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Fansony, 13, studies the second module of an Accelerated Learning Programme in Quilemba vil-
lage, Kuansa Sul Province, Angola. In rural Angola many children have missed out on school due
to a lack of infrastructure, trained teachers and teaching materials. The country is still recovering
from 27 years of war that destroyed most of the infrastructure, including most of its schools. The
Ministry of Education, in partnership with Save the Children, is supporting a pilot Programme for
Accelerated Learning, where children who have missed out on school can begin their education
and complete two levels in one year.






Letter from the Chair

| n the past year we have seen significant achievements and growth of the Inter-
Agency Network for Education in Emergencies (INEE).

Throughout 2009 the network has continued to play an important role in promoting
the right to education for those living in the midst of emergencies, in crisis-affected
and fragile states through collaborative action in the areas of advocacy, policy and
research. INEE is now reaching out to more than 4,000 members at various levels
from practitioners in the field, who have regular contact with affected populations, to
policymakers in governments and at the UN.

In this annual report you will read about the numerous achievements of INEE, such as the Guidance Notes on
Safer School Construction, the Guidance Notes on Teacher Compensation, and the Pocket Guide to Inclusive
Education. To respond to research gaps, the INEE Strategic Research Agenda was launched in October and
will help to identify emerging research needs and gaps, and support the professionalisation of this field and its
capacity both to produce and be informed by sound research.

Furthermore, a new Working Group on Minimum Standards has been established to continue promotion and
application, and not least to guide the update process of the Minimum Standards for Education in Emergen-
cies to be launched in 2010. The Education and Fragility Working Group has continued to successfully promote
and draw attention to issues around education in fragile situations, through, among other activities, analysis of
financing modalities.

The INEE Global Consultation held in Istanbul, Turkey, from 31 March to 2 April was a remarkable peak of 2009.
Focusing on Bridging the Gaps: Risk Reduction, Relief and Recovery the consultation brought together more
than 250 delegates representing donor agencies, UN agencies, governments, NGOs, research institutions and
teachers’ unions, as well as youth groups. This global event provided an opportunity for diverse groups, both
from the humanitarian and the development fields, to come together to discuss key challenges, share experi-
ences and learning, and identify issues to explore and promote in the years to come. | would like to thank all the
participants at this event for their professional and dedicated contributions, and in particular acknowledge the
extraordinary work of Mary Mendenhall, INEE consultant, who was in charge of organising this global consulta-
tion with support from the INEE Secretariat and some Steering Group members.

Special honour and compliments also go to the excellent work of the INEE Secretariat: Allison Anderson,
Director; Marian Hodgkin, Network Services Coordinator; Jennifer Hofmann, Minimum Standards Coordinator
(until October 2009); Tzvetomira Laub, Minimum Standards Coordinator (from October 2009); Elizabeth Sweet,
Project Manager; and Kerstin Tebbe, Education and Fragility Coordinator. | am amazed by the professionalism,
dedicated and hardworking efforts that this team is able to carry out across different locations and time zones.
The great achievements, progress and growth described in this annual report would not be possible without this
outstanding team, including volunteers and interns.

| encourage all INEE members, and others interested in this field, to continue to engage with the network, use
the new INEE website and blog, and be inspired by the achievements summarised in this report.
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Kjersti Okkelmo
INEE Steering Group Chair



About INEE

The Inter-Agency Network for Education in Emergencies (INEE) was conceived
in 2000 following the recognition that humanitarian crises are a major obstacle to
the fulfillment of the global commitment to “Education for All”. The network was
established as a communication mechanism for advocacy, knowledge sharing and
the distribution of materials to promote improved collaboration and effectiveness
in the context of education in emergencies for the agencies involved in emergency
response and post-crisis recovery. Nine years on, it has become a vibrant and
dynamic inter-agency forum that fosters collaborative resource development and
knowledge sharing and informs policy through consensus-driven advocacy among
over 4,000 members from non-governmental organisations, UN agencies, donors,
practitioners, researchers and individuals from affected populations.

education preparedness, crisis prevention, mitiga-
tion, response and recovery;

Mission and Vision

Our purpose as the Inter-Agency Network for Edu-
cation in Emergencies is to serve as an open global
network of members working together within a
humanitarian and development framework to ensure
all people the right to quality and safe education in

¢ all education programmes responding to emer-
gencies, chronic crises and reconstruction are
consistent with the INEE Minimum Standards and
accountable for quality and results.

emergencies and post-crisis recovery.

The Inter-Agency Network for Education in Emergen-
cies envisions a world where:

¢ all people affected by crisis and instability have
access to quality, relevant and safe education op-
portunities;

¢ education services are integrated into all emergen-
cy interventions as an essential life-saving and life-
sustaining component of humanitarian response;

¢ governments and donors provide sustainable
funding and develop halistic policies to ensure

The network furthers this vision by promoting the
values and standards of quality and accountability
defined by the members of the network; organising
and managing information; and, through research and
advocacy, enhancing understanding of critical mes-
sages and amplifying them amongst the network’s
partners and key audiences. The network also helps
members carry out their activities more efficiently and
effectively through the provision of a wide range of
learning opportunities, and facilitates and coordinates
collective action as it convenes different, distinct
groups of actors.

Inter-Agency Network for Education in Emergencies



Strategic Plan e

INEE’s work in 2009 has been guided by the goals Inier-Agancy Networs fos Education in Emergencies

within its Strategic Plan (2008-2010):

¢ Strengthen institutional coordination to ensure
education for all affected by crisis;

* Enhance global knowledge and capacity in order
to support education in crisis and post-crisis
settings;

¢ Promote a dynamic membership to advance the
field of education in emergencies.

2008 - 2010

Read the plan at www.ineesite.org/strategicplan.

INEE Case Study: A Community of Practice, a Catalyst for Change

INEE as a network, and the field of education in emergencies as a whole, are relatively young, yet both have
undergone substantial changes in the past nine years. The INEE Steering Group hired a team from the Overseas
Development Institute to carry out research for a unique network case study in order to document these changes
along with INEE’s role and the network’s concomitant development and growth over the course of time. The case
study examines the network’s development, its main functions and INEE’s value as a network. In addition, the
study examines whether INEE is meeting its strategic goals of strengthening institutional coordination, enhanc-
ing global knowledge and capacity, and promoting a dynamic membership to advance the field of education in
emergencies.

Overall, the study concludes that the network has been successfully working towards these goals and will con-
tinue to grow in these three areas to support the growth of the field of education in emergencies and serve the
agencies and individual practitioners leading quality and innovative education responses in crisis contexts. While
the network is governed by a small number of large agencies that make up the Steering Group, a wealth of value
is also being created by a wide range of other actors involved with the network. In fact, the greatest value is cre-
ated by collective action in formal and self-organising groups engaged in the production, translation and sharing
of knowledge. In this process, the network has successfully created a sense of community within and through the
collaborative development and support to application of common standards and tools, and significantly contrib-
uted to the professionalisation of the field.

INEE remains a strong network thanks in large part to the maintenance of an advantageous balance between

the formal governing structures, such as the Steering Group, and Working Groups, and members participating

in various more flexible and evolving initiatives, such as the development of guidance notes or the network’s Task
Teams. The supportive relationship between the Secretariat and the membership to move forward these initiatives
is made possible by a number of planned and emergent spaces, providing the network with the capacity to adapt
and reshape its functional balance, with marginal changes to its structure.

The growth and structure of INEE and the role it has played in the field of education in emergencies serves as a
useful study for networks operating in other humanitarian response, education and development sectors. The
case study also provides a series of recommendations that have been — and will continue to be — used by the
INEE Steering Group and Secretariat to provide a historical perspective and points for discussion around the cur
rent and future work of the network.
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Select Accomplishments

‘NEE’S collective work in 2009 has made strong contributions towards the
realisation of the network’s vision. INEE is proud to highlight the following select
accomplishments.

+ INEE’'s membership continued to grow in 2009; ¢ INEE launched the revised Guidance Notes

the network is now made up of over 4,000 mem-
bers, more than 1,200 of whom actively partici-
pate in network groups, including INEE’s five Task
Teams and four Language Communities.

INEE launched a redesigned website in 2009,
with a user-friendly design and a variety of new
features, including the INEE blog and a searchable
membership database. www.ineesite.org.

INEE convened a Global Consultation, at-
tended by over 250 INEE members and key stake-
holders, in order to share and build knowledge,
leverage achievements and experience across
agencies and facilitate inter-agency policy dialogue
and advocacy. INEE published an outcome report
and launched an online platform with findings, rec-
ommendations and supporting documents from
the event.

INEE launched the Pocket Guide to Inclusive
Education, which has received praise from users
for its ease of use and practical advice. Some
1,500 copies have been requested and dissemi-
nated, and a reprint and translations are under-
way.

INEE launched the Guidance Notes on Safer
School Construction at the United Nations Inter-
national Strategy for Disaster Reduction’s Global
Platform and has created and utilised training
materials on disaster risk reduction and education
in regional and national trainings around the world.

on Teacher Compensation, and held training
workshops in Francophone Africa; the initial run of
5,000 copies has been distributed and a reprint is
underway.

INEE played a leadership role in the UN Gen-
eral Assembly thematic dialogue on access to
education in emergency, post-crisis and transi-
tion situations caused by man-made

conflicts or natural disasters.

The Working Group on Minimum Standards
launched the Minimum Standards update
process at the INEE Global Consultation and
has engaged 12 Focal Points in mainstreaming
10 crosscutting issues with over 150 reference
group members; over 40 consultative workshops
with more than 520 participants have been held,
including with Ministry of Education officials and
young people around the world.

The network continued to provide strong
support to the application of the INEE Mini-
mum Standards, particularly through the collec-
tion and compilation of training adaptations for
various contexts and audiences and an applica-
tion visit in the Democratic Republic of the Congo
(DRC), working with the cluster to train and work
better in emergencies.

