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DeSantis resigns

Awards
roll in for
Hired Girl

by Leah Smith ’16

by Nikita Shtarkman ’16
Librarian Laura Schlitz, often
found in the Lower School library,
orating a story to a silent group of
enthralled students, who recline on
the colorful cushions, mouths agape
and eyes wide, has scored another
literary success. The Hired Girl,
Schlitz’s seventh book published on
September 8, 2015 has won a bevy
of awards, including the Scott O’Dell
Award for historic literature, the National Jewish Book Award, and the
Sydney Taylor Book Award.
The Hired Girl is a coming of age
novel that ties together themes of religion, education, love, and youth. It
is written in the form of a diary of
a young farm girl named Joan Skraggs, who has an exceptional love
for literature and a biting wit. Joan
escapes a horrid life, running from
her father’s crushing oppression. She
flees to Baltimore, where she finds
shelter and work in the home of the
Rosenbachs, a kind Jewish family.
The novel traces Joan’s journey to
liberation and self-discovery.
Schlitz began this book after
Lance Rombro ’19 gave her a “beau-
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Librarian Laura Schlitz’s latest book, The Hired Girl, has won
three major book awards and made numerous “best of 2015”
lists.
tiful leather-bound diary with milky
smooth pages.” She was inspired by
the diary format, and wanted to concentrate on a single charismatic character. Schlitz described its creation as
liberating and freeform, comparing
it to jazz. “The book was much less
formal than Splendors and Glooms

… I had this voice in my head of the
character… I started writing it, and
it was fun, so I kept writing it, and I
kept having fun.” This shows in the
playful, lighthearted, and vivacious
prose that lines every page.

Schlitz, see p.3

For the second time since September, the school is launching a search
for Director of Safety and Security.
Dorian DeSantis, Director of Safety
and Security, has been on the job for
fewer than three months, but departed
effective February 12, 2016 to take
a position with the Department of
Homeland Security to teach aspects
of active shooter situations.
“This is an opportunity that allows me to teach and learn how to
create safer environments for government and businesses,” DeSantis said.
The search has not yet officially
begun and a job description has not
been posted to major websites, but
the school has already begun receiving resumes from candidates who
have heard about the job opening
from police officers who work with
the school.
Right now, the school is developing an interim plan until a permanent replacement is hired. Since
the school already employs several
retired or off-duty Baltimore County
police officers, “the interim will entail three, maybe four retired police
officers during the daytime hours—
the same situation we have during
the evening,” Director of Finance and
Operations Joan Webber said.
With the recent turnovers in the

security position, Director of Facilities Lorraine Breining has also
taken a large role in maintaining the
school’s security systems.
Unlike the search for DeSantis,
there has been no timeframe established for hiring a replacement. “We
will take our time with what we
need to do,” Webber said. “I’m very
confident the interim plan will work
nicely.”
Though DeSantis has only been on
the job since mid-November, he has
already made several changes to the
school’s security system. Some were
in response to a robbery and sexual
assault at the Greenspring Montessori
School in late December, while others
were in the course of bringing Park’s
security protocols in line with those
of other schools in the area.
The Crisis Team, a group of
people from around the school with
knowledge of the building who plan
in case of an emergency, met the first
week back from break in a meeting
that had already been scheduled to
review what changes should be made
to the school’s protocols. “It was clear
that we had to address, as a community, the events at Greenspring,” Upper
School Principal Nancy Dickson said.

DeSantis, see p.3

Paradis picks Priscilla Morales as new Associate Head
by Leah Genth ’18
For the first time since the establishment of
the position of the Associate Head of School,
the school has hired from outside its own ranks.
The new face in the Associate Head of School’s
office will be Priscilla Morales, who grew up
in the Bronx. After an extensive search by a
committee of faculty and administrators, Head
of School Dan Paradis chose Morales to replace
Betsy Leighton as Associate Head as of July 1.
Morales interviewed with the committee
in December, and then spent two days visiting Park in mid-January. She met with several
groups comprised of parents, students, teachers,
and administrators.
“Every individual I met is proud of being
part of the Park community. Each time I was
back at Park, I felt myself wanting to be part of
[it],” Morales said in an email interview.
People she met with had only positive things
to say about her. “She asked lots of good questions and had lots of interesting ideas. I think

I’ll enjoy collaborating with and working alongside her when she joins us,” Director of Civic
Engagement Rommel Loria said.
“My first impressions of Ms. Morales were
that she is charismatic, smart, thoughtful, confidence-inspiring, and very passionate,” Parents’
Association President Betsy Berner said.
Morales currently works at Greenwich
Academy in Stamford, CT, where she has held
roles in both teaching and administrative positions. Prior to Greenwich Academy, Morales
worked at her alma mater, Riverdale Country
Day, in Bronx, NY. Morales attended public
school until sixth grade, when she was selected
by the Prep for Prep program to attend Riverdale. Seeking out deserving students, Prep for
Prep provides scholarships which “aim to identify New York City’s most promising students
of color and prepare them for placement at independent schools.”
Morales now serves as a member of Prep for
Prep’s Associates Council, helping to offer other students the opportunities that she was given.
The transition from public to private school had

a strong influence on Morales and continues
to impact her teaching and administrative
work today. In her Educational Philosophy,
she writes: “My passion and drive are
deeply rooted in independent schools.
Even as a middle schooler [making the
transition from public to independent],
I could see the opportunities that were
made available to me as an independent
school student.”
The role of Associate Head is a diverse position with “direct responsibility
for faculty hiring, professional growth,
partnering with principals and other
key administrators, and promoting curriculum review and
improvement,” Paradis said.
The title also includes supporting admissions and enrollment, athletics, crossdivisional tech integration,
diversity and inclusion, and
civic engagement.
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Morales, see p.3
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Second semester ennui
One of us got a text from a fellow senior
the other day: “What do you do in your free
time?” – a wholly unexpected question. This
was quickly followed by the hasty explanation: “I have too much time on my hands.”
When talking about this, we found that
we had all experienced that feeling in the
past few months. It is most clear in the ways
that we spend time during the day. Instead
of strained studying, heads buried in SAT
and AP books, or packets of college essays
trafficked to and from counselors, we found
ourselves experiencing days--weeks--of near
absolute freedom from responsibility. We’ve
turned to Words with Friends and other games
to occupy our hours at home, gotten back into
our Netflix queue, consuming the shows we
have missed over the years, and we’ve gotten
a lot more sleep.
Now this near absolute freedom has
brought an unexpected sensation – ennui
– the existential boredom that sometimes
arises. We attribute this development to the
loss of purpose. Without the burning motivation to complete classwork and exceed
academically, we experienced moments of
total boredom.
It is most clearly seen in mindless daily
actions--moving from upstairs on our beds to
downstairs on the couch just to relocate, eagerly searching through pantries and fridges
for food on a full stomach. These movements
are products of extensive leisure time during
the school year--a phenomenon we haven’t
experienced in a long time.
From an early age, we have lived with
one overarching, and integral responsibility-school. For us, school is fundamentally over.
We have all applied to college.
Our grades--those six letters we spent
weeks working for, and dreading, have already been packaged, parceled, and sent off

to our chosen universities. What are we here
for now?
Sure, we’re still showing up to class and
putting our best effort into our assignments
(keep in mind second-semester-senior best),
but we aren’t itching for that perfect grade.
Instead of staying up until two in the morning
to solve that calculus problem, we’re content
to call it quits at 11.
It’s not that we don’t care about our classes,
but we finally have the chance to sit through
them without any outside pressure to absorb
every detail. We have more time and energy
to devote to our other endeavors. Rather than
straggle into sports practice or club meetings
exhausted and unmotivated from a draining
academic day, we have a chance to put our
best into our extracurriculars (like Postcript!),
and still enjoy our classes without endlessly
worrying about our grades.
At Park—and probably at high schools in
general—there’s a push to be involved in as
many activities, sports, and extracurriculars
as possible. We talk with pride about staying
up until two or three in the morning to finish projects. It’s almost a badge of honor to
be able to function with less than five hours
of sleep, or to be double-booked during an
X block.
We spent three and a half school years
feeling those same pressures to do more and
sleep less. The activities we’ve taken up to
fill our newfound free time—whether productive, like reading a good book, or less so,
like exploring the back of the pantry—might
not be the best use of our time, but that’s
life. We didn’t learn this lesson until now,
but you shouldn’t be too hard on yourself for
not being productive 24/7. Even if it seems
like everyone else in your grade is staying
up until two to finish a project, it’s fine to
sometimes just take a nap.
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Letter to the Editor
Good work on Panthers review

I thought your review of the Black Panthers movie (Postscript, December 16, 2016) was well written and an accurate summary of the movie. I
had many of the same thoughts that you had. I was born in 1951 so I was
in high school and college when the Panthers were active. I know that the
government and the media were careful to depict the Panthers as a violent
group that sought the overthrow of the government. A PBS series called
Eyes on the Prize taught me otherwise. This new movie went even further to
disabuse people of those old stereotypes. The producer said she was amazed
by the reception the film has received. I’m not surprised—the issues are
exactly the same. The Panthers’ agenda is as relevant now as it ever was.
Thanks for a good article.
---Joan Shaull, Receptionist
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On January 20, just before the big blizzard of 2016, French teacher Malick
Mbengue and his wife Megan welcomed Samba James. Congratulations to
Megan, Malick, and the Upper School modern language department for the
new addition to their family.
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Forbush, Sheybani
to leave US in June
by Aerin Abrams ’16

