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About the Survey 
The Association of Schools and Programs of Public Health (ASPPH) is leading a new initiative to 
improve graduate student and faculty writing in public health. The ASPPH Riegelman Writing 
Advisory Group (see Appendix for list of members) was formed to define the long-term goals 
for this project. As a first step, the advisory group developed a survey to ascertain the landscape 
of currently active, planned, and needed writing improvement initiatives for public health 
graduate students and faculty at ASPPH-member schools and programs, as well as members’ 
institutions at large.   
 
 

Methods 
Following development of the survey by the advisory group and staff, the survey was 
sanctioned for release to ASPPH members by the ASPPH Data Advisory Committee. The final 
instrument contained 18 questions that addressed: writing training needs of graduate 
students and initiatives for them, writing initiatives for faculty, desired resources for schools 
and programs, and plans for addressing CEPH criteria on communication. 
The survey was distributed to two groups: 
 

• Members of the ASPPH Academic Affairs Section with some ASPPH members having 
multiple representatives on the section. (n=99) 

 
• School dean or program director if no Academic Affairs Section representative was 

available. (n=25) 
 
The online SurveyMonkey instrument was open January 8 to January 26, 2018, using two 
survey collectors – one for section members and one for school dean or program director. 
Recipients were asked to complete the survey or designate a colleague to do so. After the 
survey was closed, ASPPH staff downloaded and cleaned the data, and then calculated 
frequencies and percentages for close-ended items, and identified themes for items with 
open-ended responses. 

  

https://aspph.box.com/s/5lxjpwq924gzimtwkdhjr34hi5q071m3
https://aspph.box.com/s/5lxjpwq924gzimtwkdhjr34hi5q071m3
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Results 
Respondents 
Seventy-nine schools or programs of public health responded to the survey for a 73% response 
rate. Respondents represented 49 schools of public health (62% of respondents) and 30 
programs of public health (38% of respondents). With ASPPH members (n=108) consisting of 62 
schools (57% of ASPPH members) and 46 programs (43% of ASPPH members), schools of public 
health are slightly better represented among the respondents compared with programs of 
public health. 
  
State of Public Health Graduate Student Writing 
 
Table 1: Responses to survey question: “In your best judgment, is there a perception at your 
school/program that there is a problem with the state or quality of public health graduate 
student writing?” 

 Response Option Count Percent 
Yes 68 86.1% 
No 4 5.1% 
Unsure 7 8.9% 
Total 79 100.0% 

 
Issues with Public Health Graduate Student Writing 
 
Table 2: Responses to survey question: “In your opinion, what do you see as the biggest 
issue(s) with public health graduate student writing?”  
(Respondents could select up to four items. Results presented high to low.)  

 
  School (N=49) Program (N=30) Total (N=79) 
 Response Options Count Percent Count Percent Count Percent 
Paraphrasing – ability to 
synthesize what they have 
read and put it into their own 
voice 

36 73% 29 97% 66 84% 

Concise/brief writing 37 76% 20 67% 57 72% 
Structure 34 69% 19 63% 53 67% 
Writing for “English as a 
Second Language” students 29 59% 13 43% 42 53% 

Identifying audience and 
tailoring writing accordingly 21 43% 10 33% 31 39% 
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Plagiarism 16 33% 7 23% 23 29% 
Writing policy briefs 7 14% 7 23% 14 18% 

 
Comments 
Thirteen (16%) respondents provided comments identifying other issues with graduate 
student writing. The themes are presented below with number of respondents indicated and 
specific comments provided. 
 

• Basic writing skills (4 respondents) 
o “It varies--a small % of English-speaking students display poor writing skills” 
o “More basic/foundational writing abilities than those listed above are lacking” 
o “Over the past two years we have made mandatory a pre-semester writing 

course, to address the problems that we were seeing with writing skills. For 
some students when problems persist we encourage them to attend writing 
center sessions and work with assistance the center provides”   

o “Over use of jargon, fuzzy thinking = fuzzy writing, too much emphasis on team 
writing and not enough on multi-draft individual papers” 

• Grammar (2 respondents) 
• Scientific or professional writing (4 respondents) 

o “Narrating a scientific story, crafting rationale” 
o “Some students are excellent writers.  Some have little experience with 

academic/professional writing” 
o “Knowing the genres of public health writing”  
o “General technical writing” 

 
Comments 
Two comments specifically expanded on the issue of plagiarism: 

• “Plagiarism in the sense that they do not cite properly...some may be flagrant, most are 
lack of awareness” 

• “Plagiarism was a bigger problem but is improving” 
 
Two comments noted that all of the issues presented in question 4 were substantial. 
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Need for Initiatives to Support Public Health Graduate Student Writing 
Table 3: Responses to survey question: “Do you think there is a need for initiatives to support 
the improvement of graduate student writing at your institution?” 
 

 Response Program School Total 
Count     Percent  Option Count Percent Count Percent 

Yes 25 83.3% 42 85.7% 67 84.8% 
No 1 3.3% 3 6.1% 4 5.1% 
Unsure 4 13.3% 3 6.1% 7 8.9% 
No response 0 0.0% 1 2.0% 1 1.3% 
Grand Total 30 100.0% 49 100.0% 79 100.0% 

 
Comments 
Twenty-seven (34%) respondents provided comments on the need for initiatives to support 
the improvement of graduate student writing. The themes are presented below, with number 
of respondents indicated and specific comments provided. 
 
• University resources available (12 respondents) 

Writing Centers or similar initiatives are available at the university level, but some 
respondents noted that they are geared toward undergraduates or in need of additional 
support. 

o “The university has just added an advisement service to help graduate students 
with writing. However, it works better for more basic issues.” 

o “Our Graduate School is just beginning to put a program in place to support 
improvement of graduate student writing. Previously, all students were directed 
to our Writing Center, which is primarily geared to undergraduates.” 

• School or program of public health resources available (4 respondents) 
o “We offer a technical writing course for masters, and require one for doctoral 

students. “ 
o “I oversee a writing support program for students at [our school]. We are actively 

grappling with how to best help students to be better writers. Could we do 
more? Certainly...” 

o “We provide ESL services; We provide writing services for all students--group 
and individual tutorials with English graduate students we hire” 

• School or program of public health resources needed (3 respondents) 
o “More could always be done, but our campus has made great strides in this area 

generally. I think our SPH needs to supplement that internally with additional 
support.” 

o “We have identified this need, and have discussed some possible ideas to 
address, but we haven't implemented any specific strategies yet here at the 
SPH.” 
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o “Yes, I think students entering a graduate program should already have 
adequate writing skills, but they don't. We are trying to figure out how to deal 
with this issue.” 

