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From the CSL: An Update and Invite

The St. John’s Committee on Student Life has held a number of forums this 
semester, and we would like to update everyone on our ongoing progress in 

improving student life on campus.
First, we held a meeting on club communications. The discussion focused on how 

archons could coordinate use of the Polity vans and avoid redundant budget requests. 
We’ve given all the archons contact information to help address the first concern. The 
Delegate Council has formed a committee to address the organization and availability 
of DC documents and, once those changes go into e!ect, there should be more 
information for club archons submitting budgets.

We held a meeting on the relationship between publication and performance 
clubs and the administration when a club came to us with a specific concern. We 
had a lengthy discussion on whether the output of these clubs should require the 
administration’s approval on a case-by-case basis, as is the policy now, or follow rules 
for arbitration. Ultimately, Ms. Waters’ answer satisfied the club that had requested 
the forum, and the basic process of administrative oversight remains unchanged.

The third forum provided insight into how dorm selection would function this year, 
and from there we moved into a general discussion about how to make campus life 
more appealing. The Committee has responded by administering a housing survey, 
and we are working with the administration to create more spacious, better-equipped 
common areas for students.

Our most recent forum was with Theodore Canto, the school’s head chef, about the 
dining hall. We addressed the limited kosher options available for students, and we 
came to a variety of solutions for that specific problem. We talked about the availability 
of co!ee, especially at crucial times before those daunting 9 AM’s, and that issue shed 
light on the dining service’s tight budget. Mr. Canto agreed to do what he could to 
ensure available co!ee, but reminded students to take only their fair share. The best 
thing that came out of this meeting is that the once-barren comment board has been 
moved from its former position to a location better suited for students’ comments, 
and given that Mr. Canto is very open to comments and discussion, we hope that any 
further concerns the Polity has with the dining hall will be approached by individuals 
directly.

We have upcoming forums on tutor-student relations and public safety-student 
relations. We hope to see interested  Polity members there.  !

<<  Homerathon:  Following Accepted Stu-
dents’ Day, Ben Mishkin (A’14) takes some 
time to read the Iliad on the quad.
>> Taking Flight: Anna Szumiesz (A’15) runs 
alongside the campus mallard-in-residence.  
Photo submitted by Jenny Shumpert (A’15).
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Founded in 1980, The Gadfly is the student 
newspaper distributed to over 600 students, 

faculty, and sta! of the Annapolis campus.

Opinions expressed within are the sole 
responsibility of the author(s). The Gadfly 

reserves the right to accept, reject, and 
edit submissions in any way necessary to 

publish the most professional, informative, 
and thought-provoking newspaper which 

circumstances at St. John’s College permit.

Articles submitted will be edited for gram-
mar, punctuation, spelling, and length in 
most cases. The Gadfly is not obligated to 

publish all submissions except under 
special circumstances.

The Gadfly meets every Sunday at 7 PM in 
the lower level of the Barr-Buchanan Center.

Articles should be submitted by Friday at 
11:59 PM to gadfly@sjca.edu.
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For all of my interest in poetry, I have to confess that I 
thought little about the boundaries that define poetry 

as an art until I began reading the antipoems of Nicanor 
Parra, a Chilean mathematician and self-declared antipoet.  
His poems—many of which can be found in an anthology 
charmingly titled Antipoems: how to look better and feel 
great—are deceptive: at first glance, they appear to be typical 
modern poems, employing colloquial language and free verse, 
in opposition to the conventions of poetry.  
Yet, unlike most modern poets, Parra’s 
unconventional style does not seem to be a 
testing of the limits of poetry or language, 
but an outright rejection of these limits.  It 
is not poetry that Parra means to write, but 
its antithesis: antipoetry.

If the term “antipoetry” seems irreverent 
or even frivolous, Parra’s poems only 
support this interpretation.  The majority of 
his writing takes a light-hearted, sarcastic 
tone, and he gleefully pokes fun at his 
subjects: philosophy, religion, poets, and even himself.  Only 
rarely do serious contemplations appear, as in the brief poem, 
“A Resounding Zero” (“It all came down to nothing/ & of the 
nothing there is very little left”), and amid Parra’s other poems 
these thoughtful aphorisms arouse suspicion, as though they 
are private jokes made at the expense of the reader.