The network has moved forward the operation-
alisation of the Sphere-INEE Companionship
through development of an e-learning module with

Inter-Agency Network for Education in Emergencies



Sphere and contributions to the Sphere Handbook
revision process.

INEE constituted a new Working Group on
Minimum Standards of 20 international and
national NGOs, UN agencies and donors, includ-
ing new stakeholders such as Oxfam, NORAD,
ActionAid and Plan International, to move forward
the translation, dissemination, promotion, applica-
tion and update of the Minimum Standards.

The network launched the initial stage of the
network’s Strategic Research Agenda with
questions on key INEE thematic issues and a re-
port on key research challenges, gaps and ethical
and methodological issues.

The network engaged over 250 stakeholders
in a highly collaborative process to develop
Guidance Notes and Resource Pack on
Teaching and Learning; once finalised in 2010,
these tools will provide a comprehensive frame-
work for approaching issues of teaching and
learning more effectively.

The Working Group on Education and Fragility
released an issue paper entitled Capacity De-
velopment for Education Systems in Fragile
Contexts jointly with the Deutsche Gesellschaft
flr Technische Zusammenarbeit (GTZ) and the
European Training Foundation.

The Working Group on Education and Fragil-
ity released with the International Institute for
Educational Planning (IIEP)/UNESCO the first
in a serious of four situational analyses of
education and fragility, entitled Education and
Fragility in Afghanistan: A Situational Analysis, and
undertook data collections for two other studies in
Cambodia and Liberia.

¢ The Working Group on Education and Fragil-

ity developed an analysis paper on financing
modalities entitled Appropriate and Effec-
tive Financing Modalities and Channels for
Education in Fragile Situations, which includes
country case studies of Afghanistan, Ethiopia,
Nepal, Pakistan, Sierra Leone and Somalia, and

is being used as the basis for the consultative
process to develop an INEE Information Pack

on Financing Modalities, involving more than 40
financing experts, to be launched in 2010.

The Network continued to support the Inter-
Agency Steering Committee (IASC) Education
Cluster through the Secretariat’s close collabora-
tion with the IASC Education Cluster Unit and the
chairing of two Education Cluster Working Group
Task Teams. The Secretariat strategically integrat-
ed relevant INEE activities into the cluster work-
plan and supported the continued use of the INEE
Minimum Standards as the Cluster’s foundational
tool.

INEE worked with the Overseas Development
Institute to carry out research for a unique
network case study in order to document
changes in the field of education in emergen-
cies and INEE’s role and concomitant growth

over the course of time, reviewing and refining the
network’s structure and goals in accordance with
the findings to increase the effectiveness and value
of INEE as a network.

The network has grown exponentially and with that growth has come a greater confidence in what it
can do, as well as an increasing sense of ownership among the membership—the sense that INEE
is first and foremost our network.

Eric Eversmann, INEE Member and Senior Technical Advisor in Education for Catholic Relief Services
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Strengthening Institutional
Coordination, Policy Dialogue

and Advocacy

IASC Education Cluster

The Inter-Agency Standing Committee’s (IASC) Clus-
ter system is the central mechanism through which
the international community coordinates action during
humanitarian crises. The IASC Education Cluster was
established in 2007 and is co-led by UNICEF and the
International Save the Children Alliance. The overall
Education Cluster goal, in accordance with the IASC
guidance on responsibilities for global clusters, is to
strengthen system-wide preparedness and technical
capacity to respond to humanitarian emergencies,
including the early recovery phase, and for ensuring
greater predictability and more effective inter-agency
responses in education, in the main areas of stan-
dards and policy setting, building response capacity
and operational support.

The IASC Education Cluster continued to develop
and scale up its response to crises both at the global
and national levels in 2009; it is now active in 37
countries worldwide. In 2009, INEE increased its
support to the cluster and Secretariat staff played a
leadership role through participation in the cluster’s
Working Group, as well as facilitating ways for the
INEE membership to provide guidance, technical
assistance, standards and tools in support of the
implementation of the IASC cluster approach.

The network has provided a number of communi-
cation services to the Education Cluster, including
sharing information with members about the cluster’s
response to acute crises and highlighting INEE tools
and resources relevant for cluster partners and other
education practitioners. The network has also partici-
pated in several cluster advocacy initiatives, work-

ing with the humanitarian response communities to
ensure that education is funded as part of emergency
responses, the content and results of which were
shared with the wider INEE community.

The INEE Secretariat continues to work very closely
with the Education Cluster Unit, meeting regularly and
taking on various elements of the Education Cluster
workplan, in line with INEE’s broader Strategic Plan.
In particular, the INEE Secretariat is participating on
all four core areas of work of the Education Cluster
Working Group—field support, capacity develop-
ment, knowledge management and global oversight,
advocacy and liaison—playing a leadership role in the
latter two areas, and contributing substantially to the
others. Some highlights from INEE’s work with the
Education Cluster in 2009 include:

¢ INEE Secretariat members continued to chair
the Knowledge Management and GOAL Task
Teams, providing strategic direction as the groups
developed and moved forward projects within the
workplan, and ensuring regular communication
with team members and with the Education Clus-
ter Unit.

¢ The INEE membership was involved in the
finalisation of the Education Cluster’s Joint
Education Needs Assessment Toolkit in 2009.

¢ INEE provided direct technical support on the
application of the INEE Minimum Standards
to field-level education clusters in Goma,
Bunia and Bukavu, DRC, and training and techni-
cal support to education clusters in Indonesia and
Nepal.

Inter-Agency Network for Education in Emergencies



¢ The INEE Secretariat participated in a knowl-
edge management field mission to Indonesia,
representing the Education Cluster’s Knowledge
Management Task Team. The visit, which included
two workshops in Jakarta and Aceh, helped to
inform the cluster’s Knowledge Management
Strategy and the development of the Joint Educa-
tion Needs Assessment Toolkit.

¢ The INEE Gender Task Team worked with
the Education Cluster on a new INEE Pocket
Guide to Gender, which will bring together the
tools and good practices developed over recent
years in one easy-to-access and useable format
(for more information see p. 23).

¢ INEE worked with the Education Cluster to
disseminate various network tools to Educa-
tion Clusters working at the national level, such
as the INEE Guidance Notes on Teacher Com-
pensation and Guidance Notes on Safer School
Construction, as well as INEE Minimum Standards
handbooks and related tools, helping to guarantee
a scaffold of technical knowledge, tools and good
practices with which to address capacity gaps and
bring actors together at country and global levels.

¢ INEE worked with the Education Cluster to
successfully recommend edits to the existing
CERF Guidelines that will allow for more flexible
funding to education in emergencies.

Education and Fragility

The INEE Working Group on Education and Fragility
continued its work under a two-year mandate (April
2008 to May 2010) as an inter-agency mechanism to
coordinate diverse initiatives and catalyse collabora-
tive action on education and fragility. The Working
Group’s goals are to:

¢ strengthen consensus on what works to mitigate
fragility through education while ensuring equitable
access for all;

¢ support the development of effective quality educa-
tion programmes in fragile contexts;

¢ promote the development of alternative mecha-
nisms to support education in fragile contexts in
the transition from humanitarian to development
assistance.

The Working Group met twice in 2009 — in Istan-

bul, Turkey, in April, and in Washington, DC, USA, in
November — and continued to work towards achieve-
ment of the activities in its workplan throughout the
year. (For a full list of Working Group member organi-
sations, see Organigramme, p. 30.)

Strengthening the Evidence Base: The Working
Group’s objectives include strengthening the evidence
base for understanding education and fragility, partic-
ularly the impact of education on mitigating or exac-
erbating fragility. The main project supporting these
goals is the Working Group’s research programme
entitled Situational Analyses of Education and Fragil-
ity. The research programme includes four situational
analyses, each of which involves a country case study
of education’s impact on fragility based on:

a) understanding the fragility context;

b) understanding the education sector response to
fragility, including via sector assessment, plan-
ning, service delivery, resource mobilisation and
system monitoring;

¢) summarising the impact of education sector
responses and programmes on fragility; and

d) developing lessons and recommendations for
education sector response.

In early 2009, the Working Group completed a work-
ing version of the analytic framework for education
and fragility that served as the basis for data col-
lection and analysis in the situational analyses. The
analytic framework synthesises existing tools and
resources (including the US Agency for International
Development (USAID) Education and Fragility Assess-
ment Tool, the Progressive Framework, etc.) and was
used to examine the linkages between education and

You guys at INEE are really doing a great service to those of us involved in education in the field.

Keep up the excellent work.

Annual Report 2009
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fragility in policy, planning, finance and programming.

Research teams undertook field-based data collec-
tions in Cambodia (June) and Liberia (September),
hosted by UNESCO and UNICEF respectively. Final
situational analysis reports for both countries are forth-
coming in early 2010. Desk study situational analyses
of education and fragility were also developed to
complement the field-based case studies in Afghani-
stan and Bosnia-Herzegovina. Each analysis will facili-
tate the development of recommendations for policy,
planning, strategies and good practice, which will be
outlined in a synthesis report to be released in 2010.

Additionally, an issues paper on capacity develop-
ment was released in July by INEE, GTZ and the
European Training Foundation entitled Capacity De-
velopment for Education Systems in Fragile Contexts.
The Working Group also provided technical guidance
and support via a reference group to the forthcoming
European Commission “Study of Governance Chal-
lenges for Education in Fragile Situations”.

Informing Decision-Making Processes for Effec-
tive Education Funding Modalities in Situations
of Fragility: Following recommendations from the
2008 INEE Policy Roundtable on Education Finance
in States Affected by Fragility, the Working Group

is developing an INEE Information Pack on financ-
ing modalities entitled A Guide to External Education
Financing in Low Income and Fragile Countries. The
guide, scheduled for launch in mid-2010, will serve as
a user-friendly tool for country-based stakeholders,
particularly national governments.

