Creative Partnerships: Enquiry Schools Programme.

Planning Stage: Draft One.

What opens minds to accepting the voices of childhood culture; can they be opened through a shared musical journey?

Will a learning journey into voice, audio culture and identity revive our musical creativity and innovations?
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Creative Partnerships: Enquiry Schools Programme.
Planning Stage: Draft One.

What opens minds to accepting the voices of childhood culture; can they be opened through a shared musical journey?

Will a learning journey into voice, audio culture and identity revive our musical creativity and innovations?

Underlying concepts and ethos that must feature throughout the project:

“Finding what the children enjoy and then letting them do it”

The change resulting from our journey must be sustainable.

This is not remedial- should fosters every participants creativity and innovation.

Process of exploration and discovery is fundamental.

From this journey a strong central philosophy, beyond any standard model should be explored and developed.

The project must be shared

The teaching and learning elements of the experience should change and challenge our structures and learning culture.

There needs to be a co construction of change, in which pupil voice is pivotal

“The word should be spread.”

Accepting that these are big, outlandish statements. This first draft of planning should use these high expectations as a state of mind, making the outlandish possible. 

What’s the point in having a well thought out set of smart targets when what that really is not what you want to do through the process, remain smart, small, measured while doing something easily attainable?

Starting brief:

Gearies Infant School our looking to develop a Creative Partnership with an artist interested in developing an innovative musical journey.

The Project Abstract:

“What opens the mind to engage upon a shared musical journey where we explore our children’s cultures, histories and identities through the music they listen to, will this shared journey raise the profile of music within our school and support practitioners in developing innovative musical project with their children?”

In this project we hope to explore the musical cultures and interests of the children and adults within our school community. Using these audio identities and cultures as a way of engaging, a starting point, to a innovative and creative musical project. This project will be recorded digitally along the way, creating our own music/media record, stored pieces of music, image, text that can be shared through our whole community. Within this project we would also like to develop performances and celebrations that involve the whole community. I am guarding in committing to much more description at this point as we would also like the project to have an organic nature, growing from the children’s explorations of culture, identity, music and voice.
The project in three images:
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: 

The Artist we are looking for needs to be innovative, creative and able to communicate ideas and thoughts to young children. An artist with a key understanding of how culture influences identity, an artist with experience of engaging with children’s personal cultures and histories, using these as a stimulus for a collection of vibrant and rich learning experiences.

About us:

Gearies is a larger than average sized school. The overwhelming majority of the pupils are of minority ethnic background and three quarters of learners are new to English or bilingual. There is a steady increase of eastern European families and refugees. The take up of free school meals is lower than the national average, as is the number of pupils who have identified special needs. The school has achieved the Artsmark gold, Healthy Schools award (they gained a special teaching award for the quality of this), Investors in People and the Eco-School green flag award.
Gearies Infant school serves a multi-cultural community.  This is reflected in the school's curriculum, resources and displays.  It is important that every child is treated with equality and respect. Learning is fun and exciting.  Everyone is encouraged to share this outlook.  It is important that the school is a happy place for everyone to work in. Success in learning is taken just as seriously.  All of the children are helped and encouraged to achieve their full potential in every aspect of the school curriculum.  Through early success and praise, it is hoped that children will become enthusiastic life long learners. The whole of the school's community strives to achieve our aims and work together to raise standards.

Budget details:

Available budget: £3,000.00 which includes practitioner fees and travel expenses plus an additional budget for resources to support the project.

Key Dates: 
As the project is in its early planning stages key dates are up for negotiation.

Project to run through Spring Term 2010 

An Inset session for staff would also form as part of the projects brief.

Project Evaluation: Summer term, date TBA.

We are interested in hearing from practitioners from a broad range of creative backgrounds
Jon Owen. Responses to Brief:

Proposals and ideas for the Gearies Infant School/Creative Partnership project, Spring term 2010.

I am sensitive to the fact that the project is in early stages of development; to the aspiration of it developing from the children’s explorations of culture, identity, music and voice.

What I am sketching out here are some guidelines and methods that can be used to support this idea.

The children are the conduit to the rest of the school’s community. 

