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School Co-ordinator: Dan Lea
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Section A - The project's impact on the learning of the young people involved 

Key Impact on learning of young people 
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What have been the key impacts on the attitude to learning of the young people who have taken part in this project? Do you have any evidence of this?* 

Through a range of interviewing techniques the following statements were gathered from the children involved.

“ That was the first time I has sung to anyone…I normally only sing in my head…when walking down the street or in the playground…I only sing quietly because I was worried about what people would say…When I needed to sing I closed my eyes and just pretended that no one was their…then when I was singing I got more confidence and liked hearing my voice…singing in front of someone else was amazing…because it made me show my feelings…it makes you not shy …When you are in GAS you learn about not being shy…about being confident…This is important because when you are shy you are shy and you don’t share your voice…no one knows what you think because you are to shy to tell them…when I am singing I learnt not to be shy…I learnt to be confident, to stand up and share my ideas.” 
Nabeela, aged 7

“When I was first recording I was really worried about what people would think about my singing…that they would say it wasn’t good…I didn’t like my recording…but when other children listened to it and told me how good it was I changed my mind… I changed my mind; I do like my singing record, I am proud of my voice.” 
Nakkalia, aged 7

“I am feeling proud about the archive recordings.” 
Jason, aged 5.

“I am really proud of my singing.” 
Adiba, aged 4 

“The first time I was in the project I was nervous…I was really shy…I imagined what people might say…But people said nice stuff…now when I grow up I want to be something like a rock star…I don’t get shy anymore…everyone is proud of themselves when we listen to our recordings.” 
Naila, aged 6.

“This is our voice” 
Angali, aged 7.

“We could teach the songs to the teachers or our friends.” 
Aisha, aged 6.
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What have been the key impacts on the creative skill development of the young people who have taken part in the project? Do you have any evidence of this?* 

The children initially discussed what they could remember, remembering and recalling their recordings and time spent with Jon in class creating musical jams. From these points of recollection the children further discussed how they had used songs that they could remember to play and create new musical pieces learning alongside Jon in unfamiliar situations. 

“It is important to listen to songs in different languages and from different countries. Sharing with and teaching each other songs in different languages… There’s lots of information in the archive…we are learning all different kinds of songs, in different languages from all kinds of different countries… we should learn about songs and stories from other countries… we should know things about these songs and stories… people who sing a song from one country or one language should teach it to someone from another country or language.” 
Naila, Shruti K, Jason, Soumen, Aisha, Nabeela. Aged 5 to 7

The children discussed how they had used parts of songs that they knew and had taken these small pieces and changed them, recorded them in different ways. They talked about how they used parts of songs, beats and rhythms that they already knew and combined them together to make ne recordings, combining different parts of songs and musical improvisations into new and exciting ways. 

What became clear, in terms of their creative skills development was the journey they had made from simply recording songs to producing, manipulating and finally evaluating their pieces of music, judging the quality of their work for themselves, deciding whether it was successful according to some set of criteria they seemed to be continuously updating and changing in terms of expectations The children moved from recording music from experience, to creating and producing imaginative compositions, pieces of lyrical writing and instrumental sound plays. 

The children constantly wanted to investigate the possibilities of a range of ideas and processes for making music, from singing on their own to singing in partnerships, small groups, accompanying adults with instruments, combining languages within the same songs, using playground rhymes to start of improvised songs. The children were continuously reviewing what they and others have done and saying what they thought and felt about each new development

They shared with us how they had moved on from using their voices in different ways such as speaking, singing and chanting, and perform with awareness of others, repeating short rhythmic and melodic recognised that they were now exploring how sounds can be organised., singing with a sense of the shape of the melody, and performing simple patterns and accompaniments keeping to a steady pulse. 

The childrens creative journey moved from one in which they simply recalled and shared music, songs and rhymes tat they already knew into a journey in which they took what they new and reinvented , created and evaluated their own compositions, autonomously.

“Children listen to the archive and listen to the songs and stories…they come home and learn more songs and write stories because they want to…they want to come and share them with Jon…they learn and share the songs because they want to not because they have been told.” 
Nabeela, aged 7.
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What have been the key areas of impact on attainment in subject areas and beyond of the young people who have taken part in the project? Do you have any evidence of this?* 

The data linked to impacts on our speaking and listening progressions identified a possible correlation between the engagement of the children within the projects journey and their level of attainment in speaking and listening, with those children more engaged achieving a higher level of both progression and attainment in speaking and listening. 

