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Advanced Placement United States History 

Summer Assignment for 2015 – 2016  

 

 

Welcome to AP U.S. History! 

 

If you are in receipt of this information, then you have been enrolled in AP U.S. History for the 2015-2016 

school year. This is a demanding but hopefully rewarding course which will require that you do some 

preparation before you arrive in September. 

 

The AP US History course begins NOW! The following assignments are due the first day of class. However 

you may email me your answers to textbook questions and identifications. My school e-mail address is 

lwilliams@tarkington.isd.esc4.net. Those choosing to turn work in early by email will receive extra credit with 

assignments. The successful completion of these assignments will enable you to continue on an enriching 

learning experience that will better prepare you for college.  In order to keep pace with the AP exam date, 

students must begin the reading for this class over the summer. Failure to do so will put you at a severe 

disadvantage.  We do not have the luxury to wait or slow down for anyone. If you fail to complete what is 

assigned you will find yourself in trouble very quickly for the first grading period.  NO LATE WORK WILL 

BE ACCEPTED!  

Part I.  Textbook: Read selections of textbook America Past and Present. Read carefully and answer the 

study guide questions assigned to the selected reading. There are also selected identifications to be completed 

with the study guides.                                                                                                                                                                                             

* Due to the enormous volume of material that must be covered in this course you must stay on top of your 

reading assignments.                                                                                                                                                                     

* READ FOR UNDERSTANDING! Make sure you have a thorough understanding of the content you are 

reading.         * You will be expected to intelligently discuss this material starting the first day of class.                                         

Part II.  Documents: You will analyze four historical documents from your summer homework (documents 

included in this packet) using the SOAP analysis tool. 

Part III.  Need to Know Flash Cards: You will make flashcards for the Need to Knows of Chapters 1 

thru 3. 

Proper Formatting 

 

In order to expedite the grading process, when answering it should be made abundantly evident as to which 

section and question you are referring. As a general rule, clarity is key. Sections should be titled appropriately 

and questions within each section should be typewritten and then followed by your answers. Be aware that 

correct grammar and punctuation alongside of fully-developed answers are expected with each of these 

assignments. 

 

Since we are a college-level course, with each of these sections you are encouraged to type and appropriately 

label your answers. However, if you choose to hand-write your answers there is no penalty so long as they are 

legible. In the interest of maintaining authentic post-secondary educational standards, any illegible response will 

need to be reproduced via a typed medium. If a student is notified that their responses are unintelligible and 

does not produce typewritten answers to be graded, this will be considered a forfeiture of credit on the 

assignment. 
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Ultimately, it is your individual work ethic that will carry you to a good grade in this course, so enjoy and get 

going. It is important that you do an excellent job on this assignment because it is your first project grade to 

start off the year. It is okay to discuss assignments with other students. As a matter of fact, it is encouraged. 

However, it is NOT OKAY to have the same answers (class rankings).  

 

YOU MUST DO YOUR OWN WORK & PUT IT IN YOUR OWN WORDS!!! 
 

A Note on Plagiarism: 

 
Plagiarism is rampant across the country. With the advent of the internet, high schools as well as college 

campuses report a dramatic increase in this crime. You also may have heard of the recent University of Virginia 

scandal, where over 60 students are either being expelled from the University, or are having their diplomas 

pulled as a result of plagiarized physics papers. In fact, many university professors are no longer assigning 

research papers, given the massive amounts of stolen material they receive. 

 

So here's the deal:  

 

Let's start off in the right direction. Take the challenge. Read the books and selections given. Do it even if the 

reading is not easy going. Do it even if Cliff, Spark and the DVD tempt you not to. After all, if you wanted 

easy, you wouldn't have decided to be in APUSH. The rewards are sweet for those who rise to the challenge and 

surmount it….Enough said.  

 

School begins on August 24, 2015. It is my expectation that these assignments will be completed in entirety 

and ready to be turned in on the first day of class. Please note that you will be turning in this packet, as well as 

your answers – in whatever form they may take. Enjoy your summer and may the odds be ever in your favor! 
 

 

Textbook – Part I. 
From Contact to Independence: The Colonial Period 

Native Americans: Nation v. Tribe? 

Divine, pages 2-8   

Directions: Answer the following in complete sentences. (preferred typed but can be handwritten on these sheets)  

 

1. What factors account for the remarkable diversity among Native American societies before Columbus?  How might this 

diversity have affected their response to European settlement?   

 

 

 

 

2.  In what ways did contact with Europeans transform Native American societies?   

 

 

 

 

3. How did Native Americans perceive the arrival of the Europeans? How did Europeans perceive the Native Americans? 

How did European perceptions of Native Americans differ?   

 

 

 

 

4.  How are the Sioux and Osage creation myths different?  Similar?   
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5. What impact did European contact have on Native American culture? To what extent did Indians embrace or reject 

European influence? What impact did contact with Native Americans have on Europeans?   

 

 

 

 

6. How did Native American and European attitudes toward land and commerce differ? (text page 8 and refer to the 

following supplemental readings)  How did these differences undermine Native American independence?  To what 

extent and in what ways did Native Americans become dependent on Europeans? 

 

 

 

 

Supplemental Readings 

Native Americans: Nation v. Tribe?  

Document A  
. . . Our legends tell us that it was hundreds and perhaps thousands of years ago since the first man sprang from the soil in 

the midst of the great plains.  The story says that one morning long ago a lone man awoke, face to the sun, emerging from 

the soil . . . . Up and up the man drew himself until he freed his body from the clinging soil . . . . the sun shone and ever 

the man kept his face turned toward it.  In time the rays of the sun hardened the face of the earth and strengthened the man 

and he bounded and leaped about, a free and joyous creature.  From this man sprang the Lakota nation . . . . So this land of 

the great plains is claimed by the Lakotas as their very own.  We are the soil and the soil is us.         Sioux Genesis  

 

Document B  

Way beyond the earth, a part of the Osage lived in the sky.  They wanted to know where they came from, so they went to 

the sun.  He told them that they were his children.  Then they wandered still farther and came to the moon.  She told them 

that she gave birth to them, and that the sun was their father.  She said they must leave the sky, and go down to live on the 

earth, so they wept and called out, but no answer came from anywhere.  They floated about in the air seeking in every 

direction for help from some god; but found none.                   Osage, Children of the Sun  

 

European perceptions of Native Americans  

Document C  

I gave to all I approached whatever articles I had about me, such as cloth and many other things, taking nothing of theirs 

in return: but they are naturally timid and fearful.  As soon however as they see that they are safe, and have laid aside all 

fear, they are very simple and honest, and exceedingly liberal with all they have; none of them refusing any thing he may 

possess when he is asked for it, but on the contrary inviting us to ask them.  They exhibit great love towards all others in 

preference to themselves; they also give objects of great value for trifles, and content themselves with very little or 

nothing in return . . . . these people are so amiable and friendly that even the King took a pride in calling me his brother . . 

. . I could not clearly understand whether the people possess any private property, for I observed that one man had the 

charge of distributing various things to the rest, but especially meat and provisions and the like.  I did not find, as some of 

us had expected, any cannibals amongst them, but on the contrary, men of great deference and kindness.  

       Columbus, Letter of March 14, 1493.  

 

Document D  

 

The Spanish have a perfect right to rule these barbarians of the New World and the adjacent islands, who in prudence, 

skill, virtues, and humanity are as inferior to the Spanish as children to adults, or women to men, for there exists between 

the two as great a difference as between savage and cruel races and the most merciful, between the most intemperate and 

the moderate and temperate and, I might even say, between apes and men . . . . But see how they [the inhabitants of New 

Spain and Mexico] deceive themselves, and how much I dissent from such an opinion, seeing, on the contrary, in these 

very institutions a proof of the crudity, the barbarity, and the natural slavery of these people; for having houses and some 

rational way of life and some sort of commerce is a thing which the necessities of nature itself induce, and only serves to 

prove that they are not bears of monkeys and are not totally lacking in reason.  But on the other hand, they have 
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established their nation in such a way that no one possesses anything individually, neither a house nor a field, which he 

can leave to his heirs in his will, for everything belongs to their masters whom, with improper nomenclature, they call 

kings, and by whose whims they live, more than by their own, ready to do the bidding and desire of these rulers and 

possessing no liberty.  And the fulfillment of all this, not under the pressure of arms but in voluntary and spontaneous 

way, is a definite sign of the servile and base soul of there barbarians . . . . Therefore, if you wish to reduce them, I do not 

say to our domination, but to a servitude a little less harsh, it will not be difficult for them to change their masters, and 

instead of the one they had, who were barbarous and impious and inhuman, to accept the Christians, cultivators of human 

virtues and the true faith . . .  

