
Making feedback and dialogue count: 15 pointers

You can help pupils be clear about what they’re trying to achieve. And you can help them take as much 
responsibility as they can for what they do.

Guide your pupils So they make decisions

You take quiet, informal opportunities to help your 
pupils be aware of what they are doing and how hard 
they are trying. You communicate as often as possible 
with individual pupils and small groups, praising and 
prompting, finding out what they think and feel… You 
ask your pupils to talk about what they’re trying to do 
and what it means to them.

1 They trust they can talk safely and honestly 
about what they’re doing, how hard they’re 
trying, and what it means to them.

You make clear to the whole class/group what you 
are expecting and aiming for: eg displaying focuses 
or objectives; referring to these during and at end of 
lessons.

2 They are interested in being clear about what 
they’re all trying to achieve.

You ask for and accept help from your pupils, for 
example to solve problems, carry out practical tasks, 
organise themselves …

3 They help you and one another.

As much as you can, you get your pupils doing things 
and talking about what they’re doing. You embody 
objectives and assessment criteria in activities, giving 
your students direct experience of key concepts. 
You make activities relate explicitly and coherently to 
objectives and assessment criteria.

4 They see the point of what they’re doing.

You make it clear when you expect statements of 
objectives to serve as criteria for judging progress and 
achievement. If criteria are formulated separately from 
objectives, you make that clear.

5 They can say how what they do is judged by 
you, by them, and/or by anyone else.

You give your pupils access to examples of other 
people’s efforts to achieve the kinds of things they 
are tackling: for example demonstrations, models and 
exemplars.

6 When they need to, they refer to examples of 
what they are trying to achieve, whether these 
be displayed examples, film clips, photos, 
artefacts, writing… or their recall of something 
they’ve seen.

You give your pupils time, guidance and support to work 
solo, in pairs/threes, as teams and as a whole class. You 
help them be aware of why it’s useful to work in different 
ways on different activities.

7 They take advantage of opportunities to work 
individually. They also benefit from peers’ input 
and cooperation when that is available. They 
are able in various contexts to comment on 
advantages and disadvantages in working solo, 
in pairs/threes or as a large group.

You talk about how long activities should run: sometimes 
short bursts, at other times with more protracted effort. 

8 They make good use of time available, keep on 
task, and vary pace and intensity according to 
what they feel is needed.

You ask your pupils to decide things for themselves: for 
example what to aim for; how to organise themselves; 
what sequence to tackle activities in; which criteria to 
prioritise…

9 They take responsibility and initiative in what 
they’re doing. Sometimes they run activities and 
projects for themselves.
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You talk about effort with your pupils, encouraging them 
to see how they control their own perseverance and 
resilience. You talk with them about what they can do 
when they get stuck or go wrong.

10 They talk about effort as a key to enjoyment and 
achievement. They have ways of dealing with 
difficulty, and talk about this with one another. 
They welcome increasing challenge.

You help your pupils make their own connections 
between lesson activities and things in their own lives 
that interest and concern them.

11 They see how what they’re doing in lessons 
relates to things they do, and plan to do, in 
other subjects and outside school.

Only sometimes do you use rapid-fire questions-and-
answers. Quite often you give your pupils time to think, 
and ask them to prepare their answers, for example by 
talking briefly in pairs or threes. You help your pupils see 
there aren’t always quick or obvious answers. You make 
it possible for your students to listen to one another and 
work together on difficult and satisfying questions. You 
ask your pupils to come up with their own questions and 
use those to frame activities and projects.

12 They can tell there are different kinds of 
question. When they need to, they take time to 
consider how to answer questions, and how 
good their answers are. They know how to 
build up to answer questions about key ideas. 
They help one another find better and better 
answers. They ask stimulating and constructive 
questions.

You emphasise learning and development. You ask 
your pupils What are you learning? What are you getting 
better at? You ask them to score (say, on a scale of 0 
to 10) how much effort they’re putting in, how good 
their progress is, how satisfied they are with their 
achievement…

13 They talk about what they’re learning and what 
they’re getting better at.

They thoughtfully judge their effort, performance, 
progress and satisfaction.

You discuss specifics in your pupils’ performance and 
progress, and encourage them to talk to one another 
in the same way. You prioritise successes, and, when 
you focus on areas for development, you do so in 
concretely constructive terms. You ask your pupils to 
identify strengths in one another’s performance. You ask 
them to explain their self and peer assessments in their 
own language, while encouraging them to understand 
more formal versions. You show your pupils how they 
can describe their abilities: for example in overall terms 
using a scale (such as national curriculum levels or 
examination grades), and in terms of key activity areas 
and concepts.

You present ways of improving as means to fulfilling 
intentions: What do you want to try to do even better? 
You ask your pupils to select and prioritise areas of 
performance to work on, giving them ‘menus’ to choose 
from. These can range from macro items to micro 
components of knowledge, skill and understanding. You 
help them see how to use their own interests when they 
assess how well they do and how well they develop.

14 They decide what is working and what is not. 
They judge specific aspects of their effort, 
performance, progress and satisfaction. They 
assess themselves and one another using terms 
that are familiar to them and the language of 
qualifications they are trying to gain. They refer 
to specific criteria to assess their progress and 
point to evidence for how well they think they’re 
doing. They give one another constructive 
feedback. They use feedback, and take advice 
constructively. If they feel disheartened, they 
tend to bounce back. They identify what 
they want to work on and how to do it. They 
choose both wide and narrow aspects of their 
performance and learning to focus attention 
on. They explain why they’re working on the 
things they decide need effort. They use their 
own objectives as measures for how their 
performances and capabilities are developing.

You ask your pupils to comment on how enjoyable and 
helpful lesson activities are. You ask them to suggest 
ways to make lessons more interesting and productive. 
You ask them to say what would be helpful in future 
lessons.

15 They make constructive comments about 
lessons and advise on what helps them learn. 
They look forward to helpful and interesting 
activities. They take initiative in and responsibility 
for their own activities and learning. 




