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Practicing gratitude, or being 

thankful, forces you to look at your 

life in the present. Doing so keeps 

you in the “now” – even if only for 

a moment or two. For those 

working with trauma survivors or 

survivors themselves, it allows an 

escape from trauma’s pull to keep 

you re-experiencing what 

happened in the past or worrying 

about the future. Opportunities to 

focus on the here and now allow 

trauma survivors to get away from 

the terror, fear and hurt they often 

experience. Being thankful can be 

viewed as a mindfulness practice. 

Children and adults alike can 

practice gratitude! 
 

Three easy ways to practice 
gratitude every day include: 
 
 Keep a daily calendar of 

gratitude. 

 On your calendar jot down one 

thing every day that you are 
thankful for. For example: "I 
am thankful for a good friend I 
can talk to when I am feeling 
sad (or happy)." At the end of 
the year, you will have 
indicated being thankful for 
365 things! 

 Share one thing you are 
thankful for with another 
person. 

 A child might share: “Today I 
am thankful we had recess 
outdoors three times because 
the sun was shining!” 

 A parent might share: “Today I 
am thankful that my oldest 
daughter helped my youngest 
daughter tie her shoes.” 

 Tell someone who helped you, 
“Thank you!” This could be 
anyone – a parent, crossing 
guard, teacher, coach, 
neighbor, friend, brother or 
sister, co-worker, mailperson, 
server or librarian. 
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Being Thankful: A Mindful Practice 
Submitted by Lynn Hunt, School Social Worker, LISD 
Written by Caelan Kuban, PhD, LMSW, National Institute for Trauma & Loss in Children 



 

  PAGE 2 

 

continued... 

LISD Board of Education 

Victor Hogue, President 

Richard Germond, VP/Secretary 

Carrie Dillon, Treasurer 

Jim Hartley, Trustee 

Robert Vogel, Trustee 

 

LISD Administration 

James D. Philp, Superintendent 

William D. Brown, Assistant 

   Superintendent, Special Education &  

   Strategic Initiatives 

Kyle Griffith, Assistant Superintendent 

   Instruction & General Services 

 

“As of Today” Editor 

Jody Howard, Director 

Special Education 

jody.howard@lisd.us 

 

Layout Design 

Tina Jimenez 

tina.jimenez@lisd.us 

 

LISD Campuses 

William J. Ross ESC 

4107 N. Adrian Hwy. 

Adrian, MI  49221 

517.265.2119 • 517.265.7405 (fax) 
 

Milton C. Porter Education Center 

2946 Sutton Rd. 

Adrian, MI  49221 

517.263.8931 • 517.263.2890 (fax) 

888.444.8144 (toll free) 
 

Trenton Hills Learning Center 

1008 W. Maple Ave. 

Adrian, MI  49221 

517.263.6354 • 517.266.0379 (fax) 
 

TECH Center 

1372 N. Main St. 

Adrian, MI  49221 

517.263.2108 • 517.263.9433 (fax) 
 

LISD Center for a Sustainable Future 

4260 Tipton Hwy.  

Adrian, MI 49221 

517.263.2108 • 517.263.9433 (fax) 

 

www.lisd.us 

Autism: Don't Forget 
About Self-Management 
Contributed by Steve Buckmann 

A primary goal of education is to 

assist individuals to become more 

independent in managing their 

own behavior. For most people, 

this is a gradual process which 

extends well into adulthood! For 

many individuals with autism 

spectrum disorders, moving 

towards increased independence is 

difficult without systematic, long 

term instruction. Though support 

persons strive to assist individuals 

with autism spectrum disorders in 

reaching greater heights of 

independence and autonomy, 

many of our efforts actually result 

in teaching individuals to be heavily 

reliant on outside influences and 

controls.  

 

Typically, instruction for individuals 

with autism spectrum disorders has 

focused on teaching ALL of the 

skills and behaviors needed in 

EACH instructional setting, since 

individuals with autism may 

experience difficulty generalizing 

behaviors and skills across settings. 

Unfortunately, this becomes an 

overwhelming prospect as well as 

an inefficient strategy. Instead, it 

would seem more logical and 

efficient to teach behaviors that 

have the potential to transfer 

across settings and to benefit the 

individual in multiple settings. Self-

management is such a behavior.  

What is self-

management?  
 

Self-management is a procedure in 

which people are taught to 

discriminate their own target 

behavior and record the occurrence 

or absence of that target behavior 

(Koegel, Koegel, & Parks, 1995). 

