Consultancy Report: Creating a “symbiotic” reading relationship between child and facilitator, rooted in a social, pleasurable path to reading attainment.
Clark and Rumbold, through The National Literacy Trust Paper on Reading for Pleasure, November 2006, observe that it is important to pressure policy makers to promote reading motivation, creativity and pleasure.
This report will focus on a suggestion that as a school we need to readdress the balance between provision and assessment routines focused on the mechanical learning of phoneme, grapheme and sight words as outlined in our adoption of The Simple View Framework, with an equally strategic and systematic approach to developing reading relationships between child and facilitator. 
The Current Situation.  
In our Ofsted report, 03/07/2008, it was identified that the children,
 “Make outstanding progress by the time they leave Year 2…Test results have been consistently above average and this year pupils are on track to achieve standards that are exceptionally high in reading… Over a third of pupils are expected to reach an above average Level 3 in speaking and listening and reading...”
Current approaches have seen our school adopt the recommendations from The Rose Report; systematically developing a system for delivering a synthetics approach to language acquisition, phonics and word decoding. 
When critiquing our current practices, it could be argued that our provision is delivered to the learner in such a way that would align to pedagogical models relating to Behaviorist learning theory, with the provision delivered in small, concrete pieces of learning, directly disseminated by the adult to the child.
The schools practices are very effective in promoting high attainment within reading, especially when considering the data relating to 75% of our learning community entering the school with English as an additional language and being below national average levels of language, skills and knowledge relating to Foundation Stage Criteria. 
I would suggest that there is a need for our children to experience a reading provision immersed in rich language and space for intrinsic talk, with the development and use of language set within a social, constructivist pedagogical model. 

Background reading to support my recommendations.

Linda Dorn, Cathy French and Tammy Jones. 1998, when discussing the pedagogical thoughts developed by Vygotsky, identify that in accordance with Vygotsky’s social constructivist theory, cognitive development and social interaction need to be perceived as complimentary, working together to promote intellectual growth.
“Teaching and learning is a shared reciprocal relationship, child discovering the process and understanding it as facilitator embeds, observes and develops opportunities.”
Vygotsky through his observations relating to the child fulfilling the role of a Literacy apprentice, in the text Apprenticeship in Literacy: Transitions across reading and writing identified that:

“Children must be carefully observed within the process of learning and enquiry. Instructional interactions are important but must involve children using their own personal knowledge as foundation for construction of new learning.”
Our school tends to view reading in our schools foundation stage and year one groups as primarily an individual, cognitive skill. In the early years and year one, priorities are placed on the teaching, acquisition and assessment of word decoding skills. 
This is direct dissemination of knowledge delivered to the assuming unknowledgeable child, a criticism of such a practice outlined by Bruner.
 Assessment procedures also focus mainly on the acquisition of these small, concrete pieces of learning, child attainment recorded in lists of phonemes, tricky sight words and even more recently vowel diagraphs, long phonemes, split vowel diagraphs and a second tricky words list that compares lists from two different schemes. 
There is a clear and understandable argument that this approach has seen sustained achievement. However, such increasing focus on the mechanical aspects of reading and increased lists of things to be assessed makes the warning outlined by Phillip Pullman when writing in the guardian and TES, more profound to the experiences of the children in our school.
“In a constant search for things to test, we’re forgetting the true purpose, the true nature, of reading and writing; and enforcing these things to happen in a way that DIVORCES THEM FROM pleasure, we are creating a generation of children who might be able to make the right noises when they see print, but who hate reading and feel nothing but hostility for literature.”
Identifying possible constraints to the implementation of its recommendations

There is no identified need to change. I disagree, referring to Mihaly Csikzentmihalyi’s conception of the Learners motivation being likened to the cognitive development of, “Ipsative assessment”. An ethos adopted amongst our school leaders.

Ian Gilbert, 2002, continues:
“As soon as you stop looking over your shoulder and focus on your own continuous improvement, then things really begin to happen. The two most important questions to ask are, first, am I doing my best, and, second, am I doing better than I was last time? To what extent in school do we encourage these questions?” 