• Faculty needs (3 respondents) 
o “Most faculty are not prepared to teach writing” 
o “Need technical writer to teach class on scientific writing” 
o “We have recently hired an adjunct to help support student writing needs” 

• Different strategies needed (2 respondents) 
o “Graduate students are a heterogenous population. The needs for writing 

support/improvement vary based on multiple factors: degree program and 
emphasis, international v domestic student, level in program, previous career 
experience, career goals, etc.” 

o “Different strategies needed for different issues” 
• Importance of training effective public health professionals (2 respondents) 

o “We have the responsibility of turning out graduates who can effectively perform 
as Public Health professionals. Writing is an important skill in being effective.” 

o “We have identified this need, and have discussed some possible ideas to 
address, but we haven't implemented any specific strategies yet here at the 
SPH.” 

• Awareness of resources (1 respondent) 
o “The initiatives may be most helpful if directed at increasing awareness of 

resources that are available with encouragement to utilize these early in a 
student's program.” 

 
Existing Initiatives to Support Improvement of Graduate Student Writing  
Table 4: Responses to survey question: Does your institution offer initiatives to support the 
improvement of graduate student writing? 

 
Response Program School Total 

  Count         Percent Options  Count Percent Count Percent 
Yes 26 86.7% 43 87.8% 69 87.3% 
No 3 10.0% 6 12.2% 9 11.4% 
Unsure 1 3.3%  0.0% 1 1.3% 
Total 30 100.0% 49 100.0% 79 100.0% 
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Table 5: Responses to survey question: At what level are these initiatives to support the 
improvement of graduate student writing offered? Respondents selected all that apply. 
 

Response Program (N=30) School (N=49) Total  
Count      Percent Options  Count Percent Count Percent 

University 22 73.3% 36 73.5% 58 73.4% 
School/College 7 23% 16 32.7% 23 29.1% 
Program/Department 11 37% 7 14.3% 18 22.8% 

 
Comments 
Six (8%) respondents provided comments on initiatives to support the improvement of 
graduate student writing. The themes are presented below, with number of respondents 
indicated, and specific comments provided. 
• Graduate school also has initiatives/services (3 respondents) 
• Non-native English speakers (2 respondents) 

o “The school is focused on support for non-native English speakers - but not 
exclusively.” 

o “very limited resources at the University level, mostly for ESL and undergrad 
students” 

• Revisions to core curriculum (1 respondent) 
o “We are going to introduce some writing modules and peer review into the core 

curriculum in Fall 2018” 
 
Description of Initiatives 
Sixty-nine (87%) respondents described the initiatives their institution offers to support the 
improvement of graduate student writing. The themes are presented below, with number of 
respondents indicated, and specific comments provided. 
• Writing Center (41 respondents) 

o “The university has a Writing Studio, which offers writing tutoring to any student 
or alumni. The Studio has a website that provides podcast, handouts, and other 
resources to support students in improving their writing. The Studio is led by a 
faculty member in the English Department and staffed by 30+ doctoral, masters, 
and undergraduate students from the Department of English.” 

o “Our campus is a health sciences center with no undergraduate program.  There 
is a writing center on campus (limited hours) that is staffed by students from a 
nearby university.  This service provides very limited support and does not meet 
the writing needs of our students.” 

o “We have a writing center that Graduate Students can utilize, but reports from 
students are that depending on who you meet with, the help can be quite 
variable. Because of this passing down of information, students rarely take 
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advantage of this service.” 
o “The Writing Center provides writing support across the board at any stage. In 

addition, the Quality Enhancement Program is aimed at promoting 
improvements in writing (though primarily at the undergrad level). The college is 
also working to develop ways to improve student writing.” 

o “The University Writing Center (UWC) is a program available to all students, both 
graduate and undergraduate. Students can work one-on-one with experienced 
readers and writers to improve their writing process and receive constructive 
feedback on their assignments.” 

o “There is a writing advisement center staffed by graduate students that will 
review papers/manuscripts.  There is even an online editing service.”   

o “The university has a "Graduate Writing Center" with Graduate Writing Fellows 
who assist graduate students across campus in thesis/dissertation and related 
writing projects. This is supported by the Graduate School on our campus. It 
appears to be quite effective, but underutilized.” 

o “There is a writing center with instructors, but it is located at the Arts and 
Sciences campus (about 1 hour away from the MPH program).  There is the 
option of an online consultation with tutors (English PhDs) but it is geared to 
undergraduates.  Very limited resources for graduate level scientific writing.” 

o “The university has a writing center available to all students, although they are 
more geared toward undergraduates than graduate students.” 

o “Our University has a Writing Center, but they get quickly overwhelmed and 
most of the tutors are not public health academics.” 

o “We have a writing center that provides general assistance to all students - 
undergrad and grad.  However, it is not adequate for the demand.” 

o “The university offers a writing center for students who wish to seek help on 
writing skills. It resides on one of our three campuses and is mainly serving 
undergraduate students but graduate students are welcome.” 

o “We have a designated Writing Center that students can send their work to for 
feedback. They do not do copy editing, which I wish they did, but they do give 
advice on structure and audience.” 

o “We have a writing center that is available to all students.  The students can 
bring drafts and graduate assistants will work closely with students to edit their 
work.  They are quite helpful if I can get my students to go.” 

o “We have developed a Writing Center at the Program level that provides 1:1 
consultation on writing.” 

o “The university has a Writing Center (that is actually only one person) to coach 
students in effective writing techniques.” 

• Tutoring or coaching (22 respondents) 
o “Medical School has some writing tutors available for a limited amount of time 

in health sciences library” 
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o “Our most important initiative is our peer coaching program for writing. 
Students can make hour-long appointments to talk with a student who has been 
trained to provided feedback on writing. Peer coaches are students in the MPH 
or DrPH program who have successfully navigated 1-2 semesters. They have 
often written the same papers and can provide students with insight about the 
assignment (what works, what doesn't, etc) based on their experience.”  

o “Unfortunately, we do not have any formal resources or trainings to help faculty 
and staff build and stick to a daily writing routine, build their confidence, or 
refine their skills.” 

o “We will also assign one teaching assistant for the MPH Core course series to 
providing tutoring in writing, as needed.” 