Yet the thrust of antipoetry is not necessarily contained 
in the irreverence and unconventionality of Parra’s writing.  
Nor does antipoetry stand in direct opposition to traditional 
poetry; rather, as Parra’s writing indicates, antipoetry serves 
as a counterpoint to poetry, a contrast that accentuates, rather 
than destroys, those aspects which define poetry.  Parra 
himself expresses this distinction in “Note on the Lessons 
of Antipoetry,” a list of nine brief lessons.  In the first lesson, 
Parra claims, “In antipoetry, it is poetry that is sought, not 
eloquence,” indicating, perhaps, that the purpose of writing 

antipoetry is to discover the boundaries of true poetry, rather 
than to create a new poetic form.  Later, in the third lesson, he 
writes, “We must read poems with the same hunger we bring 
to antipoems.”  Antipoetry is, by nature, provocative in its lack 
of reverence; its brashness prompts a curiosity that perhaps 
does not always appear when reading traditional poetry.  Yet 
Parra makes the claim that antipoetry itself should not be 
met with such “hunger” by its readers; in the sixth lesson he 

writes, “Often our pleasure in antipoetry 
is impaired by our curiosity: we attempt 
to understand and dispute when we 
shouldn’t do either.”

Poetry, as an art, doubtless produces 
an aesthetic pleasure; however, this 
pleasure is bounded by certain limits of 
language and style.  On the other hand, 
antipoetry, for all its irreverence, serves 
as a source of unbounded pleasure.  Our 
enjoyment of poetry is contingent upon 
our understanding of such things as 

meter and meaning, metaphor and form.  But our pleasure 
in an antipoem requires none of these things.  Rather, we are 
free to laugh, to be irreverent with Parra when he writes, in 
“Something Like That”:

THE TRUE PROBLEM of philosophy
is who does the dishes

nothing otherworldly

God
        the truth
                the passage of time

absolutely
but first, who does the dishes  !

{                     }If your seminar character were stranded on a desert 
island, what three things would he or she bring?
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Metaphysics
Being, Nonbeing, and 
that which is in be-
tween.

> Charles Zug

NEXT WEEK Who would your seminar character ask to prom?

Sweet tea, cheesy grits, 
and whiskey sours.

> Anonymous (feat. 
Charles Zug)

$#()*"

Go Down, Moses
Two pistols, a scimitar, a purse 
with nine large pieces of gold, 
a knife, a razor, a comb, a silver 
snu!box, a handkerchief, journal-
book, his silver pocketwatch, and a 
volleyball named Wilson.

> Jonathan Barone

+,()*"

Gulliver’s Travels
Nothing, Jesus lasted 40 
days in the desert.

> Matthew Denci

$*-%*&*"#

St. Matthew Passion

“ ...antipoetry serves as a 
counterpoint to poetry, 
a contrast that accen-
tuates, rather than 
destroys, those aspects 
which de!ne poetry.

!"# $!%&'# (# $!%&)*

> Stephanie Connolly, A’12
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When most Johnnies get to St. John’s as freshmen, they 
are given a great variety of important documents wel-

coming them to, and familiarizing them with, the College. 
Among this pile of documents is a Student Handbook that 
every Johnnie receives as part of their orientation packet. 
This handbook invariably gets lost, thrown away, or ignored 
by many St. John’s students despite the wealth of informa-
tion it holds: academic and administrative rules and policies, 
descriptions of the school’s various services and facilities, and 
the academic calendar for the year, to name a bit of its con-
tent. Thankfully, these things are accessible via the Internet 
and personal contact with the faculty. However, one of the 
many things contained by the Student Handbook that is often 
passed over is the Constitution of the Student Polity. 

