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Bonham ISD 

6th Grade                          Lesson Planner 

Unit 1C: Literary Nonfiction             Time:  1st 9 Weeks:  3rd Three Weeks 

Objectives 
Skills: The student will be able to…..  TEKS 
Reading: 

● Students read grade-level text with fluency and comprehension. Students are expected to: (1A) 
adjust fluency when reading aloud grade-level text based on the reading purpose and the nature of 
the text.  

●  Students understand new vocabulary and use it when reading and writing. Students are expected 
to: (2A) determine the meaning of grade-level academic English words derived from Latin, Greek, or 
other linguistic roots and affixes. (2B) use context (e.g., cause and effect or compare and contrast 
organizational text structures) to determine or clarify the meaning of unfamiliar or multiple 
meaning words. (2E) use a dictionary, glossary, or a thesaurus (printed or electronic) to determine 
the meanings, syllabication, pronunciations, alternate word choices, and parts of speech of words.   

● Students understand, make inferences and draw conclusions about the varied structural patterns 
and features of literary nonfiction and provide evidence from text to support their understanding. 
Students are expected to: (7A) identify the literary language and devices used in memoirs and 
personal narratives and compare their characteristics with those of an autobiography.   

● Students understand, make inferences and draw conclusions about how an author’s sensory 
language creates imagery in literary text and provide evidence from text to support their 
understanding. Students are expected to: (8 A) explain how authors create meaning though stylistic 
elements and figurative language emphasizing the use of personification, hyperbole, and refrains.   

● Students analyze, make inferences and draw conclusions about expository text and provide 
evidence from text to support their understanding. Students are expected to: (10A) synthesize and 
make logical connections between ideas within a text and across two or three texts representing 
similar or different genres.   

● Students use a flexible range of metacognitive reading skills in both assigned and independent 
reading to understand an author’s message. Students will continue to apply earlier standards with 
greater depth in increasingly more complex texts as they become self-directed, critical readers. The 
student is expected to: (Fig. 19A) establish purposes for reading selected texts based upon own or 
others’ desired outcome to enhance comprehension. ( Fig. 19B) ask literal, interpretive, evaluative, 
and universal questions of text. ( Fig. 19C) use background knowledge; create sensory images; 
reread a portion aloud; generate questions. (Fig. 19D) make inferences about text and use textual 
evidence to support understanding. ( Fig. 19E) summarize, paraphrase, and synthesize texts in ways 
that maintain meaning and logical order within a text and across texts. ( Fig. 19F) make connections 
(e.g., thematic links, author analysis) between and across multiple texts of various genres, and 
provide textual evidence.  

Writing: 
Students use elements of the writing process (planning, drafting, revising, editing, and publishing) to 
compose text. Students are expected to:   

● 6.14 A Plan a first draft by selecting a genre appropriate for conveying the intended meaning to an 
audience, determining appropriate topics through a range of strategies (e.g., discussion, 
background reading, personal interests, interviews), and developing a thesis or controlling idea?   

● 6.14 B Develop drafts by choosing an appropriate organizational strategy (e.g., sequence of events, 
cause-effect, compare-contrast) and building on ideas to create a focused, organized, and coherent 

Reading: 
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piece of writing.   
● 6.14 C Revise drafts to clarify meaning, enhance style, include simple and compound sentences, and 

improve transitions by adding, deleting, combining, and rearranging sentences or larger units of text 
after rethinking how well questions of purpose, audience, and genre have been addressed.  

●  6.14 D Edit drafts for grammar, mechanics, and spelling.   
● 6.14 E Revise final draft in response to feedback from peers and teacher and publish written work 

for appropriate audiences. Students write about their own experiences. Students are expected to:   
● 6.16 A Write a personal narrative that has a clearly defined focus and communicates the importance 

of or reasons for actions and/or consequences. Students understand the function of and use the 
conventions of academic language when speaking and writing. Students will continue to apply 
earlier standards with greater complexity. Students are expected to:   

● 6.19 A Use and understand the function of the following parts of speech in the context of reading, 
writing, and speaking: (iv) conjunctive adverbs (e.g., consequently, furthermore, indeed). (vii) 
subordinating conjunctions (e.g., while, because, although, if). Students write legibly and use 
appropriate capitalization and punctuation conventions in their compositions. Students are 
expected to:   

● 6.20 B recognize and use punctuation marks including: (ii) proper punctuation and spacing for 
quotations.  
 

