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Breaking the Barriers: An Exhibition in Courage 

 

Introduction  
It is important that children learn the importance of unity and diversity in our society and, more 

importantly, learn to embrace and appreciate both our cultural differences and similarities. This 

packet will provide teachers with an outline and resources to develop activities for the Breaking the 

Barriers and ¡Vive el Tenis! exhibitions and portrait series, and lesson plans that focus on diversity, 

American history, overcoming obstacles, prejudice, discrimination and race.   

 

Use the information presented to spark lessons and activities for students in 3rd through 6th grade. 

The key themes of this curriculum guide are: diversity, unity, multiculturalism, personal 

achievement and individuality. 

Teacher Background 
The classroom provides a safe environment to discuss such sensitive topics as racism, as does the 

exhibitions and portrait series. Historical exhibits place the controversies of our past into the 

proper context, and in doing so, act as an ideal place for a forum, an open place for social dialogue 

and discourse of ideas that are often difficult to discuss. Similar to the classroom, the exhibitions 

and portrait series have the opportunity to educate the public, as well as the opportunity to house 

and foster discussion surrounding some of these sensitive issues (such as the role race plays in 

American history).  These topics can also be raised within the context of the classroom alone using 

the material and activities included in this packet.  

 

As Lois E. Horton states in her essay regarding the portrayal of African American history; “As one 

who believes in the power of education, I argue from the premise that knowledge will facilitate 

understanding and tolerance…if we are to have meaningful conversations on race in contemporary 

society, we must do so within the context of history.” (Horton, 2006: 54). 

The lessons we hope you will create through the use of this packet should stress the following 

objectives: 

o Students will understand the following concepts: Racism, Prejudice, 

Discrimination, and Race. 

o Students will appreciate cultural differences as well as similarities. 

o Students will increase their awareness about their own individuality, as well as 

others’, and embrace it. 

o Students will learn of the importance of acceptance, appreciation, and 

understanding. 

o In keeping with the guidelines of Colorado Academic Social Studies Standards, 

this packet will teach students about pivotal historical events and figures of The 

United States and Colorado. 
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Standards Addressed 

Visiting the Breaking the Barriers or ¡Vive el Tenis! exhibitions or portrait series and utilizing this 

curriculum guide, your students will explore the following Colorado Academic Social Studies 

Standards: 

 

o Third Grade: 

 History 2 - People in the past influenced the development and interaction of 

different communities and regions. 

 Civics 1 – Respect the views and rights of others as components of a 

democratic society. 

o Forth Grade: 

 History 1 - Organize a sequence of events to understand the concepts of 

chronology and cause and effect in the history of Colorado. 

 History 2 – The historical eras, individuals, groups, ideas, and themes in 

Colorado history and their relationships to key events in the United States. 

o Fifth Grade:  

 History 1 – Analyze historical sources from multiple points of view to 

develop an understanding of historical context. 

o Sixth Grade: 

 History 1 – Analyze and interpret historical sources to ask and research 

historical questions. 

 

Getting Started 
Teachers will introduce students to the key themes they can explore through the exhibitions or 

portrait series and suggested reading materials. Discussing these terms ahead of time will prepare 

students for a richer experience, and help them understand the trials Arthur Ashe, Althea Gibson, 

Pancho Gonzalez, Michael Chang and other athletes faced during their lifetime.  

 

Vocabulary Terms 
Discussions relating to prejudice and intolerance can bring about some new ideas and concepts that 

young students might be unfamiliar with or have little prior knowledge or understanding. Below is 

a list of terms, including those adopted from the Children’s Museum in Boston, MA in their exhibit 

The Kids Bridge, provided by the Smithsonian Center for Education: 

 

o Diversity: Diversity is the collective mixture of our human and organizational 

assets characterized by our similarities and differences.  

o American Tennis Association (ATA): the oldest African American sports 

association in the United States founded in Washington D.C. on November 30th, 

1916. 

o Arthur Ashe: the first African American male tennis player to win a major singles 

title, he was a crusader for equality throughout his life. 

o Althea Gibson: the first African American tennis player to win Wimbledon or Forest 

Hills, what would later be known as the US Open, and her competition at Forest Hills 

in 1950 was the first time an African American competed in the U.S. Championship. 
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o Ricardo Alonzo “Pancho” Gonzalez:  a tennis trailblazer for the Mexican American 

community, Gonzales was one of the top favorite athletes of the 20th Century. 

o Rosemary “Rosie” Casals: As a pioneer of the women’s professional game, this 

Salvadoreña American signed a contract with promoter Gladys Heldman in 1970 

and won the first tournament on the newly formed female circuit.  

o Michael Chang:  the youngest male ever to win  a grand slam title, the French Open 

in 1989, the first American to win the trophy since 1955 and the first Asian tennis 

player to hit the top 10 world rankings. 