“You have to be not shy, you can’t be shy you have to be…confident…It made me feel proud…It made me feel happy…it made me excited… It’s our voice.”...“This is our voice” Angali, aged 7, were common place amongst all of our discussions. 

The enquires open accessibility ensured that all children could participate, contribute and find their voice. In terms of the journey the childen were making, one of the most influentual impacts on their learning was the realization that the archive was their voice and they were genuinely allowed to use the project as a space in which to explore there voice, developed a increasing confidence in using it creatively, eventually arriving at a point where they were no longer contributing to an adult designed enquiry, but controlling a community based project. 

The impact of the project on the subject area of speaking and listening will be discussed further in the reflection made from a teachers perspective. 

The project also impacted upon the quality of musical pieces the children developed. Initially recordings made by the children were simple, nursery rhymes, alphabets, short verses from pop songs. But as the children’s involvement in the project developed so to did their demand for the recordings to be ever more intricate, complicated and high in quality. 

The children produced compositions featuring a range of accompanying instruments, looped tracks, self written lyrics, rehearsed compositions and improvised moments of genius. 

The children own expectations increased, increasing the time they would need to rehearse, produce and prepare and ultimately the amount of time they spent gained in exploring their own musicality.

The children moved from responding to and reviewing their recordings to more appraising based skills, learning to explore and express their ideas and feelings about the music they were creating, listening to, applying the knowledge and advice they were receiving from Jon to improve their productions. to listen with concentration, learning how to combined musical elements of pitch, duration, dynamics, tempo, timbre, texture and silence. Jon supported their growing understanding of how these elements could be organised and used expressively within simple structures.

Evidence of this can be listened to when chronologically reviewing the tracks recorded in the archive. 

“When I am singing I don’t get shy, you can’t be shy…it was really brilliant…but I had to listen…I don’t always listen…but when you want to sing or record in our project you have to listen…you have to listen because you want to get it right, I need to listen so I can hear the words and think about them…get them right and then make my teacher proud.” 
Dino aged 6

Section B - The project's impact on the learning of the teachers and school staff involved 

Key Impact on learning of teachers and school staff 

[image: image25.wmf]

yp_key_impacts_



 HTMLCONTROL Forms.HTML:Hidden.1 [image: image26.wmf]

0


What have been the key impacts on the learning of your teachers and other school staff who have taken part in the project? Do you have any evidence of this?* 

The enquiry “It’s unfair if teachers do not use or listen to our voices in the archive…It was a lot of hard work and it would be unfair if people don’t listen to our songs.” 
Mya, Aged 7.

“We could teach the songs to the teachers or our friends.” 
Aisha, aged 6.

As adults, teachers, practitioners, whatever the title, I think we can get obsessed with trying to find the answers, when talking to the children their perspectives on what we as adults learnt during this project and enquiry neatly sums up the impact.

“You need to know that you should share music like we share music, don’t worry if any one laughs, laugh with them…bring in your music from home and share it with us like we did with you…” Nabeela, aged 7.

What we have clearly identified is a way for our journey and learning to continue long after this enquiry officially ends. A new learning journey through which we as adults can look to deliver on the perspectives shared by what the children shared with us.

The journey travelled and shared during this enquiry has not resulted in our school finding a clearly defined answer to the questions related to how we should develop the musical provision within our school nor has it provided what some may have wanted, a resource packaged, teacher friendly and curriculum templated. 

What the enquiry has done, more importantly, is it has created a new musical pedagogy, a new innovative approach to curriculum reform, a resource from which our next journey can begin, based in what The Cambridge Review would term, “A pedagogy of evidence 
and principle.”

By this I mean that it has defined the principles underlining the change needed within our school. The creation of a musical pedagogy of principle rather than prescription.

One of the main barriers to delivering rich musical experiences in our school was described as the need to deliver music in line with what government, government agencies, local authorities or published schemes, all of which telling us what and how to teach. 