At the start of second semester, two Upper
School teachers announced their departures
after the current school year. Tina Forbush,
co-director of college counseling and history
teacher, and Iman Sheybani, history teacher,
will move on from Park at the end of this year.
Next year, Forbush will close out 16 years
at Park and move to Singapore to become a
counselor at the Singapore American School
(SAS). While she was not actively searching
for a new job, she came across the position
through the recommendation of a friend who
works with international schools. After meeting
with the school’s superintendent and interviewing in December, she made her decision over
winter break.
“I’m most looking forward to being able
to travel, to experience different cultures,”
Forbush said. Singapore’s location allows for
easy access to many different countries. “And
then there’s living in Singapore itself, which
is extraordinarily culturally diverse,” she said.
She is prepared to face the familiarity of a big
city, while at the same time see new cultures
and religions converge in one place.
This new chapter translates into the counseling Forbush has done for so many years.
“I am incredibly supportive of students who
are courageous enough to take gap years or
live abroad, and I’ve never done anything like
that,” Forbush said. “I’m excited to be able to

do the kind of thing that I’ve been encouraging
students to do for a long time.”
While she looks forward to these new adventures, Forbush will miss many aspects of
her time at Park. “The school I’ll be going to
is much bigger, and I won’t teach, so I won’t
be able to develop the same kinds of relationships with the other students,” she said. “I will
miss my colleagues here. I think that the faculty here is richly intellectual and curious and
interested in change in ways that I really both
respect and enjoy. I’ll just miss the dialogue
and the conversation that we have formally and
informally.” Her time at Park has also fostered
a love for progressivism, something she will
not find at SAS.
Despite the truth these statements hold, Forbush acknowledges the changes in atmosphere
throughout her 16 years. “I have concerns that
some decisions are being made from a place of
caution and conservativeness rather than from
a place of creativity and exploration,” she said.
“While exciting things continue to go on in our
classrooms every day, when I look at the bigger picture, I miss the Park that fostered big
ideas, challenges, and intellectual bravery more
often.”
Co-director of College Counseling Liz
Hirsch has worked closely with Forbush for the
past nine years. “She has an incredible ability to
see things from multiple angles and to quickly
size up the key issues,” she said. “I will really
miss thinking through tough situations with her,

photos by N. Blau ’18
Iman Sheybani (l.), history, is planning to attend graduate school next year, while
Tina Forbush, history and college counseling, will work at the Singapore American
School.

hearing her incisive conclusions...and picking
up books to read from the corner of her desk.”
This year marks Sheybani’s fourth year at
Park. Her plans for next year are not finalized,
as she awaits replies from graduate schools.
She could potentially remain at Park, or move
to Majorca, where her husband is from, and
continue on to graduate school at a UK school
or French institution. “I’m interested in teaching
again sometime in the future,” Sheybani said.
Her experiences over the past four years
have helped her grow as both an educator and an
individual. “I came in with no experience, and it
was really good for me to be able to learn how to
teach, to learn how to do something completely
new and really challenging,” she said.
Sheybani sees her time at Park as an important transitional period in her life. “It’s also

Schlitz wins book awards
Schlitz, from p.1

While Schlitz has been exceptionally successful critically and in terms
of awards, she rarely considers them
when writing her books. She mentioned that throughout the writing
process, there is a nagging hope that
the book will be recognized, but this
sensation is usually ignored.
“You have to remember; you
write for children, you don’t write
for awards, you write for children,
she said.”
Each award has a distinct significance to Schlitz. She was particularly
excited by the Sydney Taylor Award,
having been a big fan of Sydney Taylor’s All-of-a-Kind Family books as
a child. Further, the Sydney Taylor
and the National Jewish Book Award,
both being fundamentally Jewish
awards, had a secondary personal
appeal to Schlitz, who is a self-proclaimed semitophile.
“Having the two Jewish book
awards makes me so happy…I have

The job is clearly multifaceted,
but is one for which both Morales
and many faculty believe her prior
work has prepared her.
“She’s done a lot of different
jobs within independent schools…
and worked in a lot of positions that
she’ll now be supervising,” Paradis
said. “Priscilla is genuinely interested

Security chief resigns
DeSantis, from p.1

The Hired Girl, by librarian Laura Schlitz, has won three major
book awards.
such a high respect for the literary
tradition of the Jews,” she said. The
Scott O’Dell award for historical fiction was a surprise to Schlitz, as she
had been mostly focusing on interpersonal relationships and the voice

of the character in The Hired Girl.
“My book was so domestic,”
Schlitz explained. “I never thought
of winning the Scott O’Dell. When I
found out, it was a bolt from the blue,
and I was delighted.”

Associate Head job goes to outside candidate
Morales, from p.1

been very good for me personally,” she said. “I
basically became an adult through teaching at
Park. I can’t think of anything I haven’t gained.”
The differences between being a student and
being a teacher have also surfaced for Sheybani
during this time. “Being a student is really all
about you. So, if you think about it I came to
Park as a student. But then teaching really turns
the tables,” she said. “It’s a really difficult thing,
but also a really rewarding thing. I learned how
to help and support people at various points in
their lives.”
In preparation for this next stage, Sheybani
reflects on what she will miss the most about
Park. “I think I’ll miss the students and how
being inquisitive, curious, engaged, and interested is the norm. I don’t think it’s like that
everywhere.”

in getting to know people and [she’s]
very collaborative in her leadership
style.”
Having always taught at least one
section of history or humanities along
with her administrative posts at both
of her previous schools, Morales says
she will miss the direct contact with
students in the switch to a role focused on faculty and administration

of programs. Morales nonetheless
remains “committed to the student
experience” and feels that she can
best influence this by working with
the people who provide it – the teachers. “What I am really excited about
is that I’ll get to work with tremendous educators who all want the same
thing: the best for Park students,”
Morales said.

“That included adding awareness
around nighttime hours, people getting to their cars, and being alone
on campus.”
Evening security has expanded
patrols and provides a service that
can be requested through the callboxes for anyone who wants an escort to his or her car, and facilities
increased lighting in and around the
parking lot. There are more cameras, including one that overlooks
the main parking lot with facial recognition and the ability to pick up
license plates.
The Crisis Team also considered
access to the building during weekend hours. Groups that work in the
school on Saturdays, such as Mock
Trial, Postscript, and Brownie, now
have specific codes so that security
knows precisely who is in the building.
Other changes that DeSantis
made include a crackdown on dogwalkers, after a teacher was bitten
before winter break. “Dog-walkers
have been notoriously walking
around without their dogs on a leash.
That’s a problem. Especially when
the dog-walkers walk right next to
our most vulnerable students, the
kindergartners,” DeSantis said.
More significantly, the school
now uses a Raptor ID system for
contractors and vendors coming

to campus. When they enter they
present a driver’s license and the
system spits out an ID, valid for 24
hours. The system, which is already
in use by Baltimore County Public
Schools, runs a quick background
check to make sure the visitor is not
on a sexual predator list or banned
from being around.
DeSantis’s replacement will be
part of a conversation about whether
to use the Raptor ID system for all
visitors to campus. “It has the potential to be a good idea, but it has
not been approved,” Webber said.
“I think it’s the ultimate challenge of balancing the sense that
this feels safe and familial and like
a home to so many people with the
fact that it isn’t actually safe if you
go by the measures that anyone can
essentially get onto campus at any
time,” Dickson said.
While DeSantis has already
made significant changes to security, he leaves with recommendations. “I would like to see a deeper
screening process for our visitors
coming on to campus. The successor
should also partner up with the local
police officers to really familiarize
themselves with the campus in case
a crisis ever occurs.”
“We’ll miss Dorian. It was almost too good to be true that he
wanted to work here, because he’s
so overqualified,” Webber said.
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School insecurity
by Peter Coulson ’16
Fear breeds poor decisions, and this is a
fearful time. We hear every month about a terrorist, or a psychopath, or some bad guy with a
gun, going into an office building, a school, a
movie theater or a restaurant and killing indiscriminately. We hear about robberies, assaults,
and other grotesque inhumanities. Places we
once thought were safe become associated with
senseless violence, and we become afraid.
But until recently, some of us were not
afraid. We were consoled by statistics—your
likelihood of dying in a car crash on the way to
school, for example, is greater than your likelihood of dying in a school shooting—and we
carried on.
Yet statistics are little consolation when violence happens so close to home. An employee
at the Greenspring Montessori School, not very
far from our campus, was robbed at gunpoint in
the school’s parking lot, forced to drive several
miles away, and assaulted.
When I heard about the assault for the first
time, I was deeply unsettled. Thinking about
it some time later, I worried that our fear and

collective disquiet would breed invasive and
unnecessarily restrictive security measures. Our
campus, which ought to be welcoming, would
be cut off from the larger community: a gated
entrance, cameras everywhere, and other barriers, both literal and figurative.
Security and Facilities responded to the
assault by changing the security code for the
keypads that unlock all the doors, increasing
lighting around campus, adding more security
patrols, and creating an escort system for people
walking to their cars after sunset. These are
sensible measures, designed to make us feel
safer rather than intimidate would-be attackers
with excessive barriers.
Yes, one could argue that adding more
patrols serves the latter purpose, but it is not
excessive. Excessive, in my mind, would be
patrols everywhere on campus. But Director of
Security Dorian DeSantis told me the additional
patrollers would be doing “sweeps” after hours,
going in and out of different entrances to see if
anyone had been lurking around, and would pay
special attention to the Tompkins Field parking
lot, which is relatively isolated from the rest of
the school.
DeSantis made another significant change

cartoon by N. Shtarkman ’16
in response to a threat assessment he had performed some time before the Greenspring
assault. He instituted a Raptor identification
system. [see security article, p. 1.] This is a
restrictive system, and sex-offender registries
are not perfect: other more knowledgeable writers have detailed several flaws in the registry
systems. But if an individual has committed
crimes against children, especially if they committed those crimes recently, they should not be
allowed in a school. The Raptor system, DeSantis explained, is not a background check. It

doesn’t display every infraction the individual
ever committed; it’s a search of information
relevant to whether or not a person should be
allowed into a school.
There’s a world of difference between makeing students and faculty feel safer and making
fear-driven decisions. Fortunately, the security
measures fall firmly in the former camp. Though
DeSantis resigned from his position to work for
the Department of Homeland Security, I hope
that the next Director of Security will continue
to take similar necessary but rational steps.

