
Q1 (8/11/2011-10/14/2011)

Content/Concept

URBAN SETTINGS IN AMERICA: "IT HAPPENED IN THE CITY"
Students continue to explore characters and plots, but this unit takes a unique approach to examining how setting, directly or indirectly, affects 
these story elements. Students work on citing textual evidence that reveals the setting, analyze the effect of the setting on individuals and 
events, and write their own urban narrative. This unit ends with an informative/explanatory essay in response to the essential question.

Terminology for this Unit: 

Connotation
Explicit textual evidence
Implicit textual evidence
Literal versus figurative language
Setting
Theme

Guiding Questions

-Who are the major character(s)?
-What is the problem faced by the character(s)? How does he/she/they resolve the problem?
-What is the theme of the novel? (i.e., good vs. evil, overcoming challenges, etc.)
-What is the effect of the setting(s) on the characters?
-Is the effect of the setting stated or implied?
-What unique words and phrases does the author use to describe the setting(s)?
-Which of these elements affects the meaning of the poem? 
-Can you make any generalizations about the effect the urban setting has on these stories? What are they?
-What is the author&rsquo;s purpose in creating these texts? 
-How can we use these books to begin looking at cites (urban settings) in a different way? 
-What are the advantages and disadvantages to using picture books to examine setting?
-Where do words come from? How does knowing their origin help us not only to spell the words, but also to understand their meaning?

Skills

See attached State Standards and Common Core

State Standards

Oklahoma: Priority Academic Student Skills: Language Arts: Grade 8: A.5.1, B.2.2

Common Core

NGA Center/CCSSO: Common Core State Standards: College- and Career-Readiness Standards and K-12 English Language Arts: Grade 8 
English Language Arts: RI.8.1, RI.8.6, W.8.3, SL.8.1, SL.8.1.a, SL.8.1.b, L.8.4, L.8.4.a, L.8.4.b

Assessments

-Character narrative based on poems read in class.
-Write a haiku or concrete poem focused on poetic structure.
-Compare/contrast paper on two poems focusing on an urban setting.
-Word wall
-Vocabulary  test/quiz/project
-Narrative paper- compare and contrast different aspects of the stories read in class.
-Write a short story that effectively explores the effect of an urban setting on characters and plot.
-Grammar (participles, gerunds, commas, infinitives, ellipses, and dashes) assessment 
-Journal assignments
-Informative essay answering the essential question &ldquo;What does the urban setting contribute to these stories?&rdquo; 
-Journal entry focusing on poetry analysis.
-Journal/blog
-Write a short story about a real or imagined experience that effectively explores the effect of an urban setting on characters and plot. 
-Chose a city of interest, make an ABC list, and create a digital presentation of the list.

Content/Concept
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RURAL SETTINGS IN AMERICA: "IT HAPPENED IN THE COUNTRY"
In this unit, students specifically refer back to Unit One, comparing and contrasting rural settings to urban ones. This unit expands beyond the 
borders of the United States into Canada and Mexico. Students examine how text structures contribute to meaning, identify and explain the 
characteristics of different genres, and begin writing arguments to support a point of view. This unit ends with an informative/explanatory essay 
response to the essential question: What does the rural setting contribute to these stories?

Terminology for this Unit: 

Genre
Explicit textual evidence
Implicit textual evidence
Setting
Text structures
Travelogue

Guiding Questions

-Where do words come from?
-How does knowing their origin help us not only to spell the words, but also to understand their meaning?
-What is different in Hopper&rsquo;s paintings rural works versus the urban paintings viewed in the previous unit?
-Do you see a source of light in Hopper&rsquo;s paintings? Where? Why do you think he included the elements that he did&mdash;or left 
certain elements out? What role do the people play in these works?
-Who are the major character(s)in the novel?
-What is the problem faced by the character(s)? How does he/she/they resolve the problem?
-What is the theme of the novel? (i.e., good vs. evil, overcoming challenges, etc.)
-What is the effect of the setting(s) on the characters?
-Is the effect of the setting stated or implied?
-What unique words and phrases are used to describe the setting(s)?

