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Bonham ISD 

6th Grade ELAR                          Lesson Planner 

Unit2B: Informational Text             Time Frame:   2nd 9 weeks: 2nd 3 week 

Objectives 
Skills: The student will be able to…..  TEKS 
Reading: 

● Students understand new vocabulary and use it when reading and writing.  
Students are expected to: (2A) determine the meaning of grade-level academic English words 
derived from Latin, Greek, or other linguistic roots and affixes. 

●  (2B) use context (e.g., cause and effect or compare and contrast organizational text structures) to 
determine or clarify the meaning of unfamiliar or multiple meaning words.  

● (2E) use a dictionary, glossary, or a thesaurus (printed or electronic) to determine the meanings, 
syllabication, pronunciations, alternate word choices, and parts of speech of words.  Students 
analyze, make inferences and draw conclusions about the author’s purpose in cultural, historical, 
and contemporary contexts and provide evidence from the text to support their understanding. 
Students are expected to: 

●  (9A) compare and contrast the stated or implied purposes of different authors writing on the same 
topic.  Students analyze, make inferences and draw conclusions about expository text and provide 
evidence from text to support their understanding. Students are expected to: 

●  (10A) synthesize and make logical connections between ideas within a text and across two or three 
texts representing similar or different genres.  

● (10C) explain how different organizational patterns (e.g., proposition-and-support, problem-and – 
solution) develop the main idea and the author’s viewpoint. 

●  (10D) synthesize and make logical connections between ideas within a text and across two or three 
texts representing similar or different genres.  Students understand how to glean and use 
information in procedural texts and documents. Students are expected to: 

●  (12B) interpret factual, quantitative, or technical information presented in maps, charts, 
illustrations, graphs, timelines, tables, and diagrams.  Students use comprehension skills to analyze 
how words, images, graphics, and sounds work together in various forms to impact meaning. 
Students will continue to apply earlier standards with greater depth in increasingly more complex 
texts. Students are expected to:  

● (13A) explain messages conveyed in various forms of media.  
● (13B) recognize how various techniques influence viewers’ emotions.  Students use a flexible range 

of metacognitive reading skills in both assigned and independent reading to understand an author’s 
message. Students will continue to apply earlier standards with greater depth in increasingly more 
complex texts as they become self-directed, critical readers. The student is expected to:  

● (Fig. 19A) establish purposes for reading selected texts based upon own or others’ desired outcome 
to enhance comprehension. 

●  ( Fig. 19B) ask literal, interpretive, evaluative, and universal questions of text. 
●  ( Fig. 19C) use background knowledge; create sensory images; reread a portion aloud; generate  
● (Fig. 19D) make inferences about text and use textual evidence to support understanding. ( Fig. 19E) 

summarize, paraphrase, and synthesize texts in ways that maintain meaning and logical order 
within a text and across texts.  

● ( Fig. 19F) make connections (e.g., thematic links, author analysis) between and across multiple 
texts 

Writing: 

Reading: 
Readiness: 
2A, B, E 
10A, C, D 
Fig. 19D, E, 
F  
Supporting:
9A 12B 
13A, B  
 
Writing: 
Readiness: 
14 A, B, 
C, D, E 17 
A, B 18 A 
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● Students use elements of the writing process (planning, drafting, revising, editing, and publishing) to 
compose text. Students are expected to:   

● 6.14 A Plan a fist draft by selecting a genre appropriate for conveying the intended meaning to an 
audience, determining appropriate topics through a range of strategies (e.g., discussion, 
background reading, personal interests, interviews), and developing a thesis or controlling idea?   

● 6.14 B Develop drafts by choosing an appropriate organizational strategy (e.g., sequence of events, 
cause-effect, compare-contrast) and building on ideas to create a focused, organized, and coherent 
piece of writing.   

● 6.14 C Revise drafts to clarify meaning, enhance style, include simple and compound sentences, and 
improve transitions by adding, deleting, combining, and rearranging sentences or larger units of text 
after rethinking how well questions of purpose, audience, and genre have been addressed.   