Single sex gym classes limit choice
by Celka Rice ’19

At Park, we like to consider
ourselves forward thinking when it
comes to gender and gender identity.
And it is true that many classes, such
as Life Skills and Sexual Education,
make an effort to address these topics. But, the place in which gender
bias is most blatant is perhaps the site
in which it is least discussed—the
athletic field.
“For the most part our Middle
School program is divided by gender—we have a girls’ program and
a boys’ program. They each have
very similar goals and expectations,
yet the courses and approaches vary
slightly,” said Physical Education
Department Chair Robin Cardin
Lowe ’84, who maintains that any
differences between boys and girls
classes are due to different teaching
styles rather than the gender of those
being taught.
As for why the programs were
divided by gender, Lowe said that
when she was hired 20 years ago,
gender-divided classes were simply
“how it was.”
The approach to gender within
the physical education curriculum is
obviously a contested issue. Many
students I spoke to were excited about
coed classes. “I wish we were judged
more on our abilities and opinions
rather than what we look like,” Tessa
Baird ’22 said.
Some boys agreed that coed classes would improve Middle School PE.
“People who are friends with the opposite gender should have the option
to be together in gym classes,” said
Sebastian Sachs ’21. Ezra Charles ’21
agreed, saying, “I want to play the
good people, and the good people can
be girls or boys.”

But there is also a substantial
group of students who felt much more
comfortable in single-sex classes and
wouldn’t want to be a part of coed
classes. “If I were to be doing sports
with them [boys] I would get made
fun of. Boys have more muscle development and more capability,” said
Eva Elbert ’21.
Ala Dhruv ’21 was even more
blunt: “[gym class] should never be
coed.”
Because opinions on coed classes
are both strong and diverse, Alexa
Philippe ’20 said that “I think ideally there would be a boys’ class, a
girls’ class, and a coed class.”
Philippe was part of a group
that met last year to advocate for
coed gym classes. Lowe agrees that
Philippe’s idea of both single gender
and coed classes is plausible. “We
could probably do a better job having
some periods within our curriculum
where it’s self selected into either a
coed program or a single gendered
program,” Lowe said.
The athletics department is not
scared of critique. “We’re very proactive,” Lowe said.
But even among coaches, opinions on coed classes vary. Although
Lowe seems interested in a less gender focused course, her colleague
Lower and Middle School Physical
Education teacher Robin Willard
cites safety concerns about a curriculum in which athletes could self
select into a coed or single sex class.
“Often times the girls that want to do
coed classes, particularly in contact
sports, are the least able to handle it,”
Willard said.
Willard worries that although
there are some female athletes who
can compete on an equal level with
their male counterparts, many smaller
girls in a class with stronger boys

could risk injury.
His comments are obviously well
intentioned—safety is incredibly important—but if the issue is really just
based on the size gap between genders then classes should be divided
by height, weight and physical skills
as opposed to sex.
“Physiologically there are differences (on average) in things like bone
density and muscle mass. However,
there are certainly exceptions on either side and I don’t think that those
biological differences are enough to
say that genders can’t participate in a
sport at the same level,” said Middle
and Upper School Counselor Krista

Dhruv.
Dhruv also focuses on the social
connotations of single sex classes. “If
there is a student who doesn’t identify
with their birth-assigned gender or
identity [single gender classes] are
going to have a negative effect.”
Dhruv acknowledges that this
is an individualized issue, and that
there are some students who will feel
much more comfortable in single sex
classes. For this reason, she said that
students being able to self select into
the class they were most comfortable
in would be “optimal.”
Printed in large black type in
the hallway leading to all the locker

rooms, the school motto reads “Mens
sana in corpore sano: A sound mind
in a sound body.” When I first saw
that sign, I felt nothing but pride for
my school, satisfied by a dual love of
learning and athletics.
But now I wonder. Does the administration really believe that my
female body, and by extension my
female mind, is equal to those of my
male peers?
I’m not so sure they do. Despite
Park’s progressive values, students
are not given the option to choose
whether their athletic opportunities
will be confined to instruction and
competition by their biological sex.

cartoon by J. Renkwitz ’18
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No need to require community service
by Lizzie Kane ’18
Unusual among private schools, Park
does not require community service hours. It
promotes the idea of invitation versus obligation. Instead of forcing students to participate,
the school invites them to be involved in the
community, and strives to get them out of the
“Park bubble.” When parents see students
planting trees, or receive a call from them
asking to donate to a certain cause, kids are
doing those things because they are passionate
about them, not because they are obligated to
do so. That is why community service hours
should not be required at schools.
“It depends on the community you’re talking about. In a community that values active
citizenship, it is important,” Rommel Loria,
director of civic engagement and service learning said. “By and large, you see our students
and how they are interested and motivated to
do service given the number of activities we
see at Park. That suggests it is important to
our students and that they participate without a
requirement.”
“I think a way to reach more students is
by incorporating service into the curriculum,”
Loria said. He makes a good point: incorporating service into a school’s curriculum makes
education more valuable than it already is. Not
only are students receiving a good education,
but educators are putting their kids into real-life
situations; teachers are exposing their students
to vital experiences. Hopefully, students then

become inspired, and develop a genuine passion
for service if they didn’t already have one. By
showing students how they can make a difference, they are able to see the world from another
perspective; their views become multidimensional. Schools should want their children to
achieve that.
“I have now been at schools where both
models exist. I think there is no wrong or right.
Required service hours serve some kids really
well,” Nancy Dickson, Upper School principal
said. “It forces them to get out there and do
things, but the kids who are naturally compelled
to an interest or a cause can feel insulted and
resentful towards it.”
However, she continued, “Park seems to
have kids who are more legitimately interested
in and committed to doing service work than at
any other school of which I’ve been a part, so
at Park I don’t see the need for service hours. I
think at other schools, where there are more
apathetic students or there are students who
aren’t as willing and committed to their causes,
a service requirement can be helpful.”
Some people argue that service hours should
be required. Friends School requires a minimum
of 50 hours. “My daughters both went to Friends
School and worked at the Cares Food Pantry,”
Principal’s Assistant Miriam Lupien said. “It
was really an eye opener for one of my daughters. She wound up volunteering there long past
her community service requirement. Basically,
she feels it was really great that she was exposed
to that and was given that opportunity. She was
made to experience something that she may not

cartoon by H. Kouwenhoven ’17
have otherwise experienced, and it’s her passion
and her profession.”
Despite the experiences from other schools,
it is good that Park doesn’t have community
service hours. We have confidence that our
students will break out of their daily lives to
see and do things they wouldn’t normally do,

without a requirement. Schools should get rid
of their service hours and be able to notice all
the benefits. “If the goal of service is to allow
students to contribute to society, then I’d hope
a school would want students to do that because
they cared, as opposed to being forced to do it,”
Loria said. I couldn’t agree more.

Expand the computer science program
by Duncan Lowther ’18

In registering for classes this fall, I noticed
that the only computer science course offered
was an introduction to programming. For a
school like Park, this seems nowhere near adequate. We have a multitude of courses, a full
department, in arts, sciences, history, mathematics, English, and other languages, but, only one
course in computer science, which is quite relevant to the future.
And it is not like there is no demand. Just
amongst my small friend group, there are several programmers who know all the basics for
the languages they write in and could easily pick
up another by memorizing the syntax, considering most programming languages use the same
logical format. These students desire more advanced topics in computer science. Sophomores
Eli Litwack and Kyle Coblentz agreed that there
is more emphasis on learning the basics of programming rather than offering courses for those
who are already well versed in it.
Some of this can be achieved with independent studies, such as Aaron Eline ’17 with his
NAND to Tetris independent study. As Eline
said, “I think independent studies are excellent because you allow for someone who has
a specific interest to follow it when there isn’t
enough student body interest to dedicate an entire class to it.”
While they are valuable, independent studies
can only go so far as the students drive them;
there are limitations on independent studies, and
it is a different experience to learn something
alone compared to working with others. “On
the other hand,” Eline said, “I think there is
currently a void in the school’s curriculum as
to more advanced computer science topics and

I think having a track for students would be
helpful for a lot of people.”
Therefore, the only option is to have more
classes. Julie Medalie, the head of the IT department and an erstwhile teacher on the subject,
said, “I think there should be something more
like an actual computer science program or department…I think that if they had some kind of
basic beginner programming course that would
be great and then obviously two or three levels
after that for just straight-up programming.”
The current setup that the school has lacks
engaging courses for advanced students in computer science, courses that it has in other fields.
As Litwack said, “Typically we offer two advanced math electives. I think there should be at
least two advanced computer science electives
because I think there are a lot of people who
would take advanced computer science, just as
much so as advanced math.”
Both Litwack and Coblentz agreed strongly
that they would take these courses if offered, as
did Eline. “One way they might go about doing
it is the way the math department does their
really high level classes,” Eline said. “Every
year is something new…so you could have one
year where the advanced class is, say, compiler
design, and another where it is something else
like network security.” He added that his NAND
to Tetris independent study would make a good
class.
The only logical dissent to this idea is that it
would be too expensive, or a burden for IT making sure all the computers are set up correctly.
The interest in these courses has already been
proven, and the money required is dwarfed by
the benefit to the students who would take these
electives. And as for the workload increase for
IT, Medalie said, “We have one lab for the Upper School. They don’t even always use it for

the computer programming course…it might
not change things at all. Enough students bring
their own computers though that no one used the
computers in the lab last year.” Clearly, the extra
burden on IT would not be near great enough to
warrant depriving these tech-heads of advanced
courses in their chosen field.
So the way forward becomes clear: we hire

more teachers to add advanced computer science courses to the program of studies, and we
get a small laptop cart for those few students
who wish to take CS courses but do not have
a laptop. In this situation, everyone is happy;
beginners still have an introductory course, and
more advanced students have courses to suit
their needs.
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D. Lowther ’17, who participates in robotics and other computer-related activities, believes the school should offer advanced computer science courses.
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How to handle the spaced-out student
by Isabel Berner ’18
Confronting a student for spacing
out in class may seem like a harmless
act, but it can have big consequences.
The student may feel uncomfortable,
embarrassed, harassed, or judged.
They could even feel like a bad person. Some teachers say that confronting a student is a good thing because
then the student will not space out
again, but it could actually have longer-term negative effects.
Spacing out is defined as losing
concentration, daydreaming, not paying attention, or staring into space.
The best solution to this problem
when it occurs in class isn’t to make
a student feel badly so that he or she
will be focused next time. The best
and most effective solution is to understand why the student is spacing
out.
The student could be having trouble paying attention for a whole range
of reasons. It could be something as
simple as the fact that the student is
tired because it’s last period. He or
she could have had a sports game,