• Writing workshops, seminars, or mini-classes (20 respondents) 
o “workshops directed for faculty on how to better teach writing; workshops 

directed toward graduate students on how to write better” 
o “scientific writing workshops” are offered by university 
o “library workshop” 
o “Our college has a required 4-hour seminar on professional communication 

during orientation.” 
o “Op/Ed training and writing” 

• Inclusion in curriculum or courses (15 respondents) 
o “In our PhD program, we have a required course for all PhD students on 

Scientific Communication, a large part of which is focused on writing” 
o “We are also encouraging faculty to increase writing activities in their classes” 
o “1. Writing across the MPH core curriculum, including a literature review, policy 

brief, letter to the editor, critical book review, data analysis, program proposal2. 
Writing across the doctoral core curriculum, including a literature review, article 
for publication, grant proposal, and other papers3. Applied writing assignments 
in concentration courses4. Integrated writing projects at both the masters and 
doctoral level” 

o “Dept. has offered a class aimed primarily at Health Communications students, 
but we sometimes ask MPH students to take to improve their writing” 

o “Deliberate attention to incorporating writing intensive-courses into the 
curriculum” 

o “Work with faculty to help them refine writing assignments and I also conduct 
writing workshops directed at those assignments. We have created a very good 
Public Health Writing Guide and also work closely with librarians to create online 
research tutorials designed for specific assignments. I should also point out that 
I have been on the [school] faculty since 2005 and a big part of my role over this 
long period of time has been teaching writing. Our Department of Global Health 
has long valued writing and invested in faculty to teach writing.”  

o “Students are encouraged to use services of the Center for Excellence in Writing. 
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This Center offers individual consultations about any writing -  drafting, revising 
or polishing, projects such as papers, reports, and projects for any course in any 
department - Honors theses, master's theses, dissertations. Proposals, resumes 
and applications for fellowships and employment, personal statements, group 
projects, etc. Appointments with consultants available, as well as workshops 
during the semester.” 

o “University offers some courses for PhD students working on research papers 
and dissertations.”  

o “Communication Across the Curriculum program” 
o “lectures on Scholarly writing are done in specific courses” 
o “We provide writing modules. We added grant writing as a required course.” 
o “Our MS in occupational safety and health has a required technical writing 

course.” 
• ESL and initiatives for non-native English speakers (8 respondents) 

o “ESL-1 FTE who offers individual tutorials and group sessions as well as 
diagnostics during orientation” 

o “mandatory semester-long language institute for international students with 
low TOEFL scores” 

• Faculty and staff support initiatives (8 respondents) 
o “We employ 0.5 FTE to provide writing services by appointment.” 
o “We are currently focusing (at the school level) on providing faculty with support 

to help them better train and evaluate students in writing.” 
• Centers for academic or student success (5 respondents) 

o “We have a Center for Academic Performance who will [?] directly with students. 
We regularly refer to the center for everything from time management to stats 
tutoring to writing. All students on any kind of probation are asked to go, but 
also any student with weak writing is referred. We remind faculty to refer 
regularly to the center as well.” 

o “Department of Educational Services provides writing services.  Additionally, on 
a program level, our program has partnered with DES to provide Graduate 
Writing Support Services specifically targeted to our students.” 

• Thesis or dissertation initiatives (6 respondents) 
o “dissertation writing/support groups” 

• Peer review and support groups (6 respondents) 
o “Will have two online modules that guide students in the process of peer review 

and critique. The hope is to make it the norm for students to have a peer review 
before submitting any writing. It will be required for all writing in the core. I 
assume that we will still need more, but we are going to take it a step at a time.” 

o “Student writing specialist is available for one to one support for students.” 
o “Need much more for MPH and MS students.  Faculty are not prepared to be 

writing teachers.”   
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• Grant writing initiatives (3 respondents) 
• Writing Assessment (1 respondent) 

o “In our redesign [at our school], we are building in a writing assessment at the 
beginning of Year 1. We will use this writing assessment to help guide students 
to professional development resources and support, as needed.”  

 
In terms of needs in this area, respondents said: 

• “Need much more [writing initiatives] for MPH and MS students.”   
• “Faculty are not prepared to be writing teachers” 

 
Requirement for Public Health Graduate Students to take Writing Instruction 
 
Table 6: Response to survey question: Are public health graduate students required to take an 
introduction to writing course, seminar, or other type of writing focused class? 

 
Response Program School Total  

Count       Percent Options Count Percent Count Percent 
Yes 6 20.0% 5 10.2% 11 13.9% 
No 24 80.0% 43 87.8% 67 84.8% 
Unsure 0 0.0% 1 2.0% 1 1.3% 
Total 30 100.0% 49 100.0% 79 100.0% 

 
Comments 
Eighteen (23%) respondents provided comments on public health graduate students being 
required to take an introduction to writing course, seminar, or other type of writing focused 
class.  
• Required activities  

o “Writing activities are required in both foundational courses all MPH students 
are required to take in the first 2 quarters of enrollment.” 

o “We require students to participate in an Op Ed writing exercise that involves 
peer review and feedback and several revisions. not exactly a course or seminar 
but part of MPH Core Curriculum to improve writing.” 

o “Only when they are conditionally admitted because of their writing score on the 
GRE” 

o “Not all of our students are required to take a course; there is a required course 
for PhD students.” 

• Optional activities 
o “While the students are not mandated to take the workshops or make use of the 

services. However, they are required to attend the lectures on Scholarly Writing 
in the courses where they are presented.” 
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o “Students are encouraged to take an elective course offered each year: PHC 
6934 Scientific Writing and Oral Presentations. PhD students take a required 
course on proposal writing.” 

• Activities included as part of curriculum  
o “Although we do not have set-aside writing focused classes, most graduate 

classes - including quantitative/analytic classes - require that students write a 
lengthy scientific paper.” 

o “We do not have a class that is writing focused at the beginning of the MPH. We 
did at one time, but it went away when we integrated our core courses. All core 
classes have writing assignments, and one of them takes students through a 
multi-draft process.” 

o “Writing courses and writing units are included as part of the core curriculum for 
both the MPH and doctoral degrees (DrPH and PhD)” 

o “A number of courses require papers; students produce a thesis or capstone 
paper--faculty offer editorial notes on those papers and some address writing on 
take-home exams and class assignments” 

o “There are a few classes that are writing intensive where students have the 
opportunity to submit multiple drafts of an assignment and receive individual 
feedback.” 

• No longer having a requirement  
o “We are thinking of requiring such a course” 
o “Currently we don't require such a course but would like to consider in the 

future.” 
o “We did have such courses when we started the program, now school.  Had little 

effect.” 
• Development of a course 

o “We are thinking of requiring such a course” 
o “Currently we don't require such a course but would like to consider in the 

future.” 
 

More Detail on Writing Course 
Nine (11%) respondents provided more detail on the required introduction to writing course, 
seminar or other type of writing focused class. The comments are presented in full below. 

