
 
 

Student Growth Portfolio Model 
World Language 

Scoring Resource Guide 
2017-18 

 
  



Portfolio Scoring Process 
Submitting the Portfolio: Tagging and Teacher Narrative 
Teachers must upload student work artifacts into the online platform and 
label evidence that exemplifies the measurement criteria for a performance 
level of the standard(s). This process is called tagging. The online 
portfolio platform provides a virtual highlighter or pointer to tag and 
annotate the portion of the student work that is most effective in 
demonstrating a performance level. All forms of student work artifacts may be 
tagged, including audio and video.  
 
Teachers will submit a context form when uploading each student work artifact 
to the online platform. The context form provides an opportunity for teachers 
to describe the work, the course load, date of the task, special 
circumstances, and any other relevant contextual information. The context 
form will be uploaded for point A and point B work.  
 
The portfolio process is grounded in the belief that reflection on student 
work artifacts in order to make instructional decisions is the most critical 
part of the process. Collaborative work with colleagues is an instrumental 
part of deep reflection. It is encouraged that teachers plan together, share 
their student work with one another, tag and score their student work 
together, and identify the most appropriate, differentiated instructional 
practices together. 
 
Portfolio Evidence Collections: Consensus Scoring 
The scoring of a portfolio collection is done through the consensus scoring 
methodology. Once all teacher-scored samples have been submitted into the 
online platform to create the four portfolio evidence collections, they are 
distributed to trained, certified peer reviewers for additional scoring. If 
there is a discrepancy of more than one performance level between the teacher 
score and the peer reviewer score in an evidence collection it is then sent 
to an executive reviewer for final scoring. To increase accuracy in scoring 
and reduce bias, evidence collections will be scored by different peer 
reviewers. In other words, the same peer reviewer may not be scoring all four 
evidence collections for a given teacher. 
 
Portfolio Evidence Collections: Calculating Student 
Growth Scores 
The scoring model is now grounded in scoring student work. Teachers will now 
only score the student work when submitting student work artifacts, and will 
no longer provide a growth score as their self- score.  
 
The student growth demonstrated through a World Language portfolio evidence 
collection will be calculated when exported from the Educopia platform.  The 
expected growth guidelines set forth within the World Language portfolio will 
be used in calculations of the teacher growth score.  The average level of 
student growth for the domain is then applied to determine a student growth 
indicator for the domain using a scaled value of 1-5.  
 



Teachers MUST select the same indicators for the Point A and Point B 
assessments for a given evidence collection. This will ensure that growth is 
calculated accurately from the Point A and Point B. To accommodate the 
scoring of student work samples that scored a Level 4 or 5 on the Point A, a 
Level 6 and 7 have been added as generic levels to show growth on the Point 
B. 
	

World Language Portfolio Technology Guidance 
 
Online Platform Supported File Formats  
The online portfolio platform supports multiple file formats to enable users 
to capture work that is authentic to the task they are asked to perform. The 
file types, sizes, and formats supported by the platform include:  

File Type  Maximum Size  Supported Formats  

Documents  200 MB  Adobe PDF, Microsoft Word, Excel, 
PowerPoint,  
Google Docs  
*Presentations may be downloaded as PDF 
and uploaded into the platform.  

Video  5 GB  mp4, mpeg, mpg, mov, ogv, wmv, avi, 3gp, 
flv, webm, 3g2, m2v, m4v, mkv, qt, vob  

Audio  5 GB  mp3, wav, ogg  

Images  5 MB  png, gif, jpg, jpeg  
    
Teachers will be able to securely utilize the online platform in October to 
upload student work, tag evidence, and score the work for each differentiated 
student work artifact. To protect the security of work that is shared, 
student work artifacts will no longer have to be downloaded to score the 
work. Teachers and peer reviewers will be able to access the work, tag 
evidence, and enter scores all within the online platform. Teachers can also 
store student work artifacts using any district-approved resource (e.g., 
free, cloud-based storage service; external hard drive; classroom files or 
folders; etc.). Once ready, the teacher will be able to log into the online 
platform and upload and score the work. If the teacher is using Google Drive 
to store student work artifacts, he or she will be able to pull a copy of 
those samples into the online platform to upload.  
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Performances & Scoring	  

Scoring Portfolio Performances 	  

Portfolios are scored on a continuum. Each collection is examined to assess the beginning level of performance with the post-
assessment performance in the second semester. The difference between the beginning level and ending level is the annual 
growth. Below you will find the performance descriptors for Listening and Speaking scoring continuum. 	  
 

