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Bonham ISD 

6th ELAR                          Lesson Planner 

Unit 3B: Generating Connections: Literary Text                                Time Frame: 3rd 9 Weeks: 2nd 3 Weeks  

Objectives 
Skills: The student will be able to…..  TEKS 
Reading: 
Students read grade-level text with fluency and comprehension.  

● Students are expected to: (1A) adjust fluency when reading aloud grade-level text based on the 
reading purpose and the nature of the text.  Students understand new vocabulary and use it when 
reading and writing. Students are expected to:  

● (2A) determine the meaning of grade-level academic English words derived from Latin, Greek, or 
other linguistic roots and affixes.  

● (2B) use context (e.g., cause and effect or compare and contrast organizational text structures) to 
determine or clarify the meaning of unfamiliar or multiple meaning words.  

● (2E) use a dictionary, glossary, or a thesaurus (printed or electronic) to determine the meanings, 
syllabication, pronunciations, alternate word choices, and parts of speech of words.  Students 
analyze, make inferences and draw conclusions about theme and genre in different cultural, 
historical, and contemporary contexts and provide evidence from the text to support their 
understanding. Students are expected to:  

● (3A) infer the implicit theme of a work of fiction, distinguishing theme from the topic. (3B) analyze 
the function of stylistic elements (e.g., magic helper, rule of three) in traditional and classical 
literature from various cultures. 

● (3C) compare and contrast the historical and cultural settings of two literary works.  Students 
understand, make inferences and draw conclusions about the structure and elements of fiction and 
provide evidence from text to support their understanding. Students are expected to:  

● (6 A) summarize the elements of plot development (e.g., rising actions, turning point, climax, falling 
action, denouement) in various works of fiction.  

● (6 B) recognize dialect and conversational voice and explain how authors use dialect to convey 
character.  

● (6 C) describe different forms of point-of-view, including first- and third-person.  Students 
understand, make inferences and draw conclusions about how an author’s sensory language creates 
imagery in literary text and provide evidence from text to support their understanding. Students are 
expected to:  

● (8 A) explain how authors create meaning though stylistic elements and figurative language 
emphasizing the use of personification, hyperbole, and refrains.  Students analyze, make inferences 
and draw conclusions about the author’s purpose in cultural, historical, and contemporary contexts 
and provide evidence from the text to support their understanding. Students are expected to: (9A) 
compare and contrast the stated or implied purposes of different authors writing on the same topic.  
Students analyze, make inferences and draw conclusions about expository text and provide 
evidence from text to support their understanding. Students are expected to: (10A) summarize the 
main ideas and supporting details in text, demonstrating an understanding that a summary does not 
include opinions. 

●  (10D) synthesize and make logical connections between ideas within a text and across two or three 
texts representing similar or different genres.   

●  Students use comprehension skills to analyze how words, images, graphics, and sounds work 
together in various forms to impact meaning. Students will continue to apply earlier standards with 
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greater depth in increasingly more complex texts.  
● Students are expected to: (13A) explain messages conveyed in various forms of media.  
● (13B) recognize how various techniques influence viewers’ emotions.  Students use a flexible range 

of metacognitive reading skills in both assigned and independent reading to understand an author’s 
message. Students will continue to apply earlier standards with greater depth in increasingly more 
complex texts as they become self-directed, critical readers. The student is expected to:  

● (Fig. 19A) establish purposes for reading selected texts based upon own or others’ desired outcome 
to enhance comprehension.  

● ( Fig. 19B) ask literal, interpretive, evaluative, and universal questions of text. 
●  ( Fig. 19C) use background knowledge; create sensory images; reread a portion aloud; generate 

questions.  
● (Fig. 19D) make inferences about text and use textual evidence to support understanding.  
● ( Fig. 19E) summarize, paraphrase, and synthesize texts in ways that maintain meaning and logical 

order within a text and across texts. 
●  ( Fig. 19F) make connections (e.g., thematic links, author analysis) between and across multiple 

texts of various genres, and provide textual evidence. WRITING: Students use elements of the 
writing process (planning, drafting, revising, editing, and publishing) to compose text.  