       Sepulveda, The Second Democrats (1547)  

 

Document E  

Now if we shall have shown that among our Indians of the western and southern shores (granting that we call them 

barbarians and that they are barbarians) there are important kingdoms, large numbers of people who live settled lives in a 

society, great cities, kings, judges and laws, persons who engage in commerce, buying, selling, lending, and the other 

contracts of the laws of nations, will it not stand proved that the Reverend Doctor Sepulveda has spoken wrongly and 

viciously against peoples like these . . . The Indian race is not that barbaric, nor are they dull witted or stupid, but they are 

easy to teach and very talented in learning all the liberal arts, and very ready to accept, honor, and observe the Christian 

religion and correct their sins (as experience has taught) once priests have introduced them to the sacred mysteries and 

taught them the word of God.  

    Bartolommeo de Las Casas, Thirty Very Judicial Propositions (1552)  

 

Document F  
The place they had thoughts on was some of those vast & unpeopled countries of America, which are fruitful & fit for 

habitation, being devoid of all civil inhabitants, where there are only savage & brutish men, which range up and down, 

little otherwise then the wild beasts of the same . . . . And also those which should escape or overcome these difficulties, 

should yet be in continual danger of the salvage people, who are cruel, barbarous, & most treacherous, being contented 

only to kill, & take away life, but delight to tormented men in the most bloodied manner that may be; fleeing some alive 

with the shells of fishes, cutting of the members & joints of others by permeable, and broiling on the Coles, eater the clops 

of their flesh in their sight whilst they live; with other cruelties horrible to be related.       William Bradford, Of Plymouth 

Plantation, 1620  

 

Document G  
They have no Fence to part one another’s Lots in their Corn-Fields, but every Man knows his own, and it scarce ever 

happens that they rob one another of so much as an Ear of Corn, which if any is found to do, he is sentenced by the Elders 

to work and plant for him that was robbed, till he is recompensed for all the Damage he has suffered in his Corn-Field; 

and this is punctually performed, and the Thief held in Disgrace that steals from any of his Country Folks.  

      On the Tuscaroras, John Lawson, History of North Carolina, circa 1700.  

 

Secondary Source  
 

Document H  
The word "tribe" does not do justice to the extreme variety of [Native American] political organizations, methods of food-

gathering, cultural and religious patterns, and population size . . . . native bands, tribelets, pueblo city states, nations and 

confederacies were as culturally different from each other as the nations of Europe.  

      Peter Nabokov, Native American Testimony.  
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From Contact to Independence: 

The Colonial Period 
 

Interpreting History: The Legacy of Columbus 

Divine, pages 17-26  

 

1. The book talks of “weaving a narrative” that “no longer seems adequate” to describe European colonization of the 

“New World.” (p.4) If history is made up of facts, then where’s the weaving? If it is not, then isn’t one story just as good 

as any other?   

 

 

 

 

 

2. Why did Spain take the lead in European exploration of the New World? What did the Spanish seek to gain from the 

New World?   

 

 

 

3. What areas of the New World did the Spanish colonize?   

 

 

 

 

4. What relationship developed between the Spanish and the Native Americans?   

   

 

 

 

5. What did the French seek to gain from the New World? What areas of the New World did they colonize? Why did their 

influence in the New World remain limited?   

 

6. How did the French relationship with the Native Americans differ from that of the Spanish?   

 

 

 

 

7. Why did the English lag behind the French and Spanish in their colonization of the New World?  

 

 

 

The Problem of Columbus 

Howard Zinn "Columbus, the Indians, and Human Progress" (reading supplements found on pgs. 5-9 of this packet)  

 

1.  What motivated the Spanish monarchs to send Columbus to the "New World"?  What motivated Columbus himself?   

 

 

 

 

2.  How does Las Casas depict the native populations?   
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3.  Contrast the presentations of Columbus's conquests as told by Bartolomeo de las Casas and Samuel Eliot Morrison.  

How might we account for these differing stories?   

 

 

 

 

4.  If Zinn's point is not to "condemn Columbus in absentia," then what is his point?   

 

 

 

 

 

5.  What two interpretations about settlers and natives does Zinn present?  To which one do you subscribe, if any?   

 

6.  What is your definition of progress? How did Europeans define progress?  According to Zinn, is "progress" an absolute 

good?  Support your response with evidence from the readings. 

 

 

 

7. How can we classify Columbus?  Hero?  Villain?  Neither?  Explain your choice.  

 

 

8. How have historical interpretations of Christopher Columbus changed over time? Why? What does this indicate about 

the study of history?  

 

 

 

 

Supplemental Reading 

Columbus, the Indians, and Human Progress  

excerpted from a People's History of the United States by Howard Zinn 

  

Arawak men and women, naked, tawny, and full of wonder, emerged from their villages onto the island's beaches and 

swam out to get a closer look at the strange big boat. When Columbus and his sailors came ashore, carrying swords, 

speaking oddly, the Arawaks ran to greet them, brought them food, water, gifts. He later wrote of this in his log: 

 

"They... brought us parrots and balls of cotton and spears and many other things, which they exchanged for the glass 

beads and hawks' bells. They willingly traded everything they owned.... They were well-built, with good bodies and 

handsome features.... They do not bear arms, and do not know them, for I showed them a sword, they took it by the edge 

and cut themselves out of ignorance. They have no iron. Their spears are made of cane.... They would make fine 

servants.... With fifty men we could subjugate them all and make them do whatever we want." 

These Arawaks of the Bahama Islands were much like Indians on the mainland, who were remarkable (European 

observers were to say again and again) for their hospitality, their belief in sharing. These traits did not stand out in the 

Europe of the Renaissance, dominated as it was by the religion of popes, the government of kings, and the frenzy for 

money that marked Western civilization and its first messenger to the Americas, Christopher Columbus. 

Columbus wrote: 

"As soon as I arrived in the Indies, on the first Island which I found, I took some of the natives by force in order that they 

might learn and might give me information of whatever there is in these parts." 

The information that Columbus wanted most was: Where is the gold? 
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**** 

The Indians, Columbus reported, "are so naive and so free with their possessions that no one who has not witnessed them 

would believe it. When you ask for something they have, they never say no. To the contrary, they offer to share with 

anyone...." He concluded his report by asking for a little help from their Majesties, and in return he would bring them 

from his next voyage "as much gold as they need . . . and as many slaves as they ask." He was full of religious talk: "Thus 

the eternal God, our Lord, gives victory to those who follow His way over apparent impossibilities." 

Because of Columbus's exaggerated report and promises, his second expedition was given seventeen ships and more than 

twelve hundred men. The aim was clear: slaves and gold. They went from island to island in the Caribbean, taking Indians 

as captives. But as word spread of the Europeans' intent they found more and more empty villages. On Haiti, they found 

that the sailors left behind at Fort Navidad had been killed in a battle with the Indians, after they had roamed the island in 

gangs looking for gold, taking women and children as slaves for sex and labor. 

Now, from his base on Haiti, Columbus sent expedition after expedition into the interior. They found no gold fields, but 

had to fill up the ships returning to Spain with some kind of dividend. In the year 1495, they went on a great slave raid, 

rounded up fifteen hundred Arawak men, women, and children, put them in pens guarded by Spaniards and dogs, then 

picked the five hundred best specimens to load onto ships. Of those five hundred, two hundred died en route. The rest 

arrived alive in Spain and were put up for sale by the archdeacon of the town, who reported that, although the slaves were 

"naked as the day they were born," they showed "no more embarrassment than animals." Columbus later wrote: "Let us in 

the name of the Holy Trinity go on sending all the slaves that can be sold." 