a theater performance, or a lot of
homework.
It’s also possible that the student
is just bored, or already knows what’s
being covered in class. However, the
student could be losing focus because
they have a disorder such as ADD
(attention deficit disorder), ADHD
(attention deficit hyperactive disorder), GAD (generalized anxiety disorder), OCD (obsessive compulsive
disorder), or MDD (major depressive
disorder, or clinical depression). The
most helpful thing a teacher can do is
talk to the student privately and try to
figure out why he or she cannot focus.
A common symptom of both anxiety disorders and depression disorders is having trouble concentrating.
A student who is suffering from these
issues might feel helpless.
Calling the student out in front of
the entire class will not fix the issue,
and could make them feel worse,
making it harder for him or her to
concentrate. School Counselor Krista
Dhruv said, “[calling a student out]
can disrupt the safety of the classroom if other students fear they too
will be called out for a behavior.”
One could argue that calling stu-

dents out is more effective. Plenty of
times students are blanking out just
because they are bored or the class
is making them tired. Other students
may see them spacing out, and start to
feel bored or tired too, and think it’s
okay for them to also space out. When
this happens, the teacher might feel
disrespected or angry. If that teacher
calls out a student, other students often begin to pay more attention.
When asked what benefits could
come from calling a student out,
Dhruv said that it “lets other students
know you notice what’s happening
and that you’re addressing it.”
This will likely help improve the
attentiveness of the other classmates,
but it is a coercive practice. “The obvious [benefit] would be that, hopefully, they become more engaged,”
said Athletic Trainer Dan Lopez.
Lopez added, “there’s a downside to that, depending on how you
do it.” He explained that students
could act out after being called out.
They could start to dislike the class
and their teacher and could end up
having more trouble paying attention
than before.
The most effective and least emo-

tionally harmful solution to stopping
students from spacing out, no matter
the reason, is to talk to them privately.
While there may be situations
when calling a student out is helpful,
you can never truly be sure what the
individual student’s circumstances

are. The best thing to do is to speak
with the student first and come up
with a solution. Teachers should
speak to students, to their advisers
and to parents to discover what is
driving chronic inattention and what
to do about it.
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Timely feedback allows for better growth
by Cici Osias ’19
According to the Park Philosophy, growth is
more important than grades. However, it must
be acknowledged that teacher feedback helps
students to grow. Grades and comments are an
important kind of feedback. If a student does
not know how they are doing in a class, it is
difficult to improve.
At Park, teacher feedback is not always
timely. Some teachers hand back work within
one or two days, while others can take one to
two months. This is not an exaggeration; I really
have had a teacher hand me back work that I
had completed and turned in two months prior.
Getting back graded work late can be very
frustrating. Some students see it as unfair when
work is turned back late. “We have a due date
to turn work in, so we should get it back in

a reasonable amount of time,” Lexi Mantilla
’19 said.
One reason physics and chemistry teacher
José Sánchez believes it is important for students to receive quick feedback on work is
because of how it can help students learn from
their mistakes. “The longer that I wait to give
you the feedback, the longer you have to forget
why you did things a certain way, and the less
likely you are to learn from your mistakes,”
Sánchez said.
English teacher Maria Spiegel thinks that
work should not always be handed back right
away; sometimes a little distance from work
can be helpful in the revision process. “I think
sometimes people need a waiting period before they can really receive feedback… Lots of
professional writers talk about needing to put
their pieces away so that they can look at them
later with fresh eyes,” Spiegel said.

One useful tool that some teachers use to
allow students to track their progress is the database Veracross. This website is used by some
teachers to enter in grades for work that their
students have turned in. The grading feature
is a way to see one’s overall performance in
their classes, as well as track specific grades
that highlight their strengths and weaknesses.
For Sánchez, reporting grades on Veracross
is about transparency. While grades on homework, for example, count in a student’s overall
grade, many teachers don’t make it clear how.
“By being able to see how doing your homework affects your grade, how lab reports affect your grade, and how tests have impacted
your grade, you get to see how you’re doing as
a student and you can monitor your growth,”
Sánchez said.
If you see your grade and know you haven’t
done as well on an assignment as you wanted

to, it allows for you to put aside time to meet
with a teacher. The teacher can help you better understand a topic as well as advise you on
what to do, or not to do, next time. “If we forget
what we’re doing, then you can’t ask us to do
revisions,” Mantilla said.
When thinking about giving students feedback, the students’ best interests should be kept
in mind, whether that is considering the format
in which students receive feedback, or the time
frame in which they receive it.
“I realize it’s hard and teachers are really
busy, so it’s hard to get it done in a timely manner; but it is a lot easier on students if you can
get work back within a week or two,” Anna
Connors ’19 said.
“What is Park and what is progressive is
doing what’s best for students,” Sánchez said.
And, in this case, timely and detailed feedback
contributes to student growth.
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Ex-lawyers find satisfaction in teaching
by Lizzie Kane ’18

According to a 2014 article in the American Bar Association Journal, only 24 percent
of lawyers who passed the bar in 2000 were
practicing in 2012. A number of teachers at
Park originally started out as lawyers too, but
eventually realized that was not the career path
they wanted.
Rommel Loria, director of civic engagement
and service learning, and Roger Seidenman ’85,
director of development, both started their careers as attorneys. Loria worked in civil litigation, and Seidenman spent most of his legal
professional life in a banking department of a
large firm in downtown Baltimore.
Tina Forbush, co-director of college counseling and history teacher, first taught in Punahou, Hawaii, then worked for a Hawaiian state
Supreme Court Justice, and then went back to
teaching. Forbush worked at a law firm in DC,
but did not have a specialty. She discovered she
was happier teaching because it was a job she
was passionate about; she missed the dynamic
of the classroom.
Loria was unhappy because he wasn’t feeling entirely satisfied in his job as an attorney.
He listened to a trusted mentor and decided to
become an English teacher and tennis coach.
Seidenman practiced law for around six years,
while simultaneously coaching soccer at Park.
As time went by, he realized, “I enjoyed being
in a school environment and working with students as opposed to helping solve other people’s
problems because they refused to speak to one
another.” He felt no inspiration at his banking
job; being employed at Park was a better fit.

All three were drawn to Park for different
reasons. Seidenman is an alumnus, so he knew
that he would fit in working here. Forbush had
been living in Baltimore, and had job offers
to work at RPCS, Friends, and Park. “I chose
Park because I like co-ed education, and I liked
the history department. I found them compelling, intellectual, thoughtful, and fun,” Forbush
said. “The time I was interviewing at Friends,
the history department largely did not communicate, and didn’t all like each other. I wanted
to be at a place where people liked and cared
about each other.”

‘Working with children serves
as a strong reminder to treat
everyone with respect’
-Rommel Loria
Director of Civic Engagement
and Service Learning
Loria attended schools unlike Park, but was
intrigued by its teaching methods. “Early on in
my teaching career, I went to this program for
new teachers,” Loria said. “A lot of the things
I learned about keeping students engaged and
interested in their work, and how to teach them
why their education is important drove my decision to come to Park.”
Loria noted new sensitivities when he moved
from working primarily with adults to students.
“I think you should be careful with how you
treat everyone, and that includes when you are a
lawyer, but I don’t think that is often the practice
when adults are working with other adults,”
Loria said. “Working with children serves as a
strong reminder to treat everyone with respect.”
For Forbush, the move to teaching was easy

because she began as an educator. “It was not
difficult for me to transition back to being a
teacher,” she said. “I enjoy thinking about lessons, learning and assessments. It was easy to
jump back in because I didn’t feel that I was
starting from scratch.”

‘The kinds of skills that law
school tries to teach such as
logical thinking, sequential
thinking, and problem solving
are all really valuable and can be
applied in lots of areas’
-Tina Forbush
Co-Director of Collge
Counseling and history
Seidenman did not go straight to teaching
from being an attorney. “I teach one class in the
spring, and I really didn’t start until about 2004
or 2005 after I had already been here for about
five or six years. I started as a development
person and coach, and it wasn’t that difficult of a
transition,” he said. “This is not as an intense an
environment in terms of answering to someone
for every minute of the day. I think there are still
results, especially in development, where you
are supposed to raise X amount of dollars. But
because it’s Park I think people have positive
expectations; typically they produce positive
results.”
All three feel that their experiences with law
were valuable to their present jobs as teachers.
“My work as a litigator involved a lot of writing
and research, and I think that those things are
helpful for an English teacher,” Loria said. “I
think that it is also important when you are

presenting arguments to be really clear when
you are a lawyer, and that is equally as helpful
when you’re a teacher,” he said.
Forbush felt that she had an advantage after
her stint as an attorney. “Being a lawyer helps
me to coach Mock Trial and to teach Criminal
Law,” she said. “It probably helped more with
being a college counselor. Speaking diplomatically, which in law you have to do with your
clients, and with teaching you also do it, but
to parents. The kinds of skills that law school
tries to teach such as, logical thinking, sequential thinking, and problem solving are all really
valuable and can be applied in lots of areas,”
Forbush said.

‘I’m a big believer of if what
you’re doing is what you love,
the journey is part of getting
there’
-Roger Seidenman ’85
Director of Development
Seidenman finds his background as a lawyer
helpful in the development office just like Forbush in the college counseling office. “I spend
a lot of my time working with parents, alums,
and people who are not in a school setting, so I
think it helps to have the background being in
the work world, and to some of an extent the
corporate world,” said Seidenman.
Seidenman sums up the thinking of all three
former lawyers: “I’m a big believer of if what
you’re doing is what you love, the journey is
part of getting there.”

Umbrella Corporation
takes on new challenges
by Ollie Thakar ’19
Members and adult mentors from the Robotics team crowded into the Middle School
Commons for the January 9 video reveal of this
year’s FIRST Robotics Challenge game. The
release video contained many long interviews,
advertisements from 1,000 universities and corporations, and terrible Monty Python spin-offs
that perfectly fit this year’s medieval theme.
For 25 hours a week after this video, the
Robotics team, known as Team 1719 or the
Umbrella Corporation, has been hard at work
in Park’s dank basement, without doors or windows, and with piles of tools, scrap metal, and
surgical tubing sprawled asymmetrically over
the floor in what Dulaney High School senior
John Sutley called, “engineering hell.”
According to Head Mentor Mike Dennis,
their quest is to “inspire young people and to
acquaint them with the tools of present-day science and engineering.”
The club completes its quest in three ways.
The first major goal the Robotics team has
is to build a robot in six weeks, tailored to play
this year’s game, the FIRST Robotics Challenge. “Stronghold,” a medieval-themed game,
involves taking dodgeballs from one side of
the field to the other, crossing barriers along
the way, and shooting these balls into high and
low goals.