Skills

See attached State Standards and Common Core

State Standards

Oklahoma: Priority Academic Student Skills: Language Arts: Grade 8: A.5.1, B.2.2

Common Core

NGA Center/CCSSO: Common Core State Standards: College- and Career-Readiness Standards and K-12 English Language Arts: Grade 8 
English Language Arts: RL.8.5, RI.8.2, RI.8.7, W.8.1, SL.8.1, L.8.4

Assessments

-Vocabulary test/quiz/project
-Journal assignments
-GarageBand poem recitation and evaluation
-Response to poetry essay
-Grammar with emphasis on commas
-Digital mountain alphabet presentation
-Article editing, changing from passive to active voice
-Journal/blog 
-Online concept map
-Journal response to art

Content/Concept

LOOKING BACK ON AMERICA
Students read works of historical fiction and discuss how authors' perspectives might produce accounts of historical events that differ from 
what we know happened. Students work collaboratively to reconcile different authors&rsquo; points of view and discuss why these differences 
occur. Students read &ldquo;Paul Revere&rsquo;s Ride&rdquo; by Henry Wadsworth Longfellow and study the actual events of that night to 
consider the effect that poetry can have on historical memory. An in-depth research project accompanied by a multimedia presentation is a 
highlight of this unit, because these creative processes integrate essential skills and meaningful content. This unit ends with an 
informative/explanatory essay in response to the essential question: How does learning history through literature differ from learning through 
informational text?

Terminology for this Unit: 

Character types
Historical fiction
Patterns of events
Point of view
Preconceived notion

Guiding Questions
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-Who are the major character(s)?
-Do they remind you of any character types from myths or other traditional stories? How?
-What is the problem faced by the character(s)? How does he/she/they resolve the problem?
-What is the theme of the novel? (i.e., good vs. evil, overcoming challenges, etc.)
-What is the effect of the historical setting(s) on the characters, plot, or theme?
-Are there any recognizable patterns of events? What are they, and what do they remind you of?

Skills

See attached State Standards and Common Core

State Standards

Oklahoma: Priority Academic Student Skills: Language Arts: Grade 8: A.1, A.2, A.3, A.4, A.5.1, B.2, B.3, D.1, D.3

Common Core

NGA Center/CCSSO: Common Core State Standards: College- and Career-Readiness Standards and K-12 English Language Arts: Grade 8 
English Language Arts: RL.8.9, RI.8.3, RI.8.9, W.8.7, SL.8.5, L.8.3

Assessments

-Dictionary of vocabulary terms (continued from previous units)
-Written response to art: &ldquo;How do works such as these help us to appreciate the events they depict?&rdquo;
-Informative essay focusing on America&rsquo;s past. Utilize multiple sources such as primary, secondary and multi-media sources. Citation 
page must be included. 
-Multi-media/oral presentation to &ldquo;publish&rdquo; essay about an event from America&rsquo;s past. 
-Memorize the Preamble and recite it for classmates. 
-Informative/explanatory essay responding to the essential question: &ldquo;How does learning history through literature differ from learning 
through informational text. Include figurative and    connotative language. 
-Essay comparing points of view in George vs. George: The American Revolution as Seen from Both Sides. 
-Response to poetry paper. In &ldquo;Paul Revere&rsquo;s Ride&rdquo; respond to the line: &ldquo;The fate of a nation was riding that 
night.&rdquo; What is the literal versus the figurative meaning of this line. How can literature  give a different point of view compared to 
informational texts? 
-After reading a poem, write a short response focusing on how the structure of poetry contributes to its meaning. 
-Compare and contrast the effect of historical settings on characters, plots and themes in novels read. Post your thoughts on a classroom blog. 
-Journal entry focusing on elements of plot in the historical fiction from this unit. 
-Grammar assessment on verbs in the indicative, imperative, interrogative, conditional and subjunctive mood. Use these structures in a piece 
of writing. 
-Activity, discussion and writing based on John Adams&rsquo;s new nation.