• “1 hr course title Critical Thinking, that includes writing exercises.” 
• “English Writing for Academic Purposes (3 credits):  This course consists of an 

introduction to academic English and to the framework of each part of an academic 
paper. The readings and discussions in this course will improve students’ current 
knowledge of the structure of a research paper. Students will also be trained on how to 
make an oral presentation of their research in a clear and professional manner.     
Academic English Writing (3 credits):  This course introduces some useful techniques 
for writing an academic research paper. It is designed to help students develop and 
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sharpen the writing skills necessary to become a successful academic English writer, 
with a particular focus on sentence structure/grammar and discourse organization 
enhancement. In order to achieve competence with the use of English and fluency with 
written English, students will be guided step-by-step to improve their ways of thinking 
and writing clear and concise sentences and paragraphs into a unified, well-organized 
research paper.” 

• “Introduction to Professional Communication and Ethics. 4 hours on orientation day. A 
goal of this course is to make clear the definition of plagiarism, and it appears to be 
very effective.” 

• “Methods for Public Health Research (8 quarter credits, 2 quarters). Each student 
participates in a group that writes a narrative review of a public health topic. The final 
review paper is 12 pages long. They submit 3 drafts (of aspects of the review) for 
feedback prior to final version.  Public Health Foundations and Systems (8 quarter 
credits, 2 quarters).  Students complete a paper and/or answer essay questions in 
response to a set of questions.  The purpose of this assignment is to assess how well 
students are mastering key concepts in the course. This assignment occurs 4 times 
across the 2 quarters.   

• “MPH Core:  History & Systems of Public Health: 1 credit, 4 writing assignments (book 
review, definition, analysis, letter to the editor), revisions solicited if the student is 
struggling. Population Assessment 1: 5 credits, multiple writing assignments leading to 
a critical book review and synthesized literature review, with process steps and 
revisions. Population Assessment 2: 3 credits, final draft of literature review, policy 
brief, expert interview report. Translation to Practice: 3 credits, analysis of community 
data, intervention proposal. Doctoral Core:  Advanced Public Health Research: 3 
credits, literature review process with revisions.  Scientific Writing: 3 credits, article for 
publication (data report or systematic review), grant proposal, multiple process steps 
and revisions.”   

• “Required 3-hour course in grant and proposal writing. Students are expected to 
significantly contribute to writing a real grant proposal.” 

• “Scientific Writing - prepares students majoring in the sciences for various modes of 
professional communication employed in research settings.  It introduces students to 
commonly used formats and strategies found in research reports, manuscripts, 
proposals, abstracts, and posters.  The course emphasizes the importance of 
understanding and adhering to submission requirements for manuscripts, proposals, 
and theses.  In addition to making students aware of the ongoing conversations that 
take place in each scientific field, the course prepares students to evaluate journals, 
published articles, and conferences, in which this conversation takes place, for 
credibility and soundness.  Assignments include a weekly writing assignment, an oral 
presentation, and 12-page research paper.” 

• “Social Determinants of Health class - students write 2 papers; each with a draft and 
then a final. The first paper is only 2 pages, the second is 5-7 pages. We focus on 
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concise writing, use of appropriate public health terminology, presentation of relevant 
statistics to support the public health problem, and an overall structure that should 
comprise the introduction to almost any public health paper. We find that even short 
papers will provide a wealth of opportunity to teach strong writing skills.” 

• “Writing for Public Health Professionals (1 credit for the first fall semester).  Attached to 
a core PH class that requires a written paper as the final product.  Biweekly meetings 
with an instructor and personal editing. This works well for the paper in the specific 
class, but the skills are not transferred to other classes.” 

 
Common Writing Rubric 
Table 7: Response to survey question: Is there a common writing assessment rubric used at 
your institution and/or in your school/program? 

 
Response Program School Total  

Count       Percent Options Count Percent Count Percent 
Yes 2 8.0% 4 10.0% 6 9.2% 
No 21 84.0% 34 85.0% 55 84.6% 
Unsure 2 8.0% 2 5.0% 4 6.2% 
Total 25 100.0% 40 100.0% 65 100.0% 

 
Description of Rubrics 
Six (8%) respondents described the common writing assessment rubric used at their 
institution and/or in your school/program. The comments are presented in full below. 

• The writing rubric includes the following criteria: 1) content, 2) organization, 3) 
vocabulary, 4) language mechanics, and 5) editing and APA citation and references 

• There are multiple rubrics, one for each assignment type. All of them include features 
related to:  content features required (depending on genre) argumentation features 
required (depending on genre) communication grammar and spelling APA style (if 
relevant) 

• There is a common writing rubric for the MPH students completing their integrative 
project (applied learning experience / capstone). This is the only rubric available for 
MPH students. There is no common university rubric. 

• Used for the Op Ed exercise. Also several template rubrics for assessment of writing 
activities are provided to faculty 

• The rubric focuses on: terminology, structure, presentation of evidence (quantification 
of the problem), logical organization, appropriate referencing, good grammar (sigh) 
and solid conclusions consistent with the evidence presented. (First response) clarity of 
writing is part of rubrics for program competencies (Second Response) 

• From university website link provided: 
Creating grading rubrics for writing assignments 



 

 
 

 
16 
 

Establishing and discussing specific characteristics of success when an 
assignment is first distributed benefits both students and instructors. 
Creating grading rubrics, or grids, is a typical way to do this. Having received 
the criteria with an assignment, students are able to write toward specific 
goals. Later, when they look at their grades, they can see at a glance the 
strengths and weaknesses of their work.  
 
Instructors are able to grade according to customized descriptive criteria 
that reflect the intention of a specific assignment and won't change 
according to the hour of night or the amount of effort a particular student is 
suspected of expending. Rubrics can also save on grading time, as they allow 
instructors to detail comments on one or two elements and simply indicate 
ratings on others. Finally, grading rubrics are invaluable in courses that 
involve more than one instructor, as in team-taught or multi-sectioned 
courses, because they ensure that all instructors are measuring work by the 
same standards. 

 
Step one: identifying criteria 
The first step involved in creating assignment-specific rubrics is revisiting an 
assignment's intended outcomes. These objectives can be considered, 
prioritized, and reworded to create a rubric's criteria. If, for example, an 
instructor assigns a literature review hoping that students might become 
skilled at reducing complex texts down to pithy summaries, "concise 
summary" can be one of the grading criteria included in the rubric. 
 
Care must be taken to keep the list of criteria from becoming unwieldy; ten 
ranked items is usually the upper limit. In addition, to be usefully translated 
and used by students, criteria should be specific and descriptive. Criteria like 
"clear," "organized," and "interesting" don't mean much to students when 
they sit down to revise. 