Section C - The project's impact on the learning of the creative practitioners involved 

Key Impact on learning of teachers and school staff 
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What have been the key impacts on the learning of the creative practitioners who have taken part in the project? Do you have any evidence of this?* 

“Jon was always really happy and excited with us…he always made me feel happy and proud…he would listen to us and make us feel not shy…I could talk to him and he was really good at listening.” 
Shruti K, Naila, Soumen, Mya, Nabeela, Zain, Will and Saraa. Aged 5 to 7.

“It was” 
Shruti K, aged 6. 
(After 17 minutes of thought, pondering whether participant in archive activity was a reason for a marked improvement in classroom behaviour.) 

Section D - Input, process and quality 

What are your assessments on the quality of the different aspects of the project?
Assess the following:

· The project idea - its relevance and link to issues in the School Improvement/Development Plan, Self-Evaluation Form or Creative School Development Framework and the level of challenge presented by the project to the young people involved. 

· The ability of the creative practitioner to communicate effectively with both teachers and young people. 

· The language/professional vocabulary, skills, qualities, values and resources contributed by the creative practitioners. 

· The organisational arrangements - timekeeping, conduct of meetings, the provision of appropriate pastoral care and due attention to safeguarding young people. 

· The relationship building and communication between all project partners and participants. 

· The collaboration - was it a joint project, equally authored, owned and driven? 

· The young people's involvement as co-constructors of learning. 
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Input, process and quality* 

This enquiry avoided any such notions and remained focused on the core intention of allowing all participants autonomy over their participant in the learning. As a result, we do now have a resource which has archived the engagement and learning of both children and adults alike. A resource that records the active and enthusiastic engagement in the learning. A resource that amplifies the empowerment of those involved. 

Section E - Distance travelled and sustainability 

What are your thoughts on distance travelled and sustainability?
· Was the enquiry question at the heart of the project and was it answered? What further questions have emerged? 

· Were there any unexpected outcomes from this project? 

· How has the project helped the school develop sustainable and embedded creative learning? 

· In what ways did the project make a specific contribution to the Every Child Matters outcomes? 

· What would you do differently next time? 

· What do you intend to do next? 
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Distance Travelled* 

Our music provision now needs to promote and sustain children’s musical agency, empowering them through knowledge, understanding, skil, its needs to continue providing a learning experience that enables our children to establish who they are and to what they might aspire. A pedagogy through which rich and diverse musical experiences continue celebrating culture and community, providing a learning contexts through which we can aim to become a centre of community life and culture. 
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Section A - The project's impact on the learning of the young people involved 

Key Impact on learning of young people 
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What have been the key impacts on the attitude to learning of the young people who have taken part in this project? Do you have any evidence of this?* 

We could quite easily assume the expert role as adults, assuming that the projects value is in its sound bite recordings, short pieces of song, story and rhyme recorded by our community that will then in effect provide bite sized pieces of resources that will enrich our musicality in school. Throughout this project the children communicated a much simpler perspective. The archives most important and valuable asset was that it provided them with a place to record songs with their parents, grandparents, teachers and adults in school. Throughout our enquiry journey, the children made a continuous use of the words, “it made me happy when I/when we...” “Happiness” seemed to be a major emotional response discussed by the children when reflecting on the time they have spent involved in project, happiness with recording songs, and happiness in listening to each others recordings. Happiness, although continuously discussed can only really be judged in terms of qualitative reflection, but when considering how the project has increased the confidence, self esteem and learning identities of the children involved, again only qualitative reflections can be made, but evidence to support these reflections can be drawn from comments made by the children during the pupil conferences we held at different points in the journey. Further to this reflection about how the children involved seemed to grow in self confidence, belief and esteem the more they were involved in the project, there is a further qualitative reflection that should be discussed that relates to how throughout the project the children developed a real sense of autonomy over their own learning journeys. The project impacted upon the children’s perspectives of their role in the learning journey through its demand for a co-construction of the archive. The archive could not have been recorded or constructed in isolation by teacher, adult or child. The archives success could have only developed once all three of these stakeholders shared in its construction. This in turn led to real occasions of child learning autonomy. Again, it can be argued that this is a judgement, but once more in reflecting back on comments made by the children during our pupil conferences, reference can be made in what they said, that provides some supportive evidence to these reflections. These expressions of ownership and responsibility by the children to share in the journey was also reflected in their resposes when we asked them how we think the archive could be used in class and how they would feel if adults choose not to use the archive in their room. The breaking down of what some may see as traditional relationships between teacher, adult and child further added to the autonomous nature of the enquiry. Importantly, there were moments during our journey when not only did the children display a desire to have a autonomous role in the archives development, but also a reflective look at themselves as learners. Evidence: Learning journals, pupil conferences, video interviews, 2nd music audit, recorded opinions and feedback.
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What have been the key impacts on the creative skill development of the young people who have taken part in the project? Do you have any evidence of this?* 

