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The First Annual Provocation Address 
The 1967 Graduate Institute in Liberal Education 

By ROBERT A. GOLDWIN 

Everybody knows how an academic session ought to 
begin; that is, it properly begins with a Convocation 
ceremony and a Convocation Address. And everybody 
knows how an academic session ought to end; and that 
is, with a Commencement ceremony and a Commence
ment Address. 

But if there is no Commencement, as in our situat.ion, 
what kind of farewell ceremony and talk is called for? And 
what is such a talk called? 

One of my colleagues suggested recently that if one 
begins with a Convocation, one ought to end with a Provo
cation. I thought that was an excellent suggestion, and 
so I have prepared this Provocation Address. I hope that 
the excellence of the suggestion will be appreciated, that 
a Provocation Address will- become a tradition of the 
Graduate Institute, and that this address tonight will come 
to be known in later years as "The First Annual Provo-
cation Address." · 

Provocation strikes me as quite consistent with the 
underlying idea of Commencement. It seems strange to 
some people, especially at first glance, that the ceremony 
marking the end of formal education is called Commence
ment. But the intention is, I think, very clear-that the 
best way to understand the end of formal education is as 
a true beginning. Commencement suggests that we look 
ahead; in the same sense, a Provocation Address should 
provoke us to look ahead. An educational provocation 
should seek to provide some beneficial irritant to keep us 
usefully active and thoughtful until next June. An aca
demic provocation must seek to follow the example of the 
ancient gadfly. 

We have spent the summer studying politics and society, 
and during that time we have read about and thought 
about and written about different kinds of communities 
and their underlying principles. What about this com
munity, this Graduate Institute? What kind of society or 
community is it? 

We can say of it that it is only temporary, because 
after eight weeks we are about to disband and disperse. 
We can say that it is not architectonic, because it is a com-

munity within many large communities. We can say that 
it- is· not even a political community, because whatever 
powers it exercises fall far short of political power. The 
question then is, in what sense is it a community? What 
has made us a community? 

Now, certainly, the answer is not the residence we have 
shared, not the meals we have shared, not our outings, not 
Our parties, not even our common interests and woFk. 
Nothing has made us a community if it is not the desire 
we all share to understand. 

But one might object that the principle I have just 
stated is what characterizes every good school, and that 
there is nothing peculiar to this Institute in the shared 
d-::sire to understand, however strong it may be. I think 

·if is true, that objection, and worth thinking about, too, 
for the question "What is a school?" is a noble question. 
We are forced to go one step farther. What makes this 
school the community we have all felt it to be-unique 
in our experience, unique in our schooling experience? 

This community has been characterized by one unusual 
fact that sets it off from other schools. We have lived for 
eight weeks in the presence of greatness. I do not mean 
the greatness of any one of us; I mean the greatness of 
the authors of the books we have str1died. They, the 
great authors, have set the standards under which we have 
worked and lived this summer. 

Now I must point out to you that the greatness of those 
authors has made us the victims and the beneficiaries of a 
ridiculous paradox. The paradox can be simply stated: 
they, the authors we study, are great; in fact, they are the 
greatest teachers available to us. Compared to them, to 
those giants of our civilization, we are pygmies. But be
cause we chose to learn from the truly great teachers
and this is the ridiculous paradox-we have spent eight 
weeks unavoidably trying to tell each other, and ourselves, 
about the .errors those giants made. It lfas been a common 
thing for one of us to say, "Now where Hobbes (or 
Aristotle, or Rousseau, or Marx, or Freud, or any of our 
authors)-now where Hobbes made his fundamental 
error," and so on. Is that not presmnptuous? Of course 
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it is; worse than that, it is arrogant. What excuse can we 
possibly make? Our only excuse is that they made us do 
it. That is, the only way we can learn from those great 
teachers is for us to attempt to argue with them, which 
sometimes necessarily means to disagree with them. In 
order to be their humble students, we had to make our
selves their critics, which is arrogant. 

That is the inescapable, ridiculous paradox involved in 
study of the sort we have been engaged in this summer. 
To learn from the greatest teachers, one must learn how 
to be humbly arrogant. Timidly, apologetically, hesitantly, 
docilc1y, but with arguments, we must say, "Excuse me, 
0 Great One, but I think you are wrong." 

Now what is the consequence of our having dared to 
live in the presence of greatness? If we had been 
thoroughly successful, I mean completely successful, no 
one of us could ever again be satisfied with, or tolerant of, 
the second-rate. We could not even settle for the first· 
rate, because greatness stands far above even the first
rate, the skillful, the excellent. But, unfortunately-or per· 
haps fortunately for the ease of our lives-we have not 
been that successful. We must surely understand and 
acknowledge that we have not learned how to share in 
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the greatness of the great authors. But, it is not too much 
to hope that many of us have been affected in another way, 
that we have developed a preference, a strong preference, 
a growing preference, and perhaps a permanent preference, 
for excellence rather than the mediocre. 

All of us know the Biblical story of Jacob, who one 
evening met a Inessenger of the Lord, and, for some reason, 
wrestled with him all night long. As morning approached, 
the messenger of the Lord asked Jacob to let him up. 
Jacob replied that he would only if the messenger blessed 
him. Part of the blessing was that a new name was 
bestowed on Jacob, "Israel," the one who wrestles with 
God. 

We, too, have been wrestling with beneficent adver
saries capable of blessing us. The authors we have wrestled 
with this summer may or may not be messengers of the 
Lord, but they are surely men from whom we may obtain 
a blessing through wrestling well. At this moment, when 
the wrestling is about to cease, what blessing shall we 
ask of them? 

I make this suggestion-and let this be the provocation 
-that we ask them to bless us by making us as ambitious 
for excellence as they were for greatness. And, if, as a 
result, a strong inclination toward excellence works itself 
into the very constitution of our beings, then this com· 
munity will persist, even though dispersed, but no other 
way. 

I know the other members of the Faculty join me in 
thanking you for your diligence, your patience, your ex· 
cellent good humor, your intelligence, and your devotion 
to teaching and learning. In short, we thank you for being 
the kind of people you are. 

Robert A. Goldwin began his term as Dean of St. John's College 
in Annapolis on July l, 1969. He was Associate Professor of Political 
Science and Director of the Public Affairs Conference Center at 
Kenyon College. He is Editor of the Rand McNally Public Affairs 
Series-volumes of essays which have grown out of Conference Center 
meetings among practicing political men, journalists, and academics. 
The volumes present responsible and authoritative statements of 
differing views on major public problems on a variety of subjects. 

Some of the volume titles are America Armed: United States Mili
tary Policy; A Nation of States: Tile Amcricau Federal System; Political 
Parties, U.S.A.; 100 Years of Emancipation; Left, Right, and Center: 
Liberalism and Conservatism in t11e United States; Higller Education 
and Modern Democracy: The Crisis of tile Few and tlw Manv; 
and A Nation of Cities: America's Urban Problems. · 

Mr. Goldwin has also edited three readers in international relations. 
He is the author of "John Locke," in History of Political Philosophy, 
published in 1963 by Rand McNally, and he is presently writing a 
book on Locke. In 1966 he was named a Guggenheim Foundation 
Fellow. 

He is a 1950 graduate of St. John's College and received his Ph.D. 
from the University of Chicago. IIe was one of the planners and the 
first director of the Graduate Institute in Liberal Education in Santa 
Fe. Since enrolling as a freshman he has always been connected with 
College activities. All those who have had the opportunity to observe 
and to admire his leading a seminar or conducting a question period 
know that his return to the College is indeed a coming home. 



Mathematics As A Liberal Art 

Seminar Discussion on the Place and Extent of the 
Teaching of Mathematics in the 

Liberal Arts Curriculum'' 

SEMINAR PARTICIPANTS 

The Instruction Committee of St. John's College 
Dr. Richard D. Weigle, President 
Dr. JohnS. Kieffer, Dean 
Mr. Robert S. Bart, Tutor 
Dr. Eva T. H. Brann, Tutor 
Dr. Jacob Klein, Tutor 
Mr. SamuelS. Kutler, Tutor 
Mr. Hugh P. McGrath, Tutor 
Mr. Dean R. Haggard, Tutor 

Brother, U. Alfred, F.S.C., Professor of Mathematics, St. 
Mary s College 

Dr. Henry Alder, Associate Professor of Mathematics, Uni
versity of California, Davis Campus 

Brother T. Brendan, F.S.C., Associate Professor of Mathe
matics, St. Mary's College 

Dr. Max Kramer, Professor of Mathematics, San Jose State 
College 

Dr. Gordon Latta, Professor of Mathematics, Stanford 
University 

Dr. Kenneth 0. May, Professor of Mathematics, Carlton 
College, Visiting Professor of Mathematics University 
of California, Berkeley Campus ' 

Mr. John Thomas, Assistant Professor of Mathematics, 
University of San Francisco 

Dr. Richard P. Wiebe, Assistant Professor of Mathematics 
St. Mary's College ' 

Dr. Lloyd Williams, Professor of Mathematics, Reed Col· 
lege 

* Taken from the "Proceedings of the Colloquium on The Liberal 
Arts Curriculum: Structure and Content, St. Marv's College, March 
25th-March 27th, 1965," pp. 27-41. · 

By SAMUELS. KUTLER 

Mathematics is a liberal art at St. John's College. 
Although four hours a week are set aside for a mathematics 
tutorial! the mathematics curriculum should not be set up 
or considered mdependently of the curriculum as a whole. 
Mathematical illustrations illuminate discussions in semi· 
nars and language tutorials, which in turn illuminate dis
cussions of the methods, axioms, postulates, and definitions 
m the mathematics tutorials. Certain passages in Plato's 
Republic must remain dark unless illuminated by careful 
study of geometry. One cannot read far in the writings 
of Whitehead without wanting to know what experiments 
and what hne of reasoning leads to the incredible postu· 
lates and conclusions of relativity theory. Every leader 
m a mathematics tutorial is engaged in teaching and learn
ing ii: other parts of the program. This permits radical 
questwmng beyond what is ordinarily considered to be 
within the boundaries of mathematics. It allows students 
and tutors to pursue lines of inquiry leading to relation· 
ships between the work of the mathematics tutorials and 
the .semina~, language program, laboratory sciences, and 
musiC tutonal. By studying Euclid and Ptolemy in mathe
matics tutorial while they are reading Plato and Aristotle 
in seminar, by studying Newton's Principia ... while they 
are reading Locke, Hume, and Kant, the students dis
coyer~without requiring sermons on the subject-relation
ships m and between what are conventionally regarded as 
separate fields of knowledge. 

The chief specific aim of the mathematics tutorial, as 
stated in the catalogue, "is to give the student insight 
mto the nature and practice of thinking, of reasoning that 
proceeds systematically from definitions and principles to 
necessary conclusions." And, one might add, to become 
familiar with those objects, such as number and figure, 
which are preeminently accessible to tl1is kind of think· 
ing. T11e student should learn what a demonstration is. 
H~ sh<:uld learn this br understanding demonstrations, by 
cnli~IZmg demonstratwns, and by performing demon· 
stratwns. Mathematics is a discipline in which the subject 
matter allows of great precision. If it is the case that 
politics, for example, does not allow of the same precision 
of argument, the student of the liberal arts should have 
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something to hold up as a model of that precision which 
he must always fall short of in a political discussion. 

To what extent should mathematics be studied in a 
liberal arts curriculum? In an age dominated by modern 
science and technology the student should have enough 
theory and practice in symbolic mathematics so that he 
will not have to despair of being able to understand the 
discoveries and even of being able to criticize claims to 
authority made in the name of mathematical physics and 
mathematical biology. 