 
Step two: weighing criteria 
When criteria have been identified, decisions are made about their varying 
importance. Say, for example, that an essay is assigned by a geography 
professor who intends for students to become skilled at creating concrete 
and accurate observation-based descriptions, practiced in analyzing their 
data and in devising a land-use proposal, and able to create correctly-
formatted, error-free prose. When creating a grading rubric for that 
assignment, the instructor will need to decide on the relative weight of each 
criterion. Is the error-free prose objective equal to the analysis objective? 
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Step three: describing levels of success 
When the criteria have been set, decisions must be made about an 
assessment scale. Many instructors like to limit this section of the rubric to a 
three-point scale ("weak," "satisfactory," "strong"). Others may prefer to 
break this down into five or six levels, adding categories like "needs 
extensive revision," or "outstanding." 

 
Step four: creating and distributing the grid 
When the specific criteria and levels of success have been named and 
ranked, they can be sorted into a table (see samples below) and distributed 
with the assignment. Note that spaces are created for comments on each 
item and again at the end.” 
 

Writing Assessment as Part of the Application Process 
Table 8: Response to survey question: Is writing assessment part of the application process to 
your public health graduate program? 

 
Response Program School Total  

Count        Percent Options Count Percent Count Percent 
Yes 17 68.0% 22 55.0% 39 60.0% 
No 7 28.0% 12 30.0% 19 29.2% 
Unsure 1 4.0% 6 15.0% 7 10.8% 
Total 25 100.0% 40 100.0% 65 100.0% 

 
Description of Assessment 
Thirty-nine (49%) respondents provided information on how the admissions process utilizes 
these writing assessments. The majority identified the specific items assessed and as such, 
the themes presented below are categorized by the items, with number of respondents 
indicated, and specific comments provided. Note, nine responses indicated more than one 
item was used during the assessment. 
 
• Personal essay/statement (25 respondents) 

o “As part of these whole portfolio reviews, admissions committee members 
review personal statements by the applicants. Part of the purpose of seeking a 
personal statement is to see how well applicants can write a brief, personal 
essay, making a case for how their background has prepared them for the 
graduate program(s) they are applying to. This assessment is not conducted 
according to a rubric; but a coherent, accurate essay, with supporting evidence 
(or the lack of coherence, accuracy or supporting evidence in the essay) is an 
important data point in an overall portfolio review.” 

o “The admission committee assesses the strength of the prospective student's 
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personal essay (in addition to all other admission requirements), and if the 
writing style needs improvement, the prospective student is encouraged to seek 
support from the undergraduate writing lab.” 

o “Starting in January of 2018, faculty review the admissions essays using a 16 
point rubric that assesses writing ability and structure.” 

o “…assuming that students have taken the time to craft their essays we are 
highly critical of spelling errors in the application.  This is not adequate for 
catching all those with writing difficulties.  So we are open to ideas that other 
institutions implement for early identification.  The challenge is that our faculty 
feel they are not equipped to teach grammar/structure or address English as a 
second language issues.” 

o “It is an informal discussion of their personal statement.” 
o “Personal statement is required for application into MPH or PhD-PH program. 

Grading rubric (4-point scale) includes 'quality of writing', along with interest in 
public health and other items.” 

o “As with anything a poorly constructed or ungrammatical statement is a red flag, 
particularly if the applicant has a low verbal score on the GRE.” 

o “For the masters programs, only the personal statement is assessed. For 
doctoral applicants the description of research interest is also assessed. There is 
no written rubric for either of these.” 

• Writing sample (6 respondents) 
o  “For PhD in Public Health applicants, they must submit a sample of their writing 

(e.g., a paper or publication) as part of their application package, which is 
reviewed by faculty making the admission recommendations.” 

o “We use it for our doctoral programs and a sample writing is provided that is 
reviewed by the admissions committee.” 

o “In addition to a personal essay, applicants to our graduate programs submit a 
writing sample which can include a paper submitted/assessed in a course for a 
previous degree program, or a technical report or publication on which the 
applicant has been the primary author. These are weighed heavily in application 
deliberations.” 

• GRE (6 respondents) 
o “We have a minimum score on the writing portion of the GRE.  However, a low 

score does not preclude being admitted into the program.” 
o “We make students take the GRE, which evaluates some aspect of writing” 

• Overall or holistic application review (5 respondents) 
o  “The PH Admission committee reviews all applications as one component in the 

overall admission decision.” 
o “They are part of the admissions packet that the admission committee reviews.  

Poor writing ability is noted by the members reviewing.” 
• Grades (2 respondents) 
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o “Transcript analysis of relevant writing courses is also included in our review.” 
• TOEFL score or writing test for international students (2 respondents) 
• Onsite writing assignment (1 respondent) 
• Letters of recommendation (1 respondent) 
 
Comments 
General comments on how writing assessments are used include: 
• “They are read by admissions committee members” 
• “It is reviewed to judge interest in the program and writing skills” 
• “The assessment is not formal and varies among programs.” 
• “review for ability to communicate clearly” 
• “These are used to assess writing level of students and need for conditional admission and 

potential rejection if deemed too poor.” 
• “to see evidence that the applicant has sufficient writing skills to be successful in our 

program.” 
 
Initiatives to Support Faculty 
Table 9: Response to survey question: Are there initiatives to support faculty members in the 
development or strengthening of their own writing and/or their writing instruction? 

 
Response  Program School Total  

Count           Percent  Options Count Percent Count Percent 
Yes 15 60.0% 22 55.0% 37 56.9% 
No 6 24.0% 13 32.5% 19 29.2% 
Unsure 4 16.0% 5 12.5% 9 13.8% 
Total 25 100.0% 40 100.0% 65 100.0% 

 
Description of Initiatives 
Thirty-eight (48%) respondents described initiatives to support faculty members in the 
development or strengthening of their own writing and/or their writing instruction. 
 The themes are presented below, with number of respondents indicated and specific 
comments provided. 
 
• Faculty development workshops or similar (12 respondents) 

o “Training in best practices in writing instruction was part of our annual Teaching 
Excellence Workshop this year. One of the things that we discussed were central 
writing resources on campus and use of rubrics to improve quality and 
consistency of feedback.” 

o “Faculty development arm of the faculty senate conducts the occasional 
seminar on academic writing.” 
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o “We have offered faculty Lunch & Learn sessions on writing for publication, grant 
writing, and proposal review.” 

o “Academic writing "boot camps" (intensive, 3-5 day writing sessions) where they 
receive support and time to work on their projects.” 