An interesting part of this game is that
these barriers, which include a drawbridge and
portcullis, can change based on each team’s
preference and audience selection. The field
is decorated heavily, with a castle and flag on
each side, and is much larger than most other
game fields. A team can also score extra points
if its robot is able to lift itself two feet in the air.
The robot design this year is also very difficult; mechanisms for opening some barriers,
throwing devices, and devices to intake the ball
all must compress to “a space the size of a 12pack of soda,” Dulaney junior Collin Stiers said.
In March, once all of this toilsome building
is completed, the team attends competitions
in Virginia and Northern Maryland, in hopes
of moving to the regional and then national
competitions. Although the team has never
won nationals or regionals, they have won one
off-season tournament hosted by McDonogh
School.
This year, the team is particularly strong,
and expects to do well in regionals.
A second project that Robotics works on is
the Go Baby Go project. Robotics buys selfride cars and transforms them such that operating the car is therapeutic to disabled children.
For example, if a child has difficulty standing,
then Robotics can reassemble the car such that
the child has to stand before the car can start
moving.
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G. Branam ’16 works alongside mentor Brian Clegg to attach gearboxes for
the arm onto the robot being built for an upcoming competition.
The cars also help disabled children move,
so it is easier for them to socialize. “One of the
most important factors of childhood is mobility,” Stiers said.
A third project that Robotics helps is Computers for Kids. They take used computers, wipe
their hard drives, install new hard drives, and
donate them to children in need. So far, they
have donated approximately 100 computers and
Robotics members are hard at work finishing
more.
As usual, prototyping and building is painstaking, so members are happy to introduce new
people to the team. The team is diverse, spanning students from Park School, Dulaney High

School, and other schools. Mentors, adults with
experience in engineering, donate a lot of time
to help with the team and come from a wide
variety of backgrounds, some even having participated in the FIRST Robotics Challenge in
high school themselves.
The student leadership and overall social aspect of Robotics is incredible. Sutley described
Robotics as, “a really fun and enjoyable place
where we collaborate and design.”
And the most impressive part of all of robotics is that these students are able to participate in
robotics for such an enormous amount of time.
Stiers said, “You don’t make time in life for
Robotics, you make time in Robotics for life.”
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Yifei

Wenrui

Frank

Frank also thought that speaking the language well took extra time and practice. “At
first, speaking English at all times at school
was a challenge to me. I started to learn English at the age of five. I took additional English
classes and I used to watch a lot of American
shows in China. The Big Bang Theory, Agents
of S.H.I.E.L.D. and House of Cards are my three
favorite series.’’
Making friends at Park was easy for Wenrui
Zhang ’16 from Qingdao, China, who came to
Park in ninth grade. “Park students are really
friendly and they care about knowing each other
and they want to learn about different cultures
and care about diversity…I have made some
friends here,” Wenrui said with a laugh.
The warm and approachable atmosphere that
Wenrui feels at Park is what Yifei He ’18, from
Shanghai, China, who came to Park in tenth
grade, says is the biggest cultural difference.
“In China, in my city, you are really nice to
each other when you are really close, but here,
I feel like people are really nice to each other
even when they are strangers.”
Frank agreed with Yifei that Park students
are friendly. “Everyone was welcoming, and
they are very helpful and always ready to help
you and I enjoy that. It helped me adjust to the
school.”
Another huge cultural difference is the food.
“I like American food,” Frank said. “My

favorite is the sandwich. There are some differences [between American Chinese food and
authentic food from China]. Most Chinese restaurants in America have to make the Chinese
food fit the American’s taste so they especially
add sweet and sour sauce, which most Americans like but the Chinese don’t like...you can
eat some authentic [Chinese food] in Chinatown
in New York or L.A.”
Being an international student has not
stopped Antonia, Wenrui, Frank, or Yifei from
fully participating in extracurriculars while at
Park. Antonia is involved in Ojalá, Alianza Latina en Acción (ALA), and Partners, and plays
on the tennis team. Wenrui also plays tennis
and is involved in ISAMR (the Arctic Club),
KIPP, Brownie, and Beekeeping. Yifei plays
soccer in the fall and indoor soccer in the winter,
and is in the Debate Club, Senate, Beekeeping, ISAMR, Robotics, and Asian Culture Club.
Frank is a Partner to a first grader and is in Park
Service Club, in addition to being involved in
the Asian Culture Club. Along with Yifei and
other students involved in the club, Frank held
an Upper School event where the Asian Culture
Club made and served dumplings.
Extracurriculars are among Wenrui’s favorite things at Park, but she enjoys the academics too. “[My favorite thing about Park is the]
curriculum, which I really like,” she said. “The
teachers are encouraging and give us lots of

opportunities to explore what we like and finding out what we are passionate about. I think
that’s really important and also it has certainly
helped me a lot.”
As much as Frank loves Park, there are still
many things he misses from home. “I miss my
sister a lot. I have a sister who is five and she is
in kindergarten,” Frank said. “I have been traveling to many places and stay separately with
my parents and I’m quite used to that. I really
miss my sister now and she misses me as well.”
As far as future plans in the United States go,
Antonia plans to stay for college and then make
a decision about where she will live.
Frank will also be staying for at least a few
years in the US. “I will be here until graduation.
And then I will go to university in America.”
Wenrui recently finished applications for college in America. “The hope is that I go to college here, and possibly graduate school, but I
don’t know [beyond that].”
Yifei has plans to stay in the States. “I am
going to college, but I am definitely going to
China after college because I feel like [when I
went back to China] this Christmas, I found out
that China is the home for me, and that everything there is so amazing. I feel like I brought
[part of China] here, and I want to bring back
some American culture back to China which
will also give Chinese people a more deep understanding of America.”

community. “I’ve always loved playing at Goldsoundz and I try to do at least one song every
time,” Sam Tabrisky ’18, a Goldsoundz regular,
said. “Playing for an audience is a lot of fun
and it makes me feel good about the hours of
practice I’ve put into learning guitar.”
Many students have played for years and it
shows both in their skills and confidence as performers. “Park attracts so many students who
are passionate about music. It creates a great dynamic in the school and definitely contributes to
the quality of performances like Goldsoundz,”
Dinerstein said. From students trained classically for almost all their lives to those who just
picked up an instrument for fun, Goldsoundz
attracts performers and the performances run
the gamut. “It was interesting to play as a freshman among a lot of upperclassmen and being
new to Vocal Chords, but it helped me make
friends, which was nice since I was a new Upper
Schooler,” Jack Kalvar ’18 said.
Musical opportunities abound throughout
the Upper School. “Being in Eight Notes (the
all-female a capella group) and string ensemble
have developed my ability to play for an audience a lot, and it’s cool to transfer those skills
to Goldsoundz,” Leanna Gitter ’16 said.
Roughly every two months, over 100 members of the Park community attend a Goldsoundz performance, but a lot goes on behind the
scenes that the average audience member is not

privy to. Since many instruments are played and
must be amplified, relatively extensive electrical set-up happens before each performance.
Much of the tech set-up is often done by Doug
Jameson, music and technology teacher, who
recruits experienced students to learn how the
sound systems work.
A lot of prep is also required to sell and collect tickets, set up the seats in the Blackbox,
and clean up afterwards. “I greet people, and
take tickets. As the night goes on, I help relay
messages to performers. I try to enjoy the music
when I can, and I always help with clean-up,”

math teacher and violinist Mimi Cukier said.
“The amount of student support for the event
and the performance qualities are so unique and
make it such a special thing for the community,”
Dinerstein said. For many Park students, whether as spectators or performers, Goldsoundz is a
staple of high school life. Alumni return each
year for winter Goldsoundz and Cabasoundz to
see younger students perform and to be reminded of the special things they did as students.
The atmosphere at Goldsoundz is electric, and
students retain memories of it as they go off to
college and beyond.

International students immerse themselves in school culture
by Rachel Miller ’18
Students discover Park in a variety of ways.
For Frank Su ’18, from Beijing, China, who
came to Park in tenth grade, Google Maps was
the key. “I was looking for private schools
in America, and fortunately my uncle was in
America, so I searched on Google Maps, and
searched for private schools near his house and
Park is the closest.”
Hearing of Park is only the first step to becoming a student. For Antonia Piedrahita ’17,
from Cali, Colombia, who started in tenth grade
at Park, the first day was frightening. “The first
day of school, I was super scared, because I
didn’t come to orientation—I flew in the day
before school. [There were] all these people
I had never seen before; I didn’t have a single
friend…I heard seniors yelling ‘Seniors! Seniors!’ and I was so scared.”
Another scary aspect of being an international student here is the language. “Speaking
English the whole time was the hardest part for
me.” Antonia said. “I was obviously scared,
because I have an accent. I was used to speaking English in school, in class with a teacher,
but not with my friends, with people my age.
Speaking [English] with people my age all the
time was probably the hardest part. And you
learn to speak differently, like slang.”