2015 Portfolio Scoring Continuum 
Listening/Speaking 

Level Description 
  

Advanced You can communicate with ease and confidence on topics of general interest and some new topics related 
to concrete social, academic, or work-related areas. You are able to produce narrations and 
descriptions in all major time frames and you can efficiently deal with an unexpected turn of events, 
resolving a problem you might encounter in your daily life or while traveling abroad. You speak in well-
formed paragraphs that show organization, cohesion, and detail. 

  
  

Intermediate 
5 

You keep the conversation going by asking questions, telling stories, describing people, places, and 
things, and reporting events. You can talk about some topics beyond yourself. You can also resolve a 
problem that you might encounter in your daily life. You speak in well-connected sentences and some 
paragraphs. You do all of this in a way that people who speak this language can understand you most of 
the time even if they are not used to language learners. 

  
  

Intermediate 
4 

You keep the conversations going about yourself and your life by asking questions and describing or 
telling stories. You easily use your language to express your own thoughts. You can get the things 
that you need or want even if it requires extra effort. You speak in well-connected sentences. You do all 
of this in a way that your teacher and others who are used to language learners readily understand you. 
People who are not used to language learners understand what you are saying some of the time. 

  
  

Intermediate 
3 

You maintain conversations about yourself and your life. You also use your language to 
express your own thoughts and get the things that you need. You can connect some sentences 
together. You ask and answer a variety of questions. You do all of this in a way that your teacher and 
others who are used to language learners easily understand what you are saying. 

  
  

Intermediate 
2 

You can maintain a conversation about yourself and your life. You also use your language to express 
your own thoughts and get the things that you need. You can use more than one sentence at a time. 
You ask and answer questions. You do all of this in a way that your teacher and others who are used to 
language learners understand what you are saying. 

  
  

Intermediate 
1 

You can have a conversation about yourself and your life. You can also use your language to express your 
own thoughts and get the things that you need. You tend to speak in single sentences. You can ask and 
answer simple questions. You can do all of this in a way that your teacher and others who are used to 
language learners can understand what you are saying. 

  
  

Novice High  You can be part of a conversation about yourself and your life. Much of the time you can also use your 
language to express your own thoughts and get the things that you need. You tend to speak in phrases 
and some sentences. You can often ask and answer simple questions. You can do all of this in a way 
that your teacher and others who are used to language learners can understand what you are saying most 
of the time. 

  
  

Novice Mid You can say a number of things about yourself. You can list, name, and identify everyday things with 
words and phrases and an occasional simple sentence. You can ask and answer some very common 
and familiar questions. You can do all of this in a way that your teacher and others who are used to 
language learners can understand most of what you are saying. 

  
  

Novice Low You can say a few things about yourself. You can list, name, and identify common things with single 
words. You can answer one or two of the basic kinds of questions that you have learned and practiced in 
class. You can do this in a way that your teachers and others who are used to language learners. 
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Performances & Scoring	  

Scoring Portfolio Performances 	  
The score on each collection is dependent on the total number of students who approach, meet or exceed the growth targets. 
Expected growth can be defined as meeting expectations. Those who are seeking to score a level 4 or 5 on the portfolio must 
demonstrate the capacity to growth students beyond the expected growth via the designated performances. To the right you 
will find the scoring rubric.	  

 

The Realistic Proficiency Expectations chart to the left, 
defines the annual expected growth needed to meet 

expectations.  Each pre-post assessment pair should be 
evaluated on the scale to the left. For full descriptions of the 

levels see the Performance Scoring Contiuum on page 4.  