Self- management is a useful 

technique to assist individuals with 

disabilities, including autism 

spectrum disorders, to achieve 

greater levels of independence in 

vocational, social, academic and 

recreational activities. By learning 

self-management techniques 

individuals can become more self- 

directed and less dependent on 

continuous supervision. Instead of 

teaching situation specific 

behaviors, self-management 

teaches a general skill that can be 

used in an unlimited number of 

environments. Self-management 

techniques have also been useful in 

reducing or eliminating such 

behaviors as stereotypic 

responding. The procedure has 

broad applications for individuals 

with and without disabilities and 

can be adapted in some manner to 

benefit a variety of learners.  

 

mailto:Jody.Howard@lisd.us
mailto:tina.jimenez@lisd.us
http://www.lisd.us/
http://www.lisd.us/about/twitter/
http://www.lisd.us/about/facebook-sites/
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continued... 

so the student can gain access to a 

reward. As the individual 

experiences success, more 

behaviors can be added to the 

procedure. 

 

2. Identify Functional Reinforcers 

Reinforcers, by definition, increase 

the behaviors they follow. What is 

reinforcing varies across people. 

The best way to select a 

meaningful reinforcer is to let the 

individual select it. However, 

sometimes it is difficult to identify 

reinforcers. In these instances, 

several strategies may be helpful. 

First, observe the individual to see 

what they like to do. Second, look 

at the possible function of 

behavior. This may provide a direct 

link to a functional reinforcer. For 

example, for an individual who 

exhibits challenging behavior to 

escape a boring or difficult task, 

access to free time may be the 

logical (and preferred) reinforcer. It 

is important (at least initially) that 

reinforcement for performing the 

target behavior and for self- 

monitoring the occurrence of the 

behavior be given each time. In 

addition, students can be 

encouraged to access their own 

reinforcer. 

 

3. Design or Choose a Self– 

Management Method or Device  

The purpose of the self- 

management method or device is 

to provide the individual with a 

clear means to record the 

occurrence of behavior. This could 

entail making check marks on 

paper, placing stickers in a 

notebook, using a tape recorder 

with pre-recorded signals at pre- 

set intervals, or using a wrist 

counter. Considerations for 

choosing a method/device include: 

the present ability level of the 

individual, ease of use and 

portability (so that self- monitoring 

can be expanded to many settings), 

age- appropriateness, and the 

behavior(s) to be targeted. For 

example, a large cumbersome 

device probably would not work 

well during gym class. 

 

4. Teach the Individual to Use the 

Self-Management Device  

In this step the individual is taught 

(generally through modeling by a 

facilitator) to accurately recognize 

and record the occurrence or 

nonoccurrence of target behaviors 

and receive reinforcement for 

accurate recording. Then the 

individual is instructed to perform 

the target behavior and self-record 

the occurrence of the behavior. To 

ensure that problem behaviors are 

not strongly reinforced, the 

facilitator should provide more 

reinforcement for recording the 

occurrence of desired behaviors, 

How do you teach self- 

management? 
  

Koegel, Koegel and Parks (1995) 

have outlined five general steps to 

teach self-management. These are: 

(1) operationally define the target 

behavior; (2) identify functional 

reinforcers; (3) design or choose a 

self-management method or 

device; (4) teach the individual to 

use the self-management device; 

and (5) teach self-management 

independence. Each of these steps 

are explained below.  

 

1. Operationally Define the Target 

Behavior 

First, it is essential that the target 

behavior(s) be described so that 

the individual who is learning to 

self-monitor as well as all who 

support him/her can identify and 

agree upon the occurrence or non-

occurrence of a behavior. For 

example, a description such as 

behaving in the lunchroom is vague 

and open to interpretation. 

Instead, staying in the lunch line, 

not touching other students, 

remaining seated until finished 

eating provides a description of the 

behavior that is observable, 

measurable, and can result in 

agreement across observers. When 

first instructing an individual in self-

management, the target behavior 

should be simple enough to be 

performed fairly quickly and easily 

Autism—Don't Forget About Self-Management 
continued... 
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and less reinforcement for 

monitoring the occurrence of 

undesirable ones. Again, the time 

to teach self-monitoring will vary 

considerably across individuals. 

However, it is important that the 

facilitator ensure that individuals 

learn to self-monitor in the 

individual's real world. 

Interestingly, individuals do not 

always have to record with 

complete accuracy to achieve the 

desired effect, though it will be 

important for facilitators to ensure 

two things: 

 That the individual understands 

the procedure; and 

 That the individual is not 

simply cheating to gain a 

reward. Careful monitoring by 

the facilitator will reduce the 

effect of either of these factors. 