Since no one can be considered to have received a good 
education if he accepts uncritically the opinions of the 
educators of his own times, the student should encounter 
alternatives to these opinions. At the present time many 
educators appear to be of the opinion that no child is 
too young to begin to learn mathematics from the point 
of view of the theory of sets. It seems that we may be ap
proaching a time where no other way of mathematical 
thinking would be conceivable. At such a-so far hypo
thetical-time a liberal arts mathematics curriculum should 
draw material from any period of history that presents 
an alternative approach. At the present time it would 
seem to be worthwhile to study the first book of Euclid's 
Elements with an attempt to understand it not from a 
"higher" point of view, but as much as possible as Euclid 
himself understood it. Then proofs of the same theorems 
from Hilbert's axioms would provide a modem approach. 
Each study should enrich the other, and the student 
should then be in a position to begin serious and fruitful 
reflection on the nature of geometry. 

The following review of the mathematics program at St. 
John's is not meant to suggest that St. John's has found 
the only correct road to a mathematics curriculum for 
liberal arts students. Many improvements have been made 
over the years and we try to remain open to suggestions 
for further improvement. We do believe, however, that the 
present mathematics program at St. John's is successful to 
a large extent, to a greater extent than any other program 
we know of, in meeting the aims of such a mathematics 
curriculum. To see more fully how the College under
stands these aims it is necessary to turn to the particulars 
of the program. We hope to emerge from the consideration 
of these particulars with opinions applicable to a mathe
matics program in any liberal arts curriculum. 

In his freshman year at St. John's, every student begins 
with the Elements of Euclid. The freshman who thought 
that mathematics was only for those with a special apti
tude finds himself actively engaged in discussion about 
mathematical principles: the definitions, the postulates, 
the common notions. Together with students who were 
sure that they had mastered plane geometry in secondary 
school, he begins to reflect on the nature of the mathe
matical objects and on the nature and kinds of mathe
matical demonstration that Euclid displays. Besides 
challenging and discussing the proofs given by his fellow 
students, he is acquiring the art of effectively demonstrat-
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ing propositions himself, defending his proofs from ob
jections, and explaining it to those who arc having diffi
culty understanding the proof. Among the high points 
in the study of Euclid's geometry is the theory of ratios, 
in which the difficulties caused by the existence of incom
mensurable magnitudes are met by the Eudoxian defi
nitions of same and greater ratio that contain the seeds of 
Dedekind's analysis of the real number system. The study 
of Euclid concludes with the construction of the five 
regular solids, which soon reappear in a seminar reading 
of Plato's Timacus and again in his sophomore year when 
he reads Kepler's Epitome of Copernican Astronomy. In 
the last third of the year the attention of the tutorial is 
fixed on Ptolemy's Almagest. Here the student finds the 
theorems of Euclid extended to set up a mathematical 
science of the 1notion of heavenly bodies. His first ex
perience with mathematical methods of approximation is 
in Ptolemy's construction of a table of arcs and chords 
that is equivalent to our trigonometric tables. The fresh
man mathematics program concludes with Ptolemy's 
theory of the sun's movement. 

In the sophomore year the study of the Ptolemaic system 
of the world continues with the consideration of a theory 
of planetary motion. Before long the difficulties and com
plexities become apparent in Ptolemy's attempt to "save 
the appearances" by means of regular circular motion 
about the earth as center. The student is prepared for the 
transition to Copernicus's heliocentric theory, which is 
effected by proofs that show the mathematical equivalence 
of the two theories in accounting for certain basic measur
able phenomena. 

Apollonius's purely geometric treatment of conic sec
tions is the next course of study. The student builds upon 
his understanding of Euclid's Elements to reach the culmi
nation of Greek mathematics. In the last third of the 
sophomore year, analytical geometry is studied. Because of 
the previous work on Apollonius, an especially important 
proof is that every conic section represents an equation of 
the second degree and conversely. Here, and at other points 
in the study of conic sections, ancient and modern arts 
are brought to bear on the "same" objects, which be
cause of radically different treatments are somehow not 
quite the same. The contrast between the treatments 
leads to the raising of far-reaching questions about these 
treatments and their objects. Assumptions and presuppo
sitions arc thus explored which otherwise might never 
have been brought to light. 

In the third year the historical order of subjects is 
abandoned; that is, the calculus in its modern form is 
studied as preparation for the consideration of the roots 
of mathematical physics in the works of Galileo, Kepler, 
and Newton. (It should be said that the order of subjects 
in this program is not based on any theory of history, but 
on the opinion that in many, if not most, cases the order 
of insight, or natural order of conception and argument 
can best be understood by studies that follow the historic 



development.) In the Principia . . . the student sees 
astronomy no longer treated only as a heavenly science 
but "heavenly and earthly motions brought under one 
law." There is an exciting moment when Newton seems 
to have grasped the notion of limit in its modern rigorous 
form, "For those ultimate ratios with which quantities 
vanish are not truly the ratios of ultimate quantities, but 
limits towards which the ratios of quantities decreasing 
without limit do always converge; and to which they ap
proach nearer than by any given difference, but never 
go beyond, nor in effect attain to," and then he reverts 
to ('till the quantities arc diminished in infinitum." 

In the fourth year there is a return to elementary 
geometry. Lobachcvsky, in the uncertainty as to whether 
there is more than one line through a point that does not 
meet a given line, produces a consistent, perhaps un
imaginable, geometry. Moreover, Lobachcvsky insists that 
the choice between consistent geometries must he decided 
by astronomical observation. The student, returning to 
the demonstrations of elementary geometry, finds he is 
handicapped by being unable to usc his images in quite 
the way he could with Euclid's geometry proofs. The 
student is compe11ed to re-examine his opinions about the 
nature of geometry; for example, a re-reading of a section 
on the transcendental aesthetic in Kant's Critique of Pure 
Reason is then in order. With these alternatives to 
Euclidean geometry having been examined, the ground
work has been laid for a consideration of more general 
geometry with the examination of the claim of Arthur 
Caley that projective geometry is all of geometry.. The 
substance of that claim becomes clear when the non
Euclidean geometries, as well as Euclidean geometry, 
turn out to be special cases when considered as subsets of 
the projective plane. The mathematics program concludes 
by extending the study of astronomy that began with 
Ptolemy, Copernicus, Galileo, Kepler, and Newton to 
the geometrization of physics proposed by Einstein in the 
theory of relativity. · 

CoMMENTARY BY BROTHER U. ALFRED 

In discussing the mathematics program of the St. John's 
plan and its relevance for liberal education in general, 
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there are some major problems. What is the standard of 
judgment? Liberal education from what one is able to 
read about it is an undefined quantity in the sense that 
we are blessed with innumerable divergent conceptions of 
its nature. Such a flexible yardstick does not lend itself 
to accurate measuring. 

Accordingly, a mathematician might proceed in the first 
instance to note that the St. John's program has the 
characteristic of consistency. Starting with the concept 
of learning from the great teachers of all times and accept
ing the twofold nature of the liberal arts as manifested 
in the trivium and quadrivium, it is only appropriate to 
seck for works that incorporate classical development of 
mathematics either in its own right or in relation to other 
fields .... 

One can go on to specific difficulties of a practical 
nature. The program evidently docs not agree with the 
usual pattern of college education as exemplified in our 
country wherein students as a rule engage in some measure 
of specialization so as to be prepared for their specific 
subject area in graduate work or their life work after 
college. Possibly, the superior type of student can take the 
St. John's program and then go on to higher studies and 
without too much difficulty compensate for the lack of 
ad hoc work in his area of specialization. But I doubt if 
the generality of students would be able to do this. T11e 
problem then is thrown back to one of economics: so 
many years of schooling costing so much per year before 
one is able to arrive at the time of gainful employ
ment .... 

Next, while the emphasis on the great themes in mathe
matics and concern with mathematical classics has admir
able features, it would seem to me to be carried to an 
extreme. Too much time and effort is spent on puzzling 
through obscure and involved approaches which have long 
been superseded. There is an answer, of course: this is the 
way to train the human mind; what the students do not 
get in n1athematical content, they acquire in greater 
ability to analyze difficult language and piece together 
obscure thought processes. Such an answer carried to its 
logical consequences can arrive at the absurd conclusion 
that the more obscure and difficult a teacher is, the better 
he is This view could be very satisfying to some of the 
people who spend their years confusing the young mind 
in the classroom, but it hardly appears satisfactory from 
the standpoint of the young mind .... 

Simply as a springboard for discussion, I would like 
to advocate the following as a minimum: In the freshman 
year, there should be a course along the lines indicated 
by Dr. Henry L. Alder in a recent article in the American 
Mathematics Monthly entitled "Mathematics for the 
Liberal Arts Students." This emphasizes the free operation 
of the human mind in its approach to quantity and form. 
Starting with a fully fabricated theorem such as is found 
in Euclid is quite artificial. IVIathematics is never dis
covered in this state. Such formulations are the very last 
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stage in a process of development beginning with vagne 
fumblings, proceeding by surprising intuitions, maneuver
ing by shrewd guesses, checking by numerous .examples, 
arriving at a projected theorem, attempting to prove this 
theorem ... and only after a long period of development 
when many such processes have been carried out, the full
fledged logical system a Ja Euclid is achieved. To start 
students at this end of the process is fine for exemplifying 
the logical structure of a mathematical system, but very 
poor as a means of giving them a mathematical experience. 

In the upper division course, this would be the time 
to show students one or more mathematical systems in
cluding Euclid's, though it would not be advisable to go 
through the entire work. Here would be the place to con
sider those many fine topics treated in the St. John's pro
gram: rational and irrational number, limits, the nature of 

calculus, the postulational approach to mathematics, what 
constitutes mathematics, the relations of mathematics and 
science, non-Euclidean geometry, the Dedekind cut, and 
so on. The historical significance of these ideas brought 
out especially by relating them to passages from the great 
works on mathematics should be considered essential. 
Finally, without becoming too technical, students should 
be brought to the very last word in modern mathematics
what it is doing, where it is going, its significance for 
the future of our culture. 

DISCUSSION 

Mr. Klein: ... it is perfectly conceivable to us that our 
mathematics program is not built in the right way. I think 
that what you said about Euclid representing a sort of last 
stage in the whole process of mathematical experimenta
tion, as it were, is· quite right. It is a sort of an ac
complished affair, and to start with that is questionable. 
On the other hand, one could start the freshman year 
with the buildup of the number system. The reason-one 
of the reasons, not the only one-why we prefer our way 
is this, that it helps the rest of the program. While in the 
freshman year they are reading books written originally 
in Greek, the relation to Euclidean mathematics and 
Apollonian mathematics is much closer than if you start 
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with the kind of mathematics which presupposes a totally 
different conceptual approach. That's one of the reasons 
why we prefer it. There are other reasons-let me not 
go into them now. On the very general question why 
mathematics should be studied at all, I should like to 
point out the fundamental fact that the way to learn is 
originally the mathematical way; there is something about 
learning mathematical relationships which presents the 
model of all learning, because of its precision and the 
necessary avoidance of all the sophistry which usually 
surrounds our way of talking. Furthennore1 mathematics 
is, indeed, a way of speaking, a very strange way of speak
ing, because it is related to our use of signs, and although 
words are signs, the mathematical signs arc different be
cause they are not necessarily pronounced. They are written 
or diagrammed1 put down somewhere on sand1 or on 
paper, or on the blackboard. 

I have, pemonally, a certain opinion-it may be totally 
wrong-that the development of mathematics consists in 
changing the nature of those signs with which mathe
matics originally started.* That is, originally mathematical 
signs were not symbols, but .they became symbols later 
on. And this symbolic language is, of course, an incredible, 
powerful tool for our understanding, for understmfding a) 
our world, and b) ourselves. So it seems to me that liberal 
education, if it is to exist, cannot possibly avoid studying 
mathematics. 