The Working Group developed “Appropriate and Ef-
fective Financing Modalities and Channels for Edu-
cation in Fragile Situations,” which forms the basis
for the forthcoming Guide to External Education
Financing in Low Income and Fragile Countries. The

| just wanted to congratulate you for this excel-
lent consultation: the organisation, the variety
of people and agencies represented, the qual-
ity of interventions and discussions, everything
was just amazing!

Nicolas Servas, INEE member in Geneva

background analysis includes six country case stud-
ies — on Afghanistan, Ethiopia, Nepal, Pakistan, Sierra
Leone, Somalia — and will be released in early 2010.

Supporting Policy Development Related to Edu-
cation and Fragility: The Working Group provided
ongoing support to the EFA Global Monitoring Report
(GMR) Team, including review and feedback on draft
documents for the 2010 GMR and extensive inputs
into the conceptualisation of the 2011 GMR on edu-
cation and conflict. The Working Group also partici-
pated in and contributed to organising a GMR/INEE/
Brookings consultation event in Washington, DC, and
a GMR consultation session at the Working Group’s
biannual meeting.

The Working Group chair and coordinator served

as members on an expert consultative group for the
World Bank’s World Development Report (WDR) the-
matic paper on service delivery, facilitating inputs and
feedback from the Working Group to the WDR Team.

Shaping and Deepening the Education and Fragility
Discourse: The Working Group organized four ses-
sions on education and fragility at the INEE Global
Consultation:

¢ Effective Education Financing in Fragile Contexts:
Challenges and Opportunities (learning session);

¢ Capacity Development for Educational Systems in
Fragile Contexts (learning session);

¢ The Hidden Emergency: Education in Fragile Situ-
ations (plenary session);

¢ Evidence for Change in fragile contexts: research,
analysis and advocacy (working session).

At its biannual meeting in November, the INEE Steer-
ing Group approved a one-year extension of the Work-
ing Group’s two-year mandate, which was scheduled
to end in May 2010. The Working Group will undertake
an independent review to measure and enhance the
functioning, effectiveness and accomplishments of the
Working Group for the extension year.

Read more at www.ineesite.org/educationfragility.

Inter-Agency Network for Education in Emergencies
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Engagement with the United Nations

On 18 March 2009, the President of the United Na-
tions General Assembly (UNGA) convened a thematic
dialogue on access to education in emergency, post-
crisis and transition situations caused by man-made
conflicts or natural disasters. The day included a series
of high-level presentations, including an address by
H.E. Ban Ki-moon, Secretary-General of the United
Nations, and three interactive panel discussions,
including an INEE representative. The panels brought
together Member States, United Nations system ex-
perts, academia, civil society, teachers and learners.

INEE played a leadership role in the conception of

the event through the development of a background
document on education in emergencies for Member
States. The dialogue succeeded in raising aware-
ness among Member States and partners that States
must increase and sustain their commitment to quality
education in emergencies, without which the right to
education will not be upheld and the Education For Al
and Millennium Development Goals will not be met.
Member States called upon each other and made
commitments to redouble their own efforts to honour
the obligation to fully ensure the right to education for
every child within their jurisdiction, without any discrim-
ination, throughout all stages of emergency situations,
including the phases of emergency preparedness and
reconstruction. The following recommendations were
voiced by many speakers throughout the day:

¢ Member States should include education as an
integral component of the emergency response
within humanitarian policies, and should prioritise
sustained attention to and funding for education
within basic relief assistance through to recov-
ery. Moreover, States, donors and implementing
partners are encouraged to utilise the harmonised
framework of principles and paths of action within
the INEE Minimum Standards to enhance coor-
dinated action and accountability for establishing
safe, quality educational activities throughout the
relief to recovery continuum.

¢ Member States should ensure a protective educa-
tional environment, safeguarding learners, educa-
tion personnel and facilities.
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Member States should strengthen commitment to
quality education in emergencies and the financ-
ing of policies and programmes that support and
promote education for all affected by crisis.

¢ Peace processes and agreements should include
provision for equitable and safe education.

Read more at www.ineesite.org/index.php/post/ga_
debate/Background_note_thematic_debate_EiE.doc.

Teacher Support and Compensation

Qualified teachers are critical for the provision of
quality and protective education; however, in fragile
contexts, situations of displacement and post-crisis
recovery, teachers are often underpaid or not paid at
all. The INEE Guidance Notes on Teacher Compensa-
tion in Fragile States, Situations of Displacement and
Post-Crisis Recovery represent the first collaborative
effort to map the challenges and provide guidance
to policy makers and practitioners grappling with the
issue of teacher remuneration and support in these
contexts.
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INEE Guidance Notes on Teacher Compensation
in Fragile States, Situations of Displacement and
Post-Crisis Recovery

MARCH I

Developed in a widely consultative manner over two
years under the leadership of an interagency advisory
group and with inputs from consultations and case
studies prepared by INEE members working in Af-
ghanistan, the DRC, Ethiopia, Guinea, Pakistan, Sierra
Leone, Somalia, Sudan, Tanzania, the Thai-Burma
border and Uganda, the Guidance Notes provide a
framework for discussing the complex issues sur-
rounding the compensation of teachers based on
lessons learnt from practice around the world.

The document provides practical guidance on:

¢ policy and coordination of teacher
compensation;

¢ management and financial aspects of teacher
compensation;

¢ teachers’ motivation, support and supervision as
forms of non-monetary teacher compensation.

The INEE Secretariat has given targeted support to
members to help them share and utilise the Guidance
Notes with education authorities at national, county
and district levels, UN agencies, bilateral and multilat-

eral donor agencies, NGOs and community-based or-
ganisations, teachers and teachers unions and within
education sector groups and/or clusters. Feedback
received to date has been positive, stating that the
tool has successfully guided inter-agency discussion
and has informed collaborative advocacy on issues
related to teacher compensation and support.

Read more at www.ineesite.org/teachercomp.

Select Presentations and Facilitated
Trainings by the INEE Secretariat

* Presentation on the implementation of the INEE
Minimum Standards as an example of operation-
alisation of humanitarian guidelines at the World
Conference on Humanitarian Studies (February, the
Netherlands).

¢ Presentation on the “Macro-Level Contributions
of Education to Peace and Stability” at Save the
Children’s Where Peace Begins International Con-
ference entitled “The Pivotal Role of Education for
Lasting Peace” (March, Bosnia).

¢ Presentation on the concepts and contexts of edu-
cation and fragility during a panel on “An Analytic
Framework for Education and Fragility: Expanding
Evidence and Improving Practice” at the Compar-
ative and International Education Society Annual
Conference (March, USA).

¢ Presentation on adapting the INEE Minimum
Standards and Guidance Notes on Teacher Com-
pensation to support quality education and build
resilience in fragile contexts at the Fast Track Initia-
tive (FTI) Partnership Meeting (April, Denmark).

¢ Presentation on how the INEE Minimum Standards
can be used as a tool to support preparedness
and response strategies to ensure the educational
rights and needs of young children are met during
times of crisis at the Asia-Pacific Early Childhood
Development in Emergencies Workshop (April,
Thailand).

¢ Presentation on INEE and the INEE Minimum
Standards at the opening plenary of UNESCO'’s
Expert Seminar on Protecting Education from

Inter-Agency Network for Education in Emergencies
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Attack (September, France).

¢ Presentation on the issue of teacher support and
compensation in crisis and post-crisis settings,
including on the INEE Guidance Notes on Teacher
Compensation, at the Tenth Session of the Joint
ILO/UNESCO Committee of Experts on the Ap-
plication of the Recommendations concerning
Teaching Personnel (September, France).

¢ Facilitated dozens of trainings on education in
emergencies and the INEE Minimum Standards
around the world.

Select Articles Developed by the INEE
Secretariat

¢ “Education in Crisis through to Development: The
Gender Implications”, by Allison Anderson and

CKTX®
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Marian Hodgkin in the Commonwealth Ministers
Reference Book 2009.

“Global Trends for Education to Support Stability
and Resilience: Research, Programming and Fi-
nance”, by Kerstin Tebbe in the Journal of Educa-
tion for International Development 2009.

“Classrooms in Conflict,” by Allison Anderson
in The World Policy Journal, Special Issue on
Human Security. Volume XXVI, No2. 2009.

Integrating Quality Education within Emergency
Response for Humanitarian Accountability: The
Sphere-INEE Companionship, by Jennifer Hof-
mann and Alison Joyner for the INEE Global
Consultation 2009.

B posx0u AABORAHGK B AR MADYMIIH

The INEE Minimum Standards Handbook is now available in 23 languages, including Hindi, Tajik and Arabic.
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INEE Global Consultation

The third INEE Global Consultation convened 258
delegates in Istanbul, Turkey, from 31 March-2 April,
2009. The theme—Bridging the Gaps: Risk Reduc-
tion, Relief and Recovery—and the event objectives
provided the opportunity for participants to:

¢ collaboratively explore emerging issues in the
fast-changing field of education in emergencies,
chronic crisis and early recovery;

¢ share experiences, tools and innovative approach-
es to programming, advocacy, policy development
and research;

* network with policymakers, teachers, leaders from
the humanitarian and education communities, and
fellow INEE members;

¢ identify key challenges and gaps in program-
ming and policy, and devise strategies for moving
forward, based on recommendations for meeting
those challenges.

The event attracted a diverse group of delegates rep-
resenting donor agencies, consulting firms, founda-
tions, international corporations, ministries of edu-
cation, national and international NGOs, networks,
regional organisations, research institutes, teachers’
unions, UN agencies, universities and a youth advi-
sory group (the latter coordinated by the Women’s
Refugee Commission). The wider INEE community of
over 3,900 members (at that time) contributed to the
consultation by proposing topics and critical ques-
tions to be discussed.