I intend to look at our practice and identify what we can build on and improve, as opposed to simply identifying existing success. 
Taylor’s critiquing of Freire’s theory,

 “Educators have to teach. They have to transform transfers of information into a 'real act of knowing' (op cit: 43). 

 Relating back to the principles developed by B.F Skinner, provides a further possible area criticism for my proposals. Some may argue that a behaviourist model and its outlined characteristics is the most appropriate model to adapt to our learners. With 75% of our community entering school with English as an additional language; it can be argued that there is a need for directed, role modeled, systematic and structured learning, such as outlined by the theories of Skinner and The Simple View Framework, involving small, concrete steps reinforced by positive enforcers. 
Further identified criticisms of the proposals in this document may also be drawn from the proposals closeness in ideology to Pascal and Bertram’s theories on effective early years learning. 1995. 

Pascal and Bertram, 1997, identified that, “effective learning demands that an essentially symbiotic relationship be developed between the child and adult.” This concept continued on from the work of Laevers, 1995, identifying the importance of the involvement of the child and the engagement of the teacher. The engaged teacher sensitively, facilitating stimulation while granting autonomy for the child to make their own judgments and express their own ideas. 
Iram Siraj-Blachford identifies some important issues when critiquing the work of Laeyers, Pascal and Bertram. Observing the model,
 “ Effectively excludes the possibility of recognizing the value of direct instruction for some areas of teaching, despite its widespread practice in the early years…it provides no basis for assessing the content of the engagement, …its exclusive focus of attention on adult engagement distracts  attention from the influence of peers who may be encouraged to scaffold each others learning.”
Data to support the recommendations of this report.

Data associated with initiatives developed through a piece of research I conducted across the academic years 2008/2009 to current, supports the proposals being made in this report.

The project and data collection processes were designed using guidance provided by BERA , The Teacher Learning Academy, The Children’s Research Centre and the work of its director, Mary Kellet.

The research project focused on engaging pupil voice to develop reading identity.  
With the title of the project being: Pleasure readers.

The work explored a theme similar to what Pascal and Bertram, 1997, identify as the “symbiotic relationship” Autonomy for the child, with the adult scaffolding sensitively the learning environment, directly responsive to the needs and motivations of the child. 
Refer to Appendix Two and Three for details.
When measuring the impact of this piece of action research, the following observations can be drawn out. 

100% of the children involved in the project achieved 2 sub levels of reading attainment, between June 2008 and May 2009. 
89% achieving 3 to 4 sublevels of reading attainment between June 2008 and May 2009. Furthermore, 76% of the cohort achieved 3 sub levels of reading attainment, between June 2008 and May 2009. 
13% of this group achieving 4 sublevels of reading attainment, between June 2008 and May 2009.

Refer to Appendix Four.

In critiquing the data it can be argued that it is more representative of a case study conducted within one class, therefore limiting its validity as a piece of genuine research into generic reading practice. 
However, it remains a quite comprehensive study of a significant cohort of children within our school, making the findings relevant to the development of our practice. 
The data was collected to align with the one variable change, a focus on developing adult and child learning relationships through the concept of pleasure reading. 
The findings of the initial pilot were shared with the other classes. The adoption of the projects findings and implications on whole year group practice, impacted significantly on the cohorts achievements in reading attainment. 
In referring to Appendix five it can be seen that 90% and 75 % of two identified groups involved in the project attained a reading level three sub levels higher than their predicted “Chances” data would suggest. With 20% of one identified group attaining a reading level two sub levels higher than their predicted data would suggest.
A focus on developing reader identity, pleasure, autonomy and, “symbiotic relationship” between learner and adult, Pascal and Bertram, 1997, resulted in a significant impact of on the 2009 cohort. 
Concluding recommendations