So, on the heels of a recent Delegate Council seminar on 
our constitution, I was left with some lingering questions 
about what the document means (as all Johnnies should after 
any seminar). How are we to understand this document as a 
declaration of our self-governance? What strength does this 
document have to a student body that constantly questions 
the importance and meaning of other constitutions? How are 
the Delegate Council’s constituents supposed to understand 
the composition of this govern-
ing body in relation to their own 
composition? These are all ques-
tions that this constitution in-
spires and ultimately leaves un-
satisfactorily answered.

Therefore, I make it my mis-
sion to explore this document 
not only in context of the Del-
egate Council’s predominantly 
understood purposes (chartering 
clubs, funding clubs, appointing 
various committee members and 
student representatives), but also 
in context of the responsibilities 
and authorities it invites us to 
consider and implement (estab-
lishing Polity Law, representing 
the College to the outside world, 
establishing Acts of Council). Ad-
ditionally, I wish to shed light on 
the various protocols and pro-
cedures the Delegate Council is 
required to implement. I hope this examination will prove 
fruitful in provoking a thoughtful consideration of what they 
feel about our constitution as a student “Polity,” and I seri-
ously invite you to open up your dusty old copy of the Student 
Handbook to consider it with me. For all too often we become 
complacent in the way things work until that moment when 
something happens that causes us to react with an utterly vis-
ceral sense of injustice and disappointment. 

While this exploration will be serialized, we should do 
what Maria von Trapp suggests in The Sound of Music: let’s 
start from the very beginning, a very good place to start. The 
beginning of our Polity constitution starts with a preamble 
of sorts. However, unlike the United States Constitution, 
it doesn’t start with a declaration of the people to create “a 
more perfect Union” through the establishment of justice, 
tranquility, common defense, common welfare, and the bless-
ings of liberty. Instead, it begins with an observation “that no 
community can long endure without an e!ective instrument 
for the governance of its members.” This observation is fol-

lowed by another that says we as a student body must take it 
upon ourselves to fulfill our responsibility of instructing and 
maintaining a self-governing body based on “the tradition 
of self-government to which we are heir.” To me, these two 
statements come o! as a little presumptuous. 

In the first place, it is a topic of great debate whether writ-
ten constitutions are necessary in the first place (cf. freshman 
seminars on the Plutarch’s Lives of Lycurgus and Solon), let 
alone whether or not they are e!ective. If we judge the docu-
ment’s e!ectiveness by the declared purpose, i.e. coming “to-
gether for the common purpose of education,” it appears that 
the Delegate Council only does that in its prescribed duties of 
appointing members to the Student Committee on Instruc-
tion (II.B.1.d). Does the management of funds and the sanc-
tioning and regulation of clubs really assist in “the common 
purpose of education”? Does establishing “a criminal code” 
known as Polity Law (II.B.1.f )? The purpose and the means 
by which this purpose is to be achieved are not nearly as clear 
as the one o!ered by the Founding Fathers in the U.S. Consti-
tution.

Secondly, the student body’s inheritance of a “tradition of 
self-government” is an equally questionable claim. According 

to the Delegate Council’s practi-
cally unwritten and, as a conse-
quence, oral history, the first real 
constitution that established a 
self-governing student body was 
established in the early 1960s. 
This body resembles the current 
Council in a very limited way, 
since they had no fiscal responsi-
bilities and instead focused more 
on student representation and 
Polity Law. In this limited resem-
blance, our current constitution 
(which dates to the late 1990s) 
has a claim to an inheritable tra-
dition. However, the preamble 
does not continue to reinforce 
the authority and importance 
the supposed source of tradition 
imbues to the constitution. In-
stead, it moves on to describe the 
“powers and authorities” given 
to the Council as a “privilege” 

(not a right) from the Board of Visitors and Governors and 
the College’s Charter. In fact, the preamble’s citation of the 
Charter clearly uses the word “may” and points to the Dean 
as the administrator who “may delegate to the student gov-
ernment a share of the responsibility of the general welfare of 
the students and whatever government of the students may 
be necessary for the greatest possible attainment of the aims 
of the program.” So, not only is the existence of the Delegate 
Council a privilege, but also the fulfillment of its purpose in-
cludes sharing responsibility with the College in promoting 
the general welfare.