But too many of the slaves died in captivity. And so Columbus, desperate to pay back dividends to those who had 

invested, had to make good his promise to fill the ships with gold. In the province of Cicao on Haiti, where he and his men 

imagined huge gold fields to exist, they ordered all persons fourteen years or older to collect a certain quantity of gold 

every three months. When they brought it, they were given copper tokens to hang around their necks. Indians found 

without a copper token had their hands cut off and bled to death. 

The Indians had been given an impossible task. The only gold around was bits of dust garnered from the streams. So they 

fled, were hunted down with dogs, and were killed. 

Trying to put together an army of resistance, the Arawaks faced Spaniards who had armor, muskets, swords, horses. When 

the Spaniards took prisoners they hanged them or burned them to death. Among the Arawaks, mass suicides began, with 

cassava poison. Infants were killed to save them from the Spaniards. In two years, through murder, mutilation, or suicide, 

half of the 250,000 Indians on Haiti were dead. 

When it became clear that there was no gold left, the Indians were taken as slave labor on huge estates, known later as 

encomiendas. They were worked at a ferocious pace, and died by the thousands. By the year 1515, there were perhaps 

fifty thousand Indians left. By 1550, there were five hundred. A report of the year 1650 shows none of the original 

Arawaks or their descendants left on the island. 

 

Bartolome de las Casas view of Columbus 

 
The chief source-and, on many matters the only source-of information about what happened on the islands after Columbus came is 

Bartolome de las Casas, who, as a young priest, participated in the conquest of Cuba. For a time he owned a plantation on which 

Indian slaves worked, but he gave that up and became a vehement critic of Spanish cruelty. 

 

***** 

In Book Two of his History of the Indies, Las Casas (who at first urged replacing Indians by black slaves, thinking they 

were stronger and would survive, but later relented when he saw the effects on blacks) tells about the treatment of the 

Indians by the Spaniards. It is a unique account and deserves to be quoted at length: 

 

"Endless testimonies . . . prove the mild and pacific temperament of the natives.... But our work was to exasperate, ravage, 

kill, mangle and destroy; small wonder, then, if they tried to kill one of us now and then.... The admiral, it is true, was 

blind as those who came after him, and he was so anxious to please the King that he committed irreparable crimes against 

the Indians..." 

Las Casas tells how the Spaniards "grew more conceited every day" and after a while refused to walk any distance. They 

"rode the backs of Indians if they were in a hurry" or were carried on hammocks by Indians running in relays. "In this case 

they also had Indians carry large leaves to shade them from the sun and others to fan them with goose wings." 
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Total control led to total cruelty. The Spaniards "thought nothing of knifing Indians by tens and twenties and of cutting 

slices off them to test the sharpness of their blades." Las Casas tells how "two of these so-called Christians met two Indian 

boys one day, each carrying a parrot; they took the parrots and for fun beheaded the boys." 

The Indians' attempts to defend themselves failed. And when they ran off into the hills they were found and killed. So, Las 

Casas reports. "they suffered and died in the mines and other labors in desperate silence, knowing not a soul in the world 

to whom they could turn for help." He describes their work in the mines: 

"... mountains are stripped from top to bottom and bottom to top a thousand times; they dig, split rocks, move stones, and 

carry dirt on their backs to wash it in the rivers, while those who wash gold stay in the water all the time with their backs 

bent so constantly it breaks them; and when water invades the mines, the most arduous task of all is to dry the mines by 

scooping up pans full of water and throwing it up outside.... 

After each six or eight months' work in the mines, which was the time required of each crew to dig enough gold for 

melting, up to a third of the men died. While the men were sent many miles away to the mines, the wives remained to 

work the soil, forced into the excruciating job of digging and making thousands of hills for cassava plants. 

Thus husbands and wives were together only once every eight or ten months and when they met they were so exhausted 

and depressed on both sides . . . they ceased to procreate. As for the newly born, they died early because their mothers, 

overworked and famished, had no milk to nurse them, and for this reason, while I was in Cuba, 7000 children died in three 

months. Some mothers even drowned their babies from sheer desperation.... In this way, husbands died in the mines, 

wives died at work, and children died from lack of milk . . . and in a short time this land which was so great, so powerful 

and fertile ... was depopulated.... My eyes have seen these acts so foreign to human nature, and now I tremble as I 

write...." 

When he arrived on Hispaniola in 1508, Las Casas says, "there were 60,000 people living on this island, including the 

Indians; so that from 1494 to 1508, over three million people had perished from war, slavery, and the mines. Who in 

future generations will believe this? I myself writing it as a knowledgeable eyewitness can hardly believe it...." 

Thus began the history, five hundred years ago, of the European invasion of the Indian settlements in the Americas. That 

beginning, when you read Las Casas-even if his figures are exaggerations (were there 3 million Indians to begin with, as 

he says, or less than a million, as some historians have calculated, or 8 million as others now believe?) is conquest, 

slavery, death. When we read the history books given to children in the United States, it all starts with heroic adventure-

there is no bloodshed-and Columbus Day is a celebration. 

 

***** 

The treatment of heroes (Columbus) and their victims (the Arawaks) the quiet acceptance of conquest and murder in the 

name of progress-is only one aspect of a certain approach to history, in which the past is told from the point of view of 

governments, conquerors, diplomats, leaders. It is as if they, like Columbus, deserve universal acceptance, as if they-the 

Founding Fathers, Jackson, Lincoln, Wilson, Roosevelt, Kennedy, the leading members of Congress, the famous Justices 

of the Supreme Court-represent the nation as a whole. The pretense is that there really is such a thing as "the United 

States," subject to occasional conflicts and quarrels, but fundamentally a community of people with common interests. It 

is as if there really is a "national interest" represented in the Constitution, in territorial expansion, in the laws passed by 

Congress, the decisions of the courts, the development of capitalism, the culture of education and the mass media. 

 

"History is the memory of states," wrote Henry Kissinger in his first book, A World Restored, in which he proceeded to 

tell the history of nineteenth-century Europe from the viewpoint of the leaders of Austria and England, ignoring the 

millions who suffered from those states men's policies. From his standpoint, the "peace" that Europe had before the 

French Revolution was "restored" by the diplomacy of a few national leaders. 

But for factory workers in England, farmers in France, colored people in Asia and Africa, women and children 

everywhere except in the upper classes, it was a world of conquest, violence, hunger, exploitation-a world not restored but 

disintegrated. 

 

***** 

When the Pilgrims came to New England they too were coming not to vacant land but to territory inhabited by tribes of 

Indians. The governor of the Massachusetts Bay Colony, John Winthrop, created the excuse to take Indian land by 

declaring the area legally a "vacuum." The Indians, he said, had not "subdued" the land, and therefore had only a "natural" 

right to it, but not a "civil right." A "natural right" did not have legal standing. 
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The Puritans also appealed to the Bible, Psalms 2:8: "Ask of me, and I shall give thee, the heathen for thine inheritance, 

and the uttermost parts of the earth for thy possession." And to justify their use of force to take the land, they cited 

Romans 13:2: "Whosoever therefore resisteth the power, resisteth the ordinance of God: and they that resist shall receive 

to themselves damnation." 

 

***** 

The Indian population of 10 million that lived north of Mexico when Columbus came would ultimately be reduced to less 

than a million. Huge numbers of Indians would die from diseases introduced by the whites. A Dutch traveler in New 

Netherland wrote in 1656 that "the Indians . . . affirm, that before the arrival of the Christians, and before the smallpox 

broke out amongst them, they were ten times as numerous as they now are, and that their population had been melted 

down by this disease, whereof nine-tenths of them have died." When the English first settled Martha's Vineyard in 1642, 

the Wampanoags there numbered perhaps three thousand. There were no wars on that island, but by 1764, only 313 

Indians were left there. Similarly, Block Island Indians numbered perhaps 1,200 to 1,500 in 1662, and by 1774 were 

reduced to fifty-one. 