Knowing that teachers of Levels 2-4 have no control over 
the starting performance level of their students, the scale on 
the left is designed based on the starting performance level. 
For example if a level three student has somehow made it 

and only scores novice low on the pre-assessment, they are 
expected to perform at least as a novice high on the post-

assessment to MEET Expectations.  
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Performances & Scoring	  

Sample Scoring Scenario A 	   Sample Scoring Scenario B 	  
For	  students	  scoring	  Novice	  Low	  on	  Pre-‐Assessment	  

	  
For	  Students	  Scoring	  Novice	  Mid	  or	  Better	  on	  the	  Pre-‐Assessment	  

	  

	  

	  

In the image above you will find the scenarios of growth that 
are aligned to each score. This image is directly related 
to students to Pre-Assess at Novice Low. According to 
the scoring Guide above, the following scenarios drive scoring: 

• to receive a “5” on the collection, two or more students must 
grow a minimum of 3+ levels and the final student must grow 
one level.  

• To receive a “4” one student out of three in the collection must 
grow three levels and two students need to grow one level 

• A “3” means all students in the collection grew two levels. 
• A “2” means two of the three students in the collection grew 

two levels and one grew one level. 
• A “1” is earned if 2 students out of the three do not 

demonstrate growth. 

In the image above you will find the scenarios of growth that 
are aligned to each score. This image is directly related 
to students to Pre-Assess at the Novice Mid level or 
higher. According to the scoring Guide above, the following 
scenarios drive scoring: 

• to receive a “5” on the collection, two or more students must 
grow a minimum of 2+ levels and the final student must grow 
one level.  

• To receive at “4” one student out of three in the collection 
must grow two levels and two students need to grow one level 

• A “3” means all students in the collection grew one level. 
• A “2” means two of the three students in the collection grew 

one level. 
• A “1” is earned if 2 students out of the three do not 

demonstrate growth.   

You may also receive a score of “1” for a collection in the following cases: 

• If the collection only presents evidence from one point in time (ie only pre or only post assessment samples) the collection will receive 
a “1”. 

• If pre-evidence is in one mode and post is in another mode. For example if the pre-evidence is an presentational speaking activity and 
the post-evidence is a presentational writing sample. 

• If evidence cannot be read or played 
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Modes of Communication & Portfolio Collections 	  
Perform 1: Interpersonal Communication  

  

 

The Interpersonal Mode of Communication is two-way oral or written communication. It is 

characterized by active negotiation of meaning among individuals. Participants observe and 

monitor one another to see how their meaning and intentions are being communicated. 

Adjustments and clarifications can be made accordingly. As a result, there is a higher probability 

of ultimately achieving the goal of successful communication in this mode than in the other two 

modes. The Interpersonal Mode is most obvious in conversation, but both the interpersonal and 

negotiated dimensions can be realized through reading and writing, such as the exchange of 

personal letters or electronic mail messages. For purposes of the portfolio the Interpersonal mode 

should focus on oral communication. The best scores are yielded from teacher 

interviews of students.  
  

Perform 2: Interpretive Communication  
  

 The Interpretive Mode of Communication involves comprehension of written, oral, and/or 

visual communication, including embedded cultural perspectives, without the ability to 

negotiate meaning with the creator of the message. The Interpretive Mode is focused on the 

appropriate cultural interpretation of meanings that occur in written and spoken form where there 

is no recourse to the active negotiation of meaning with the writer or the speaker. Such instances 

of “one-way” reading or listening include the cultural interpretation of texts, oral or written, must 

be distinguished from the notion of reading and listening “comprehension,” where the term 

could refer to understanding a text with an American mindset. Put another way, interpretation 

differs from comprehension in that the former implies the ability to “read (or listen) between the 

lines.” 

 

Since the Interpretive Mode does not allow for active negotiation between the reader and the 

writer or the listener and the speaker, it requires a much more profound knowledge of culture 

from the outset. The more one knows about the other language and culture, the greater the 

chances of creating the appropriate cultural interpretations of a written or spoken text. It must be 

noted, however, that cultural literacy and the ability to read or listen between the lines are 

developed over time and through exposure to the language and culture. 
 
 

 

Perform 3: Presentational Communication 
 

 

The Presentational Mode of Communication is spoken or written communication prepared 

for an audience and rehearsed, revised or edited before presentation. The Presentational Mode 

refers to the creation of messages in a manner that facilities interpretation by members of the 

other culture where no direct opportunity for active negotiation of meaning between members of 

the two cultures exists. Examples of the “one-way” writing and speaking require a substantial 

knowledge of language and culture from the outset, since the goal is to make sure that members 

of the other culture, the audience, will be successful in reading and listening between the lines. 