Miss Brann: ... Another topic that comes up and be
comes very vital is: What are the objects with which 
mathematics deals? And since we begin in classical mathe
matics with systems which do have specific objects to be 
seen and imagined and analyzed, and then go on to the 
type of mathematics (first represented by analytical 
geometry) which does not apparently have such objects, 
this question is very quickly transformed into the follow
ing: Is mathematics primarily concerned with objects or 
with methods? And so we raise a second great topic the 
question: what is a method? Is there an objectless method? 
Does the object determine the method? Or the method 
the object? So when I began by saying that it probably 
would be accurate to say in some way that we don't study 
mathematics, this is what I meant. We're really interested 
in ways of understanding primarily, and if the particular 
theorems1 the particular discoveries of mathematics are in 
some way curtailed, that may be deplorable from a different 
point of view, but it fits in with what we are trying to do. 
Dr. May: I'd like to ask a couple of questions whose 
answers will give me a better picture of what actually 

* Sec Jacob Klein, Greek Mathematical Thought ami the Origin of 
Algebra, translated by Eva Brann, with an Appendix containing Victa's 
Introduction to the Analytical Art translated by the Reverend J. 
Winfree Smith, Jr., M.I.T. Press, 1968. (Ed.) 



happens in class. I imagine you studying Euclid in the 
first year and, as we say, discussing the proofs. Now it's 
well known that Euclid is incomplete-his axiom system 
is incomplete-someone who's trained in modern mathe
matics would be able to demolish a good many of these 
proofs. Does it ever happen in your critical discussions 
that students realize on their own that things are missing
that the argument isn't complete? And does the instructor 
call this to the attention of the student? 
Mr. Kutler: It certainly happens that students discover 
this, either by themselves or with the help of Thomas 
Little Heath, who has edited it, and filled it with scholarly 
comments of all kinds, historical and mathematical. Now, 
I'm not sure that Euclid, if he were alive-and maybe 
you could convince him-would agree with you that all 
the gaps are gaps. I'm not sure that the enterprise he's 
interested in is the same as the enterprise of modern 
mathematics. That is, I think Euclid's talking about tri
angles, not the ones you draw on the board but the ones 
in your -imagination. But I think he expects you to look 
at those figures, or look at them with your mind's eye. 
So when you say in the first proposition in Euclid, "Well, 
look, he doesn't have an axiom which says that two circles 
are going to intersect," maybe he'd say "I don't need an 
axiom for that because it's about figures and we can see 
that there's a point inside and a point outside and we 
know what circles are, and of course they meet." 
Dr. May: Do you stay within the Euclidean program and 
judge Euclid on the basis of what he was trying to do 
or do you also consider the possibility of other programs 
at the same time? 
Miss Brann: This is another one of those large topics 
which arises very nicely within this framework. Most of 
our students have some sort of vague notion of, to use a 
technical term, an "axiomatic system," when they come to 
us. When we begin to study Euclid, one of the interesting 
topics to discuss is whether this is what they had heard 
rumors of in high school, whether Euclid's "system" is 
intended to be an arbitrary axiomatic system in the sense 
they imagined. Well, three years intervene, and we finally 
come to the senior year when we begin to study modern 
axiomatics, and it turns out that in fact there exists a 
world of difference between an Euclidean axiom and an 
axiom of Hilbert. And though it is in fact the case that 
we don't do justice to the ramifications of modern axiom
atics, I think that we do do justice to the difference be
tween the approaches. And this does make many students 
feel that thev want to go on with the modern side. 

Dr. May: ... it seems to me that it would be better not 
to make it the concern to get to modern times from 
ancient times, getting modern ideas from old ideas, but 
to start with what we know now, and to usc the old ideas 
to illuminate modern understanding. It seems to me that 
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there arc two aspects of mathematics-modern aspects
that one, I think, is neglecting. The first one is the enorm
ous amount of mathematical information which makes 
people feel that one can't start with the present. On the 
other hand, one of the characteristics of mathematics in 
the last hundred years is a tremendous achievement in 
understanding the simple ideas of mathematics. And I 
think that this makes it possible by utilizing what we 
know about mathematics now to start with the very most 
modern ideas, to start with mathematics as it now exists, 
and present that to the beginning student. I think that 
by so doing, and only using the classical material as con
tributive, one would be able to achieve all the goals of the 
Program. Certainly one would teach logical reasoning and 
so on. I think you will do this far quicker by starting with 
what we now know about logical reasoning. 
Mr. Kutler: The quicker there's no doubt about. 
Dr. May: I think quicker and more deeply. The individual 
would even understand better the chssical work in this 
area if you begin utilizing everything we know. So that 
I would say, instead of starting with the old and going 
toward the new, start with everything we know now. 
Mr. Kutler: We do that with the calculus. I tried to say 
that. We do it with the calculus and then we read 
Newton's lemmas, and we get the tension in the other 
direction, the way you want to see it; that is, we see a 
struggle for something-somethimes Newton seems to 
have it as much as Cauchy had it. I do think it's bad if 
everything is presented too simply as a finished product. 
You see Brother Alfred's criticism about Euclid would 
apply pretty strongly to what you say now, that is, you 
don't see any struggle or groping to come up with this, 
but everything is presented as something all smooth with 
all the edges taken off. 

. .. but you see one thing we do, and nobody has 
emphasized this, one reason why we like to do a lot of 
theorems in Euclid is it's the first, it's the beginning of 
having the students learn to demonstrate. And when they 
learn it, it's not by our lectures. We consider that a 
major thing-I don't know whether you agree with me or 
not. 
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The College 

Dr. Kramer: I agree up to a point. Too much time is spent, 
I think, on doing everything in Euclid. There are many 
methods of proof. Euclid practically restricts himself to 
one. Oh, he gives a token to the indirect method, but 
there is very little induction, nothing of mathematical 
induction, and he doesn't get involved in the laws of logic 
(for example, the law of the contrapositive) and things 
of this sort. So my feeling is this: I would like to see you 
cut back the number of theorems from Euclid-give the 
rest of the time to a consideration of a variety of methods 
of proof, and see what has evolved, for example, through 
the use of algebraic methods. I'm not saying you must 
disregard Euclid's work. With the statement that one 
must start with it, I agree a hundred per cent. My feeling 
is that you must cut back to make room for these other 
things. 
Mr. Kutler: To make the points you want to make, it 
seems to me, that Euclid doesn't have this or doesn't have 
that, which we notice, time and again, would go in and 
out the ear of the student who hasn't worked with it 
long enough. They don't have any solid thing to base 
against the modern approach. 
Miss Brann: Do not forget that many of these students 
are people who, in an ordinary college, would regard 
themselves as having a block against mathematics. 

Mr. Bart: I'd like to say just one word about the example 
that came up with continuity-two words. First of all, 
of course, continuity doesn't wait in our treatment until 
the senior year. That's manifest. It emerges the moment 
we try to look at a locus problem. We're immediately 
confronting the converse of the situation we've been 
getting with the conic section taken as a cut, in which it 
seems the figure is given in its continuity in the manner 
in which, say, Euclid gives it. When we try to look at the 
conic section as some kind of locus problem, immediately 
the question of continuity has to come up, and then we 
try to go back and ask ourselves to what extent and in 
what way Euclid presupposes it. But it 'doesn't seem to 
me certain that our notion about continuity, that is the 
notion we formulate in a mathematical system today, is 
the real starting point of the problem of continuity. Those 
definitions and those achievements really seem to me to 
have something in back of them, and what they have 
in back of them is really what Euclid starts with. Now 
at what moment one is to become articulate about the 
problem of continuity is not completely clear to me .... 
There are various approaches to these problems, but I'm 
also inclined to believe that there is merit in doing what 
we do, the obvious merit being that students who expect 
to have problems with math don't. The strange fact abont 
our program is that nowhere is it more successful than 
in our math program, simply in the sense that within a 
week the students find that they don't have blocks, they 
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don't have problems, we don't have to do handsprings, 
we just forget that, and it's extraordinarily rare that a 
student fails to come out with a profitable experience. I'm 
inclined to think that the Euclidean starting point is a 
perfectly good starting point. There was, it seems to me, 
in a number of remarks that have been made, the impli
cation that we have improved on the Euclidean starting 
point, especially improved pedagogically. It's taken for 
granted that we've improved on it mathematically, and 
perhaps that's correct. Set theory doesn't seem to me
however central and, to many people, fun-it doesn't seem 
to me clear that it is as successful a starting point peda
gogically. 
Dr. Williams: Would simple group theory be a better 
starting point? It's much simpler. Geometry's tough. It's 
complicated. 
Mr. Bart: That depends on what you're trying to do. That 
depends on whether you feel with Euclid that the objects 
of geometry have a givenness ... or not. And it seems that 
really until the eighteenth centmy people were inclined 
to think so. I don't know. They might have been wrong, 
but they did have this notion. 
Dr. Williams: Well, when you said "in back of it" you 
meant in time, that is, what people were doing when they 
stumbled onto the notion. 
Mr. Bart: What they were doing was something like trying 
to describe a figure as a set of points. But of course if you 
haven't understood a figure as a set of points, the problem 
of continuity doesn't have the same prominence. 
Dr. Williams: Well, maybe continuity should be post
poned. I don't hold any brief for that particular topic, 
unless one is studying the history of mathematics. Then, 
of course, it is very central. 
Mr. Bart: We're not pretending to be studying the history 
of mathematics for its own sake. It is very true that more 
than in anything else we do we follow an historical pattern 
in mathematics, but I think we would try to argue that 
we do so for two reasons, one pedagogical, and probably 
more importantly, the very great impact on the student 
of the transition from ancient mathematics to modern 
mathematics through the Cartesian revolution. The axio
matic method as we're understanding it, say especially 
under the aegis of Hilbert, is not the only starting point 
for the science of mathematics. In fact, not only in 
theory, it's not the only starting point. I agree with Mr. 
Kutler, I doubt very much that Euclid would agree that 
all of the gaps we find arc gaps. I very very much doubt it. 
Miss Brann: Let me try to say what Mr. Bart's saying in 
a somewhat different way. People do usually agree when 
they talk about modern mathematics of the types that 
have been mentioned, that the word "abstract" is a good 
word for it. Some of its beauty and simplicity comes from 
its "abstractness." Well, it seems to me that it's very 
hard to keep an interest in something abstract if one 
hasn't first become thoroughly familiar with the concrete 
underpinning from which it has been abstracted. It seems 



to me that the mathematics that we do in the first three 
years, which is so closely associated with physics, or at 
least with objects of the imagination, is precisely the 
ground of concreteness frmn which the abstractions 1nust 
be understood to have been made in order to seem formally 
beautiful. That is, they are the proper ways, or at least 
the most convenient ways, of viewing the things which 
are left behind. For what good are these new ways to the 
understanding if what has been superseded, if not pre
supposed, by them is not at some point recalled? 