The musician/artist needs to share time with them first of all; from nursery to year 2, sharing songs and tunes that are common to them and investigating music/songs/stories that they hear and experience at home and within their communities.

These sessions can also be used to introduce recording equipment, (small and good quality 2 track machines that we can teach the basics of so that children can get involved in the gathering of material)

It would be useful to have some training with relevant staff in the use of these too and to develop an understanding of sound editing and the use of software. Also for the artist to explain the way they work and to be inducted into the staffroom! Any governor participation here would be welcomed too. 

Through the children and other communications we can invite all stake holders in the school to participate.

We know that parents/carers are all busy people so there needs to be flexibility of timing and approach; in the mornings after dropping off and also sharing time after school etc.

The artist’s role is very much about listening and encouraging.

In an environment like this often the most valuable stuff does not come to order. The artist needs an approach that is organic and will be able to note what can be revisited and be able to work out the strategies to do so. Again flexibility is vital.

It is important to create safe space within the school to record in both from the technical point and also that it shows respect to the people who are sharing their lives with you; also to acknowledge that the briefest sharing of something can often have big impact on the expression and celebration of culture and identity. 

We would need to develop an archive system that can mean that all scales of materials can be accessed easily as a future tool for learning for the whole community. 

There are most likely various community support groups within the school’s area that it could be useful to enrol. I have found them a great help especially in developing sharing events both informal and slightly more formal. 

This is an exciting project and one that could be a beacon for other schools.

There should be a legacy of the school being technically equipped and skilled to continue an ongoing commitment to inspiring and collecting the sounds, voices and music that represent and celebrate a rich and varied population. 

Jon Owen October 2009 
The enquiry question explored further. 

Dan: What opens minds to accepting the voices of childhood culture; can they be opened through a shared musical journey?

Will a learning journey into voice, audio culture and identity revive our musical creativity and innovations?

Over the past years our school has successfully challenged practitioner’s approaches to Dance, Art and ICT, seeing many creative and innovative projects taking place and outstanding practice becoming sustained and embedded within the school culture. Very recently we started a collaborative learning journey exploring creativity and its impact on learning and child identity. Possibly one of the most important developments has been our schools efforts to identify and place at the front of our thoughts a shared and understood learning pedagogy that clearly defines learning dispositions and creativity as fundamental, upon which success can develop. Yet, music and a celebration f musical cultures, heritage and diversity remain missing from our rich provision. Why?
Professor John Stein identifies that the inherit differences of genre experienced through a  learning environment richly embedded within The Arts allows the learner, adult or child, the opportunity to experience uniqueness, with personal identities being challenged and altered, cultural histories and childhoods being celebrated, impacting upon learner identity. But again, we at Gearies have a missing piece, Music. 

Essentially, this project needs to address this issue, the sense of having a missing piece I our learner journey. The project needs to evolve in such a way that change is a result of first hand experience, considered response and impact, sustainable after the conclusion of the project.

The project as a description:

Dan: A journey that explore culture, cultural history, music, diversity and child voice. This journey needs to allow all participants the opportunity to engage with their voice, identity themselves as a learner then challenge this identity as a result of exploring their personal musical culture. 

What could it look like; A collection of musical work shops, listen, responding, simply enjoying and creating musical pieces inspired by the musical cultures of childhood and our community. These experiences need to be recorded and stored as a kind of reflective digital jukebox. A resource that records the enquiry without defining it before the children can bend and evolve the journey with their voices. Time must be made to ensure all adult practitioners can develop the skills and understandings necessary to ensure that the project becomes sustainable, rich and sustained. What would we be left with, a celebration event, and a digital record, like a last fm site within our school network. A digital resource, jukebox/last fm/window player/ that has tracks, images, discussions and reflections stored from our journey as a innovate resource to later support music provision, planning and creative practice.

Anticipated impacts.

Impacts on children’s attitudes to learning.

A guess, more than that, well thought through ideology that:

Creativity, pleasurable learner journey and a development of self identity, ultimately leads to learning success.