It’s clear then that our constitution has more problems 
than just student neglect and typographical errors. There are 
serious political implications in its introduction that must 
be considered to fully understand the scope of power, pur-
pose, and authority it attempts to give the Delegate Council. 
Regardless, I, as an o"cer of that Council, gladly take up the 
mantle of striving for “the resolution of all questions concern-
ing the interpretation of this constitution (II.B.1.j).”  !
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“I hope this examination will prove 
fruitful in provoking a thoughtful 
consideration of what they feel about 
our constitution as a student “Polity,” 
and I seriously invite you to open up 
your dusty old copy of the Student 
Handbook to consider it with me. For 
all too often we become complacent 
in the way things work until that 
moment when something happens 
that causes us to react with an utterly 
visceral sense of injustice and disap-
pointment.

> Hayden Pendergrass, DC Treasurer, A’14

A Constitutional Conundrum;
Or, Exploring the Value of the Polity Constitution



Soon, thousands of revelers will flock 
to our croquet fields, surprising our 

sober sensibilities with an uncharacter-
istic scene of sin and debauchery. And 
history has shown that things get messy 
when four thousand people start qua!-
ing yeasty brew. Last year, the croquet 
pitch was a sordid image of devasta-
tion—countless recyclables plagued the 
lawn, and a burning couch lit the night as 
a testament to human folly. (Sources dif-
fer on the actual fieriness of the couch, 
but I add it both as 
a metaphor and an 
artistic embellish-
ment.) There are 
two big reasons we 
should care. First, 
it is in our immedi-
ate interest to keep 
our campus clean. 
Second, by throw-
ing out recyclable 
items, we create a 
strain on the global environment.

The Environmental Issues Club has 
an exciting plan for reducing the impact 
of this year’s Croquet Day. The first step 
is writing a Gadfly article exhorting the 
Polity to responsible stewardship. (Con-
sider yourselves exhorted.) The second 
step is a sign-making event we are hold-
ing on Wednesday, April 18, from 3-6 
PM. You are invited to draw signs and 
have fun in a relaxed, doughnut-saturat-
ed environment, possibly with the dis-
traction of bad TV. More on this will be 
sent by email. 

There are going to be actual recycling 
bins manned during the event. If you 
plan on getting inebriated and expect 
only to remember two things during the 

event, please let them be these: 1) Don’t 
go home with strangers, and 2) Only re-
cycle cans, bottles, cardboard, and plas-
tics. We have volunteers to man eight  
bins, and we are looking for concerned 
citizens to help with the ninth. Feel 
free to get in touch with Vice-Archon 
Hayden Pendergrass or myself if you are 
willing to help for an hour at Croquet. 
Finally, Leo Pickens has promised a 
“special treat” (his words) for those who 
help clean up after the event. 

Polity members 
have done a lot this 
year to improve 
our campus. Stu-
dent volunteers 
are currently gar-
dening dozens of 
oyster spat (ba-
bies) to help clean 
College Creek. 
Each oyster can fil-
ter up to 15 gallons 

of water daily. In addition, Bon Appetit 
has agreed to o!er a discount at the cof-
fee shop for those using reusable mugs. 
Soon, you will be able to purchase 15 oz. 
of co!ee for only 99 cents, as opposed 
to the original 10% discount. And two 
tutors have o!ered to lead a seminar 
on the Sand County Almanac, a famous 
work that argues for conservation based 
on the beauty of nature. 