● Students are expected to:  6.14 A Plan a first draft by selecting a genre appropriate for conveying 
the intended meaning to an audience, determining appropriate topics through a range of strategies 
(e.g., discussion, background reading, personal interests, interviews), and developing a thesis or 
controlling idea?  

● 6.14 B Develop drafts by choosing an appropriate organizational strategy (e.g., sequence of events, 
cause-effect, compare-contrast) and building on ideas to create a focused, organized, and coherent 
piece of writing.  

●  6.14 C Revise drafts to clarify meaning, enhance style, include simple and compound sentences, 
and improve transitions by adding, deleting, combining, and rearranging sentences or larger units of 
text after rethinking how well questions of purpose, audience, and genre have been addressed.   

● 6.14 D Edit drafts for grammar, mechanics, and spelling.   
● 6.14 E Revise final draft in response to feedback from peers and teacher and publish written work 

for appropriate audiences. Students write literary texts to express their ideas and feelings about 
real or imagined people, events, and ideas. Students are expected to: 

●  6.15 A Write imaginative stories that include: (i) clearly defined focus, plot, and point of view. (ii) a 
specific, believable setting created through the use of sensory details. (iii) dialogue that develops 
the story.  

●  6.15 B write poems using: (i) poetic techniques (e.g., alliteration, onomatopoeia). (ii) figurative 
language (e.g., similes, metaphors). (iii) graphic elements (e.g., capital letters, line length 

Writing: 
Students use elements of the writing process (planning, drafting, revising, editing, and publishing) to 
compose text.  

● Students are expected to:  6.14 A Plan a first draft by selecting a genre appropriate for conveying 
the intended meaning to an audience, determining appropriate topics through a range of strategies 
(e.g., discussion, background reading, personal interests, interviews), and developing a thesis or 
controlling idea?   

● 6.14 B Develop drafts by choosing an appropriate organizational strategy (e.g., sequence of events, 
cause-effect, compare-contrast) and building on ideas to create a focused, organized, and coherent 
piece of writing.   

● 6.14 C Revise drafts to clarify meaning, enhance style, include simple and compound sentences, and 
improve transitions by adding, deleting, combining, and rearranging sentences or larger units of text 
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after rethinking how well questions of purpose, audience, and genre have been addressed.   
● 6.14 D Edit drafts for grammar, mechanics, and spelling.  
●  6.14 E Revise final draft in response to feedback from peers and teacher and publish written work 

for appropriate audiences. Students write literary texts to express their ideas and feelings about 
real or imagined people, events, and ideas. Students are expected to:   

● 6.15 A Write imaginative stories that include: (i) clearly defined focus, plot, and point of view. (ii) a 
specific, believable setting created through the use of sensory details. (iii) dialogue that develops 
the story.   

● 6.15 B write poems using: (i) poetic techniques (e.g., alliteration, onomatopoeia). (ii) figurative 
language (e.g., similes, metaphors). (iii) graphic elements (e.g., capital letters, line length).  

 
SPELLING:   

● 6.21 B Use spelling patterns and rules and print and electronic resources to determine and check 
correct spellings.   

● 6.21 C Know how to use the spell-check function in word processing while understanding its 
limitations. 

 

Lesson Information 
Activities  Vocabulary 
Introduction:  
Story 1 “The Dog of Pompeii” Holt McDougal, TE pp. 
324-336   

● Lesson 1 Academic Vocabulary Focus: Most of 
the academic vocabulary words have already 
been taught and should be in their word 
study notebook/box. If not, it is suggested 
that students record the word on one side of 
the index card and on the other record a 
Frayer model for that word. Words can be 
stored in an envelope glued in the word study 
notebook. Academic vocabulary can be 
reviewed by placing index cards word side up, 
and student partners can take turns citing 
meaning.  