Behind the English invasion of North America, behind their massacre of Indians, their deception, their brutality, was that 

special powerful drive born in civilizations based on private property. It was a morally ambiguous drive; the need for 

space, for land, was a real human need. But in conditions of scarcity, in a barbarous epoch of history ruled by competition, 

this human need was transformed into the murder of whole peoples   

 

 

Chapter 2 Study Guide – New World Experiments 
Chapter Summary 

 

Over the course of the 17
th
 century, women and men had followed leaders such as Baltimore, Smith, Winthrop, Bradford, 

Penn, and Berkeley to the New World in anticipation of creating a successful new society. Some people were religious 

visionaries; others were hardheaded businessmen. Many factors yielded a spectrum of settlements along the Atlantic 

coast, ranging from the quasi-feudalism of South Carolina to the Puritan commonwealth of Massachusetts Bay. The 

diversity of early English colonization must be emphasized precisely because it is so easy to overlook. Even though the 

colonists eventually banded together against the crown, persistent differences separated New Englanders from Virginians, 

Pennsylvanians from Carolinians. 

 
Directions: Answer the following in complete sentences. (Preferred typed can be handwritten)  

 

Breaking Away 

 

1. According to the text, list five reasons why English colonists crossed the Atlantic… 

a. 

b. 

c. 

d. 

e. 

 

2. Identify and describe the significance of the Glorious Revolution on the American colonies. 

3.  

 

 

 

 

 

The Chesapeake: Dreams of Wealth 

 

4. Explain how the creation of the joint-stock company advanced English efforts of colonization in North America. 
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5. Describe the settlement of Jamestown in social, geographic, and economic categories. 

 

Social Geographic Economic 

   

 

6. Identify the role and significance of Captain John Smith. 

 

 

 

7. Explain the perils facing the inhabitants of Jamestown from 1609-1610. 

 

 

 

8. Explain the significance of tobacco on the Virginia colony. 

 

 

 

9. Describe two efforts of Sir Edwin Sandys and their effect on life in Virginia. 

 

a.) House of Burgesses 

 

 

 

 

b.) Headright System 

 

 

 

 

10. Elaborate on the lifestyle of indentured servants. 

 

 

 

 

 

11. Explain the significance of Lord Baltimore. 

 

 

 a.) Why was his “Act Concerning Religion” significant? 
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Reforming England in America 

 

12. Describe the Mayflower Compact. 

 

 

 

 

 

13. Why is it that Puritans are considered “more like today’s radical political reformers”? 

 

 

 

 

 

 

14. Identify the major difference between the charter of the Massachusetts Bay Colony and that of others created 

before it. 

 

 

 

 

 

15. Compare/Contrast the individuals of the Massachusetts (Puritans) and those of Virginia. 

 

 

 

 

 

 

John Winthrop, "A Model of Christian Charity" 
 

John Winthrop, a Puritan leader, wrote the following sermon on board the Arbella on route to the New World in 1630.  Notice how he 

depicts the Puritans, their relationship with God, and the society they are about to construct. Highlight or underline these 

depictions. 

 

"God Almighty in his most holy and wise providence hath so disposed of the condition of mankind [that] in all times 

some must be rich, some poor, some high and eminent in power and dignity, other mean and in subjection.... Yet, we must 

be knit together in this work as one man.... We must delight in each other... rejoice together, mourn together, labor and 

suffer together, always having before our eyes our commission and community in the work, our community as members 

of the same body.... We must consider that we shall be as a city upon a hill.  The eyes of all people are upon us, so that if 

we shall deal falsely with our God in this work we have undertaken, and so cause him to withdraw his present help from 

us, we shall be made a story and a by-word through the world."  

 

16. Explain the significance of John Winthrop’s “City on a Hill”. 

 

 

 

 

 

17. Briefly elaborate on the significance of the church in Massachusetts Bay Colony. 

 

 

 

 a.) The town? 
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18. Describe the beliefs of Roger Williams. Why would these beliefs trouble Puritan leaders? 

 

 

 

 a.) Anne Hutchinson? 

 

 

 

 

19. Describe the circumstances behind the creation of the following colonies. 

 

New Hampshire Connecticut Rhode Island 

   

 

 

Puritan New England: Building a City on a Hill    

Divine, pages 43-51   

Diversity in the Middle Colonies 

 

20. Identify the purpose of Dutch settlement of New Netherland. 

 

 

 

 

21. Describe the inhabitants of New Jersey. 

 

 

 

 

Quakers in America 

 

22. Describe the religious beliefs of the Quakers. 

 

 

 

 

 a.) How did they practice humility? 

 

 

 

23. Who was William Penn and what was his “Holy Experiment”? 

 

 

 

Planting the Carolinas 

 

24. What effect did Enlightenment thinkers have on Carolinian government? 
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The Founding of Georgia 

 

25. What political and social situations prompted England and James Oglethorpe to found the colony of Georgia? 

 

a.) Political: 

 

 

b.) Social: 

 

 

26. Summarize the selected colonies using the provided categories. 

 

 Virginia Massachusetts Pennsylvania New York 

Founder & 

Original Purpose 

   

 

 

 

 

 

 

 

Hardships    

 

 

 

 

 

 

 

 

Government    

 

 

 

 

 

 

 

Key Leaders  

 

 

 

 

 

  

 

 

 

 

 

 

 

 

Economy    
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Chapter 3 Study Guide 

 
Chapter Summary 

 

Each colony developed a different social order depending on the local labor supply, the abundance of land, the 

demographic pattern, and whether there were strong commercial ties to their mother country, England. The differences 

between the colonies and its inhabitants also bring about tension. Whether religious or political, these problems bring 

some of the first signs of discontent in the colonies. 

 

Sources of Stability: New England Colonies of the Seventeenth Century 

 

1. Explain how the family was essential to the maintenance of social order. How does this reflect the type of people 

who came to New England? 

 

 

 

 

 

2. Describe the family-based education system established by New Englanders. 

 

 

 

 

 

 

3. Identify America’s first institution of higher learning. What did most of its early graduates become? 

 

 

 

 

 

 

4. In what ways were women working “alongside” their husbands in Puritan New England? 

 

 

 

 

 

 a.) In what ways were there inequalities? 

 

 

 

 

 

5. Who were the yeomen? 

 

 

 

The Challenge of the Chesapeake Environment  

 

6. Classify the individuals that came to inhabit the Chesapeake area. 
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7. Identify the cause of a higher mortality rate among colonists in this region. Predict what may have caused this 

trend. 

 

 

 

 

 

8. Evaluate how tobacco generated inequality in the Chesapeake region. 

 

 

 

 

 

9. Identify the significance in the “emergence of a creole majority” in Virginia and Maryland. 

 

 

 

 

 

 

10. How did the decrease in opportunity for social mobility in the Chesapeake influence further colonization in the 

colonies? 

 

 

 

 

 

 

 

Race and Freedom in British America 

 

11. Examine the map on page 76. Explain why only 4% of slaves were brought directly to North America. 

 

 

 

 

 

 

12. Elaborate on how black slaves were able to creatively preserve elements of their African heritage. 

 

 

 

 

 

 

13. Describe the cause and effect relationship concerned with the Stono Rebellion in 1739. 

 a.) Causes of the Rebellion 

 

 

 

 

 b.) Effects of the Rebellion 
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Edmund Morgan, "Slavery and Freedom: The American Paradox" (1972) 

Directions: Answer the following in complete sentences. (preferred typed can be handwritten)  

(supplemental reading to follow) 

 

 

 

  1.  What is a paradox?  What is the central paradox with which Edmund Morgan (author of the supplement) wrestles?   

 

 

 

 

 

 

  2.  Explain how overpopulation in seventeenth century England contributes to the eventual rise of slavery in America.   

 

 

 

 

 

 

 

  3.  How does Morgan answer the following questions?  Why did racial slavery begin to replace indentured servitude as 

the main source of plantation labor? Why and in what ways does the legal status of black people in the South change 

toward the end of the late seventeenth century?   