o Stereotype:  a generalization about the behavior, appearance, or other aspects of an 

entire group of people, such as a racial group or gender. People sometimes base 

their judgment of an individual on stereotypes rather than on the individual’s own 

characteristics. 

o Prejudice: an opinion formed without enough knowledge or thought; a 

prejudgment that is often based on stereotypes rather than on true or complete 

information. Prejudice, along with racism and other “isms,” often leads to 

discrimination. 

o Bigotry: intolerant or prejudiced behavior or attitudes toward others. 

o Discrimination: treatment that favors one person or group over another. For 

example, women could not vote in many states until a constitutional amendment 

became law in 1920. Not allowing women to vote was an act of discrimination that 

favored men over women. 

o Racism: any action or attitude that allows one race to feel superior to, and to use 

power over another race. For example, during World War II, some people ostracized 

Japanese Americans. 

 

When discussing these terms, write the words on the board and ask students to describe what they 

believe they mean. Encourage students to express and share their opinions and thoughts freely. Ask 

them to share examples from their own personal experiences or other examples from history or the 

news media.  
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Student Photo Handout   
Distribute the Breaking the Barriers: African American photo sheet to students and share some of 

the experiences of African American athletes such as Althea Gibson or Arthur Ashe. Both of these 

great American athletes often faced oppression and ignorance as they strived to excel in a sport 

dominated by whites.   

 

Photograph A – Image of male and female ATA champions/players from 1919                                                              

The ATA American Tennis Association was formed for the following purposes: 

 To bring colored tennis enthusiasts and players into closer and friendlier relations 

 To encourage the formation of new clubs 

 To hold annually a recognized, national championship tournament 

 To appoint referees and officials for each event 

 To promote the standard of the game among colored men. 

 

Photograph B - Althea Gibson, Forest Hills 

Althea was the first African American, man or woman, to compete in a Grand Slam event. She is 

responsible for breaking the color line in a similar fashion as Jackie Robinson. Before she was 

allowed to compete in the US Nationals (what is now the US Open), she was limited to ATA 

events. In order to compete in the Nationals with white tennis players she had to succeed in 

several invitational events. However, because of her skin color she was not invited to compete 

in such events, and as such she was denied access to the National tournament. 

 

Photograph C – Arthur Ashe, 1968 US (Longwood) 

Arthur Ashe was the first African American male to win a Grand Slam. He grew up in Richmond, 

Virginia at a time when blacks and whites were separated, or segregated. This meant there 

were special buses, water fountains, bathrooms, movie theaters, etc. for blacks and whites, and 

these businesses and services were restricted only to one race. One day after a juniors 

tournament match, Arthur Ashe at the young age of 15 went to the movie theater that evening 

with a group of white players only to find that the theater was for “Whites Only.” Arthur Ashe 

was not allowed in and had to wait outside.    
 

Photograph D 

Often labeled “colored,” African Americans were restricted to using water fountains, 

restaurants, hotels, and even tennis courts designated for use by African American men, women 

and children only. This photo from a streetcar terminal in Oklahoma City, Oklahoma in 1939 

clearly illustrates signs of segregation. A young African American sips water from a fountain 

clearly labeled “colored.”  You can also point out the signs on either ends of the photo.  
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Breaking the Barriers: African American 

        

 

                                  

              

 

 

 

 

 

 

 

  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Photo A - © International Tennis Hall of Fame & Museum; Photo B - © World Tennis Magazine Photograph 

Archives, International Tennis Hall of Fame & Museum; Photo C - © International Tennis Hall of Fame & 

Museum/Ed Fernberger; Photo D – Lee Russell, photographer 
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Student Photo Handout   
Distribute the Breaking the Barriers: Asian American photo sheet to students and share some of the 

experiences of Asian American athletes such as Michael Chang and Peanut Louie.  

 

Photograph A – Michael Chang, Rolland Garos  

Before Michael Chang, “Asian American” and “professional athlete” were not used in the same 

sentence. When he started his professional career in 1988, Michael felt pressure to make the 

Asian community proud by playing well and winning. Faced with doubters who thought he was 

too small, too passive and too unathletic, Michael proved them wrong.  In his second year as a 

pro, a 17-year-old Chang entered the French Open as the 19th-ranked player in the world and 

stunned the tennis world by beating the #1 and #3 ranked players in the world to win a Grand 

Slam title.  Michael is also a devout Christian and has faced criticism for his beliefs.  

 

Photograph B – Maureen “Peanut” Louie Harper 

The youngest of five children, Maureen Louie was little and the youngest of five children, so her 

dad gave her the name “Peanut”. She and her siblings trained on public tennis courts at Golden 

Gate Park in San Francisco in the 1960’s and 70’s. Reaching her highest world ranking of #19 in 

1985, Peanut made professional tennis her living for 16 years. She has been influenced by UCLA 

basketball coach John Wooden, and believes when you make the effort, 100%, to do your best, 

the score can’t make you a loser – do less than that, and it can’t magically make you a winner.  
 