• Grant writing trainings (10 respondents) 
o “Grant writing course is offered by the VP for Research.” 

• Writing center (8 respondents) 
o  “The writing center also offers "in class" instructor where a writing tutor will 

visit a class for a full week to offer on the spot writing support to the students.” 
o “The School of Public Health writing lab is available for faculty use, although I 

don't believe many utilize this service. It is mostly used by students.” 
o “For support for writing instruction, the University's Center for Writing offers 

written materials on this topic, examples of assignments, workshops, 
consultations, and seminars. In addition, there is a website with many 
resources.” 

• Mentoring (7 respondents) 
o “Less formally, as part of onboarding, junior faculty work with a mentoring 

team. Mentors are expected to work with faculty to give feedback and guidance 
on publications and grant applications. Often, this includes feedback/guidance 
on writing.” 

o “New chair will be mentoring and working with faculty (especially first year 
faculty).” 

o “Support for faculty writing is through mentorship at the School. The Associate 
Dean for academic affairs oversees this. Support would come through writing 
manuscripts with colleagues and receiving feedback and in commenting on 
grant proposals.”  

• Peer review or writing groups (6 respondents) 
o “There are a number of writing groups on campus sponsored by the Vice Provost 

for Research” 
o “Some departments have works-in-progress sessions where faculty can seek 

feedback.” 
• Faculty and teaching centers (6 respondents) 

o “Center for Faculty Excellence has a number of one-off, and semester-long, 
programs to help faculty strengthen their writing for publication and/or grant 
writing. These are tailored according to overarching professional focus 
(sciences; social sciences; humanities). The North Carolina Translational and 
Clinical Sciences Institute also sponsors frequent training opportunities (day-, 
week- or semester-long) to further develop faculty members' writing skills - 
typically focused on funding proposals.” 

o “Our university's Institute for Teaching, Learning, and Academic Leadership 
provides workshops, resources, and one-on-one counseling to instructors 
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wishing to enhance their teaching.” 
o “Our university is a member of the National Center for Faculty Development and 

Diversity which offers an array of writing development services.” 
o “Center for Excellence in Teaching holds workshops and consultations on 

writing and teaching how to write.” 
o “Writing workshops and other support regularly offered by the Office of 

Academic Innovation.”   
• Individual consultations (6 respondents) 

o “We also have a faculty member with a writing background available to provide 
feedback on faculty writing if solicited.” 

o “I provide faculty with assistance in refining writing assignments and I assist 
them with assignment-specific workshops. Not all faculty take advantage of this 
but many do. Our peer coaching program takes some of burden off of teaching 
faculty, and we also do occasional teaching retreats focused on student 
writing.” 

• Fellowship (1 respondent) 
 
Resources Needed to Support Writing 
Forty-four (57%) respondents provided information on resources that would be helpful to 
them and/or other faculty and administrators to support the strengthening of graduate 
student and/or faculty writing at their institution. The themes are presented below, with 
number of respondents indicated, and specific comments provided. 
 
• Writing instruction – course, workshop (16 respondents) 

o “A remedial writing course that we could refer students to if they are struggling.” 
o “Course in professional writing” 
o “Public health writing for non-scientific and non-academic audiences - e.g., 

policy briefs, community briefs. More support for international students.” 
o “Writing workshops that provide timely, comprehensive, and constructive 

feedback.” 
o “Specific initiatives focused on clinicians in trainings, some of whom are 

challenged to write effectively” 
o “Technical writing expert to teach course for students and faculty.” 
o “I think there are some common issues that we see over and over again, 

primarily around structure, that a couple of key videos and other resources 
could be really helpful. In theory, I like the idea of having examples available, but 
then you can run into plagiarism issues.” 

• Writing instruction – online resource (12 respondents) 
o “Some online instruction might be helpful to students and faculty. However they 

will benefit most from individual feedback and instruction, which is costly and 
time-consuming.” 
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o “Webinars for incoming students on graduate level writing.” 
o “Online support writing classes with feedback.” 
o “Online modules, benchmarked on effectiveness.” 
o “Online modules that we can recommend to students with writing difficulty 

would be a great resource.  The campus service that we do have focuses more 
on minor edits instead of structure, conciseness and clarity.  In an ideal world - I 
want our student entering our programs with these skills, but in reality, they are 
not.  I think this is a skill that undergraduate public health programs should 
emphasize.” 

o  “I’m hoping ASPPH puts together a series of online learning modules that teach 
students how to write in the field—for both scientific and applied products.” 

o “A series of short online seminars covering various aspects of technical writing 
would be useful, I think.”  

o “Online modules for writing technique would be another means of supporting 
students, yet one that could fit within our budgetary limits for such support.” 

o “Short webinars focused on developing different types of deliverables that we 
could fold into course assignments.” 

• Shared materials (9 respondents) 
o “What courses have been designed to teach writing for public health students?” 
o “How can syllabi be collected and shared for the above courses?” 
o “Well developed one-pagers on types of written "deliverables" in public health 

that spotlight the conventions of those deliverables.” 
o “Materials and examples specific to public health.” 
o “examples of course curricula at other schools/programs of public health that 

incorporate this” 
o “A catalogue of public health writing genres with excellent exemplars of each 

type.” 
o “Recommended teaching lessons/modules and rubrics.” 

• More resources (7 respondents) 
o “Resources aimed at addressing plagiarism.” 
o “Time” 
o  “Additional support within the writing lab” 
o “Additional staff within the SPH would be wonderful, but I'm not sure I see that 

happening. Expansion of the campus' center for graduate writing to include 
faculty may be a possibility as well. Department-driven workshops could also be 
used. Resources to provide to departments for helping to run such workshops 
would be great.” 

o “We need an office and a staff person devoted to writing. We have it at the 
University level, but it is a big campus and while the resources are available, they 
aren't close to where students normally take courses. Parking and travel can be 
a problem.” 
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o “Additional writing consultants available through the writing center.” 
o “Need more resources to hire writing tutors for students in the department" 
o  “What we need more than anything are human resources to read and provide 

feedback on multiple drafts and to hold conferences with students. This is the 
only real way to improve writing and anything short of that is useful but falls far 
short of composition & rhetoric best practice. Our class sizes are probably our 
biggest challenge as is the wide-spread faculty belief that teaching technical 
material can be separated from ongoing attention to critical thinking and clear, 
concise communication.” 