Dr. May: If one approaches mathematics by studying 
Euclid because he was a great n1athematician, in the same 
way that one approaches philosophy by studying Plato and 
Aristotle because they were great philosophers, there's a 
difference in the outcome: some part of Euclid are time
less and they're incorporated in modern mathematics, and 
some are obsolete and confusing. Euclid suffered in many 
aspects of his work by simply not understanding things 
which now we do understand. And therefore by taking 
off from the modern ideas, we really hit the problems 
that are meaningful today with the understandings that 
we have today. So that I think that this prejudice in favor 
of the classics has led to the curriculum that is here. 
Mr. Bart: You don't accept in the least Mr. Klein's sug
gestion, which we take extremely seriously, that there 
was a Cartesian revolution, and in making mathematics 
symbolic, mathematics was profoundly transformed? 
Dr. May: I don't think there's any difference between 
using words and using any other symbols. Words are 
symbols just like the others. Nor do I think there's any
thing special about mathematical symbols on the alleged 
ground that you don't pronounce them. You do. There 
isn't a single mathematical symbol which you have which 
can't be read, and stated in words. We do it all the time. 
There's no essential difference there. This is not the 
revolutionary thing, although it is true that mathema
ticians have developed a more efficient lar)guage. This is 
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just a matter of efficiency of communication, circulation, 
and so on. It has made possible things that couldn't be 
done otherwise, but that's not the essence of the change. 
Miss Brann: You would agree that what you are now pro
pounding is a doctrine of great importance and that it is, 
whether true or false, an opinion which one would need 
some years to investigate. That is, you wouldn't want us or 
anyone else to accept this opinion as simply true? But 
how else would one investigate whether it was true or not 
except by making the comparison? 
Dr. May: Mathematic language is an extension. It includes 
the ordinary every day language and some additional 
symbols just as every other scientific language does. This 
little business of the nature of mathematical symbols is 
really a side issue. 
Mr. Bart: For us, it simply isn't a side issue. The issue 
that we're facing really is to carry the students as far as 
we can back over the Cartesian revolution about the 
nature, not merely of mathematics, but a great many other 
things, to the point where the word "image" would no 
longer be a synonym for the word "symbol," as it's tended 
to be in literary discourse and elsewhere, and obviously 
as in your reaction to my remark; and to the point in 
which we would really sec that the role which Mr. Kutler 
ascribed to the imagination is now meant in a rather 
literal sense, the very sense which, I guess, is so crucial 
to Kant-the role of the imarination and the role of the 
objects of mathematics as images. Now of course a great 
many of the gaps which we think we find in Euclid disap
pear. There aren't gaps from that point of view. There are 
gaps insofar as we are grappling with symbols, every mean
ing of which must be given through definition and axiom. 
But maybe it's not the case that all objects of mathematics 
are only given to us by definition and axiom. It's perfectly 
clear that a very long tradition of mathematicians who 
were not exactly fumblers did not entertain this point of 
view. 

Samuel S. Kutler, tutor at St. John's College, is a 1954 graduate 
of the College. Before returning to Annapolis as a tutor, Mr. Kutler 
had risen from Assistant and Associate Mathematician to Mathema
tician at the Applied Physics Laboratory of TI1c Johns Hopkins Uni
versity. He has lectured on Cantor's mathematics of the infinite and 
on Euclid's Elements. 
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The Teaching of Theology 
to Undergraduates 
By the Reverend J. WINFREE SMITH 

\Vhy should theology be taught to undergraduates and 
how should it be taught? Before dealing with these 
questions we should have some rough definition of the
ology. As the origin of the word suggests, theology can 
mean any reasoning about God or what relates to God 
without specification as to what is meant by God or the 
possible source and means of one's knowledge of God. 
So it could mean what Aristotle calls theology, which 
is identical with first philosophy or metaphysics. But 
we shall mean by theology an investigation or a teaching 
that is concerned with the God of the Bible and the 
tradition that springs from the Bible. 

We may assume that the education of undergraduates 
has as its aim not to train them in some skill which will 
pay we11 after graduation, unless the words "pay" and 
"well" be taken in a highly metaphorical sense. It has as 
its aim the training and informing of their souls. T11is 
means that they have to he led to know their own souls. 
T'he fact is that there is no man living in the modern 
world whose soul is not already touched by theology. 
He cannot know his own roots without knowing theology. 
This does not mean that modern thought is a simple 
derivative of theology and ultimately of the Bible. It does 
mean that in order to understand modern thought, i.e., 
in order to understand ourselves, we have to go back to the 
beginning of modern thought. 

Modern thought originated in a breaking away from 
ancient thought, both from classical philosophy and from 
the Bible. The education of modern man, therefore, re~ 
quires that he go back and seek to understand this breach, 
to sec whether it was a total breach or a partial breach. At 
the very roots of modern thought there is an argument 
which is basically a theological argument and which can
not be dealt with fairly without knowledge of the ancient 
tradition of theology. This is one reason why theology is 
essential to liberal education. 

There is a second reason, which is perhaps more im
portant and which is quite independent of any considera
tion of the history of thought. During the years that an 
undergraduate is in college he should be examining in a 
leisurely and ordered way the basic questions of the mean-
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ingfulncss of his own life, of human life in general, and 
of the world as a whole. All such questions become ulti
mately theological questions. One can understand what 
Laplace meant when he said he had no need of the 
hypothesis of God. Modern physics can proceed with its 
theories, its experiments, and its measurements, to its dis
coveries without reference to God. But if one stands just a 
little way outside of modern physics, one can ask what its 
meaningfulness as a whole is and this necessarily involves 
one in the question of heaven and earth in general and 
whether in the beginning they were created by God. There 
is no area in which human inquiry, if pressed far enough, 
docs not lead to theological questions. 

Men are generally interested in such questions as: Is 
there a God, or not? If so, is he a God who cares for men 
or one who does not? If he is a God who cares, is he 
limited or not limited in what he can do for me? Can he, 
for example, raise them from the dead? What does his 
care imply with respect to what man should do and what 
he may hope for? Theological education feeds the soul of 
the undergraduate by acquainting him in a more or less 
thorough way with the serious and well-reasoned answers 
that might be given to the questions, answers that are rich 
and far-reaching in their implications. It gives him much 
to wonder about and to explore with his mind and heart. 

The conclusion to be drawn is that theological education 
is essential to liberal education, whether the educational 
institution be a secular one or a religious one. In the 
secular institution the study of theology cannot be thought 
of as taking faith either as its premise or as its conclusion. 
The secular institution cannot assume the trnth of the 
Bible or the dogmas of faith. But it must assume that the 
Bible and the dogmas of faith make a serious claim to 
being the simple trnth, a claim that is well worth examin
ing and exploring. No doubt both teachers and students 
will bring to such a study special prejudices and feelings, of 
which they must constantly be aware. It is none the less 
possible for believers and non-believers to apply to the 
Bible the art of communal discussion with a view to find
ing out what it is saying in its own ten11s and on what its 
claim to trnth rests. 



In a college with a religious commitment the teaching 
of theology would mean something more. For a man of 
faith, piety is the necessary motive for any study, and one 
would not engage in theology if one did not regard the 
study of theology as a pious work. Piety for a Christian 
means the acceptance of the Bible and the dogmas of 
faith as truth given by God. It is none the less the case 
that these given truths have to be appropriated. The be
liever has to make them his own. One way he does this is 
through the activity of his intellect, by which he seeks 
to deepen his own understanding of the revealed Word 
of God. A liberal arts college with a religious commitment 
has a duty to assist the undergraduate believer in this enter
prise. The enterprise should not be understood too nar
rowly. Theology must be seen as bearing upon questions 
that can take their origin in anything with which the 
undergraduate may be concerning himself. If theology so 
interpreted is not the queen of the sciences, it is still the 
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center toward which all thought moves, by whatever 
circuitous paths. 

Liberal education in a liberal arts college, while its aim 
is to train and inform the soul, cannot save the soul. Only 
God can do that, and the institution that God uses for 
that purpose seems to be, not the college, but the Church. 

The Reverend Josepli Winfree Smith, Jr., tutor at St. John's Col
lege, received his B.D. from the Virginia Theological Seminary and 
his Ph.D. from the University of Virginia. He was Rector of St. Paul's 
Church, Ivy Depot, Virginia, from 1939 to 1941. In 1959 he was 
awarded the Addison E. Mullikin Tutorship. He has lectured on 
Aristotle's Metaphysics, Aristotle's Ethics, John Calvin, Ptolemy, and 
Kepler's astronomy. Students and tutors have profited from his notes 
on the number and ratio books of Euclid, his paper on Ptolemy's 
"Theory of the Moon," and his introduction to and transbtion of 
Viete's Introduction to the Analytical Art. For some twenty-five years 
students have benefited from his Tuesday evening extra-curricular 
classes on the New Testament. 
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NEWS ON THE CAMPUSES 

GRADUATION IN 
ANNAPOLIS 

The I 77th commencement exercises 
of St. John's College in Annapolis were 
held on Sunday, June 8th, under the 
Liberty Tree on the front campus. 

The Invocation was delivered by the 
Reverend Joseph Hemighaus, Assistant 
Pastor, St. Mary's Church, Annapolis. 
Jacob Klein, tutor at the College since 
1938 and former dean, gave the gradu
ation address. 

Graduating Magna Cum Laude was 
Robert Jerome Benton, Raleigh, N.C. 

Cum Laude graduates were Mariam 
Alice Cunningham, Edmond, Okla.; 
Linda Ellen Davenport, New Hope, 
Pa.; Bernard Mark Davidoff, Philadel
phia, Pa.; Anne Barbara Lyons, West
port, Conn.; David Eugene Riggs, 
Evansville, Ill.; and Catherine Allen 
V'lagner, Shoreham, Long Island, N.Y. 

Those receiving degrees Rite were: 
George Michael Anthony, Brandon, 
Ore.; Meredith Artis Anthony, Wash
ington, Pa.; Joseph Preston Baratta, 
Sylmar, Calif.; Mark Israel Bernstein, 
Brooklyn, N.Y.; Gabrielle Harris Ber
shen, New York, N.Y.; Dorothy Louis 
Brodie, Brooklyn, N.Y.; David Wade 
Caruthers, Cheshire, Conn.; Robert 
Browne Davis, San Francisco, Calif.; 
Margaret Ann Escher, New Y ark, 
N.Y.; Regina Clare Forsyth, Houston, 
Tex.; Benjamin Spencer Franklin, Jr., 
Bala-Cynwyd, Pa.; Thomas Powick 
Geyer, Pottstown, Pa.; Janet Anne 
Gleason, Roanoke, Va.; Philip Gordon 
Holt, Bethesda, Md.; Martin Kalmar, 
Flint, Mich.; Blake Landor, Highland 
Park, Ill.; Deborah Adelaide Moll, Ox
ford, Md.; Joan Jacqueline Mooring, 
Braddock Heights, Md.; Gregg Dennis 
Rains, Weymouth, Mass.; David Leon
ard Simon, New York, N.Y.; Katen 
Stagg Simon, Valley Stream, N.Y.; 

12 

Cheryl Elizabeth Sirofchuck, Suters
ville, Pa.; Anthony Jay Snively, III, 
Washington, D.C.; Merrill Richard 
Stevens, University Park, Md.; Mary 
Fowler Teed, Annapolis, Md.; Linda 
Margaret Torcaso, vVheaton, Md.; 
Jeannine Pennington 'Vatson, Bel Air, 
Md.; and H John Witman, III, Yard
ley, Pa. 

Included in the graduation cere
monies was Richard Tower Congdon, 
DeKalb, Ill., 1952. 

Mr. Klein was recognized by the 
Board of Visitors and Governors and 
the College for his thirty-one years of 
service to the College. A scroll signed 
by Mr. Walter F. Evers, retiring chair
man of the Board, and by President 
\'V eigle was presented to him. 

Retiring Dean Kieffer was also hon
ored by the Board and was presented 
a scroll recognizing his forty years of 
service to the College in many capaci
ties, including president. 

A Faculty Resolution was then pre
sented to Mr. Weigle honoring him for 
his twenty years of service and guid
ance as president of St. John's College. 

The Benediction by the Reverend 
Hemighans concluded the ceremonies. 

SECOND SANTA FE 
COMMENCEMENT 

'll1c second commencement day at 
St. John's College in Santa Fe began 
at 11:00 a.m. with a baccalaureate 
service with visiting lecturer Bishop 
James P. Shannon as speaker. 

The invocation and benediction at 
the exercises was given by the Rever
end Lowell Russell Ditzen, director of 
the National Presbyterian Center in 
\'Vashington, D.C. 

Principal speaker at the graduation 
was Mr. Adolph W. Schmidt, former 
chairman of the Board of Visitors and 

Governors and Governor and Vice
Prcsiilcnt of T. Mellon and Sons of 
Pittsburgh, Pa. 

Karen Lee Jurgensen, Albuquerque, 
N.M., and David Alexander Sackton, 
Cambridge, Mass., graduated Magna 
Cum Laude. 

Cum Laude graduates were Margaret 
Louis Blum, Washington, D.C.; Vicki 
Sue Brown, New York, N.Y.; William 
James Cromartie, Jr., Chapel Hill, 
N.C.; and Michael John Hodgett, 
\"link, Tex. 