For the purposes of portfolio writing samples have been the best presentational evidence due to 

the limited speaking skills at the novice proficiency levels.    
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Reflection & Portfolio Collections 	  
Reflect   

  

 

Developing skills requires introspection and reflection over what we have done and what 

feedback we have received. Focusing students on the metacognitive aspects of language 

learning assist students in growing in proficiency. As students reflect over their 

performances using a teacher provided tool, students become more aware of how to 

learn languages. The Reflection Collection of the portfolio examines how these 

metacognitive skills develop over the course of the year.  

  

 

EVIDENCE 

 
 

  
 
 

Growth is determined as the change in performance between two points in time. Therefore 
all portfolio evidence requires a pre and post assessment for each student included in the 
portfolio. The more time between these two performances creates the opportunity to 
demonstrate increased levels of growth. Evidence cannot be scored if there is only evidence 
from one point in time.    

 

Interpersonal evidence can be captured via video. There are many ways to capture 
interpersonal evidence. Due to file upload limitations, it is important to be aware of file sizes. 
Previous evidence has successfully been collected via cell phone cameras, iPads, computers. 
These devices create small file sizes with good resolution and sound. If you are using a 
camera or video camera be aware of the resolution of the video and avoid HD if at all 
possible as these are much larger file sizes that will complicate uploads later in the process.  

 

If video is not a viable option for some reason, audio files can capture the interpersonal 
evidence. There are many ways to capture audio including programs such as audacity on the 
computer, voice memos on a cell phone, or voice recorders. Again it is important to be sure 
to monitor file sizes.   

 

When capturing written evidence, photographs or scans are best. Monitor the quality of 
these files. If the print is too light or the image too blurry, the evidence cannot be scored and 
the collection will receive a one. Evidence can be typed if the evidence is also accompanied 
by the original document in the student’s handwriting.  

	  
	  
	   	  



	 2017 Portfolio Scoring Continuum 
Listening/Speaking 

	
	
Level Description 

 
Advanced 

 
You can communicate with ease and confidence on topics of general interest and some new topics related to concrete 
social, academic, or work-related areas. You are able to produce narrations and descriptions in all  major t ime 
frames and you can efficiently deal with an unexpected turn of events, resolving a problem you might 
encounter in your daily life or while traveling abroad. You speak in well- formed paragraphs that show organization, 
cohesion, and detail.  
 

 
Intermediate 

5 

 
You keep the conversation going by asking questions, tell ing stories, describing people, places, and 
things, and reporting events. You can talk about some topics beyond yourself. You can also resolve a problem 
that you might encounter in your daily life. You speak in well-connected sentences and some paragraphs. You 
can talk about what happened in the past as well as future plans You do all of this in a way that people who speak this 
language can understand you most of the time even if they are not used to language learners.  
 

 
Intermediate 

4 

 
You keep the conversations going about yourself and your life by asking questions and describing or tell ing 
stories. You easily use your language to express your own thoughts. You can get the things that you need or 
want even if it requires extra effort. You speak in well-connected sentences,that are often paragraph length. You 
can talk about what happened in the past as well as future plans. You do all of this in a way that your teacher and others 
who are used to language learners readily understand you. People who are not used to language learners understand 
what you are saying some of the time.  
 

 
Intermediate 

3 

 
You maintain conversations about yourself and your life. You also use your language to express your own thoughts and 
get the things that you need. You can connect some sentences together and use isolated compound 
sentences. You ask and answer a variety of questions. You do all of this in a way that your teacher and others who are 
used to language learners easily understand what you are saying.  
 

 
Intermediate 

2 

 
You can maintain a conversation about yourself and your life. You also use your language to express your own thoughts 
and get the things that you need. You can use more than one sentence at a t ime.  You use isolated compound 
sentences. You ask and answer questions. You do all of this in a way that your teacher and others who are used to 
language learners understand what you are saying.  
 

 
Intermediate 

1 

You can have a conversation about yourself and your life. You can also use your language to express your own thoughts 
and get the things that you need. You o speak in simple, single sentences all of the time. You can ask and answer 
simple questions. You can do all of this in a way that your teacher and others who are used to language learners can 
understand what you are saying.  

