Appendix Six: An Analysis of the 2009 Cohorts performance, critiquing the impact of the pleasure readers project on this group compared to Year Group Key Stage One Data (2005-2009) Produced by The Boroughs Research and Data Team. August 2009.
The data was initially collected from one class, representing 33% of the year group. It was then collected across the year group, representing 37.5% of the Key Stage One cohort. 
The chances data for this 2009 cohort, indicated that this cohort was not significantly strong in comparison to others.  The chances data developed by the boroughs Data and Research team, observed level 3 attainment predicted at 27.6%, level two and higher attainment at 81.4%, and level two attainment at 97.6%.

 In accordance with the boroughs Research and Data team, this 2009 cohort should statistically have been one of the schools lowest attaining cohorts. 

The level three scores predicted to be significantly lower than any cohort achievement in the past four years and level two or higher scores significantly lower than the last three years. 

The 2009 cohort, witnessed significant improvements in reading attainment during the conduction of the pleasure reading project. 

As the data in Appendix six identifies, 97.8% achieving level 2+, an increase in attainment of 4.5%, 93.3% attaining level 2b or higher, an increase of 6.6% but most significantly, 46.7%, an increase of 13.4% attaining level 3. 

Actual attainment recorded, identified that the year group attained the schools highest ever recorded levels of success. Notably, with no child’s chances data having a percentage above 47.7% chance of level three attainments.  However, results recorded 40 children achieving this outstanding level of attainment. 
An analysis of the 2009 year group’s attainment compared to other cohorts, draws out further interesting points for discussion, supporting my proposals. 

The 2008 cohort witnessed a drop in reading attainment, even through this year group effectively experienced our embedding of the recommendations from The Rose Review and Simple View Framework implications, developed within the school two years previous.  

In responding to this data, I would observe that while our development of a systematic approach to delivering phonics, aligned with a model reflecting behaviourist theories has seen sustained high attainment across our school. The dominance of one such approach has perhaps not been most appropriate to all of our learners. Evidence for this statement would point to the children who each year, after following the delivered model still leave both the foundation and year one groups with low attainment. 

The pleasure reading project, specifically designed to offer an alternative approach, more in line with Pascal and Bertram’s relationship of autonomous child, scaffolding adult, seemed to provide a pedagogical model that engaged all children, notably those with lower attainment. This was not just specific to abilities, with perhaps struggling readers being the obvious thought, but across all abilities and levels. 
By engaging pupil voice, building a social constructivist model through which we could motivate and stimulate progression, with matched provision to the needs of each child, reading became pleasurable, attainable and progressive, for all children.
The results and data taken from the project indicate that while our current situation and provision is excellent, there is a need for balance in pedagogical approach. The pleasure readers project, similar in pedagogical model to The Pascal and Bertram, 1997, symbiotic relationship provided an environment through which the 2009 cohort could engage more effectively, using the building of relationship and autonomy to become engaged, stimulated and part of the reading process, not just learners to whom information is disseminated. 

The comparisons between the 2008 and 2009 cohort data could be further used to support this view.
I understand that an argument could be made against the exclusive contributory relationship between the project developed with this group and its high attainment. 

In my view, the data remains important. The data was recorded to assess a significantly different approach in reading provision, engaging pupil voice to develop reading identity. 