●  Lesson 2 Vocabulary Focus: If students have 
not already done so, students will use a word 
study notebook/box to determine the 
meanings, syllabication, alternate word 
choices and parts of speech words for story 
1/2 vocabulary. Students will use dictionaries, 
glossaries and thesauruses to complete 
vocabulary foldables/word sorts/or the 
Frayer model. Reading Focus: Introduce the 
story, “The Dog of Pompeii,” by following the 
procedure on pp. 324-25 of the reader, Holt 
McDougal. After discussing the background 
to the story, have students watch the 

Academic Vocabulary Reading:                                       
● topic  
● theme  
● historical fiction 
● idiom  
● Inference   
● mood   
● draw conclusions   
● foreshadowing  
● universal theme 
● stylistic elements (magic helper the rule of three supernatural 

transformations)  
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following video. 
http://www.youtube.com/watch?v=1bsmv6P
yKs0 Items to be discussed as you read the 
story:  analyze visuals (pp. 326, 328, 333, 
334,)  historical fiction (p. 326, 331, 334, 336)  
story’s setting and main characters (p. 326)  
theme versus topic (p. 329, 330, 332, 336)  
idiom (p. 330) Students will listen to the 
audio version of the story using 
www.thinkcentral.com.  

●  Lesson 3 Complete the Literary Analysis 
sheet on Theme versus Topic found in 
thehave the students make a flip chart using 
index cards on the details from the story that 
make the story come alive. (See handout 
titled, “Come Alive.”)   

● Lesson 4 Science Connection: Have students 
research facts about two volcanoes 
completing a t-chart. The following website 
gives you information about volcanoes from 
all over the world. 
https://www.google.com/#q=mount+etna&s
afe=strict&stick 
=H4sIAAAAAAAAAGOovnz8BQMDoxkHqxKnf
q6- gaFZQUqSkWxaYm5- 
abFCWX5OcmJefmqxQmaeQklGqkJ5flFOigPD
KUYOkOLk3Lxk 
KNPSpKLqFCPCCBi7ytywHKrEJCUvBSZsUmW
UAWMbVxmaw 
gzMLjaACecUFxhC2UYZZcWWMPGSkuQ0KNv
YMNcAblNhmS 
XMmNy0qkKosIlFlincplwDc7gL4oszYGqMDN
OM8mBGWhibx 
MPYJeYmJRcYWW4xinOJ6ifn5- 
SkJpdk5ufpw4NF8PKm8peiTB3TupoevVNNX8
W4X4ZAKBtkLFTAQAA  

After completing the volcano t-chart, students will 
write their facts in the form of descriptive sentences 
to complete the volcano composition. (See handout 
titled, “Volcanoes”)   

● Lesson 5 Social Studies Connection: Have 
students look at an atlas of the country, Italy. 
Locate Pompeii and discuss why Pompeii’s 
location made it a logical center for trade. 
Story 2: “Yeh-Shen: A Cinderella Story from 
China” and “Sootface: An Ojibwa Cinderella 
Story” TE pp. 760-776  Lesson 6 Vocabulary 
Focus: If students have not already done so, 

Story 1: “The Dog of Pompeii” By Louis Untermeyer, Holt McDougal, (pp. 
324-336) 

● agonize 
● corrupt   
● dislodge   
● emerge   
● ponder 

 
Story 2: “Yeh-Shen: A Cinderella Story from China,” retold by Ailing Louie 
AND “Sootface: An Ojibwa Cinderella Story,” retold by Robert D.San Souci, 
Holt McDougal, “pp.. 760-776)   

● banquet   
● collapse   
● eldest   
● embrace   
● glistening 

         
And  Prefix/suffix/root word vocabulary as indicated by district 
list purple=prefix red=root green=suffix 
 
 
 
Academic Vocabulary Writing:    