After very, very busy week in Istanbul, | just
wanted to tell you that the entire week was a
grand success. WELL DONE! Thank you for
making the INEE such a vibrant, high quality
network. | am so proud to be a member.

Brenda Haipik, INEE member in Sri Lanka

STANBUE

THEMARM

Chris Talbot, outgoing INEE Steering Group Chair, at the
opening plenary of the Global Consultation.

The Global Consultation theme of bridging the gaps
between risk reduction, relief and recovery framed
numerous sessions that took the form of plenary,
learning and working sessions in an effort to provide
varied opportunities for information exchange, learn-
ing and strategy development. Points of discussion
included broader issues facing the field of education
in emergencies, such as financing and effective fund-
ing mechanisms, as well the research needs for this
evolving field and the need to more strongly main-
stream preparedness, mitigation and prevention. The
challenges and opportunities for bridging gaps were
addressed through discussions on specific topics
related to adolescents and youth, certification, early
childhood, HIV/AIDS, inclusion and teacher compen-
sation, to name a few.

Discussions throughout the consultation demon-
strated key accomplishments for INEE, its members
and the wider field of education in emergencies since
the first global consultation in 2000, which marked
the conception of the network. The establishment

of the IASC Education Cluster and the work being
carried out by the global co-leads Save the Children
and UNICEF, as well as the range of other organi-
sational and governmental partners collaborating

Inter-Agency Network for Education in Emergencies



| continue to be inspired by our actions, our
progress, our energy and commitment as a
world community as expressed through the
INEE network, a remarkable commons for col-
lective exchange and action on behalf of our
70+ million children out of school.

Michael Gibbons, INEE Member
and Education Consultant

at the national level, demonstrate that education is
now considered a critical component of humanitarian
relief. The establishment of the INEE Working Group
on Education and Fragility has created opportunities
to advocate, influence and shape policy regarding
the role that education can play in contributing to
resilience, stability and peace in countries affected by
crisis.

The enormous success of the INEE Minimum Stan-
dards and the ongoing capacity-building efforts that
accompany this tool illustrate the benefits of the col-
laborative and consultative process that was fostered
during the development of the standards, and the
need for ongoing work toward the institutionalisation
of the good practices within the standards and their
contextualisation and application in different coun-
tries. There was strong consensus among delegates
that the consultative process encompassing the INEE
Minimum Standards should, where possible, be rep-
licated for future initiatives facilitated by INEE as well
as by other organisations.

The call for INEE to broaden its reach was simul-
taneously tempered with the need for the network

to maintain a strategic focus, expending its energy
where it is most effective, and serving as a conduit to
other partners better placed to advance certain areas

of work. Delegates were reminded that the effective-
ness of the network and its related tools and resourc-
es ultimately relies on INEE members and the work
they undertake on a daily basis at the local, national,
regional and global levels. As such, members recom-
mitted themselves to raising awareness about the
network’s mission.

The Outcome Report, containing key findings, les-
sons learnt and recommendations, is available on the
INEE website (along with presentations and tools) [in-
eesite.org/global consultation]. The INEE Secretariat,
Steering Group, Working Group member organisa-
tions and other partners have shared and utilised rel-
evant findings and recommendations from the report
for advocacy, programming and policy on a myriad
of issues, from protecting education from attack to
updating the INEE Minimum Standards.

Yahoko Asai, Member of the INEE Inclusive Education
and Disability Task Team presenting during a workshop
at the Global Consultation.

I found all the sessions | attended today interesting and inspiring..... This is the first time I’'ve at-

tend this consultative meeting and | found the meeting of practitioners, academics, policy makers
and donors refreshing.

Ragnhild Dybdahl, Director of Education and Research Department
at the Norwegian Agency for Development Cooperation (NORAD)
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tion session: The Quality Imperative within Educa-
tion for All: Teaching and Learning Essential Skills for
Peaceful and Productive Societies, during which key
stakeholders provided concrete input into the content
for and process to draft INEE Guidance Notes and
Resource Pack for quality teaching and learning in
emergencies. This initiative has since taken off, with
tremendous partnership across actors, and the prod-
ucts are expected to be finalised and launched in the
spring of 2010 (see page 19).

k5

| .
- i

Chernor Bah

Fouth Ribvives Wismen's Reluges

E‘ L prmmisiam, Rierr s Livone -
|

Chenor Bah, Women’s Refugee Commission

Youth Advisor.

By convening members from around the world and
across agencies, the Global Consultation helped

drive all of the network’s goals and core initiatives INEE Global Consultation
as articulated within the Strategic Plan. Moreover, Outcome Hﬂﬂﬂﬂ

the informative and meaningful debates and discus-
sions that took place during the consultation laid the
groundwork for initiatives that have since been taken BAping i BIE Mk Recuctive, Relt 8n¢ Becewery

arch 31=Agril 2. 2000

forward by partners. One example is the October
2009 UNESCO Global Seminar on Protecting Educa-
tion from Attack, which built upon the momentum
and recommendations from the Global Consulta-
tion’s session on Programmatic Responses to Ensur-
ing Access to Education in Armed Conflict. Another
example is the INEE Teaching and Learning Initiative,
which was launched at the INEE Global Consulta-

| just wanted to congratulate you for this excellent consultation: the organisation, the variety of
people and agencies represented, the quality of interventions and discussions, everything was
just amazing!

Nicolas Servas, INEE member in Geneva

Inter-Agency Network for Education in Emergencies



Enhancing Global Knowledge

and Capacity

INEE Minimum Standards

The INEE Minimum Standards Handbook is the only
global common framework providing guidance to
governments and humanitarian workers for coordinat-
ed action to enhance the quality of educational pre-
paredness and response, increase access to relevant
learning opportunities and ensure accountability in
providing these services. They are being used in over
80 countries around the world to improve programme
and policy planning, assessment, design, implemen-
tation, monitoring and evaluation, as well as advo-
cacy and preparedness in order to ensure the right to
education in emergencies and post-crisis recovery.

In 2009, the INEE Working Group on Minimum Stan-
dards, which leads the implementation and institu-
tionalisation of the standards, continued to focus on
supporting their application through tool development
and field visits and began the update process of the
Minimum Standards Handbook. The second Working
Group (2005-2009) held its final meeting in Istanbul,
Turkey, in March and completed its work in June.
After a transparent selection process, a new Work-
ing Group of 20 organisations was constituted as the
third iteration of the INEE Working Group on Minimum
Standards (2009-2011) to move forward the update,
translation, dissemination, promotion and applica-
tion of the INEE Minimum Standards. Working Group
members convened their first meeting in Geneva in
October. (For a full list of Working Group members,
see Organigramme, p. 30.)

INEE Minimum Standards: Promotion and Trans-
lations —Five years after their launch, the INEE Mini-
mum Standards are now available in 23 languages.
To support the increasing number of translations of
the handbook, the Working Group on Minimum Stan-
dards developed guidelines for the translation and
reproduction of the handbook. Examples of transla-
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tions and production of the INEE Minimum Standards
Handbook in 2009 include Russian, Tajik and Uzbek
(supported by UNICEF CEE/CIS); Hindi (supported by
UNICEF India); and Sinhala and Tamil (supported by
UNICEF Sri Lanka). For more information, see www.
ineesite.org/translations.

INEE Minimum Standards: Training and Capac-
ity Building—In early 2009, the Working Group sent
a survey to Training of Trainers (TOT) and Capacity-
Building Workshop (CBW) graduates.

Nathalie-Fiona Hamoudi, Co-Facilitator at the INEE
Minimum Standards Training of Trainers in Amman,
Jordan, summarising the collective action plan
developed by participants.
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* 48% of respondents indicated they conducted at
least one follow-up training.

* 63% of trainings conducted brought together
participants from Ministries of Education at district
or provincial level.

¢ The vast majority of trainings conducted (94%)
were inter-agency, involving participants from one
or more NGO, governmental or UN agency.

Responding to INEE members’ demand for more di-
verse training materials, the INEE Secretariat and the
Working Group on Minimum Standards adapted the
original INEE Minimum Standards three-day training

package into over 15 training packages with a focus
on:

Disaster Risk Reduction

Education Cluster Coordination
Gender

Acute Crisis

Early Reconstruction

Repatriation

Urban/Rural Issues

Chronic Food Crises

Emergency Response Group Activity
Safe Learning Environment

Teacher Crisis in Zimbabwe

Regional Adaptations for Gaza, Sierra Leone and
Elsewhere

® 6 6 6 6 6 6 6 6 6 0 o

In addition, the INEE Secretariat supported the trans-
lations of more than 10 INEE training material pack-
ages by INEE members in Nepali, Portuguese and
Somali.

The INEE Secretariat organised a regional TOT Work-
shop for the Middle East region in May, hosted by
UNICEF Amman, and a regional TOT for the Caribbe-

[The Amman] workshop has strengthened

my ability to better understand education in
emergency situations and gave me the tools
to better support our UNESCO Offices all over
the world.

Gabriel Khili, INEE member and graduate of the
INEE Training of Trainers Workshop in Amman
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Select Examples of Supported
Trainings on the INEE Minimum
Standards

¢ CIDA in Toronto, Canada, 2-3 March 2009: This
training targeted staff from the Canadian Inter-
national Development Agency (CIDA) along with
Canadian educational partners and key individu-
als from NGOs based in the US. The focus was
on the institutionalisation of the INEE Minimum
Standards by CIDA, using the case study devel-
oped on the topic by the INEE Secretariat.