 

5. Teach Self-Management  

 Independence 

This is the stage at which the 

facilitator fades himself out of the 

picture and allows the individual to 

self-monitor and self-reinforce. The 

following outcomes should be 

addressed at this stage: 

 Prompts to self-manage 

behavior should be reduced. 

 The amount of time the 

individual spends self- 

managing should be increased. 

 The number of self-recording 

responses expected before 

reinforcement should be 

increased. 

 The schedule of reinforcement 

should be reduced by 

increasing the duration 

between times when self- 

recording is expected. 

 The individual should be taught 

to access their own 

reinforcement for successful 

self-recording. 

 

Example: Adam is a nine year old 

with a diagnosis of autism and 

severe mental retardation. He is 

extremely active and moves about 

his fourth grade classroom 

continuously. It was estimated that 

Adam would stay seated (at best) 

for about three minutes at a time. 

His parents and teachers were 

concerned that if this pattern 

continued it would compromise his 

chances to learn and be included in 

typical educational activities. They 

wanted to consider educational 

interventions before investigating 

medications to address this 

hyperactivity. It was decided to 

teach Adam a self-management 

procedure. Each step is described 

below.  

 

Step 1. Operationally Define the 

Target Behavior  

Initially, only one behavior was 

targeted: staying in seat. Since the 

duration of a typical group lesson 

in Adam's class was about 20 

minutes, remaining seated for this 

period of time became a long- term 

goal for Adam. The target behavior 

was communicated to Adam with a 

photograph of him seated at his 

work table with three other 

students.  

 

Step 2. Identify Functional 

Reinforcers 

Observations of Adam quickly 

showed that his preferred 

reinforcer was simply to move 

about the classroom freely. Since 

Adam did not disturb the 

classroom environment in any way 

when he walked around, it was 

agreed that Adam could earn free 

time to walk about the room.  

 

Step 3. Design or Choose a Self– 

Management System 

Adam was familiar with typical 

kitchen timers. His parents had 

used them successfully at home to 

indicate transition times. It was 

agreed that a kitchen timer would 

indicate intervals at which to self-

monitor. In addition, Adam greatly 

enjoyed cartoons. Stickers of 

cartoon characters would be used 

to record the appropriate target 

behavior of staying in seat.  

 

Step 4. Teach the Individual to Use 

the Self-Management Device 

Initially the teacher used one of 

Autism—Don't Forget About Self-Management 
continued... 
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Adam's peers to model in and out 

of seat behavior and prompted 

Adam to record his peer's behavior 

(placing a cartoon sticker under the 

in-seat picture if his peer was 

seated). When Adam responded 

correctly to 8 out of 10 trials, his 

teacher began to use the timer.  

 

Initially, to teach the procedure, 

the timer was set at two minute 

intervals (about a minute less than 

he typically stayed seated) during 

his regular instruction. No physical 

or verbal prompts were used to 

keep Adam seated during 

instruction. At the end of each 

interval, Adam was asked, Were 

you seated? If he was seated and 

correctly identified that he was 

seated, he was given a sticker. If he 

was seated and answered 

incorrectly, he was told, Yes, you 

WERE seated, you earned a sticker. 

He placed the sticker on a 

monitoring card and was told, You 

earned free time. He was then 

allowed to walk around the room 

for a minute.  

 

When Adam was out of his seat at 

the end of the interval, he was 

brought back to his desk, but not 

seated. He was asked, Were you 

seated? If he correctly identified 

that he was not seated, he was 

praised and asked to sit down and 

begin working. Adam was then 

instructed to remain seated until 

the bell and his assistant resumed 

instruction.  

 

Step 5. Teach Self-Management 

Independence 

Over time Adam was able to stay in 

his seat for continuously longer 

periods. The length of the timed 

intervals has gradually increased 

until after 6 weeks he was 

remaining in his seat consistently 

for 10 minutes at a time and at 

times for up to 15 minutes! The 

amount of instruction Adam is 

receiving has greatly increased.  

 

On-going efforts will be made to 

increase self-management 

independence (as outlined in Step 

5). Though Adam still requires his 

teacher or assistant to prompt him 

through the procedure when the 

timer rings, Adam is beginning to 

more accurately identify his 

behavior.  

 

Discussion  
 

Self-management is a procedure 

with broad applications. Though 

there is a general series of steps to 

follow, individualization is critical to 

increase the likelihood of success. 

It is also important that self- 

management procedures not be 

used as a substitute for a well 

developed and individualized 

curriculum. Activities and 

curriculum for all individuals should 

be developed so that they are 

interesting and result in meaningful 

outcomes. Self-management is not 

a tool to simply teach individuals to 

be compliant.  