● Free 
● Verse   
● Rhyme   
● Stanza  
●  Refrain 

http://www.youtube.com/watch?v=1bsmv6PyKs0
http://www.youtube.com/watch?v=1bsmv6PyKs0
https://www.google.com/#q=mount+etna&safe=strict&stick
https://www.google.com/#q=mount+etna&safe=strict&stick
https://www.google.com/#q=mount+etna&safe=strict&stick
https://www.google.com/#q=mount+etna&safe=strict&stick
https://www.google.com/#q=mount+etna&safe=strict&stick
https://www.google.com/#q=mount+etna&safe=strict&stick
https://www.google.com/#q=mount+etna&safe=strict&stick
https://www.google.com/#q=mount+etna&safe=strict&stick
https://www.google.com/#q=mount+etna&safe=strict&stick
https://www.google.com/#q=mount+etna&safe=strict&stick
https://www.google.com/#q=mount+etna&safe=strict&stick
https://www.google.com/#q=mount+etna&safe=strict&stick
https://www.google.com/#q=mount+etna&safe=strict&stick
https://www.google.com/#q=mount+etna&safe=strict&stick
https://www.google.com/#q=mount+etna&safe=strict&stick
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students will use a word study notebook/box 
to determine the meanings, syllabication, 
alternate word choices and parts of speech 
words for story 1/2 vocabulary. Students will 
use dictionaries, glossaries and thesauruses 
to complete vocabulary foldables/word 
sorts/or the Frayer model. Introduction: View 
the movie, The Wizard of Oz. Discuss the 
universal themes that present themselves in 
the movie. For example: 1. There’s no place 
like home. 2. Friendship and loyalty should 
not be underestimated. 3. Goodness and 
kindness are often rewarded. Reading Focus: 
Students will partner read the two selections, 
“Yeh-Shen” and “Sootface.” Then they will 
make a foldable comparing and contrasting 
the two selections. The focus will be the 
characters, key events and lesson taught.  
Resource Manager Unit 3 book p. 21. Then   

 
Writing: 
Possible Journal Prompts for Weeks 4-6:  

● Write about a time when you were trusted to 
do something important.   

● Write about your favorite school memory.  
● Would you rather lose your sight or hearing? 

Explain.   
● I want to learn how to…..   
● What is your favorite type of weather? 

Explain why.  
● Note: Teachers can also use pictures for 

journal writing ideas.  
 
 Mini-lesson (Writing Academic Vocabulary): Students 
will use their word study notebook to record 
meanings for academic vocabulary. It is suggested 
that students record the word on one side of the 
index card and the definition on the other side. 
Words can be stored in an envelope glued in the 
word study notebook/index card box. Academic 
vocabulary can be reviewed by placing index cards 
word side up and student partners can take turns 
citing meaning.   

● Lesson 1 (Imaginative Story): Choose from 
one of the following topics or use one of your 
own. o Pretend you woke up one morning 
and realized you were invisible. Write about 
your day. o Pretend that you found a time 



Bonham ISD (2016-2017) 
 

machine while walking home from school. 
Write about going back in time or into the 
future. o Pretend you woke up one morning 
and realized you were an animal. Choose the 
animal you want to be and write about your 
day. Each student will write an imaginative 
story. At this point in the year, you should 
have modeled the writing process for the 
students several times. If you feel that some 
of your students can complete certain steps 
independently, allow them to do so. This is a 
great time to work with struggling writers in 
small groups. For example, your students 
might have a handle on the prewriting and 
drafting steps, but they  still need help with 
revising and editing. In this situation, just 
review the information on the posters for 
prewriting and drafting, and model revising 
and editing. If needed: Refer to Four Square 
The Total Writing Classroom Grades 5- 9-by 
Judith S. and Evan Jay Gould-pp. 104-106. If 
you did not use this in 2A, look at the sample 
story and the completed graphic organizer. 
Then use the blank graphic organizer (p. 104) 
to plan the story. Also use the writing process 
sheets that are already in the students’ 
binders or notebooks. Explain to the class 
that each step in the writing process will be 
followed to complete the imaginative story. 
or Refer to Write Source-Discuss pp. 353 with 
the class.  