Content/Concept

AUTHORS AND ARTISTS
In this unit, students step back and consider the motivations of authors and artists alike: What inspires artists? Are their inspirations similar or 
different? How is the process of creating a painting or sculpture similar to and different from the process of writing a story or poem? Students 
read books written about artists and study artwork found in museums across America. Students work with classmates to discern the unspoken 
meaning in literature and art. Students also discuss illustrations and other forms of commercial art, looking for differences and similarities in 
fine and commercial art, in terms of both its motivation and its presentation. They write an informative/explanatory essay about an artist of 
interest. The unit ends with an informative/explanatory essay in response to the essential question: How are artists and authors similar?

Terminology for this Unit: 

Biography
Humor
Irony
Mood
Perspective 
Point of view
Style 
Tone

Guiding Questions

-Who is the focus of the biography?
-When did the author or artist first know that he/she was a creative person?
-How did the time in which the author or artist lived, or his/her physical location (i.e., urban or rural), affect his/her work?
-What unique words and phrases are used to describe the artist?
-How does the setting contribute to this story? Why?
-How do artists use humor in their art to engage the observer?

Skills

See attached State Standards and Common Core

State Standards

Oklahoma: Priority Academic Student Skills: Language Arts: Grade 8: A.2, A.3, A.4, A.5.1, B.2, B.3, D.1, D.3

Common Core
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NGA Center/CCSSO: Common Core State Standards: College- and Career-Readiness Standards and K-12 English Language Arts: Grade 8 
English Language Arts: RL.8.2, RI.8.5, RI.8.8, W.8.2, SL.8.2, L.8.5

Assessments

-Digital presentation focusing on author&rsquo;s purpose for texts read in class. 
-Opinion/Response journal entry about a character&rsquo;s motivation and how circumstances impact his/her decisions. 
-After viewing various pieces of art, respond in your journal about each piece&rsquo;s message and the artist&rsquo;s motivation. Discuss as 
a class. 
-Informative/explanatory essay answering the essential question: How are artists and authors similar? 
-Write a biopoem about an author or artist that interests you. Include facts about his/her life. Publish via digital presentation. 
-Informative essay: research an artist and analyze his/her life and how it impacts his/her style. Peer edit and respond. Present digitally. 
-Read a poem and discuss how the structure of the poem contributes to its meaning and style. 
-Digital presentation focusing on author&rsquo;s purpose for texts read in class. 
-Opinion/Response journal entry about a character&rsquo;s motivation and how circumstances impact his/her decisions. 
-After viewing various pieces of art, respond in your journal about each piece&rsquo;s message and the artist&rsquo;s motivation. Discuss as 
a class. 
-Informative/explanatory essay answering the essential question: How are artists and authors similar? 
-Write a biopoem about an author or artist that interests you. Include facts about his/her life. Publish via digital presentation. 
-Informative essay: research an artist and analyze his/her life and how it impacts his/her style. Peer edit and respond. Present digitally. 
-Read a poem and discuss how the structure of the poem contributes to its meaning and style.

Content/Concept

DRAMATICALLY SPEAKING
In this unit, students read plays such as Sorry, Wrong Number and compare them to a Shakespeare play or a film with similar themes. They 
read and listen to famous speeches by Franklin Delano Roosevelt and Barbara Jordan. They read and perform poetry by Nikki Giovanni, Pablo 
Neruda, and T. S. Eliot. While exploring the different genres, students analyze lines of dialogue, scenes, or words that are critical to the 
development of the story or message. They analyze how the use of flashback can create a sense of suspense in the reader/listener. They pay 
special attention to diction, and how connotation may be enhanced through tone and inflection. Students must also choose a genre that they 
prefer and defend that choice, strengthening their skills at writing arguments. Finally, this unit ends with an informative/explanatory essay in 
response to the essential question: How is reading a speech, poem, or a script for a play different from performing it?

Guiding Questions

-What is the setting of the play?
-Who are the major and minor characters?
-What is the theme of the play?
-What problems are faced by the character(s)? How does he/she overcome this challenge?
-Which lines of dialogue or events were pivotal to the play? Why?
-Describe the use of literary techniques, such as flashback, in the play. How do these reveal the point of view of the character and create 
suspense?