● 6.14 D Edit drafts for grammar, mechanics, and spelling.   
● 6.14 E Revise final draft in response to feedback from peers and teacher and publish written work 

for appropriate audiences. Students write expository and procedural and work-related texts to 
communicate ideas and information to specific audiences for specific purposes. Students are 
expected to:   

● 6.17 A Create multi-paragraph essays to convey information about a topic that: (i) present effective 
introductions and concluding paragraphs. (ii) guide and inform the reader’s understanding of key 
ideas and evidence. (iii) include specific facts, details, and examples in an appropriately organized 
structure. (iv) use a variety of sentence structures and transitions to link paragraphs.   

● 6.17 B Write informal letters that convey ideas, include important information, demonstrate a sense 
of closure, and use appropriate conventions (e.g., date, salutation, closing).  

 
SPELLING: 
6.21 B Use spelling patterns and rules and print and electronic resources to determine and check correct 
spellings.  6.21 C Know how to use the spell-check function in word processing while understanding its 
limitations. 
 

 

Lesson Information 
Activities  Vocabulary 
Introduction:  
During this three week period, it is recommended 
that you coordinate with the science or social studies 
teacher. Plan on using the science or social studies 
textbook as a basis for both content comprehension 
and text feature recognition and use. 
 
Introduction: Use the following You Tube video to 
introduce nonfiction text features. 
http://www.youtube.com/watch?v=8D6cq_-mV90 
Then have students do a scavenger hunt in their 
social studies/science book finding the text features 
mentioned in the rap. (See scavenger hunt in 
handouts.) You can also make an anchor chart for all 
of the text features. (See L.A. Share drive.) In addition 
to familiarizing the students with any chapter out of 

Academic Vocabulary Reading:                                 
● Headings   
● Subheadings   
● Text/ Font 
● Bold 
● Color 
● Italics   
● Photographs   
● Illustrations 
●   Captions   
● Textbox  
●  Maps   
● Diagrams   
● Tables  
●  Timelines  
●  Organizational  
● Patterns   
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the social studies/science books, outline a chapter 
using a simple outline. (See outline handout.) Mini-
Lesson:   
District prefix/suffix/root vocabulary list. Lessons can 
incorporate the following activities: Frayer Model, 
http://quizlet.com/, The Learning Works books Dinah 
Zike’s Notebook Foldables Prefixes and Suffixes  
Lesson 1: Vocabulary Focus: Students will use a word 
study notebook/box to record meanings for academic 
vocabulary. It is suggested that students record the 
word on one side of the index card and on the other 
record a Frayer model for that word. Words can be 
stored in an envelope glued in the word study 
notebook/box. Academic vocabulary can be reviewed 
by placing index cards word side up and student 
partners can take turns citing meaning. Reading 
Focus: Divide the class into small groups of 3 or 4. 
Each group will take a section from a chapter of their 
social studies/science book. Each group is responsible 
for the material in their assigned text section. After 
groups have read and discussed their material, 
provide them with chart paper. They may outline 
their section (See handout of an easy outline.), 
complete a graphic organizer, (like a main idea chart) 
or draw a picture.  Lesson 2: Vocabulary Focus: 
Students will determine the meanings, syllabication, 
pronunciations, alternate word choices and parts of 
speech for story 1 vocabulary. To do this, students 
will use dictionaries, glossaries and thesauruses to 
complete vocabulary foldables/word sorts (parts of 
speech, prefixessuffixes, etc/ or the Frayer Model. 
This will be added to their word study notebook/box.  
Reading Focus: Read the Greek myth, “Arachne,” pp. 
698-702 so the students will recognize the 
connection to story 2, “Spider Webs,” pp. 706-710. As 
you read the selection with the students, complete 
the outline by recording the subheadings and details 
on the skill focus page from Resource Manager Unit 6 
p. 63.) After all of the recordings, have the students 
summarize the article. (See Resource Manager Unit 6 
p. 64.) (optional) Show a YouTube video of spider 
spinning a web. Search spider spinning web. 
http://www.youtube.com/ 
 
Writing: 
Possible Journal Prompts for Weeks 4-6:   

● Sometimes I laugh about…   
● I wish I could learn to…  

● Expository  
● Text   
● Classification   
● Main Idea  
● Details  

 
 
ACADEMIC VOCABULARY:  
WRITING:  

● Detail  
●  Transition words  
●  Persuade 

http://www.youtube.com/
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●  I like/don’t like rainy days because…   
● My favorite sport is…   
● When I am in a bad mood, I… 
●  Note: Teachers can also use pictures for 

journal writing ideas.  
 Mini-lesson (Writing Academic Vocabulary): Students 
will use their word study notebook to record 
meanings for academic vocabulary. It is suggested 
that students record the word on one side of the 
index card and the definition on the other side. 
Words can be stored in an envelope glued in the 
word study notebook/index Academic vocabulary can 
be reviewed by placing index cards word side up and 
student partners can take turns citing meaning.   