 
*Focus: Prewriting: Write Source-pp. 356-359. 
Drafting: Write Source-p. 360. Revising: Write Source-
p. 360. At this point in the year, it is suggested that 
students are required to include specific revisions. 
For example, you might require that students add 
specific words:  

● 6 colorful verbs  
● 4 adverbs ending with –ly  
● 8 adjectives 
● 2 simile/metaphors  
● 5 prepositional phrases  

 
Note: You can change the requirement to fit the 
needs/abilities of the students 
.  
Editing: Write Source-p. 361.  
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Publishing: Write Source-p. 361.  
 

● Lesson 2 (Poetry): Introduce poetry with the 
Poetry Workshop PowerPoint. 
http://languagearts.pppst.com/poetry.html 
After the class discussion, focus on specific 
types of poetry. Discuss different types of 
poetry with the class using the following 
presentation: 
http://www.kathimitchell.com/poemtypes.ht
ml There are several types of poems 
discussed in the presentation: Acrostic, 
Alphabet, Autobiographical, Ballad, Cinquain, 
Color, Diamante, Epitaph, Explorer Poems, 
Haiku, I Wish Poems, Lies, Limerick, Monster 
Poem, Rhyming, Shape (or Concrete), and 
Third Eye. Each section for the type of poetry 
has links for extra activities. Students will 
write several poems after each poem has 
been introduced. They can be assigned 
specific poems to write, or they can be 
allowed to choose. It is suggested that they 
write a variety of poems rather that focus on 
one particular style. Use the poetry handouts 
for the final copy of each poem. The 
collection of poems can be made into a book.  

 
 

Additional Information 
Materials/Resources Notes from Council 
Reading Resources:  
Holt McDougal  http://Pricelessliteracy.com  Four 
Square The Total Writing Classroom Grades 5-9- by 
Judith S. and Evan Jay Gould  Write Source Handout: 
t-chart, flip chart, Volcanoes, Yeh-Shen and Sootface, 
Yeh-Shen and Sootface Key, Come Alive, graphic 
organizers for persuasive essay, plot diagram for  
imaginative story, poetry forms Supplies: note cards, 
atlas, Wizard of Oz Students will need: Reader’s 
notebook Writer’s notebook Word Study notebook 
Index card box (optional) (The reader’s notebook, 
writer’s notebook and word study notebook may be 
combined by using one or two notebooks with 
designated sections.) 
  
Writing Resources: 
 

A historical novel is a good way to connect across all genres. 
Refer to generic novel activities on the L drive. Suggested 
historical novels include: Bud, Not Buddy or Letters from Rifka  
The teacher should allow time to read aloud to students.  
Teachers are encouraged to include ELPS strategies, not just for 
second language learners, but for all students. (The ELPS 
strategies are good teaching practices.)  Teachers are also 
encouraged to integrate student use of technology into lessons 
as appropriate. 
 
 
Storyworks or READ magazines are great resources for 
connection process. Also, they both include all genres, writing 
contests, vocabulary development, activities and assessments.  
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&frm 
=1&source=web&cd=3&ved=0CDcQFjAC&url=http%3A% 
2F%2Fwilliamsenglish7.wiki.lovett.org%2Ffile%2Fview%2 

http://www.kathimitchell.com/poemtypes.html
http://www.kathimitchell.com/poemtypes.html
http://pricelessliteracy.com/
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&frm
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&frm
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&frm
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FPoetryPowerpoint.ppt&ei=myrQUqzhPO3JsQSS4IKoDA 
&usg=AFQjCNHjxqSUl6Xz4J8lpQ9XjMTXXPstRA&bvm=bv. 
59026428,d.cWc   
 
 
http://www.kathimitchell.com/poemtypes.html 
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