Photograph C  

President Roosevelt signed an executive order in February 1942 ordering the relocation of all 

Americans of Japanese ancestry to concentration camps in the interior of the United States. 

Over 127,000 United States citizens were imprisoned during World War II. Despite the lack of 

any concrete evidence, Japanese Americas were suspected of remaining loyal to their ancestral 

land. Photo C  
 

Photograph D 

The Jim Crow laws were racial segregation laws enacted between 1876 and 1965 in the United 

States, primarily in the southern states, at the state and local level. These laws were largely 

aimed at Black people but were used against all people who were not White. Racial prejudice 

against Asians, particularly on the West Coast of the U.S., often was based on the success they 

experienced through hard work and the fear that they would take jobs away from White people. 

Even before World War II started, Japanese nationals (people born in Japan and living in the 

U.S.) could not own land or become U.S. citizens and they were even banned by the government 

from some types of work in manufacturing and construction.  
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Breaking the Barriers: Asian American 

   

 

                                  

              

 

 

 

 

 

 

 

  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Photo A – © themanmc.tripod.com; Photo B – © San Francisco Chronicle; Photo C – California State Library ; 

Photo D - © Life in a Japanese American Internment Camp by Diane Yancey, 1997. 
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Student Photo Handout   
Distribute the Breaking the Barriers photo sheet to students and share some of the experiences of 

Latina/o American athletes such as Ricardo “Poncho” Gonzles or Rosemary “Rosie” Casals. Both of 

these great American athletes often faced oppression and ignorance as they strived to excel in a 

sport dominated by whites.   

 

Photograph A – Ricardo  “Poncho” Gonzales — South Central Los Angeles 

Ricardo Alonzo Gonzalez was born in south central Los Angeles, the eldest of 7 children.  His 

parents were Mexican immigrants.  By age 14, with no formal lessons, he had become the 

Southern California #1 ranked player in the ’15 and under’ boys division, winning 4 of 5 major 

boys titles.  In 1948, he became the U.S. National Lawn Tennis Champion.  He went on to several 

great amateur titles. Pancho turned back the challenge of every #1 amateur challenger of the 

day.  Pancho Gonzalez holds the record as being the oldest player ever (44 years old) to win an 

Association of Tennis Professionals (ATP) sanctioned tournament.  In an interview at 

Wimbledon, Billy Jean King said that Pancho “was the greatest that ever played the game.”  

Arthur Ashe said he only had one idol in tennis and that was Pancho. 

 

Photograph B - Denver police and a crowd of about 300 people, many of them students, 

clashed on the steps of West High School on March 20, 1969. (Photo by file) 
In 1969, 150 Latina/o students walked out of West High School in Denver, Colorado in protest 

of the unequal educational conditions including racial segregation, racist remarks, and a 

curriculum that did not reflect their cultural reality. Students and civil rights leaders were met 

by police officers in riot gear who used tear gas and handcuffs to disperse the crowds.  “The 

confrontation gave rise to a list of student demands. They sought diversity among district 

faculty and in curriculum; additional cultural training for teachers; outright dismissal of racist 

teachers; and bilingual study options within the school system” (2009, The Denver Post). 

 

Photograph C – Sign painted on a wall in San Antonio, Texas, 1949.  

Like the experiences of African Americans and Asian Americans, Mexican Americans were often 

not welcome in public buildings or were required to sit in the balcony or side rows of theaters. 

Photo C illustrates the signs of exclusion and racial segregation.  

 

Photograph D - Rosemary “Rosie” Casals — San Francisco, California 

Rosemary “Rosie” Casals was born to parents who had immigrated to the United States from El 

Salvador. As a pioneer of the women’s professional game, she signed a contract with promoter 

Gladys Heldman in 1970 and won the first tournament on the newly formed female circuit. 

Casals was always near the top of her profession in singles and was an outstanding doubles 

player who won 12 majors, taking five of them with long-time partner Billie Jean King. A 

sprightly competitor who stood barely above 5’2” but built a large reputation for first-rate 

attacking play, she was enormously popular among her peers. 

http://en.wikipedia.org/wiki/El_Salvador
http://en.wikipedia.org/wiki/El_Salvador
http://www.tennisfame.com/hall-of-famers/billie-jean-king
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Breaking the Barriers: Latina/o American 
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Photo A - © bleacherreport.com; Photo B  - © Denver Post; Photo C - © Center for American History, University of 

Texas, Russell Lee Photograph Collection, 1935-1977: Photo D - © Bay Area Sports Hall of Fame (bashof.org) 

Discussion  
Discuss what your students remember and learned from the exhibition, portrait series or suggested 

reading and the engaging classroom activities below. By utilizing the following activities, you will be 

reinforcing the lessons presented at Breaking the Barriers, as well as addressing any questions 

students might have. 

 

Discussion Topics 
o Breaking Barriers 

 What does the term breaking the barriers mean to you? 