The introduction of systematically conducted Reading Conferences, used to create a social reading, learning context and establishing learning relationships in which,
 “Not only does the adult’s style of engagement directly affect the children’s involvement, but the children’s involvement affects the adult’s style of engagement.”  Pascal and Bertram, 1997.
My definition of a reading conference:
 A reading conference should be a one-to-one discussion between teacher and pupil about reading, the aim being to confirm the pupil's strengths and to encourage enthusiasm for reading. Also to develop diagnostic assessments of difficulties the child may be encountering, a systematic approach to creating a learning environment that allows for the child to use intrinsic language skills, share with a sensitive and supportive adult facilitator to develop an understanding of their own reading attainments and share a greater sense of autonomy over their reading process. 
Reading conferences offer a context in which the pedagogical theories of those mentioned in this portfolio and the implications of the pleasure readers project, can be effectively combined. 
The conference allows for the teacher to directly disseminate knowledge and model behaviour, allowing this to be conducted in a way in which the child is not passive, but active within the learning. The child can develop autonomy of response, discussion and interaction with the text and supporting adult, sharing ideas, constructing meaning and revising skills. 
The reading conference would allow the teacher an opportunity to assess how the child is learning, not just record success or failure relating to isolated elements of word decoding. 
Colleagues may argue that reading conferences have a place in year two, while reception and year one focuses should still remain prioritized on The Simple Views guidance of assessing word decoding skills, small concrete learning steps such as phonemes, rather than a focus on the whole reading process.

However, research I have reviewed argues against this, indicating that reducing the attainment gaps between successful and less successful readers becomes more difficult as the child progresses.
 In Unfulfilled Expectations, 1991, Snow and her research team clearly documented the relationship between high quality classroom instruction and the success of at risk students. Through this research it was identified that,

“It is not just about immersing the children in high quality intervention and literacy rich activities. For the children to be successful, they need to become aware of the successful learning process, with reading and writing constructions shared to guarantee a right to literacy.”
Snow’s work supports the conduction of reading conferences in early years settings, a context through which the complete reading process can be shared and developed. This view is supported by other research. Clay 1993, explained how inappropriate habits can become real stumbling blocks to higher levels of understanding. Juel 1988 sighting that a poor reader at the age of five is likely to remain a poor reader. 
 Barr and Parrett 1995, stresses that all children need to experience a shared sense of success by the end of the key stage one curriculum.
These pieces of research and pedagogy models indicate a need to address these struggling readers early, but not just through intervention, direction and instruction, more a focus on co-construction and an understanding of the complete reading process.
The reading conference is a context through which our existing assessment procedures can become complemented by a systematic building of a reading relationship between child and teacher. 
The concept of conferences allows a context in which both the mechanical teaching of reading skills can be co-constructed alongside the pleasurable sharing of books. The diagnostic assessment of the child’s reading skills made within a context that allows the teacher an opportunity to assess their understanding of the whole reading process.  
Ofsted identified that as a school we, 
“make particularly good use of information and communication technology (ICT). Pupils are thrilled to be writing 'blogs' about their reading…”

I recommend that the systematic use of reading conferences developed within our existing practices could further be supported by our schools effective use of technology. The use of blogging became an effective way of recording the learner journey.  The children using blogs as a way to reflect on their own learning, creating innovative responses to books they were reading and further developing peer to peer co-constructions of learning.
Iram Siraj-Blachford identified when critiquing the work of Laeyers, Pascal and Bertram a criticism that their pedagogies, 
“Exclusive focus of attention on adult engagement distracts attention from the influence of peers who may be encouraged to scaffold each others learning.” 
The pleasure readers projects use of technology and recording of learning through blogging ensured peer to peer scaffolding was not excluded, but effectively promoted.

Refer to websites: www.pleasurereaders.blogspot.com and www.classrreading.blogspot.com for examples of this work.
 Opportunities to blog during a reading conference or pleasure reading space allows the child to contribute to the assessment process and the teacher a context to continuously feed in and share positive developmental observations.
One constraint expressed by colleagues in response to this proposal was a concern that developing reading conferences would increase the demands on paper work and assessment recordings.