 

 

 

 

 

 

  5.  How might you argue, based on Morgan's analysis, which radical democracy in the seventeenth century depended 

upon slavery?   

 

 

 

 

 

 

  6.  Was slavery caused by racism?  If not, than what did cause slavery, and how do you explain the present reality of 

racism? 

 

 

 

 

 

 

  7. What factors led to the development of slavery in the American colonies?  How did slavery and freedom coexist in the 

colonial Chesapeake?  
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Supplement Reading 

Edmund Morgan, "Slavery and Freedom: The American Paradox" (1972) 

The following are excerpts from an article by historian and professor Edmund Morgan published in 1972.  In the article, Morgan 

discusses the relationship between the rise of slavery and the rise of democracy in the colonial Chesapeake.  As you read, notice what 

factors Morgan highlights as leading to the rise of racial slavery in the Chesapeake.  Highlight or underline the factors. Think 

about how the conditions of the Chesapeake region during colonial times could have simultaneously given rise to both slavery and 

democracy.     

 

American historians interested in tracing the rise of liberty, democracy, and the common man have been challenged in the 

past two decades by other historians, interested in tracing the history of oppression, exploitation, and racism. The 

challenge... made us examine more directly than historians hitherto have been willing to do, the role of slavery in our 

early history. Colonial historians, in particular, when writing about the origin and development of American institutions 

have found it possible until recently to deal with slavery as an exception to everything they had to say...We owe a debt of 

gratitude to those who have insisted that slavery was something more than an exception, that one fifth of the American 

population at the time of the Revolution is too many people to be treated as an exception.  

 

We shall not have met the challenge simply by studying the history of that one fifth, fruitful as such studies may be, 

urgent as they may be. Nor shall we have met the challenge if we merely execute the familiar maneuver of turning our old 

interpretations on their heads. The temptation is already apparent to argue that slavery and oppression were the dominant 

features of American history and that efforts to advance liberty and equality were the exception, indeed no more than a 

device to divert the masses while their chains were being fastened. To dismiss the rise of liberty and equality in American 

history as a mere sham is not only to ignore hard facts, it is also to evade the problem presented by those facts. The rise of 

liberty and equality in this country was accompanied by the rise of slavery. That two such contradictory developments 

were taking place simultaneously over a long period of history, from the seventeenth century to the nineteenth, is the 

central paradox of American history.  

 

The challenge, for a colonial historian at least, is to explain how a people could have developed the dedication to human 

liberty and dignity exhibited by the leaders of the American Revolution and at the same time have developed and 

maintained a system of labor that denied human liberty and dignity every hour of the day...  

 

It has been tempting to dismiss Jefferson and the whole Virginia dynasty as hypocrites. But to do so is to deprive the term 

Hypocrisy of useful meaning. If hypocrisy means, as I think it does, deliberately to affirm a principle without believing it, 

then hypocrisy requires a rare quality of mind combined with an unscrupulous intention to deceive. To attribute such an 

intention, even to attribute such clarity of mind in the matter, to Jefferson, Madison, or Washington is to once again evade 

the challenge. What we need to explain is how such men could have arrived at beliefs and actions so full of 

contradiction...  

 

Put the challenge another way: how did England, a country priding itself on the liberty of its citizens, produce colonies 

where most of the inhabitants enjoyed still greater liberty, greater opportunities, greater control over their own lives than 

most men in the mother country, while the remainder, one fifth of the total, were deprived of virtually all liberty, all 

opportunities, all control over their own lives? We may admit that the Englishmen who colonized America and their 

revolutionary descendants were racists, that consciously or unconsciously they believed liberties and rights should be 

confined to persons of light complexion. When we have said as much, even when we have probed the depths of racial 

prejudice, we will not have fully accounted for the paradox. Racism was certainly an essential element in it, but I should 

like to suggest another element, that I believe to have influenced the development of both slavery and freedom as we have 

known them in the United States...  

 

One development was crucial, and that was the appearance in Virginia of a growing number of freemen who had served 

their terms but who were now unable to afford land of their own except on the frontiers... By 1676 it was estimated that 

one fourth of Virginia’s freemen were without land of their own... The presence of this growing class of poverty-stricken 

Virginians was not a little frightening to the planters who had made it to the top...They wanted the [indentured servant] 

immigrants who kept pouring in every year. Indeed, they needed them...but as more [indentured servants] turned free 
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every year Virginia seemed to have inherited the problem that she was helping England to solve. Virginia, complained... 

[the] secretary of the colony, was Ïa sinke to drayen England of her filth and scum. 

 

The men who worried the uppercrust looked even more dangerous in Virginia than they had in England. They were, to 

begin with, young...and the young have always seemed impatient of control by their elders and superiors, if not downright 

rebellious. They were also predominantly single men...Finally, what made these wild young men particularly dangerous 

was that they were armed and had to be armed...  

 

Virginia’s poor had reason to be envious and angry and against the men who owned the land and imported the servants 

and ran the government... The nervousness of those who had property worth plundering continued throughout the 

century... [One solution] was to extend the terms of service for servants entering the colony... but [as] the ranks of 

freedmen grew, so did poverty and discontent...[But, there was a] solution which allowed Virginia’s magnates to keep 

their lands, yet arrested the discontent and the repression of other Englishmen [living in Virginia]... the rights of 

Englishmen were preserved by destroying the rights of Africans.  

 

Slaves could be deprived of the opportunity for association and rebellion. They could be kept unarmed and unorganized... 

And since color disclosed their probable status, the rest of society could keep close watch on them...  

 

[The freedman] was no longer a man to be feared. This fact, together with the presence of a growing mass of alien slaves, 

tended to draw the white settlers closer together and to reduce the importance of class difference between yeoman farmer 

and large plantation owner.  

 

 

Rise of a Commercial Empire 

 

14. Explain how the concept of mercantilism would bring prosperity to the mother country. 

 

 

 

15. Identify four specific provisions of the Navigation Acts. 

a.) 

 

b.) 

 

c.) 

 

d.) 

 

 

16. How did colonial reactions to the Navigation Acts differ? 

 

 

 

Colonial Factions Spark Political Revolt 

 

17. What were the political and economic issues that led to Bacon’s Rebellion? 

 

Political 

 

 

 

 

 

Economic 
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18. What were the effects of King Phillip’s War for… 

 

a.) Natives? 

 

 

 

b.) Colonists? 

 

 

 

19. Evaluate the significance of the Glorious Revolution in New England. What may have this Revolution against 

Royal Governor Sir Edmund Andros represented about New Englanders? 

 

 

 

 

20. Describe religious, economic, and political tensions in Salem that contributed to the Salem Witch Trials. 

 

 

 

Religious 

 

 

 

Economic 

 

 

 

Political 

 

 

 

21. Explain the significance of the following men: 

 

a.) Jacob Leisler 

 

 

 

 

b.) John Coode 
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The Quest for Gentility in Pre-Revolutionary America (supplemental readings to follow) 

Directions: Answer the following in complete sentences. (preferred typed can be handwritten)  

1. In what ways, both material and social, did Americans try to emulate British culture?   

 

2.  Why did upper-class Colonial Americans see the need to create/maintain visible class distinctions?  How did the upper 

class attempt to maintain class distinctions?   

 

 

Supplement Readings 

 

The Quest for Gentility in Pre-Revolutionary America (Supplement) 

Document A - Excerpts from John Locke, “Some Thoughts Concerning Education”  

...The other part of ill-breeding lies in the appearance of too little care of pleasing or showing respect to those we have to 

do with. To avoid this two things are requisite: first, a disposition of mind not to offend others; and secondly, the most 

acceptable and agreeable way of expressing that disposition. From the one, men are called civil; from the other, well-

fashioned. The latter of these is that decency and gracefulness of looks, voice, words, motions, gestures, and of all the 

whole outward demeanor, which takes in company, and makes those with whom we converse easy and well pleased. This 

is, as it were, the language whereby that internal civility of the mind is expressed; which, as other languages are, being 

much governed by the fashion and custom of every country, must, in the rules and practice of it, be learned chiefly of 

observation, and the carriage of those who are allowed to be exactly well-bred. ...I shall take note of four qualities, that are 

most directly opposite to this first and most taking of all the social virtues...  