¢ Save the Children, Gaza, oPt, 27-30 May
2009: This training provided an introduction for
staff of the United Nations Relief and Works
Agency for Palestinian Refugees (UNRWA) and
school counselors in Gaza to the INEE Mini-
mum Standards and their application in the
Middle East.

an region in June, hosted by UNICEF Guyana. Each
TOT brought together 25 education practitioners and
policymakers, who committed to carrying out at least
two follow-up trainings on the INEE Minimum Stan-
dards in the following 12 months. In addition, more
than 40 training workshops on the INEE Minimum
Standards organised by INEE members in North
America, Europe, Africa, Asia, the Middle East, and
Latin America took place in 2009. The INEE Secretar-
iat has continued to support these follow-up training
workshops by identifying potential trainers, coaching
and mentoring INEE members in defining training ob-
jectives and agendas, and directly co-organising and
facilitating the events.

INEE Minimum Standards: Application—Building
on the analysis of evaluations, case studies and indi-
vidual feedback forms, the Working Group is moving
forward a five-point strategy to support the applica-
tion of the INEE Minimum Standards:

¢ Documentation: through case studies and briefs,
documenting the experiences of INEE members
using the INEE Minimum Standards to support ac-
cess to quality education in crisis and post-crisis
settings.

Inter-Agency Network for Education in Emergencies


http://www2.ineesite.org/index.pho/post/training_support_and_adaptations

¢ Tool development: developing checklists, online consultation and 43 consultative workshops

matrices and other tools to help INEE members focused on strengthening critical cross-cutting issues,
translate the good practices codified in the INEE including child protection, psychosocial well-being,
Minimum Standards Handbook into concrete pro- conflict mitigation, disaster risk reduction, early child-
grammatic interventions. hood development, gender, HIV and AIDS, human

rights, inclusive education, inter-sectoral linkages and
youth. The update on these thematic issues was led
by 12 Thematic Focal Points working closely with 10
reference groups comprising more than 150 techni-
cal experts. Given that every context is different, the
consultative processes to formulate and then refine

¢ Training and capacity building: facilitating train-
ing workshops on the INEE Minimum Standards
that are relevant to the context and audience at
hand, as well as directly linked to specific educa-
tion in emergencies activities.

¢ Application visits: supporting INEE members in the standards involved the broad-based participation
selected settings to utilise and institutionalise the of humanitarian workers, educators, governments,
INEE Minimum Standards within their organisa- education authorities, civil society actors and affected
tions (UN, NGOs, national authorities, etc.), as well people from different regional, country and local con-
as within inter-agency coordination mechanisms texts.

(education cluster, donor group, etc.). The final stages of the update process—when the

¢ Institutionalisation support: developing tools to final text will be consolidated and peer reviewed —will
support the institutionalisation of the INEE Mini- take place in the first half of 2010; the updated hand-
mum Standards by various types of organisations book is expected to be launched in June 2010.
and providing opportunities for developing insti-
tutionalisation plans through sharing challenges,
lessons learnt and recommendations.

Read more at www.ineesite.org/standardsupdate.

INEE Minimum Standards Update Process

Five years after the launch of the INEE Minimum INEE Minimum Standards

Standards the network began an update process Application: A Visit to DRC
(2009-2010) to ensure that the handbook reflects

new developments in the field of education in emer- In 2009, at the request of the Education Cluster
gencies and post-crisis recovery, is user-friendly and in eastern DRC, the INEE Coordinator for Mini-
incorporates the experiences and good practices of mum Standards carried out an application visit to
INEE members using the handbook. Goma, Bunia and Bukavu. The application visit

fostered the promotion, implementation and insti-
tutionalisation of the INEE Minimum Standards by
the Education Cluster and organisations in eastern
DRGC, in order to support access to safe, relevant
and quality education for children and youth in the
region. The Coordinator for Minimum Standards
promoted the INEE Minimum Standards as a key
tool for inter-agency coordination, programming,
capacity-building, proposal writing and prepared-
ness, and conducted training workshops and side
meetings with Education Cluster leads, education
authorities and other partners.

The update process, based on evaluation findings as
well as recommendations received from users of the
INEE Minimum Standards, in 2009 has built upon the
original multi-tiered, consultative development pro-
cess that was undertaken in 2004, and has leveraged
the strong relationships that INEE has forged since
its inception in 2000 with education, humanitarian
and development practitioners and policymakers
around the world. Key steps in this process, which
has involved over 520 people to date, included the
review of existing feedback, approval of the update
process at the INEE Global Consultation in 2009, an
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Implementation of the INEE-Sphere
Companionship Agreement

The Sphere Project's Humanitarian Charter and
Minimum Standards in Disaster Response (Sphere
Handbook), which was launched in 1997 by a group
of humanitarian NGOs and the Red Cross and Red
Crescent movement, articulates what people affected
by disasters have a right to expect from humanitar-
ian assistance. The Sphere Handbook includes the
Humanitarian Charter and minimum standards for the
core sectors of water supply and sanitation; food se-
curity, nutrition and food aid; shelter and site manage-
ment; and health services.

October 2009 marked the one-year anniversary of
the INEE-Sphere Companionship Agreement, through
which the Sphere Project acknowledged the quality of
the INEE Minimum Standards and the broad consul-
tative process to develop the standards. As such, the
Sphere Project recommends that the INEE Minimum
Standards be used as companion and complemen-
tary standards to the Sphere Humanitarian Charter
and Minimum Standards in Disaster Response. It is
crucial to ensure that inter-sectoral linkages between
education and the Sphere sectors are made at the
onset of an emergency in order to improve the quality
of assistance provided to people affected by crisis
and enhance the accountability of the humanitarian
system in disaster preparedness and response. The
use of the INEE Minimum Standards as a companion
to the Sphere Handbook will help to ensure these
linkages through multisectoral needs assessments,
followed by joint planning and holistic response.

Since signing the companionship agreement, the
Sphere Project and INEE have been working together
to put the companionship into practice, including
developing a joint training module on inter-sectoral
linkages, promoting the complementary use of the
Sphere Handbook and INEE Minimum Standards in
emergency contexts and the inclusion of an educa-
tion module within a forthcoming Sphere e-Learning
Tool. The Secretariats of the two bodies have also
jointly written a paper entitled Integrating Quality Edu-
cation With Humanitarian Response For Humanitarian
Accountability: The Sphere-INEE Companionship,
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which examines the history and implications of the
companionship, and its promises for greater quality
and accountability in humanitarian action. Moreover,
the INEE and Sphere Minimum Standards are cur-
rently being revised, with a view to launching new,
strengthened editions of the two sets of standards in
the spring and fall of 2010 respectively. The structure,
timeline and process of the INEE Minimum Standards
update have been aligned with the Sphere Handbook
revision in order to ensure harmonisation in the pro-
cesses and allow linkages between the two updated
sets of standards. In its capacity as focal point for ed-
ucation in the Sphere Handbook revision process, the
INEE Secretariat is working to mainstream education
throughout the current technical chapters of Sphere.
At the same time, Sphere is feeding input from the
four technical chapters and the Common Standards
into the INEE Minimum Standards update.

Read more at www.ineesite.org/sphere_companion-
ship.

Teaching and Learning Initiative

While progress has been made in recent years to
ensure that all children and youth affected by crisis
have access to educational opportunities, the content
of what is taught, the teaching methodologies and
the evaluation of learning outcomes are often not ad-
equately addressed. Helping communities, education
authorities and aid agencies collectively determine
what quality and relevant education entails and how
to monitor and evaluate key learning outcomes is a
huge challenge still facing many working in the field of
education in emergencies.

In response to a call from members for further guid-
ance on teaching and learning, INEE has collaborated
with a wide range of partners to develop Guidance
Notes and Resource Pack on Teaching and Learning
to complement and support the attainment of stan-
dards set out in the INEE Minimum Standards. The
Guidance Notes and Resource Pack explore practical
strategies and processes for meeting the standards
within the Teaching and Learning category, relating to
curricula, assessment of learning outcomes, instruc-
tion and teacher training. The Guidance Notes and
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Resource Pack will also outline connections between
these domains of education and the other Minimum
Standards categories: analysis, community participa-
tion, access and learning environment, teachers and
other education personnel, and education policy and
coordination. The Guidance Notes and Resource
Pack will provide a collation of vetted tools to help us-
ers implement the guidance.

Once finalised, the Guidance Notes and Resource
Pack will provide the field with a comprehensive
framework that will enable practitioners and policy-
makers to approach issues of teaching and learning
in a more systematic way, ensuring balanced educa-
tion responses that take into account the importance
of focusing on quality in addition to access from the
beginning of any education intervention. In particular
the Guidance Notes and Resource Pack will provide:

¢ Kkey principles of quality, relevant and inclusive
teaching and learning practice;

¢ suggested issues to consider when planning and
implementing quality education programmes;

¢ a collation of resources, including sample tools,
teaching materials and case studies.

Working with an advisory group made up of mem-
bers of the network (including representatives from
Save the Children, CARE, UNICEF, UNESCO and
the Oxford Conflict and Education Research Group),
the Guidance Notes and Research Pack are being
developed through a consultative process involving
an expert resource group, virtual and face-to-face
consultations and peer review. Education stakehold-
ers, including representatives from UN agencies,
international and national NGOs, teacher organisa-
tions, conflict-affected communities and ministries
of education, have been engaged to ensure not only
sound technical input, but also that the tool is practi-
cal and user-friendly.

In 2010, the Guidance Notes and Resource Pack will
undergo further field testing through focus groups in
Colombia and Irag, along with pilot implementations
with targeted Education Clusters. An advocacy cam-
paign will be launched in mid-2010 to raise aware-
ness and encourage use of the Guidance Notes and
Resource Pack among governments, operational
agencies and donors.

Read more at www.ineesite.org/teachinglearning.

Disaster Risk Reduction

Mainstreaming disaster risk reduction (DRR) and risk
management into initiatives and resources across the
network was a major undertaking in 2009, including
the development and update of the INEE Minimum
Standards Handbook and Toolkit, the adaptation of
the INEE Minimum Standards training documents,
the Guidance Notes on Teaching and Learning, and a
Programming and Policy Brief on Education in Emer-
gencies, DRR and Disability.