Goldsoundz concerts boast variety of musical styles
by Leah Genth ’18

During performances at Goldsoundz—the
Upper School’s quarterly Friday night music
show—the atmosphere is palpable. At a recent
performance, the Macks-Fidler Blackbox Theater was filled to capacity; late-comers watched
from the floor. Emcee mainstays Daniel Neiman
’17 and Mike Fishman ’17 did some acrobatics
between sets of songs of every genre and style
—loud, pounding rock; soft, acoustic coffeehouse; top 40; and even original compositions
on occasion.
Last week, the event was hosted by Campbell Knobloch ’16 and Lauren Brooks ’16
decked out in 80s workout gear. Some Goldsoundz are themed—for winter, “Baby It’s Cold
Outside” and “Have Yourself a Merry Little
Christmas” appeared on the set list; at others
the set list is more random. Alumni and faculty
perform throughout the night; Upper School
Music Chair Adele Dinerstein plays keyboard
for at least half of the performances. During any
given Goldsoundz performance, as many as 50
students from the Upper School will perform,
with usually more than half making repeat appearances.
Goldsoundz has been around since 1996,
and was preceded by Cabaret, a similarly run
but all-acoustic Friday-night opportunity for
students to share songs with the greater Park

photo by N. Blau ’18
A. Levy ’16 performs “Treasure,” by Bruno Mars on steel drums at Goldsoundz
Feb. 5.
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Student directors combine forces in one show
by Catie Turner ’17
Every winter, Park community members file
into the black box, tickets in hand, for the annual student-directed plays. Traditionally, multiple short plays, each selected and directed by
a student from Upper School theater teacher
Peter King’s directing class, are shown. But
this year, four student directors are working
together on a single play, Ntozake Shange’s
for colored girls who have considered suicide/
when the rainbow is enuf.
for colored girls tells the stories of seven
women of color, each of whom bears the name
of a color of the rainbow. More a collection
of poems than a traditional play, it shares diverse perspectives on gender and race through
character monologues. It premiered in 1975 to
both critical acclaim and a devoted following.
The play told the stories of American women
of color with frankness and compassion that
were as novel as they were radical; it was unlike
anything seen before, and has been an inspiration to many since.
Peter King selected the play in part to help
support a dialogue around race at Park. “[This
year,] it seemed like a good time to create a
project that had student directors, but also had a
diversity component to it,” he said. He had read

the play years before selecting it, and was struck
again by its relevance after a second reading. “I
thought, ‘it is still completely true, in this day
and age, 40 years later,’” he said.
Seniors Nile Fossett, Chinika Derrick,
Lauren Brooks, and Peter Coulson co-directed
the play. The four started out each directing
separately. Now, though, the directors and cast
members rehearse as a group. “They all watch,
and one director works with somebody, but
then they all give feedback,” King said. “They
decided, we want [everyone] in this room, together, to work on this powerful piece of dramatic literature.”
The process has been challenging, but extremely rewarding. “It’s been really fun working with a group of black females every day,”
said Fossett. “We have a lot of fun together …
It’s like a family.” Jailyn Clark ’17, an actor
in the play, agreed. “We all decided we’d audition and be a part of it, and that was really
important,” she said. She also noted that the
stage managers—Elise Lyght ’17, Daniel Cody
’18, and Asha Johnson ’19—have played a key
role in helping the process to run as smoothly
as possible.
For Fossett, the play serves the vital purpose
of representing Park’s female students of color,
who can feel isolated in this predominantly
white community. “This play focuses a lot on

Bowie lives on
by Graham
Rubin ’16
Blackstar, English musician David Bowie’s last studio album, is
legendary. It was released January
8, his sixty-ninth birthday, and two
days before his death. The album is
only 40 minutes long, and is divided
into seven tracks. While it’s a little
too short for my taste, the album
makes up for this with its varied and
well-composed music, and chilling
purpose.
While the overall tone of the
music is somber, this doesn’t take
anything away from how great it
sounds. Bowie steps the composition
just outside of our comfort zones to
where the music becomes not only
enjoyable, but also intriguing. Bowie
utilizes a plethora of styles and genres
in this album, including hard rock,
chamber music, jazz, alternative rock,
and synth-filled electronic. He also
uses similarly varied vocals, layering his voice over itself, speaking
lyrics, singing non-rhythmically, and
singing in Nadsat (the fictional language used in A Clockwork Orange).
In each track, Bowie weaves these
tools in and out to create a monstrous,
flowing, and operatic sound. The title

track “Blackstar” begins with ambient chamber music, a forward, syncopated rhythm, and eerie, layered
vocals (a mixture of music, old and
new); it progresses into an ambient,
arrhythmic bridge, and then to a section of electronic funk. Finally, the
order of transition reverses, and the
song ends with the same unnerving
chamber music from the beginning.
I was simply astounded by Bowie’s
ability to include a huge variety of
genres, styles, and techniques in his
music, without oversaturating the
mix. I believe that this work was
better because of its many influences.
I couldn’t think of a better final
album for Bowie. It’s rather clear
that Blackstar is meant to be both
a eulogy for Bowie, and his final
goodbye. Premonitions of death are
prevalent throughout Bowie’s lyrics.
For example, on the track “Lazarus,”
Bowie sings, “Look up here, I’m in
heaven… I’ve got scars that can’t be
seen… I’ve got drama, can’t be stolen… Everybody knows me now.”
This seems to be Bowie speaking to
us, post-mortem. Bowie is also speaking of his life in these lyrics, symbolizing the majority of his exploits with
“scars” and “drama.” In other tracks
he mentions his impact on music, his
goal in art, and his past mistakes. I
love that Bowie created his last album
as a message to the fans about his life,
his death, and his music career. It is
an immensely fantastic and heavy
concept for a record.

“

I couldn’t
think of a better
final album for
Bowie
photo courtesy www.telegraph.co.uk/

the reality that black women face,” Fossett said.
“I think black girls who are here and who will be
here after I graduate will be able to look back on
[the production] and know, ‘wow, I was a part
of it,’ [and] be able to see themselves in such a
white environment.”
Clark hopes the play will help “[broaden]
conversations about race in the classroom at
Park, and [encourage] more diverse plays to
be put out, starting something where diversity
really does play a part in everything we do at
Park.”
The play has also proved a powerful learning
experience for those involved. Over the course
of production, Brooks has gained a fuller understanding of the realities of life as a person
of color, and especially as a woman of color.
“I know that just reading the play and seeing
the actresses rehearse has given me a different viewpoint on what’s been happening,” she
said. “It’s definitely been a learning experience,
and definitely something that I would not have
gained had it been a normal student directed
season.”
King agreed: “[The play] transcends race
and it transcends gender, and there are things all
of us can relate to in terms of the struggle. But
it’s also a window,” he said, into experiences
white students “need to know.”
for colored girls is a relevant, poignant, and

incredibly important play, whether it reflects
your experiences or gives an opportunity to
understand stories you may not have imagined
before. In the play’s first poem, the lady in
brown, one of the seven characters, tells the
audience to “sing a black girl’s song,” to “let
her be born and handled warmly.” As the Park
community confronts issues around race and
gender, it is vital that we sing these songs, and
that we warmly hear and handle these voices.

poster by R. Miller ’16

After ‘the fall,’ Miley Cyrus flourishes
in second stage of musical career
by Ruby
Miller ’16
As a consumer and admirer of the
fine arts, I’d like to call your attention
to Miley Cyrus. It goes without saying that anyone who knows that name
knows it in two dimensions. There
was an inexplicable but glaringly
obvious transformation in Cyrus’s
career, which we can refer to as “the
fall,” even though many of us may
consider it a rise.
I choose to focus on the second
phase of her career, because of the
ways she advertises her music, as
well as the music itself. Anyone who
follows Cyrus is likely to be familiar
with Terry Richardson, an infamously
sleazy photographer and art director,
best known for his excessively provocative and often misogynistic work
with American Apparel. Richardson’s
video for Cyrus’s “We Can’t Stop”
is a personal favorite of mine from
2013. It depicts a truly ridiculous
party scene featuring overt product
placement, an intentionally diverse
cast, and, for a large portion of the
video, Cyrus’s tongue.
The video is visually experimental, but often derivative. It stands
as a symbol, a beacon of relevance,
subverting what many considered to
be the end of Cyrus’ career (the Hannah Montana era). There are obvious references to artists like Maurizio
Cattelan and Merét Oppenheim with
the sensually off-putting objects, like
the skull made of French fries and
bubblegum-colored blood spewing
out of a supermodel’s hand.
“We Can’t Stop” is a track from
Cyrus’ 2013 album Bangerz, which
preceded her newest album, Miley
Cyrus & Her Dead Petz. Wayne

Coyne, the lead singer of The Flaming
Lips, mysteriously began his friendship with Cyrus some time before the
beginning of her new album. For fans
of The Flaming Lips, this partnership
was astonishing and quite comical at
first, but it soon became apparent that
they were destined to work together.
Coyne’s band produces largely psychedelic rock, they were particularly
popular in the 90’s, and that sound is
highly present in some parts of Miley
Cyrus & Her Dead Petz.
Cyrus’s so-called “fall” now involves Dan Deacon, a Baltimore
electronic artist. There are two music
videos out for their upcoming album.
The first was released in the summer
of 2015 for the song “BB Talk,” in
which Cyrus is dressed as a comically
cliché infant. She spends almost the
entire video rolling around in cribs or
bathtubs with oversized bottles and
pacifiers. The lyrics of the song criticize a romantic interest who sends her
emotionally loaded and affectionate
text messages. The track is a mixture
of Cyrus singing about her disdain for
these transactions and her speaking
candidly into the microphone, focusing attention on her wonderfully
raspy, low, speaking voice.
In this video, she is
in front of a crisp, pink
background, and the color
scheme is stereotypically
reminiscent of a baby girl’s
room. I see this video as a
satire on the public’s old
perception of her, a way to
mediate both of her dimensions at once: Miley Cyrus
and Hannah Montana.
At the beginning of “BB
Talk,” the video displayed
similarly basic typography
to that of “We Can’t Stop,”

something I’d hope to see the directors experiment with further.
After seeing “BB Talk” for the
first time, I was disappointed with
the video for “Dooo It,” a song that I
already find to be lazy and uninspired.
The video starts with Cyrus’s voice
proclaiming “I might need some more
marijuana,” before launching into
the lyric “Yeah I smoke pot, yeah I
love peace, but I don’t give a f***, I
ain’t no hippie.” These lyrics occupy
a large majority of the song and, to
be blunt, I know she could do better.
Appropriately, the video is unimaginative and prompts the thought “we
get it.”
The movie dwells right in front of
Cyrus’s mouth; a montage of liquid
and glittery substances is poured leisurely over her face while she smokes
cannabis.
“Dooo It,” both the song and
video, leave little for analysis, but I
look forward to videos coming out for
some of her more interesting songs,
such as “Karen, Don’t Be Sad,” a
ballad with indisputable influence
from her collaborators and partners
like Wayne Coyne, Dan Deacon, and
Ariel Pink.