SPELLING:   
● 6.21 B Use spelling patterns and rules and print and electronic resources to determine and check 

correct spellings.  
●  6.21 C Know how to use the spell-check function in word processing while understanding its 

limitations.  
 

 

Lesson Information 
Activities  Vocabulary 
Reading: 
 
Introduction: (1-2 days) Read a short biography of 
your choice. (See list below.) Students will complete a 
biography poem on the person the book is about. 
(see handout) Play music or view videos of the person 
to get a better understanding of the person you are 
studying. The links below are great sources. 
http://www.youtube.com/youtube?feature=etp-gs-
gek 
 
Writing:Mini-Lesson: (Do every day for 5-10 minutes.)  
District prefix/suffix/root vocabulary list. Lessons can 
incorporate the following activities: Frayer Model, 
http://quizlet.com/, The Learning Works books Dinah 
Zike’s Notebook Foldables Prefixes and Suffixes 
Vocabulary 
 
Focus: Students will use their word study 

Academic Vocabulary Reading:          
●  Memoir   
● Personal narrative  
●  Autobiography   
● Biography   
● Text organization   
● Imagery   
● Style  
●  Idiom  
●  Conflict   
● Suspense  
●  Point of view   
● Author’s purpose   
● Tone  
●  Prefix/suffix/root word vocabulary as indicated by district list 

 
 
        Academic Vocabulary Writing:    

● Narrative  
● Prewriting   
● Drafting   
● Revising 

http://www.youtube.com/youtube?feature=etp-gs-gek
http://www.youtube.com/youtube?feature=etp-gs-gek
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notebook/vocabulary box to record meanings for 
academic vocabulary. It is suggested that students 
record the word on one side of the index card and on 
the other record the definition. Words can be stored 
in an envelope glued in the word study 
notebook/index card box. Academic vocabulary can 
be reviewed by placing index cards word side up and 
student partners can take turns citing meaning.   

● Lesson 1: (2 days) Use Holt McDougal 
Literature book, pp. 264-271. Vocabulary 
Focus: Review autobiography, personal 
narrative and tone. Refer to anchor chart for 
tone. Introduce the vocabulary in context for 
selection, “Role Play & Discovery,” p. 265 at 
the bottom. Reading Focus: Introduce story 
by discussing students’ favorite activities. 
(See procedures on pp. 264-65.) Read pp. 
266-271 independently and/or audio through 
Thinkcentral. Follow the suggested 
procedures on pp. 266-71. In small groups of 
four, students will complete charts on pp. 
119, 121 from Unit 2 Resource Manager. 
Discuss charts as a class.   

● Lesson 2: (2 days) Use Holt McDougal 
Literature book, pp. 114-121. Vocabulary 
Focus: Review memoir, conflict, imagery, and 
idiom. Introduce vocabulary in context. (see 
p. 115) Reading Focus: Students will read 
“Woodsong” using audio from Thinkcentral. 
Follow the procedures suggested on pp. 116-
121. Talk about the idioms and imagery used 
in the selection and add both to their 
figurative language foldable and their 
imagery foldable. (See idioms at the bottom 
of p. 118.) (See imagery at the top of p. 121.) 
Discuss Paulsen’s style, informal, and lessons 
learned. (see p.121) Activity: Choosing one 
from the following list, students will write 
about a time: 1) Respecting Nature 2) Being 
Patient or 3) Not Acting Out of Anger.   

● Lesson 3: (1 day) Cumulative Activity: Review 
the three kinds of literary nonfiction: 
personal narrative, autobiography and 
memoir. Divide the students in groups of 
four. Students will compare and contrast the 
three kinds of literary nonfiction. For this 
activity hoolahoops are fun to use with index 
cards. If you don’t have access to hoola-

● Editing   
● Publishing   
● Dialogue  
●  Comma 
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hoops, use a triple Venn Diagram. (See 
handout.) Titles for the hoola hoops/Venn 
Diagram are: Personal Narrative-“Role 
Playing and Discovery” Memoir-“Woodsong” 
Autobiography-“The Life and Adventures of 
Nat Love”   

● Lesson 4: (1 day) Patterns of Organization 
Lesson: View power point to introduce 
lesson. (See 6th grade power point folder for 
text structure.) The link below has a great 
activity for students to practice identifying 
text structure. The students match the 
passage to the text structure. 
http://www.ereadingworksheets.com/text-
structure/ KAMICO-Developmental Series has 
two activities for text structure. (See pp. 216-
231.)   