 

The first is, a natural roughness, which makes a man incompliant to others, so that he has not deference for their 

inclinations, tempers, or conditions. It is the sure badge of a clown, not to mind what pleases those he is with; and yet one 

may often find a man, in fashionable clothes, give an unbounded swing to his own humor, and suffer it to jostle or over-

run anyone that stands in his way, with a perfect indifference how they take it. This is a brutality that everyone sees and 

abhors, and nobody can be easy with: and therefore this finds no place in anyone, who would be thought to have the least 

tincture of good breeding. For the end and the business of good breeding is to supple the natural stiffness, and so soften 

men’s tempers, that they may bend to a compliance, and accommodate themselves to those they have to do with.(§143)  

 

I say that, when you consider the breeding of your son, and are looking for a schoolmaster, or tutor, you would not have 

(as is usual) Latin and logic only in your thoughts. Learning must be had, but in the second place, as subservient only to 

greater qualities. Seek out somebody, that may know how discreetly to frame his manners: place him in hands, where you 

may, a much as possible, secure his innocence, cherish and nurse up the good, and gently correct and weed out any bad 

inclinations, and settle him in good habits....(§147)  

Document B - Earl of Chesterfield, “Letters to His Son on the Fine Art of Becoming a Man of the World and a 

Gentleman,” an etiquette book popular in 18th Century America  

Next to manners are the exterior graces of person and address, which adorn manners, as manners adorn knowledge. To 

say that they please, engage, and charm, as they most indisputably do, is saying that one should do everything possible to 

acquire them. The graceful manner of speaking is, particularly, what I shall always holler in your ears, as Hotspur hollered 

Mortimer to Henry IV, and, like him too, I have simmer to have a starling taught to say, speak distinctly and 

gracefully...(p. 86)  
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If care and applications are necessary are necessary to the acquiring of those qualifications, without which you can never 

be considerable, or make a figure in the world, they are not less necessary with regard to the lesser accomplishments, 

which are requisite to making you agreeable and pleasing in society. In truth, whatever is worth doing at all, is worth 

doing well; and nothing can be done well without attention; I therefore carry the necessity of attention down to the lowest 

things, even to dancing and to dress. Custom has made dancing sometimes necessary for a young  man,; therefore, mind it 

while you learn it that you may learn to do it well, and not be ridiculous, though in a ridiculous act. Dress is of the same 

nature; you must dress; therefore attend to it; not in order to rival or to excel a fop in it, but in order to avoid singularity, 

and consequently ridicule. Take great care to be dressed like reasonable people of your own age, in the place where you 

are; whose dress is never spoken of in one way or another, as either too negligent or too much studied.(p 2-3)  

 

I am most affected to letters upon your subject; the one from Madame St. Germain, and the other from Monsieur 

Pampigne; they both give so good an account of you...They write that you are not only decorous, but tolerably well-bred, 

and that the English crust of awkward bashfulness, shyness, and roughness (of which , by the bye, you had your share) is 

pretty well rubbed off. I am most heartily glad of it, for, as I have often told you, those lesser talents, of an engaging, 

insinuating manner, an easy good breeding, a genteel behavior and address, are of infinitely more advantage than they are 

generally thought to be...Virtue and learning, like gold, have their intrinsic value, but if they are not polished, they 

certainly lose a great deal of their luster; and even polished brass will pass upon more people than rough gold.( p. 10)  

 

I send you here enclosed the draft of the letter which I would have you write to her. I would hope that you will not be 

offended at my offering you my assistance upon this occasion; because I presume, as yet, you are not much used to write 

to ladies. A propos of letter writing, the best models that you can form yourself upon are, Cicero, Cardinal D’Ossar, 

Madame Sevigne, and Comte Bussy Rebutin. Cicero’s epistles to Atticus, and to his familiar friends, are the nest 

examples that you can imitate, in the friendly and familiar style. The simplicity and clearness of Cardinal D’Ossat’s letters 

show how letters of business ought to be written; no affected turns, no attempts at wit...For gay and  amusing letters, there 

are none that equal Compte Bussy’s and Madame Sevigne’s. They are so natural, that they seem to be the extempore 

conversations of two people of wit, rather than letters which are commonly studied..(p. 17 )  

 

. . . I remind you, that it will be to a very little purpose for you to frequent good company, if you do not conform to, and 

learn their manners; if you are not attentive to please, and well bred, with the easiness of a man of fashion. As you must 

attend to your manners, you must not neglect your person; but take care to be very clean, well-dressed, and genteel; to 

have no disagreeable attitudes, nor awkward tricks...Do take care to keep your teeth very clean, by washing them 

constantly every morning, and after every meal?...Do you dress well, and not too well? Do you consider your air and 

manner of presenting yourself enough, and not too much? Neither negligent or stiff? All these things deserve a degree of 

care; they give an additional lustre to real merit...A pleasing figure is the perpetual letter of recommendation. It certainly 

is an agreeable forerunner of merit, and smoothes the way for it. (p. 18)  

 

Have a real reserve with almost everybody; have a seeming reserve with almost nobody; for it is very disagreeable to 

seem reserved, and very dangerous not to be so. Few people find the true medium; many are ridiculously mysterious and 

reserved upon trifles; and many imprudently communicative of all they know.  The next thing to your choice of friends, is 

the choice of your company. Endeavor, as much as you  can, to keep company with those above you: there you rise, as 

much as you sink with people below you; for you are whatever the company you keep is...What I mean by low company, 

which should by all means be avoided, is the company of those, who, absolutely insignificant and contemptible in 

themselves, think they are being honored by being in your company, an who flatter every vice and every folly that you 

have, in order to engage you to converse with them. . . (p. 25)  

 

The art of pleasing is a very necessary one to possess, but a very difficult one to acquire. It can hardly be reduced to rules; 

and your own good sense and observation will teach you more of it than I can...Observe carefully what pleases you in 

others. and probably the same thing in you will please others...Take the tone of the company you are in, and do not 

pretend to give it; be serious, gay, or even trifling, as you find the present humor of your company; this is an attention due 

from every individual to the majority. Do not tell stories in company; there is nothing more tedious and disagreeable; if by 

chance you know a short story, and exceedingly applicable to the present subject of conversation, tell it in as few words as 

possible; and even then, throw out that you do not love to tell stories; but that the shortness of it tempted you.  Of all 

things, banish egotism out of your conversation, and never think of entertaining people with your own personal concerns, 

or private affairs; though they are interesting to you, they are tedious and impertinent to everybody else...Avoid the silly 

preamble, ‘I will tell you an excellent thing,’ or, ‘I will tell you the best thing in the world.’ This raises expectations, 
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which when absolutely disappointed, make the relater of this excellent thing look, very deservedly, like a fool. If you 

would particularly people, whether men or women, endeavor to find the predominant excellency, if they have one, and 

their prevailing weakness, which everybody has, and do justice to the one, and something more than justice to the other. 

