
Q1 (8/11/2011-10/14/2011)

Content/Concept

I WON'T GROW UP
Students build on their knowledge of books read in fifth grade (see the Common Core Curriculum Maps for grades K&ndash;5) and explore the 
theme of growing up. Students read the original and prequel versions of Peter Pan. They have the opportunity to listen to one of the books on 
tape, compare and contrast the written and audio presentations, and extend this activity to watching the Broadway musical version. Students 
read biographies about and interviews with the respective authors of the various versions. After reading and discussing the elements of 
effective prequels, students write 
their own prequels to another well-known story in order to see just how challenging writing one can be. This unit ends with an 
informative/explanatory essay that addresses the essential question.

Terminology for this Unit:

-Character development
-Character traits
-Elements of setting: place, time, environment
-Interviews
-Prequel

Guiding Questions

-Can you select a word and find its root? 
-How do prefixes and suffixes affect the part of speech and spelling?
-How is the treatment of growing up similar and different in the poems and the prose we&rsquo;ve read? 
-What did you learn about the authors from the biographies, autobiographies, letters, or interviews that you didn&rsquo;t know before? 
-How much of the author&rsquo;s experience do you "see&rdquo; in the text after learning more about him/her?
-What does the phrase "I won&rsquo;t grow up&rdquo; mean to you?
-Would you like to remain young forever? Why or why not?

Skills

See attached State Standards and Common Core

State Standards

Oklahoma: Priority Academic Student Skills: Language Arts: Grade 6: A.1, A.1.1, A.1.1.a, A.3.4.a, A.3.4.b, A.3.4.c, A.3.4.d, A.3.4.e, A.3.4.f, 
A.4.2, A.4.2.a, A.4.2.b, A.4.2.c, A.4.2.d, B.2.1, B.2.1.a, B.2.1.b, B.2.1.c, B.2.1.d

Common Core

NGA Center/CCSSO: Common Core State Standards: College- and Career-Readiness Standards and K-12 English Language Arts: Grade 6 
English Language Arts: RL.6.7, RI.6.1, W.6.3, SL.6.1, SL.6.1.a, SL.6.1.b, L.6.1, L.6.1.a, L.6.1.b

Assessments

-Create a &ldquo;dictionary&rdquo; based on vocabulary terms that will continue to be added to all year long.
-Argument Writing: Write an argument to support your preference when listening to an audiobook or reading from a text. Cite evidence from 
text.
-Narrative Writing: Write a prequel to a novel or short story. What elements of the original are important to maintain in creating a prequel? 
What elements of setting (e.g., time, place, environment) will you include? 
-Grammar: review skills previously taught (e.g., proper use of punctuation, capitalization). Prepare essays for publication by editing, especially 
for pronouns, punctuation, and spelling. Select a piece of your own writing, circle the relative pronouns and adverbs, and ensure the correct 
words were used.
-Present a dramatic reading from a text read in class.
-Compare/Contrast character development citing specific examples from the text.
-Informative Writing: Write an informative/explanatory essay in response to the essential question :What distinguishes childhood from 
adulthood?
-Compare/Contrast two characters from two different novels or short stories. How are their experiences in a fantastic land similar? How are 
they different? Cite specific passages from the texts to support your claims.

Content/Concept
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FOLKLORE: A BLAST FROM THE PAST
Students explore myths and legends from a variety of sources: ancient Greek or Roman civilizations; Russian history; Viking, Eskimo, or Latin 
American cultures; or other cultures of the students&rsquo; choice. In addition, students read informational text, listen to music, and examine 
art from the myth&rsquo;s or legend&rsquo;s country of origin. Class discussions focus on the fact that folklore provides a limited view of a 
culture and that it&rsquo;s important to research the country before making sweeping generalizations about it. The goal of this unit is not only 
for students to find commonalities across this genre, but to discover countries and cultures other than our own. The culminating project is an 
informative/explanatory essay in response to the essential question.