In June, INEE launched Guidance Notes on Safer
School Construction during a High Level Panel on
Safer Schools and Hospitals at the United Nations
Global Platform for Disaster Risk Reduction. The
event brought together over 1,800 delegates repre-
senting nation states, local and international NGOs,
UN agencies and civil society representatives, and
provided an ideal opportunity to launch this new tool
on disaster risk reduction to key stakeholders working
around the world.

This landmark tool provides a framework of guiding
principles and general steps to develop a context-
specific plan to address a critical gap to reaching the
Education for All and Millennium Development Goals
through the disaster-resilient construction and retrofit-
ting of school buildings. The Guidance Notes briefly
address the need and rationale for safer school build-

Thanks so much for making this process so participatory—INEE is really a true participatory model

other sectors should look at for guidance.

Janet Shirberg, INEE member commenting on the development
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Guidance Notes
on Safer School
Construction

ings, recommend a series of suggested steps that
highlight key points that should be considered when
planning a safer school construction and/or retrofit-
ting initiative, and identify basic design principles and
requirements a school building must meet to provide
a greater level of protection. Finally, the Guidance
Notes provide a list of key resources for more de-
tailed, technical and context-specific information.

The Guidance Notes on Safer School Construction
were developed in a widely consultative manner in
2008 and 2009 through collaboration between INEE
and the Global Facility for Disaster Reduction and
Recovery (GFDRR) at the World Bank, in partnership
with the Coalition for Global School Safety and Disas-
ter Prevention Education, the IASC Education Clus-
ter and the International Strategy for Disaster Risk
Reduction. All copies of the Guidance Notes have
been distributed and, as demand is extremely high,
the INEE Secretariat is raising funds to print additional
copies and translate the document into Arabic and
French in 2010.
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Since the launch of the Guidance Notes, INEE has
been working in consultation with partners —particu-
larly the technical experts involved in the development
process —to promote the Safer School Construction
Guidance Notes, User’s Guide and Feedback Form

in meetings, conferences, trainings and virtually. In
this process, INEE is encouraging members to utilise
the Guidance Notes with a wide range of actors,

from policymakers and planners of local, regional and
national government bodies to engineers, architects,
construction managers and education sector groups
and/or clusters, adapting them to the local context

in order to guide discussion, planning and design,
implementation, monitoring and evaluation of school
construction, including strengthening education sec-
tor plans and to develop national action plans for safe
schools.

Read more at www.ineesite.org/drr.

INEE’s Strategic Research Agenda

By systematically and collaboratively seeking knowl-
edge, bringing together practitioners, policymakers,
funders and researchers, distributing useful findings
and improving policies and practices based on up-to-
date research, INEE is working to improve relevance,
maximise the impact of the field’s collective research
efforts and act as a catalyst for new research and
partnerships. In 2009, significant progress was made
on moving forward this new and challenging area of
work; work that has been greeted with a great deal
of interest and engagement from INEE members and
partners from the academic, donor and practitioner
communities. The field of education in emergencies
has never before sought to systematically consider re-
search possibilities and key thematic areas for study,
and the development process has been conceptually
challenging. With the leadership of the INEE Steering
Group and the involvement of two teams of research-
ers from the Conflict and Education Research Group
(CERGQG) at the University of Oxford and the Teachers
College International Education Research Group at
Columbia University, an inclusive and collaborative
process to define the scope and shape a Strategic
Research Agenda (SRA) that is relevant and satisfies
a range of constituencies has been possible.
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Working with the INEE Secretariat, the SRA consul-
tant team identified 20 resource experts from around
the world, representing a range of universities, NGOs,
donor agencies and UN bodies, who have provided
guidance and input into the structure and design pro-
cess. An initial draft of the SRA structure and content
was presented at the INEE Global Consultation in
Istanbul, Turkey, during the session Towards a Strate-
gic Research Agenda for Education in Emergencies,
Chronic Crises, Early Recovery and Fragile Contexts,
at which a wide group of educational stakeholders
had the opportunity to offer suggestions and feed-
back on the draft document. A first full draft of the
SRA was disseminated in early October and feed-
back has been solicited from the INEE membership,
while INEE Working Groups, Task Teams and experts
associated with other INEE initiatives have been
working to refine thematic lists of questions relevant
to their interests.

Complementing the work on the SRA, the INEE
Secretariat has also been supporting a number of
major research initiatives through the provision of
technical support, facilitating the involvement of mem-
bers and sharing information and resources. Work
has progressed with the UNICEF Regional Office for
Central and Eastern Europe and the Commonwealth
of Independent States on a major research study, An
Investigation of Adolescent and Youth Perspectives
on the Impact of Fragility on Education Quality in the
CEE/CIS Region. The INEE Secretariat has supported
the conceptualisation of the study and has facilitated
the involvement of the Adolescent and Youth Task
Team and the Working Group on Education and
Fragility. The INEE Working Group on Education and

Fragility has also supported the work of a large-scale
study undertaken by the European Commission that
is focused on Governance Challenges for Education
in Fragile Situations. INEE has also provided technical
support to a research project initiated in 2009 by the
Population Council on schooling and conflict.

Read more at www.ineesite.org/research.

Ragnhild Dybdahl, Director of Education and Research
Department of the Norwegian Agency for Development
Cooperation (NORAD) speaking at the Global
Consultation.

Thanks for the good work that you people are doing globally. | personally appreciate for what

INEE is doing. It is amazing.

Annual Report 2009

Michael M. Sasi, INEE member in Kenya
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Promoting a Dynamic

Membership

INEE Task Teams

The work of INEE’s five Task Teams has been im-
pressive over the past year, with over 250 members
participating in at least one team: Adolescents and
Youth; Disability and Inclusion; Early Childhood De-
velopment; Gender; and HIV/AIDS. The Task Teams
have allowed INEE members to work collectively on
specific areas of interest, advocating for these key
thematic issues and collaboratively developing tools
and resources to help practitioners provide inclusive,
quality and safe education for all affected by crisis.

Many Task Team members had the opportunity to
meet and work together for the first time during the
INEE Global Consultation in Istanbul, Turkey. The Task
Teams organised eight workshop sessions at the
event, in addition to hosting working meetings imme-
diately following the Consultation to develop strategic
plans for the year ahead. All five Task Teams have
also been highly involved with various INEE initiatives,
lending technical expertise and ensuring their area

of interest is fully represented. Work to support the
INEE Minimum Standards update process, the IASC
Education Cluster and the development of the INEE
Strategic Research Agenda have all provided op-
portunities for Task Teams to offer focused inputs on
tools and resources that impact the work of the wider
membership and the field of education in emergen-
cies as a whole.

INEE Adolescents and Youth Task Team: The
INEE Adolescents and Youth Task Team (AYTT) was
convened in 2009 by the Refugee Education Trust
(RET), the Women’s Refugee Commission, Interna-
tional Rescue Committee (IRC) and UNICEF, and
grew to over 70 participating individuals, represent-
ing more than 50 organisations. The Task Team has

developed a Review of Current Literature and Prac-
tice and is supporting the work of the IASC Education
Cluster by ensuring that the cluster products address
the educational needs of adolescents and youth.
AYTT members also fed into development of the
Education Cluster’s Joint Education Needs Assess-
ment Toolkit, where indicators specific to youth are
included. At the Global Consultation, the Task Team
organised two sessions: Strategies to Increase and
Improve Educational Skills Building Opportunities for
Displaced Youth and Comprehensive Approaches to
Vocational Education and Training and Youth Liveli-
hood. The Global Consultation also allowed Task
Team members to work with the Women’s Refugee
Commission’s Youth Advisory Group (YAG), com-
prised of young people from conflict-affected coun-
tries who attended the event, presented and spoke
during several plenary debates and workshops. Some
YAG members have now also joined the Task Team.
The Task Team also established a monthly AYTT
Resource Update, which collects and disseminates
articles, tools, events and websites relevant to AYTT
members and has updated the Adolescent and Youth
Task Team webpage on the INEE website: www.
ineesite.org/youth.

INEE Inclusive Education and Disability Task
Team: The Inclusive Education and Disability Task
Team, convened by Save the Children UK, launched
its Pocket Guide to Inclusive Education in Emer-
gencies, which serves as a quick reference guide
for anyone working to provide, manage or support
education services in emergencies, offering practical
actions that stakeholders can take to improve inclu-
sion, particularly for those who have been tradition-
ally excluded from education. Over 1,500 copies in
English have been produced and disseminated, and
translations into Arabic, French and Spanish are in

Inter-Agency Network for Education in Emergencies
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Lovely pocket guide, thank you! This is also
useful for an upcoming minorities and disabled
children project here in Georgia, especially the
parts around teachers and resources. Thanks
again!

Mary Ellen Chatwin,

INEE member in Georgia,

after receiving the INEE

Pocket Guide on Inclusive Education

production. INEE has received extremely positive
feedback about this tool, and will be reprinting the
English version due to high demand. The Task Team
also organised two very well-attended and highly
interactive sessions at the INEE Global Consultation:
Increasing Inclusion in Emergency Education and
Inclusive Education in Emergencies: What Can We Do
in Practice? Following suggestions made in Istanbul,
work has now begun on a Teacher’s Guide to Sup-
porting Disabled Learners, forthcoming in 2010. Read
more at www.ineesite.org/inclusion.

