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College-University Progression: 
Issues around Credit-Transfer and Articulation

Patterns of HN-degree progression and the student experience
The ‘Crossing the FE/HE Interface’ (Musselbrook and Gooch) research carried out by the South East Forum identified the volume of HNQ-degree traffic in the region and varying levels of credit-transfer in the six HEIs in the South East area. These HEIs were: University of Edinburgh, Edinburgh College of Art, Heriot-Watt University, Napier University, Queen Margaret University College, University of Stirling.
The six HEIs in the South East of Scotland were asked to identify all new HNC/D entrants AY 2002/03 irrespective of whether they were in Year 1, 2 or 3 of the degree programme. This information is set out in Table 1.
Table 1

	HEI 

(%SE HN-degree)
	HNC/D entrants
	Frequency/ % of  each HEIs’ new degree entrants

	Edinburgh        (7%)
	77
	3,860                          2%

	Napier            (57%)
	612
	3,010                         20%

	Stirling           (10%)
	107
	1,590                          7%

	Heriot-Watt     (8%)
	87
	1,450                          6 %

	QMUC            (14%)
	151
	910                            17%

	ECA                (4%)
	39
	340                             11%

	TOTAL
	1073
	11,160                        10% 


In January/February not long after the start of the academic year, questionnaires were sent out to all of the student identified and a control group of ‘traditional student’. ‘Traditional students’ are defined as undergraduate students ‘other’ than the HNC/D entrants in the same subject groups as this cohort. 

Response rates:

HNC/D cohort: 27%

Control group of ‘traditional’ students’: 20.3%

Findings

Significant proportions of articulating students were revealed as former HNC students (40% came in to the receiving HEI with an HNC), and not just HND students where greatest efforts are made to provide articulation. Of ALL HNC/D students in Scottish FECs, HNC makes up 56.7% of enrolments and HNDs 43% (Infact Database 2002/3)
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[image: image2]Interestingly, Only 28% of HNC students reported that they had applied for direct entry. Of the HNC cohort, the data showed that 100% went into Year 1 of the degree programme. At Napier University and QMUC, approximately half went into Year 1 and half into Year 2. Credit-transfer opportunities are clearly more generous for HND students as shown in the graph below.
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The most popular subject areas for articulation identified from the study were:

· Business and Administration (29.7%), 
· Biological Sciences (10.6%), 
· Maths and Computers (9.9%), 
· Subjects Allied to Medicine (8.4%), 
· Social Studies (7.7%), 
· Creative Arts (7.3%),
· Engineering (7%), 
· Mass Communications (6.6%), 
· Education (3.7%), 
· ‘Others’ (9.1%).

The research also found that 75% of students came from four feeder colleges: Edinburgh’s Telford College, Jewel and Esk Valley College, Stevenson College Edinburgh and Falkirk College. Interestingly, nearly a quarter came from colleges from the West of Scotland (23.5%), 8% from colleges in the North and 8.6% from Fife and Tayside (with 2% from Lauder College). Clearly, not all HNQ students choose the most local HEIs. While many may choose to commute, a third of the HNQ cohort stated that they had moved town to study for their degree. 
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Interestingly, nearly a third of HNQ students had decided to go onto study for a degree before they started their HNQ.

· 31.2% decided to go onto study for a degree before their HNQ – 40% of the HNC group and 25% of the HND group. 
· 43% decided to study for a degree during their HNQ
· Over a quarter (25.8%) decide to study for a degree after they had finished their HN – 36% of HNC & 18.8% of HND

Nearly 70% of the HN sample felt that entry to 2nd or 3rd year of the degree programme was important: 44.9% stated that this was ‘very important’ and a further 24.3% ‘important.’ Over half (53%) thought it very important or important that a particular university was recommended by College staff.
The research identified that significant proportions of former HNQ students missed out on general induction to university: 16.4% of First Year entrants from the HN cohort reported that they were not offered/not aware of a tour, 26% of 2nd Year and 35.4% of 3rd Year HN entrants. A further 12-16% were offered a tour but chose not to go. However, nearly a half of ‘traditional’ students did not attend an induction tour either (28.2% stated that they were no offered or not aware of one and a further 18.2% chose not to go). 
Only three of the six South East HEIs offered bridging programmes at the time of the study. Of those offered a place, 72% took part. Over a quarter felt ‘not much’ or ‘not at all’ prepared for university by these programmes which raises questions of coverage, quality, evaluation and an appreciation of what a short bridging programme can and cannot do by the time they reach university. 22% of the HN cohort reported having a student mentor (and 32% of ‘traditional’ students). 