These are just a few community proj-
ects. With your help, we can also make 
Croquet fun while protecting our envi-
ronment. As Aristotle said, “To say of 
what is that it is not, or of what is not 
that it is, is false, while to say of what is 
that it is, and of what is not that it is not, 
is true.” !
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> Hugh Verrier, Environmental Issues Club Archon, A’14

“ There are two big reasons 
we should care. First, it is 
in our immediate interest 
to keep our campus clean. 
Second, by throwing out 
recyclable items, we cre-
ate a strain on the global 
environment.
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Spring Soccer
Kunai

Men’s Intramurals

photo courtesy of Quinn Lyons 
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The Mitchell Gallery’s current exhibition, “Gather Up the Fragments: 
The Andrews Shaker Collection,” has provoked interesting conversa-

tion and reflection within and beyond the St. John’s College community. 
While some visitors have just 
peeked from the door with 
expressions of “Oh, just old 
furniture,” others have gone 
beyond the heavy doors to see 
the spiritually inspired works 
of the Shakers.

The exhibition, on loan 
from Hancock Shaker Vil-
lage in Pittsfield, MA, is a col-
lection of furniture, textiles, 
tools, and medicinal instru-
ments created or used by the 
Shakers, a religious sect that 
established itself in parts of New England, Ohio, and Kentucky in the late 
18th and early 19th century. Only the community at Sabbathday Lake, ME, 
survives from the nineteen communities.

The United Society of Believers in Christ’s Second Appearing, known 
as the Shakers, came from England to America just two years before the 
Declaration of Independence was signed. The small group of five men 

and three women, including its 
founder, Mother Ann Lee, had its 
share of di(culties in establishing 
the order. Their gospel was revo-
lutionary: “that Christ had made 
His second appearance in the per-
son of Ann Lee, proclaiming that 
the only road to salvation lay in 
forsaking the ‘sins’ of the flesh—
concupiscence, marriage, gen-
eration—for the way of the spirit.” 

“ The Shakers were immi-
grants; thus, they were 
regarded suspiciously as 
spies, and since they were 
advocates of celibacy, 
confession, and passive 
obedience to their elders, 
they were accused of being 
“papists.”

!"#$%&'()*($%&(+'#,-&.$/0(
$%#$(.1$%2.,(3&(41/$56(7(81%.(9:;<

> Lucinda Dukes Edinburg, Mitchell Gallery Art Educator 

“ The United Society of 
Believers in Christ’s Sec-
ond Appearing, known 
as the Shakers, came 
from England to America 
just two years before the 
Declaration of Indepen-
dence was signed. 

Lucinda Edinberg, Art Educator for the Mitchell Gal-
lery, describes the multifaceted lives of the United Soci-
ety of Believers in Christ, or Shakers, and the reactions 
their society drew in the New World.

Annapolis Accommodations, Inc.
Annapolis Ice Cream Company
Annapolis Inn at Royal Folly
Annapolis Inn, The
Annapolis Styling Group
Annapolis Urban Adventures Tours
Annapolis Volvo
Annebeth’s Ltd.
Aqua Terra of Annapolis
ARINC
Art Things
Board Assets
Bay Ridge Wine & Spirits
Boatyard Bar & Grill
Chez Amis Bed and Breakfast
City Dock Café & Co)ee Service
Comcast Telecommunications, Inc.
Doubletree Hotel
Eyes on Main
Fourth St.Design Studio
Frank Gumpert Printing
Fred Fishback, Architect
Gardiner & Appel Group
Geo)rey S. Mitchell, LLC
1747 Georgian House Bed and Breakfast
Gibson Lodgings
Grumps Café
Harry Browne’s Restaurant
Hampton Inn & Suites/Hilton hotels
Historic Inns of Annapolis
Holiday Inn Express and Suites Annapolis
Jessie Sunshine Catering
Katcef Brothers
Ken’s Creative Kitchen
Loews Annapolis Hotel
Maria’s Picture Place & Custom Framing
Merry Walk Antiques
Mullen Sondberg Wimbish&Stone
O’Callaghan Hotel
Orion, Inc.
Paul’s Homewood Café
Pewter Chalice
PNC
Post Haste Mailing
Retirement Planning Services
Rising Tide
Sheraton Annapolis Hotel
Tilghman Jewelers
Watermark Cruises, Tours
Westin Annapolis Hotel
Whitmore Printing
Wine Cellars of Annapolis
Womanship
Wood Ronsaville Harlin, Inc.
Woodsback Marina
Zindorf Heating & A/C Inc.