Terminology for this Unit:

-Culture
-Etymology
-Folklore
-Folktale
-Legend
-Myth
-Oral tradition
-Plot

Guiding Questions

-How is folklore simultaneously revealing and limiting?
-How does knowing information about the country of origin enhance your understanding of the folklore from that country? 
-What information did you learn only from research?
-What are the similarities and differences you notice among myths, legends, tall tales, and pourquoi tales? 
-How does knowing the story behind the character give you a deeper insight into the artwork?
-What aesthetic or cultural considerations might have been on the artist&rsquo;s mind during the creation of such works?

Skills

See attached State Skills and Common Core

State Standards

Oklahoma: Priority Academic Student Skills: Language Arts: Grade 6: A.3.4.a, A.3.4.b, A.3.4.c, A.3.4.d, A.3.4.e, A.3.4.f, A.4, A.4.2, A.4.2.d, 
B.1.1, B.1.4, B.1.5, B.1.6, B.2.1.c, B.2.1.d, B.2.5, B.2.5.a, B.2.5.c, B.2.7, B.2.7.a, B.3.1, B.3.3.a, B.3.3.b.1, C

Common Core

NGA Center/CCSSO: Common Core State Standards: College- and Career-Readiness Standards and K-12 English Language Arts: Grade 6 
English Language Arts: RL.6.3, RI.6.4, W.6.3, W.6.7, SL.6.1, SL.6.1.c, SL.6.1.d, L.6.4, L.6.4.a, L.6.4.b

Assessments

-Grammar: Make vague sentences specific using examples (this, that, these, and those)
-Narrative Writing: write a  myth or legend 
-Compare/Contrast two paintings of goddesses, examining images for evidence of similarities and differences. How are these two goddesses 
depicted? What leads you to believe that these are goddesses that were worshipped?
-Informative/explanatory essay in response to an essential question: How is folklore simultaneously revealing and limiting? Cite relevant 
evidence from the text.
-Journal response: How is listening to an audiobook similar or different than reading the book? Which do you prefer and why?
-Present dramatic readings.
-.Compare/Contrast myths, legends, pourquoi tales and tall tales.
-Compare/Contrast two or more characters, settings, or events across stories.
- Continue dictionary of vocabulary terms from previous units.  
-Vocabulary assessment

Content/Concept
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EMBRACING HERITAGE
 &ldquo;Remember, remember always that all of us, and you and I especially, are descended from immigrants and revolutionists.&rdquo; 
&mdash;Franklin D. Roosevelt

America is a nation of immigrants. This diversity has helped to make our country rich in ideas, traditions, and customs. Except for the Native 
Americans, every American came here from somewhere else&mdash;or is born of ancestors who did. People have come, and continue to 
come, to America to seek freedom and opportunity. Some did not come here voluntarily. Some immigrants encountered prejudice. To learn 
more about the role of immigration in American heritage, students read and discuss a variety of fictional and informational texts.
To appreciate how we are shaped by the experiences we have and the people we encounter, students do a Generations Project, in which they 
consider perspectives from different generations within a family. The project also helps hone students&rsquo; interview and research skills. In 
addition, students create semantic maps of the phrase &ldquo;embracing heritage&rdquo; in order to represent visually their understanding of 
this phrase. They write an informative/explanatory essay in response to the essential question: How does heritage define us individually and 
as a nation?

Terminology for this Unit:

-Biography
-Epilogue
-Heritage
-Legacy
-Lore
-Memoir
-Realism
-Traditional literature

Guiding Questions

-What is meant by the word heritage?
-Which elements of heritage does one look for when learning about a culture?
-How do the stories from this unit provide insight into the experiences of immigrants? How are their stories alike? Different? 
-Did the stories turn out as you expected? Why or why not?