The enquiry journey saw a breakdown of the traditional teacher child relationship, that of the teacher informing child, and the move towards a more symbiotic relationship. This journey and breakdown of traditionally viewed teacher child relationship fits in well with our schools ethos, moving away from what Bruner describes as, “an impoverished conception of teaching in which a single, presumably omniscient teacher explicitly tells or shows presumably unknowing learners something they presumably know nothing about.” Towards what Pascal and Bertram, 1997, identified, “effective learning demands that an essentially symbiotic relationship be developed between the child and adult.” This concept continued on from the work of Laevers, 1995, identifying the importance of the involvement of the child and the engagement of the teacher. The engaged teacher sensitively, facilitating stimulation while granting autonomy for the child to make their own judgments and express their own ideas. These pedagogical views relating to the adult needing to engage with the child, sensitively listening to their voice, tuning in and then, and only then, supporting the child’s learner journey really characterise how Jon’s relationship with both children and adults alike developed, a vitally important part in this projects success. A raising of the children’s expectation in the quality and frequency of musical sessions within their learning experiences. 
The impact of the project in providing a context/environment/process through which children could redefine their personal self image, challenge their negative learner identity and experience success. Co -constructing stronger, more positive learner identities, impacting on attainment. The children expressing a new expectation of being involved in musical experiences, and performances.A new realisation of what are children can do, what wonderful pieces of music they can compose and record, a realisation of the importance of musicality to developing and celebrating identity. An identified need, music experiences need to be occurring weekly within each class at, “Roots Level” engaged in processes not just performance. 
Evidence: Learning journals, pupil conferences, video interviews, 2nd music audit, recorded opinions and feedback. 
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What have been the key areas of impact on attainment in subject areas and beyond of the young people who have taken part in the project? Do you have any evidence of this?* 

When focusing on the data relating to the children’s attainments and progressions in speaking and listening, a possible correlation between attainment/progress levels and engagement within the project can be observed.

Participation in the enquiry by members of the year one team was notably different. One practitioner choosing to engage with the project in a very guarded manner, while another practitioner choosing not to engage at all. 

When analyzing the assessment data of these two classes compared to my own class, whose involvement in the project was sustained, substantial and part of their everyday learning experiences, some interesting observations can be made.

When comparing the three classes attainment and progression in this focused area of speaking and listening, the class whose leading practitioner choose to not engage with the enquiry recorded the lowest speaking and listening attainment scores and lowest rates of progressions. 

Further patterns observed: 
Year One: Speaking and Listening Attainment Data.

27% of our lowest achieving children, across the cohort, came from the group/class not engaged in the project. 
While the other two classes recorded high attainment in speaking and listening, with 48% of the children achieving the curriculum attainment level of 2c or higher, only 6% of the children in the non engaged class achieved a score of 2c, with no children attaining at any higher level. 
Data relating to the class whose lead practitioner engaged in a limited way indicated that 15% of the class recorded a high attainment score of 2c to 2b. 
Data relating to the class whose engagement and participation in the project was substantial indicates that 25% of the class attained at a high level of 2c or more, with this class having a further 6% of children attaining at the outstanding level of 2a. 
This data would suggest that the high attainment in speaking and listening achieved by this cohort of children during the enquiries time span correlates to the level of engagement those children had in the enquires learning journey. The more engaged the children, the higher their speaking and listening attainment.

The data used in these observations was collected during the timescale of the project. While we can not make any real causal links, implying that the projects enquiry was the sole contributor to the differences in attainment and the patterns observed, a strong case can be drawn that the enquiry played a significant role , had a significant impact on these observations and patterns of attainment.Evidence: Learning journals, pupil conferences, video interviews, recorded opinions and feedback. 