Receiving degrees Rite were Frank 
Hudson Adams, Chestnut Hills,-Mass.; 
Paul Fleitmann Bunker, Santa Fe, 
N.M.; Lynn Ellen McCiivc Butler, 
Buffalo, N.Y.; \Villiam Roderick But
ler, Lancaster, Tex.; Daniel Cleavinger, 
Albuquerque, N.M.; Raymond Jay 
Drolet, Farmington, N.M.; Craig Fan
sler, Sun City, Ariz.; Shirley Jean Cush
ing Flint, San Jose, Calif.; James Mor
row Hall, Albuquerque, N.M.; Melissa 
Ann Nettleship, Fayettesvillc, Ark.; 
Claudia Nordstrom, South Nyack, 
N.Y.; Joe Pratt Reynolds, Arlington, 
Tex.; Robert Lessing Rosenwald, Jr., 
Santa Fe, N.M.; James Austine Scan
lon, Upland, Calif.; Marilyn Joyce 
Avery Soon, Tulsa, Okla.; .Thomas 
Evans Stern, Palo Alto, Calif.; John 
Harvey Strange, San Antonio, Tex.; 
Lee Tepper, Washington, D.C.; Joseph 
Hicks Tooley, New Y ark, N.Y.; Carol 
Ann Lightner Tucker, Albuquerque, 
N.M.; Steven Lee Tucker, Albu
querque, N.M.; and Michael Anthony 
vViener, Sausalito, Calif. 

The Class of 1969 graduated 63 
seniors on both campuses. 

AWARDS AND PRIZES 
PRESENTED AT 
BOTH COMMENCEMENTS 

Awards and prizes at the two com-



mencements were presented to the 
following students: 

To the Senior who has the highest standing, 
a silver medal, offered by the Board of Visitors 
and Governors: (A) Robert Jerome Benton, 
{SF) William James Cromartie, Jr., and David 
Alexander Sackton. 

To the member of the Senior Class who 
writes the best Senior ~essay: (A) Dorothy 
Louise Brodie; Honorable mention, Joseph 
Preston Baratta and Anthony Jay Snively, III, 
(SF) Vickie Sue Brown; Honorable mention, 
Margaret Louise Blum. 

To the member of the Junior Class who 
writes the best annual essay: (A) Marielle 
Mikah Hammett; Honorable mention, Diana 
Owen Runyon, (SF) James Frederick Scott; 
Honorable mention, Michael Joseph Landry. 

To the member of the Sophomore Class 
who writes the best annual essay: (A) Kath
erine Elisabeth Jackson; Honorable mention, 
Jeffrey Coleman Kitchen, Jr., (SF) James 
Christopher Brown and Jenny Frances Calm. 

To a member of the Freshman Class who 
writes the best annual essay: (A) Deborah 
Jessica Letven, (SF) John Stephen Denney. 

To the student whr submits the best English 
translation of a Cree'..: poem: (A} Mark Leland 
Haynes, (SF) Edward Gerald McGrath. 

To the student who submits the best English 
translation of a French poem; (A) Meredith 
Artis Anthony, (SF) James Dale Danneskiold 
and Donald Hugh \Vhitfidd. 

To the student who submits the best Eng
lish poem: (A) Anthony Jay Snively, III, 
(SF) First prize, James Frederick Scott; Sec
ond prize, Jonathan Lippitt Brewer and Kerry 
Martin Prechte1. 

To the member of the Freshman or Sopho
more Class who submits the most elegant solu
tion of a mathematical problem: (A) Jeffrey 
Coleman Kitchen, Jr.; Honorable mention, 
Jeffrey Sonheim, (SF) No prize. 

To the member Of the Junior or Senior 
Class who submits the most elegant solution 
of a mathematical problem, or submits the best 
short essay on a "mathematical topic: (A) 
Anthony Jay Snively, III; Honorable mention, 
Dikran Kizilyan, (SF) Michael Joseph. Landry. 

To the student who submits the best brief 
comment on a piece of music: (A) No prize; 
Honorable mention, Jeffrey Coleman Kitchen, 
Jr. 

To the student who submits the best musical 
composition or the best commentary on the 
song, "An die Musik," by Schubert: (SF) Joe 
Pratt Reynolds. 

To a Junior for ac-ddemic achievement, con~ 
structive ·membership in the College commu
nity, and commitment to post-graduate study, 
the Duane L. Peterson Scholarship: {A) Ed
ward Michael Macierowski, {SF) Michael 
Joseph Landry. 

To the member of the Junior Class consider
ing teaching as a career, a book award given 
by Teachers College, Columbia University: 
(A) Richard Dclahide Ferrier. 
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Assistant Dean Robert L. Spaeth meets with Annapolis Mayor Roger VI. Moyer to discuss cam
paign plans before the May 13th election. Mr. Spaeth's initiation into politics \vas successful with 
his election as alderman from the third ward, \vhile Mr. Moyer was voted a second term in office. 

ASSISTANT DEAN ELECTED 

ANNAPOLIS ALDERMAN 

Robert L. Spaeth, assistant dean and 
tutor, was elected alderman from the 
third ward in Annapolis, on Tuesday, 
May 20th, by a vote of 426 to 327. He 
defeated the Republican candidate, 
Mrs. Anthony M. Leigh. 

On Thursday, May 15th, on the 
editorial page of the Annapolis Eve
ning Capital Mr. Spaeth was endorsed 
in the following terms: he "is not the 
kind of college professor-politician who 
would permit pendantry to block com
mon sense. He is the kind who will roll 
up his sleeves and work toward fair, 
reasonable and productive eonclu· 
sions." 

The editorial also spoke of his ex· 
eellent grasp of what the city's prob· 
!ems were and his keen sense for the 
kinds of solutions they required. He 
was endorsed also by the Annapolis 
Committee for Good Government and 

by the United Democrats of Anne 
Arundel County. 

In his campaign Mr. Spaeth stressed 
1) the need for a street parallel to West 
Street, 2) holding the line on taxation 
of property owners, because the prop· 
erty tax as now constituted is too re
gressive, 3) continuing the improve
ment of the Annapolis police force, 4) 
the need for a better Historic Ordi
nance (controlling building in the 
downtown area for the purpose of pre· 
serving the historic character of the 
city), and 5) the need to improve 
housing conditions for many of our 
citizens, which involves expanding ur
ban renewal and involving Negroes in 
every facet of the city's progress. 

Mr. Spaeth had won the Democratic 
primary on Tuesday, April 15th, by a 
vote of 300 to 245. 

To the best of our knowledge, this 
is the first time in St. John's history 
that a tutor has been elected to the 
office of alderman in Annapolis. 
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NAVAJO STUDENT 110VES 
IN Two WoRLDS 
AT ST. JOHN'S 

When Benjamin Barney was a little 
boy in a government school on the 
Navajo reservation, he had two great 
desires. One was to go to college; the 
other was to remain true to the Navajo 
way. His teachers told him to forget 
both ideas. He did not. 

Mr. Barney is now going into his 
senior year at Santa Fe, and he tries 
to weave together the best from both 
his worlds. In his three years at St. 
John's, he has found that the study of 
various philosophies has led to the re
examination of his own beliefs. As a 
result, he reports "my Navajo religion 
has become more important to me." 

At St. John's he has especially en
joyed studying Greek and French, dis
cussing the philosophy of Plato, and 
analyzing Euclidean propositions. 
When home with his family near Luka
chukai, Arizona, he enjoys talking to 
his "traditional" Navajo parents about 
the meaning of life, participating in 
their religious rites, and practicing the 
ancient arts and crafts of his people. 

After he graduates he would like to 
go into education, preferably of Indian 
youth. He has already had some in
structional experience in local schools 

Benjamin Barney 
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and at the Demonstration School of 
Rough Rock, Arizona. 

PUBLIC READINGS 
HELD AT THE CoLLEGE 

A series of literary readings at the 
College attracted favorable attention 
this past school year in Santa Fe. 
Participants included poets Bert Mey
ers, Michael Jenkins, Peter Nabokov, 
Robert Greeley, W. S. Merwin, Rich
ard Brautigan, and Barrett Price, as 
well as W. Warren Wagar, who is best 
known as an historian and author of 
The City of Man. Tutor Charles Bell 
read excerpts from his new novel, The 
Halt Gods, in addition to some of his 
own poems. Another tutor, Stuart 
Boyd, read from the works of Robert 
Burns "in an authentic accent." 

Several students also read their own 
poems, including seniors Frank Adams 
and Vicki Brown, junior James Scott, 
sophomores Jonathan Brewer and 
Vicky Manchester, and freshman 
Kerry Prechtel. A reading in honor of 
the ]60th anniversary of Abraham 
Lincoln's birth was given by sopho
mores Ralph Esdale and Steven Moser 
and freshmen Seth Cropsey and 
Stephen DeLuca. Dramatic readings of 
Faustus and Heartbreak House also 
were presented by students and faculty 
during the year. 

RECORD ENROLLMENT 
EXPECTED IN SANTA FE 

St. John's will enter its sixth aca
demic year in Santa Fe this fall with 
an expected enrollment of about 275 
students. This will be the largest since 
the College opened in 1964 and will 
place it well on its way to the 300-plus 
projected for the fall of 1970. This 
incoming freshman class of 125 should 
be among the most able in the history 
of the Santa Fe campus. More than 
half of the applications approved 
through May ranked in the top ten 
per cent of their high school classes. 
Admissions Director Douglas Price and 
his assistant, Gerald Zollars, a 1965 
aluinnus, have visited numerous dties 
in the West this year to talk with 
prospective students and their parents. 

Thirty scholarships worth $6,000 
each have been awarded by St. John's 
to outstanding high school seniors in 
Arizona, Colorado, New Mexico, Okla
homa, and Texas, planning to attend 
college this fall. The Southwest Schol
ars Program was started last year by 
friends of St. John's to help students 
from this region on the basis of aca
demic merit and ability. 

WoODWARD HALL RENOVATED 

Woodward Hall has been completely 
renovated and library books again fill 
its interior. 

Annapolis Treasurer Charles T. El
zey accepted the building on behalf of 
the College from W. H. \1\Tard Con
struction Co., Inc., on Wednesday, 
May 7th. Rogers, Taliaferro, Kostrit
sky & Lamb (now RTKL, Inc.) _re
designed the building, with furmsh
ings by The H. Chambers Company, 
interior designers of Baltimore. 

On Timrsday, May 15th, and on 
Saturday, May 17th, students, faculty, 
and staff undertook the enormous task 
of transporting over 42,000 volumes 
from their two-year temporary dwell
ing, Mellon Hall, across campus to 
\1\1 oodward Hall. Books were carried in 
coded bags to predetermined locations 
in the library. 

There were some exciting moments 
on Thursday morning when "Eyewit
ness News," Channel 13, WJZ-TV, m 
Baltimore, arrived to film the move. 
A featurette on the move appeared that 
evening on the station, under the title, 
"A Different Kind of Student Demon
stration at St. John's." 

On Tuesday, June lOth, a preview 
showing of the library for the Friends 
of St. John's Committee as well as 
members of the press was held. Presi
dent Weigle and Committee Chair
man Richard F. Blaul, a 1932 alumnus, 
made welcoming remarks, after which 
Librarian Charlotte Fletcher and staff 
gave a tour of the building. Faculty 
wives were hostesses at the reception. 

Formal dedication of Woodward 
Hall will be on Saturday, October 18th, 
during homecoming activities at the 
College. (See back cover.) 



BOARD OF VISITORS AND 
GOVERNORS ELECTS 
WoMAN As CHAIRMAN 

Mrs. Margaret (Peggy) Driscoll of 
Santa Fe is the new chairman of the 
College Board of Visitors and Gov
ernors elected during the meeting on 
May 31st in Santa Fe. Mrs. Driscoll, a 
wrdow, replaces Walter F. Evers of 
Cleveland, Ohio. She has been on the 
Board since 1965. 