Nevertheless, HNQ students were as confident of their academic ability as ‘traditional’ students. Nearly all students (92.3%) felt that they were average or above average. This was very similar for HN and traditional students and did not vary significantly with type of HN qualification or with year of entry. 

While third year entrants felt significantly less confident about their subject knowledge than other HNQ groups, 85% felt that they were average or above average when compared with 94.6% of second year HNQ entrants, 92% first year HNQ entrants and 91% of ‘traditional’ students. 
Significantly more of HN cohort felt that their contributions in class were average or above average: 87% of the HN cohort compared with 79.2% of the ‘traditional’ cohort. However, exams presented an area of difficulty for the HN cohort - particularly for those coming in at third year (with 21% reporting that they felt below average or poor in this area). This compares with 14-15% for both the 1st and 2nd Year HN entrants and 10.7% of the ‘traditional’ students.
The HN cohort were also significantly less likely to plan to stay on to honours: 61.1% of third year entrants planned to leave with an ordinary degree compared with 30.6% coming into second year and 27.7% coming in at first year. Just over a fifth (20.8%) of ‘traditional’ students reported that they did not intend to leave with an honours degree. 
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The most common reasons given by the HNQ cohort for intending to graduate before honours were: financial (37.9% thought an extra year of study would be too much of a financial burden); belief that they could not cope academically with honours (24.3%). 
These findings pose interesting questions for policymakers and those wishing to support articulating students.  
A study of the feasibility of a nationally recognised and accredited bridging unit
SESWARF also explored the feasibility of developing a generic HN bridging unit alongside changes to HN design rule changes and the introduction of a Personal Development Planning unit. The feasibility report commissioned concluded that despite strong support amongst HEI and college staff for the development of bridging provision, an SQA accredited unit providing generic study skills was not viable (Kemmer, 2004). There were a number of powerful objections, namely: 

HN programmes are already ‘overcrowded’ and there is too little ‘headroom’, especially with the introduction of the PDP unit; 

· many HN programmes are perceived to already develop many of the skills required for degree study (e.g. Social Science HNQs); 

· only a minority of HNQ students progress to degrees; a generic bridging unit might not be offered by a College or taken up by students; 

· SQA validation of a generic bridging unit would be problematic given that: it would be aimed at only a minority of students; it would have to offer something the students could not get from another HN unit; the unit would have to have specific learning outcomes and clear assessment procedures (which may not be appropriate for a study skills package that should, arguably, encourage students to experiment/’fail’).

The above report proposed that SESWARF provide non-accredited provision be delivered to HNQ students while they were still in College. This has resulted in development of our College-University Links Programme which is due to start Autumn 2006. This will be very similar to the West Forum’s ‘On Track’ project which has been running for a number of years. Like ‘On Track’, the South East’s programme will not be accredited as we believe that this would lessen its ability to be flexible and responsive. 

The ‘On Track’ experience is that different individuals and groups have different starting points and needs. Arguably, accreditation would also place an (unnecessary) and additional burden on students if it is not feasible to build it into the HN programme.

The project will work with Curriculum leaders and academic in Colleges to identify students who might benefit from the programme. 

The programme will not direct students towards particular HEIs. Efforts will be made to provide information about the bridging programmes offered by HEIs in SESWARF and across Scotland to ensure that students who do choose to progress can take advantage of them. The project will also liaise with HEI staff to set up university visits.
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Students felt level they had entered was most appropriate:  


HNC: 92% (Yr 1) & 88% (Yr 2)


HND: 59% (Yr 1),  69% (Yr 2) & 79% (Yr 3)
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HN Qualification and Year of Entry to Degree
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Year of Entry for HND Students to Degree
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