 Visual and audio recording technologies, a success factor identified by Ofsted, such as Flip cameras and audio recording programs, familiar to our staff,  provide resources that would essentially reduce paper based recording procedures, while also recording for the teacher a direct observation and assessment of the child’s developing reading attainment. 
This system was successfully used in our pleasure readers project, with the children taking autonomy over the recording process.
 The dissemination of skills needed to develop this approach across the school could be easily developed within one inset session.
To ensure that reading conferences become systematic, I would make a second recommendation.
2. Reading for pleasure and concept of the classroom book club.
A reading for pleasure space, hosted just before school until nine twenty each morning. A space to socially share books, online reading materials and develop child autonomy over texts they engage with. A space in which books relating to current childhood media culture can be integrated with school based resources, unique materials aimed to stimulate intrinsic motivation.
Mojie and Mcarthy- Lawerence 1973, 1985, Craske, 1998, Gurney 1987, identify problems arising when children fail to connect meaningfully with literacy and cite issues of damaged self esteem consequent on cumulative failure. 
While, Frank Smith (1997) refers to a need for children to participate in a social reading experience, with struggling readers taking it for granted that they will become more like the experienced members of the social group or club, seeing themselves as becoming the same kind of readers.
I have suggested that we tend to view reading in our schools foundation stage and year one groups as primarily an individual, cognitive skill, less a,
 “Complex interactive and interpretative process whose development is determined by the social and cultural context” Bruner 1967, Luria 1982, Vygotsky 1978. 
Mcarthey and Moje, 2002 discussing further that power plays a role in how reading identities get enacted and how children position themselves, their personal histories, struggles and successes all contributing to their reading competence.
These observations on identity development and the importance of a learning space that allows for this to be positively challenged, could be supported within the creation of a pleasure readers space, sensitively constructed by the teacher to allow children autonomy over their reading material. A time to share their successes and co- construct ways of overcoming challenges. While at the same time creating a space through which skill direction and dissemination of knowledge can continue to be developed as outlined by The Simple View Framework. 
Such a creation of a space further offers a learning context in which interventional strategies can be developed, reducing the need for the child to leave their classroom environment. 

Conferences could systemically be developed within pleasure reading spaces, with one supportive adult conducting the conference while other supporting practitioners engage with the children in the pleasure reading.
Steiner’s pedagogy towards learning to read uses “Beautiful literature and texts” (J. Burnet) to drive successful and effective learning while supporting peer scaffolding and the children’s collective construction, understanding and ownership of the process.
In my experience, exposure to text and beautiful literature within a social group, leads to an inspiring use of language, intrinsically through talk, then impacting on reading attainment. Evidence of this can be clearly exemplified through the children’s contributions to the blog site, co constructed and entitled, Reading for pleasure. 
Refer to blog examples: www.pleasurereaders.blogspot.com and www.classrreading.blogspot.com
The pleasure reading space provides a context through which supportive adults can introduce and share such “Beautiful Texts and Literature”.
 Using Evidence from personal experience of implementing such initiatives, support these proposals. Refer to the data illustrated in the appendixes five, six and seven relating to 2009 cohort, and the evidence of work developed in appendix seven.
Ofsted inspection, identified the following aspects as factors significantly contributing to the school outstanding success:

 “Teachers build in opportunities for pupils to talk and develop their speaking and thinking skills …Relationships are very strong, pupils are exceptionally well cared for and attendance is above average. The school strives to engage with the local community and works hard to inform and engage parents. Pupils learn to make an excellent contribution themselves…pupils reach exceptional standards and improvement since the last inspection has been very good. This demonstrates that the school has an outstanding capacity to improve further.”

The key features of speaking, listening, thinking skills, and the child adult learning relationship are key components of the reading conference and could be further developed within this pleasure reading space.

With these elements being identified, it seems appropriate to propose reading conferences and social, pleasure reading time, as learning contexts through which these successful factors can be systematically applied to reading provision across the whole school.
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