 What barriers have you overcome in your life? 

 How can you break barriers in your school, community and neighborhood? 

o Racism and Prejudice: 

 Discuss with the students some signs of discrimination and prejudice in both 

the past and the present. For example, reiterate some of the experiences of 

Arthur Ashe and Pancho Gonzalez as well as some major themes of the Civil 

Rights Movement. Ask the students to think about these issues, and question 

if they are still apparent in society today.  

 Is racism still an issue in American society today? Why or why not? Are 

stereotypes prevalent in the media? 

 What can you do about racism or prejudice in your community? 

o Diverse Societies: 

 American society and culture is so diverse, and it is this diversity we should 

celebrate. Ask the students how different societies, cultures, and ethnic 

groups benefit each other? 

 Ask the students to share a little bit about their own culture or heritage. 

o American History and Heritage: 

 Discuss the legacy of such great American figures as Arthur Ashe, Althea 

Gibson, Pancho Gonzalez and Martin Luther King, Jr. 

 How do you exemplify the ideals of these great men and women? 

 Respond to the following quote by Arthur Ashe. “From what we get, we 

make a living; what we give, however, makes a life.” 
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Activity for Students of all Ages:  

“Breaking the Barriers Tennis Cards” 
 

Teachers may obtain a packet of tennis trading cards from USTA Colorado. Each card gives 

additional information and fun facts about the inspirational men and women in the tennis world, as 

well as highlight culturally diverse leaders in the Colorado tennis community such as Charles 

“Hank” Henry, the “Father of City Park,” and Bonnie Champion, the first African American tennis 

umpire in Colorado. – incorporate 1 example from Asian and Latino portrait series 

After your visit, use the tennis cards as part of the following classroom activities: 

 Ask students to create their own card with a photo or drawing and fun facts about their 

lives and accomplishments.  

 Distribute one card to each student. Ask the students to consider what barriers that 

individual had to break during their life. Then ask the students to consider what barriers 

they have broken or may break in their lives. Have the students write or illustrate their 

thoughts. 

 Create a timeline on the board that spans from 1900 to the present in decades. Ask students 

to place the cards in the decade that matches that person’s tennis accomplishments, or the 

year they were born. 

 Looking at the timeline, ask students if they think any of these players knew or were 

inspired by one another. Ask students to discuss and/or write about two people who have 

inspired them or influenced their life. 

 Concentration game – ask students to read cards aloud. Divide students into teams and hold 

up a card to one team at a time. If that team can recall two facts about the tennis legend, 

they keep the card.  The team with the most cards at the end wins. 

  Distribute one card to a pair or small group of students. Ask them to spend a few days 

researching that person and then present to the class additional information they learned 

about their tennis legend. 

 Create a Breaking the Barriers bulletin board in your classroom or hallway so others can 

learn about these important tennis legends and the contributions they made to breaking 

barriers in tennis and the community.    
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Activity for 1st through 3rd Grade Students:                                      

“It’s Okay to Be Different” 

This is an excellent activity for children in grades first through third. It teaches students that we are 

all different, and it is okay to be different. In addition, it emphasizes the importance of individuality 

and our cultural heritage and background. It’s Okay to Be Different by Todd Parr illustrates these 

ideas wonderfully and stresses the importance of accepting our differences and our individuality 

and to respect ourselves as well as others.  

While completing this activity, it is a great time to discuss treating others with respect, especially 

those who are different than we are. In addition, this activity sets up well for a discussion on how to 

deal with bullies or children who tease others for being different.  

Below is a brief list of definitions and themes to discuss prior to beginning this activity. 

 What does heritage mean? What is your heritage? 

 What makes us unique?  

 What is individuality? 

 

What you will need: 

 It’s Okay to Be Different by Todd Parr 

 Construction Paper 

 Crayons, Markers, or Colored Pencils 

 Kid Scissors 

 Glue Sticks 

 

Directions: 

 

1. Read Todd Parr’s It’s Okay to Be Different to the class. Open up with a discussion about our 

differences, and why it is important to accept our differences and respect others as well as 

ourselves. 

2. Ask the older to students to write about what makes them individuals. Ask them to think 

about their own heritage, about what makes them special. 

3. Have the younger students illustrate something that makes them special or different using 

the crafts listed above.  

4. At the end of the activity have the students share what makes them special with the class. 

Have them point out what makes others special as well. 
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Activity for 3rd through 5th Grade Students: “I Have a Dream” 

A wonderful activity for students grades third through fifth that introduces Martin Luther King’s “I 

Have a Dream” speech to them in a more personal manner, allowing them to conceptualize and 

dictate their own personal dreams. It also introduces the students to the importance of King’s 

speech to the Civil Rights Movement, as well as introduces them to the major themes of the 

Breaking the Barriers exhibit. 