● Lesson 5: (2 days) Use Holt McDougal 
Literature book pp. 808-818 Vocabulary 
Focus: Review biography, 3rd person point of 
view and introduce words in context on p. 
809. Reading Focus: After reading the first 
paragraph of “Matthew Henson At the Top of 
the World,” students will start their Venn 
Diagram. (See Unit 7 Resource Manager p. 
23. Explain to students that the author used 
compare & contrast pattern of organization 
in the first paragraph. After reading the 
selection, have students finish the Venn 
Diagram in groups. Also have them complete 
the table on p. 21 of the Resource Manager. 
Students will produce a cause-effect map on 
butcher paper. (See #5 p. 819 to get started.) 
(Key is on p. 819)  Lesson 6: (3 days) Holt 
McDougal Literature book pp. 832-837  

● Vocabulary Focus:  
Review autobiography, 1st person point of view and 
introduce vocabulary in context on p. 833. Reading 
Focus: 
 Discuss with the class about people that are blind 
and/or deaf. Describe the person and how his or her 
efforts to conquer a major difficulty. Read “From The 
Story of My Life,” pp. 834- 837 following the 
suggested procedures. Complete the chart on p. 57 of 
Unit 7 Resource Manager. View the movie, “The 
Miracle Worker.”   

● Review fiction, poetry and literary nonfiction.   
● Assessment 
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 Writing/Grammar:  
Possible Journal Prompts for Weeks 7-9:  

●  I am totally focused when…  We 
should/should not go to school on Friday We 
should/should not get to use our cell phones 
in school because…  

● because… 
●   I have the best time when I am…   
● I never want to…   
● Everyone needs a…  
● Note: Teachers can also use pictures for 

journal writing ideas.   
Mini-lesson (Writing Academic Vocabulary): Students 
will use their word study notebook to record 
meanings for academic vocabulary. It is suggested 
that students record the word on one side of the 
index card and the definition on the other side. 
Words can be stored in an envelope glued in the 
word study notebook/index card box. Academic 
vocabulary can be reviewed by placing index cards 
word side up and student partners can take turns 
citing meaning.  

●  Lesson 1 (Quotation Marks): Introduce 
quotations marks by discussing the 
PowerPoint presentation: 
jcschools.net/dynamic/la/ppt/Quotations_Qu
otation_Marks.ppt After a class discussion 
and completing the practice portion of the 
Power Point, students can work in groups, 
pairs, or individually to complete the task 
cards (see attached). or Refer to Write 
Source-p. 604 Follow the activities that go 
with the text.  

●  Lesson 2 (Narrative Writing): Write Source-
Discuss pp. 93-98 with the class. Read a short 
story of your choice to the class. Discuss the 
sequencing of the story. You might even want 
to take the information from the story and 
put it on a plot diagram. Do this with the 
class. Hand out the writing process sheets to 
each student. Have each student put these in 
a writing folder, notebook, etc. (It helps to 
copy each one of these on a separate color 
for each step of the writing process.) Explain 
to the class that each step in the writing 
process will be followed to complete a 
personal narrative. Show the class the sample 
paper “Suzie” from p. A-64 or look at the 
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sample narrative on pp. 99- 100. Each 
student will write a personal narrative about 
a time he/she was successful. This can be 
done after all of the steps have been 
modeled, or you can allow them to write 
after each step. Either way, students should 
be monitored closely to make sure they 
understand the process. *Focus:  

Prewriting: Discuss the sheet that explains the 
prewriting step and model examples. It is important 
that students see you actively  planning a story using 
various graphic organizers. or Refer to Write Source-
pp. 101-106.  
Drafting: Discuss the sheet that explains the drafting 
step and model examples. It is important that 
students see you actively writing, thinking aloud, 
using ideas from the graphic organizer, etc. or Refer 
to Write Source-pp. 107-112.  
Revising: Discuss the sheet that explains the revising 
step and model examples. It is important that 
students see you actively revising. Allow students to 
participate in the revising step. They should help find 
better words, rearrange information, add details in 
the form of descriptive words and phrases, add 
transitional words, etc. or Refer to Write Source-pp. 
113-122. Note: During the writing process, it is 
important for students to share parts of their essay 
with the class. While sharing with each other, it is 
important for classmates and the teacher to provide 
feedback. This process needs to remain as positive as 
possible. For example, each time a student shares a 
paragraph with the class, the person providing 
feedback should share at least one positive comment 
and choose one area to improve. As long as this is the 
normal routine, eventually all students will feel 
comfortable participating in the process.  
Editing: Discuss the sheet that explains the editing 
step and show examples. You might want to suggest 
that students edit by starting at the end of the essay 
and working toward the beginning. This strategy 
allows students to look at the essay in a different 
way. Instead of reading the essay as a story, they are 
now reading each sentence separately to find 
mistakes. or Refer to Write Source-pp. 123-128. 
Publishing: Discuss the sheet that explains the 
publishing step. or Refer to Write Source-p. 129.   