A Special !anks to 
the Business Friends 
of St. John’s College
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They embraced celibacy and confessions of sin, 
shunned politics and war, lived communally, 
and were treated as social and religious outcasts. 
The Shakers were immigrants; thus, they were 
regarded suspiciously as spies, and since they 
were advocates of celibacy, confession, and pas-
sive obedience to their elders, they were accused 
of being “papists.” Further, they were ridiculed 
for their noisy worship, characterized by fren-
zied dancing, which included shaking, whirling, 
shouting, and speaking in tongues. They were 
charged with drunkenness and blasphemy, and, 
ultimately, they were arrested for disturbing the 
peace and profaning the Sabbath. 

Shaker doctrine promoted the ideal of human 
brotherhood: Shaker sisters were accorded equal 
standing with the brethren in leadership, they 
were pioneers in the anti-slavery movement, 
possessed a strong hatred of war, and provided 
impartial relief to su(erers, shelter for orphans, 
and care for the infirm and the elderly. Over time 
they proved their industriousness through their 
agricultural practices and quality of their prod-
ucts, and they gained a solid reputation for integ-
rity as law-abiding citizens with business ethics 
beyond question. The Shakers became recog-
nized as a small, integrated culture that was pro-
ductive, creative, and is still regarded as one of 
the best examples of successful American com-
munitarianism. 

There is too much to write in this space about 
Shaker lifestyle and beliefs, struggles for funda-
mental constitutional rights for freedom of wor-
ship, and their place in 19th century American 
spiritualism and culture. It is interesting to read 
the various opinions about Shaker life and how 
divided those opinions remained through the 
nineteenth century. Hawthorne thought they 
were “the most singular and bedeviled set of 
people that ever existed in a civilized land…the 
sooner the sect is extinct the better.” Emerson 
and Melville were more understanding and were 
admirers of their “model farms,” but Dickens 
could find nothing good in their “gloomy, silent 
commonwealth.” (But Dickens had an attitude 
about Americans anyway). !

“ Shaker doctrine promoted the 
ideal of human brotherhood: 
Shaker sisters were accorded 
equal standing with the brethren 
in leadership, they were pioneers 
in the anti-slavery movement, 
possessed a strong hatred of war, 
and provided impartial relief to 
su!erers, shelter for orphans, and 
care for the in"rm and the elderly.

photos by Megan Faulkner (A’12)

!e Mitchell Gallery’s 
Basket-making Workshop



T!" G#$%&' 08

Tuesday 4/17
Kunai Soccer

Back Campus, 4-6 PM

Plato in the Springtime
General Hartle Room, 7:30 PM

SJC Orchestra Concert
Great Hall, 7:30 PM

Open Mic Night
Chasement, 8 PM

Wednesday 4/18
CSL Forum on Public Safety 

Relations, Hodson Room, 
2:30-3:30 PM

Handball
D v H, 4 PM
W v S, 5:15 PM

St. John’s Chorus
Great Hall, 7 PM

Friday 4/20
Kunai Soccer

Back Campus, 4-6 PM

Lecture
To Meet with Macbeth, Mr. 
Louis Petrich, Tutor, FSK 
Auditorium, 8:15 PM

Saturday 4/21
St. John’s Chorus Concert

Bach’s Magnificat, Great Hall, 
1 PM

Mental Health Support Group
McDowell 32, 2-3 PM

Soccer
Moore v Schmid, 2 PM
Popov v Kraft, 3:30 PM

Sunday 4/22
Soccer

Consolation Game, 2 PM
Championship, 3:30 PM

Primum Mobile Concert
Pendulum Pit, 5 PM

If you would like to see your 
event on the weekly schedule, 
please email gadfly@sjca.edu.