Skills

See attached State Skills and Common Core

State Standards

Oklahoma: Priority Academic Student Skills: Language Arts: Grade 6: A.1.1, A.1.2, A.1.2.c, A.1.3, A.1.3.a, A.1.3.b, A.3.4, A.3.4.d, A.3.4.e, 
A.3.4.f, A.4, A.4.2.c, A.4.5.1, B.1, B.1.1, B.2.3, B.2.7, B.3, B.3.1, B.3.3, B.3.3.a, B.3.3.b, C, C.1, C.1.1, C.2.1

Common Core

NGA Center/CCSSO: Common Core State Standards: College- and Career-Readiness Standards and K-12 English Language Arts: Grade 6 
English Language Arts: RL.6.6, RI.6.3, RI.6.9, W.6.1, W.6.5, SL.6.3, L.6.4, L.6.4.c, L.6.4.d

Assessments

-Continue dictionary of vocabulary terms from previous units.
-Vocabulary assessments
-Argument Writing: Do you think the reasons for current immigration are similar or different to the reasons of those who immigrated 200 years 
ago?
-Create a travel brochure:  What should visitors learn that would increase understanding of a country&rsquo;s heritage?
-Informative Writing: personalized immigration stories based on interviews from actual immigrants
- Poetry Writing: accurately reflecting historical information about an immigrants&rsquo; experience
-Informative/Explanatory Essay: How does heritage define us individually and as a nation?
-Journal response: (facts, opinions, reasoned judgments) How do these sources combine to give you a better picture of the immigrant 
experience than informational text or literature alone?
-Argument Writing (from character&rsquo;s point of view)
Grammar: Review skills taught in previous unit

Content/Concept

COURAGEOUS CHARACTERS
Students choose from stories about varied circumstances in which people acted with tremendous courage: in times of slavery, instances of 
shipwrecks, or during the days of unfair child labor practices. Students recognize that acts of courage may have lasting effects on others. In 
this unit, students have the opportunity to refine their definitions of courage by examining how characters&mdash;real and 
fictional&mdash;grow by overcoming obstacles. After reading about outwardly courageous people, students consider quiet acts of courage, 
and class discussions reveal the importance of those people who often remain unnoticed or behind the scenes. Students examine how 
language and vocabulary enhance the reader&rsquo;s experience, cite specific passages of text to justify their thoughts, and critically examine 
the artistic license often taken in historical fiction. In the culminating project for this unit, students write and publish their own stories of 
courageous characters.

Terminology for this Unit:

-Antagonist
-Character development
-Protagonist
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Guiding Questions

-How do we memorialize courageous people and actions? 
-What are other ways of thinking about courageous characters?
-What obstacles does he/she overcome, and how does he/she do it?
-How does the protagonist respond to different events?
-What/who is the antagonist?
-Does the character grow over the course of the novel, or was he/she always courageous?
-What does the protagonist learn about him/herself?

Skills

See attached State Skills and Common Core

State Standards

Oklahoma: Priority Academic Student Skills: Language Arts: Grade 6: A.1.1, A.1.1.a, A.3.4.c, A.3.4.d, A.4, A.4.1.a, A.4.2, A.4.2.d, C.1.1, C.2.1

Common Core

NGA Center/CCSSO: Common Core State Standards: College- and Career-Readiness Standards and K-12 English Language Arts: Grade 6 
English Language Arts: RL.6.9, RI.6.2, W.6.1, W.6.6, SL.6.2, L.6.3

Assessments

-Journal Writing: Compare/Contrast courageous and cowardly characters
-Argument Writing: Do you think a certain situation (from class novel or story) was an act of courage? Why or why not? Cite evidence from the 
text to support your writing
-Informative Writing: Analyze a courageous character from class story
-Vocabulary: Continue dictionary of vocabulary terms from previous units.
-Opinion Writing: Essay describing an exemplary courageous character
-Argument Writing: Character analysis, cite evidence from the text to support your argument
-Journal Writing: Does courage always require overt acts of bravery?
-Grammar: Continue skills from previous lessons

Content/Concept

FIGURE IT OUT<strong>
</strong>Students delve deeply into language and vocabulary specific to mysteries and problem solving. They examine how understanding 
these words is key to uncovering connections made in texts. Students are asked to articulate their basis for predictions, describe why and 
when they revise those predictions, and share the strategies they use to solve a variety of problems. Divergent approaches to similar problems 
are encouraged, followed by analysis of why students chose a particular strategy. In the culminating activity for this unit, students write an 
informative/explanatory essay in response to the essential question.