What you’ll need: 

 Crayons or Markers 

 Kid Scissors 

 Construction Paper 

 Magazines 

 Colored Pencils 

 Glue Sticks 
 

Directions: 

1. Read, watch, or listen to and discuss Dr. Martin Luther King , Jr.’s “I Have a Dream” speech 

(below). Ask students to describe their dreams and aspirations.  

2. Have the children briefly write down their hopes and dreams in their own “I Have a Dream” 

speech. 

3. Once the students finish their writing activity, have them illustrate or create a collage about 

their dreams using the craft items listed.  

4. After the students finish creating their dream speeches and illustrations, ask them to share 

their dream with the class. 

5. Display the children’s artwork, if possible, on a board in your classroom or outside under 

the heading “I Have a Dream…” 

Resources: 

 The Martin Luther King, Jr. Research and Education Institute 
http://mlk-kpp01.stanford.edu/ 
 

 The National Archives and Records Administration 
http://www.archives.gov/education/lessons/memphis-v-mlk/ 
 

 The King Center 
www.thekingcenter.org 

 

http://mlk-kpp01.stanford.edu/
http://www.archives.gov/education/lessons/memphis-v-mlk/
http://www.thekingcenter.org/
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Dr. Martin Luther King Jr., “I Have a Dream”  

“I am happy to join with you today in what will go down in history as the greatest demonstration 

for freedom in the history of our nation. 

Five score years ago, a great American, in whose symbolic shadow we stand today, signed the 

Emancipation Proclamation. This momentous decree came as a great beacon light of hope to 

millions of Negro slaves who had been seared in the flames of withering injustice. It came as a 

joyous daybreak to end the long night of their captivity. 

But one hundred years later, the Negro still is not free. One hundred years later, the life of the Negro 

is still sadly crippled by the manacles of segregation and the chains of discrimination. One hundred 

years later, the Negro lives on a lonely island of poverty in the midst of a vast ocean of material 

prosperity. One hundred years later, the Negro is still languished in the corners of American society 

and finds himself an exile in his own land. And so we've come here today to dramatize a shameful 

condition. 

In a sense we've come to our nation's capital to cash a check. When the architects of our republic 

wrote the magnificent words of the Constitution and the Declaration of Independence, they were 

signing a promissory note to which every American was to fall heir. This note was a promise that all 

men, yes, black men as well as white men, would be guaranteed the "unalienable Rights" of "Life, 

Liberty and the pursuit of Happiness." It is obvious today that America has defaulted on this 

promissory note, insofar as her citizens of color are concerned. Instead of honoring this sacred 

obligation, America has given the Negro people a bad check, a check which has come back marked 

"insufficient funds." 

But we refuse to believe that the bank of justice is bankrupt. We refuse to believe that there are 

insufficient funds in the great vaults of opportunity of this nation. And so, we've come to cash this 

check, a check that will give us upon demand the riches of freedom and the security of justice. 

We have also come to this hallowed spot to remind America of the fierce urgency of Now. This is no 

time to engage in the luxury of cooling off or to take the tranquilizing drug of gradualism. Now is the 

time to make real the promises of democracy. Now is the time to rise from the dark and desolate 

valley of segregation to the sunlit path of racial justice. Now is the time to lift our nation from the 

quicksands of racial injustice to the solid rock of brotherhood. Now is the time to make justice a 

reality for all of God's children. 

It would be fatal for the nation to overlook the urgency of the moment. This sweltering summer of 

the Negro's legitimate discontent will not pass until there is an invigorating autumn of freedom and 

equality. Nineteen sixty-three is not an end, but a beginning. And those who hope that the Negro 

needed to blow off steam and will now be content will have a rude awakening if the nation returns 

to business as usual. And there will be neither rest nor tranquility in America until the Negro is 

granted his citizenship rights. The whirlwinds of revolt will continue to shake the foundations of 

our nation until the bright day of justice emerges. 

But there is something that I must say to my people, who stand on the warm threshold which leads 

into the palace of justice: In the process of gaining our rightful place, we must not be guilty of 
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wrongful deeds. Let us not seek to satisfy our thirst for freedom by drinking from the cup of 

bitterness and hatred. We must forever conduct our struggle on the high plane of dignity and 

discipline. We must not allow our creative protest to degenerate into physical violence. Again and 

again, we must rise to the majestic heights of meeting physical force with soul force. 

The marvelous new militancy which has engulfed the Negro community must not lead us to a 

distrust of all white people, for many of our white brothers, as evidenced by their presence here 

today, have come to realize that their destiny is tied up with our destiny. And they have come to 

realize that their freedom is inextricably bound to our freedom.  

We cannot walk alone. 

And as we walk, we must make the pledge that we shall always march ahead. 

We cannot turn back. 

There are those who are asking the devotees of civil rights, "When will you be satisfied?" We can 

never be satisfied as long as the Negro is the victim of the unspeakable horrors of police brutality. 