Education in
Emergencies:
Including Everyone

INEE pochket guido to

inalusive sducation
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INEE Early Childhood Task Team: The Early
Childhood Task Team, convened by the Consultative
Group on Early Childhood Care and Development
(ECCD), finalised a position paper that explores cur-
rent and emerging issues related to young children
affected by crisis, and makes recommendations for

Annual Report 2009

The Path of Most Resilience:
Early Childhood Care
and Development in
Emergencies

FRINCIFLES AND FRACTICE

future action. The Task Team is also supporting the
work of the IASC Education Cluster, ensuring that the
needs of young children are addressed in all Cluster
products and services such as the Joint Education
Needs Assessment Toolkit. Many members of the
team met at the Global Consultation, organising a
successful workshop: The Path of Most Resilience:
Early Childhood Care and Development in Emergen-
cies. INEE also supported a major regional event on
Early Childhood and Emergencies in March, when
UNICEF organised the Asia-Pacific Early Childhood
Development in Emergencies Workshop, which in-
cluded a session on the INEE Minimum Standards as
a tool to support preparedness and response strate-
gies to ensure that the educational rights and needs
of young children are met during times of crisis. Read
more at www.ineesite.org/earlychildhood.

INEE Gender Task Team: The INEE Secretariat
continues to convene this Task Team while working
to identify an institutional convener. The Gender Task
Team moved forward a variety of projects in 2009,
which have served to strengthen INEE’s partnership
with a range of key gender networks and partners. In
particular, the Task Team has led the development of
a project that is part of the Education Cluster work-
plan, drawing on the expertise of a GenCap technical
specialist. This partnership is currently working on
the development of a Pocket Guide to Gender and
Education in Emergencies, a tool that will draw upon
resources and tools produced by the INEE Gender
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Task Team and the IASC Gender Sub-Working Group
to distill the essential gender equality programming
principles for education practitioners and collate

and summarise existing good practice. The Pocket
Guide will be finalised in early 2010. The International
Rescue Committee completed the development of a
Gender Training Package on behalf of the Task Team,
a CD-Rom tool that will be disseminated in early
2010. The Task Team has also played a major role in
the development of the education section of the forth-
coming IASC Gender e-Learning Tool, which will be
launched in early 2010. Finally, in memory of Jackie
Kirk, the Task Team'’s founding convener, and mark-
ing the first anniversary of her death,' in August INEE
launched a commemorative competition. The Jackie
Kirk Competition invited participants to submit aca-
demic papers of practitioner-authored case studies
documenting innovative gender practice in education
programming. The winners of the competition were
Susan Shepler and Sharyn Routh, who wrote on the
effects of teacher training for refugee women in West
Africa, and Eva Sajoo who about the significance of
investing in female education in the fragile and fre-
guently violent context of post-invasion Afghanistan.
Read more at www.ineesite.org/gender.

INEE HIV/AIDS Task Team: The HIV/AIDS Task
Team, convened by the UNAIDS Inter-Agency Task
Team on HIV/AIDS and Education, undertook signifi-
cant work to strengthen HIV/AIDS as a cross-cutting
issue within the INEE Minimum Standards. The Task
Team also worked on the development of a guide

to support education practitioners, and particularly
cluster actors, in mainstreaming issues related to
HIV and sexual and reproductive health in educa-

" Dr. Jacqueline (Jackie) Kirk was tragically killed with her col-
leagues Mohammad Aimal, Shirley Case and Nicole Dial in August
2008 while working for the International Rescue Committee in
Afghanistan. Jackie was an extremely active member of INEE and
a passionate advocate for quality education in emergencies. A
technical specialist in education in emergencies and post-conflict,
with a particular focus on gender issues, Jackie founded and con-
vened the INEE Gender Task Team from 2005, representing IRC
as the convening organization.

tion responses to emergencies for younger and older
adolescents. The guide suggests ways in which
education in emergencies can contribute to a reduc-
tion in the number of new HIV infections and mitigate
the impact of HIV and AIDS on those infected and
affected by the virus. The guide is a companion to the
Inter-Agency Task Team on HIV and AIDS Toolkit on
Mainstreaming HIV and AIDS in the Education Sector,
which was produced for non-emergency contexts.
The HIV/AIDS Task Team held a workshop session on
Mainstreaming HIV/AIDS in Education in Emergencies
at the Global Consultation in Istanbul, which in part
was an opportunity to consult INEE members on the
contents of the guide under development. Read more
at www.ineesite.org/hiv.

INEE Language Communities

INEE Language Communities are vibrant forums

that foster collaborative resource development and
knowledge-sharing among Arabic-, French-, Portu-
guese- and Spanish-speaking members of INEE. In
2009, INEE’s Language Communities have grown
immensely and have successfully collated and dis-
seminated key resources in relevant languages and,
where gaps are identified, have worked to develop

or translate new tools. The Language Communities
undertook advocacy and outreach in Arabic-speak-
ing, Lusophone, Francophone and Hispanophone
countries, raising awareness about the importance of
education for those affected by crisis. Furthermore,
the Language Communities have supported and
facilitated training and capacity-building opportunities
for non-Anglophone INEE members.

The Arabic Language Community (ALC) has more
than 130 members, an almost threefold growth in
one year, in part as a result of the Arabic INEE Mini-
mum Standards trainings that took place in Amman,
Jordan, and in Gaza in the occupied Palestinian
territories. A face-to-face meeting at the INEE Global
Consultation in April catalysed the work of the ALC,
and there have been a large number of trainings in
the region in recent months. The ALC is now led by
a facilitator and an advisory group who help shape
the workplan and priorities of the community. Several
translations have also been overseen by the ALC, in-
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Hola, es extraordinario recibir informacion en espariol, no todas las personas manejamos el
ingles, de esta forma podremos revisar, actualizarnos y ademas poder aportar algunas

experiencias. Gracias.

Consuelo, INEE Spanish Language Community Member

cluding the translation of the Pocket Guide to Inclusive
Education in Emergencies, as well as the near-final
translation of the INEE Guidance Notes on Teacher
Compensation. The ALC also facilitated the translation
of various documents and communications relating

to the INEE Minimum Standards update process,
ensuring that Arabic-speaking members were able

to fully participate in online consultations. The Arabic
Language Community Web portal is being updated
regularly, and monthly Resource Updates are sent to
all members. Read more at www.ineesite.org/arabic.

The French Language Community (FLC) has
continued to grow, and now has over 550 members.
Monthly Resource Updates are sent to members of
the FLC, and other major INEE listserv messages
were translated and disseminated. The INEE Pocket
Guide to Inclusive Education has been translated
into French and will be produced in early 2010. FLC
members have also been active contributors to
INEE’s online discussion through the INEE, with four
blog posts written or translated into French. Other
key INEE materials were also produced in French
this year, including the updated INEE brochure, the
Teacher Compensation Guidance Notes, the INEE
Frequently Asked Questions Brief, and various materi-

Rui da Silva and Julio Santos, facilitators of INEE’s
Portuguese Language Community.

Annual Report 2009

als associated with the INEE Minimum Standards
update process. Read more at www.ineesite.org/
francophone.

The Portuguese Language Community (PLC) has
over 70 members. The facilitators of this Language
Community worked with UNICEF in East Timor to
conduct trainings for local education practitioners
focused on disaster risk reduction and prepared-
ness. The PLC has also supported the INEE Mini-
mum Standards update process, and has translated
listserv messages and questionnaires into Portuguese
to ensure this is a fully inclusive initiative. The PLC
has also carried out advocacy with the Portuguese
government to ensure that its national development
and humanitarian aid policies include education in
crisis contexts. Read more at www.ineesite.org/por-
tuguese.

The Spanish Language Community (SLC) now
has over 280 members, almost doubling in size over
the course of the year. In 2009, the SLC has sup-
ported the translation and production of the INEE
Teacher Compensation Guidance Notes and the
INEE brochure. The UNICEF Americas and Caribbean
Regional Office (TACRO) office has also supported
the translation of the INEE Pocket Guide to Inclusive
Education, which will be produced and disseminated
in early 2010. The SLC has continued to keep Span-
ish-speaking INEE members up to date through the
production of monthly Resource Updates, and the
translation of key listserv messages into Spanish. Fa-
cilitators of the SLC answer technical questions from
Spanish-speaking INEE members, and have support-
ed the INEE Secretariat in tracking Spanish-language
INEE Minimum Standards trainings within the com-
munity. Read more at www.ineesite.org/spanish.

INEE Website, Blog and Listserv

INEE’s redesigned website (www.ineesite.org) was
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I've been working in education and development for 19 years now. I've seen a lot in the last few
years as a freelance consultant that I've started to ask huge questions about the scope for com-
mitment to quality education. The attention to detail and quality so evident in the INEE website
and the 2009 Global Consultation have touched me deeply. You’'ve shown me that there are
spaces of opportunity for people who want to do a good job.

INEE member

launched in early 2009 after a major overhaul. The
overall look and layout of the INEE website has been
significantly improved, and is much more user-friendly
and intuitive. The use of images contributed by INEE
members has brought web pages alive, and all
content was updated and reorganised to ensure that
the most relevant and useful elements of the site are
accessible and current. The new website includes a
number of new features and functionalities, including
a searchable online membership database, a more
streamlined resource request process and improved
site search functions. The website continues to be the
go-to site for education practitioners working in crisis
contexts, and statistics reflect its growing usefulness
and relevance.

Perhaps the most significant addition to the web-
site in 2009 beyond the redesign was the launch

of INEE’s blog. A trial run of the blog format was
conducted during the INEE Global Consultation in
March and April, when the INEE Secretariat invited
INEE members taking part in the consultation to post
content from the event so that members unable to
attend could participate virtually and be up to date on
the discussions and debate. Following the positive
response to this short-term initiative, a fully fledged
blog was launched in September. Since its launch,
the blog has featured a range of articles written by
INEE members.

INEE

BLOG

These opinion pieces raise questions for the commu-
nity of practice to consider, share experiences around
particular issues or respond to a recent news story.
Encouraging INEE members to communicate directly
with one another on relevant topics has enriched the
INEE website and has allowed a deeper discussion of
current and critical issues relating to the field of edu-
cation in emergencies. Visit the blog at http://ineesite.
org/index.php/blog.