Skills

See attached State Standards and Common Core

State Standards

Oklahoma: Priority Academic Student Skills: Language Arts: Grade 8: A.1, A.2, A.3, A.4, B.2, B.3, D.1, D.3

Common Core

NGA Center/CCSSO: Common Core State Standards: College- and Career-Readiness Standards and K-12 English Language Arts: Grade 8 
English Language Arts: RL.8.3, RL.8.6, RL.8.7, W.8.1, SL.8.3, L.8.5, L.8.5.a, L.8.5.b

Assessments

-Argumentative essay in support of studying Shakespeare in eighth grade, including citations from his work. 
-Dictionary of vocabulary terms (continued from previous units). 
-Informative/explanatory essay in response to the essential questions: How is reading a speech, poem or script for a play different from 
actually performing dramatically? Peer edit. Publish  electronically. 
-Choose your favorite poem from an author studied in this unit. Recite the poem, emphasizing different words and tone for the class. Publish 
electronically. 
-Journal response: Compare radio drama/play version to the script of a play, noting the differences and similarities. Be prepared to discuss as 
a class. 
-Compare/contrast the plots , settings, themes and characters from a play read in class. Create a venn diagram to show your findings. 
-Take notes about the plays read in class, answering guiding questions assigned by the teacher. 
-Journal entry about how two of the plays you read in class are similar and different. Discuss with a partner. 
-Create a T-chart or Venn Diagram comparing two speeches given by famous people. Respond to the following: &ldquo;What is the difference 
between reading the speech and hearing it/seeing it      performed live?&rdquo;

Content/Concept
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THE ROAD NOT TAKEN
The stage is set by Robert Frost's poem "The Road Not Taken".  Although students read from classic and contemporary literature, writing and 
class discussions focus on how literature helps us define the tension between the needs of the individual and the greater good of society. The 
goal of this unit is for students not only to apply the reading, writing, speaking, and listening strategies and skills they have learned up to this 
point in the year, but also to analyze how authors use allegory, symbolism, and satire to affect the reader. Students will revisit &ldquo;The 
Road Not Taken&rdquo; as the unit concludes, in order to see how this unit led to deeper understanding of the poem. This unit ends with an 
essay in response to the essential question. (The essay is followed with a choice for students: write their own narratives or create their own 
multimedia presentations this year.)

Terminology for this Unit: 

Allegory
Hero/heroine
Satire
Strength of character
Symbolism
Style

Guiding Questions

-What is the setting of the novel?
-Who are the major and minor characters?
-What problems or challenges does(do) the character(s) face? How does he/she overcome these challenges?
-Which lines of dialogue or events are pivotal to the novel? Why?
-What elements were changed between the novel and the film version?
-What traditional, mythical, or Biblical references are made in the novel?
-What elements of the greater good are revealed, implicitly or explicitly, in the novel?

Skills

See attached State Standards and Common Core

State Standards

Oklahoma: Priority Academic Student Skills: Language Arts: Grade 8: A.1, A.2, A.3, A.4, B.2, B.3, D.1, D.3

Common Core

NGA Center/CCSSO: Common Core State Standards: College- and Career-Readiness Standards and K-12 English Language Arts: Grade 8 
English Language Arts: RL.8.7, W.8.3, SL.8.4, L.8.3, L.8.3.a

Assessments

-Journal response to the setting in Little Women.  Why does Alcott put such an important historical event to the background of her story? 
-Argumentative essay answering the essential question, &ldquo;Can literature help us define the greater good?&rdquo; Include at least three 
examples from texts to support your position, explaining why they  help define the greater good.  OR
-Write a narrative that reveals your definition of the greater good or develop a multimedia presentation in which your definition is revealed and 
explained. Include examples from the text. 
-Respond to guiding questions given by the teacher. 
-Journal response about character perspective. 
-Comparative/informative essay with citations answering the question, &ldquo;How are the characters&rsquo; experiences similar yet 
different?&rdquo; 
-Compare novel to film in journal and share. 
-Journal: compare/contrast themes, characters, story elements.
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