Men have various objects in which they may excel, or at least would be thought to excel, and though they love to hear 

justice done to them, where they know that they excel, yet they are most and best flattered upon those points where they 

wish to excel, and yet are doubtful whether they do or not...Women have but one object in general, which is their beauty; 

upon which, scarce any flattery is too gross for them to swallow. Nature has hardly formed a woman ugly enough to be 

insensible to flattery upon her person. . .( p. 28)  

   

There is another species of learned men, whom though less dogmatical and supercilious, are not less impertinent. These 

are the communicative and shining pedants, who adorn their conversation by happy quotations of Greek and Latin, and 

who have contracted such a familiarity with Greek and Roman authors, that they call them by certain names or epithets 

denoting intimacy...These can be imitated by coxcombs, which have no learning at all, but who have got some names and 

some scraps of ancient authors by heart, which they improperly and impertinently retail in all companies, in hopes of 

passing for scholars. If, therefore, you hope to avoid the accusation of pedantry on the one hand, or the suspicion of 

ignorance on the other, abstain from learned ostentation. Speak the language of the company that you are in; speak it 

purely, and unlarded with any other. Never seem wiser, nor more learned, than the people you are with. Wear your 

learning, like your watch, in a private pocket: and do not pull it and strike it, merely to show that you have one. If you are 

asked what o’clock it is, tell it; but do not proclaim it hourly and unasked, like the watchman.(p. 53)  

 

Having mentioned laughing, I must particularly warn you against it; and I could heartily wish, they you may often be seen 

to smile, but never heard to laugh while you live. Frequent and loud laughter is the characteristic of folly and in manners; 

it is the manner in which the mob express their silly joy at silly things, and they call it being merry. In my mind, there is 

nothing so illiberal, and so ill-bred, as audible laughter. True wit, or sense, never yet made anybody laugh; they are above 

it...I know a man of very good parts, Mr. Waller, who cannot say the commonest thing without laughing; which makes 

those who do not know him, take him at first for a natural fool...They are ashamed in his company, and so disconcerted 

that they do not know what to do...These (vulgar habits and awkwardness), though not criminal indeed, are most carefully 

to be guarded against, as they are great bars in the way of the art of pleasing. Remember that to please is almost to prevail, 

or at least a necessary pervious step to it. You, who have your fortune to make, should more particularly study this art.( p. 

58)  

 

I do not doubt that you are improved in your manners by the short visit that you have made at Dresden, and the other 

courts, which I intend that you should be better acquainted with, will gradually smooth you up to the highest polish...The 

manner of doing things is often more important than the things themselves; and the very same thing may either be 

pleasing or offensive, by the manner of your saying or doing it. Materiam superabat opus, is often said of works of 

sculpture...(p. 72)  

 

People of low, obscure education cannot stand the rays of greatness, they are frightened out of their wits when kings and 

great men speak to them; they are awkward, ashamed, and don’t know what to answer; whereas les honnetes gens  are not 

dazzled by superior rank: they know, and pay all the respect that is due to it, but they do it without being disconcerted, and 

can converse just as easily with a king as with any one of his subjects...The characteristic of a well-bred man is to 

converse with his inferiors without insolence, and with his superiors with respect and ease. He talks to kings without 

concern, without the least concern of mind or awkwardness of body. Awkwardness of carriage is very alienating; and a 

total negligence of dress and air is an impertinent insult to custom and fashion. Your exercises of riding, fencing, and 

dancing, will civilize and fashion your bodies and limbs, and give you, an air of the gentlemen. (p. 74)  

Document C - Excerpt from Edmund Burke, “A Philosophical Enquiry into the Origins of Our Ideas of the 

Sublime and the Beautiful”  

The next property constantly observable in such objects is Smoothness. A quality so essential to beauty, that I do not now 

recollect anything beautiful that is not smooth. In trees and flowers, smooth leaves are beautiful; smooth slopes of earth in 

gardens; smooth streams in the landscape; smooth coats of birds and beasts, in fine women, in smooth skins; and in 

several sorts of ornamental furniture, in its smooth and polished surfaces. A very considerable part of the effect of beauty 

is owing to this quality; indeed the most considerable. For take any beautiful object, and give it a broken and rugged 

surface, and however well formed it may be in other respects, it pleases no longer. Whereas let it want ever so many of the  
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other constituents, if it wants not this, it becomes more pleasing than almost all others without it. This seems to me so 

evident, that I am a good deal surprised, that not who have handled the subject have made any mention of the quality of 

smoothness in the enumeration of those that go to the forming of beauty. For indeed any ruggedness, any sudden 

projection, any sharp angle, is in the highest degree contrary to that idea.  

 

 

Documents - Part II. 
 

Use the following method to analyze the following documents. This is one of the tools that you will be using in the 

upcoming year. The following is a video that will help you perform the following task. 

https://www.youtube.com/watch?v=gLZknjUGFpE  

 

SOAPS 

Subject What is it about? 

Occasion What occasion was it created for? When/for what/as a result of…? 

Audience Who is the intended audience(s) 

Purpose Why was it produced 

Speaker Who is the speaker and what it his/her importance? 
 

Directions: Complete the Chart below using the supplemental documents that follow. (preferred typed can be 

handwritten)  

 

Document Subject  Occasion Audience Purpose Speaker 

MAYFLOWER 

COMPACT  

1620 

 

 

 

    

MASSACHUSETTS 

SCHOOL LAWS 1642 

and 1647 

 

 

 

    

THE BLOUDY 

TENENT OF 

PERSECUTION 

 

 

 

 

    

 

MARYLAND 

TOLERATION 

ACT 1649 

 

 

 

    

 

 

 

 

https://www.youtube.com/watch?v=gLZknjUGFpE
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MAYFLOWER COMPACT 1620 

 

Upon reaching their new home in America, the Pilgrims formed an agreement, vowing that each member 

of the community would submit to the laws, and institutions that the community established. This agreement is 

known as the Mayflower Compact, named for the ship that brought the Pilgrims to America. The Mayflower Compact 

was the first document guaranteeing self government ever signed in America, and its principles are very important to 

American political development. 

 

“IN The Name of. God, Amen. We, whose names are underwritten, the loyal Subjects of our dread Sovereign Lord 

King James, by the Grace of God, of Great Britain, France, and Ireland, King, Defender of the Faith, &c. Having 

undertaken for the Glory of God, and Advancement of the Christian Faith, and the Honour of our King and Country, a 

Voyage to plant. the first colony in the north.E?ll' ) Parts of Virginia; Do by these Presents, solemnly and  in the 

Presence of God and one another, covenant and combine ourselves together into a civil Body Politick, for our better 

'.Ordering and Preservation, and Furtherance of the Ends aforesaid; And by Virtue hereof do enact, constitute, 

and frame, such just and equal Laws, Ordinances, Acts, Constitutions, and Offices, from time to time, as shall 

be thought most meet and convenient for the general Good of the Colony; unto which we promise all due Submission and 

Obedience.  

 

In WITNESS whereof we have hereunto subscribed our names at Cape Cod the eleventh of November, in the Reign of 

our Sovereign Lord King James of England, France, and Ireland, the eighteenth and of Scotland, the fifty-fourth.” 

Anno Domini, 1620 

 

MASSACHUSETTS SCHOOL LAWS 1642 and 1647 

 

Massachusetts took the lead in establishing rules for public education. The school laws of 1642 and 1647 provided a 

model for educational policies in the other. colonies. 

 

Massachusetts School Law of 1642 

 

“This Court, taking into consideration the great neglect of many parents & masters in training up their children in 

learning. & labor, & other implements which may be profitable to the common wealth, do hereupon order and decree, that 

in every town ye chosen men. appointed for managing the public affairs of the same shall henceforth stand charged with 

the care of 

the redressed of this evil, so as they . shall be sufficiently punished by fines for the neglect thereof, upon presentment of 

the grand jury, or . other information or complaint in any Court within this jurisdiction; or this end they, or the great 

number of them, shall ,have power to take account from time to time of all parents and masters, and of their children, 

concerning their calling and employment of their children, especially of their ability to read & understand the principles of 

religion & the capital and laws of this country, and to impose fines upon such as shall refuse to render such accounts to 

them when they shall be required; and they shall have power, with consent of any Court or the magistrate, to put forth 

apprentices the children of such as they shall (find) not to be able & fit it to employ and bring them up. 