References and Recommended Reading:  

Koegel, R.L., & Koegel, L.K. (1990). Extended reductions in stereotypic behavior of students with autism through a self- man-

agement treatment package. Journal of Applied Behavior Analysis, 23(1), 119-127.  

Koegel, R.L., Koegel, L.K., & Parks, D.R. (1995). "Teach the individual" model of generalization: Autonomy through self-

management. In R.L. Koegel & L.K. Koegel (Eds.), Teaching children with autism: Strategies for initiating positive interactions 

and improving learning opportunities (pp. 67-77). Baltimore, MD: Paul H. Brookes Publishing Company.  

 

Buckmann, Steve (2000?) Don’t forget about self management. Bloomington, IN: Indiana Resource Center for Autism.  
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TECH Center 

Sophomores to Visit the 
LISD TECH Center to 
Explore Career Options 

This fall, sophomores throughout 

the county will be visiting the LISD 

TECH Center to discover how 

enrolling in a LISD TECH Center 

course can help prepare them for 

college and their career 

pathways.  They will choose three 

programs to visit and learn more 

about.  

 

Students who enroll in LISD TECH 

Center courses have the 

opportunity to earn free college 

credit and core academic credit 

towards graduation, while 

participating in a rigorous, hands-

on learning experience in a career 

field of their choice.   

 

LISD TECH Center students also 

have many opportunities for real-

life career experiences through On-

the-Job Training, Co-Op and Work 

Experience programs. 

 

Students from Addison, Laura 

Haviland, LISD PREP, Clinton, 

Blissfield, Tecumseh, Britton 

Deerfield, Sand Creek will visit the 

CEMaT strives to meet the needs of every learner, every day! We know that we all 
wear many hats and that life is busy. We welcome all stakeholders in 
Lenawee: parents, students, educators, volunteers, & all other roles you may 
serve...CEMaT is here to support you and your work! 
 
Curbside Request Service is available now to help you get your ideas off the Pinterest 
board and into your classroom! Our motto is, "We make it and YOU take it!" Use our 
"Curbside Request Form" online or email: cemat@lisd.us to put in your order!  
 
We are open late Tuesday and Wednesday from 7:30 AM until 6:30 PM. Tuesday night we play host to various 
workshops for adults to learn how to create and craft with our machines!  
 
Perhaps the weekend is your time to check things off your "to do list?" We are open on Sundays from 1 PM until  
4 PM, with special events for students toward the end of each month.  
 
Look for us on Facebook by searching "Center for Educational Materials and Technology" and on Twitter under the 
handle: @LISDCEMaT  

 

LISD TECH, Center on Tuesday, 

November 24. 

 

Students from Adrian, Hudson, LCS, 

Madison, Morenci, Onsted will visit 

on Wednesday, December 9. 

 

The LISD TECH Center will also host 

an open house on Thursday, 

December 10th from 4 – 6:30 PM. 

CEMaT 

mailto:cemat@lisd.us
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CPR, First Aid & AED 
Training 

Link to register:  https://
www.solutionwhere.com/ww/
Aspx/Public/Search/
ShowCourse.aspx?
courseNum=2331&cId=32 

January 28, 2016 ...... 10:00a - 12p 
March 10, 2016 ......... 1:00 - 3:00p 
April 21, 2016 ............ 4:30 - 6:30p 
June 15, 2016 .......... 9:00 - 11:00a 

LISD Wm. J. Ross ESC 
$35 for Lenawee County K-12 
educators & area college students 
$70 for all others 
 

Jerry Buffman, critical care nurse/
paramedic, teaches CPR and First 
Aid in a relaxed, interesting and 
informative manner using feedback 
devices to give realistic feedback 
regarding pressure, pace and 
position.   
 

Participants will receive an 
American Academy of Orthopedic 
Surgeons (AAOS) certificate upon 
course completion. The certificate 
is good for 2 years for CPR and First 
Aid. The AAOS is the teaching arm 
of the Emergency Care & Safety 
Institute, a State of Michigan 

LISD Nondiscrimination Statement The Lenawee Intermediate School District (LISD) does not discriminate in any of its educational programs and services, activi-

ties, or employment practices, on the basis of sex, race, color, national origin / ancestry, religion, height, weight, marital status, age, limited English-speaking abil-

ity, sexual orientation, or disability. Direct inquiries to: Executive Director of Staff Resources, Lenawee Intermediate School District, 4107 N. Adrian Hwy., Adrian, MI 

49221, (517) 265-2119. Persons with hearing impairments, please call the Michigan Relay Center at (800) 649-3777 (TDD).  