 
Novice High 

 
You can be part of a conversation about yourself and your life. Much of the time you can also use your language to 
express your own thoughts and get the things that you need. You tend to speak in phrases and some sentences. 
You can often ask and answer simple questions related to topics that you know. You combine memorized chunks 
of language with simple transition words. You can do all of this in a way that your teacher and others who are used to 
language learners can understand what you are saying most of the time.  
 

 
Novice Mid 

 
You can say a number of things about yourself. You can l ist, name, and identify everyday things with words and 
phrases and an occasional simple sentence. You can ask and answer some very common and familiar questions. 
You may revert to English if you don’t know a word or phrase. You can do all of this in a way that your teacher and 
others who are used to language learners can understand most of what you are saying.  
 

 
Novice Low 

 
You can say a few things about yourself. You can l ist, name, and identify common things with single words. 
You can answer one or two of the basic kinds of questions that you have learned and practiced in class. You might 
revert to English when you answer. You can do this in a way that your teachers and others who are used to language 
learners.  
 



	 2017 Portfolio Scoring Continuum 
Interpretive Reading 

	

	

	
Level Description 

 
Advanced 

 
You are able to understand conventional narrative and descriptive texts that contain a clear underlying structure across 
major time frames, though comprehension may be uneven. Main ideas and supporting details are comprehensible with 
familiar situational subject matter containing high-frequency vocabulary and structures. Some new subject matter in 
areas of general interest will be generally understood.  
.  
  

 
Intermediate 

5 

 
You fully understand and with ease main ideas and supporting facts in short passages, simple narratives and descriptive 
passages on familiar topics. In addition, you can understand some more complex passages on less familiar topics. You 
may need to read/hear complex passages more than once. Your knowledge of the language, your ability to tell the 
difference between a main idea and a detail, and your ability to use context clues and inferencing may help you 
understand what you read/hear.  
  

 
Intermediate 

4 

 
You fully understand main ideas and supporting facts in short passages, simple narratives and descriptive passages on 
familiar topics. You may need to read/hear complex passages more than once. Context clues or prior knowledge may 
help you understand what you read/hear.  
  

 
Intermediate 

3 

 
You understand main ideas and supporting facts in short passages on familiar topics. You may need to read/hear 
complex passages more than once. Context clues or prior knowledge may help you understand what you read/hear.  
  

 
Intermediate 

2 

 
You understand main ideas and supporting facts in short passages on familiar topics. You may need to read/hear the 
passage more than once. You may need visual cues, context clues, and prior knowledge to help you understand what 
you read/hear.  
  

 
Intermediate 

1 

 

You likely understand the main idea and possibly some supporting facts in short passages on very familiar topics. You 
usually need to read/hear the passage more than once. You usually need visual cues, context clues, and prior 
knowledge to help you understand what you read/hear.  

 

 
Novice High 

 
You likely understand the main idea in short passages on very familiar topics but rarely the supporting facts. You usually 
need to read/hear the passage more than once. You may need visual cues such as pictures, your own knowledge of a 
topic, familiarity with parts of words or words that are similar to English in order to understand what you read/hear.  
  

 
Novice Mid 

 
You understand words and phrases. You may need to read/hear something more than once. You may need visual cues 
such as pictures, your own knowledge of a topic, familiarity with parts of words or words that are similar to English in 
order to understand what you read/hear.  
  

 
Novice Low 

 
You understand individual words. You need to read/hear something more than once. You need visual cues such as 
pictures in order to understand what you read/hear.  
  

	



	 2017 Portfolio Scoring Continuum 
Presentational Writing 

	

	

	
Level Description 

 
Advanced 

 
You have the ability to narrate and describe in all major time frames and can compose summaries on familiar topics and 
some unfamiliar topics of interest. Your writing is of paragraph length and you can incorporate a limited number of 
cohesive devices demonstrating good control of common structures and vocabulary associated with the Advanced 
Continue developing your writing skills in extended narration and expanding your ability to write on topics of a more 
specific nature. You might practice by writing about issues within the community or the world. Write about topics that 
are dealt with from an abstract perspective, or issues that require one to support an opinion and hypothesize.  
  

 
Intermediate 

5 

 
Most of the time you can write well enough to tell stories, describe people, places, and things, and report events. You 
write in well-connected sentences and some paragraphs. You can write in the past and the future, as well as the present. 
People who are not used to language learners understand your writing most of the time.  
  