• Rubrics (6 respondents) 
o “What rubrics are standardized regarding writing across the graduate 

curriculum?” 
o “Example rubrics for assessing written products would also be useful.” 
o “A writing rubric has been noted by faculty as a tool that would be helpful.” 
o “Well-developed sample rubrics for assessing those deliverables.” 
o “An archive of writing assignments and rubrics would be helpful. This is 

something I plan to build eventually, but an ASPPH archive would be even 
better.” 

o “A writing assessment for graduate public health students would be helpful. If 
there was a common tool that had been validated as an effective tool to identify 
writing deficits and/or strengthen writing skills, we would integrate it into one of 
our required MPH courses. We do not have capacity to add another requirement 
to our MPH program outside of existing course requirements.” 

• Strategies for teaching writing (6 respondents) 
o “We simply don't have the time or faculty resources to offer a class or a writing 

center within the school where students can come for help. We have compiled 
web resources with examples of plagiarism, and have lectures about how to 
write an effective literature review, but they don't seem to help.  Examples of 
what other schools have done successfully to address this would be a huge 
help.” 

o “what processes do other schools and programs use to support the 
development of writing skills?” 

o  “Short, online tutorials or fact sheets on how to support good writing in a 
course, for courses that need to focus on subject/content.” 
 

o “A more systematic approach to the problem which may best be addressed by 
spreading the word about current resources for faculty to use in developing 
curriculum with writing, and to recommend to students to improve their 
writing.” 

o “Strategies for teaching writing while not taking away from time for course 
content” 
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• Faculty incentives (2 respondents) 
o “Incentives for faculty working to improve students' writing would be helpful.” 
o “reward for serving as mentors to other faculty” 

• Faculty Development (2 respondents) 
o “Writing Center for faculty” 
o “Train the trainer for faculty development” 

• Writing Center (1 respondents) 
o “A scientific writing center with regular (perhaps required) courses for our 

students as well as others in the health sciences.” 
• Writing requirement (1 respondent) 

o “A writing requirement in the graduate program that was tailored to the kind of 
writing students need to succeed in the field, but that also recognized the good 
writing includes critical thinking, strong argumentation skills, and more.” 

• Admissions (1 respondent) 
o “I would like to learn more about faculty involvement in the admissions process 

and the assessment of writing skills and how this impacts the central application 
process.” 

• Writing instruction – ESL (1 respondent) 
o “A good, free, accessible resource for people that struggle with English as a 

second language would be helpful. 
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Addressing CEPH Criteria D2-19 
Sixty (76%) respondents described how they have begun addressing CEPH criterion D2-19.  

 
D2. MPH Foundational Competencies (SPH and PHP) Communication  
19. Communicate audience-appropriate public health content, both in writing and 
through oral presentation. 

 
The themes are presented below with number of respondents indicated and specific 
comments provided. Of note, thirteen responses mentioned core course assessment, four 
noted assessment via a culminating experience or capstone course, and four mentioned 
assessment via presentations on practice, field, or internship experiences.  
 
• Assignments/Assessments in One Course (14) 

o “In the health Communication and Data Visualization course, students are required 
to present health information to two types of audiences, health professionals 
(technical), and community members (lay persons).” 

o “One of our required courses will include writing policy briefs and presenting on 
those briefs orally as required/assessed elements of the course.” 

o “We had proposed to use the capstone as an assessment but discovered CEPH 
frowns upon this.  We are integrating it into a new Health Behavior and Health 
Education course.” 

o “This will be assessed in a core course led by Health Promotion & Behavior. 
Assessment will include writing and oral presentation.” 

o “A signature assignment in one of our public health core (PCOR) courses is to design 
and deliver a message on an assigned public health topic. This will be assessed to 
meet not only D2-19 but also our university's written & oral communication learning 
outcome.” 

o “We have a Master's project seminar course during which the students write up and 
present their practicum work. They have bi-weekly deadlines at which a section of 
their Master's project is due (eg. Week 1, background is due, week 3, methods and 
results is due, etc.).  Between those deadlines, the professor of the seminar (~1 
professor per 4 students is enrolled in the seminar) edits the section.  In the 
intervening weeks, the student and professor meet to go over those edits, ensuring 
that the student understands what the comments are asking for, why those edits 
were made, etc. and the student incorporates those into the next draft. By the end 
of the semester, the students become better writers and have a quality Master's 
project.” 

o “Assessed using a rubric for written assignment/project in a required core course” 
o “field project presentations and papers.” 
o “All students must produce a written product (thesis or capstone) that they present 

either through a poster or oral presentation to faculty and students in their program 
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as well as persons in the external agencies with whom they (often) collaborate.” 
o “competency assessed as part of evaluation process for MPH independent project 

(both oral and written communication)” 
o “Currently this is assessed in the Capstone Course with both a community-based 

grant proposal and an oral poster presentation.” 
o “We require students to select an audience, write a report for the audience, and 

present as if they were presenting to the audience for a public health issue they've 
identified.” 

o “Through the capstone class in which students write and present a paper based on 
their internship experience.” 

o “Course: Curriculum and materials development” 
 

• Assignments/Assessments in Several Courses/Throughout the Curriculum (17) 
o “We have assignments in various classes in which students have to perform in this 

way.  For example, in one class the students create information for Wikipedia on a 
topic and create a short video on a topic.  In other courses they write policy briefs 
and other types of written products.  Many courses require oral presentations.”  

o “As a fully online university our students primary means of communication is 
written.  The students communicate with various audiences (faculty, fellow 
students, university administration, etc.) so they must learn how to adjust their 
communication.  Several different points within our MPH curriculum the students 
are required to give an oral presentation on a prescribed topic.” 

o “Changing Health Behaviors: Healthy People and Communities, a core class at 
present through a Proposal critique and reinforced in our Applied Learning 
Experience Implementation Class through Final Paper and Oral Presentation” 

o “Methods for Public Health Research, Public Health Foundations and Systems, 
Integrative Learning Experience” 

o “We are assessing this competency through course assignments. We have revised 
assignments in our core courses in order to measure this competency.  For example, 
a course assignment is to write a policy brief.” 

o “We are doing both written and oral communication assignments and assessments 
across the MPH and doctoral core curricula, and we are requiring written products 
for the MPH and doctoral integrated learning experiences.” 

o “Multiple required courses in each degree program require various written 
assignments, including short papers, policy briefs, critical response papers, 
research papers; and several courses (at least two in each program) require oral 
presentations. All of these written and oral communications are graded by faculty.” 