● Lesson 1 (Adding Details): Students practice 
adding supporting details to improve the 
quality of their essays. Watch one of both of 
the following videos to show examples of 
supporting details in a paragraph. 
http://www.youtube.com/watch?v=yhOJZwL
G8C4 and/or 
http://www.youtube.com/watch?v=BNdeV_
M5820 Continue discussing supporting 
details using the following: 

 Writing Whizardry- 
Mini-lesson 40: Support Your Great Ideaspp. 66-67 
and/or Read a picture book of your choice to the 
class. Suggested books: Song and Dance Man-by 
Karen Ackerman The Keeping Quilt-by Patricia 
Polacco After reading the story to the class, discuss 
the topic sentences and supporting details. Use a 
graphic organizer and write the topic sentences and 
supporting details on it. Do this as a class or in 
groups.   

● Lesson 2 (Transitional Words): Discuss the 
use of transitional words and the importance 
of paragraphs flowing from one to the other 
with the class. Give students a list of 
transitional words. These need to be kept in 
their notebooks, folders, etc. for future 
writing. Make and display an anchor chart 
similar to the following: 

Read one or more of the suggested books to the 
class: Just Plain Fancy-by Patricia Polacco The Mitten-
by Jan Brett Meanwhile, Back at the Ranch-by Trinka 
Hakes Noble Big Bad Bruce-by Bill Peet Alexander and 
the Terrible, Horrible, No Good, Very Bad Day by 
Judith Viorst As the books are read, students will list 

http://www.youtube.com/watch?v=yhOJZwLG8C4
http://www.youtube.com/watch?v=yhOJZwLG8C4
http://www.youtube.com/watch?v=BNdeV_M5820
http://www.youtube.com/watch?v=BNdeV_M5820
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the transitional words that they hear. After the story 
is finished, add the words to a class chart such as the 
following.  

●  Lesson 3 (Sentence Variety): Discuss the 
importance of having sentence variety when 
students write. Show and discuss the 
following Power Point. 
http://www.google.com/url?sa=t&rct=j&q=&
esrc=s&frm=1&s 
ource=web&cd=2&ved=0CDEQFjAB&url=http
%3A%2F%2Fww 
w.blinn.edu%2Fhumanities%2Fwritingroom%
2FSentence%25 
20Variety%2520WR.ppt&ei=zpc8UvWPDsPB2
wWlkoHwBA&u 
sg=AFQjCNHIBPVNBNFiUKzO_0k_Y4jH5FvIA&
bvm=bv.52434380,d.b2I  

After showing the Power Point, go back through it. 
Stop at each slide that has an example. Have the 
students write a sentence modeled after the example 
on each slide. This can be done in as a class, in pairs, 
in groups, or individually.  
 
Refer to: Sentence Composting for Elementary 
School: A Worktext to Build Better Sentences-by Don 
and Jenny Killgallon The following lessons can be used 
to teach writing with sentence variety: Using 
Participial Phrases-pp. 50-62 Using Adjective Clauses-
pp. 82-94 Using Adverb Clauses-pp, 98-110 
 
 *Note: Some of these activities will be mentioned 
again in the second semester.  Lesson 4 (Letter 
Writing): Discuss writing a friendly letter by showing 
the class the following PowerPoint presentation. 
www.edujourney.net/Classroom/PowerPoint/Friendl
yLetter. ppt  
Write a friendly letter to a classmate or family 
member. Make sure to include all of the parts.   

● Lesson 5 (Kernel Essays): Refer to: The Story 
of My Thinking: Expository Writing Activities 
for 13 Teaching Situations-by Gretchen S. 
Bernabei and Dottie Hall Use the information 
from Chapter 6-pp. 47-58 to understand a 
Kernel Essay. There is a Bank of Expository 
Prompts for topics. You can also write about: 
Friendship Happiness Fear Respect Honesty 
Choose a 3-4 topics and write kernel essays 
for each one. There is a planning sheet for 

http://www.google.com/url?sa=t&rct=j&q=&esrc=s&frm=1&s
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&frm=1&s
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&frm=1&s
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&frm=1&s
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&frm=1&s
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&frm=1&s
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&frm=1&s
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&frm=1&s
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&frm=1&s
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&frm=1&s
http://www.edujourney.net/Classroom/PowerPoint/FriendlyLetter.
http://www.edujourney.net/Classroom/PowerPoint/FriendlyLetter.
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the kernel essay in the appendix of the book. 
These essays can also be done as journal 
writing over a period of several days or a 
week.  