 

They shall take. . . that boys and girls be not suffered to converse together, so as may occasion any wanton, dishonest, or 

immodest behavior; & for their better performance of this trust committed to them, they may divide the town amongst 

them, appointing to every of the said townsmen a certain number of faI1;1ilies to have special oversight of. They are also 

to provide that a sufficient quantity of. materials, as hemp, flax, ecra, may be raised in their several towns, & tools & 

implements provided for working out the same; & for their assistance in this so needful and beneficial employment, 1£ 

they meet with any difficulty or opposition which they cannot well master by their own power, they may have recourse to 

some masters, who shall take such course for their help  as the occasion shall require according to justice; & tl1e 

said townsmen, at the next Court in those limits, after the end of their year, 'shall give a brief accord' let in writing of their 

proceedings herein, provided that they have. been so required by some Court or magistrate a month at least before; & this 

order to continue for two' years, & till the Court shall take further order.” 
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Massachusetts School Law of 1647 

 

“It being one chief project of ye old deluder, Satan, to keep men from the knowledge of ye Scriptures, as in former .times 

by keeping them in an unknown  tongue, so in these letter times by persuading from ye use of tongues, yet so at least ye 

true since.& meaning of ye original might be clouded by false glosses of saint seeming deceivers, yet learning may not be 

buried in ye grave of or fathers in ye church and commonwealth, the Lord assisting or endeavors, It is therefore ordered, 

yet every township in this jurisdiction, after ye Lord hath increased your number to 50 householders, shall then forthwith 

appoint one with in their town to teach all such children as shall resort to him to write & read, whose wages "shall be paid 

either by ye parents or masters of such children, or by ye inhabitants in general, by way of supply, as ye major part of 

those yet orderly prudel1tials ye town shall appoint; provided, those yet send their children be not oppressed by paying 

much more they they can have they taught for in other towns; & it is further ordered, yet where any town shall increase to 

ye number of 100 families or householders, they. shall set up a grammar school, ye may thereof being able to instruct 

youth so far as they shall be fitted for ye university, provided, yet if any town neglect ye performance hereof above one 

year, yet every such town shall pay 5 pounds to ye next school  till they shall perform this order.” 

 

THE BLOUDY TENENT OF PERSECUTION 

by Roger Williams 

 

Religious nonconformist Roger Williams fled Massachusetts and established the city of Providence, Rhode Island, in 

1636. Afterwards, he set down his theories about the separation of church and state in The Bloody Tenant of Persecution. 

 

“First, that the blood of so many hundred thousand souls of Protestants and Papists, spilt in the wars of present and former 

ages, for their respective consciences, is not required nor accepted by Jesus Christ the Prince of Peace. Secondly, pregnant 

scriptures and arguments are throughout the work proposed against the doctrine of persecution for cause of conscience. 

Thirdly, satisfactory answers are given to scriptures, and objections produced by Mr. Calvin, Beza, Mr. Cotton, and the 

ministers of New English churches and others former and later, tending to prove the doctrine of persecution for cause of 

conscience. Fourthly, the doctrine of persecution for cause of conscience is proved guilty of all the blood of the souls 

crying for vengeance under the altar.  

 

Fifthly, all civil states with their officers of justice in their respective constitutions and administrations are proved 

essentially civil, and therefore not judges, governors, or defenders of the spiritual or Christian state and worship. Sixthly, 

it is the will and command of God that (since the coming of his Son the Lord Jesus) a permission of the most paganism, 

Jewish, Turkish, or antichristian consciences and worships, be granted to all men in all nations and countries; and they are 

only to be fought against with that sword which is only (in soul matters) able to conquer, to wit, the sword of God's spirit, 

the Word of God. Seventhly, the state of the Land of Israel, the kings and people thereof in peace and war, is proved 

figurative and ceremonial, and no pattern nor president for any kingdom or civil state in the world to follow. Eighthly, 

God required not a uniformity of religion to be enacted and enforced in any civil state; which enforced uniformity (sooner 

or later) is the greatest occasion of _civil war, ravishing of conscience, persecution of Christ Jesus in his servants, and of 

the hypocrisy and destruction of millions of souls.  

 

Ninthly, in holding an enforced uniformity of religion in a civil state, we must necessarily , disclaim our desires and hopes 

of the Jew's conversion to Christ. Tenthly, an enforced uniformity of religion throughout a nation or civil state, confounds 

the civil and religious, denies the principles of Christianity and civility, and that Jesus Christ is come in the flesh. 

Eleventh, the permission of other consciences and worships than a state professed only can' (according to God) procure a 

firm and lasting peace (good assurance being taken according to the wisdom of the civil state for uniformity of civil 

obedience from all forts). Twelfth, lastly, true civility and Christianity may both flourish in a state or kingdom, not 

withstanding the permission of divers and contrary consciences, either of Jew or Gentile.” 
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MARYLAND TOLERATION ACT 1649 

 

"On the order of Lord Baltimore, the Toleration Act was passed in 1649 to guarantee religious freedom in Maryland. 

Although some problems developed between various Christian groups in the colony, Maryland became known for its 

policy of 

toleration. Forasmuch as in a well governed and Christian Commonwealth matters concerning Religion and the 

honor of God ought in the first place to bee taken, into serious consideration and endeavored to bee settled. Be it 

therefore. . . enacted. . . That whatsoever person or persons within this P1:ovince . . . shall from henceforth blaspheme 

God, . . . or shall deny our Savior Jesus Christ to be the son of God, or shall deny the holy Trinity the father son and holy 

Ghost, or the Godhead of any of the said Three persons of the Trinity or the Unity of the Godhead. . . shall be punished 

with death 

and confiscation or forfeiture of all his or her lands...  

 

And whereas the enforcing of the conscience in matters of Religion hath frequently fallen out to be of dangerous 

Consequence in those commonwealths where it hath been practiced, And for the more quiet and peaceable government of 

this Province, and the better to preserve mutual Love and amity amongst the Inhabitants thereof. Be it Therefore. . . 

enacted (except as in this present Act is before Declared and set forth) that no person or persons whatsoever within this 

Province, or the Islands, Ports, Harbors, Creeks, or havens thereunto belonging professing to believe in Jesus Christ, shall 

from henceforth be any  troubled, Molested or discountenanced for or in respect of his' or her religion nor in the free 

exercise thereof within this Province or the Islands thereunto belonging nor any way ,compelled to the belief or exercise 

of any other Religion against his or her consent, so as they be not unfaithful to the Lord Proprietary, or molest or conspire 

against the civil Government established or to be established in this Province under him or his heiress.  

 

And that all & every person and persons that shall presume Contrary to this Act and the true intent and meaning thereof 

directly or indirectly either in person or estate Willfully to wronged disturbed trouble or molest any person whatsoever 

within this Province professing to believe in Jesus Christ for or in respect of his or her religion or the free exercise thereof 

within this Province other than is provided for in this Act that such person or persons so offending, shall be compelled to 

pay treble damages to the party so wronged, ,and for every such offence shall forfeit 20s sterling in money or the value of 

. . . Or if the parties so offending as aforesaid shall refuse or bee unable to recompense the party so wronged, or to satisfy 

such fine or forfeiture, then such offender shall be severely punished by public whipping & imprisonment during the 

pleasure of the Lord proprietary, or his Lieutenant or chief Governor of this Province for the time being without bail or. . . 

.” 
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Need to Know Flashcards – Part III.  

 

Directions: On 3X5 notecards make flashcards for the following Need to Knows.  On one side of card write 

the word or words and on the other write out the definition and or importance.  

 

Chapter 1 – Need to Knows… 

 

Bering straits       Eastern woodland Tribal Groups 

 

Ferdinand and Isabella     Amerigo Vespucci 

 

Bernal Diaz del Castillo     Bartolome de Las Casas 

 

Samuel de Champlain      Sir Walter Raleigh 

 

Agricultural Revolution     Renaissance 

 

Conquistadores      Encomienda system 

 

Protestant reformation      Queen Elizabeth 

 

Roanoke 

 

Chapter 2 – Need to Knows… 

 

Joint stock company      Jamestown 

 

William Penn       Sir Thomas Gates and Sir Thomas Dale 

 

“Starving Time”      “Plundering Time” 

 

William Bradford      Mayflower Compact 

 

Puritans       Thomas Hooker 

 

Antinomianism      Captain John Smith 

 

John Rolfe       Lord Berkeley 

 

Anne Hutchinson      Headright 

 

House of Burgesses      Quakers 
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Chapter 3 – Need to Knows… 

 
Charles II       Great Migration 

 

Anthony Johnson      Royal Africa Company 

 

Stono Uprising      Mercantalist System 

 

Nathaniel Bacon      Increase Mather 

 

Navigation Act      Half-way covenant 

 

Indentured servants      Glorious Revolution 

 

Spectral evidence 

 

 

 


