 
Oyster’s Secret for the perfect fi ne gold, 
silver and pearl jewelry. 

Stroll through New France where the 
sights and smells of country Christmas 

fi ll the air. New France is transformed to 
an evergreen forest nestled with cabins 
and rustic antiquities. The country cross-
roads come to life with musicians play-
ing music. Guests can become an artist 
and paint their own pottery or take an 
antique Christmas photo with friends 
and family. 

Make sure to visit Santa’s workshop at 
the North Pole to meet St. Nick himself 
before heading to Oktoberfest to view 
the park’s iconic Christmas tree. This 
50-foot-tall, light-animated tree features 
computerized lights that dance and 
change color during evening light shows 
that will fi ll everyone with Christmas 
cheer. 

New this year, guests will experience 
the fl air of an Italian Christmas, featuring 
a golden color scheme, traditional Italian 
holiday fare and graceful angels. Busch 
Gardens’ Italy village will leave guests 
with a feeling of peace on earth. 

For more information, including a complete 
operating schedule, visit www.christmastown.
com or call 800-343-7946.
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Norfolk is the perfect destination for educational and fun student tours. From 

museums to harbor cruises to outdoor recreation and activities, there’s always 

something unique and interesting to be discovered. 

Contact our sales department to plan your visit to Norfolk today.

ENGAGING MINDS. 

CREATING MEMORIES.

vis itnorfolktoday.com  |   1-800-368-3097
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