We can never be satisfied as long as our bodies, heavy with the fatigue of travel, cannot gain lodging 

in the motels of the highways and the hotels of the cities. We cannot be satisfied as long as the 

Negro’s basic mobility is from a smaller ghetto to a larger one. We can never be satisfied as long as 

our children are stripped of their self-hood and robbed of their dignity by signs stating: "For Whites 

Only." We cannot be satisfied as long as a Negro in Mississippi cannot vote and a Negro in New York 

believes he has nothing for which to vote. No, no, we are not satisfied, and we will not be satisfied 

until "justice rolls down like waters, and righteousness like a mighty stream."¹ 

I am not unmindful that some of you have come here out of great trials and tribulations. Some of 

you have come fresh from narrow jail cells. And some of you have come from areas where your 

quest -- quest for freedom left you battered by the storms of persecution and staggered by the 

winds of police brutality. You have been the veterans of creative suffering. Continue to work with 

the faith that unearned suffering is redemptive. Go back to Mississippi, go back to Alabama, go back 

to South Carolina, go back to Georgia, go back to Louisiana, go back to the slums and ghettos of our 

northern cities, knowing that somehow this situation can and will be changed.  

Let us not wallow in the valley of despair, I say to you today, my friends. 

And so even though we face the difficulties of today and tomorrow, I still have a dream. It is a dream 

deeply rooted in the American dream. 

I have a dream that one day this nation will rise up and live out the true meaning of its creed: "We 

hold these truths to be self-evident, that all men are created equal." 

I have a dream that one day on the red hills of Georgia, the sons of former slaves and the sons of 

former slave owners will be able to sit down together at the table of brotherhood. 

I have a dream that one day even the state of Mississippi, a state sweltering with the heat of 

injustice, sweltering with the heat of oppression, will be transformed into an oasis of freedom and 

justice. 
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I have a dream that my four little children will one day live in a nation where they will not be judged 

by the color of their skin but by the content of their character.  

I have a dream today! 

I have a dream that one day, down in Alabama, with its vicious racists, with its governor having his 

lips dripping with the words of "interposition" and "nullification" -- one day right there in Alabama 

little black boys and black girls will be able to join hands with little white boys and white girls as 

sisters and brothers. 

I have a dream today! 

I have a dream that one day every valley shall be exalted, and every hill and mountain shall be made 

low, the rough places will be made plain, and the crooked places will be made straight; "and the 

glory of the Lord shall be revealed and all flesh shall see it together."2 

This is our hope, and this is the faith that I go back to the South with. 

With this faith, we will be able to hew out of the mountain of despair a stone of hope. With this faith, 

we will be able to transform the jangling discords of our nation into a beautiful symphony of 

brotherhood. With this faith, we will be able to work together, to pray together, to struggle 

together, to go to jail together, to stand up for freedom together, knowing that we will be free one 

day. 

And this will be the day -- this will be the day when all of God's children will be able to sing with 

new meaning: 

My country 'tis of thee, sweet land of liberty, of thee I sing.  

Land where my fathers died, land of the Pilgrim's pride,  

From every mountainside, let freedom ring!  

And if America is to be a great nation, this must become true. 

And so let freedom ring from the prodigious hilltops of New Hampshire. 

Let freedom ring from the mighty mountains of New York. 

Let freedom ring from the heightening Alleghenies of Pennsylvania.  

Let freedom ring from the snow-capped Rockies of Colorado. 

Let freedom ring from the curvaceous slopes of California. 

But not only that: 

Let freedom ring from Stone Mountain of Georgia. 

Let freedom ring from Lookout Mountain of Tennessee. 

Let freedom ring from every hill and molehill of Mississippi. 
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From every mountainside, let freedom ring. 

And when this happens, when we allow freedom ring, when we let it ring from every village and 

every hamlet, from every state and every city, we will be able to speed up that day when all of God's 

children, black men and white men, Jews and Gentiles, Protestants and Catholics, will be able to join 

hands and sing in the words of the old Negro spiritual: 

                Free at last! Free at last! 

                Thank God Almighty, we are free at last! 
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Activity for 6th Grade Students and Older: “We Were There” 

This project will ask students to interview a member of their family, friend or member of the 

community about their experiences during the Civil Rights movement and their memories of that 

era.  

Before beginning this project, go over the following terms/themes, so that students have an 

understanding of some of the important terms of the Civil Rights movement, the key figures and 

leaders, and the major events of the 1950s and 1960s.  

Key Terms/Themes: 

Segregation                    

The Montgomery Bus Boycott 

Dr. Martin Luther King, Jr. 

Little Rock’s Central High School 

Little Rock Nine 

Sit-ins 

Non-violence 

Civil Disobedience 

The Freedom Riders 

Ku Klux Klan 

Selma-to-Montgomery March 

“Jim Crow” Laws 

NAACP 

Malcolm X 

“I Have a Dream” Speech 

1964 Civil Rights Act 

Rosa Parks 

Brown v. Board of Education 

During the interview, make sure the students include where he/she was born and when? How old 

were they during the Civil Rights movement? Did they have a prominent role during the 

movement? 

