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Defining Dyslexia:  Dyslexia is defined in Ark. Code Ann. S 6-41-602 as a learning disability that 

is neurological in origin, characterized by difficulties with accurate and fluent word recognition, 

poor spelling and decoding abilities that typically result from the phonological component of 

language.  These characteristics are often unexpected in relation to other cognitive abilities.   

 

Indicators of Students with Dyslexia:  Indicators of students with dyslexia follow from how it is 

defined.  Students with dyslexia are likely to perform poorly on measures of phonological 

processing, decoding nonwords, and developing an adequate pool of sight words. 

 

Tier I: Core Instruction 

 Tier I instruction focuses on providing effective, research-based instruction to all students in 

general education and provides the foundation for successful RTI. Effective Tier I instruction is 

the first line of defense.  It is critical that classroom teachers build skills in effective, research-

based reading instruction that includes the five essential components (phonemic awareness, 

phonics, comprehension, fluency, and vocabulary) and provides differentiated instruction to 

meet the needs of all students. Saxon Phonics will be the core reading curriculum for K-3rd.  

Saxon Phonics is listed as an effective comprehensive program in I’ve Dibel’d, Now What?-

Designing Interventions with Dibels Data by Susan L. Hall, Ed.D.  

As a part of Tier I, all students K-2nd are screened on reading measures to determine 

instructional needs and identify students with risk factors or reading deficits.  Early 

Identification of students at risk for reading difficulties is critical in developing the appropriate 

instructional plan.  Universal screening is the first step in identifying the students who are at 

risk for learning difficulties.   

 



 

Who should be screened? According to Ark. Code Ann. § 6-41-6, a school district shall screen:   

1) Each student in kindergarten through grade two (K-2); 

2) Kindergarten through grade 2 (K-2) students who transfer to a new  

school and have not been screened; 

3) Kindergarten through grade 2 (K-2) students who transfer from another  

state and cannot present documentation that the student has had  

similar screening; 

4) A student in grade three or higher experiencing difficulty, as noted by a  

classroom teacher. 

Ark. Code Ann. S 6-41-603 designates Dibels as the screening tool. However, additional 

screening assessments will need to be administered to measure components that are not 

measured by Dibels.  In addition to Dibels, a screener with these components will be utilitized:  

phonological awareness and phonemic awareness, sound symbol recognition, alphabet 

knowledge, decoding skills, encoding skills, rapid naming.  The Dyslexia Screener by Apple 

Group will be used.  For further assessment these tests will be utilized:  CTOPP-

2(Comprehensive Test of Phonological Processing), GORT-5 (Gray Oral Reading Test-5th ed), 

TOWRE 2 (Test of Word Reading Efficiency-2nd ed), and TWS-4 (Test of Written Spelling-4th ed). 

 

 

 

Tier II: Supplemental Intervention 

  Students who show at risk on the universal screener will enter into RTI and be given the 

second screener from Apple Group that includes phonological awareness and phonemic 

awareness, sound symbol recognition, alphabet knowledge, decoding skills, encoding skills and 

rapid naming.  Students will be grouped according to scores.  Many students identified for Tier 

II may need an AIP/IRI.   

 



Progress monitoring data is used to determine when a student is or is not responding to 

intervention.  When a student is not making sufficient progress through two consecutive cycles 

of progress monitoring, the school-based decision making team should consider increasing the 

intensity of an intervention, such as adjusting the level of intervention, providing individualized 

or small group instruction, increasing the amount of time for intervention, or increasing the 

frequency of sessions.   

 

Tier III:  Intensive Intervention 

Some students do not demonstrate adequate response to Tier I and Tier II intervention and 

continue to struggle with reading and/or fall further behind in reading achievement despite the 

increased supports provided by the supplemental Tier II intervention.  Continued failure to 

reach grade-level expectations while participating in Tier II intervention may result in a referral 

for participation in an appropriate Tier III intervention.  

 Based on the scores of the second screening, failure to respond to intervention in Tier II, and 

teacher and parent interview checklist, some students may be referred for Tier III intervention.  

Students exhibiting the characteristics of dyslexia shall be provided dyslexia therapeutic 

services (Ark. Code Ann. S 6-41-603). Parents should be notified and included in this decision. 

  The students may remain the responsibility of general education.  Referral for Special 

Education may occur if a student fails to make progress.  In Tier III, teachers continue to track 

student learning, establish goals, plan instruction, and make appropriate adjustments to 

instruction based on student progress to enable students to achieve state achievement 

standards.   

According to Ark. Code Ann. S 6-41-604, if a student’s performance on a Level 2:  Dyslexia 

Evaluation under Ark. Code Ann. S 6-41-603 indicates the need for dyslexia therapy services, 

the school district may, but is not required to perform a Level 3:  Comprehensive Dyslexia 

Evaluation in addition to the required RTI.  If a parent or legal guardian chooses to have an 

independent evaluation for the student, the school district shall consider the diagnosis from the 

independent evaluation and allow the student to receive direct intervention from a dyslexia 

therapist.   

 

 

 



Level I Dyslexia Screening 

Once it is determined that the initial screener indicates a student is at-risk or at some risk for 

reading failure and a student does not adequately respond to intervention, a dyslexia screening 

process shall begin to determine if characteristics of dyslexia are present.  The Level 1 Dyslexia 

Screening is a process of gathering additional information that should include progress 

monitoring data, work samples, formative literacy assessments, and additional dyslexia 

screening tools.   

 

Level II Dyslexia Screening 

The Level II Dyslexia Screening is a more detailed process for identifying a pattern of strengths 

and weaknesses documenting the characteristics of dyslexia.  The determination of existing 

characteristics may be based on performance criteria (ex. cut-points, benchmarks) of the 

chosen assessments to be used as the Level II Dyslexia Screening.  Kirby School shall utilize the 

Apple Group Dyslexia Screener, CTOPP-2(Comprehensive Test of Phonological Processing), 

GORT-5 (Gray Oral Reading Test-5th ed), TOWRE 2 (Test of Word Reading Efficiency-2nd ed), and 

TWS-4 (Test of Written Spelling-4th ed). 

The school-based decision making team will use these five key questions to determine if the 

student needs dyslexia intervention services. 

1. Does the student demonstrate one or more of the primary reading characteristics of 

dyslexia in addition to a spelling deficit? 

2. Are the reading and spelling difficulties the result of a phonological processing deficit? 

3. Are the reading, spelling, and phonological processing dificits unexpected?  Does the 

student demonstrate cognitive ability to support age level academic learning? 

4. Are there secondary characteristics of dyslexia evident in reading comprehension and 

written expression? 

5. Does the student have strengths that could be assets?  Are there coexisting deficits that 

may complicate identification and the response to intervention and may deserve further 

assessment and intervention ?   

 

 

 

 



Instructional Approaches for Students with Dyslexia 

Components of effective intervention include instruction in phonemic awareness, 

graphophonemic knowledge, the structure of the English language, linguistics, language 

patterns, and strategies for decoding, encoding, word recognition, fluency, and comprehension.   

 

Therapists should provide explicit, direct, systematic and cumulative instruction that is 

individualized to support learning and forcused on meaning.   

 

Connections OG in 3D Dyslexia program by The Apple Group meets the therapy criteria.  Kirby 

School District has received dyslexia program approval from the Arkansas Department of 

Education for the Connections OG in 3D by The Apple Group therapist program.  Approval date-

10/24/14. 

 

 

 

 

 

 

 

 