Section B - The project's impact on the learning of the teachers and school staff involved 

Key Impact on learning of teachers and school staff 
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What have been the key impacts on the learning of your teachers and other school staff who have taken part in the project? Do you have any evidence of this?* 

To ensure that the projects enquiry did not become subsumed by considerations that its recordings and materials should be packaged and processed into some form of curriculum template, we regularly held open discussions with all school stakeholders and leaders, conveying our message, its original brief and sharing the early successes all ready recorded. This process of transparency, openness to opinions, alternative viewpoints ensured that from this point on we continually made reference back to both the projects designed brief and underpinning enquiry question. 

During each discussion and review of the project evolving journey we choose to support the briefs original idea and enquiry root by accompanying the ideas we were trying to share with audio sound tracks and demonstrations of how the project was successfully evolving. Early challenges to the nature of the enquiry established a conduct that became very productive towards the enquires evolution. The early debates between different stakeholders within the school, honest, open discussion and partnership between stakeholders, from dinner ladies to senior leaders, children’ to parents, set a precedent that would follow throughout the rest of the journey. 

The project changed the perception of teachers, seeing teachers being nervous about singing and advising them on ways to over come fear and to take risks. People are shy; the project needed a way in which it could be disseminated to our complete community. Ways in which all school stakeholders could engage and contribute towards the journey. People were not confident that they had anything of any value to offer.The momentum the project generated in its very early stages further supported the agreements against the project becoming a curricular template, remaining an organic piece of recording in its own right. 

Section C - The project's impact on the learning of the creative practitioners involved 

Key Impact on learning of teachers and school staff 
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What have been the key impacts on the learning of the creative practitioners who have taken part in the project? Do you have any evidence of this?* 

By spending time in each of the classrooms Jon was able to breakdown any perceived barriers that this was a project that some people may have either felt excluded from or perceived that it related only to the enquiry being developed by Jon and myself. By spending time in each class Jon was able to establish trust and relationships across the complete school staff team, including caretakers, dinner ladies, teachers and support staff. 

A following inset session further supported the message that this was very much a project that would only succeed if a wide range of our school community and stakeholders contributed towards its development. 

Section D - Input, process and quality 

What are your assessments on the quality of the different aspects of the project?
Assess the following:

· The project idea - its relevance and link to issues in the School Improvement/Development Plan, Self-Evaluation Form or Creative School Development Framework and the level of challenge presented by the project to the young people involved. 

· The ability of the creative practitioner to communicate effectively with both teachers and young people. 

· The language/professional vocabulary, skills, qualities, values and resources contributed by the creative practitioners. 

· The organisational arrangements - timekeeping, conduct of meetings, the provision of appropriate pastoral care and due attention to safeguarding young people. 

· The relationship building and communication between all project partners and participants. 

· The collaboration - was it a joint project, equally authored, owned and driven? 

· The young people's involvement as co-constructors of learning. 
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Input, process and quality* 

The following collection of observations are summaries made by a wide range of stakeholders within our school community, from caretaker and cleaners, parents and Grandparents, Support staff to senior teachers.

The gaining of a new member to our school community. (Jon) 
A raising of the profile of music within our school. 
A raising of the children’s expectation in the quality and frequency of musical sessions within their learning experiences.

The impact of the project in providing a context/environment/process through which children could redefine their personal self image, challenge their negative learner identity and experience success. Co -constructing stronger, more positive learner identities, impacting on attainment. 

The word work being used to describe activities such as writing, maths… but not singing and musicality. But the word, “work” used to describe recording process.

The word learning being used to describe activities related to singing when recording and the listening to the archive. But also a description of the archive as a two part process, the recording and making of recordings = work, the listing and singing participations = learning. 
Being able to listen to your own voice and enjoy what you hear.

A new realisation of what are children can do, what wonderful pieces of music they can compose and record, a realisation of the importance of musicality to developing and celebrating identity.The need for our children to hear and celebrate their voices more frequently, within a musical context. 

uncovering a line of thought, our parents were very responsive to a project focussing on capturing our Voice, the voice of Gants Hill, not, the voices of the Hindu, Muslim, Jewish…communities, but the voices of Gants Hill, us, our community. Our whole community has been identified, recorded and celebrated in real terms.