Also elected to the Board were Jack 
M. Campbell, former governor of New 
Mexico; John Matthews, Abilene, 
Texas; Mrs. George Raudenbush, St. 
Louis, Missouri; and 'Mrs. Howard 
Sirak, Columbus, Ohio. 

College officials believe Mrs. Dris
coll may be the first woman ever se
lected as Board chairman. 

MR. WEIGLE HoNORED 
IN SANTA FE 

One of the highlights during gradu
ation week in Santa Fe was a May 31st 
party given by Mrs. Ruth Hurley for 
the Board of Visitors and Governors. 
During the evening Mr. Weigle, who 
is celebrating his twentieth year as 
president of St. John's College, received 
three gifts. 

One was a book conveying expres
sions of appreciation to him from all 
present and past Board members. 
Another was a large sterling tray bear
ing Mr. Weigle's name and the anni
versary date, plus the engraved signa
tures of all the Board members who 
have served during those twenty years. 
He also received an oil portrait by 
Charles Thwaites. 

COLLEGE HoNORS KIEFFERS 

A reception· in honor of Mr. and 
Mrs. John Spangler Kieffer was held 
on Monday, June 9th, in the lobby of 
the Francis Scott Key Memorial Hall. 

Tutors Barbara H. Leonard and 
Robert S. Bart were reception co
chairmen. 

Tutor Ford K. Brown expressed the 
College's gratitude to the Kieffers and 
presented them with a silver tray en
graved with Mr. Kieffer's name and 
the dates of his deanship in Annapolis. 

BISHOP SHANNON NAMED 

SANTA FE VICE PRESIDENT 

The Most Reverend James P. Shan
non, former Auxiliary Bishop of St. 
Paul-Minneapolis, has been appointed 
tutor and vice president of St. John's 
College in Santa Fe, President Weigle 
recently announced. 

Bishop Shannon, who attended a 
summer course at St. John's in An
napolis in 1941, has a master's degree in 
literature from the University of Min
nesota and a doctorate in history from 
Yale University. He served as president 
of the College of St. Thomas for ten 
vears. He also has studied at Oxford 
University. 

AsSISTANT DEAN VISITS 
COLLEGE ABROAD 

In March Barbara H. Leonard, tutor 
and assistant dean, participated in a 
Comparative Education Seminar that 
visited schools, colleges, and universi
ties in England, Russia, Austria, and 
Germany. Seminar members were col
lege and university presidents, deans, 
professors, and secondary school ad-
ministrators. · 

July 1969 

Secondary and higher education was 
discussed with students, faculty, and 
staff at the University of Leeds and 
Trinity and All Saints College in Eng
land, the University of Moscow in 
Russia, the University of Novosibirsk 
in East Siberia, the University of 
Vienna in Austria, and the Free Uni~ 
vcrsity of West Berlin in Germany. 
rl 'he Seminar spent one day in East 
Berlin as guests of East German edu
cators. 

Talks were held with the Ministries 
of Education in all four countries and 
with representatives of the Trade 
Union of Education and Scientifi:c 
Workers of the U.S.S.R. Topics dis
cussed included administration and or~ 
ganization, professional appointments, 
ranks, salaries, and policies, student or
ganizations, student life, stipends, and 
problems. 

Miss Leonard found conversations 
with students from the Free Univer
sity in West Berlin about causes of stu
dent unrest particularly interesting. It 
was reported to her that many who 
study political science, sociology and . 
economics there cannot find jobs 
based on their specialties and some 

Severna Park, Maryland, Jones Elementary School student Mary Louise Jones raises a point during 
a junior great books seminar led by St. John's College students Blanche Nusbaum and Susan 
Mackey. The seminar is similar to one directed by Mrs. Nelson (formerly T. K. T1wmas) last 
semester at an Annapolis e1emcntary school. (Photo by Tomatsu Nakata.) 
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enroll in theology with a view to using 
the pulpit as a platform to espouse 
their social and political convictions. 
With no time limit on preparation for 
academic degrees opportunities are 
opened for some to become what 
amounts to professional student revo
lutionaries. She heard of one woman, 
a revolutionary leader, who had been 
a member of the Student Council 
since 1958. 

ANNAPOLIS FACULTY ACTIVITIES 
Douglas Allanbrook recently signed 

a contract with the international music 
publishing firm of Boosey and Hawkes. 
The company will publish his "Four 
Orchestral Landscapes - Symphony 
No. 3" and "Forty Changes" this year. 

Mr. Allanbrook will be on sabbatical 
leave during 1969-1970. 

Gisela Berns became an American 
citizen on May 29, 1969. Mrs. Berns 
prepared for her citizenship examina
tion by studying junior and senior 
~eminar readings in The Constitution, 
The Federalist, Speeches of Lincoln, 
and the excellent textbook on Ameri
can government by sometimes St. 
John's lecturer, Martin Diamond, The 
Democratic Republic (Rand McNally, 
1966). Her witnesses were Tutor 
Emeritus Simon Kaplan and Tutor 
Robert Williamson. Mrs. Berns re
ceived her doctorate in classics and 

_philosophy from the University of 
Heidelberg, Germany. 

Laurence Berns gave two lectures
"Rational Animal-Political Animal," 
an analysis of the relation of nature 
and convention in speech and in poli
tics, and "Piety in King Lear," under 
the auspices of the Graduate Program 
in Politics and Literature at the Uni
versity of Dallas in March. He re
ports a lively question period followed 

- each lecture. 
Howard J. Fisher visited three public 

high schools, Evanston Township, 
Lake Forest, and Deerfield, and one 
preparatory school, Lake Forest Acad-

- ·emy, in the Chicago metropolitan area 
in the middle of May as part of the 
Faculty's effort to engage secondary 
school students' interest in the liberal 
arts. 

16 

Harvey Flaumenhaft was married to 
Mera Joan Oxenhorn on Sunday, 
May 18th, at Westbury Manor, West
bury, Long Island, New York. The 
ceremony was performed by Rabbi 
Oxenhorn, the bride's uncle. Mrs. 
Flaumenhaft is in the process of com
pleting work for a doctorate in Eng
lish literature from the University of 
Pennsylvania. 

Harry L. Golding presented an hour 
lecture on Friday, March 28th, at the 
College of Steubenville, Ohio, entitled 
Relativity Theory: An Introduction and 
Some Philosophical Aspects. TI1e lec
ture was sponsored by the philosophy 
department of the college. 

John S. Kieffer, retired dean of .the 
College in Annapolis, will be on sab
batical leave for 1969-1970. 

Samuel S. Kutler visited two public 
high schools, Edina and St. Louis Park, 
and three preparatory schools, North
field Collegiate, Blake, and St. Paul 
Academy in the Minneapolis, Minne
sota, area in early May as part of the 
school visiting program. (See news 
item abont Howard J. Fisher.) 

Mr. Kutler taught thirteen classes 
and talked with faculty and guidance 
counselors. At a joint meeting of Blake 
and Northfield Collegiate he met 
about a hundred faculty members and 
their wives and spoke briefly on The 
Distinction Between Education and 
Training. A lively discussion period fol
lowed the lecture. 

He reports his most successful ses
sions were based on exploring sections 
of Plato's Meno with students. After 
getting the students to share Meno's 
perplexity about how to define excel
lence, reading and articulating his 
famous paradox about learning and 
analyzing the slave boy scene, it be
came evident to the students that 
mathematical arts, the ability to in
terpret myths and philosophical dis
cipline were needed, all together, in 
order to begin to understand both the 
problem and the reading. 

Rosemary Lauer appeared at a forum 
entitled The Invisible Tyranny?-Aca
demic Freedom and Theology in the 
Catholic University, on Tuesday, 

April 22nd, at Boston College. 
Barbara H. Leonard will spend five 

weeks in Ceylon and South India this 
summer. She will also visit Lady Doak 
College and American College in Ma
durai, South India, where she taught 
as a Fulbright Lecturer and Honorary 
Professor of Zoology in 1962-1963. Miss 
Ida Doraiswamy, tutor at St. John's in 
Annapolis in 1964-1966, is chairman of 
the mathematics department at Lady 
Doak College. 

Miss Leonard intends to visit some 
of the Greek islands on her return. 

J. Winfree Smitl1 will be on sab
batical leave during 1969-70. 

W. Kyle Smith, tutor emeritus, led 
two classes at the United States Naval 
Academy on the Brazilian novel Gabri
ela, Cloves and Cinnamon. He is pre
paring a study of Calvin's views on the 
ethics of war for a seminar in the phi
losophy of war, also at the Academy. 

Mr. Smiili is a member of the Board 
of Directors of the Westminster Foun
dation of Annapolis, an organization 
that is concerned with religious work 
among students in the Presbyterian 
churches in the United States. 

Mr. Smith has also been participat
ing in ((Dialogue," a group composed 
of Negro and white Annapolitan citi
zens who are interested in improving 
race relations in their city. 

Robert L. Spaeth led a seminar for 
Oak Ridge, Tennessee, secondary 
school students on Thursday, March 
27th, to exhibit the St. John's College 
seminar technique. Open to the public, 
the seminar centered on Volume One 
of Alexis de Tocqueville's Democracy 
in America. Mr. Spaeth's visit was part 
of an exchange program between Oak 
Ridge scientists and Annapolis and 
Santa Fe tutors. 

Two FRESHMEN LEAD 
GIRL SCOUT TROUP 

. Two freshmen girls at Santa Fe have 
helped a troop of Girl Scouts in the 
fifth grade of a local public school de
velop a special project in sign language 
for the deaf. 

Ann Miller of Lubbock, Texas, and 
Molly Porter of Shaker Heights, Ohio, 



Santa Fe graduates march into the Student Center auditorium for Commencement Exercises on 
Sunday, June 1st. (Photo by Karl Kernberger.) 

worked with the girls in learning to 
communicate with the signs and in a 
production of The Wizard of Oz car
ried out in sign language. 

Performances were given in town 
and at the State School for the Deaf, 
which is located in Santa Fe. Both Ann 
and Molly are "early-enrollment" stu
dents who came to St. John's after their 
junior year in high school. Ann, who 
had training in Scout leadership, con
ceived of the project after viewing a 
performance of the National Theatre 
of the Deaf. 

ACTIVITIES OF PRESIDENT 
WEIGLE ARE VARIED 

President Richard D. Weigle was in
vi ted to serve as a consultant to the 
Curriculum Revision Committee of 
the University of Notre Dame on Mon
day, May 19th. Teaching and adminis
trative personnel at the university 
wished .to confer with Mr. 'Veigle re
garding Notre Dame's optional liberal 
arts program, called the General Pro
gram of Liberal Studies. He was asked 
to discuss the educational ideals em
bodied in the St. John's curriculum. 

Mr. Weigle delivered a commence
ment address, "The Liberal Arts Col-

lege: Anachronism or Paradigm," at 
T11e Colorado College on Monday, 
June 2nd. The college then granted 
Mr. Weigle an honorary doctor of laws 
degree. 

Our president also appeared on 
'VBAL-FM radio on Saturday, May 
lOth, on a program entitled "Molly 
Martin Presents A Day In Annapolis." 
Miss Martin featured the city during a 
thirteen-week series. · 

Mr. Weigle discussed the unique
ness of the College curriculum as well 
as his background with the State De
partment and his service with the U.S. 
Army Air Force as a captain in China. 

Earlier during April a talk by Mr. 
'Veigle was tape-recorded by the 
United States Information Agency for 
a "Voice of America" broadcast. 

TUTOR ELECTED HEAD OF THE 
STATE PsYCHOLOGICAL AssN. 