photo courtesy http://www.kaltblut-magazine.com/
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by P.J Yerman ’16

tar Wars is back! And most people like
it. The new characters mesh seamlessly with the old; the planets and spaceships
are radically different but somehow comfortingly familiar, and the directing may be the
best since The Empire Strikes Back. But some
fans didn’t enjoy The Force Awakens. Here’s
why I think you’re more scruffy-looking than
a Nerfherder if you fall in this camp.
The Force Awakens is not just a great Star
Wars movie, but a great movie. What I loved
most is the chemistry between the characters,
new and old, between Finn (John Boyega)
and Rey (Daisy Ridley), Finn and Poe (Oscar
Isaac), and Han (Harrison Ford) and Chewbacca (Peter Mayhew). Much of the movie
made me smile every time the characters
interacted. The comedic timing of Finn, an
entirely new character, mixed with the dry
wit of Han, had to be my favorite.
Thankfully, for the first time in a long
time we have a well-developed, fleshed-out
new Star Wars villain. We come to find that
the menacing mask and hood of the mysterious Kylo Ren (Adam Driver) isn’t enough to
hide the facade of an immature, whiny brat.
He throws temper tantrums, swinging his
hilted, crimson lightsaber into dashboards
and circuitry every time he doesn’t get his
way.
The action sequences were breathtaking.
Seeing the Millennium Falcon take on a duo
of TIE Fighters again made my heart leap
and race. The dogfights between X-wings and
TIEs were meticulously crafted and beautifully shot, and the lightsaber fight may be
the best in the entire saga.
Adding to the list, it was so refreshing
to see actual filmmaking in a Star Wars
movie. Director JJ Abrams opted to use as
many practical effects as possible and CGI
(computer-generated imagery) only when ab-

photo courtesty screenrant.com

solutely necessary. The sets, sound effects,
musical score, shot composition, editing, cinematography, and special effects made me
admire the images flashing across the screen.
For all of these reasons, I’ve seen this film
more times than I’d like to admit (eight).
But that may make me worthy of defending
the film passionately against the issues some
have with it. And there is one central problem
some complain about: the film, they argue, is
a “rip-off” of the first Star Wars film, A New
Hope (1977) and Abrams played it commercially safe by making this Star Wars a kind
of “greatest hits.”
To address this, you must understand the
context. The less-than-well-received “prequel” films, Episodes I, II, and III (directed
by George Lucas himself) had left a bad taste
in moviegoers’ mouths, and Disney needed
to convince people that Star Wars was still a
bankable property. As a result, Abrams plays
on the nostalgia of the past films to get the
former fans back on board and new audiences hooked. Yes, Starkiller Base is a third
Death Star, but this time, the planet-destroying orb takes a back seat to the emotional,
character-driven scenes that serve as the climax. Aesthetically, The Force Awakens offers
intentional visual nods to past films: a desert
planet on which a protagonist is stranded,
a secret message in a droid, a cantina song,
lightsabers in old wooden chests, a hologram
chess board, et cetera. Abrams pays homage
to what everybody loves about the franchise,
while at the same time injecting new energy.
Regardless of whether you liked Star
Wars: The Force Awakens as much as I did,
it cannot be denied that the hype for Star
Wars—for good storytelling and intriguing
characters—is back. The Force has truly
awakened.

photo courtesy static.independent.co.uk
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by Ross Greenberg ’16

fter a 10 year hiatus and a merger
with Disney, Lucasfilm released a
seventh installation of its galactic-sized Star
Wars franchise: The Force Awakens. Fans
had been in an absolute frenzy since the
film’s announcement in late 2012. Internet
speculation about Disney’s handling of the
storyline and plot rumors were matched by
rejoicing over the inclusion of old cast members. The hype was palpable.
After the film was finally released in midDecember, many said that it delivered a perfect continuation of the story we all know
and love. However, The Force Awakens was
way too similar to the original 1977 film. This
likeness made the new movie seem more like
a cash ploy to take advantage of nostalgic
parents than a true extension of the Star
Wars saga.
Although there were some new major
cast members, they were almost completely
overshadowed by the older characters. For
example, Kylo Ren (Adam Driver) cannot
be thought of as the new major villain if the
audience is forced to think of him as Han
(Harrison Ford) and Leia’s (Carrie Fisher)
troubled child. He is only understood within
the context of the old characters. Even Darth
Vader was developed for almost two movies
before it was revealed that he was Luke’s
father. If this information was disclosed at
the beginning of the first film, the weird family dynamic would distract us. Kylo Ren’s
family tree should’ve been exposed in future
films after we got to know his character as
an individual.
Also, The Force Awakens did not flow with
the natural arc of the Star Wars story. At
the end of the last sequel film (Return of the
Jedi), the Empire, consisting of bad guys,
was destroyed; and the Rebellion, consisting
of good guys, won the war. At the beginning
of the new film, however, which takes place
a mere 30 years after Return of the Jedi, we
find that control of the Star Wars universe
still rests in the hands of evil. If the rebellion had truly won the war, we should expect
to see these roles reversed. The recycling of
the same narrative eliminates any tension or
excitement for the viewer as well as the logic

of chronology.
In addition to this major plot hole, the
losers of the war are able to build a star-sized,
star-fueled weapon, capable of destroying
multiple planets at once from a distance—
right under the nose of the Rebellion. But
the most irritating part about the inclusion of
this new weapon, called Starkiller, is that it is
a complete rip-off of the Death Star weapons
from the original series. As Han says, “it’s the
Death Star, just bigger!” The film makers
revel in the recycling of many plot devices
throughout the film. Starkiller is the Death
Star, just bigger and badder.
Star Wars: The Force Awakens is oversized
and fueled by a lot of hot stellar gas. It introduces a fairly weak cast of new characters
and recycles nearly 40-year-old plot ideas.
With any luck, the next installment won’t be
resting on its laurels and will actually take
the series in new directions.

Star Wars: The Force
Awakens is oversized and
fueled by a lot of hot
stellar gas.
photo courtesty i.ytimg.com
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Seniors honored at end of season

photos by M. Liptz ’17
Top left: Boys’ Varsity Basketball returns to bench during a timeout against Key January 29. The Bruins fell to the Obezags 52-44. Middle: W. King ’16 jumps for the
ball in the same game. Bottom left: T. Kees ’19 hustles back on offense against Glenelg January 29. The Bruins lost to the Dragons 51-24. Right: M. Rotenberg ’16
dribbles down the court.

Missing school for games Finding coaches who fit
by Bennett Demsky ’18

Almost every single day, several students
leave class early to travel to a game. This, unsurprisingly, is a constant source of difficulty for
teachers and students. Many teachers don’t like
it when student-athletes aren’t in class because
they miss out on valuable learning time, and
some students don’t like it for the same reason.
“We lose out on part of the educational experience that our peers receive because we play
sports,” Max Rotenberg ’16 said.
Student-athletes often consistently miss
class during the same blocks, since games are
always at the end of the day, and it can be difficult for them to stay caught up with their classmates. French teacher Jenny Sorel called the
scheduling inconvenience a “necessary evil.”
While that very well may be true, the athletic
experience that students miss class for is necessary. Sports are a part of high school, and even
though there is no athletics grade anywhere on
a report card, the lessons learned while on the
playing field are just as important as the ones
learned from 8:30 to 3:00.
“There are things that you can learn being
on a team that are just different than in the
classroom,” Director of Athletics for the Girls’
Programs Jenny Brennan said. “Things like
teamwork, perseverance, [physically] pushing yourself, and healthy risk-taking can all be
learned on a team, and they can’t necessarily
be replicated in school.”
Though I have nothing but respect and appreciation for what is taught during the school
day, the intangibles that Brennan describes as
products of the athletic experience are equally
important.
At Park, the activities that we participate in
outside of class aren’t called “extracurriculars.”
They’re called co-curriculars. Different clubs,
the arts, and sports all have important information to teach us that can’t necessarily be learned
while sitting at a desk, and those things need
to be valued.
“Games are our classrooms,” Brennan said.
It’s important that those classrooms be respected the same way our actual classrooms are, because their lessons are of comparable value.
In an ideal world, no one would miss class

for any co-curriculars. Teachers, coaches, and
students would all be able to accomplish everything that they wanted to in ample amounts
of time.
But not everything fits into a nice and simple
block of time. We have to accept that the athletic department does its absolute best to avoid
as much scheduling conflict as possible, and
we have to think about how we can work to
reconcile academics and athletics. Until we do
that, until we can eliminate as much scheduling
conflict as possible, the best approach to this
issue is simply to stay the course.
Class is important, and sports are, too. And
until we find a way to better integrate these two
important parts of the school experience, some
scheduling conflict will have to occur.
“I want kids to play sports,” history teacher
and Boys’ Varsity Cross Country coach John
Kessinger said, “and if that means that a few
times a semester they have to leave early, I don’t
think it’s the end of the world.”