Reviewing school statistics, a pattern begins to emerge, sample significant, 270 children, three year comparisons, high achievement in creative development, reflects high achievement across all areas of learning. Looking at where this journey begins and any possible statistical evidence to support by reflections, discovered:

 2008 creative development score 92% 6+  All areas of Learning 56% 6+ 12 % higher than national average.

2009 creative development 94% 6+  All areas of Learning 62 % 18% + Redbridge average.

2007 Creative development 69% 6+  All areas of learning 41%, just 2 % higher than national average

When creative time devoted purely to the arts, for the sake of the arts as opposed to creative approaches to other subjects, becomes compromised by the pressures of key stage one, year two, hieratically subject orders: Maths, English, Science, Speaking and Listening, how do you build a case to ensure that best practice in the arts becomes sustainable and embedded across the whole school at all times of the learner journey?  
Will this project provide a starting point from which similar evidence as that shown can be recorded and collated to build a case for the “must” inclusion of music within our broad but at times unbalanced curriculum?

 I would like this project to uncover evidence that unequivocally places creativity, culture and identity on par in terms of importance with reference to impact on learning as the traditionally hierarchical three r’s

Impacts on adult learning and perceptions.

 Crudely cut from report: Youth voice in the work of Creative Partnerships document.

The impact on our adult facilitators of learning should evolve around these themes:

Adults reflecting upon their practice. Time dedicated to the arts and especially music. Identifying how much time and value they place into the development of child voice.

These reflections should impact upon the adults looking at how they can adopt both culture and child identity to provide unique learning experiences which are celebrated through this musical journey.



The project should provide us as a group of adult facilitators with some first hand experience of how to possibly answer the issue of capacity relating to the ability to create and change.


Impact on attainment in subject areas and beyond subjects:
A return at the end of the project to the issues discussed in our first learning event in which we identified a need for this project and enquiry to take place. See audit table.
Making more of music

An evaluation of music in schools 2005/08

The schools where the provision was outstanding showed how music education could contribute very successfully to pupils’ personal as well as musical development. In these schools, every pupil benefited from music. There was a clear sense of why music was important and the schools made considerable efforts to ensure all were involved. As a result, the whole school benefited from the way in which music could both engage and re-engage pupils, increasing their self-esteem and maximising their progress across all their learning and not just in music.

Impact of music on pupils’ personal development

1. In approximately three-quarters of the primary schools visited, music had a good or outstanding impact on pupils’ personal development. 

The features of effective teaching

2. The most effective teaching often included:

· good teaching strategies

· a clear focus for the learning

· clear steps of progression

high expectations for all.

The curriculum and other activities

3. The curriculum as a whole was good or outstanding in about half the primary schools in the sample. The proportion was higher in the sample of schools involved in the instrumental/vocal programmes: the curriculum was good or outstanding in about two thirds of them.

4. Typically, in the good and outstanding lessons:

· the teaching had a clear musical learning focus 

· teachers had high expectations: there was an emphasis on musical quality and students were clear how to improve their work

· practical music-making activity was at the heart of the work

· teachers made excellent use of demonstration

· the work was related to real life musical tasks

questioning was effective.

In the very best lessons, where students made rapid musical progress, there was an emphasis on increasing the depth of their musical response.

Making more of music

An evaluation of music in schools 2005/08

EMBARGO: not for release before 00.01 HRS, 4 February 2009

Sing Up response to “Making More of Music” Ofsted report
Furthermore, the Ofsted report clearly demonstrates the benefits of music provision

making in schools, which in itself will, we believe, act as a spur to schools where supported development is needed. Although there has been academic research into the area, this

time that Ofsted research has shown evidence of how whole schools can benefit from

and of how music can engage pupils, increasing their self-esteem and learning across

This report confirms that singing as part of music making – and group singing in particular

provide children with opportunities to develop social skills and to work with others,

raising pupil’s aspirations as they rise to the challenges that music-making offers.

Music and Learning

From Kimberly L. Keith, About.com Guide
Scientific research on the neurological and developmental effects of music has fascinated educators and parents with the possibility of children's learning enhancement. Compared to the long history of research on language, our scientific understanding of music is new. Fortunately for parents, enriching our children's lives with music can be easily and pleasantly accomplished. From soft music in the nursery to musical toys and dance lessons, encouraging music involvement in a fun way strengthens children's educational, physical, and emotional development. 
Does Music Make My Child Smarter? 