Have the students ask the interviewee to tell them about their experiences and memories from the 

movement, and ask them to discuss their memories of some of the key terms listed above. Make 

sure the students record their responses. 

Then, have the students write a biography about the person they interviewed. Upon receiving all 

the stories, the teacher can compile a bound book entitled “We Were There: Memories of the Civil 

Rights Movement” for each student. 
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Activity for 6th Grade Students and Older: “We Were There” 

This project will ask students to interview a member of their family, friend or member of the 

community about their experiences during World War II and their memories of that era.  

Before beginning this project, go over the following terms/themes, so that students have an 

understanding of some of the important terms related to that time and to the internment of 

Japanese Americans, the key figures and leaders, and the major events of the 1940s.  

Key Terms/Themes: 

Pearl Harbor                    

Evacuation 

Executive Order 9066 

Citizenship 

Relocation 

Concentration Camps 

Fifth Column 

“Go for Broke” 

442nd Fighting Battalion 

Redress 

 

During the interview, make sure the students include where the interviewee was born and when? 

How old were they during World War II movement?  If they were not born during that time, did 

anything happen during World War II that affected their family or friends later?   

Have the students ask the interviewee to tell them about their experiences and memories from the 

movement, and ask them to discuss their memories of some of the key terms listed above. Make 

sure the students record their responses. 

Students:  Imagine if you had to move suddenly, did not know where you were going, and did not 

know if you would ever return to your home.   If you couldn’t have your cell phone and access to a 

computer, what would you take with you and why?  How would you feel? What would you do when 

you arrived at your unknown designation? 

Have the students write a biography about the person they interviewed or write about what they 

think they would have felt and done if they were being suddenly relocated.  Share these interviews 

and/or stories with classmates. 



 

 Breaking the Barriers                                               - - 20 - -                               www.coloradotennis.com  

Activity for 6th Grade Students and Older:  

Chicana/o Student Blowouts 

In the 1960s, inspired by the Black Civil Rights Movement, the farmworkers movement, and the 

land rights struggles in New Mexico, Mexican American students were increasingly voicing their 

dissatisfaction with the history of discrimination and unjust schooling. As historian Gilbert 

Gonzalez has described, this schooling was informed by beliefs that Mexicans were biologically and 

culturally deficient and structured by vocational tracking, school segregation, unequal facilities, and 

Americanization programs. The emphasis was on making Mexican Americans into English-speaking 

and Anglo-practicing individuals as quickly as possible. Many schools had rules against speaking 

Spanish, and students breaking such rules faced punishment and humiliation.  

Growing increasingly frustrated, youth mobilized, and in March 1968, over 10,000 East Los Angeles 

students walked out of their schools protesting a system of educational inequality. Carrying 

“Chicano Power” and “Viva La Raza” placards, students had a list of nearly 40 grievances and 

demands for the Los Angeles school board. At a time when about half of Mexican American students 

did not complete high school, students shifted the debate from theories blaming students and 

families to one that centered on institutional injustices. They demanded bilingual and bicultural 

education, more Mexican American teachers, relevant curriculum, accurate text-books, and the end 

of curriculum tracking and prejudiced teachers who steered Mexican American students into 

vocational classes.  

Though students were organizing for quality education, the police overreacted to their 

demonstrations, and the media caught police officers beating and arresting students. The school 

walkouts, along with depictions of police brutality, galvanized community members, and Mexican 

American students throughout the Southwest and Midwest also demonstrated for educational 

justice (2014, Ochoa). 

Indeed, in 1969, 150 Latina/o students walked out of West High School in Denver, Colorado in 

protest of the same unequal educational conditions including racial segregation, racist remarks, and 

a curriculum that did not reflect their cultural reality. Students and civil rights leaders were met by 

police officers in riot gear who used tear gas and handcuffs to disperse the crowds.  “The 

confrontation gave rise to a list of student demands. They sought diversity among district faculty 

and in curriculum; additional cultural training for teachers; outright dismissal of racist teachers; 

and bilingual study options within the school system” (2009, The Denver Post). 

The walkouts drew national attention to the vast disparities in schools and helped to set in motion 

the formation of Chicana/o Studies classes, programs, and departments in colleges and universities 

throughout the United States (2014, Ochoa). 
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Activity for 6th Grade Students and Older:  

“Chicana/o Student Blowouts” 

This project will ask students to read about the Chicana/o Student Blowouts and research the 

educational demands that Chicana/o students presented.  Students will then examine their own 

schooling experiences and compare and contrast them to those of the Chicana/o Students who 

participated in the blowouts.  