Terminology for this Unit:

-Alibi
-Deductive reasoning
-Evidence
-Inductive reasoning
-Inference
-Investigator
-Mystery
-Problem solving
-Red herring
-Sleuth
-Suspect
-Victim
-Witness

Guiding Questions

-How does this scene fit into the overall structure of the text? 
-How does it contribute to your understanding of the plot? 
-Do you still think that passage was critical to the solution? Why or why not? 
-Is the author&rsquo;s style formal or informal?
-When do you use inductive reasoning? When do you use deductive reasoning? Why?

Skills

See attached State Skills and Common Core

State Standards

Oklahoma: Priority Academic Student Skills: Language Arts: Grade 6: A.1.1, A.1.1.b, A.3.4.b, A.3.4.c, A.4, A.4.2, A.4.2.d, A.4.5, B.1.5, C.1, 
C.2.2

Common Core

NGA Center/CCSSO: Common Core State Standards: College- and Career-Readiness Standards and K-12 English Language Arts: Grade 6 
English Language Arts: RL.6.5, RI.6.4, W.6.2, SL.6.4, L.6.5
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Assessments

-Argument Writing: Which character played the most pivotal role in the mystery read? Why? Cite relevant evidence from the texts. 
-Narrative Writing: Write a mystery integrating new vocabulary terms from this unit
-Poetry Writing: &ldquo;nonsense&rdquo; poem
-Students identify figurative language during student recitations of memorized poetry
-Narrative Writing: Write an extension of the story read in class based on future experiences the characters have as if the story continued
-Continue dictionary of  vocabulary terms from previous units.
- Vocabulary Assessment
-Grammar: Review skills taught in previous units
- Compare/Contrast a piece of own writing with a classmate&rsquo;s writing focusing on style

Content/Concept

WINGING IT
Reading Dragonwings helps students recall class conversations that incorporate the themes from this year: flying (from Peter Pan), reading 
folklore, embracing heritage, courageous characters, and &ldquo;figuring it out.&rdquo; Dragonwings is also an effective springboard for a 
conversation about people&rsquo;s dreams. The goal of this unit is for students to apply all their reading, writing, speaking, and listening 
strategies and skills learned up until this point in the year. The year culminates with a multimedia project on the science of flight, making 
connections to how people worked to make their dreams of flying come true.

Terminology for this Unit:

Figurative language
Idioms such as: fly in the face of, fly off the handle, flying by the seat of your pants, flying colors, when pigs fly
Imagery
Literary techniques: rhyme scheme, meter, metaphor, simile, alliteration, onomatopoeia
Memoir
Personification

Guiding Questions

-How do images in text show their passion and ambition to achieve flight?
-What do the photos teach us about the process involved in such progress? 
-What turning point in his/her life led him/her into aviation?
-What did you learn about this person that surprised you?
-How can picture books give you background information about topics that may be new to you?

Skills

See attached State Skills and Common Core

State Standards

Oklahoma: Priority Academic Student Skills: Language Arts: Grade 6: A.1.1, A.2, A.3.2.a, A.3.4.f, A.4.2.c, A.4.2.d, A.4.5.1, A.4.5.1.e, A.4.5.2.b, 
A.4.5.2.c, A.4.5.2.d, B.1.1, B.1.7, B.1.8, B.2.2, B.3, B.3.1, D, D.2

Common Core

NGA Center/CCSSO: Common Core State Standards: College- and Career-Readiness Standards and K-12 English Language Arts: Grade 6 
English Language Arts: RL.6.2, RI.6.6, RI.6.7, W.6.2, SL.6.5, L.6.1

Assessments

-Argument Writing: Respond to a quote from the perspective of the character from a novel or short story read in class . Would he/she agree 
with this phrase? Why or why not? 
-Dictionary of vocabulary terms from previous units.
-Vocabulary assessments. 
-Narrative Writing: Write a short story about dreams using figurative language
-Informative/Explanatory Essay: How do literature and informational text reveal why people dream of flying? 
-Summary Writing: Compare/Contrast character traits
-Present dramatic skit on principles of flight/aviators learned from class text, integrating figurative language
-Compare/Contrast a written version and a live performance
-Compare and generalize about people in aviation
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