Yes, of course it does. When learning a song, a musical instrument, or a dance step, your child experiences the unique integration of body and mind that music provides. Sensory integration is a crucial factor in children's learning readiness for school subjects such as reading, writing, and math. Music improves spatial-temporal reasoning (See the M.I.N.D. Institute research), a neurological process needed to understand mathematics. The best way to enhance your child's learning with music is to encourage listening to and learning music throughout the child's developmental years. Do it in a variety of ways that are enjoyable and fun, then let your child's own interest and aptitudes guide your choices of lessons and activities.

Look at this later: More on Music and Learning from the Web 

Dee Dickinson at New Horizons for Learning has written a fascinating article about the importance of music education. New Horizons contains a wealth of additional reading on brain research and educational innovation. 

Yiftach Levy , Department of Educational Technology. San Diego State University (Education 690  Prof. Donn Ritchie, Instructor)

Research in this field dates back to the 1930s (Fendrick, 1937, as cited in Koppelman & Imig, 1995), but the emergence of new technologies over the last two or three decades has brought the need for new studies. Interactive multimedia (delivered by computer, CD-ROM, or other medium) and the ubiquitous proliferation of television and audio entertainment delivery devices into the home have changed the face of classrooms and bedrooms alike. Today’s schoolchildren have ever-shortening attention spans, a fact many people would like to blame on some of these very same technologies. But some modern technological conveniences/annoyances, properly tamed, could in fact be used to aid academic performance if beneficial effects were demonstrated in controlled studies.

Review of recent Literature
Recent studies on this topic have concentrated on different aspects of learning, ranging from reading comprehension to writing ability, from mathematics problem solving to on-task-performance in science classrooms. Some have been small-scale observational studies undertaken in the natural classroom setting, while others studied children in relatively sterile laboratory conditions. Subjects have encompassed all age ranges from kindergarten to university level, and results have been just as varied.

Can we uncover some evidence that illustrates the importance of music, culture and identity and its impact on learning within our small scale, micro world study. Evidence and results from which implications and recommendations can be made that relate directly to the needs of our children.
The main curriculum areas for the project. Explore through music and performance.
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Level 1
Pupils recognise and explore how sounds can be made and changed. They use their voices in different ways such as speaking, singing and chanting, and perform with awareness of others. They repeat short rhythmic and melodic patterns and create and choose sounds in response to given starting points. They respond to different moods in music and recognise well-defined changes in sounds, identify simple repeated patterns and take account of musical instructions.

Level 2
Pupils recognise and explore how sounds can be organised. They sing with a sense of the shape of the melody, and perform simple patterns and accompaniments keeping to a steady pulse. They choose carefully and order sounds within simple structures such as beginning, middle, end, and in response to given starting points. They represent sounds with symbols and recognise how the musical elements can be used to create different moods and effects. They improve their own work.

Level 3
Pupils recognise and explore the ways sounds can be combined and used expressively. They sing in tune with expression and perform rhythmically simple parts that use a limited range of notes. They improvise repeated patterns and combine several layers of sound with awareness of the combined effect. They recognise how the different musical elements are combined and used expressively and make improvements to their own work, commenting on the intended effect.

Citizenship
During key stage 1 pupils learn about themselves as developing individuals and as members of their communities, building on their own experiences. They have opportunities to show they can take some responsibility for themselves, their environment and community. They begin to learn about their own and other people's feelings and become aware of the views, needs and rights of other children and older people. As members of a class and school community, they learn social skills such as how to share, take turns, play, help others, resolve simple arguments and resist bullying. They begin to take an active part in the life of their school and its neighbourhood.
Schools should:


review their provision for music regularly as part of whole-school improvement and provide good support and professional development for subject leaders in primary schools and music staff in secondary schools, including giving sufficient time for subject leaders to monitor and work with other teachers


ensure all pupils benefit from music by exploring how it can help specific pupils and by monitoring the extent to which different groups are involved in music. 