Declaración de No Discriminación del LISD El Distrito Escolar Intermedio de Lenawee (LISD) no discrimina en ninguno de sus programas o servicios educativos, ac-

tividades, o prácticas de empleo sobre la base de género, raza, color, origen nacional / ascendencia, religión, estatura, peso, estado civil, edad, la habilidad limitada 

de hablar inglés, orientación sexual, o incapacidad. Para conseguir más información: Executive Director of Staff Resources, Lenawee Intermediate School District, 

4107 N. Adrian Hwy., Adrian, MI 49221, (517) 265-2119. Personas con problemas de audición, por favor llamen al Michigan Relay Center (800) 649-3777 (TDD).  

Professional Development Training 

approved provider of CPR and First 
Aid for the Initial Certification 
requirement of Michigan Teachers. 
 

Nonviolent Crisis 
Intervention 
(Open to Lenawee County K-12 
educational staff only.) 
 

This program clarifies basic 
elements of violent behavior, and 
proceeds to identify how a crisis 
may escalate and conversely de-
escalate.  
 
Finally, it helps identify practical 
strategies which have proven 
successful for thousands of school 
and human service personnel 
throughout the nation. 
 
Initial, two-day trainings:  8:30a - 
2:45p 
 December 1-2, 2015 @ 

Stubnitz Environmental 
Education Center 

 February 1-2, 2016 @ LISD 
Wm. J. Ross ESC 

 March 21-22, 2016 @ TBD 
 

Cost: $50 
SCECHs available 
Link to register:  https://
www.solutionwhere.com/ww/

Aspx/Public/Search/
ShowCourse.aspx?
courseNum=2343&cId=32 
 
Refresher Trainings:  8:30a - 3:00p 
 December 3, 2015  

@ LISD Wm. J. Ross ESC 
 January 14, 2016  

@ LISD Wm. J. Ross ESC  
 February 29, 2016  

@ LISD Wm. J. Ross ESC 
 March 30, 2016 (Enhanced 

Verbal Skills) @ TBD 
 

Cost: $35 
SCECHs available 
Link to register:  https://
www.solutionwhere.com/ww/
Aspx/Public/Search/
ShowCourse.aspx?
courseNum=1714&cId=32 
 
If you have any questions or 
concerns about these or any LISD 
Professional Development Center 
offerings, please contact any one of 
the PD Team member below:  
 
 JoAnna Keebler, 265-1611 
 Kathy Campbell, 265-1619, or  
 Char Forsyth, 265-1617 

https://www.solutionwhere.com/ww/Aspx/Public/Search/ShowCourse.aspx?courseNum=2331&cId=32
https://www.solutionwhere.com/ww/Aspx/Public/Search/ShowCourse.aspx?courseNum=2331&cId=32
https://www.solutionwhere.com/ww/Aspx/Public/Search/ShowCourse.aspx?courseNum=2331&cId=32
https://www.solutionwhere.com/ww/Aspx/Public/Search/ShowCourse.aspx?courseNum=2331&cId=32
https://www.solutionwhere.com/ww/Aspx/Public/Search/ShowCourse.aspx?courseNum=2331&cId=32
https://www.solutionwhere.com/ww/Aspx/Public/Search/ShowCourse.aspx?courseNum=2343&cId=32
https://www.solutionwhere.com/ww/Aspx/Public/Search/ShowCourse.aspx?courseNum=2343&cId=32
https://www.solutionwhere.com/ww/Aspx/Public/Search/ShowCourse.aspx?courseNum=2343&cId=32
https://www.solutionwhere.com/ww/Aspx/Public/Search/ShowCourse.aspx?courseNum=2343&cId=32
https://www.solutionwhere.com/ww/Aspx/Public/Search/ShowCourse.aspx?courseNum=2343&cId=32
https://www.solutionwhere.com/ww/Aspx/Public/Search/ShowCourse.aspx?courseNum=1714&cId=32
https://www.solutionwhere.com/ww/Aspx/Public/Search/ShowCourse.aspx?courseNum=1714&cId=32
https://www.solutionwhere.com/ww/Aspx/Public/Search/ShowCourse.aspx?courseNum=1714&cId=32
https://www.solutionwhere.com/ww/Aspx/Public/Search/ShowCourse.aspx?courseNum=1714&cId=32
https://www.solutionwhere.com/ww/Aspx/Public/Search/ShowCourse.aspx?courseNum=1714&cId=32
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