● Lesson 3 (Subordinating Conjunctions and 
Complex Sentences): Give each student a list 
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of subordinating conjunctions to keep in a 
notebook, folder, etc. Students can refer to 
this list when writing essays. It is important to 
use these words for transitions in writing. 
(More practice will be done with transitions 
in a later lesson.) Refer to Write Source-pp. 
542, 544, 565, and 778. Complete the 
activities that go with the text. 

 
Group activity: Students should select 3 or 4 
subordinating conjunctions from the list. The group 
should work together to write a complex sentence 
using each conjunction. Then rewrite the same 
sentences reversing the order of the dependent and 
independent clauses. Remind students to follow the 
comma rules for writing a complex sentence. When 
the activity is completed, groups should share their 
sentences with the class.  Lesson 4 Conjunctive 
Adverbs: Discuss section 772.1 on p. 772 (Write 
Source). After discussing conjunctive adverbs and 
how to use the semicolon, refer to p. 124 to practice 
using these adverbs in sentences.   
 

● Lesson 5 (Review): parts of speech, 
capitalization, comma rules  

 

Additional Information 
Materials/Resources Notes from Council 
Reading Resources:  
 

● Holt McDougal Literature   
● Kamico Developmental Series   
● The Learning Works books   
● Dinah Zike’s Notebook Foldables Prefixes and 

Suffixes 
●  Write Source   
● Writing Whizardry by Maity Schrecengost   
● Thinkcentral.com 
●  biography poem, t-chart, triple Venn 

Diagram, writing process sheets, 
subordinating conjunctions list Students will 
need: Reader’s notebook Writer’s notebook 
Word Study notebook Index Card box 
(optional) (The reader’s notebook, writer’s 
notebook and word study notebook may be 
combined by using one or two notebooks 
with designated sections.) Additional 

The teacher should allow time to read aloud to students.  
Teachers are encouraged to include ELPS strategies, not just for 
second language learners, but for all students. (The ELPS 
strategies are good teaching practices.)  Teachers are also 
encouraged to integrate student use of technology into lessons 
as appropriate.  Teachers should stop and answer questions 
when reviewing parts of speech that have been taught in 
previous grades. It might be necessary to do additional mini-
lessons on certain concepts.  Teachers are encouraged to 
review the parts of speech with games such as “I Have, Who 
Has?” (See additional resources for specific games.) 
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Resources:  
● Reading: The Life of John Lennon by 

Rappaport/Collier  
● Best Friends Forever A World War II 

Scrapbook by Beverly Pat (memoir) 
 

● Remember World War II Kids Who Survived 
Tell Their Stories National Geographic by 
Madeline K. Albright/Dorinda Makanaonalani 
Nicholson (memoir)  

● Escape From Slavery by Rappaport/Lilly 
(nonfiction)  

● Flora and Tiger 19 very short stories from my 
life Eric Carle by Eric Carle (personal 
narrative) 

●  Bearing Witness Stories of the Holocaust by 
Hazel Rochman and Darlene Z. McCampbell 
(memoir) 

● A Girl from Yamhill by Beverly Cleary 
(memoir)  

● Temple Grandin by Sy Montgomery 
(biography)  

 
English/Writing:  

● Hairy, Scary, Ordinary: What is an Adjective? 
by Brian P. Cleary 

● Pitch and Throw, Grasp and Know: What is a 
Synonym? by Brian P. Cleary  

● Dearly, Nearly, Insincerely: What is an 
Adverb? by Brian P. Cleary 

Read a short story to the class such as 
●  Under, Over, By the Clover: What is a 

Preposition? by Brian P. Cleary I Have, Who 
Has? (Creative Teaching Press)  

o Synonyms (1-4)  
o Nouns, Verbs, and Adjectives  
o Similes 1 and 2 Fill-in Flip Books for Grammar, 
Vocabulary, and More by Michael Gravois  
 
 
 

 