The creation of a rich and vibrant resource, that is not a product that concludes or is an end celebration of the project, but the beginning of the next learner journey.

Partnerships between artist, team members and parents. Rooted at a peoples/stakeholders level. Partnerships between children, practitioners and families.

An identified need, music experiences need to be occurring weekly within each class at, “Roots Level” engaged in processes not just performance. 
A more democratised leading of creative learning balanced with a safe guarding against the exploitation of those who have skills to lead but are choosing not to. New expectations, a journey that has engaged and sustained the commitment of 15 key members of the team, a journey that now places an expectation on those not engaged to engage. The skills development of those members of staff engaged in discussions and workshops with Jon. The description of the archive as a resource that other people can see how we like to learn. 

Section E - Distance travelled and sustainability 

What are your thoughts on distance travelled and sustainability?
· Was the enquiry question at the heart of the project and was it answered? What further questions have emerged? 

· Were there any unexpected outcomes from this project? 

· How has the project helped the school develop sustainable and embedded creative learning? 

· In what ways did the project make a specific contribution to the Every Child Matters outcomes? 

· What would you do differently next time? 

· What do you intend to do next? 
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Distance Travelled* 

The school have developed a more relaxed attitude to learning resources, opening up to the idea of using the archive in whatever way they see fit, making links not only to music, and writing, but used as a stiumlas across the curriculum. In the past Dan found it difficult to give up or share ownership of an original idea. In past experiences when doing this Dan has not been satisfied with the projects, feeling their original ethos or ideology have not really been brought into or valued by a the partner artist. 

Therefore prior to this project Dan has seen any new partnership as a risk, however Jon’s response to the brief showed a understanding of what the project was about and also a willingness to let it expand organically, identifying the importance of all stakeholders in our school community. To let go of the ownership of the projects original idea and witness it become a co constructed journey. In taking this risk the project became much more than what I had originally perceived. Dan has learnt a great deal by working in a genuine partnership and have appreciated and valued the advice and support Jon has offered. In sharing the original idea, taking that risk, the project blossomed into an archive created and by all members of our schools community. An archive owned by many contributors and not just a project restricted by my need to control its direction. Jon’s interpretation of the original idea and his innovation in widening the brief to include parents, dinner ladies, support staff... all stakeholders and to focus on the diverse range of languages present within our community, made the archive a much more diverse recording of our communities voice. 

When sharing with parents recordings that their children had made, they realised what the project was actually looking to do and that it was fun and non threatening. From this point the project mushroomed in a new, perhaps unexpected way, a focus on recording our communities 29 languages in our archive, through story, song and chat. The parent community became ambassadors for their mother tongues. This hook, a determination for the project to collect and record our communities’ languages in song, music and rhyme was further supported by some key families and parent contributors. This focus on home language was slightly wide from our original brief, but this new idea was a significant development within the project encouraging other families to engage and contribute towards our archive. 

Do we worry about those who haven't engaged or focus on the champions, set an expectation of involvment 

Evidence for this learning: Learning journals, 2nd music audit, recorded opinions and feedback. How is it used in the future, Archive hour per week, Actions plan on how to use GAS, Gas monitoring sessions, Ambassadors/Champions, Links to wanstead church school, Report to governors, and Change from initial music audit?
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Section A - The project's impact on the learning of the young people involved 

Key Impact on learning of young people 
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What have been the key impacts on the attitude to learning of the young people who have taken part in this project? Do you have any evidence of this?* 

Jon asked a quiet 7 year old girl on the project have you ever sung before? "I just walk around singing in my head, this is the first time i've ever sung in front of anyone ever" Jon has witnessed children who did not want to participate slowly gaining confidence and then being so enthused that they wanted to record many songs.
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What have been the key impacts on the creative skill development of the young people who have taken part in the project? Do you have any evidence of this?* 

Jon has witnessed children developing their creative writing and lyric writing skills, bringing in an idea and then having to work on the lyrics more robustly in the studio. Jon also witnessed technical musical skills being exhibited and confidence in being able to use these skills increasing as the project moved forward.
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What have been the key areas of impact on attainment in subject areas and beyond of the young people who have taken part in the project? Do you have any evidence of this?* 

Confidence and a sense of community was clearly seen emerging as the project gained momentum and enthusiasm to be involved, to play a role in some way. Also the children’s ability to discuss their thoughts on music.