The INEE listserv service has also continued to grow
in 2009, with over 170 messages sent to INEE mem-
bers over the course of the year. The listserv is one
of the most praised elements of INEE membership
services, and members appreciate the timely and
targeted messages compiled by the INEE Secretariat.
Apart from keeping members up to date on ongoing
INEE initiatives, the listserv concentrates on deliver-
ing messages that highlight tools and resources on
particular topics, often associated with relevant inter-
national days of celebration, such as World Teacher’s
Day, International Youth Day or the International Day
of Human Rights. The Bi-Weekly Bulletins have also
continued to be collated and disseminated, with
many INEE members contributing content. Lastly,
INEE's job postings, which are now sent on a weekly
basis, have become a core recruitment strategy for
the leading education in emergencies agencies, and
one of our most widely read regular emails.

Inter-Agency Network for Education in Emergencies
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Acknowledgement of Support

INEE is pleased to acknowledge the following support from which the network drew funds in 2009:

Anonymous (via IRC, December 2008- November 2010) $360,000
AusAID (via IRC, July 2009- June 2010) $45,775
ChildFund International (via IRC, January — December 2009) $10,000
CIDA (via IRC, March 2009- April 2010) $61,030
DFID (via UNESCO, April 2008- April 2009) $189,409

(via UNESCO, December 2008- November 2010) $290,000
IASC Education Cluster (via IRC, February 2008 — March 2009) $46,400
Norwegian Ministry of Foreign Affairs (via NRC, Dec 2008 — March 2010) $90,000
Norwegian Refugee Council (via NRC, January — December 2009) $10,000
International Save the Children Alliance (via NRC, January — December 2009) $10,000
Unbound Philanthropy (via IRC, October 2008 - September 2011) $599,995
UNESCO (via UNESCO, January- December 2009) $10,000
UNHCR (via IRC, January- December 2009) $20,000
UNICEF (via NRC, September 2009-August 2010) $158,042

(via IRC, September 2009-August 2010) $159,577

(via NRC, June 2008-July 2009) $397,949

(via IRC, June 2008-July 2009) $201,740

In addition to the above direct financial contributors from which INEE drew funds for support in 2009, INEE
would like to extend particular gratitude to Care, the International Rescue Committee, the Norwegian Refugee
Council, UNICEF, UNHCR and UNESCO for hiring and hosting INEE Secretariat staff (2001-2009).

INEE is pleased to acknowledge the following agencies which have given financial support to the network

since its creation in 2001 until present time: Academy for Educational Development « American Institutes for
Research + Anonymous « AusAID « AVSI « BEFARe « Canadian International Development Agency « BEFARe «
CARE « Carnegie Mellon « Catholic Relief Services « ChildFund International « IASC Education Cluster «
International Rescue Committee «+ International Save the Children Alliance « Mission Laique Francaise «
Norwegian Ministry of Foreign Affairs «+ Norwegian Refugee Council « Organisation Internationale de la
Francophonie + Save the Children Denmark + Save the Children Norway « Save the Children Sweden + Save
the Children US « Swedish International Development Cooperation Agency « Unbound Philanthropy « UNESCO
+« UNESCO Beirut + UNESCO Islamabad « UNESCO IIEP « UNICEF « UNICEF East Asia and the Pacific
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Regional Office « UNICEF Pakistan « UNICEF TACRO « UNICEF West and Central Africa Regional Office «
UNHCR « USAID + US Contribution to UNESCO for Post-Conflict Reconstruction of Education Systems « The
World Bank « UN World Food Programmme +« Women’s Refugee Commission + World Education

INEE would like to acknowledge the organizations of the INEE Steering Group, Working Group on Minimum
Standards, Working Group on Education and Fragility, and the convening organizations of the INEE Task Teams
and Language Communities for their leadership and commitment to inter-agency collaboration (see INEE
Organigramme on page 30). Moreover, INEE’s inter-agency success is in large part due to the enormous in-kind
contributions from its members, including the time and resources that members and their agencies contribute
to material production and translations, capacity-building and training activities, policy roundtables and more.
For an expanded list of acknowledgements, please see the INEE website: www.ineesite.org/acknowledgments.

INEE would also like to acknowledge the excellent work done by interns: Sally Anderson Ireri, Stephanie
Bengtsson, Youssef Benlamlih, Brooke Breazeale, Leah Campbell, Monica Garcia, Ariella Goodman, Catherine
Hwang, Toushi Itoka, Lynn Izakowitz, Aygul Kabaca, Luellen Kazan, Thomas Kelly, Pascal Kouame, Jennifer
Lauren, Brenna O’Rourke, Matti Saidy, Heidy Sanchez, Rob Shepherd, Gail Wolfmeyer, Barbara Zeus and
Vanessa Zuidema.

b g _ '

4

INEE Steering Group members provide expert guidance to the network and
support to the INEE Secretariat. From left to right: Christopher Talbot, UNESCO;
Anita Anastacio, the International Rescue Committee; Ellen Van Kalmthout,
UNICEF; Peter Buckland, the World Bank; Eva Ahlen, UNHCR; Mary Moran,
ChildFund International; Kjersti Okkelmo, International Save the Children Alli-
ance (not pictured: Jonathan Miller, Care).
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yueg pl1OAA oj

divsn e

J81sIn Jo Austenun Yreyd OOSINN e

430INN

d3lI-OOS3ANN e

usJpjiyD 8y} SAeS e

BISY 0} INO Yoeay e

(6002 AON [11UN) 891HWIWOYD B8NSy [BUOITBUIDIU| o
1B1JB19J09S SAIIBIIU| YOB4L 1SB o

uoissiwwo) ueadoing e

Jajua) uswdojoAs( UoieINP e

sJieyy ublaio4 Jo Asiul yoing e

HegJeusWIWESNZ 8YJSIUYD] JN} Yeyos|[9sar) ayosinad e
MN ‘Wuswdojaasq |euoiieussiu] 4o} Juswpedaq e

isni| uoledonp3 1940 e

alny1su| sbupjoolg ‘uoieonp3 [eSJOAIUN JO} JBIUSY) e
SHOSNYOBSSE|A JO "AlUM ‘UOIIEONPT [BUOITBUISU| JO) JOIUDYD)
[euonewsslu] IHYO e

Aousby Juswdojeas( [euoljBUISU| UBIPBUBY) e
wswdojans [euoneulsiu] 1o Aousby uelessny e
Juswdojans( [euolieonpg 40} AWSPeIY e

L Ajji6eaq pue uoneosnp3z uo dnour) 6ujdopy JINI )

~
alen aabnjay YOZ
uoI}BONP PIOAN e
PUE|IOH PIIYD 4B/ o
divsn e
430INN
HOHNN o
OOS3INN e
90UEI||Y UaJpP|IyD 8yl SABS [BUOIIBUISIU| e
[euoljeUIBlU| UB|d
[1oUN0)) 8abnjoy uelboMmION e
AV4dON e
QINON WeIXO e
UOIBIo0SSY AlIBYD PUE 9OUE]SISSY [BI00S WSBNIAE e
9911ILUWIOYD BNISaY |BUOITBUIBIU| o
MV
HagJeUswWIWESNZ 8YISIUYDS] JN} HBYIS||9SaL) ayosina( e
ady43g
PIYUOIIOY
juswdojaaa( |euolieonpg o) AWspedy e
yoleasay JO sainlisu| UBdLBWY e

Y spiepuels wnwiuil\] uo dnois) Bujdop m_m_z_K

-

N

(43DINN Aq pausauo)) wes) ysel SAIV/AIH e
(PBWIIUOD BQ 0] JOUBSAUOY)) WES| MSE| JSPUSK) e

(@DD3 uo dnour) anieynNsuo) syl Ag pausAuo)) Wes] Mse| pooyp|iyd Aped e

uaJp|iyD 8y} eAeS AQ pausAuO)) Wes| Yse| uoleonpd aAlsnjoul pue Ajjigesiq e

(6002 1das |nun) Od| Ag pue 43DINN ‘UolssIWwWo)
99bnjay S,USWOAA ‘1 JY AQ PBUSAUOD) WES| YSB| YINOA 9 SIUSISS|0PY e

swea] ysel J3NI

Rie R

Alunwuwon abenbue ysiueds o
Ayunwuwon abenbue] asenbnuod e
Ayunwwon abenbue] youai e
Alunwuwon abenbue dIgely e

saiunwwo ) abenbue
\_ (b 1] 0 71 33NI )

\ yueg PlIOAA oj

MN

J

430INN

-

(@dn1WW09 anosay [euolieulalu] Aq pai1soH) 19amg zi — Jabeue|y 198(oid .J
(00S3ANN Ag peisoH) 8qqal unsiey — Ajjibel4 pue uoieonp3 Joj J0JeUIPIO0D e
(43DINN AQ peisoH) gneT eliwolenz] pue
(6002 1d8S |11UN) UUBLWIIOH JBHUUSI — SPJBPURLIS WNWIUI|A 10} J0JBUIPIOOY)
(HDOHNN Agq po1SOH) uBpPOoH UBLB — SO2IAISS HIOMIBN IO} JOJBUIPIOOY)
(@@11Ww09 anosay [euoljeulalu] Aq poISOH) UOSISPUY UOSI||Y — J0108lI(

Jels jele}aldoas 33NI

HOHNN
OOS3INN o
9oUBI(|Y UBIP|IYD 8Ul 9ABS |BuOllBUISIU| o
99110, SNISaY [BUOIBUIBIU| o
[euoljeualu| puN4pIIyO e
[euolfeUISIU| FHVO o

dnouy 6ueals NI )

AN

SPIMPJIOM SBLIJUNOD 1| | JOAO Ul Buppiom siaquuiswl 000‘y JoA0

diysiaquis|\ 33NI

Inter-Agency Network for Education in Emergencies

30






INEE