!"#$%&'()
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This Thursday, April 12, the SCI con-
vened to discuss the sophomore 

math tutorial, with a focus on the al-
gebra section of the tutorial. How, we 
asked, is the algebra sequence worked 
into sophomore math? Could it be im-
proved? And did it leave people with the 
necessary skills to tackle junior math?

The discussion began with a consid-
eration of the algebra test. The discus-
sion of the algebra exam was divided 
into three parts: was the test di(cult 
enough? did the school provide enough 
resources for students to pass? and was 
there anything problematic about the 
test’s placement in the Program itself?

It was pointed out that the algebra test, 
as a diagnostic, might not be complete 
enough or hard enough. The algebra 
was so basic, and the standards to pass 
so low, that perhaps in its current state it 
might not only fail to impress upon stu-
dents the necessity of knowing algebra 
for junior math and 
lab, but also fail to 
test whether or not 
students really know 
it all. Since having 
basic knowledge of 
algebra was argu-
ably of greater importance than knowl-
edge of calculus in the junior and senior 
years, the possibility that people with 
little to no knowledge of algebra making 
it to junior year was problematic.

Some suggestions for improving the 
test included: making the test longer, 
timing the test, adding more kinds of 
problems to the test (such as graphing 
trigonometric functions), and raising 
the score necessary to pass from a 70 
to an 80 or 90. It was also suggested by 
one student that the algebra test could 
be moved closer to when students might 
actually be using the algebra, such as the 
first semester of junior year.

As to whether or not the school pro-
vided su(cient resources for students 
to prepare for and pass the test, opinions 
were divided. Several students held up 
the music exam as a model for how the 
algebra test might work: the standards 
for passing were higher, but failure 
meant that the student had the option 
of taking a systematic review course. 
Shouldn’t such a course be o)ered by 
math assistance?

On the other hand, other students felt 
that, since students could consult math 
assistance already, there was not a great 
deal to be gained through introducing an 
algebra review course. Drills and prac-

tice tests were available in the Assistant 
Dean’s o(ce. Students who found those 
resources insu(cient could easily find 
more drills and more tests online. “Stu-
dents who want to pass the test,” said 
one senior present, “pass the test.”

Some present criticized the fact that 
the algebra test took place before the 
formal study of algebra on the Program. 
It was true that everyone who went 
through high school ought to know al-
gebra to some degree, but should the 
Program rely on that fact? Shouldn’t we 
believe that students can (and will) learn 
algebra from sophomore math?

This consideration led to bigger ques-
tion about sophomore math itself: do we 
study algebra sophomore year at all?

Many students reported that study-
ing Descartes did not make “the alge-
bra revolution” su(ciently clear. Many 
considered Descartes unnecessarily 
(and deliberately) unclear, and digging 

through the Geom-
etry for the math 
itself di(cult in a 
way that was not es-
pecially rewarding. 
In addition, some 
students had never 

even reached the end of the Geometry in 
their sophomore math tutorials.

On the other hand, it was near-univer-
sally agreed that Descartes was a vision-
ary genius who ought to form the core of 
the algebra unit. A suggestion to replace 
the focus on Descartes with a focus on 
Viète, for example, was rejected by most 
of the students present. Whether the so-
lution was allotting the Geometry more 
time or developing a Descartes manual 
was unclear. Ultimately, the question 
of how the algebra unit could be im-
proved—particularly with an eye to ju-
nior math—was left mostly unresolved. 

Finally, there was a general consid-
eration of presentations in class, and 
policies about calling on students or ac-
cepting volunteers, and whether or not 
students could bring notes or books to 
the board. Experience on this subject 
varied widely, with no two students re-
ally sharing the same opinion.

However, it was mostly agreed that 
what formed a good math presentation 
was an ability to articulate and explain 
the rhetoric and structure of a proof, in 
addition to being able to go through the 
steps. It was also suggested that math 
tutorials ought to have an explicit dis-
cussion of standards and goals for pre-
sentation at the beginning of the year. !

> Barbara McClay, A’12

“ How, we asked, is the al-
gebra sequence worked 
into sophomore math?
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