Key Terms/Themes: 

Chicana/o 

Civil Rights Movement 

United Farmworkers Movement 

New Mexico Land Grants Movement 

School Segregation  

Bilingual Education 

Bicultural Education 

Curriculum Tracking 

Non-violence 

Civil Disobedience 

Walkout 

Educational Disparities 
Chicana/o Studies 
 
Some questions students might consider include: 

1. What were the conditions within the country that gave rise to this student movement? 

2. What were the conditions within the schools that gave rise to this student movement? 

3. What were the demands presented by the Chicana/o students? 

4. How do your schooling experiences compare to those of the Chicana/o students? 

a. Is bilingual education available in your school or school district? 

b. Is bicultural education available in your school or school district? 

c. Do the teachers and administrators in your school share a cultural background with 

students in the school? 

d. Does your school curriculum present the experiences of your ethnic group? 

e. Does your school curriculum present the experiences of Mexican American or 

Chicana/o students? 

Then, have the students write a compare and contrast essay. Upon receiving all the essays, the 

teacher can compile a bound book entitled “Chicana/o Student Blowouts: 40 Years Later” for each 

student. 
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Suggested Readings (African American)  

Boyer, Allen B. Arthur Ashe and Me. Perfection Learning, 2003. 

Cunningham, Kevin. Arthur Ashe: Athlete and Activist (from the “Journey to Freedom: The African 

American Library” series). Child’s World, 2005. 

Davidson, Margaret. The Story of Jackie Robinson: Bravest Man in Baseball. Yearling, 1987. 

Davidson, Sue. Changing the Game: The Stories of Tennis Champions Alice Marble and Althea Gibson. Seal 

Press, 1997.  

Deans, Karen. Playing to Win: The Story of Althea Gibson. Holiday House, 2007.  

Denenberg, Barry. Stealing Home: The Story of Jackie Robinson. Scholastic Paperbacks, 1990.  

Dingle, Derek T. First in the Field: Baseball Hero Jackie Robinson. Hyperion Book, 1998.  

Djata, Sundiata. Blacks at the Net: Black Achievement in the History of Tennis, Volume 1. Syracuse 

University  Press, 2006.  

Harris, Cecil and Larryette Kyle-DeBose. Charging the Net: A History of Blacks in Tennis from Althea 

Gibson and Arthur Ashe to the Williams Sisters. Ivan R. Dee, 2007.  

Mantell, Paul. Arthur Ashe: Young Tennis Champion. Aladdin, 2006.  

Smith, Doug. Whirlwind, the Godfather of Black Tennis: The Life and Times of Dr. Robert Walter Johnson. 

Blue Eagle Publishing, 2004.  

Stauffacher, Sue. Nothing but Trouble: The Story of Althea Gibson. Knopf Books for Young Readers, 2007.  

Wright, David K. Arthur Ashe: Breaking the Color Barrier. Enslow Publishers, 1996 (yes) 
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Suggested Readings (Asian American) 

Berman, Len. The Greatest Moment in Sports: Upsets and Underdogs. Sourcebooks Jabbrwocky.   

Chang, Michael. Holding Serve:  Persevering On and Off the Court/Michael Chang with Mike Yorkey.   

Kingston, Anna. Respecting the Contributions of Asian Americans.  PowerKids Press, 2013. 

Morey, Janet. Famous Asian Americans.  Cobblehill Books, 1992. 

Sinnot, Susan. Extraordinary Asian Americans and Pacific Islanders.  Children’s Press, 2003 

Japanese Internment 

Cooper, Michael. Fighting for Honor: Japanese Americans  And World War II. Clarion Books, 2000.  

Houston, Jeanne Wakatsuki. Farewell to Manzanar:  A True Story of Japanese American Experience During 

and After the World War II Internment.  Houghton Mifflin, 1973. 

Sakurai, Gail.  Japanese American Internment Camps.  Children’s Press, 2002. 

Chinese and the Transcontinental Railroad 

Hunsicker, Kelley. Chinese Immigrants In America:  An Interactive History Adventure.  Capstone Press, 

2008.  

Krensky, Stephen. The Iron Dragon Never Sleeps.  Bantam Doubleday Dell Books for Young Readers, l995.  

 

Suggested Readings (Latina/o) 

Videos 

Walkout, Directed by Edward James Olmos, 110 min., 2006. Feature-length film on the 1968 Chicana/o 

School Blowouts.  

The Lemon Grove Incident, Directed by Frank Christopher, 60 min., 1986. Docudrama on the 1931 

struggle by Mexican parents in Southern California to prevent the segregation of their children into a 

Mexican school.  

Mendez v. Westminster: For All the Children: Para todos los niños, KOCE Television, Directed by Sandra 

Robbie, 30 min., 2002. Documentary with members of the Mendez family on this important school 

desegregation case.  

Books and Articles 

Gonzalez, Pancho. Tennis. Simon and Schuster 1974. 

Kosena, Jason. “West High, 1969.” The Denver Post.  The Denver post, 22 March 2009. Web. 12 May 2014. 

(local connection - article) 