 
Intermediate 

4 

 
You can use your language to express your own thoughts and sometimes add description and tell stories. You write well 
enough to accomplish what you need and pose a variety of questions. You write well- connected sentences. You do all 
of this in a way that your teacher and others who are used to the writing of language learners readily understand your 
writing. People who are not used to language learners understand your writing some of the time.  
  

 
Intermediate 

3 

 
You write well enough to accomplish what you need and pose a variety of questions. You can write some longer 
sentences and often use compound sentences. You often use transitional words between thoughts. You do all of this in 
a way that your teacher and others who are used to the writing of language learners readily understand your writing.  
  

 
Intermediate 

2 

 
You write well enough to ask simple questions and accomplish what you need. At times you use more than one 
sentence.  You can link some sentences together to form isolated compound sentences. You do all of this in a way that 
your teacher and others who are used to the writing of language learners can understand your writing.  
  

 
Intermediate 

1 

 

You write well enough to ask simple questions and accomplish what you need. You write in single sentences. You use 
some transitional words. You can do this in a way that your teacher and others who are used to the writing of language 
learners can understand your writing.  

 
Novice High 

 
Much of the time you write well enough to express your own thoughts and accomplish what you need. You write in 
phrases and some sentences. You can sometimes combine memorized chunks of language with simple transition words. 
You can do all of this in a way that most of the time your teacher and others who are used to the writing of language 
learners can understand your writing.  
  

 
Novice Mid 

 
You can list, name, and identify everyday things with words and phrases and an occasional simple sentence if it was 
taught as a chunk of language. . You can do all of this in a way that your teacher and others who are used to the writing 
of language learners can understand most of your writing.  
  

 
Novice Low 

 
You can list, name, and identify common things with single words. You will often use an English word when you don’t 
know or can’t remember the word. You can do this in a way that your teachers and others who are used to the writing of 
language students can understand some of your writing.  
.  
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 5 4 3 2 1 

Reflective 
thinking   

The reflection 
explains the 

student’s own 
thinking and 

learning 
process in 

detail. 
 
 

The student 
demonstrates a 

superior 
understanding 

of language 
proficiency. 

The reflection 
explains the 

student’s own 
thinking and 

learning 
processes, as 
well as some 

implications for 
future learning. 

 
 

The student 
demonstrates a 

strong 
understanding 

of language 
proficiency. 

The reflection 
explains the 

student’s 
thinking about 

his/her own 
learning 

processes. 
 

 
The student 

demonstrates 
an emerging 

understanding 
of language 
proficiency. 

The reflection 
demonstrates 

some reflective 
thinking about 
learning but is 

vague and 
unspecific. 

 
 

The reflection 
is vague and/or 

unclear abut 
language 

proficiency. 

There is little or 
no reflective 

thinking about the 
student’s learning. 

 
 

The student 
shows little or no 
understanding of 

language 
proficiency. 

Impact on 
future 

learning 

The student 
accurately 

identifies areas 
for growth and 

describes a 
concrete action 
plan for future 
improvement. 

The student 
reflection 
explains 

strategies to 
improve future 

learning but 
does not 
include a  

concrete plan 
of action. 

The student 
reflection 

identifies areas 
in need of 

improvement 
but does not 
address how 
growth will 

occur. 

The student 
reflection 

explains ideas 
to improve 

future learning 
but does not 

include a 
concrete plan 

of action. 

The reflection 
does not address 

plans or 
strategies for 

future learning. 

Analysis The reflection 
is an in-depth 
analysis of the 

learning 
experience and 
the student can 

relate their 
learning to the 
world beyond 

the classroom. 
 

The student is 
able to explain 
how language 

proficiency may 
help them in 

their career of 
life after school. 

 

The reflection 
is an in-depth 
analysis of the 

learning 
experience and 
the value of the 

learning. 
 

It shows an 
enhancement 

of the student’s 
appreciation for 
the discipline. 

The reflection 
is an analysis 
of the learning 
experience and 
the student can 
state the value 
of the learning. 

 

The reflection 
attempts to 
analyze the 

learning 
experience but 
the value of the 

learning is 
vague and/or 

unclear. 
 

The reflection 
does not move 

beyond a 
description of the 

learning 
experience or 

focuses only on 
their grades. 
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