Section B - The project's impact on the learning of the teachers and school staff involved 

Key Impact on learning of teachers and school staff 
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What have been the key impacts on the learning of your teachers and other school staff who have taken part in the project? Do you have any evidence of this?* 

The learning and reciprocal self development Jon experienced with my partner teacher was striking. There was a relationship of honesty and a shared aspiration to let the project develop and flourish so that the children would have quality experiences and that the outcomes would have a legacy for the whole school. Both Jon and Dan attended a PPD day facilitated by the National College of School Leadership on ‘Transforming the Curriculum’.

Section C - The project's impact on the learning of the creative practitioners involved 

Key Impact on learning of teachers and school staff 
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What have been the key impacts on the learning of the creative practitioners who have taken part in the project? Do you have any evidence of this?* 

Jon believes that however experienced an artist may be, there is always the opportunity to learn new things; from children, teaching and support staff and parent/carers. Jon felt that it was great to see that all the stakeholders in the school were interested in learning about and sharing with me and each other. 

The grandfather of a pupil met and recorded Greek wedding songs on the violin with a Teaching assistant singing and being accompanied by a six year old on Tablas. A very specific learning point for me here was how to break up and notate 9/8 metres used in rembetica music! Parents came to hear what their children were contributing and so became involved themselves: family learning and interfamily learning.

Jon feels that the main imperative of learning and creativity is never to lose the willingness to be surprised or be intimidated by it. This project has both reinforced and enhanced that sense in him as an artist. 

Section D - Input, process and quality 

What are your assessments on the quality of the different aspects of the project?
Assess the following:

· The project idea - its relevance and link to issues in the School Improvement/Development Plan, Self-Evaluation Form or Creative School Development Framework and the level of challenge presented by the project to the young people involved. 

· The ability of the creative practitioner to communicate effectively with both teachers and young people. 

· The language/professional vocabulary, skills, qualities, values and resources contributed by the creative practitioners. 

· The organisational arrangements - timekeeping, conduct of meetings, the provision of appropriate pastoral care and due attention to safeguarding young people. 

· The relationship building and communication between all project partners and participants. 

· The collaboration - was it a joint project, equally authored, owned and driven? 

· The young people's involvement as co-constructors of learning. 
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Input, process and quality* 

From the first visit Jon made to Gearies he felt that the project had status within the school. Dan the school coordinator was a part of the senior team and had already planned to be off timetable for one day a week. He was given the time to and it was expected that Jon together with Dan would deliver a twilight inset session to the staff team (teachers and TAs) explaining the project; why we were doing it and how we intended to share it with the whole school. 

Then in the first two weeks Jon was invited into every class in the school to do a music session and enrol the children into the ideas of them being active participants and ambassadors to bring in their parents and other stake holders to join in. As an artist to have that care and attention to becoming creatively embedded is vital and not the luxury that some schools Jon has worked in consider it to be.

This is not to say there were not some issues to be addressed during the project but there was a strong sense of partnership that meant these did not get in the way of cooperation and expression of creativity. A clear example of this was the way that when the first ’studio area’ we allocated for recording became unavailable then another was sorted out with little fuss (at least that I knew about). This was vital when you are expecting people who may not have sung or shared experiences into a microphone either for a very long time or indeed ever; the safe space for people to be dangerous in.

Section E - Distance travelled and sustainability 

What are your thoughts on distance travelled and sustainability?
· Was the enquiry question at the heart of the project and was it answered? What further questions have emerged? 

· Were there any unexpected outcomes from this project? 

· How has the project helped the school develop sustainable and embedded creative learning? 

· In what ways did the project make a specific contribution to the Every Child Matters outcomes? 

· What would you do differently next time? 

· What do you intend to do next? 
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Distance Travelled* 

Dinner ladies, "My old mans a dustman" 
Talent and experience is coming out where it was hidden before 
slow burner, building peoples trust - parents passing on phone numbers and letters etc 
It was vital that Jon became embedded in the school, not a separate entity. 
Jon has been the glue, how do we sustain this after he goes?
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