●  Lesson 5 (Expository Essay): *Start this 
lesson and finish it in the 3rd three weeks. 
Refer to Four Square The Total Writing 
Classroom Grades 5-9- by Judith S. and Evan 
Jay Gould. Use the sample essay (p. 100) and 
graphic organizer (p. 102) to discuss the 
writing process for an expository essay. 

 
 Students can use the graphic organizer from p. 101 
to plan their own composition. Each student will 
write an expository essay. For example, have each 
student write an essay explaining the best invention 
made or they can choose a kernel essay from Lesson 
4 and add details to it. This can be done after all of 
the steps have been modeled, or you can allow them 
to write after each step. Either way, students should 
be monitored closely to make sure they understand 
the process.  
*Focus:  
Prewriting: Discuss the sheet that explains the 
prewriting step and model examples. It is important 
that students see you actively planning a story using 
various graphic organizers. 
 Drafting: Discuss the sheet that explains the drafting 
step and model examples. It is important that 
students see you actively writing, thinking aloud, 
using ideas from the graphic organizer, etc.  
Revising: Discuss the sheet that explains the revising 
step and model examples. It is important that 
students see you actively revising. Allow students to 
participate in the revising step. They should help find 
better words, rearrange information, add details in 
the form of descriptive words and phrases, add 
transitional words, etc. Note: During the writing 
process, it is important for students to share parts of 
their essay with the class. While sharing with each 
other, it is important for classmates and the teacher 
to provide feedback. This process needs to remain as 
positive as possible. For example, each time a student 
shares a paragraph with the class, the person 
providing feedback should share at least one positive 
comment and choose one area to improve. As long as 
this is the normal routine, eventually all students will 
feel comfortable participating in the process. 
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 Editing: Discuss the sheet that explains the editing 
step and show examples. You might want to suggest 
that students edit by starting at the end of the essay 
and working toward the beginning. This strategy 
allows students to look at the essay in a different 
way. Instead of reading the essay as a story, they are  
now reading each sentence separately to find 
mistakes.  
Publishing: Discuss the sheet that explains the 
publishing step. Students will write the final copy of 
the essay.  

 

Additional Information 
Materials/Resources Notes from Council 
Reading Resources:  
Holt McDougal  http://Pricelessliteracy.com   
Write Source  Four Square The Total Writing 
Classroom Grades 5-9-by Judith S. and Evan Jay Gould 
  The Story of My Thinking: Expository Writing 
Activities for 13 Teaching Situations-by Gretchen S. 
Bernabei and Dottie Hall  
 
Supplies: chart paper, markers Handout: district 
prefix/suffix/root list, main idea chart, outline, 
scavenger hunt Students will need: Reader’s 
notebook Writer’s notebook Word Study notebook 
Index Card box (optional) (The reader’s notebook, 
writer’s notebook and word study notebook may be 
combined by using one or two notebooks with 
designated sections.)  
Additional Resources: Austin ISD Text Organization 
Document This website has Graphic Organizers for 
Text Structures in English and Spanish. 
 Just Plain Fancy-by Patricia Polacco  
The Mitten-by Jan Brett Meanwhile 
Back at the Ranch-by Trinka Hakes  
Noble Big Bad Bruce-by Bill Peet  
Alexander and the Terrible, Horrible, No Good, Very 
Bad Day-by Judith Viorst  
 
 
 

 Remember text features are things like bold print, headings, 
and subheadings. Text structure refers to HOW the text is 
organized.  Teachers should allow time to read aloud to 
students.  Teachers are encouraged to include ELPS strategies, 
not just for second language learners, but for all students. (The 
ELPS strategies are good teaching practices.) Teachers are 
encouraged to integrate student use of technology into lessons 
as appropriate.  Teachers are encouraged to parts of speech 
with games such as “I Have, Who Has?” (See additional 
resources for specific games.) 

 

http://pricelessliteracy.com/