o “PH 603: (all concentrations except HPBS): Program planning paper; oral 
presentation; in-class assignment, "Communicating the "who, what, why, and 
hows" of health: Designing health communication and education interventions" PH 
663 (HPBS concentration only): Students demonstrate competence in this area in a 
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group assignment where they identify appropriate campaign methods and 
channels to achieve specified objectives. 
PH 605: Final Project (Implementation of an Intervention); use of both oral and 
written communication)” 

o “Writing and oral presentations are required and assessed in core courses.” 
o “Elements of this competency are present in most classes.” 
o “Our students practice communication for various audiences throughout our 

curriculum.” 
o “Numerous papers and presentations required in courses, clerkship, and capstone.” 
o “This competency is demonstrated in various courses and can be evidenced by the 

activities the course instructor designates to address the competency.” 
o “This is being addressed in both our core courses for all MPH students and higher-

level courses in the particular disciplines.” 
o “The students frequently must create papers for different classes and then present 

said papers orally in different formats. The students are critiqued both on the 
writing and the oral presentation.  We consider these actions critical to their future 
success.” 

o “We have instruction and assessments in our MPH core to focus on this 
competency. Some concentrations have added additional content as well.  Here we 
have focused on particular products rather than more generalizable skills.” 

o “It is being addressed across the curriculum” 
 
• Assignments/Assessments in Courses and Practice and/or Culminating or Capstone 

Experience (5) 
o “This is being addressed within particular courses, and more than just what was 

identified in the compliance report. Additionally, this is being heavily reinforced in 
the practice experience with more writing assignments and assessments, but not 
mapped in the compliance report either.” 

o “All students write papers, we have an elective communications course, all are 
required to provide an oral presentation at an internship conference and within 
classes.” 

o “This is met in a number of courses, both requirements (including Practice 
Experience and Culminating Experience) and select electives.” 

o “This happens through multiple course assignments and our culminating 
experience (ILE), whose products are a major paper and conference-style 
presentation.” 

o “Lectures on communication are presented to students and as part of coursework, 
they have different assignments where they are required to write (eg. policy brief) 
and orally present (eg. health promotion presentations to difference audiences & 
their Capstone oral presentations)” 
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• Specific Examples of Assessment (9) 
o “Require information to be tailored to specified audiences (e.g, parents, 

pediatricians, students).” 
o “course work and student services and University resources” 
o “Student projects which include writing examples and oral presentation 

requirements” 
o “At present, we have developed both individual and group assignments that will 

focus on meeting this competency. Assignments will include, but are not limited to: 
team charter; paper on environmental determinants; structural bias reflection 
paper; white paper; poster/presentation; a policy paper; an advocacy plan; and 
more.” 

o “Assessments” 
o “Policy memos, public hearing statements, public hearing presentations, mock 

radio interviews (for which they will have the opportunity to prepare answers to 
potential questions), etc.” 

o “Through assessment of the Op Ed pieces for MPH students, through final 
presentations and products in most academic and professional degree programs” 

o “Providing samples of graded written assignments, research papers, etc.” 
o “We are planning to keep a portfolio of written work. They are supposed to present 

their internship posters as well.” 
 

• Using Rubrics for Assessment (3 respondents) 
o “Currently each faculty member is required to fully articulate their communication 

assignments and provide a rubric. Going forward we will institute a schoolwide 
assessment plan” 

o “The faculty propose rubrics to assess plans, essays, policy and visual 
presentation.” 
 

• Professional Development Opportunities (2 respondent) 
o “MPH students have professional development opportunities focused on oral 

presentation skills.” 
o “Students can get assistance with both writing and oral presentation through our 

peer coaching program. We have also built trainings on both into our leadership 
and management core course. In a couple of weeks I will be collaborating with a 
colleague to do a 3 hour communication training in our the lab for this course.” 

 
Eleven respondents mentioned that they are in-process of developing plans to address 
the criteria. Comments included: 

o “In our new Foundations course, we are thinking about adopting an assessment 
from another course that we teach (Health Communication), in which students have 
to create a public health communication (brochure or recorded message) that is 
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audience-appropriate.  Across our courses, students are often required to make oral 
presentations.” 

o “This is still in progress, but we plan to use writing assignments including grant 
proposals and assignment papers, such as white-papers and policy briefs.” 

o “We are working on this presently. Probably through our health behavioral core 
course.” 

o “We are planning to have that competency covered in our Social and Behavioral 
Science for Public Health course and also in our Introduction to Research Methods 
course. Both are required of all MPH students.” 

o “We haven't finalized how we will address this criterion yet, but we may address it 
in part through a required internship presentation that students do at their 
internship site.” 

o “We're still developing what this assessment will be, but generally the competency 
will be addressed in an introductory course on health communications, which will 
be required of all MPH students (launching Fall 2018).” 

o “This is being considered in the reshaping [of] our MPH curriculum. The core 
courses are considering how this may be addressed and the school and program are 
considering how this may be addressed through the Applied Practice experience 
and the integrated learning experience.” 

o “SPH is still working on the core courses and has not determined where the 
competency will be covered in that group.” 

o “Through a new course proposed towards communication and writing.” 
o “We are still working through this process, so no plans have been finalized.” 
o “We are in the process of developing these plans.” 
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Appendix: Riegelman Writing Advisory Group 
(Roster as of January 19, 2018) 
     

• Susan Albertine, PhD, MA, Senior Scholar, Association of American Colleges & 
Universities 

• G. Thomas Chandler, PhD, MSc, Dean, University of South Carolina Arnold School of 
Public Health 

• John Finnegan, Jr., PhD, Dean, University of Minnesota School of Public Health 
• Perry Halkitis, PhD, MS, MPH, Dean, Rutgers School of Public Health 
• Tom Lang, MA, Tom Lang Communications and Training International 
• Sara Mackenzie, MD, MPH, Senior Lecturer, Health Services, and Director, Public Health 

Major, University of Washington School of Public Health 
• Mary Murphy-Phillips, MS, Director of Graduate Student Life, Boston University School 

of Public Health 
• Richard Riegelman, MD, PhD, MPH, Professor and Founding Dean, George Washington 

University Milken Institute School of Public Health 
• Rachel Schwartz, PhD, Associate Professor, Health Policy and Management, Georgia 

Southern University Jiann Ping Hsu College of Public Health  
• Frederic Shaw, MD, JD, Editor in Chief, Public Health Reports, Centers for Disease 

Control and Prevention 
• Nannette Turner, PhD, MPH, Director, Master of Public Health Program, Mercer 

University Master of Public Health Program   
• Cynthia Wilson, EdD, Vice President for Learning and Chief Impact Officer, The League 

for Innovation in the Community College   
• Kate Wolfe-Quintero, PhD, MA, Director of Professional Communication, University of 

South Florida College of Public Health 
• Randy Wykoff, MD, MPH & TM, Dean, East Tennessee State University College of Public 

Health 
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