The New Mexico Psychological As
sociation has elected tutor Stuart Boyd 
of St. John's as president for the com
ing year. Mr. Boyd has degrees in 
philosophy and psychology from Aber
deen University in Scotland. He has 
been a tutor at St. John's since 1966, 
teaching mathematics, French, and sci-
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encc. He also has been in charge of 
student programs working with under
privileged children in Santa Fe, pa
tients at the State Mental Hospital, 
and inmates of the State Penitentiary. 
He is a Fellow of the American Psycho
logical Association, a member of the 
Rocky Mountain Psychological Asso
ciation, and a Certified Clinical Psv
chologist. 

STRINGFELLOW BARR LECTURES 
ON BOTH CAMPUSES 

Stringfellow Barr, eo-founder of the 
St. John's academic program and form
er president of the College, visited the 
Santa Fe campus on April 25th. His 
lecture on "The First World Revolu
tion" attracted the largest crowd of the 
year and it was necessary to hold the 
discussion period in the dining hall to 
accommodate all the students and 
townspeople who came. _ 

Mr. Barr visited the Annapolis cam
pus on ~/lay 2nd to lecture on "Socrates 
and the Multiversity." His lecture was 
the first given as part of the Scott 
Buchanan 1tlemoria1 Lectureship estab
lished in March, 1968, by friends, stu
dents and tutors in honor of the late 
former dean. The Conversation Room 
was filled to capacity by inquisitive 
students eager to converse with one of 
the founders of the program. 

JAMES I. GILBERT 

James I. Gilbert, artist-in-resi
dence at the College in Annapolis, 
died Saturday, March 29th, at his 
home in Martha's Vineyard, Massa
chusetts. 

Mr. Gilbert was professor of lm
manities at the University of Chi
cago before joining the Faculty in 
1962. His spirited presence on cam
pus is sorely missed especially by 
the many students and townspeople 
who profited from his instruction 
and example in the Art Studio. 

A collection. of his paintings was 
presented at the galley in Santa Fe 
at the end of the school year. A 
similar collection is planned for 
showing in Annapolis in the fall. 
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ALUMNI ACTIVITIES 
PROFILES: 
MEET OuR ALUMNI 

Morris A. Parslow was born in Wil· 
liamston, Michigan, graduated from 
Muskegon High School, and attended 
Muskegon Junior College and Albion 

The Alumni Association of the Col- College before coming to St. John's. 
lege last fall completed a two-year study Like many who entered college in 

_of Alumni-College relations. Among the late thirties and early forties, Mr. 
the resulting recommendations was a Parslow found his education inter
suggestion that the College publicize rupted by the war. As a result, he spenf 
more widely what its graduates are almost two years on campus, served in 
doing. the Army for three years, and returned 

Although the primary purpose of to tile College in 1946. He received his 
that suggestion was to bring together bachelor's degree two years later. 
several different elements of our alumni Following graduation, Parslow stud
body by introducing one to the other, ~jed in France for two years, first at the 

.. such publicity might also help answer University of Grenoble, then at the 
the oft-asked: "But what do your University of Strasbourg. In 1950 he 
alumni do?" entered graduate study at Princeton 

From time to time, then, the Pro- University as a junior fellow in ro
files feature will appear in this section mance languages. The following year 
of The College. Ou; purpose will be to he became a Herbert Montgomery 
acquamt alumm With each other, and Bergen Fellow in modern languages 
to. show those outside the "family" and received his M.A. degree in French 
what so':'e ?f our graduates are doing in 1952. Continuing with the study of 
with their hves. French at Princeton, he earned the 

Our first two subiects are a college Ph.D. degree in 1954. 
French te~cher and a research neur~Jo- Parslow started his teaching career 
gist who IS also a teacher. We thmk while still at St. John's as a student 
that you Will enJOY meetmg them. _tutq.r during his senior year. While at 

Morris A. Parslow, I 945 

18 

Princeton he was a teaching assistant, 
and from 1953 to 1959 he was first an 
instructor and then an assistant pro~ 

fessor at the University of Chicago. In 
1959 he became an associate professor 
at the State University of New York, 
Long Island Center. He has been at 
Grinnell College, Grinnell, Iowa, since 
1962, and is curren.tly a professor of 
French. 

MF. Parslow is married to the former 
Michele Milliat of Grenoble, France. 
With their three sons imd a daughter 
they make their home in Grinnell. Mr. 
Parslow's brother Robert, an assistant 
professor of linguistics at the Univer
sity of Pittsburgh, is a 1951 graduate 
of the College. 

Our second Profiles subject, Henry 
B. Higman, was born in Millington on 
Maryland's Eastern Shore. After gradu
ation from Millington High School he 
came to St. John's in the fall of 1944. 
Like Mr. Parslow, he found his college 
interrupted by the war; his graduation 
cum laude occurred in 1950, as of the 
Class of 1948. 

I·Iigman continued his schooling first 
at the University of Delaware for a sum
mer, and then as a pre-medical student 
at the University of Maryland during 
1950-1951. He entered Maryland's 
Medical School in 1951, and received 
his M.D. degree four years later. 

The new doctor interned for one 
year at the Delaware Hospital in Wil
mington, and then spent three years' 
residency in neurology at the Charity 
Hospital of Louisiana. During the 
period 1959-1962, Dr. Higman held a 
special training fellowship in neuro
chemistry at the National Institutes of 
Health, and was a research fellow in 
biochemistry at Columbia University. 

Higman spent the next two years- as 
an instructor in neurology at the Lo.ui
siana State University Medical School, 

Henry B. Higman, 1948 



then four years as an associate professor 
of neurology at the University of Illi
nois Medical School. While at Illinois 
he was also attending neurologist at 
Presbyterian-St. Luke's Hospital in 
Chicago. 

In 1968 Dr. Higman moved to the 
University of Pittsburgh School of 
Medicine as professor and first chair
man of the then-new Department of 
Neurology, the p'osition he holds today. 

A frequent contributor to profession
al journals, Higman's articles reflect his 
special rese-arch interest in the chem
ical basis of neural transmission. 

He is a member of the U. S. Public 
Health Service Advisory Committee 
on Neurological Training, as well as a 
member of several medical organiza
tions. 

Dr. Higman lives with his wife and 
four children-two boys and two girls 
-in Upper St. Clair Township, Penn
sylvania. Mrs. Higman is the former 
Betty Jean Rusteberg of Annapolis, sis
ter of A. Irwin Rustebcrg of the Class 
of 1930. 

AWARD OF MERIT 

The Alumni Award of Merit, first 
awarded in 1950, may be awarded an
nually at the discretion of the Board 
of Directors of the Alumni Association. 
The Award is made to an alumnus for 
~~distinguished and meritorious service 
to the United States or to his native 
State or to St. John's College, or for 
outstanding achievement within his 
chosen field." 

Association President Darrell L. 
Henry asks that confidential letters of 
nomination be submitted to him no 
later than August 29th. Letters may be 
sent to Mr. Henry at the Alumni Office 
at the College. Each letter should con
tain sufficient information about the 
nominee to permit thorough evalua
tion by the Board of Directors. 

Previous recipients of the Award 
have been: 

1950 Amos Francis Hutchins, M.D. '06 
1951 John Vincent Jamison '05 
1952 Lynde Dupuy McCormick '13 
1953 Robert Otis Jones '16 

1954 John Triplett Harrison '07 
1955 William Lentz '12 
1956 Thomas Farran, M.D. 'll 
1957 Thomas Bourne Turner, M.D. '21 
1958 Walter Scott Baird '30 
1959 William Childs Purnell '23 
1960 J. Ogle Warfield, Jr., M.D. '19 
1961 Robert Franklin Duer, Jr. '21 
1962 Richard Herman Hodgson '06 
1963 No award made 
1964 C. Carey Jarman '17 
1965 William Cranmer Baxter '23 
1966 John Charles Donohue '35 
1967 John Wesley Noble '17 
1968 George M. Gclston '35 

HOMECOMING 

Make your plans now to attend 
Homecoming on October 17th and 
18th. There is no Navy football game 
in town that weekend, so plan to stay 
overnight. Classes with numerals end
ing in 9, plus '44, are encouraged to 
hold their reunions that weekend. 

The feature event will be the dedica
tion on Saturday afternoon of the new 
library building, Woodward Hall. In 
addition, the Board of Visitors and 
Governors is meeting in Annapolis on 
Saturday, so here is a chance to meet 
and talk with the governing body of 
the College. 

VVe hope to have the Homecoming 
Dinner in the gymnasium, so that the 
faculty and the senior class can be in
cluded. To our knowledge, this will be 
the first time that alumni, faculty and 
seniors have all attended the dinner. It 
should be a great step toward making 
Homecoming a com1nunity affair. 

Tentative Schedule: 

Friday, October 17th: 

Afternoon: Alumni Seminars 

Night: Lecture or Concert 

Saturday, October 18th: 

Morning: Alumni-Student discus
sion on Graduate Schools. 
(Board of Visitors and 
Governors meeting.) 

Noon: Buffet luncheon. 
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Afternoon: Alumni Annual Business 
Meeting. 
(Board of Visitors and 
Governors meeting.) 
Dedication of Woodward 
Hall; tour of building. 

Evening: Reception, Alumni, Fac
ulty, Seniors, Board mem
bers, and special guests. 

Night: Dinner for Alumni, Fac
ulty, Seniors, and Board. 
Dance, entire community. 

PICTURE 

We received quite a response from 
the "old timers" to the back cover pic
ture in our April issue. Even a current 
student was among those who helped 
identify the thin-clad stalwarts: he 
knew Louis Clark from St. Paul's 
School. 

Our sincere thanks to H. Monroe 
Helm '25, A. M. Cunningham '26, 
Louis D. Clark '27, Frank H. Kaplan 
'29, Ralph S. Guth and R. Ellis Mitch
ell '30, James W. Crabbe and Robert 
G. Woodman '32, and Edward E. Gray 
'34. Congratulations to Mitchell and 
Kaplan who identified all seven men 
correctly. 

The picture is of the varsity track 
team of 1927, and appeared in the 1928 
Rat-Tat. From left to right: William 
J. Humphreys '27, team captain; 
Thomas Van Clagett, Jr. '30 (de
ceased); Lawrence M. Taylor, Jr. '29 
(deceased); Frank H. Kaplan '29; 
Louis D. Clark '27; Rev. Charles M. 
Robinson '29; and E. Rochester Bry
ant '27, team manager (deceased). 

The mile relay team of Humphreys, 
Clark, Clagett, and Robinson won the 
Small College Championship of Mary
land in 1927, and finished third in a 
field of seventeen colleges in the Penn 
Relays in Philadelphia. 

CHARTER FLIGHT 

Interested in a trip to Switzerland? 
Or to anywhere in Europe or the Medi
terranean? We may have just the trip 
you have been waiting for. 

The Alumni Office is investigating 
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the feasibility of sponsoring a charter 
flight late next winter (to take ad
vantage of lowest rates). For a group 
of 75 alumni (wives and children are 
also eligible), the individual round
trip fare via DC-8 jet will be about 
$156. How can you afford to stay at 
home? 

The group will fly from Baltimore 
to Zurich and Geneva, and will re
turn from those cities two weeks later. 
From Geneva those who wish to go 
further south can obtain excellent con
nections. The fare covers the specified 
flights to and from Europe only. 

A complete announcement, with a 
reservation form, will be sent during 
the summer. Think of the fun you can 
have touring, skiing, or just sitting in 
the sun. Make your plans now to join 
the St. John's College Alumni Charter. 

ALUMNI DELEGATES 
Again this year, St. John's College was in

vited to inaugurals, dedications, and convoca
tions at other institutions. Mr. Weigle at
tended two inaugurals himself: that of Ed
ward M. Levi as president of the University 
of Chicago, and that of John J. Pruis as presi
dent of Ball State University. 

Alumni were invited to represent the Col
lege at other ceremonies. We are grateful for 
the willingness with which they responded. 