cartoon by B. Cohn ’19

by Spencer Levitt ’18
and Zach Stern ’19
Park School’s philosophy and culture in the
classroom do not differ from the school’s philosophy on the court. “I want what the athletic
department is doing to mirror what is happening
on the academic side,” said Jenny Brennan, the
Director of Athletics for Girls’ Programs.
Because the athletic department is an extension of the classroom, coaches here must understand how to effectively teach students who are
accustomed to a less-traditional environment.
Park student-athletes are often challenged and
encouraged to meet and exceed expectations.
“The teachers here are incredible, and so I want
the same in all of our coaching staff,” Brennan
said. “I want our coaches to be communicators
and understanding of the unique challenges
presented at a school like Park.”
Brennan and her colleagues look to achieve
those objectives by first filling coaching vacancies internally. The search process begins
with asking existing coaches about their current
roles and if they would like a change. Next,
other members of the athletic department are
surveyed to see if they are interested or have
any suggestions. Then comes a staff email to
see if there is any interest from faculty.
Dia Clark ’06, the Director of Athletics for
Boys’ Programs, explained the advantage of
having internal coaches. “We appreciate the
benefits of having in-house coaches because
they already know about our program and the
way our students learn,” he said. “There is definitely increased value [for teachers] being able
to see a student in more than one facet of their
life.” The school does not pay teachers extra
salary for coaching.
Because the athletic department emphasizes
the importance of this teacher-coach relationship with students, it is only after those in-house
measures are exhausted that the school will turn
to publicly posting openings online, which allows anyone to apply.
Currently, though, only a third of coaches
are also staff members, as the majority of coaches are only involved with the teams they coach.
According to athletic department leaders, stress

is given to finding coaches who have qualities
commensurate with Park’s philosophy of inclusion. “One of the most important parts of my
job is finding coaches who can fit in with our
program,” Clark said. “We have to really trust
our coaches as an extension of the classroom.”
After finding a potential outside candidate
and reading their resume, there is a phone interview. “I try to be very up-front about Park’s
expectations,” Brennan said. She explained that
the expectations of coaches include understanding Park and what kind of students it has, as
well as the idea that communication is one of
the most important qualities in a successful Park
coach. “Many schools follow the model of almost a dictatorial coach,” Brennan said. “I do
not believe that kind of coach will accomplish
anything with Park students—which is why it
is so important that we find coaches who can
adapt to Park.”
Clark seconded this idea. “The ‘my way
or the highway’ type of coach tends not to fit
within our school philosophy,” he said. Clark
also detailed other qualities the athletic department looks for in coaches. “We look to hire
knowledgeable and confident coaches, but most
importantly, they must be willing to learn and
be flexible to adapt to Park school students,”
Clark said.
After a successful phone interview, the applicant will have an in-person interview where
all expectations are reiterated. Lastly, the candidate will then meet some existing coaches
to provide a better perspective of what it truly
means to coach here.
As is true for many Park search processes,
students are involved in the hiring as well. “After a couple of interviews I like to have some
students meet the potential candidate to see
what they think,” Clark said. “Student input is
always very important to us.”
The athletic program is intended to be an
extension of classroom, and the athletic department looks for coaches who not only win,
but also fit within and understand the school’s
philosophy. “At the end of the day, we are not
about winning at any cost. We are about trying
to be the best and most ethical representatives
of Park while we are playing,” Head of School
Dan Paradis said. “We want coaches who really
understand the importance of supporting our
student-athletes.”
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Squash nearly doubles in size
by Spencer Levitt ’18
Park’s co-ed Varsity Squash team ended the
regular season with a conference record of 0-14.
This young team took this season as an opportunity to learn and rebuild in advance of next year.
“We had a lot of new players this year, and
unfortunately ended the season with a disappointing record,” Captain Jack Sheehy ’17 said.
“But I do think we have been successful in that
we have embraced the opportunity to improve
on the court and build team chemistry.”
The team is composed of four juniors, two
sophomores, and four freshmen. There is not a
single senior on the team after the graduation
of last year’s seniors Matt Stefanak, Thomas
Robbins, Sam Himmelrich, and Ben Busch.
The Varsity team is led by Sheehy and cocaptain Alex Wetzler ’17, along with coaches
Peter Heffernan and Andrew Gillard. Heffernan,
the head squash pro at Meadow Mill Athletic
Club, has coached the Park program since its

birth in 2008.
Gillard, a professional squash player from
South Africa, has been coaching the Bruins for
four years. “Peter and Andrew are both great
coaches, always pushing us to improve our
fundamentals and on-court strategy,” Sheehy
said.
“Every year the players make huge improvements because of their [the coaches’]
support, even kids who have never played before that season,” said former team member
Matt Stefanak’15 said.
Stefanak now plays squash at Wesleyan
University. “The one thing the program needs
is more people to come out and try the sport;
squash is a lot of fun, can be learned quickly
,and keeps you in good shape,” he said. This
year, the program, including JV, is nearly twice
the size as it was a season ago.
The development of a middle school program in 2012 is the reason for the talented pool
of freshmen on the varsity squad. Freshmen
Peter Luljak and Ethan Busch are the two and
four seeded players, respectively, but the biggest bright spot in the midst of a losing season

has been Zachary Hobbs ’19, the number one
seeded Bruin.
Hobbs entered the varsity program with a
lot of experience already under his belt. He
has three individual wins in conference matches, leading the team. Hobbs will undeniably
play a big role in the years to come. “He has
been simply incredible,” Wetzler said. “It’s
great that we have a young player on the team
who is able to lead by example on the court.”
The Bruins’ sole win this season came
4-3 against Lancaster Country Day School
on February 3. The team also played a close,
intense match against Calvert Hall on December 3, in which Park fell 4-3.
On February 13, the Varsity squad travelled to Philadelphia to participate in the U.S.
Squash National High School Team Championships.
Though the team concluded its conference
season without a tally in the W column, this
has not compromised team spirit at all. “Our
losses do not affect the team morale,” Wetzler
said. “We just go out there and have fun, and
we have stayed very close as a team.”

program. “She was an incredible asset to the
team and coaching staff this season,” Hudes
said.
Fourteen of the 16 players on the team,
including Hudes and her co-captains Leanna
Gitter ’16 and Sofia Porcarelli ’16, also played
girls’ outdoor soccer in the fall. “[This] definitely helped us ease into the new season quickly
and smoothly,” Hudes said.
The Bruins’ biggest wins this season, in
terms of score, both came against Beth Tfiloh
– the first an 8-2 victory November 17 and the
second a 7-0 win January 21. The team also
played two strong matches versus top-seeded
Key, whom they defeated 3-1 December 1 and
tied 0-0 on December 10. The draw with Key
was thrilling, as 0-0 is a rare final score in indoor soccer. “The last 10 minutes of [that] game
were among the most exciting in my 30 years
of coaching,” Piper said.
Although the team owned the number two
spot in the conference, it struggled with inconsistency. The epitome of this struggle was a 4-0
loss December 8 to a Beth Tfiloh team hungry
for a victory. “This season was a mixed bag; we
were very good and very bad at times,” Piper

said. “Between injury and illness we had a bit
of a patchwork roster, but a number of players
showed steady individual growth.”
One of the most improved players Piper referenced is Michelle Pais ’17, whose goalkeeping was a crucial part of the Bruins’ success.
“We came into the season without a regular
goalie and Michelle has really stepped up,”
Piper said. “Despite no formal training she was
rock solid, and on more than one occasion, kept
us in a tight game.” Hudes also praised Pais as
“an incredible goalie.”
Pais was not the only exceptional player
this season. Sophomore defender Maddie Willis
locked down opposing teams. Piper believes
that she is the “best defender in the league.”
In the midfield, Porcarelli was a key fixture,
providing experienced and consistent allaround play. Her passing ability created many
offensive opportunities. Karinne Summers ’18
was a steady offensive contributor all season.
Summers and Anna Connors ’18, though both
freshmen, brought valuable experience from
playing on club teams. “The cool thing about
this group of girls is that there are really strong
players from every grade,” Hudes said.
The team was 2-0-1 against St. Tim’s in
the regular season after three very close games.
Although the Bruins were disappointed
by the loss to St. Tim’s this season, a core
group of talented players will return
next season looking to make yet
another playoff run.

Indoor soccer makes playoff run
by Spencer Levitt ’18
and Jack Sheehy ’17
After finishing second in the IAAM B
Conference last season, Girls’ Indoor Soccer
just concluded another successful season. The
Bruins entered the postseason this year as the
number two seed after a 5-2-2 regular season.
Their season ended after a 4-3 overtime loss in
the semifinals to St. Timothy’s February 3. The
Bruins maintained a 1 point lead for most of the
game, and were up 3-2 until the last 10 minutes.
“It was a close game, not only the score, but
also in the physicality and aggression that was
present throughout the whole game,” co-captain
Alexis Hudes ’16 said.
Led by head coach Rob Piper and assistant
coaches Jeff Zerhusen and Samantha Schlosburg, the team was determined to avenge last
year’s championship loss. Piper, a Middle
School science teacher, and Zerhusen, a Middle
School math teacher, are both experienced Park
coaches, while Schlosburg, who played soccer
at Goucher College, is new to the indoor soccer

Far left: Midfielder A. Connors
’19 breaks away from a Beth
Tfiloh defender at a January
21, 2016 game.
Near left: K. Summers ’19 prepares for a pass from Connors
during the Beth Tfiloh game.
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Jack in the
Box
How to handle
head injuries
by Jack Sheehy ’17
The December release of a
major motion picture has only
cemented the reality that head
injuries in sports are a serious concern. The movie
Concussion stars Will
Smith, who portrays
Dr. Bennet Omalu, a forensic pathologist who
discovered CTE (chronic traumatic encephalopathy) after performing an autopsy on ex-NFL
player Mike Webster.
The life-threatening disease Omalu found is
prevalent in NFL players who have sustained
blows to the head on a very consistent basis
over a number of years. Frontline, documentary
filmmakers, published a study last September
that showed 95 percent of a group of deceased
ex-NFLers had CTE.
Some believe the movie took too many liberties in its depictions of the stories of former
players afflicted with the disease and in its descriptions of the league’s efforts to discredit
and hinder Omalu. Regardless of the degree of
accuracy, the film highlighted the issue of head
injuries in football.
Although CTE itself is only proven to be
prevalent among adults who played football for
a long time, the movie has ignited even more
conversation about concussions in youth sports.
Omalu has said that he doesn’t think kids should
play contact sports.
On January 28, the Maryland House of
Delegates heard testimony on a bill that would
require public school coaches to be penalized
if they allow a concussed player to continue
playing if the athlete is not yet cleared by trainers or doctors. The bill requires that a coach be
suspended for the remainder of the season for
a first offense, and banned for life for a third.
Though this bill only applies to public
school coaches, it raises important questions
about how head injuries should be managed in
high school sports. But is enacting legislation
that mandates harsh penalties for coaches the
best way to ensure the safety of high school
athletes?
The answer is probably not, given that it is
the attitudes and cultures of players, parents,
and coaches that cause injured athletes to be
forced to return to play too soon. While penalizing coaches may not be the solution, the bill’s
sponsor, Delegate Mark Chang, cited the culture
of some teams as a reason for introducing the
bill. “There’s just a lot of pressures for just a
win—win at all costs,” said Chang, quoted in
the Baltimore Sun. “I think it’s important that
safety comes first.”
At Park, our athletic philosophy and culture
equips us well. As Head of School Dan Paradis said, [quoted in this issue, “How athletic
coaches get hired” p. 11] “At the end of the day,
we are not about winning at any cost.”
So, when it comes to head injuries, sacrificing player safety is too high a price for us at
Park to pay.