- These alumni represented the College at the 
following ceremonies: S. Paul Schi11ing '23, 
the inauguration of Morris B. Abram as presi
dent of Brandeis University, October 6; John 

")<inlocb '47, the inauguration of James R. 
Lawson as president of The Fisk University, 
October 6; J. Jeremy Bodine '63, the inaugura
tion of TI1codore D. Lockwood as president of 
Trinity College, October 12; The Honorable 
f Dudley Digges '33, the dedication of the 
I'lew campus of the Charles County Com
munity College, October 12; Stephen W. Ber

--gen '45, the inauguration of George I-I. Wil-
1iams as president of The American University, 
October 16; Alfred Geier '54, dedication of the 
i1ew campus of the Rochester Institute of Tech
nology, October 19; T. Lansdale Hill '41, the 
inauguration of the Very Reverend Thomas D. 
Terry, S.J ., as president of the University of 
Santa Clara, October 24; Walter Schatzberg 
'52, the 125th anniversary convocation of the 
College of the Holy Cross, October 26; John D. 
Alexander, Jr. '53, dedication of new buildings 
at Towson State College, November 2; Wil
limn A. Dar key '4 2, the inauguration of Ferrel 
Heady as president of the University of New 
Mexico, November 9; Jerome D. Goodman '34, 
dedication of the new campus of Bentley Col
lege, November 11; Pasquale L. Polillo '56, the 
inauguration of the Vezy Reverend Terrance 
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Toland, S.J., as president of St. Joseph's Col
lege, November 14; Edwin F. Heinen '39, the 
inauguration of Allyn P. Robinson as presi
dent of Dowling College, February 2; Herbert 
K. Mohn, Jr. '68, the inauguration of Robert 
S. Eckley as president of Illinois Wesleyan Uni
versity, March 22; John \V. Boud1er '29, in
auguration of Kermit A. Johnson as president 
of Alabama College, March 25; Neal R. Gross 
'65, dedication of Herbert I-I. Lehman College 
of the City University of New York, and the 
inauguration of Leonard Lei£ as first president, 
March 28; George 0. Kunkle, Jr. '62, the Cen
tennial convocation and inauguration of Vivian 
W. Henderson as president of Clark College, 
April 19; Mrs. William Aston '55, the in
auguration of James A. Butcher as president of 
Shepherd College, April 19; John D. Mack '45, 
the dedication of the Elizabeth Seaton Library 
of the College of Mount Saint Vincent, 
April 19; Joseph C. Hofmann, Jr. '42, the in
auguration of Ronald G. Weber as president 
Of Mount Union College, April 25; Charles J. 
Kibler '36, the inauguration of John A. Fincher 
as president of Carson-Newman College, 
April 29; William J. King '38, the inaugura
tion of William H. Wagoner as president of 
Wilmington College, May 1; Midmel C. Keane 
'45, inauguration of Herbert Schueler as presi
dent of Richmond College of the City Uni
versity Of New York, May 9. 

CLASS NOTES 
1912 

Philip L. Algei was honored by the First 
Unitarian Society of Schenectady, N.Y., re
cently when he received the Charles Proteus 
Steinmetz award for outsto·mding community 
service. The award cited Mr. Alger's \Vork with 
the Freedom Forum, United World Federalists, 
and the Citizens League, as well as with local 
civic organizations. We can also report the 
publication of a new book co-edited by 1vir. 
Alger, The Life and Times of Gabriel Kron, 
and the publication of the sccorid edition of 
his Mathematics for Science and Engineeri11g. 

1927 
Elmer M. Jackson, Jr., has been awarded the 

Maryland Librazy Association's Trustee' Cita
tion for 1968, in recognition of his "distin
guished leadership" in the Annapolis and Anne 
Arundel County Library Association, 

1932 
Richard F. Blaul has been elected president 

of the Anne Arundel County YMCA for 1969. 
Mr. Blaul recently also assumed chairmanship 
of the Annapolis committee of the "Friends of 
St. John's." 

1935 
Major General George M. Gelston, Adjutant 

General of Mazyland, was co-chairman {with 
Senator Joseph D. Tydings of Maryland) of 
the first Lacrosse Heroes Banquet on June 6 
in Baltimore. In addition to playing on Towson 
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Lloyd F. Taylor, 1939 

High School's first lacrosse team, Gen. Gelston 
played at St. John's and later helped coach at 
Boy's Latin School 

1936 
George T. \Vingate in March was named to 

the newly-created position of coordinator of 
government activities for the Goodyear Tire & 
Rubber Company's Chemical Division. Mr. 
Wingate wi11 remain in "\Vashington, D.C., 
where he has been since joining the company 
nine years ago. 

1938 
A note froq1 R. Cresap Davis, too late for 

the last issue, . reveals that he has left his fu11 
time law practice in Annapolis, and is now on 
the faculty of Frederick Community College. 
In addition to teaching a variety of legal and 
business courses, 1\!Ir. Davis maintains a 1a·.v 
practice in Hagerstown. 

James L. McCully was recently appointed 
to a two year term as chairman of the Board of 
License Commissioners of the Baltimore City 
Liquor Board. 

Jobn C. \Vagner \vtitcs that he is a metal
lurgist with the U.S. Army Systems Command 
in St. Louis, Mo. He works with materials 
selection and failure analysis in connection with 
Anny aircraft. 

1939 
Frederick R. Buck has become president of 

the Title Guarantee Company of Baltimore. 
Richard \XI. Snibhe, an architect in New 

Y ark City for 28 years, has been elected to the 
College of Fellows of the American Institute 
of Architects. Such election is a lifetime honor 
bestowed on members \vho have contributed 
notably to the advancement of the profession 
of architecture. 

L1oyd F. Taylor in TVIarch was elected presi
dent of Standard Kollman Industries, Inc., 
after six years as president of one of the cor
p·oration's principal subsidiaries, Casco Products 
Corporation. Standard Kollman is a diversified 
manufacturer of aircraft instruments, optical 
equipment, automotive accessories, and elec;;-
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tronic components. Mr. Taylor and his wife 
live in Bridgeport, Conn. 

1947 
The Rev. Samuel B. Bird, Jr. became rector 

of the Episcopal Church of the Redeemer in 
Pelham, N.Y. in March. Prior to moving to 
Pelham, Father Bird was for seven years rector 
of the Church of the Resurrection in Ilope
we11 Junction, N.Y. 

1950 
In February, \V. Bernard Ficisclunann, head 

of the comparative literature program at the 
University of Massachusetts, gave a series of 
six lectures (one delivered in German) at the 
University of Tulsa. Mr. Fleischmann is an 
·alumni representative on the Board of Visitors 
and Governors of the College. 

1953 
Glenn Yarbrough continues to make news 

across the country with his popular college 
concerts and his recordings. He recently re
corded a number of songs by poet and com
poser Rod McKuen, his partner in a recording 
firm. In addition to his wide-ranging interests 
in boating, mus~c, and the col1ege generation, 
Mr. Yarbrough ts deeply involved in founding 
an experimental school for orphans near Lake 
Hcmett, California. 

1960 
Carol Haynie writes that she is in her tenth 

year of teaching, currently in the Lodi Cali
fornia Unified School District. She teaches a 
combined first and second grade, and believes 
that St. John's "did a wonderful job" of pre
paring her for teaching. 

John R. Jacobson, for the past year an of
ficer in the division of Continuing Education 
of_ the State University of New York, Albany, 
wlll become the executive director of the Asso
ciated Colleges of the Mid-Hudson Area this 
summer. The Association is composed of eight 
colleges, and is concerned with cooperative pro
grams between the colleges. 

1961 
Stephen Morrow is bureau manager for 

United Press International in Baltimore. 
. Ha~rison Sheppard writes that on April 24 

hts wtfe Joy presented him with a baby boy, 
their first child, Justin Andrew Sheppard. Mr. 
Sheppard, formerly with the Justice Depart
ment, is now Attorney Advisor to Federal Trade 
Commissioner Philip Elman. 

1962 
Judith Mary Levine and magazine cartoonist 

Mort Gerberg were married on February 1 in 
New York City. Mrs. Gerberg completed her 
undergraduate work at Columbia University, 
and holds an M.A. degree in art from New 
York University. The couple reside in Green
wich Village. 

1964 
Sara (Hobart) Homeyer writes that hus

band Charles will enter the military service at 
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July 1969 

Three members of the Class of 193 5 meet at the sixth Annual Scholar-Athlete Award Dinner in 
Baltimore. Left to right a~e: Major Gcner_al George M. Gelston, Adjutant General of Maryland; 
John C. Donohue, co-chauman of the Dmner; and Colonel James L. Hays, III, director of Selec
tive Service for Maryland. The Dinner is co-sponsored by the Greater Baltimore Chapter of the 
National Football .Foundation and Hall of Fame, and the Quarterback Club of Baltimore. 
(Plwto by Chuck Hickey.) 

an early date. She and son Peter will visit with 
grandparents until Charles is settled. 

1966 
The engagement of Richard F. Fielding and 

Miss Sara E. Melzer was announced in April, 
with a July wedding planned. Mr. Fielding is 
a doctoral candidate in political philosophy at 
the University of Chicago. 

Carole (Picard a) Kelley writes that she and 
Loren '67 are "alive and well and in Italy," 
where he works for an American company on 
a contract with the Olivetti Corporation. Mrs. 
Kelley says that it is an interesting experience 
to set up housekeeping in a t0\\'11 where no
one speaks English. The Kelleys live in an 
old stone house in Ivrea, in the Italian Alps, 
and may be reached c/o Olivetti D.S.I., 10015 
Ivrea, Italy. 

Peter Morosoff, lst Lieutenant, :Marine 
Corps, was wounded in Vietnam February 25., 
by grenades when North Vietnamese soldiers 
overran a hill being held by Marines three 
miles below the Demilitarized Zone. Hos
pitalized- for two weeks in Vietnam and .two 
weeks in Yokosuka, Japan, he was taken to St. 
Alban's Naval Hospital in New York City. 
He visited the College May 21 enroute to 
Camp Lejeune, North Carolina, where he will 
be an artillery officer with the Second Marine 
Division. 

1967 
Arthur Kungle, Jr., is employed by the Air 

Quality Control Sec-tion, Division of Environ
mental Services, Anne Arundel County Health 
Department. 

1968 
Donald A. Booth, a visitor to the campus in 

April, has completed Navy officer training and 
as of that time, was training in submarines in 
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New London, Conn. 
Todd Everett (SF) is now free-lancing in 

Los Angeles. 
Antigone G. Phalares (SF) taught second 

and third grades in Tanana, Alaska, this past 
year. Tanana, about 100 miles northwest of 
Fairbanks along the Yukon River, has a large 
Indian population. Miss Phalares, in proper 
Alaskan spirit, entered and placed second in the 
1969 Tanana Winter Carnival Chcechako Dog 
Race. (For those not raised on Jack London, a 
cheechako is a tenderfoot in Alaska.) 

Jonathan Sinnreich and Masha Zager '70 
married on December 29, 1968, in New York 
City. 

Susan Turnbull (SF) and Eleftherios Zag
oras were married last November in Los 
Angeles. TI1e couple are now living in Athens, 
Greece, where Mr. Zagoras is with Olympic 
Airlines. 

Frederick R. Wicks (SF), who came to St. 
John's from Alaska, is another alumnus now 
teaching there. He teaches third and fourth 
grades in Nondalton, an Indian town about 
175 miles southwest of Anchorage. Mr. Wicks 
plans to enter the Starr King School for the 
Ministry (Unitarian-Universalist) in Berkeley, 
California, this coming fall. 

~----------------~ 

In Memoriam 
"'1(}W~NEwTON B. CoLLINSON, Edge

water, Md., April 14, 1969. 

,.,.-191-5-HERBERT E. Ju:rvrP, Easton, Md., 
April !6, !969. 

·19"3"7-REV. CHRISTIAN NEUJviANN, Elli
cott City, Md., May !6, !969. 
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